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ÑÎÖÈÎÊÓËÜÒÓÐÍÛÅ ÝËÅÌÅÍÒÛ ÏÐÈ ÎÁÓ×ÅÍÈÈ
ÓÇÁÅÊÑÊÎÌÓ ßÇÛÊÓ ÊÀÊ ÈÍÎÑÒÐÀÍÍÎÌÓ

Øàðèïîâà Ìàëîõàò Ñàèäæàíîâíà
ïðåïîäàâàòåëü (ÓçÃÓÌß)

Àííîòàöèÿ: Â äàííîé ñòàòüå ðàññìàòðèâàåòñÿ ðîëü ñîöèîêóëüòóðíûõ ýëåìåíòîâ
ïðè îáó÷åíèè óçáåêñêîìó ÿçûêó êàê èíîñòðàííîìó, êàê ôàêòîð äëÿ óñïåøíîãî óñâîåíèÿ
ðå÷åâûõ íàâûêîâ è îñóùåñòâëåíèÿ êîíòàêòîâ ñ åå ïðåäñòàâèòåëÿìè. Àâòîðîì
ïðåäëîæåí îïûò ïðåïîäàâàíèÿ óçáåêñêîìó ÿçûêó èíîñòðàííûì ñòóäåíòàì,
ôîðìèðîâàíèå ó íèõ íàâûêîâ ìåæêóëüòóðíîé êîììóíèêàöèè ñ ïîìîùüþ íàöèîíàëüíî-
êóëüòóðíûõ äåòàëåé - ôîðìû îáðàùåíèé, ðå÷åâûõ ýòèêåòîâ, íàöèîíàëüíûõ ïåñåí è
ò.ä.

Êëþ÷åâûå ñëîâà: îáó÷åíèå âòîðîìó ÿçûêó êàê èíîñòðàííîìó, ôàêòîð îòñóòñòâèÿ
íîñèòåëåé ÿçûêà, ôîðìèðîâàíèå íàâûêîâ ìåæêóëüòóðíîé êîììóíèêàöèè,
ñîöèîêóëüòóðíûå ýëåìåíòû, äèàëîãè÷åñêàÿ ðå÷ü.

Âñåì èçâåñòíî, ÷òî â ïðåïîäàâàíèè ÿçûêà îòëè÷àþòñÿ äðóã îò äðóãà ìåòîäèêà
îáó÷åíèÿ ðîäíîãî è âòîðîãî ÿçûêà. Â ñîâðåìåííîé ñèòóàöèè, â ïðåïîäàâàíèè
âòîðîãî ÿçûêà, íàáëþäàåòñÿ ðÿä íîâåéøèõ òåíäåíöèé. Çàìåòíî ïîâûñèëàñü ðîëü
ïðîôåññèîíàëüíî-êîììóíèêàòèâíîé è ñîöèîêóëüòóðíîé êîìïåòåíöèè ïðè
îáó÷åíèè âòîðîìó ÿçûêó. Íî, òàê æå â ìåòîäèêå ïðåïîäàâàíèÿ âòîðîãî ÿçûêà
íåîáõîäèìî ðàçëè÷àòü íèæåñëåäóþùèå ôàêòîðû: îáó÷åíèå âòîðîìó ÿçûêó ñðåäè
íîñèòåëåé èçó÷àåìîãî ÿçûêà è îáó÷åíèå âòîðîìó ÿçûêó ïðè óñëîâèÿõ, êîãäà
îòñóòñòâóþò íîñèòåëè ÿçûêà. Èìåííî â òàêèõ óñëîâèÿõ, êîãäà ïðåïîäàåòñÿ ÿçûê,
ïðè îòñóòñòâèè åãî íîñèòåëåé, íàäî óäåëÿòü áîëüøîå âíèìàíèå ñîöèàëüíî-
êóëüòóðíîé îðèåíòàöèè, êîòîðàÿ ÿâëÿåòñÿ âàæíûì ýëåìåíòîì ìåæêóëüòóðíîé
êîìïåòåíöèè.

Ñîöèîêóëüòóðíàÿ îðèåíòàöèÿ ïðåäïîëàãàåò îçíàêîìëåíèå îáó÷àþùèõñÿ ñ
ýëåìåíòàìè êóëüòóðû èçó÷àåìîãî ÿçûêà, çíà÷èìûìè äëÿ óñïåøíîãî îñóùåñòâëåíèÿ
êîíòàêòîâ ñ åå ïðåäñòàâèòåëÿìè. Ê òàêèì ýëåìåíòàì îòíîñÿòñÿ êóëüòóðîëîãè÷åñêèå
è ëèíãâîñòðàíîâåä÷åñêèå ÿçûêîâûå ýëåìåíòû, ôàêòû è ÿâëåíèÿ, êîòîðûå íàèáîëåå
ÿðêî è äîñòîâåðíî õàðàêòåðèçóþò ñòðàíó, òðàäèöèè, íðàâû è îáû÷àè, à òàêæå
ñòåðåîòèïû ïîâåäåíèÿ, ñèñòåìà öåííîñòåé, âêóñû, èíòåðåñû, ïðåäïî÷òåíèÿ
íîñèòåëåé îáó÷àåìîãî ÿçûêà è ìíîãèå äð. Â äàííîì ñëó÷àå îñîáîå çíà÷åíèå
ïðèîáðåòàþò èñïîëüçîâàíèå â ó÷åáíîì ïðîöåññå ñèòóàöèé, èìèòèðóþùèõ ðåàëüíîå
îáùåíèå è ñîçäàþùèõ íàöèîíàëüíóþ êàðòó èçó÷àåìîãî ÿçûêà. Äàííûé
âîñïèòàòåëüíûé ïîòåíöèàë ïîçâîëÿåò ôîðìèðîâàòü óâàæèòåëüíîå îòíîøåíèå ê
äóõîâíûì è ìàòåðèàëüíûì öåííîñòÿì òîãî íàðîäà, ÿçûêó êîòîðîãî îáó÷àþòñÿ
ñòóäåíòû è ñîâåðøåíñòâîâàòü íðàâñòâåííûå êà÷åñòâà åãî ëè÷íîñòè.

Èñõîäÿ èç ýòîãî, îñíîâíûìè çàäà÷àìè ïðàêòè÷åñêîãî êóðñà îáó÷åíèÿ óçáåêñêîìó
ÿçûêó êàê âòîðîìó èíîñòðàííîìó ÿçûêó ÿâëÿåòñÿ ôîðìèðîâàíèå ó ñòóäåíòîâ
ñëåäóþùèõ íàâûêîâ ìåæêóëüòóðíîé êîììóíèêàöèè:

- îáó÷åíèå êóëüòóðå óñòíîãî è ïèñüìåííîãî îáùåíèÿ óçáåêñêîãî íàðîäà;
- ðàçâèòèå ëèíãâèñòè÷åñêèõ, ïðàãìàòè÷åñêèõ, ïðîôåññèîíàëüíûõ è

ìåæêóëüòóðíûõ êîìïåòåíöèé, ñïîñîáñòâóþùèõ ôîðìèðîâàíèþ óñòíûõ è
ïèñüìåííûõ ðå÷åâûõ íàâûêîâ ñòóäåíòîâ ïî óçáåêñêîìó ÿçûêó;

- ðàçâèòèå êîììóíèêàòèâíûõ óìåíèé ãîâîðåíèÿ, ÷òåíèÿ è ïèñüìà âî âñåõ
âèäàõ ðå÷åâîé äåÿòåëüíîñòè, ñâÿçàííîé ñ âîñïðèÿòèåì òåêñòà, äèàëîãè÷åñêèì
îáùåíèåì, ïåðåâîäîì è èíòåðïðåòàöèåé.
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Ôîðìèðîâàíèå ó ñòóäåíòîâ ñïîñîáíîñòè è ãîòîâíîñòè ê ìåæêóëüòóðíîìó
îáùåíèþ îáóñëàâëèâàåò êîììóíèêàòèâíóþ íàïðàâëåííîñòü êóðñà óçáåêñêîãî ÿçûêà.
Ñòóäåíòû äîëæíû áûòü îçíàêîìëåíû ñî ñòðàíîâåä÷åñêèìè ðåàëèÿìè,
íàöèîíàëüíûìè òðàäèöèÿìè, ðèòóàëàìè, îáû÷àÿìè, ïðèíÿòûìè îáðàçöàìè
îáùåíèÿ, ôîðìóëàìè ýòèêåòà óçáåêñêîãî íàðîäà.

Òàêèì îáðàçîì, ïðè ñîñòàâëåíèè ðàçðàáîòîê îáÿçàòåëüíî íóæíî ó÷èòûâàòü
äàííûå ÿçûêîâûå îñîáåííîñòè è çàíÿòèÿ ïî ïðàêòè÷åñêîìó êóðñó óçáåêñêîãî
ÿçûêà, ïëàí íåîáõîäèìî ñîñòàâèòü òàê, ÷òîáû îí äàâàë âîçìîæíîñòü ïîëó÷èòü
ñòóäåíòàì îäíîâðåìåííî è ëèíãâèñòè÷åñêèå, è ñòðàíîâåä÷åñêèå, è
êóëüòóðîëîãè÷åñêèå çíàíèÿ, ò.å. ñîáëþäàòü ìíîãîïëàíîâûé óðîâåíü. Â äàííîé
ñòàòüå ìû ïîñòàðàåìñÿ îáìåíÿòüñÿ îïûòîì ïðåïîäàâàíèÿ óçáåêñêîãî ÿçûêà ñ
èíîñòðàííûì (ðóññêîÿçû÷íûì ñòóäåíòàì).

Ðå÷åâîé ýòèêåò ñîîòâåòñòâóåò îäíîâðåìåííî äâóì ïðèíöèïàì: ñ îäíîé ñòîðîíû,
îí ââîäèò ðåöèïèåíòà â ïðîñòðàíñòâî êóëüòóðû èçó÷àåìîãî ÿçûêà; ñ äðóãîé ñòîðîíû,
îí ïðåäëàãàåò ãîòîâûå ôðàçû, ïðåäñòàâëÿþùèå ñîáîé øàáëîí, ñòàíäàðòíûé
îáðàçåö. Í.È.Ôîðìàíîâñêàÿ, àíàëèçèðóÿ óïîòðåáëåíèå ðå÷åâîãî ýòèêåòà ðóññêîãî
ÿçûêà, äàåò ñëåäóþùåå îïðåäåëåíèå: "Ðå÷åâîé ýòèêåò â óçêîì ñìûñëå - ýòî
íàöèîíàëüíî ñïåöèôè÷åñêèå ïðàâèëà ðå÷åâîãî ïîâåäåíèÿ, ïðèìåíÿåìûå â
ñèòóàöèÿõ âñòóïëåíèÿ ñîáåñåäíèêîâ â êîíòàêò è ïîääåðæàíèÿ îáùåíèÿ â èçáðàííîé
òîíàëüíîñòè ñîîòâåòñòâåííî îáñòàíîâêå îáùåíèÿ, ñîöèàëüíûì ïðèçíàêîì
êîììóíèêàíòîâ è õàðàêòåðó èõ âçàèìîîòíîøåíèé" [2, ñ. 5]. Èìåííî ïîýòîìó, íà
ðàçðàáîòêàõ íàìè áûëî óäåëåíî áîëüøîå âíèìàíèå ñîñòàâëåíèþ äèàëîãîâ, êîòîðûå
âêëþ÷àþò è íîâóþ ëåêñèêó, è ãðàììàòè÷åñêèå ôîðìû, è ðå÷åâîé ýòèêåò, è ñîöèî-
êóëüòóðîëîãè÷åñêèå îñîáåííîñòè. Âûðàçèòåëüíîå ÷òåíèå äèàëîãîâ, ñèòóàòèâíûå
ðîëåâûå èãðû ïîçâîëèëè ñòóäåíòàì ñàìèì ñîçäàòü æèâóþ êàðòèíó îáùåíèÿ íà
èçó÷àåìîì ÿçûêå. Íàïðèìåð, äèàëîã ïî òåìå çíàêîìñòâà:

Ismingiz nima?   -  Ismim Êîmilà.
Familiyangiz-chi? -  Familiyam Àhmådîvà.
Qayerliksiz?      -  Men O'zbekistondanman.
Êasbingiz nima?   -  Ìån jurnalistmàn.
Âòîðûì âàæíûì ìîìåíòîì â ôîðìàõ îáðàùåíèÿ â óçáåêñêîì ÿçûêå ÿâëÿåòñÿ

ôîðìà âåæëèâîñòè - îáðàùåíèå íà "âû", êîòîðàÿ èãðàåò çíà÷èòåëüíóþ ðîëü â
ôîðìàõ îáðàùåíèÿ. Íàäî îòìåòèòü, ÷òî â óçáåêñêîì ðå÷åâîì ýòèêåòå âñåì ñòàðøèì,
èíîãäà äàæå ìëàäøèì, à â íåêîòîðûõ ðåãèîíàõ Óçáåêèñòàíà, íàïðèìåð, â
Ôåðãàíñêîé äîëèíå äàæå ñâîèì äåòÿì ïðè îáðàùåíèè óïîòðåáëÿåòñÿ ôîðìà
óâàæåíèÿ - "âû", êîòîðàÿ âûðàæàåòñÿ è íà ãðàììàòè÷åñêèõ êàòåãîðèÿõ, íàïðèìåð,
â ñîãëàñîâàíèè ïîäëåæàùåãî ñî ñêàçóåìûì êàê â èìåííûõ, òàê è â ãëàãîëüíûõ
êîíñòðóêöèÿõ. Íàïðèìåð, Bu mening katta opam. Ular universitetda o'qiydilar. Ular
juda yaxshilar. Â äàííîì ïðèìåðå âûäåëåííûå àôôèêñû ìíîæåñòâåííîãî ÷èñëà,
óïîòðåáëÿþòñÿ äëÿ âûðàæåíèÿ çíà÷åíèÿ óâàæåíèÿ. ×òîáû ñîçäàòü ó ñòóäåíòîâ,
êîòîðûå èçó÷àþò óçáåêñêèé ÿçûê âíå ñðåäû íîñèòåëåé ÿçûêà, âîñïðîèçâåäåíèå
ñîâðåìåííîé íàöèîíàëüíîé ÿçûêîâîé êàðòèíû óçáåêñêîãî ÿçûêà íà íà÷àëüíîì
ýòàïå ïðè èçó÷åíèè ðå÷åâûõ ôîðìóë íàäî îáðàòèòü âíèìàíèå íà òàêèå ïóíêòû â
ñîñòàâëåíèè äèàëîãè÷åñêèõ è ìîíîëîãè÷åñêèõ òåêñòîâ, êàê
ëèíãâîêóëüòóðîëîãè÷åñêèå îñîáåííîñòè. Èñõîäÿ èç âûøåñêàçàííîãî, íà çàäàíèÿõ,
ãäå ñòóäåíòû äîëæíû ðàññêàçàòü î ñâîåé ñåìüå è îïèñàòü ñâîèõ ðîäñòâåííèêîâ,
ìû îáðàòèëè âíèìàíèå ñòóäåíòîâ èìåííî íà ýòîò ñîöèîêóëüòóðíûé ýëåìåíò -
îáðàùåíèå ê ñòàðøèì íà "âû" è äàæå íà ãëàãîëüíûõ ôîðìàõ. Íóæíî îòìåòèòü, ÷òî
ñòóäåíòû âåëèêîëåïíî óñâîèëè ýòó îñîáåííîñòü óçáåêñêîãî ðå÷åâîãî ýòèêåòà,
êîòîðàÿ âîîáùå îòñóòñòâóåò â ðóññêîì ÿçûêå.
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Â âûðàáîòêå ïðàâèëüíîé àðòèêóëÿöèè, òàêæå áîëüøóþ ðîëü èãðàåò
âûðàçèòåëüíîå ÷òåíèå è çàó÷èâàíèå ñòèõîòâîðåíèé. Âûðàçèòåëüíîå ÷òåíèå äèàëîãîâ,
èõ èíñöåíèðîâêà, ñèòóàòèâíûå ðîëåâûå èãðû ïîçâîëÿþò ñòóäåíòàì ñàìèì ñîçäàòü
æèâóþ êàðòèíó îáùåíèÿ íà èçó÷àåìîì ÿçûêå, õîòÿ îíè íàõîäÿòñÿ âäàëè îò
Óçáåêèñòàíà è íå èìåþò âîçìîæíîñòü óñëûøàòü è óâèäåòü ñîöèîêóëüòóðíûå
îñîáåííîñòè æèâîãî îáùåíèÿ óçáåêñêîãî íàðîäà. Ñòèõîòâîðåíèÿ, òàêæå ïîìîãóò
äëÿ çàêðåïëåíèÿ îðôîýïè÷åñêèõ íàâûêîâ è ãðàììàòè÷åñêèõ òåì. Íàïðèìåð, äëÿ
çàêðåïëåíèÿ âîïðîñèòåëüíîé ÷àñòèöû -mi è ÷òîáû, âûðàáîòàòü íàâûêè èíòîíàöèè
âîïðîñèòåëüíîãî ïðåäëîæåíèÿ î÷åíü ïîìîãàåò ñòèõîòâîðåíèå óçáåêñêîãî ïîýòà
Ýðêèí Âîõèäîâà "Lola". Â äàííîì ñòèõîòâîðåíèè, ïðè äèàëîãå ìåæäó ïîýòîì è
îáðàçîì òþëïàíà (lola), àêòèâíî óïîòðåáëÿþòñÿ âîïðîñèòåëüíàÿ ÷àñòèöà -mi è
àôôèêñû ñêàçóåìîñòè.

Òàêèì îáðàçîì, ìîæíî ïðèéòè ê âûâîäó, ÷òî ñîöèîêóëüòóðíàÿ îðèåíòàöèÿ,
ïðè îáó÷åíèè âòîðîìó ÿçûêó â ñðåäå, ãäå îòñóòñòâóþò íîñèòåëè ÿçûêà, ñïîñîáñòâóåò
èíòåíñèâíîìó âëàäåíèþ âòîðûì ÿçûêîì. Îäíîâðåìåííî äàííûé âîñïèòàòåëüíûé
ïîòåíöèàë, êàê ìû óïîìÿíóëè âûøå, ïîçâîëÿåò ôîðìèðîâàòü óâàæèòåëüíîå
îòíîøåíèå ê äóõîâíûì è ìàòåðèàëüíûì öåííîñòÿì òîãî íàðîäà, ÿçûêó êîòîðîãî
îáó÷àþòñÿ ñòóäåíòû è ïîìîãàåò ñîâåðøåíñòâîâàòü íðàâñòâåííûå êà÷åñòâà ëè÷íîñòè
îáó÷àåìîãî.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.Àëèåâà È.Ì. Îòñóòñòâèå ÿçûêîâîé ñðåäû êàê ôàêòîð, îáóñëîâëèâàþùèé

ìåòîäè÷åñêèå ïðèíöèïû îáó÷åíèÿ èíîñòðàííîìó ÿçûêó. - Áàêó, 2008.
2.Ôîðìàíîâñêàÿ Í.È. Óïîòðåáëåíèå ðóññêîãî ýòèêåòà. - Ì., 1984. - Ñ. 5.
3.Çèìíÿÿ È.À. Ïñèõîëîãè÷åñêèå àñïåêòû îáó÷åíèÿ ãîâîðåíèþ íà èíîñòðàííîì

ÿçûêå. - Ìîñêâà: ÌÃÓ, 1998. - Ñ.144.
4.Äæóñóïîâ Ì. Çâóêîâûå ñèñòåìû ðóññêîãî è êàçàõñêîãî ÿçûêîâ ñëîã.

Èíòåðôåðåíöèÿ. Îáó÷åíèå ïðîèçíîøåíèþ. - Òàøêåíò: Ôàí, 1991. - Ñ. 214.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

8

TA'LIM JARAYONLARIDA VIDEO DARSLARDAN FOYDALANISHNING
PEDAGOGIK-PSIXOLOGIK ASOSLARI

Xonnazarova Mamlakat To'lqinovna
 Nizomiy nomidagi Toshkent Davlat Pedagogika Universiteti "Zoologiya va

anatomiya" kafedrasi o'qituvchisi

Annotatsiya. Maqolada ta'lim jarayonlarida video darslardan foydalanish masalalari
yoritilgan. Shuningdek, video darslarni yaratishdagi pedagogik talablar, videodarslardan
foydalanishning talabalarning axborot savodxonligini oshishidagi ahamiyati haqida
ma'lumotlar keltirilgan.

Kalit so'zlar:  zamonaviy ta'lim, ta'lim tizimi, AKT, video darslar, ta'lim jarayonlari,
o'qituvchi faoliyati.

Bugungi kunda oliy ta'lim tizimini kompleks o'rganish bo'yicha o'tkazilgan tahlil natijalari
asosida berilgan xulosalarga ko'ra  ta'lim tizimida o'qitilayotgan ko'pgina fanlarni o'qitish
jarayonida nazariya va amaliyot yaxlitligi yetarlicha ta'minlanmaganligini  ko'rish mumkin.
Dars jarayonlarida o'qituvchilar tomonidan an'anaviy o'qitish uslublaridan foydalanilganda
ayrim talabalar mavzuni to'laligicha, chuqurroq o'zlashtirsa, ayrim talabalar esa mavzularni
talab darajasida o'zlashtira olmayotganliklari ma'lum bo'ldi. Chunki o'qituvchi tomonidan
fanga doir maqbul variantdagi  ma'lumotlarni tanlab olish uchun ko'plab vaqt mobaynida
adabiyotlarni ko'rib chiqish va o'rganish zarur bo'ladi.

Ta'lim muassasasi o'qituvchisining malakasi maxsus va pedagogik fanlar bilan
yoritiladigan ikki qirraga ega bo'lishi lozim va u doimo: "Nima uchun o'qitish kerak?",
"Qanday o'qitish kerak?" degan savollarga javob topishi, shuningdek, ta'lim-tarbiya
xususiyatlari e'tiborga olingan bilimlarga asoslangan bo'lishi lozim.

Bizga ma'lumki ta'lim tizimida axborotlar ko'lami vaqt o'tgan sari kengayib bormoqda.
Darsliklarda keltirilgan ma'lumotlar ayrim talabalar o'zlashtirishlari uchun qiyinchiliklar
tug'diradi. Shuningdek yangi ma'lumotlarni xotiralarida uzoq muddat saqlanib qolishi
ham  dolzarb muammolardan biri deya olamiz. Zero, talabalar olgan bilimlari amaliyotda,
hayot faoliyatlarida foydalana olmas ekanlar, berilgan  bilimlarni samarasiz deyishimiz
mumkin. Bu kabi  muammolarni eng maqbul yechimi sifatida ta'lim jarayonlarida zamonaviy
axborot kommunikatsion texnologiyalaridan, xususan videodarslardan foydalanish
hisoblanadi. Psixologiyadan bizga ma'lumki, shaxs manbani o'qiganda - 10%, ma'lumotni,
eshitganida - 20%, jarayonni ko'rganda - 30%, jarayonni ko'rib, ular to'g'risida ma'lumot
eshitganda - 50% hajmdagi ma'lumotlarni yodda saqlab qoladi.

Zamonaviy ta'lim o'qituvchidan har qanday AKTdan samarali va o'rinli foydalanishni
taqozo etadi. Zero, zamonaviy talabalar - bu yuqori texnologiyalarning farzandlari,
faqatgina darslik bilan chegarangan darslar ular uchun qiziqarsiz va  tushunarsiz bo'lib
qolishi mumkin. Xo'sh, bunday vaziyatda o'qituvchi nima qilishi kerak? Bunday vaziyatda
o'qituvchi o'zgaruvchan voqelikka moslashishni, raqamli texnologiyalar va ularning
mahsulotlarini o'quv jarayonida ishlatishni o'rganishi kerak.

Videodarslar talabalar uchun quyidagi bir nechta ijobiy imkoniyatlarni yaratadi.
- kompyuter texnologiyalaridan foydalanilganda talabalar katta miqdordagi topshiriqlarni

tez bajarishga ulguradilar, vaqtni tejay oladilar;
- o'qituvchi va talabalarning kompyuter oldida mustaqil ish shaklida mashg'ulotlar

bajarish imkoniyatini beradi;
- talabalar mavzularni mustaqil o'zlashtirishlariga yordam beradi;
- videodars talabalarda mavzularning mazmun mohiyatiga diqqatini jalb etadi;
- dars jarayonida talabalarga tushunarsiz bo'lib qolgan ma'lumotlar videodarslarni
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qayta ko'rish orqali chuqurroq o'zlashtiriladi va boshqalar.
Inson fiziononomiyasi yangi mavzuga doir ma'lumotlarni eshitib, so'ng uni tahlil

qilish bilan mashg'ul bo'ladi. Ayrim talabalar tahlil qilingan vaqt davomida o'qituvchi
tomonidan berilayotgan ma'lumotlarni sustroq e'tibor bilan o'tkazib yuboradi. Natijada
yangi mavzuni talabalar tomonidan to'liq o'zlashtirilish samaradorligi pastroq bo'ladi.
Videodarsni qayta ko'rish orqali esa yangi  mavzuni yanada yaxshiroq mustaxkamlay
oladilar.

Ta'lim jarayonlarida videodarslardan foydalanishning yana bir ijobiy xususiyati, bu
talabalar tomonidan mavzularni  o'zlashtirish jarayonining o'sishiga yordam berishidir.
Video darslarni tomosha qilib, talabalar o'quv jarayonida yanada faolroq ishtirok etadilar
va ularga mavzular bo'yicha berilgan interfaol topshiriqlarni bajarishlari osonlashadi.

Dars jarayonlarida video darslardan foydalanilganda yangi ma'lumotni qabul qilish
jarayoni fanlarga qiziquvchi talabalar orasida, balki fanlarga qiziqishi kamroq bo'lgan
talabalar orasida ham kuchayadi. Video darsni tomosha qilish darslik bilan o'tirishdan va
shunchaki matnni o'qishdan ko'ra qiziqarliroq. O'qituvchi video darsdan foydalanar ekan,
ushbu videodarsning tayyor versiyasiga moslashishi yoki shu kabi video darsni o'zi
yaratishi maqsadga muvofiq bo'ladi. Video darslarning yana bir o'ziga xos xususiyati, talaba
darsda ishtirok eta olmaganida mavzuni mustaqil ravishda ko'rib chiqish imkoniyati yaratiladi.

 O'qituvchi va talaba o'tkazib yuborilgan mavzu bo'yicha bo'shliqni to'ldirish uchun
qulay vaqtni izlashga hojat yo'q, ya'ni talaba videodars orqali istagan vaqtda mavzuni
mustaqil ravishda ko'rib chiqishi va o'zlashtirishi mumkin, bu jarayonda qiyinchiliklar
yoki savollar yuzaga kelganda ularni o'qituvchi bilan muhokama qilishi mumkin bo'ladi.

Bugungi kunda ta'lim tizimida bir qancha mavzular bo'yicha video darslar yatarilgan
bo'lib, ulardan dars jarayonlarida samarali foydalanilmoqda. Zero zamonaviy ta'lim sharoitida
talabalarning mustaqil ishlash va o'rganish faoliyatini oshirish, ularning ijodiy qobiliyatlarini
rivojlantirish ilg'or innovatsion pedagogik texnologiyalardan hamda yangi avlod elektron
video darslaridan foydalanishni taqozo etmoqda. Shunday qilib, video darslar darsning
bir qismidagina foydalanilishiga qaramasdan, talabalar ma'lumotlarni raqamli vositalar
orqali oladilar, uni idrok qilishni o'rganadilar va amalda qo'llaydilar.

Foydalanilgan adabiyotlar ro'yxati.
1.Ishmuhamedov R., Abduqodirov A., Pardaev A.  Ta'limda innovatsion

texnologiyalar., Toshkent - 2008.
2.Davletshin M.G., Do'stmuxammedova Sh. Yosh davrlari va pedagogik psixologiya. -

T.: "Jahon print", 2009.
3.N.Muslimov, D.Sayfurov, M.Usmonboeva, A.To'raev.  WEB texnologiya asosida

elektron axborot ta'lim resurslarini yaratish va ularni amaliyotga joriy etish. Toshkent -
2015.  17-19 bet.
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MAKTABGACHA YOSHDAGI BOLALARDA O'ZARO IJOBIY
MUNOSABATLARNI TARBIYALASHDA O'YINNING ROLI

Yusupova Maxfuza Maxmudjonovna
Namangan viloyat, To`raqo`rg`on tumani, 2- MTT

Zununova Feruza Toir qizi
Namangan viloyat, Pop tumani, 46- MTT

Rahmonova Maftuna Nosirjon qizi
Namangan viloyat, Chust tumani , 24- MTT

Annatatsiya: ushbu maqolada maktabgacha yoshdagi bolalarda o'zaro ijobiy
munosabatlarni tarbiyalashda o'yinning roli va undan foydalanish yo`llari haqida berilgan.

Tayanch so`zlar. O`yin, oila, pedagog, ma'naviy barkamollik, ijobiy munosabat.

Yosh avlodni yuksak ma'naviyatli qilib shakllantirish, mustaqil mamlakatimizning
ishonchli va intellektual salohiyatli fuqarolari etib tarbiyalash uzluksiz ta'lim tizimining
dolzarb vazifasi bo'lib hisoblanadi. Barkamol avlodni tarbiyalash masalasi uchun
jamiyatning barcha insititutlari mas'uldir. Ayniqsa, barkamol avlodni shakllantirishning
amaliyotini ta'minlashda, bu boradagi ilmiy muammolarning yechimini topish, olg'a
surilgan nazariy xulosa va tavsiyalarni ta'lim-tarbiya amaliyotiga tatbiq etish jamiyatimizning
ota-onalar, tarbiyachi-o'qituvchilari, uzluksiz ta'lim tizimi oldiga qo'yadigan davlat
buyurtmasini samarali bajarishga kiritildi.

Maktabgacha ta'lim tizimini yanada takomillashtirish, moddiy-texnika bazasini
mustahkamlash, maktabgacha ta'lim muassasalari tarmog'ini kengaytirish, malakali
pedagog kadrlar bilan ta'minlash, bolalarni maktab ta'limiga tayyorlash darajasini tubdan
yaxshilash, ta'lim-tarbiya jarayoniga zamonaviy ta'lim dasturlari va texnologiyalarini tatbiq
etish, bolalarni har tomonlama intellektual, axloqiy, estetik va jismoniy rivojlantirish
uchun shart-sharoitlar yaratish maqsadida yurtboshimiz  tomonida bir qator qaror va
farmonlar qabul qilindi.

Qabul qilingan me'yoriy hujjatlar maktabgacha ta'lim muassasalarida  ilg'or xorijiy
tajribani hisobga olgan holda bolalarni har tomonlama intellektual, axloqiy, estetik va
jismoniy rivojlantirish sharoitlarini yaratish; maktabgacha ta'lim sifatini oshirish,
maktabgacha ta'lim muassasalarida bolalarni maktabga sifatli tayyorlashni tubdan yaxshilash
v.k ...

Ontogenezda 3 dan 7 yoshgacha bo'lgan davr bog'cha yoshi davri hisoblanadi. Maktabgacha
yoshdagi bolalar psixologiyasida juda tez sifat o'zgarishlari bo'lishini inobatga olgan holda
3 davrga: (3-4 yosh) kichik maktabgacha davr, (kichik bog'cha yoshi), (4-5 yosh) o'rta
maktabgacha davr, (o'rta bog'cha yoshi), (6-7 yosh) katga maktabgacha davr (katta bog'cha
yoshi)ga ajratish mumkin. Bola rivojlanish jarayonida kishilik avlodi tomonidan yaratilgan
predmet va hodisalar olami bilan munosabatga kirishadi. Bola insoniyat qo'lga kiritgan
barcha yutuqlarni faol ravishda o'zlashtirib, egallab boradi. Bunda predmetlar olamini,
ular yordamida amalga oshiriladigan hatti-harakatlarni, tilni, odamlar orasidagi
munosabatlarni egallab olishi, faoliyat motivlarining rivojlanishi, qobiliyatlarning o'sib
borishi, katga yoshli kishilarning bevosita yordamida amalga oshirilib borilmog'i kerak.

Bog'cha yoshdagi bolalarning ko'zga tashlanib turuvchi xususiyatlaridan biri, ularning
harakatchanligi va taqlidchanligidir. Bola tabiatining asosiy qonunini shunday ifodalash
mumkin: bola uzluksiz faoliyat ko'rsatishni talab qiladi, lekin u faoliyat natijasidan
emas, balki faoliyatning bir xilligi va surunkaliligidan toliqadi.

Psixolog J. Piaje o'yinda jismlarga yangi nom berish omiliga jiddiy e'tibor bilan qarab,
bu ish ramziy ma'noli tafakkur shakllanishining tayanchi, degan xulosaga keladi. Lekin
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bu xulosa vaziyatni aks ettirishning birdan-bir to'g'ri yo'l ekanligini bildirmaydi. Shuning
uchun narsaning nomini o'zgartirish bilan bolada tafakkur va aql-zakovat o'sishini kutish
ham mantiqqa mutlaqo ziddir.

Masalan shunday o`yinlardan "Do'konda o'yini"
Maqsad: predmetlarni umumiy jihatlariga ko'ra guruhlarga ajratish, ko'maklashish

sifatlarini shakllantirish, bolalarning so'z boyligini kengaytirishdir, bir-birlariga chiroyli
munosabatda bo`lish..

Zarur jihozlar: do'kondan sotib olish mumkin bo'lgan nusxadagi o'yinchoqlar, o'yinchoq
pullar.

3, 7 yoshli bolalar
O'yinning borishi: tarbiyachi bolalarga o'yinchoqlarini xuddi do'kondagidek

joylashtirishlarini aytadi. Oziq-ovqat mahsulotlari qatori, tozalash vositalari kabi bo'limlarga
bolalar narsalarni joylashtiradilar va o'zaro sotuvchi va xaridor rollarini bo'lishib oladilar.
O'yin shu tariqa davom etadi, bolalar rollarini almashtirib turishlari mumkin.

Xulosa qilib aytganda o`yin faoliyati bolalarda bilish jarayonlarini va shu bilan birgalikda
individual psixologik xususiyatlarini ham rivojlanib borishiga juda katta ta'sir qiladi.

1. Hozirgi zamon psixologiyasi sohasida bolalarning o'yin faoliyatlarining o'ziga xosligi
va har turli o'yinlarning bola ruhiyati  va shaxsi taraqqiyotiga ta'siri haqida masalalar ilmiy
o'rganilgan va ulardan o'ziga xos usullarda foydalanish imkoniyati mavjud

2. Maktabgacha yoshdagi bolalar shaxsi taraqqiyotiga rolli o'yinlarni ta'siri tahlil qilingan.
Yuqoridagi fikr-mulohazalarga asoslangan holda ota-onalar va tarbiyachilarga quyidagi

tavsiyalarni ishlab chiqish mumkin:
1. Bog'cha yoshidagi bolalarning ruxiy jarayonlarini rivojlantirishda barcha o'yin turlari

bilan bir qatorda rollarda bulinib o'ynaladigan voqeylikni aks ettiruvchi o'yinlardan keng
foydalanish zarur.

2. Bolalarning o'yin faoliyatlariga hozirlashda tarbiyachi ijobiy psixologik muhitni
yaratuvchi vaziyatlarni ishlab chiqishi kerak.

Foydalanilgan adabiyotlar ro'yhati.
1."Maktabgacha ta'lim tizimini tubdan takomillashtirish chora-tadbirlari to'g'risida"gi

PQ-3261 -sonli qarori 9 sentabr 2017 y.
2.Adizova T.M.Bolalarning shaxslararo munosabatlari psixologik diagnostikasi va

korrektsion ishlar. -T., 1995 y.
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OG'ZAKI TARJIMA JARAYONIDA ANALIZ VA SINTEZ

To'rayeva Maftuna
o'qituvchi (O'zDJTU)

Annotatsiya: Ushbu maqolada transkripsiya va diktantdan tubdan ajratib turadigan
yozuvning asosiy xususiyati haqidadir. Bizning o'rganish ob'ektimiz tarjima yozuvi matnning
sirt tuzilmalarini emas, balki uning semantik tuzilmalarini aks ettiradi.  Shuning uchun
tarjima yozuvini analiz va sintez qilish qilinayotgan tarjimaning sifat jihatini oshiradi.
Bunda shu kabi xususiyatlar aniq va ravshan ochib beriladi.

Kalit so'zlar: stsenariy, analiz, sintez, stenografiya, matn yig'ish, dekodlash, transkriptsiya.

Tajribasiz tarjimonning odatiy xatosi, bu tarjimaning muvaffaqiyati uchun ishonchli
asos yaratmasligidir. Ma'ruzachining nutqidagi "har bir so'zni yozib qo'yish" istagi
yo'qligidir. Albatta, buni oddiy diktant yozuvidan foydalanib amalga oshirish mumkin
emas, chunki og'zaki nutqning tezligi odatda yozish tezligidan ancha yuqori. Protokollarni
olib borishda ushbu muammoni hal qilish uchun bir vaqtning o'zida stsenariy ixtiro
qilindi - aslida boshqa har xil ixcham alifbo, shu jumladan eng mashhur harf birikmalarini
va hatto ba'zi so'zlarni yozib olish uchun belgilardan foydalanish ham mumkin. Ammo
transkript tarjima muammosini hal qilmaydi: hatto og'zaki yozuvni xuddi shu qadar  tez
transkripsiya qilish va dekodlash qobiliyatiga ega bo'lsa ham,  tarjimon eng yaxshi tarzda
faqat quloq orqali tarjima qilish vazifasini varaqdan tarjima qilish vazifasi bilan almashtiradi
- lekin u bu muammoni hal qila olmaydi.

Diktant xat va transkript,  ovozli matnni lentaga yozib olish bilan bir  xil,  faqat
tinglash bosqichi bilan, sezgir matnga vertikal o'lchov elementlarini kiritadigan tahlil
mexanizmlarini ulamasdan bog'liq bo'lishi mumkin. Uni transkripsiya va diktantdan tubdan
ajratib turadigan  yozuvning asosiy xususiyati aniq, chunki tarjima yozuvi matnning sirt
tuzilmalarini emas, balki uning semantik tuzilmalarini aks ettiradi. Buni ta'minlash
uchun tarjimon asl nusxani idrok etish bilan bir qatorda, boshlang'ich matnni yetarlicha
chuqur semantik tahlil  qilishni talab qiladi va u qog'ozga o'rnatilishi kerak bo'lgan "yarim
hazm qilingan" materialdir.

Shunday qilib, tahlil bosqichi yakunlandi, tarjimon boshlang'ich matn tarkibidagi
elementlarni idrok etish, tushunish, tushunish va mahkamlash bo'yicha ko'p aqliy ishlarni
amalga oshirdi. Biroq, tashqi kuzatuvchi tomonidan qaralganda, u hali ham "hech narsa
qilmadi" - u shunchaki jim turdi va ma'ruzachining fikrlarini aytganda tingladi. Ehtimol
u daftariga biron bir narsa yozgan. Endi, nihoyat, tarjimon o'z nonini ishlab chiqara
boshlaydi, ya'ni u, kuzatuvchi eshitishni istagan narsani aytadi. Tarjima qilingan matnning
sintezi va talaffuzi tarjimon ishining deyarli tashqi ko'rinishiga ega bo'lgan qismidir: aynan
u va tanqidchilar uni shunday deb baholaydilar. Bundan tashqari, ular har doim ham
ob'ektiv ravishda baholanmaydi va ochiqchasiga, har doim ham malakali emas. Tarjima
sifatini baholash bo'yicha Xalqaro konferensiya tarjimonlar assotsiatsiyasi tomonidan
o'tkazilgan tadqiqotga ko'ra, yirik xalqaro tadbirlarning ishtirokchilari - tinglovchilar
tarjima matni mazmuniga, taqdimot  uslubiga, shuningdek, tarjimon ovozining yoqimli
ekanligiga deyarli teng ahamiyat berishdi. Ular tarjimon monoton emas, balki "jonli va
ta'sirchan" gapirishlari kerakligini aytishdi. Xo'sh, agar bu tomoshabinlarning taxminlari
bo'lsa, unda tarjima strategiyasi va taktikasini tanlashda buni hisobga olish kerak.

Albatta, tarjimonning ovozi quloqqa qanchalik yoqimli bo'lishidan qat'i nazar, asosiysi
shubhasiz: tarjimon asl mazmunini buzilmasdan va kamaytirmasdan tarjima qilishi kerak,
tarjimon kerakli shartlarni to'g'ri ishlatadi, raqamlarni noto'g'ri talqin qilmaydi, ismlarni
aniq talaffuz qiladi. Ushbu turdagi xatolar e'tibordan chetda qolmaydi. Ammo tarjimonning



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

13

vazifalari va majburiyatlarining terminologik yoki mos yozuvlar aniqligi cheklanmagan.
Qolgan hamma narsa bu hunarmandchilikning ichki oshxonasi bo'lib, ko'p jihatdan sirt
kuzatuvchisiga etib bo'lmaydi, ammo tarjima professionalligi darajasini belgilaydi.

Tezkor tarjima yordamida uchta ma'lumot manbasi, bir nechta manbalardan kelib
chiqadigan materiallarni birlashtiradi va birlashtirgan holda "yig'ish" qiladi. Ulardan eng
yaqqoli - bu tarjima yozuvi yordamida qog'ozga yozilgan va tarjimon yozmagan, ammo
eslab qolinadigan segment bilan bog'liq holda, asl xabarning asosiy ma'nolarini to'playdi.
Tarjimon reverb bosqichida murojaat qiladigan yana bir manba bu tarjima tilining qismidagi
o'zining lisoniy kompetentsiyasi, shuningdek uning kelib chiqishi (ensiklopedik) bilimi
va xabar mavzusini bilishi masalasidir(tematik kompetentsiya). Va nihoyat, tarjimon o'z
faoliyatining mahsuliga ta'sir ko'rsatishi mumkin bo'lgan holda ma'lumotni jalb qilishi
kerak bo'lgan uchinchi yo'nalish-aloqa holatini, tarjimonning ilgari aloqada bo'lgan qismi
haqida bilishi, shuningdek, tinglovchilarning tarjimani tinglashi haqidagi bilimlarini o'z
ichiga olishini nazarda tutadi: bu kerakli ma'lumotlarni hisobga olgan holda yakuniy
matnni yaratishga imkoniyat topadi.

Aslida, bunda tarjimonning "uchta manbai" boshqa tartibda kuchga kiradi: birinchidan,
tarjimon o'zining lingvistik, entsiklopedik va tematik bilimlari va ko'nikmalari bilan
qurollangan hamda kommunikativ vaziyatga kiradi; keyin u vaziyatni barkamollashtiradi
(ba'zan uni yo'l-yo'lakay yaratadi) va shuningdek, hech bo'lmaganda ma'ruzachi,
tinglovchilar tarkibi, taklif qilingan ma'lumotni qabul qilishga tayyorligi va boshqa pragmatik
omillar to'g'risidagi eng umumiy fikrni shakllantiradi; va faqat shu asosda ma'ruzachi
tomonidan taqdim etilgan asl matnning hozirgi segmentidagi haqiqiy materiallar amalga
oshiriladi. U qisqa yozuv yoki tezkor yozuv yordamida yozib olinadi. Yozuvdan "qayta
tiklangan" tarjima qilingan matnning sifati, xuddi meva sharbatini yoki sutni
kontsentratlardan qaytarib olish kabi, ko'p jihatdan tarjimonning so'z boyligi va boshqa
til resurslarining boyligiga, uning leksik muvofiqligi mexanizmlari va stilistik ifodaligiga
bekam-ko'st ega bo'lishiga bog'liq.

Foydalanilgan adabiyotlar ro'yhati.
1.Àëèêèíà Å.Â. Ïåðåâîä÷åñêàÿ ñåìàíòîãðàôèÿ. Çàïèñü ïðè óñòíîì ïåðåâîäå

[Òåêñò]: ïðàêò. ó÷åá. ïîñîáèå: ðåê. ÓÌÎ / Å. Â. Àëèêèíà. - Ì.: ÀÑÒ: Âîñòîê - Çàïàä,
2006. - 159 ñ2

2.Ñà÷àâà Î.Ñ. Ìåòîäè÷åñêèå ðåêîìåíäàöèè ïî ïåðåâîä÷åñêîé ñêîðîïèñè. -
ÑÏá.: Èçä-âî ÑÏáÃÓÝÔ, 2010. - 35 ñ.

3.Øèðÿåâ À.Ô. Ñèíõðîííûé ïåðåâîä: äåÿòåëüíîñòü ñèíõðîííîãî ïåðåâîä÷èêà
è ìåòîäèêà ïðåïîäàâàíèÿ ñèíõðîííîãî ïåðåâîäà. - Ì.: Âîåíèçäàò, 1979. - 183 ñ

4.×åðíîâ Ã.Â. Ñèíõðîí òàðæèìà íàçàðèÿñè âà àìàëè¸òè (ðóñ òèëèäàí Õ.?àìèäîâ
òàðæèìà ?èëèá íàøðãà òàé¸ðëàãàí) (o'quv qo'llanma). -Ò.: ÒîøÄØÈ, 2019. - 112
á.
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INSON RESURSLARINI BOSHQARISHDA KORPORATIV IJTIMOIY
MAS'ULIYAT KONSEPSIYASINI QO'LLASHNING AHAMIYATI

Xo’jaqulov O’ktam Rustam o’g’li
O’zbekiston Respublikasi Prezidenti huzuridagi

Davlat boshqaruvi akademiyasi tayanch doktoranti

Annotatsiya: Bugungi kunda shuni ta'kidlab o'tish kerakki, jadal rivojlanayotgan bozor
iqtisodiyoti sharoitida inson resurslarini boshqarish va ulardan samarali foydalanish korxona
va tashkilotlarning eng katta muammolaridan biri bo'lib qolmoqda. Inson resurslarini
boshqaruvida ijtimoiy-iqtisodiy dastaklaridan o'z o'rnida foydalanish esa boshqaruv
jarayonida katta yordam berishi fanda tasdiqlangan. Shunday ekan inson resurslarini
boshqaruvida korporativ ijtimoiy mas'uliyat konsepsiyasini qo'llash muhim ahamiyat kasb
etadi.

Kalit so'zlar: inson resurslari boshqaruvi, samaradorlik, korporativ ijtimoiy mas'uliyat,
triple bottom line

Inson resurslarini boshqarishning umumiy ta'rifi.
Inson resurslarini boshqarish bu xodimlarni boshqarishni anglatib, tashkilotning asosiy

aktivlari bu inson resurslari degan to'xtamga keladi. Inson resurslarini boshqarish
xodimlarning ishga va tashkilotning xodimlarga bo'lgan munosabatini tartibga solish
mexanizmlarini ishlab chiqish, ularni amalda qo'llash va bajarilishini nazorat qilish
vazifalarini bajarishni o'z ichiga oladi. Inson resurslarini boshqarish - bu tashkilotda
ishchi kuchini yollash, rag'batlantirish va saqlash bilan bog'liq boshqaruv funktsiyasidir.
Shu bilan bir qatorda, inson resurslarini boshqarish xodimlarni yollash, malakasini
oshirish, motivatsiya berish, rag'batlantirish, jazolash, shaxsiy rivojlantirish kabi masalalar
bilan ham shug'ullanadi. Ular ish muhitini va sharoitini tashkilot siyosati bilan hamohang
bo'lishini ham ta'minlaydi.

Korporativ ijtimoiy mas'uliyat konsepsiyasining umumiy ta'rifi.
Korporativ ijtimoiy mas'uliyat - bu tashkilotlarning yuqori iqtisodiy ko'rsatkichlari

bilan bir qatorda sezilarli raqobat ustunligini yaratishi mumkin bo'lgan amaliyotdir.
Dastlab korporativ ijtimoiy mas'uliyat atamasi 1960-yillarda Yevropa bo'ylab keng tarqala
boshladi va o'sha paytdan beri u olimlar va kompaniyalar orasida katta e'tiborga sazovor
bo'ldi. Bu atamaga ko'plab ta'riflar va nomlar mavjud berilgan, masalan, uchta asosiy
chiziq, odamlar, sayyora va foyda, ijtimoiy samaradorlik va boshqalar. Korporativ ijtimoiy
mas'uliyat nafaqat xarajatlarni kamaytirish orqali samaradorlikni oshiradigan vosita,
balki u xodimlarni rag'batlantirish va tashkilot obro'sini oshirish orqali investorlar e'tiborini
qozonishi va manfaatdor tomonlarni mamnun qilishi mumkin. Bugungi kunda notijorat va
davlat tashkilotlari barcha sohalarda natijaga erishishni xohlashadi. Ushbu konsepsiya nazariyasi
ijtimoiy javobgarlikka tayanadi va har bir tashkilotning buxgalteriya hisobiga moliyaviy
omillar bilan bir qatorda ijtimoiy va ekologik muammolarga ham e'tibor qaratishni
nazarda tutadi. Korporativ  ijtimoiy mas'uliyat o'z navbatida triple bottom line jihatlarga
bo'linadi va 4 ta P deb ham ataladi (people, profit, planet), ular: odamlar, foyda va sayyora
degan ta'limotga amal qiladi. Ushbu 3 ta atama ustuniga hozirda 4 chisi ham qo'shilgan:
kelajakka yo'naltirilgan yondashuv. Bu atama tashkilotning ijtimoiy, ekologik va moliyaviy
javobgarligidan tashqari kelajakda barqaror rivojlanish strategiyasini ishlab chiqadi. Ammo
triple bottom line ustunlarining o'lchov  birliklari mavjud emas,  umume'tirof etilgan
standartlar ishlab chiqilmagan.

Korporativ ijtimoiy mas'uliyat va inson resurslari boshqaruvini o'zaro bog'lash.
Inson resurslani boshqarish bilan shug'ullanuvchi bo'limning ijtimoiy mas'uliyat
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konsepsiyasini boshqaruvda qo'llashda muhim o'rin egallaydi. Shu bilan bir qatorda,
boshqaruvchi xodimlar korporativ ijtimoiy mas'uliyat konsepsiyasini amalda qo'llanilishi,
tashkilotda uning samarali olib borilishi haqida hisobdorlik bilan bir qatorda konsepsiyani
faol ravishta targ'ibot qilishni olib borishi mumkin. Korporativ ijtimoiy mas'uliyat odatiy
boshqaruv tizimlaridan tubdan farq qiladi, u atrof-muhit muhofazasiga chuqurroq
yondashish, bolalar mehnatidan foydalanmaslik, mahsulotlarning xavfsizligiga e'tibor
qaratadi. Bugungi kunda olib borilayotgan tadqiqotlar shuni ko'rsatmoqdaki, barqaror
inson resurslarini samarali boshqarishning garovi sifatida bir vaqtning o'zida ekologik,
ijtimoiy va iqtisodiy maqsadlar katta rol o'ynashi mumkin. Korporativ ijtimoiy mas'uliyat
konsepsiyasidan inson resurslarini boshqarishning samarali unsurlaridan foydalanish
mumkin va bu tashkilotning kadrlar siyosayitga juda katta ijobiy ta'sir etadi. Bu uchun
quyidagi 3 ta qadamni tashkilot o'z faoilyat doirasida amalga oshirishi kerak bo'ladi:

1.Xodimlarni yollashda korporativ ijtimoiy mas'uliyat nazariyasini ko'rsata olish.
Hozirgi kunda shuni inobatga olish kerakki, insonlar ijtimoiy va ekologik jihatlarga

e'tibori kundan kunga oshib bormoqda. Shu sababli, tashkilotning korporativ ijtimoiy
mas'uliyat konsepsiyasini faoliyatida qo'llagani kadrlarni yollashda jalb etuvchi kuch
sifatida ishlashi mumkin.

2.Kadrlar qo'nimsizligini qisqartirishda yordam beradi.
Bugungi kunda kadrlar qo'nimsizligi barcha tashkilotda uchraydi va bu o'z o'rnida

tashkilotning faoliyat jarayonini oqsashiga olib keluvchi faktorlardan biri hisoblanadi.
Faoliyatda korporativ ijtimoiy mas'uliyatni qo'llash orqali kadrlarga

Tashkilot va korxonaga bo'lgan ijobiy fikrni oshirish hamda ularga qulay, zararsiz ish
joyini yaratib berish, har xil rag'batlantirish loyihalarini amalda qo'llash. Haqiqiylikni
namoyish qilish va xodimlarga yaxshilik uchun o'zgarishlar qilish imkoniyatini taklif
qilishdir.

3.Kadrlar tizimiga korporativ ijtimoiy mas'uliyatni qo'llash.
Ishga qabul qilish jarayonida intervyularda, taklif xatida, xodimlar bilan dastlabki

aloqada korporativ ijtimoiy mas'uliyatga asoslangan tafsilotlarni kiritish. Korporativ ijtimoiy
mas'uliyatni lavozim tavsiflariga, yillik ish rejalari va jamoat maqsadlarida eslatib o'tish,
korporativ ijtimoiy mas'uliyatni rasmiy va norasmiy mukofot tizimlariga kiritish. Korporativ
ijtimoiy mas'uliyat xulq-atvorini rag'batlantiradigan samaradorlikni baholash tizimlarini
ishlab chiqishda bo'linmalarini qo'llab-quvvatlash.

Xulosa.
Korporativ ijtimoiy mas'uliyat inson resurslarini samarali boshqarishda va ishlashida

mas'uliyatni o'z zimmasiga oladi. Inson resurslarini boshqarishning asosiy mas'uliyati
g'oyalarni yetkazish va amalga oshirish, tashkilotdagi har xil madaniy va xulq-atvor
o'zgarishlarini tartibga solishni o'z ichiga oladi va bunda korporativ ijtimoiy mas'uliyat
konsepsiyasi ayni muddao hisoblanadi. Chunki konsepsiya xodimlarning munosabatlariga
ta'sir qilishda va yuqori boshqaruv bo'g'inlari bilan bog'lashda xizmat qiladi.
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ISSUES OF THEORY AND METHODS OF ANALYSIS OF STRUCTURAL-
SEMANTIC AND COMMUNICATIVE ASPECTS OF THE OFFER
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Abstract. In modern Russian Germanic studies, the majority of Germanists-researchers
of syntax proceed from the definition of a sentence adopted in the academic grammar of
the Russian language. This definition is formulated as follows: "A sentence is an integral
unit of speech grammatically formed according to the laws of a given language, which is the
main means of forming, expressing and communicating thoughts. The sentence expresses
not only the message about reality, but also the attitude of the "speaker" to it.

Keywords: phraseology, aphorism, phrase extra linguistic, paralinguistic.

However, if we recognize the provision about the presence not only of a sentence as
"the main means of forming, expressing, and communicating thought", but also an
attributive phrase that implements the mental act of concretizing and determining
concepts, then the above general definition of a sentence needs to be clarified and
correlated with the definition phrases.

In addition, this definition does not take into account the structural features of the
sentence, as an expression of a certain type of mental act.

This definition, in our opinion, could be opposed by the following refined definition,
reflecting the essence of the structure of the sentence itself. A sentence is one of two
forms and means of design and expression of human thinking, opposite in their nature
and essence, and reflecting reality and attitude to it, as a two-part, syntactic unity of the
realization of the mental act of predication according to the internal laws of a given
concrete language, i.e. abstraction of one concept to another, and characterized in
accordance with the logical structure of the judgment, a special structure characteristic
of the sentence, consisting of two comparable, grammatically consistent with each
other in the person and number of the main members of the sentence - the subject in
which a specific substantive concept is expressed, and the predicate, in which expresses
an abstract, also substantive generalizing concept (formally reduced in modern languages),
with a universal verbal dynamic attribute containing the categories of time and modality,
when comparing which the concept contained in the subject is generalized by the
concept and the attribute contained in the predicate.

In connection with such an understanding of the structure of the sentence, we also
think that the existing definitions of the main members of the sentence - the subject and
the predicate - are unsatisfactory, which are based on the recognition of the sentence
as the only model for the formation of thought.

The most successful of the existing definitions of the subject and predicate should be
considered the definitions of the main members of the sentence in the academic grammar
of the Russian language, which, with some modifications, are also used in modern
grammars of specific Turkic languages.

Definition of the subject: "The subject is the main member of a two-part sentence,
grammatically independent of other members of the sentence, usually expressed by a
noun, pronoun or other inflected word in the form of the nominative case and denoting
an object (in the broad sense of the word), sign (action, state, property, quality), which
is determined in the predicate.

Determination of the predicate: "The predicate is the main member of a two-part
sentence, usually expressed by the personal form of the verb, noun, adjective or
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participle and denoting a sign (action,  state,  property,  quality)  of the subject that is
expressed by the subject."

In these definitions, the emphasis is mainly on what parts of speech a given member
of the sentence is expressed in, but it is not determined what is the nature of the
grammatical semantics of each of them, and what is their dependence among themselves
as syntactic categories - all these points are omitted in the definition.

Recognizing a sentence as one of two opposite in nature and essence forms of expression
of human thought, as a syntactic unity that implements the mental act of generalizing
one concept to another and is characterized in accordance with the logical structure of
the judgment by a special structure of the definition-definition of the subject and predicate,
characteristic of the sentence, as the main members of the sentence should reflect not
so much what and what part of speech they can be expressed, i.e. their morphological
side, how many, mainly their syntactic essence, as categories of syntax. From this point
of view, when determining the subject and predicate, some structural and syntactic
features of these categories should also be taken into account.

Based on this, the following definitions of these categories can be proposed.
Definition of the subject: "The subject is the main member of the sentence,

corresponding to the subject of logical judgment, expressed by a word or group of words
denoting a specific simple or complex concept in the substantive form of any part of
speech, grammatically consistent in person and number with the second main member
of the sentence - the predicate"...

Determination of the predicate: "The predicate is the main member of the sentence
corresponding to the predicate of logical judgment, expressed by a word or group of
words, historically representing a substantive phrase, consisting of a defined abstract
substantive concept lost in modern constructions and a definition of a universal dynamic
feature containing grammatical categories of time and modality, grammatically consistent
in person and number with the second main member of the sentence - the subject. "

These definitions, firstly, indicate the correlation of the sentence with the mental act
of judgment, secondly, they reveal the structure of the main members of the sentence,
thirdly, they determine the grammatical connection of the main members of the sentence
and, finally, fourthly, they characterize their historical development.

It should be noted that in the process of the historical development of the sentence
structure, its individual elements and, in particular, the structural elements of the
predicate have undergone reduction until they completely disappear.

So, in most modern sentence constructions, the predicate, historically representing
a definitive phrase, consisting of a definable - substantive concept, abstract in meaning,
and a definition, which is always a dynamic verbal feature with accompanying categories
of time and modality, has already lost its substantive element and now in most languages,
it consists only of an attributive element, expressed either by a personal form of the verb,
historically ascending to the participle,  or  by a name with a linkage (including the zero
linkage),  also ascending to the same participial form of the verb.

Within the framework of the nominative aspect, we distinguish between two closely
interconnected sub-aspects:

a) situational-structural,
b) relativistic-structural (hereinafter, the shorter word "aspect" is used to denote

"sub-aspect").
If a certain "consensus" is reached regarding the recognition of the role and position

of aspect (a) in the typology of a sentence in the latest literature (disputes are mainly
about the taxonomy of subject situations and the nomenclature of their actants), then
aspect (b) unites the components (grammatical categories of the sentence), which are
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still not studied systematically enough or generally remain outside the scope of semantic
and syntactic research. At the same time, the components of aspect (a) are more
universal, the components of aspect (b) are more idio-ethnic.

In a comparative typology of languages, as in any comparison objects or phenomena,
it is absolutely necessary to rely on something in common. Only under this condition it
is possible to identify coincidences and discrepancies in interpretation of some fact of
reality between speakers of different languages and to reveal the functions of different-
level language means in reflecting this event.

The general condition of what we rely on in the transition from language to language
is the situational - the structural aspect of the sentence structure.

The analysis of a sentence in a relational-structural aspect also contributes to the
solution of the general problem of the typology of a sentence, which consists not so
much in designating the types of sentences, but in correlating them with each other on
the basis of differential features, identifying similarities and differences in their structural-
semantic organization. To determine in this way the systemic place of each type in the
syntax of a particular language. Therefore, the task before us is twofold.

On the one hand, it is necessary to describe the most important typological characteristics
and clarify the taxonomy of structures that make up syntactic systems and subsystems
in the compared languages. On the other hand, it is important to create prerequisites for
achieving a practical goal - establishing on a single basis those semantic shades that
distinguish constructions that are close in meaning in each language.
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Abstract. The article also notes the importance of paralysis in the emergence of phraseology.
The study of the article focuses on the essence and content of phraseological phenomena,
which are formed on the basis of extrathaway means.

Keywords: extra linguistic, paralinguistic, phraseology, aphorism, phrase, component,
lexeme.

The term paralanguage (from the Greek para - near, outside) is interpreted as phenomena
and factors studied by paralinguistics and accompanying speech, but not being verbal
material: loudness, pauses, voice modulations, facial expressions, gestures, visual contact
between communicants, etc. [one].

Paralanguage (according to Verderber) - "non-verbal sound signals that shape speech
- tonality, voice volume, speech rate, pauses and sighs - are a rich source of information.
The paralanguage has to do not with what is said, but with how it is said. The least
obvious type of para-language is considered to be silence, with the help of which
people are able to convey such feelings as contempt, hostility, challenge and severity,
but also respect and kindness "[2].

Paralinguistics studies such mental movements of the body as gestures, facial expressions
that arise in a speech situation. Paralinguistics plays an important role in communication.
If the speech is expressed to the listener without the support of these means, then the
thought will have less impact. Then the message looks like dry information. Any thought
should have its expressiveness, attractiveness, and demand for communication. It is
with these aspects that paralinguistics enlivens speech.

It is known that gestures arose in the development of society much earlier than
language (speech). They served as the main source for a person to speak, express thoughts.
More precisely, gestures are the product of a person's long-term life experience. Therefore,
there will be no sign interpreter. About this V.N. Helia says: "Although paralinguistics
serves to uncover the meaning of a word, it also tends to attract the listener."

Apparently, the gestures are implemented in sync with the meaning of the word.
Accordingly, the speech becomes impressive. In this case, the effectiveness of speech is
felt not only with the help of visual means of language, but also with the help of
paralinguistic means that make the thought attractive. After all, any attraction, impression,
imagery in speech arises on the basis of movements. On the other hand, paralinguistic
tools can also be effective on their own.

In this article, an attempt is made to study the formation of sign phraseological units
and their semantic content. Paralinguistics is also very close to phraseological units in
education, structure and essence. The closeness is that paraleguistics is also a non-linear
phenomenon that makes sense based on stagnation. It would be expedient to conditionally
include paralinguistic means in linguistic phenomena. Because they do not have a sound
structure, but they have semantics and at the same time are important because they are
equally understandable to native speakers.

In addition, gestures are similar to phraseological units in that they give any idea an
image, a figurative-affective expression.

By the way, it cannot be argued that phraseological units are language units that
differ sharply from paralinguistic means. Because in the formation of phraseological
units, along with linguistic units, the use of paralinguistic means is often observed.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

21

Analysis of the literature on this issue showed that the role of paralinguistic means in the
emergence of phraseological combinations is enormous. Therefore, this article focuses
on the content and essence of phraseological units formed on the basis of extralinguistic
factors and formed precisely by paralinguistic means.

Thus, gestures are also part of phraseological units, but their relation to language and
speech, the process of expressing thoughts and some syntactic features differ from each
other. Accordingly, both are linguistic phenomena that need to be studied separately. In
general linguistics, the phenomenon of paralinguistics is considered as phraseological
aphorisms. This attitude is consistent with the nature of the gestures. However, not all of
them are in the form of phrases. For example, the eyebrow-raising joint is also a
paralinguistic instrument. The first part of the compound is used in the original sense,
and the second part is used figuratively. Only gestures with this structure can be called
phrasal verbs. Compare: shrugs, rolls his eyes, shakes his head, strains his neck, frowns.

However,  gestures such as curling the lips,  squinting eyes,  shrugging the shoulders,
frowning forehead, shaking the head cannot be added to phraseological combinations.
Because both components of the word in these combinations retain their original
meaning. It should be noted that these gestures are very close to phrases. Phrases are free
combinations. The difference between gestures and phrases is that, firstly, gestures are
non-verbal means; on the other hand, phrases rely on lexemes rather than non-verbal
actions. Secondly, gestures can be stabilized according to the requirements of the text.
For  example,  a person who slipped has a lot of weight: he was lying on his back to get
rid of flies, shaking his head, waving his arms and trying to scare them with a cry because
he was not strong enough. The combination of shaking the head and shaking hands in this
example are gestures used in the context of the word "driving" (phraseologized in
context). Phrases do not have this feature. It seems that paralinguistic techniques are also
very close to phrases. However, the difference here is that phrases are based on tokens
based on thoughts, while gestures are based on gestures based on actions.

The phraseological meaning is based on the transfer of the meaning of the verbal
components of the phrase: licking the fat of a snake is a trick, turning a fur coat over is
anger, and a loaf of bread that has fallen into the water is empty.

Paralinguistic means, that is, gestures, consist mainly of actions and situations. Verbally,
they are contained in the texts of literary works, because they are effective means of
revealing the character of the protagonist. They also make the reader think and observe,
"He has to come out today, will you go?" - said Usmanov. - Yes, he nodded (U.
Umarbekov). It seems that the gestures in the text are given by the author, and not by
the language of the protagonist. This is another aspect of gestures.

The ability to observe and take into account the elements of non-verbal behavior of
listeners allows the speaker to make adjustments to his speech, turn a monologue speech
into an active dialogue with the audience, "involve" them in the process of mutual
stimulation. After all, the tone of the speech largely depends on the reaction of the
audience, on how much it supports or cools the speaker. Therefore, one must be able
to see and feel the "breath" of the audience in order to regulate its behavior, which is
important both for an orator speaking to the public and in a simple conversation.

But it should be remembered that paralinguistic means are not independent, but
auxiliary elements of communication. They prepare, accompany, comment on, clarify
the speech and reveal its deep essence. Therefore, before using them, you need to know
what to talk about.

So, the living space of paralinguistics is dialogical speech. Analysis of research shows
that gestures are mostly composed of words and phrases that are used literally. In
phraseology, all components of a word are based on transitions, and in gestures, only
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one word has a meaning. Compare: shrugs, plucked eyebrows, rubs his hands. Such
gestures are in the minority in our language. But in any case, gestures are very close in
structure to phraseological units.

In conclusion, it should be noted that phraseology includes language units based on
stable migration, and gestures are speech units that are conditionally phraseologized
according to the requirements of the text. The emergence of both occurs on the basis of
extralinguistic means. In this respect, they are very similar.

References.
1.Nikolaeva T.M. Paralingvistika // Lingvisticheskij enciklopedicheskij slovar' / Pod

red. V.N. Yarcevoj. - M.: Sovetskaya enciklopediya, 1990.
2.Leont'ev A.A. Paralingvistika - stat'ya iz Bol'shoj sovetskoj enciklopedii.
3. Ahmanova O.S. Parayazyk // Slovar' lingvisticheskih terminov. - Izd. 4-e,  stereotipnoe.

- M.: KomKniga, 2007. - 576 s.
4.Kolshanskij G.V. Paralingvistika. - M.: Nauka, 1977.
5.Bgazhnokov B.H. Adygskij etiket. - Nal'chik: El'brus, 1978.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

23
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Abstract: This article focuses on the unusual feature of the usage of military slang. In
the article, it is classified and analyzed concepts of "slang" and "military slang" used by
cadets. The research method is Qualitative Research which collects the data such as words
and expressions used by cadets of the Academy of the Ministry of Internal Affairs in their
everyday service. The researcher found that cadet slang is a lexical layer of the language
used in informal communication in the environment of military personnel to express
attitude, transfer emotions and evaluation of the speaker.
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Àííîòàöèÿ: Äàííàÿ ñòàòüÿ ïîñâÿùåíà íåîáû÷íîé îñîáåííîñòè óïîòðåáëåíèÿ
âîåííîãî ñëåíãà. Â ñòàòüå êëàññèôèöèðóþòñÿ è àíàëèçèðóþòñÿ ïîíÿòèÿ "ñëåíã" è
"âîåííûé ñëåíã", óïîòðåáëÿåìûå êóðñàíòàìè. Ìåòîäîì èññëåäîâàíèÿ ÿâëÿåòñÿ
êà÷åñòâåííîå èññëåäîâàíèå, êîòîðîå ñîáèðàåò äàííûå, òàêèå êàê ñëîâà è âûðàæåíèÿ,
èñïîëüçóåìûå êóðñàíòàìè Àêàäåìèè ÌÂÄ â èõ ïîâñåäíåâíîé ñëóæáå. Èññëåäîâàòåëü
óñòàíîâèë, ÷òî êóðñàíòñêèé ñëåíã ïðåäñòàâëÿåò ñîáîé ëåêñè÷åñêèé ñëîé ÿçûêà,
èñïîëüçóåìûé â íåôîðìàëüíîì îáùåíèè â ñðåäå âîåííîñëóæàùèõ äëÿ âûðàæåíèÿ
îòíîøåíèÿ, ïåðåäà÷è ýìîöèé è îöåíêè ãîâîðÿùåãî.

Êëþ÷åâûå ñëîâà: ñëåíã, âîåííûé æàðãîí, êóðñàíòñêèé ñëåíã, ëåêñè÷åñêèé ñëîé

KURSANTLAR O'RTASIDAGI MULOQOTDA SLENGLARLARDAN
FOYDALANISH

Kenjayeva Fotima
O'zbekiston Respublikasi IIV Akademiyasi  o'qituvchisi.

kenjaevaf06@gmail.com

Annotasiya: Ushbu maqola harbiy slenglardan foydalanishning g'ayrioddiy xususiyatiga
bag'ishlangan. Maqolada kursantlar tomonidan qo'llaniladigan "sleng" va "harbiy sleng"
tushunchalari tasniflanadi va tahlil qilinadi. Tadqiqot usuli - bu IIV Akademiyasi
kursantlarining kundalik xizmatida qo?llagan so?z va iboralar kabi ma?lumotlarni
to?playdigan sifatli tadqiqotdir. Tadqiqotchi kursant sleng tilning leksik qatlami bo'lib,
harbiy xizmatchilar o'rtasida norasmiy muloqotda o'z munosabatini ifodalash, his-tuyg'ularni
bildirish va so'zlovchini baholash uchun qo'llaniladiganligini aniqladi.

Kalit so'zlar: sleng,  harbiy jargon, kursant slengi, leksik qatlam
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One of the main functions of language is the communicative function. This suggests
that language cannot exist outside of life and society. Since the social environment is
multifaceted and multidimensional, language develops accordingly and functions
differently in different social strata and professional groups.

Special attention in linguistics deserves the study of slang, as one of the specific
manifestations of language. The first noteworthy mention of war slang is found in the
classic dictionary of the vulgar language by F. Gross "A Classical Dictionary of the
Vulgar Tongue" in 1788. In the third edition of this dictionary, published in 1796, there
are about 70 units related to military slang.

However, the first fundamental work, dedicated to the study of slang, is a monograph
"Slang To-day and Yesterday" by E. Patridge. In his work, the author gives an overview
of existing scientific works, in which there are references to military slang, lists dictionaries
that record military slang, gives examples of dictionary entries, while giving his own
interpretation of certain concepts, describes and analyzes the differences in the slang of
sailors and soldiers.

In Uzbek philology, works devoted to military slang are not numerous. However, in
Russian philology, the most fundamental research is considered to be a research work
done by V. P. Korovushkin on the topic of military jargon entitled "Dictionary of Russian
military jargon: non-standard vocabulary and phraseology of the armed forces and
paramilitary organizations of the Russian Empire, the USSR and the Russian Federation
of the XVIII-XX centuries". This dictionary includes about eight thousand words and it
is interesting, first of all, because it covers the great history of the Russian army, starting
with the Russian-Turkish wars of 1686-1713. This work describes the jargon of military
and paramilitary organizations that existed in the Russian Empire, the USSR, the
Russian Federation until December 1996.

In my article, I turned to the study of the problem of the use of military slang among
cadets on the example of communication of cadets of the Academy of Internal Affairs.

It is known that the term "slang", which appeared in English lexicography around the
beginning of the XIX century, was used to refer to units of the vocabulary of the
language that do not meet literary standards. A number of linguists who study the
"nature" of slang deny the existence of slang as a separate lexical category. In this article,
under the term "slang" the author understands the lexical layer that is outside the limits
literary language and possessing pronounced evaluative, expressive and emotional
connotations.

The concept of "slang" is mixed with such concepts as "dialectism", "jargon",
"vulgarism", "vernacular". A. D. Schweitzer in the work "Essay on Modern English in the
USA" relates military slang to "special slang". The author believes that most military
slangs are emotionally colored equivalents of military terms and have a mocking connotation.
In my work, I share the point of view of A. D. Schweitzer and hold opinions on the
identity of the concepts of "military slang" and "military jargon". In 2016, on the basis
of the Academy of Internal Affairs was conducted a research to study slangs that cadets
use in daily life.  Slang, as well as literary language, reflects the way of life, manners,
habits and customs of the linguistic commonality.  Doing analysis of lexical units that use
cadets in the daily service, I was able to distinguish the following lexico-semantic
groups:

1. Relationship  between people.
2. Physical activity.
3. Man and the World
Learning the vocabulary of cadet slang mentioned above groups can be divided into

a number of smaller subgroups. Thus, in the first group, two subgroups can be noted:
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Subgroups: - everyday relationships between people (e.g. "krayne",  "kamin",  "shkura",
- guilty; "blunt", "stukach" is a delator, "qizil" is a man complains about everyone,
"quloq" is a traitor, "pidjak" is a student at a civilian university).

- relations between different categories of military personnel, depending on the rank
and position held (for example, "kontrabas" - a soldier serving under a contract,  "fil" -
a cadet of the 1st year,  "shlang" - a cadet of the 2nd year, an "bolta" - a cadet of the 3rd
year, "leti"-lieutenant).

In the second group we can distinguish the following subgroups:
- activities during daily service (for example, "shemit'" - sleeping (more often in

classes), " kayfanut'" - go to the hospital.
- educational activity (for  example,  "shamol" - not clever,  "styopa"-scholarship,

"yaxlamoq"-to come back from exams, "yopmoq"-to finish the sessions ).
The third lexico-semantic group is quite broad. We include to it the following

categories.
- daily routine (for example, "vecheruha"- evening verification", "sampo" - independent

preparing).
- free time (hobbies, dismissals) (for example, "uval" - dismissal, "dismissal" -
dismissal note, "rassos" - free time, easy work, "chopilmoq"-to stay away from

dismissals)
In conclusion,  the analysis of military slang on the basis of the Academy of Internal

Affairs showed that cadet slang is a lexical layer of the language used in informal
communication in the environment of military personnel to express attitude, transfer
emotions and evaluation of the speaker. Cadet slang is a fairly rich linguistic layer and
covers all areas of life of cadets. The ways of its completion have no fundamental
differences from the analytical processes in the literary language.  The vocabulary of
military slang originates in oral conversational speech with direct at ease live
communication, which determines its originality.
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BARKAMOL SHAXS SHAKLLANISHIDA YUSUF XOS XOJIB
TA'LIMOTINING O'RNI

Jo`rayeva Iqbolxon Po`latovna
Orifova Saboat Yakubovna

Namangan VXTXQTMOHM katta o`qituvchilari

Annotatsiya: ushbu maqolada barkamol shaxsni shakllanishida Yusuf Xos Xojibning
boy merosidan foydalanish yo`llari haqida fikr yuritilgan.

Tayanch so`zlar. Tarbiya, shaxs, sharq mutafakkirlari, ma'naviy barkamollik, mantiqiy
fikr, bilim, aql.

Biz fikrlar ekanmiz, albatta, biror bir asosga tayanamiz. Mantiqiy,mustaqil va tanqidiy
fikrlash haqida gap ketganda esa biz sharq mutafakkirlarining  pedagogic qarashlariga
asoslanamiz. Mantiqiy,mustaqil va tanqidiy fikrlash kecha yoki bugun paydo bo'lgani yo'q.
Bundan bir necha asrlar oldin ham turli xil fikrlar, qarashlar bo'lgan. Biz yoshlar esa
sharq mutafakkirlarining boy tarixiy merosidan bugungi kunda barkamol avlodni
tarbiyalashdek mas'uliyatli va sharafli vazifani ado etishda foydalanib kelmoqdamiz.

Jamiyat ma'naviyati va shaxs kamolotida muhim o'rin tutuvchi ma'naviy va ahlohiy
poklik, iymon, insof, diyonat, or-nomus, mehr-oqibat, keksalarga hurmat singari insoniy
fazilatlar o'z-o'zidan shakllanmaydi. Barchasining asosida yosh avlodga oila, umumiy
o'rta, o'rta maxsus, kasb-hunar hamda oliy ta'lim tizimida amalga oshirilayotgan ta'lim-
tarbiya mazmuni, g'oyaviy yo'nalishi va samarasi yotadi.

"Jamiyat ma'naviyati va shaxs kamolotida muhim o'rin tutuvchi ma'naviy va ahlohiy
poklik, iymon, insof, diyonat, or-nomus, mehr-oqibat, keksalarga hurmat singari insoniy
fazilatlar o'z-o'zidan shakllanmaydi. Barchasining asosida yosh avlodga oila, umumiy
o'rta, o'rta maxsus, kasb-hunar hamda oliy ta'lim tizimida amalga oshirilayotgan ta'lim-
tarbiya mazmuni, g'oyaviy yo'nalishi va samarasi yotadi.

O'sib kelayotgan yosh avlodning zamon talablariga mos, barkamol inson bo'lib
shakllanishlari uchun ijtimoiy tarbiyaning muhim tarkibiy qismlari - aqliy, ma'naviy-
axloqiy, jismoniy, mehnat, estetik, huquqiy, ekologik, iqtisodiy hamda jinsiy tarbiyani
tashkil etishga nisbatan yangicha nuqtai nazardan yondashish, ularning samarali yo'llarini
ishlab chiqish alohida dolzarblik kasb etadi. Bu esa tarbiyadagi eng muhim vazifalardir.

Turkiygo'y adib, mutafakkir va davlat arbobi bo'lgan Yusuf Xos Hojib (XI asr)
"Qutadg'u bilig" dostonining muallifidir. U qoraxoniylarning markaziy shaharlaridan
bo'lgan Bolasog'unda tug'ilgan. Yusufbu yerda arab, forsiy til va undagi adabiyotlarni puxta
o'rgandi. Falsafa, mantiq, matematika va boshqa bilimlarni mukammal egalladi, davlat
ishlari, idora qoidalari bilan qiziqdi. Yusufning hayoti va ijodiy yo'li haqidagi ma 'lumotlar
juda oz. Yusuf Xos Hojib haqida ma'lumot beruvchi yagona manba "Qutadg'u bilig" dostonidir.
Asarda inson va uning ijtimoiy mohiyati, hayotdagi o'rni va vazifasi har tomonlama tahlil
qilinadi. "Qutudg'u bilig"da oddiy xalq, mehnatkash inson alohida ehtirom bilan tasvirlanadi.
"Qutadg'u bilig"da axloq, odob, sadoqat va va sevgi kabi masalalar haqida hikmatli so'
zlar yuritadi. U ilm va ma'rifatga saodatning kaliti deb qaraydi. Shuning uchun ham o'z
dostonini "Qutadg'u bilig" deb ataydi. Uning insonning qadri bilim bilan belgilanishi
haqida, tilning fazilati, foyda -zararlari haqida va ko'plab ta'limiy- tarbiyaviy mavzulardagi
fikrlari diqqatga sazovordir.

Kel, ey bilimsiz, dardingga davo qil,
Bilimsiz bo'lsang- tubansan, dono bo'lsang - baxtlisan.
Bilimsiz insonlar og'ir bir dardga chalingan insonlar kabi, agar uni vaqtida davolamasa

tuzalmaydi.Shuning uchun ham mutafakkir bilimsizlarni ilm o'rganishga chaqirgan.Agar
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u  ilm o'rganishni istamas ekan tubanlashib boraverishini va ohir oqibat razolatga yuz
tutishini aytib o'tadi.Bilim o'rganib borgan sari esa dono bo'lib, baxtli bo'lib boraveradi.

Bilim tufayli odam buyuklashib, shuhrat topadi,
Kishilar orasida yuqorilashadi o'sadi, barcha ishi unadi.
Bu fikrlar nechog'liq to'g'ri ekanligi hayotning o'zi ko'rsatib turibdi.Ilmli insonlar

qadimda ham, hozir ham e'zozlanib kelingan.Ilmli inson men ilmliman deb aytishi shart
emas, uning xatti-harakati,yurish turishi, so'zlashish odobi kim ekanligini aytib
turadi.Bugungi kunda yurtimizning dunyoga tanilishida ham ana shunday aql-zakovatli
yoshlari o'z hissasini qo'shmoqdalar.

Bilimsiz kishi quruq bo'yoq savlat va suratdir,
Bilimli kishining o'rni ko'kdan ham baland. [2.147]
Dunyoga  Farobiy ikkinchi muallim deb tanilishiga ham uning aql-zakovatining o'tkirligi,

ilmining kuchliligidadir.Bilimsiz kishining  savlati bo'lgani bilan uning bilimsizligini
yashirib tura olmaydi.Bilimsiz hech bir zamonda qadr topgan emas, topmaydi ham.

Bilimlilar juda oz, bilimsizlar ko'p,
Bezakovatlar talay, bilgin zakovatlilar arzandadir.
Bilimsiz bilimliga yov bo'ldi,
Bilimsiz bilimliga adovat qildi.
Bilimsiz insonlar har doim ham ilmli, ma'rifatli insonlarni ko'ra olishmaydi.Mevali

daraxtga tosh otadiganlar ko'p, deb  aytgan edi mashhur yozuvchilardan biri, lekin
otilatotgan tosh ko'p bo'lsa, daraxtning aynan meva beradigan shohlarini qayirib qo'yishi
mumkin.Bilimsiz insonlar qanchalik ko'p bo'lsa, mana shu jamiyat shunchalik orqaga
qarab ketaveradi.

Barcha so'zni sen bilim birla so'zla,
Barcha kishini sen bilim tufayli ulug' deb bil.[2.149]
Har bir so'zlagan so'zimiz bizni aslida kim ekanligimizni anglatib turadi, shunday

ekan biz har doim aqlimizga quloq solishimiz kerakligini ko'rsatib turibdi.Har bir
so'zlayotgan so'zimizni qayerga va qanday ketayotganini nazorat qila bilishimiz kerak
ekanligini anglab boramiz.
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TA'LIM-TARBIYA JARAYONIDA SHARQ MUTAFAKKIRLARINING  ILMIY
MEROSIDAN FOYDALANISH

Jo`rayeva Iqbolxon Po`latovna
Orifova Saboat Yakubovna

Namangan VXTXQTMOHM katta o`qituvchilari

Annotatsiya: ushbu maqolada oilada farzand tarbiyasida sharq mutafakkirlarining
ilmiy merosidan foydalanish yo`llari haqida berilgan.

Tayanch so`zlar. Tarbiya, oila, sharq mutafakkirlari, ma'naviy barkamollik.

Tarbiya har qanday jamiyatini muhim vazifasidir.Tarbiya - bu shaxsning ijtimoiy
ma'naviy va ishlab chiqarish faoliyatiga tayyorlash maqsadida uning ma'naviy, jismoniy
kamolotiga muntazam ravishda ta'sir ko'rsatish jarayonidir.

Bugungi tahlikali va globallashuv davrida farzand tarbiyasi eng dolzarb mavzulardan
biridan. Qadim davrlardan to hozirgi zamonamizgacha yaratilib, avlodlarning ezgu ishlariga
xizmat qilib kelgan boy axloqiy, siyosiy, huquqiy merosimizni, milliy qadriyatlarimiz,
urf-odatlarimizni o'rganib, xalqqa etkazish, kelajak asoslarini yaratishga xizmat qildirish
muhim vazifalardan biri bo'lib, ulug' allomalarimizning axloq, xulq-odob, ta'lim-tarbiya
masalalariga oid asarlari, dono va ibratli so'zlari, pand-nasihatlari yosh avlodni barkamol
insonlar qilib tarbiyalashda muhim ahamiyatga ega.

Avloddan-avlodga shakllanib o`tayotgan axloqiy qarashlar va ularning ijtimoiy-ma'naviy
ildizlari, jahonda va mintaqada axloqshunoslik ilmining turli yo'nalishlari va ularda
ma'naviyatga oid muammolarning in'ikos topishini o'rganish orqali O'zbekistonda ma'naviy-
axloqiy tarbiya masalalarini jahon axloq ilmi yutuq va kamchiliklarini qiyosiy tahlili va
xalqimiz ma'naviy-axloqiy merosiga tayangan holda hal qilish yo'llarini izlab topish va
ularni hayotga tatbiq etish ushbu fan yo'nalishining asosiy maqsadi hisoblanadi. Shu
asosiy maqsadning ijrosi yo'lida quyidagi vazifalarni amalga oshirish ko'zda tutiladi:

Tarbiya  kishilik  jamiyati paydo  bo'lishi  bilan boshlandi  va  rivojlanib   bordi.  Bola
tug'ilishi bilanoq  ota-onasining  parvarishi  orqali  atrof-muhit  bilan  tanishadi. Insonning
shakllan ishiga  salbiy  ta'sir ko'rsatadigan  muhitdan ya'ni  ichkilikbozlik, giyohvandlik,
kashandalik  va  boshqa  illatlardan himoya  qilish  esa  nihoyatda  murakkab  jarayon. O'zbek
halqining  yosh  avlodni  hayotga  tayyorlashda qo'llagan  usul  va  vositalari,  tadbir
shakllari,  o'ziga xos  urf-odati  va  an'analari,  tarbiya  g'oyalari  va hayotiy  tajribasi  yillar
davomida  mukammallashib keldi .   Hali  tarbiya  muassasalari  bo'lmagan davrdayoq,
qabila a'zolarining   bolalarda mehnatsevarlik,  jangovorlik,  axloq-odob,  nafosat, do'stlik,
mehr  -  shafqatlilik,  insonparvarlik xislatlarini  shakllantirish  va  o'stirish  sohasidagi aql
-  idroki  va  usullari  o'sha  davrdagi  hayotiy tajribaning  mevasi  sifatida  ijtimoiy  hayotga
bog'liq  holda  shakllandi  va  rivojlandi. Bola,  asosan,  oila  muhitida  tarbiyalanib,  inson
sifatida  shakllanadi.  Tarbiya  esa  hayotning  eng muhim tergagi, ya'ni tayanchi hisoblanadi.
Har bir bolani  shunday  tarbiyalash  lozimki,  u,  avvalo,  yaxshi o'qishi  va  so'ngra  esa,
yozishni  o'rganishi  bilan  eng yuksak  pog'onaga  ko'tarilsin. Ma'lumki, sharqning buyuk
allomalari ta'lim va  tarbiya  masalalariga  alohida e'tibor  berishgan.

Farobiy bilimidan ma'rifatli yetuk odamning obrazini tasvirlar ekan, bunday deydi:
"Har kimki ilm hikmatni o'rganmagan desa, uni yoshligidan boshlasin, sog' - salomatligi
yaxshi bo'lsin, yaxshi ahloq va odobi bo'lsin, so'zining uddasidan chiqsin, yomon ishlardan
saqlangan bo'lsin, barcha qonun - qoidalarni bilsin, bilimdan va notiq bo'lsin, ilmli va
dono kishilarni xurmat qilsin, ilm va ahli ilmdan mol - dunyosini ayamasin, barcha real
moddiy narsalar to'g'risida bilimga ega bo'lsin".

Bu fikrlardan Farobiyning ta'lim - tarbiyada yoshlarni mukammal inson qilib tarbiyalashda
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xususan, aqliy - axloqiy tarbiyada aloxida e'tibor berganligi ko'rinib turibdi, uning
e'tiqodicha, bilim, ma'rifat, albatta yaxshi axloq bilan bezatmog'i lozim, aks holda
kutilgan maqsadga erishilmaydi, bola yetuk bo'lib yetishmaydi.

Farobiyning mantiq va mantiqiy fikrlash haqidagi va umuman barcha qarashlari insoniyat
uchun eng katta boy meros hisoblanadi. Bu merosdan qanday foydalanish esa, albatta,
foydalanuvchiga, uning bilim saviyasiga bog'liq bo'ladi.Farobiy asarlarini o'rganish orqali
ko'p narsalarga erishish mumkinligi, tabiatni bilish cheksizligini va limning brogan sari
ortib borishi haqida o'ziga xos fikrga ega bo'lib boradi. Shu bilan birga insonning fikrlash
doirasi kengayib, olgan bilimlari rivojlanib boradi.

Ibn Sino bola tarbiyasi va tarbiya usullari haqida qimmatli fikrlarini bildirgan. Ibn Sino
bolaning axloqiy tarbiyasi haqida bildirgan fikrlarida uy - ro'zg'or tutish masalalari
xususida ham so'z yuritadi. Bolani tarbiyalash oila ota - onaning asosiy maqsadi va vazifasidir.
O'z kamchiliklarini tuzatishga qodir bo'lgan ota - ona tarbiyachi bo'lishi mumkin. Abu  Ali
Ibn  Sino  ham  mazkur  ustuvor  masalalarga doir  bir qancha  asarlar, o'zidan  boy ilmiy
meros qoldirgan.  Ibn Sino  bolani  maktabda  o'qitish oila jamiyatning asosiy instituti
hisoblanishi, u tarbiya o'chog'i sifatida shaxsning shakllanishida muttasil ishtirok etadi.

Axloqiy tarbiyada eng muxim vositalar bolaning nafsoniyatiga, g'ururiga tegmagan
holda, yakkama - yakka suxbatga bo'lish unga nasixat qilishdir.

Yusuf Xos Xojibning uqtirishicha har bir kishi jamiyatga munosib bo'lib kamol topmog'i
kerak. Buning uchun u tug'ilgan kundan bolab zarur tarbiyani olmog'i lozim. U qobil
qizning tarbiyasi haqida fikr yuritar ekan, ularning o'zlariga xos xususiyatiga e'tibor
berishni ta'kidlaydi.

Farzandlar tarbiyasi nihoyatda erta boshlanmog'i shart. Shundagina ularning noo'rin
xatti - harakatlariga berilishining oldi olinadi.

Foydalanilgan adabiyotlar ro'yhati.
1.https://n.ziyouz.com/portal-haqida/xarita/hikmatlar/abu-ali-ibn-sino-axloq-talim-

tarbiya-haqida
2.https://ziyouz.com/portal-haqida/xarita/hikmatlar/buyuklar-ta-lim-va-tarbiya-

haqida
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Annotasiya: Ushbu maqolada  har hil yondashuv bilan termin, so'zlar va terminologiya
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Abstract: This article analyzes the structure of the concepts of terms, words and terminology
with a different approach, distinguishes the differences between a term and a word to
overcome the contradiction between them,  analyzes the types of military terminology, the
specifics and categories of terms, single-valued and multi-valued terms, with examples.
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Human Language is a complicated physiological activity influencing and influenced
by a vast range of systems. As a result, assigning a cultural meaning to words and establishing
a word for a specific meaning becomes difficult. In reality, if we want to focus on the
difference between a term and a simple word, we should look at the opinions of scientists
in this field; based on this, it is desirable to concentrate on the differences between a term
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and a word to overcome the contradiction between them. Changes in social life have
always contributed to the development of language as it is the leading law in the
development of language. The lexicon of every national language is always in motion,
in change. This process is especially evident in terminology. Terminology is an area of
vocabulary specific science, techniques and production. A specific terminology is formed
in that language only when a specific field or science is developed.  Some linguists entail
in the term not only the words and phrases of science and technology, but also the names
of all household appliances, the names of the means of production, as well as all the
names of primitive weapons of the past, that is, professional words (Hayutin, 1971, p.
21). That is to say, in linguistics, the concept of term is still interpreted differently.
Typically, scholars point to the following features of terms: 1) The term has a singular
or unambiguous tendency; 2) The term has a clear, nominative function; 3) The
meaning of the term is equal to the concept; 4) The term is stylistically neutral; 5)
Terminological vocabulary is a separate system. Terms can be distinguished from ordinary
words by above mentioned features.

The system of military terms of the Uzbek language is genetically related to scientific
and technical terminology. In the late nineteenth and early eighteenth centuries, the first
mathematical terms, as well as technical and engineering terms emerged, mainly due to
the improvement and development of military work. At the moment due to the rapid
development of military science and military equipment,  new terminological expressions
and terms are emerging. Today, researchers point out that military-technical terms have
a very high share in the total volume of military terminology, which is directly related
to the radical changes in the organization and training of the armed forces under the
influence of scientific and technological progress.

The richness of terminology requires the communicator to have a good knowledge of
foreign military terminology and the Uzbek language, as well as the ability to use it
correctly. According to Apresyan (2012), "Terms in language emerge as a result of the
desire to convey the most accurate and concise information as words and phrases of a
specific language created to express specific concepts and define specific objects" (p.
302). Apart from that, the translation of terms is one of the main difficulties in translating
military texts, as a term in one language is usually translated with an appropriate term
in another language.  In the absence of an appropriate translation term in the language,
methods such as synonymous substitutions,  analogies,  descriptive translation are used.
In almost all countries, special terminological dictionaries, reference books, thesauruses
in the field of knowledge are published; special terminological commissions are formed
to unify scientific terminology (Korovushkin, 2003, p. 56). As they undergo all processes
of development of society and language.

A number of researchers, in reviewing the basic tenets of the theory of meaning, have
identified the following: The word term comes from the Greek word termius, which
means border. A term is a word that has features that distinguish it into a special category
of linguistic characters. People do not understand it, and it is not the usual. Term is
Arabic.  In the "Explanatory Dictionary of the Uzbek language" the term is defined as
follows: "atama "[8]. A term is a word that contains linguistic characters, and systems
(Ananiadou, 1994).

A set of terms and their definitions is referred to as terminology. In linguistics,
terminology has long been a major concern. The linguistic form of expression of terms is
nouns and phrases based on them. In fact, terms are words and sentences with a proper
nominative purpose, a specific type of noun. As for the words of other parts of speech,
they are indirectly related to terminology. The terms are limited to the properties of the
parts of speech: the adjective, verb, adverbs are not included in terminological relations
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independently, but through the medium of a noun.
A word, on the one hand, is a meaningful component of a language. A term, on the

other hand, is a word with a specific meaning in a given circumstance. As a result, they
cannot be utilized interchangeably. Every term is a word, but not every word is a term.
This emphasizes the fact that words have a broad meaning that pertains to our everyday
knowledge. A complete meaningful part of a language can be defined as a word. The
simplest constituents of a language are morphemes, which make up words. Unlike
morphemes, which may or may not be able to stand alone, words always make sense
even when they are used alone. A word is a service for naming phenomena, processes,
and properties of language the most important structural unit. It is used in a variety of
grammatical meanings and functions as the smallest unit of speech, with a specific form
and function of the lexeme in speech appearance. The nature of reference is the key
distinction between a term and a word. A term is defined as mono-referential in a very
particular  concept relating to a certain area,  field,  or  discipline to a high degree. It
includes both linguistic lexical, syntactical, and semantic restrictions. A word is the
smallest linguistic unit, conveys a specific meaning, capable of existing  as a separate unit
in a sentence, whereas  a written word is marked off by spaces or punctuation marks
before and  after (Pearson, 2008, pp.15-16).

Given the logical category of the term, the terms that make up the technical and
military terms, Gallicism can be divided into the following groups:

1) object terms;
2) process terms;
3) terms of character and features;
4) eponymous terms.
Considering the linguistic classification of terms, it can be distinguished from the

content structure of the terms. The meaning of the term is basically the same as the
concept. Because within a terminology, a term is monosemantic, so its meaning is equal
to a concept. For example, army - "the military forces of a nation" (army, army), artillery
- "troops or military units specializing in using such guns"(artillery), march - "to walk
with regular and measured tread" (marsh, step throw), attack- "to launch a physical
assault" (attack), to company - "to accompany" (follow-up, convoy); magazine - "place
for  storing goods" (warehouse,); a single word with multiple meanings (polysemantic)
represents several concepts. For example, the English term command (fr. Early thirteenth
century) is used in various areas of military affairs: as an organizational unit, the group
can correspond to the military terms of the team; command, headquarters, management,
which corresponds to the military terms as a state term. In fact, the same word appears
as different terms in different areas of military affairs.

Military science and military affairs are divided into a number of separate areas, it is
possible to distinguish military-technical, tactical, military-organizational terminology
according to the types of armed forces and branches of the armed forces. Military
terminology is generally divided into the following types:

- official terminology consisting of statutory terms;
- non-legal terminology is used by servicemen in oral speech and in some types of

military literature, but not officially accepted (Mitchell, 2014, 65).
Terminology is formed and enriched on the basis of the lexicon of the common

language. The development of terminology, the ways of enrichment are different: taking
words from other languages, creating new words, lexicalization of certain grammatical
categories, the formation of a phrase into a semantic whole. So, today the enrichment of
Uzbek and English terminology is mainly due to borrowing words from other languages
and creating internal words.  Terms and words are meaningful part of a language. However,
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they can not be used in the same way. This underscores the idea that words have a wide
range of meanings that apply to our daily lives.

References.
1.Apresyan, Yu.D. (2012). Lexical semantics: Synonymic means of language /- M.:

Nauka, pp. 225 - 386.
2.Ananiadou, S. (1994). A methodology for automatic term recognition, Published in

Proceeding COLING '94 Proceedings of the 15th conference on Computational
linguistics, 2, 1034-1038.

3.Hayutin, A. D. (1971). The term terminology and nomenclature: Samarkand, pp. 2.
4.Korovushkin, V.P. (2003). Non-standard vocabulary in English and Russian military

sublanguages (Conceptual apparatus of sociolexicological description)  / V. P. Korovushkin
// Vestn. OSU, (4) -pp. 53-59.

5.Mitchell, P. D. (2014). English military slang: concept, methods of education,
thematic classification / P. J. Mitchell // Language and Culture, (27) - pp. 64-73.

6.Online Etymology Dictionary. 2022. URL: http://etymonline.com (date of access:
1.03.2022); EtymologyDictionaryGlossaryTermsLexiconOnline. 2022. URL: http://
www.ats-group.net/dictionaries/glossary-dictionaryetymology.html (Accessed 1.03.2022).

7.Pearson, J. (1998). Term in Context. John Benjamin Publishing.
8.Xojiev, A. (2008). Uzbek tilining isohli lug'ati: Toshkent, pp. 73.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

34

SYNTACTICAL FUNCTION OF INFINITIVE IN SENTENCE

Anarbekova Gulzodabegim Nazirjon qizi
Teacher at Department of General linguistics
Uzbekistan State World Languages University

Abstract: The Infinitive has active and passive forms. The Infinitives can be investigated
type  of verb from three angles. To sum up, infinitives appear in sentences as root-form
verbs introduced by the word "to". For example, "to walk". "to bake",  "to learn", etc. It is
often confusing to identify the function of infinitives because they are considered as non-
finite form of the verb and they never function as verbs. Infinitives function as noun,
adjectives or adverbs in sentences.
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Parenthesis, A part of  Simple Verbal Predicate (SVP), Part of Compound Nominal
Predicate  (CNP), Part of Compound  Modal  Verbal  Predicative  (CVMP), to hope, to
expect, to intend, to unxious, to long, to try, to wish, to want, to capable, to desire, to be
able to, to be willing, to be going to, etc.

Syntactical function of infinitive in sentence.
The Infinitive is a verbal form (a nonfinite verb form) which consists of the base form

of the verb with the particle "to". (to do, to go)  In some cases the word "to" is dropped.
We speak of such a verb (with the word 'to'dropped as a bare infinitive. The Infinitive
names an action (to drive a car) or state (to be sick), but cannot show person, number
or wood. The Infinitive has active and passive forms ( to take, to be taken). The
Infinitives can be investigated type  of verb from three angles:

1. Morphology- how it looks (i, e its form);
2. Syntax- what work it  does in a sentence ( i, e its function);
3.semantics- its meaning. In our research we tried to reveal the syntactical functions

of the infinitive.
Any verbal in predicate construction can perform some syntactical functions:
Verbal Tense distinction Voice distinction
Active Passive
Indefinite to write to be written
Continuous to be writing -
Perfct to have written to have been written
Perfect  Continuous to have been writing -
Functions  of  the  Infinitive  of  the  verb.
1.Subject
- To tell the truth is good.
- It is  good to tell. ( It's formal subject)
2.A part of  Simple Verbal Predicate (SVP)
  Any verb in any tense forms is a simple verbal predicate.
For example:
- I do not understand the explanation of the rule.
It is expressed by the verb  "to understand" in present simple tense.
3.Part of Compound Nominal Predicate  (CNP)
It consists of: nominal part -predicative and verbal part - link verb. Predicative can be

expressed by any part of speech ( noun, pronoun, adjective, infinitive and gerund )
Link verbs: to be, to appear, to get, to grow, to feel, to look, to turn, to remain, to run,
to seem, to smell, to taste, to fall;
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For example:
- I seemed to look at the blackboard.
'Seemed' is link verb and the verb 'to look' is a part of compound  nominal predicate.
4.Part of Compound  Modal  Verbal  Predicative  (CVMP)
CVMP consists of: modal verb, modal word and modal expression. We can use

infinitive as a part of compound modal verbal predicate. Modal verbs are: can, must,
ought, etc. and modal words and modal expressions are:  to hope, to expect, to intend,
to unxious, to long, to try, to wish, to want, to capable, to desire, to be able to, to be
willing, to be going to, etc.

For example:
- I can go there.
'Can' is modal verb and infinitive 'to go' is a part of this predicate.
5.Compound Verbal of Aspect Predicative (CVAP)
CVAP consists of two parts: the first part is Aspect verb which denotes the beginning,

duration or ending of action. The second part is infinitive. Verbs -  to start, to begin, to
continue, to end, to finish, to go on, to keep on, to stop, to give up, to cease are
considered to be aspect verbs

For example:
- I began to read a book.
'Began' is aspect word and the verb 'to read' is infinitive whish is a part of compound

verbal aspect predicate.
6.Object
Infinitives have the function of object which can be: a) direct object    b) a part of

complex object
For example:
- I like to swim. ( It is direct object)
- I hate him to sleep. ( It is complex object)
7.Attribute
It expressed by noun, the first, the last and the only.
- There are the rule to learn.
8.Adverbial Modifier
a) of Purpose ( in order, so as )
- He came here to fight.
b) of Result ( too, enough, so�..as)
- This book is too difficult to read.
c) of Comparison or Manner (as if, as though )
- He found the sky  so pallid as to be almost.
d) of Attendant Circumstances
It is always separated by comma and it always used at the end of sentences
9.Parenthesis
It is always separated by comma and may be used at the beginning and at the end of

the sentence. They are: To cut a long story short, to tell the truth, to speak the truth, to
say nothing of ( something ), to say the least of it, to speak frankly, to begin with, to
put it mildly, etc.

To sum up, infinitives appear in sentences as root-form verbs introduced by the word
"to". For example, "to walk". "to bake",  "to learn", etc. It is often confusing to identify
the function of infinitives because they are considered as non-finite form of the verb and
they never function as verbs. Infinitives function as noun, adjectives or adverbs in
sentences. That is why infinitives play a variety of roles within the sentences often as
nouns, adjectives and adverbs. Though, infinitive does not denote tense and person but
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we can observe tense and  voice distinction in comparison to the action expressed by the
finite form of the verb.
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Abstract: Tåàñhing ànd pråsånting àrå våry impîrtànt prîñåssås fîr yîung låàrnårs îf
såñîndàry sñhîîl låàrnårs. In this prîñåss, sîmå påñuliàritiås must bå tàkån intî àññîunt.
This àrtiñlå disñussås thå nååd tî tåàñh wîrds tî pupils îf såñîndàry sñhîîl ànd its måthîds.

Kåywîrds: Yîung låàrnårs, vîñàbulàry, prîñåss, ñlàss, måthîd, tàsk.

INTRÎDUÑTIÎN
Àt pråsånt, thå prîblåm îf vîñàbulàry wîrk in Ånglish lànguàgå låssîns is thå mîst

rålåvànt. Mîrå pàrtiñulàr måthîdîlîgiñàl prîblåms àrå ñînnåñtåd with this impîrtànt
prîblåm in its gånåràl fîrm: thå quåstiîn îf thå sålåñtiîn îf vîñàbulàry màtåriàl fîr
study, thå såquånñå îf inñluding vàriîus grîups îf wîrds in sñhîîl uså, thå måthîds îf
råvåàling thå måànings îf wîrds, thå quåstiîn îf thå syståm îf måthîdîlîgiñàl tåñhniquås
ànd åxårñisås studiås àimåd àt màståring thå vîñàbulàry îf thå Ånglish lànguàgå by
låàrnårs.

In sñhîîl pràñtiñå, first îf àll, àttåntiîn is pàid tî thå fîrmàtiîn îf spålling ànd
punñtuàtiîn litåràñy, hîwåvår, mîdårn sñhîîl gràduàtås must nît înly writå ñîrråñtly,
but àlsî spåàk fluåntly în givån tîpiñs, àññuràtåly ànd ñlåàrly åxpråss thåir thîughts
bîth îràlly, às wåll às in writing. In ñînditiîns îf ràpid updàting îf thå vîñàbulàry îf
thå Ånglish lànguàgå, àñtivå åntry intî îur livås îf fîråign wîrds ànd åxpråssiîns, it is
nåñåssàry tî pày mîrå àttåntiîn tî åxplàining thå måànings îf suñh wîrds in Uzbåk
lànguàgå låssîns in såñîndàry sñhîîl.

Fîr vîñàbulàry wîrk in såñîndàry sñhîîl, wå hàvå dåvålîpåd thå måthîdîlîgy
"Frîm wîrd tî tåxt, whiñh invîlvås multi-àspåñt wîrk în thå wîrd ànd is bàsåd în thå
syståm îf wîrk în thå wîrd prîpîsåd by Å.V. Àrkhipîvà . Thå måàning îf thå tåñhniquå
is tî find its phînåtiñ, låxiñàl, gràmmàtiñàl, stylistiñ ànd îthår prîpårtiås ànd fåàturås
in à singlå wîrd, ànd thån åstàblish its links with îthår units îf thå lànguàgå, pîinting
tî thå åxisting ñîgnàtå wîrds, synînyms , àntînyms, pîssiblå phràsås, åtñ. Turning tî
suñh à ñîmplåx tàsk, undîubtådly, brings up in låàrnårs à brîàdår viåw îf thå wîrd às
à living spååñh unit with divårså pàttårns. Wîrking în à wîrd àññîrding tî thå "Frîm
wîrd tî tåxt" måthîd råquirås såñîndàry sñhîîl pupils tî syståmàtiñàlly råpåàt, thå
àbility tî kååp îrgànizåd infîrmàtiîn in thåir måmîry rågulàrly, uså it in rålàtiîn tî
diffårånt didàñtiñ màtåriàl ànd frîm diffårånt ànglås îf viåw, whiñh hålps pråpàrå
såñîndàry sñhîîl låàrnårs fîr thå Unifiåd Stàtå Åxàminàtiîn in thå Ånglish lànguàgå.
Fîr åight yåàrs, this tåñhniquå hàs båån tåståd în thå bàsis îf thå Smîlånsk Gånåràl
Åduñàtiînàl Stàtå Åduñàtiînàl Institutiîn.

"Pådàgîgiñàl bîàrding sñhîîl nàmåd àftår Ñyril ànd Måthîdius". Thå måthîd "Frîm
wîrd tî tåxt" invîlvås thå fîllîwing stàgås îf wîrk :

1) "àñquàintànñå with thå wîrd",
2) "wîrk with thå wîrd",
3) "thå wîrd ànd its ånvirînmånt",
4) "wîrd in ñîntåxt".
Hàving fîund îut thå såmàntiñ tårms, it is nåñåssàry tî nîtå its unàmbiguity îr

àmbiguity, sålåñt wîrds thàt àrå ñlîså in måàning, ànd înly àftår gåtting àñquàintåd
with thå prînunñiàtiîn ànd såmàntiñs, yîu ñàn prîñååd tî màståring thå spålling îf this
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wîrd. Àlmîst àlwàys, thå sîund îf wîrds dîås nît ñîinñidå with thå spålling, sî àftår
thå îrthîåpiñ "àñquàintànñå" it is àdvisàblå tî mîvå în tî thå "spålling" (thå first stàgå).
Àt this stàgå, låàrnårs ñàn bå îffåråd thå fîllîwing tàsk:

Tàsk numbår 1
Writå dîwn thå fîllîwing wîrds frîm diñtàtiîn: mårñy, mårñifully, mårñiful,  mîrå

mårñiful, mårñilåss.
Màkå wîrd-building ñhàins frîm thåså wîrds. With thå wîrds mårñiful, unmårñiful,

mîrå mårñiful, màkå phràsås ànd dåtårminå thå typå îf ñînnåñtiîn båtwåån thå wîrds.
Ñîmpîså with thå wîrds ñîmpàssiîn, sinñårity, philànthrîpy phràsås ànd dåtårminå

thå typå îf ñînnåñtiîn in åàñh îf thåm.
Tàsk numbår 2
Piñk up àntînyms fîr thå wîrd "mårñy", dåtårminå thåir stylistiñ àffiliàtiîn, in ñàså

îf diffiñulty, råfår tî thå diñtiînàry.
Mårñy - àngår, unråspînsivånåss, ñruålty, håàrtlåssnåss, ñàllîusnåss, ruthlåssnåss,

inhumànity.
Àt thå fîurth stàgå, spåñiàl àttåntiîn shîuld bå pàid tî wîrking with thå wîrd in

ñîntåxt: às pàrt îf à phràså ànd à såntånñå. Multi-àspåñt wîrk în thå wîrd hålps tî
syståmàtiñàlly ñhåñk thå màtåriàl îf thå prîgràm, tî åduñàtå låàrnårs in à hîlistiñ viåw
îf thå lànguàgå às à syståm îf syståms .

Tàsk numbår 3
Writå dîwn diñtàtiîn stàtåmånts în thå tîpiñ
"Mårñy" ànd åxplàin thå spålling, punñtuàtiîn.
1.Whîåvår is full îf mårñy is ñårtàinly bràvå, whîåvår is bràvå is nît nåñåssàrily full

îf mårñy (philîsîphår Ñînfuñius).
2.Mårñy is nåvår åxñåssivå (philîsîphår Frànñis Bàñîn).
3.Thå gråàtåst firmnåss is thå gråàtåst mårñy (writår Lîngfållîw).
4.Mànkind lîvås mînåy, nî màttår whàt it is màdå îf, låàthår, pàpår, brînzå îr

gîld. Wåll, thåy àrå frivîlîus ... wåll, wåll ... ànd mårñy sîmåtimås knîñks în thåir
håàrts ... îrdinàry påîplå (M.À. Bulgàkîv "Thå Màstår ànd Màrgàrità").

Tàsk numbår 4
Hîw dî yîu undårstànd thå måàning îf Jàñk Lîndîn's wîrds, "À bînå thrîwn tî à

dîg is nît mårñy, mårñy is à bînå shàråd with à dîg whån yîu àrå às hungry às hå is."
Fràmå this stàtåmånt in diffårånt wàys. Àt this stàgå, låàrnårs ñàn bå àskåd tî ñîmplåtå
thå såmàntiñ fiåld îf thå wîrd "mårñy". Undår thå såmàntiñ fiåld, wå måàn "à såt îf
wîrds ànd åxpråssiîns thàt fîrm à thåmàtiñ ràngå ànd ñîvår à ñårtàin ràngå îf måànings".

It is impîrtànt tî råmåmbår thàt ñàråfully plànnåd ànd wåll-îrgànizåd vîñàbulàry
wîrk, båing pàrt îf à Ånglish lànguàgå låssîn, hålps tî ånriñh låàrnårs' vîñàbulàry,
dåvålîp spålling litåràñy, dåvålîp sñhîîlñhildrån's spååñh, ànd in gånåràl hålps tî
imprîvå lànguàgå ñulturå, fîrm låàrnårs' àttåntiîn råspåñt ànd lîvå fîr thå mîthår
tînguå. Thå tåàñhår must dåtårminå in thå låssîn à suitàblå plàñå fîr it, råduñå îr
inñråàså thå timå îf àñquàintànñå with à pàrtiñulàr wîrd, its dåvålîpmånt. Thå trànslàtiîn
îf wîrds frîm thå pàssivå diñtiînàry îf låàrnårs intî àn àñtivå înå, às wåll às thå àbility
tî ñîrråñtly ànd ñîmpåtåntly åxpråss înå's thîughts, is thå màin tàsk îf vîñàbulàry wîrk
in Ånglish lànguàgå låssîns. Multi-àspåñt wîrk în thå wîrd màkås it pîssiblå tî àñquàint
såñîndàry sñhîîl låàrnårs with thå vårbàl riñhnåss îf thåir nàtivå lànguàgå ànd dåvålîp
in thåm thå àbility tî inñludå thåså wîrds in såntånñås fîr àññuràtå, ñîrråñt ànd fråå
trànsmissiîn îf thåir îwn ànd îthår påîplå's thîughts. In thå prîñåss îf wîrking àññîrding
tî thå måthîdîlîgy "Frîm Wîrd tî Tåxt", thå linguistiñ ànd ñîmmuniñàtivå ñîmpåtånñås
îf såñîndàry sñhîîl låàrnårs àrå fîrmåd.
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Àbstract: This àrtiñlå briåfly dåsñribås thå linguîñulturàl råsåàrñh ànd ànàlysis îf
pàråmiîlîgiñàl ànd phràsåîlîgiñàl units råpråsånting thå ñînñåpt îf "fîîd" in Ånglish ànd
Uzbåk. Spåñiàl àttåntiîn wàs pàid tî thå tårms îf linguîñulturîlîgy, ñînñåpt, idiîm. Thå
låõiñàl-spirituàl ànàlysis îf sîmå phràsåîlîgiås is åõplàinåd by åõàmplås.

Kåywîrds: Linguîñulturîlîgy, ñînñåpt, phràsåîlîgy, tårms, idiîms, fîîd.

INTRÎDUÑTIÎN
Åàñh nàtiîn hàs its îwn phràsåîlîgiñàl units thàt givå thåm à spåñiàl fàvîr. Phràsåîlîgiñàl

units àrå à tråàsurå trîvå îf lànguàgå thàt åõpråssås thå histîry, ñulturå ànd wày îf lifå
îf àny nàtiîn. Thåy àrå figuràtivå ànd spàñiîus lànguàgå units thàt mîst ñlåàrly ñàpturå
thå imàgås ñråàtåd by màn. Thå phràsåîlîgiñàl units givå thå lànguàgå spåñiàlty ànd
uniquånåss, thåy ñîntàin spåñiàl symbîls ànd àssîñiàtivå links fiõåd in thå ñînsñiîusnåss
îf nàtivå spåàkårs, båñàuså thåy àrå nît ñråàtåd in thå prîñåss îf spååñh, ànd àrå usåd
in it in à råàdy-màdå fîrm.

Linguîñulturîlîgy is à såpàràtå brànñh îf linguistiñs. Åñînîmiñ, pîlitiñàl, ñulturàl
ànd ñîmmuniñàtivå prîñåssås båtwåån påîplå, nàtiîns ànd ñîuntriås in thå fiåld îf
linguistiñs ràiså à numbår  îf issuås,  suñh às thå rålàtiînship  îf lànguàgås ànd lànguàgå
ñulturå, às wåll às thå nàtiînàl idåntity îf thå lànguàgå. This is thå råàsîn fîr thå
åmårgånñå îf à nåw fiåld båtwåån linguistiñs ànd ñulturàl studiås - linguîñulturîlîgy,
whiñh hàs its îwn diråñtiîn ànd subjåñt .

Thå grîwing intåråst in thå ñînñåpt îf "lànguàgå - ñulturå" ràisås thå dåfinitiîn îf
ñînñåpts thàt àrå pàrt îf thå tårminîlîgiñàl làyår.

MÀTÅRIÀLS ÀND MÅTHÎDS
If thå tårm "ñînñåpt" wàs usåd in linguistiñs às à synînym fîr thå wîrd "ñînñåpt" until

thå 80s îf thå làst ñåntury, it ñàn bå såån thàt its mîdårn måàning hàs à brîàdår
måàning. Ånglish linguist L.V. Àdîninà, in his àrtiñlå în thå tårm ñînñåpt, ñitås 12
dåfinitiîns îf this tårm måntiînåd by wåll-knîwn linguists. Àññîrding tî him, thå tårm
ñînñåpt is ñlàssifiåd intî tån ñàtågîriås. Fîr åõàmplå, àññîrding tî ñînñåpt stàndàrdizàtiîn,
univårsàl, åthniñ, grîup ànd individuàl ñînñåpts; sñiåntifiñ, àrtistiñ, åvårydày ñînñåpts
àññîrding tî thåir àppliñàtiîn; låõiñàl-phràsåîlîgiñàl, gràmmàtiñàl, syntàñtiñ ànd tåõtuàl
ñînñåpts.

RÅSULTS ÀND DISÑUSSIÎN
Lànguàgå, àlthîugh màny påîplå dî nît råàlizå thàt thåy àrå using måtàphîrs, usås

it tî ñîmmuniñàtå îr tî åõpråss thåir thîughts. Frîm thå Îõfîrd Ånglish Diñtiînàry:
"À figurå îf spååñh in whiñh à nàmå îr  dåsñriptivå wîrd îr  phràså is trànsfårråd tî

àn îbjåñt îr àñtiîn diffårånt frîm, but ànàlîgîus tî, thàt tî whiñh it is litåràlly
àppliñàblå; àn instànñå îf this, à måtàphîriñàl åõpråssiîn. "À figurå îf spååñh in whiñh
à nîun îr  à dåsñriptivå wîrd îr  phràså is trànsfårråd frîm àn îbjåñt îr  àñtiîn tî
sîmåthing ålså, but tî sîmåthing similàr, tî whiñh it litåràlly bålîngs; fîr åõàmplå, à
måtàphîriñàl phràså.

Ånglish sñhîlàrs Làkîff ànd Jîhnsîn wårå thå first tî intrîduñå thå ñînñåpt îf
ñînñåptuàl måtàphîr tî sñiånñå, ànd hå ñîvåråd it in 1980 in his bîîk Måtàphîrs Wå
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Livå. Thåy àlsî disñussåd thå ñînñåpts îf idiîm ànd phràsåîlîgy rålàtåd tî FÎÎD ÀND
FÎÎD. This ñînñåpt ànd its FÎÎD FÅÀTURÅ dîmàin ànd thå THÎUGHT îr IDÅÀS
dîmàin hàvå àlsî båån studiåd in Dî Thi (2009) îr Lily I-wån Su (2012). À fîîd
dîmàin thàt ñàn bå usåd in bîth lànguàgås hàs båån idåntifiåd:

wîrk, hungår, tàstå in fîîd, ñîîking ànd digåstiîn.
Thå IDÅÀS / THÎUGHT dîmàin fàlls intî thå fîllîwing ñàtågîriås: ñîmpråhånsiîn,

nååd infîrmàtiîn, thinking, råàsîning, ànd ñîmpråhånsiîn quàlity. Thå fîllîwing åõàmplås
àrå tàkån frîm British ànd Uzbåk ñîrpîràtiîns.

UNDÅRSTÀNDING-IS-ÅÀTING
Givån thàt idåàs ànd fîîd àrå åquàlly àññåptåd in this màpping prîñåss, thå ñînñåpt

îf undårstànding måàns åàting, båñàuså thå sàmå ñàn hàppån if fîîd is ñînsumåd.
àppliåd tî thîughts îr idåàs, påîplå undårstànd in thå prîñåss îf ñînsuming thåm.
Infîrmàtiîn thàt ñàn bå ñhåwåd, ñîîkåd îr swàllîwåd in Ånglish. Thå fîllîwing åõàmplå
is tàkån frîm Ånglish :

(à) I fîund this àstînishing bit îf infîrmàtiîn diffiñult tî swàllîw.
(à) Mån ushbu hàyràtlànàrli mà'lumîtni hàzm qilish qiyin dåb tîpdim.
Hårå, thå dàtà råpråsånts thå IDÅÀ dîmàin, ànd thå àbsîrptiîn prîñåss råpråsånts

thå FÎÎD fiåld. Whån sîmåthing is hàrd tî swàllîw, it ñàn bå åõplàinåd thàt it is nît
hàrd îr låss tàsty, it ñàn bå àppliåd tî infîrmàtiîn thàt is nît åàsy fîr sîmåînå tî gåt.

Similàrly, in Uzbåk ànd Ånglish, påîplå ñàn åàt wîrds îr ñhåw infîrmàtiîn:
B) Yîu àtå up àll my åõñusås.
b) Siz mångà bàhînà qîldirmàdingiz.
Àgàin, thå àpîlîgy bålîngs tî thå IDÅÀ dîmàin, ànd its ñînsumptiîn bålîngs tî thå

FÎÎD dîmàin. Thå måàning îf this såntånñå is thàt by åàting sîmåthing, à pårsîn
båliåvås in åvårything givån tî thåm withîut muñh thîught. In ànîthår åõàmplå îf bîth
lànguàgås, thå wîrd màstiñàrå is usåd in thå sàmå wày:

(ñ)... hå sàid tî thå åmpty rîîm, ànd thån låft it tî ñhåw în thå idåà. (ñ)... hå sàid tî
thå åmpty rîîm ànd thån låft it tî ñhåw thå thîught.

(d) It wàs ånîugh tî ñhåw în à bit îf Ånglish tî bå àblå tî imàginå båing thå first
såntiånt supårñîmputår.

d) It wàs ånîugh tî ñhåw à littlå Ånglish tî imàginå thàt it wîuld bå thå first sånsitivå
supårñîmputår.

ÑÎNÑLUSIÎN
Fîrming àn idåà is thå pråpàràtiîn îf fîîd
In this ñînñåpt, thå pàràllål thîught ànd idåàs båtwåån fîîd ànd idåàs ñàn bå

åõpråssåd by thå nååd tî bå pråpàråd às wåll às fîîd. Sî idåàs ñàn bå såmi-finishåd îr
wîrds ñàn bå ràw (ñînditiînàlly ràw). Bîth tårms hàvå à någàtivå ñînnîtàtiîn; just likå
à dish thàt is nît ñîîkåd prîpårly, thå ñînñåpt îf thîught lîsås its quàlity înly whån it
is dînå hàlfwày thrîugh.

(å) Yîu àrå hàppy tî råàñt 'thårå ànd thån' åvån if this måàns åõpråssing hàlf-bàkåd
idåàs
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ÈÍÔÎÐÌÀÖÈÎÍÍÎ-ÊÎÌÌÓÍÈÊÀÖÈÎÍÍÛÅ ÒÅÕÍÎËÎÃÈÈ
Â ÎÁÐÀÇÎÂÀÍÈÈ

Òóõòàåâ Ñèðîæèääèí Òîøïóëàòîâè÷
Óçáåêèñòàí, ã. Òàøêåíò, ÓçÃÓÌß

Àííîòàöèÿ. Ñòàòüÿ ïîñâÿùåíà èíôîðìàöèîííî-êîììóíèêàöèîííûì òåõíîëîãèÿì
â îáðàçîâàíèè. Îñîáûé èíòåðåñ äëÿ íàñ ïðåäñòàâëÿþò âîïðîñû, ñâÿçàííûå ñ
ïðèìåíåíèåì èíôîðìàöèîííûõ òåõíîëîãèé â îáðàçîâàíèè, òàê êàê â íàøå âðåìÿ
îáû÷íûìè ìåòîäàìè îáó÷åíèÿ óäîâëåòâîðèòü èíäèâèäóàëüíûå çàïðîñû îáó÷àþùèõñÿ
ñòàíîâèòñÿ âñå òðóäíåå.

Êëþ÷åâûå ñëîâà: òåõíîëîãèÿ, îáðàçîâàíèå, îáó÷åíèå, ìåòîäû îáó÷åíèÿ, ýëåêòðîííûå
áèáëèîòåêè, èíôîðìàöèîííî-êîììóíèêàöèîííûå òåõíîëîãèè.

Îäíèì èç ñàìûõ äîñòóïíûõ ñðåäñòâ â äàííîì ñëó÷àå ÿâëÿåòñÿ èñïîëüçî-âàíèå
êîìïüþòåðíîé òåõíèêè è ñåòè Èíòåðíåò. Ñðåäñòâà èíôîðìàöèîííûõ è
êîìïüþòåðíûõ òåõíîëîãèé ïîçâîëÿþò àâòîìàòèçèðîâàòü, à òåì ñàìûì óïðîñ-òèòü
òó ñëîæíóþ ïðîöåäóðó, êîòîðóþ èñïîëüçóþò ïåäàãîãè è ìåòîäèñòû ïðè ñîçäàíèè
ìåòîäè÷åñêèõ ïîñîáèé. Òåì ñàìûì, ïðåäñòàâëåíèå ðàçëè÷íîãî ðîäà ýëåêòðîííûõ
ó÷åáíèêîâ, ìåòîäè÷åñêèõ ïîñîáèé íà êîìïüþòåðå èìååò ðÿä âàæíûõ ïðåèìóùåñòâ.
Âî-ïåðâûõ, ýòî àâòîìàòèçàöèÿ, êàê ñàìîãî ïðîöåññà ñîçäàíèÿ òàêîâûõ, òàê è
õðàíåíèÿ äàííûõ â ëþáîé íåîáõîäèìîé ôîðìå. Âî-âòîðûõ, ýòî ðàáîòà ñ ïðàêòè÷åñêè
íåîãðàíè÷åííûì îáú¸ìîì äàííûõ. Â-òðåòüèõ, â ñîçäàíèè òàêîâûõ ó÷àñòâóþò
âîñïèòàííèêè òâîð÷åñêèõ îáúåäèíåíèé, ïðèîáðåòàÿ äëÿ ñåáÿ íåìàëî íîâûõ
íàâûêîâ è ïðèíîñÿ ýòèì ñàìûì ïîëüçó íå òîëüêî ñåáå, íî è ó÷ðåæäåíèþ
äîïîëíèòåëüíîãî îáðàçîâàíèÿ ó÷àùèõñÿ.

Ïðè èñïîëüçîâàíèè èíôîðìàöèîííûõ òåõíîëîãèé è óñëóã ñåòè Internet, ó
îáó÷àþùèõñÿ ïîâûøàåòñÿ êðóãîçîð çíàíèé, òàêæå îíè ïîëó÷àþò ïðàêòè÷åñêèå
íàâûêè ðàáîòû ñ ïåðñîíàëüíûì êîìïüþòåðîì è ñåòüþ Internet, ÷òî îáÿçàòåëüíî
ïðèãîäèòñÿ èì â äàëüíåéøåé æèçíè. Ñåòü Internet ïîçâîëÿåò îáó÷àþùèìñÿ íå
òîëüêî ïîëó÷àòü íóæíóþ èíôîðìàöèþ, íî è ñàìèì îïóáëèêîâûâàòü ñâîè ðàáîòû,
÷òî ÿâëÿåòñÿ îòëè÷íûì ñòèìóëîì â îáó÷åíèè.

Âîçìîæíîñòü ïðèìåíåíèÿ ÈÊÒ â âîñïèòàòåëüíî-îáðàçîâàòåëüíîì ïðîöåññå
ðàññìàòðèâàëîñü â ñòàòüÿõ Ìàëèíîâîé Ë.À, Àôàíàñüåâà Ê.Å, Íîâîæèëîâîé Í.Â
è äðóãèõ àâòîðîâ.

Áëàãîäàðÿ èíòåíñèâíîìó ðàçâèòèþ ñåòè Internet, èíôîðìàöèÿ ñòàëà áîëåå
äîñòóïíà è íàìíîãî îáøèðíåå. Internet - ýòî íåîáúÿòíîå êîëè÷åñòâî èíôîðìàöèè,
âîçìîæíîñòü îáùåíèÿ ñ ëþäüìè èç ðàçíûõ ñòðàí, áëàãîäàðÿ Internet ìîæíî
ïðàêòè÷åñêè ìãíîâåííî ïîëó÷èòü îòâåòû íà èíòåðåñóþùèå âàñ âîïðîñû.
Íåñîìíåííî, Internet íåñ¸ò â ñåáå îãðîìíûé ïîòåíöèàë îáðàçîâàòåëüíûõ óñëóã.

Ýëåêòðîííûå áèáëèîòåêè - ýòî ñëîæíûå èíôîðìàöèîííûå ñèñòåìû, ÷àùå âñåãî
ïðåäîñòàâëÿþùèå äîñòóï ê êàòàëîãàì áèáëèîòåê. Òàê æå ñóùåñòâóþò ýëåêòðîííûå
áèáëèîòåêè, â êîòîðûõ, ìîæíî íàéòè èíòåðåñóþùóþ ëèòåðàòóðó â ýëåêòðîííîì
âèäå, ýëåêòðîííûå ó÷åáíèêè, ýíöèêëîïåäèè, æóðíàëû è ïð.

Ñîâðåìåííîìó îáùåñòâó òðåáóåòñÿ íå òîëüêî èíôîðìàöèîííî ãðàìîòíûé
÷åëîâåê, íî è òâîð÷åñêè ñàìîñòîÿòåëüíàÿ ëè÷íîñòü. Ïîýòîìó íåîáõîäèìî ðàçâèâàòü
ñàìîñòîÿòåëüíîñòü è òâîð÷åñêèå ñïîñîáíîñòè îáó÷àþùèõñÿ. Äàííóþ çàäà÷ó ìîæíî
ðåàëèçîâàòü ñðåäñòâàìè èíôîðìàöèîííûõ òåõíîëîãèé, âîâëåêàÿ îáó÷àþùèõñÿ â
ñîçäàíèå ýëåêòðîííûõ ó÷åáíèêîâ äëÿ îáðàçîâàòåëüíîãî ó÷ðåæäåíèÿ. Âàæíîñòü è
íåîáõîäèìîñòü âíåäðåíèÿ ÈÊÒ â ïðîöåññ îáó÷åíèÿ îòìå÷àþòñÿ ìåæäóíàðîäíûìè
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ýêñïåðòàìè âî "Âñåìèðíîì äîêëàäå ïî êîììóíèêàöèè è èíôîðìàöèè 1999-2000
ãîäû", ïîäãîòîâëåííîì ÞÍÅÑÊÎ è èçäàííûì â êîíöå ïðîøëîãî òûñÿ÷åëåòèÿ
àãåíòñòâîì "Áèçíåñ-Ïðåññ". Â ïðåäèñëîâèè ê äîêëàäó Ãåíåðàëüíûé äèðåêòîð
ÞÍÅÑÊÎ Ôåäåðèêî Ìàéîð ïèøåò, ÷òî íîâûå òåõíîëîãèè äîëæíû ñïîñîáñòâîâàòü
"ñîçäàíèþ ëó÷øåãî ìèðà, â êîòîðîì êàæäûé ÷åëîâåê áóäåò ïîëó÷àòü ïîëüçó îò
äîñòèæåíèé îáðàçîâàíèÿ, íàóêè, êóëüòóðû è ñâÿçè". ÈÊÒ çàòðàãèâàþò âñå íàçâàííûå
ñôåðû, íî, ïîæàëóé, íàèáîëåå ñèëüíîå ïîçèòèâíîå âîçäåéñòâèå îíè îêàçûâàþò
íà îáðàçîâàíèå, òàê êàê "îòêðûâàþò âîçìîæíîñòè ñîâåðøåííî íîâûõ ìåòîäîâ
ïðåïîäàâàíèÿ è îáó÷åíèÿ" [1].

 "Ïðèìåíåíèå èíôîðìàöèîííî-êîììóíèêàöèîííûõ òåõíîëîãèé (ÈÊÒ) â ñôåðå
îáðàçîâàíèÿ ñïîñîáñòâóåò ñîâåðøåíñòâîâàíèþ îáðàçîâàòåëüíûõ òåõíîëîãèé,
ïîÿâëåíèþ íîâûõ ôîðì ýëåêòðîííîãî îáó÷åíèÿ è ñðåäñòâ èíôîðìàöèîííîé
ïîääåðæêè äëÿ äîñòóïà øèðîêîãî êðóãà ê ýëåêòðîííûì îáðàçîâàòåëüíûì ðåñóðñàì
ñ èñïîëüçîâàíèåì ñåòè Èíòåðíåò" [3], "ïîÿâëåíèþ øèðîêîãî ñïåêòðà
äèñòàíöèîííûõ îáðàçîâàòåëüíûõ òåõíîëîãèé" [2].

ÈÊÒ îêàçàëè îãðîìíîå âëèÿíèå è íà ñôåðó îáó÷åíèÿ ÿçûêàì. Èíòåðíåò-
òåõíîëîãèè ÿâëÿþòñÿ âàæíåéøåé ñîñòàâíîé ÷àñòüþ ÈÊÒ. Èñïîëüçîâàíèå ÈÊÒ â
îáðàçîâàíèè âûçûâàåò çíà÷èòåëüíûå èçìåíåíèÿ â åãî îðãàíèçàöèè, ìåòîäàõ,
ôîðìàõ. Ìíîãèå ó÷åíûå ñ÷èòàþò ýëåêòðîííîå îáó÷åíèå íîâîé îáðàçîâàòåëüíîé
ïàðàäèãìîé, âåäü ÈÊÒ ïðåòåíäóþò íà ìîäåëèðîâàíèå ïðîöåññà îáó÷åíèÿ â öåëîì.
Êîìïüþòåð ìîæåò èñïîëüçîâàòüñÿ íà âñåõ ýòàïàõ: êàê ïðè ïîäãîòîâêå óðîêà, òàê
è â ïðîöåññå îáó÷åíèÿ: ïðè îáúÿñíåíèè (ââåäåíèè) íîâîãî ìàòåðèàëà,
çàêðåïëåíèè, ïîâòîðåíèè, êîíòðîëå ÇÓÍ.

Íåäîñòàòêè èñïîëüçîâàíèÿ ÈÒ â øêîëå çàêëþ÷àþòñÿ â òîì, ÷òî ñâîäèòñÿ ê
ìèíèìóìó îãðàíè÷åííîå â ó÷åáíîì ïðîöåññå æèâîå îáùåíèå ïðåïîäàâàòåëåé è
îáó÷àþùèõñÿ, ó÷àùèõñÿ ìåæäó ñîáîé, ïðåäëàãàÿ èì îáùåíèå â âèäå "äèàëîãà ñ
êîìïüþòåðîì"; ñîêðàùàåòñÿ ïðàêòèêà ñîöèàëüíîãî âçàèìîäåéñòâèÿ è îáùåíèÿ,
èíäèâèäóàëèçì; òðóäíîñòü ïåðåõîäà îò èíôîðìàöèè, öèðêóëèðóþùåé â ñèñòåìå
îáó÷åíèÿ, ê ñàìîñòîÿòåëüíûì ïðîôåññèîíàëüíûì äåéñòâèÿì.
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- Ì.: Íàóêà, 1999. - 191 ñ.
3.Îòêðûòîå îáðàçîâàíèå - îáúåêòèâíàÿ ïàðàäèãìà XXI âåêà / Ïîä îáù.ðåä. Â.Ï.

Òèõîíîâà. - Ì.: ÌÝÑÈ, 2000. - 288 ñ.
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ÀÊÑÈÎËÎÃÈ×ÅÑÊÀß ÈÍÒÅÐÏÐÅÒÀÖÈß ÖÅÍÍÎÑÒÍÛÕ ÎÖÅÍÎÊ,
ÊÀÑÀÞÙÈÕÑß ÏÎÂÅÄÅÍÈß Â ßÇÛÊÅ È ÐÅ×È

Òóõòàåâ Ñèðîæèääèí Òîøïóëàòîâè÷
Óçáåêèñòàí, ã. Òàøêåíò, ÓçÃÓÌß

Àííîòàöèÿ. Â ñòàòüå ïðîâîäèòñÿ ñðàâíèòåëüíûé àíàëèç ôðàçåîëîãè÷åñêèõ åäèíèö
àíãëèéñêîãî è ðóññêîãî ÿçûêîâ íà ïðåäìåò ïðîÿâëåííîñòè àíòðîïîìîðôíîãî êîäà è
àêñèîëîãè÷åñêîé èíòåðïðåòàöèè íà îñíîâå îáùèõ èñòî÷íèêîâ. Âûÿâëÿåòñÿ õàðàêòåð
îöåíêè, ñîîòíîñèòñÿ ñ öåííîñ-òíûìè îðèåíòèðàìè, ìîäåëÿìè ïîâåäåíèÿ,
õàðàêòåðíûìè äëÿ íîñèòåëåé ÿçûêà.

Êëþ÷åâûå ñëîâà: ñîìàòè÷åñêèé ëèíãâîêóëüòóðíûé êîä, ñîçíàíèå, âîëÿ, îöåíî÷íîñòü,
ïðåöåäåíòíûé òåêñò, ôðàçåîëîãè÷åñêèå åäèíèöû, öåííîñòè.

×åëîâå÷åñêàÿ ðå÷ü ïîðîæäàåòñÿ ïåðåñå÷åíèåì äâóõ èíòåíöèé âíóòðè
ïîíÿòèéíîãî îáúåìà êàòåãîðèè "ñîçíàíèå", ñ÷èòàåò Íèêèò÷åíêî: 1) èíòåíöèÿ
ñîçíàíèÿ âîâíå, ïîçâîëÿþùàÿ ÷åëîâåêó àêòèâíî îðèåíòèðîâàòüñÿ âî âíåøíåì
ìèðå, ïîçíàâàòü ðåàëüíóþ äåéñòâèòåëüíîñòü; 2) èíòåíöèÿ ñîçíàíèÿ âíóòðü, âãëóáü
äóõîâíîãî áûòèÿ ëè÷íîñòè, ïîðîæäàþùàÿ äóõîâíûé ìèð ñóáúåêòèâíîãî, äóõîâíîãî,
âíóòðåííåãî áûòèÿ ÷åëîâåêà. Ëèíãâîàêñèîëîãè÷åñêèå èññëåäîâàíèÿ îðãàíè÷íî
äîïîëíÿþò è ðàçâèâàþò àíòðîïîëîãè÷åñêóþ ïàðàäèãìó ÿçûêîçíàíèÿ. Ñèñòåìà
äóõîâíî-íðàâñòâåííûõ è ñîöèàëüíî-êóëüòóðíûõ öåííîñòåé ïðåäïîëà-ãàåò
îáåñïå÷åíèå ãóìàííîãî, ñîçèäàòåëüíîãî íà÷àëà â äåÿòåëüíîñòè ÷åëîâåêà ëþáîãî
ðîäà. Ñîãëàñíî Â.È. Âåðíàäñêîìó [3], "â áèîñôåðå ñóùåñòâóåò âåëèêàÿ
ãåîëîãè÷åñêàÿ, áûòü ìîæåò, êîñìè÷åñêàÿ ñèëà, ïëàíåòíîå äåéñòâèå êîòîðîé
îáû÷íî íå ïðèíèìàåòñÿ âî âíèìàíèå â ïðåäñòàâëåíèÿõ î êîñìîñå... Ýòà ñèëà åñòü
ðàçóì ÷åëîâåêà, óñòðåìëåííàÿ è îðãàíèçîâàííàÿ âîëÿ åãî êàê ñóùåñòâà
îáùåñòâåííîãî". Ýòà èäåÿ ñîîòíîñèòñÿ ñ ìûñëÿìè Øàëîì Àëåéõåìà â ñáîðíèêå
"Ñ÷àñòüå ïðèâàëèëî" â ïîâåñòè ìàëü÷èê ìîòòë, ãäå åñòü ñëåäóþùèå ñòðî÷êè:
"Ðàìáàì óòâåðæäàåò, ÷òî "ìèð íå ìîã áûòü ñîòâîð¸í èç íè÷åãî. ×åì ýòî äîêàçûâàåòñÿ?
Òåì, ÷òî íå ìîæåò áûòü ÿâëåíèÿ áåç òîãî, êòî ýòî ÿâëåíèå âûçûâàåò. Êàê ÿ ìîãó
ýòî äîêàçàòü? Ñâîåé âîëåé, à êàêèì îáðàçîì? Âîò ÿ õî÷ó åãî ñúåñòü è ÿ åãî ñúåäàþ.
À æàëîñòü? Îäíî äðóãîãî íå êàñàåòñÿ ...ß òâîðþ ñâîþ âîëþ. Âîëÿ - ýòî íå êîíå÷íàÿ
öåëü. ß ñúåäàþ, ß õî÷ó ñúåñòü, ÿ äîëæåí ñúåñòü..".

Ýòíè÷åñêèå êîíñòàíòû íå ñîäåðæàò â ñåáå ïðåäñòàâëåíèÿ î íàïðàâëåííîñòè
äåéñòâèÿ è åãî ìîðàëüíîé îöåíêè. Íàïðàâëåííîñòü äåéñòâèÿ çàäà¸òñÿ öåííîñòíîé
îðèåíòàöèåé. Îò ïðåäïî÷òèòåëüíîãî èëè îòðèöàþùåãî îòíîøåíèÿ èíäèâèäà è
ñîöèóìà çàâèñèò öåííîñòíîå âîñïðèÿòèå öåííîñòåé. Âåäü ÷åëîâåê ìîæåò îòëè÷àòüñÿ
ëþáûìè îòðèöàòåëüíûìè êà÷åñòâàìè, íî ëèøü àìîðàëüíîñòü ñòàâèò ïîä ñîìíåíèå
åãî ïðèíàäëåæíîñòü ê ÷åëîâå÷åñêîìó ðîäó.

Êóëüòóðíûé êîä [4] - îñîáàÿ ñèñòåìà çíàêîâ, îáîçíà÷àþùèõ ïðåäìåòû
íàöèîíàëüíîãî è äóõîâíîãî ìèðà, êîòîðûå êàòåãîðèçèðóþòñÿ, ñòðóêòóðèðóþòñÿ
è îöåíèâàþòñÿ íàöèîíàëüíûìè îáùíîñòÿìè. Êóëüòóðíûé êîä îïðåäåëÿåò íàáîð
îáðàçîâ, êîòîðûå ñâÿçàíû ñ îïðåäåëåííûìè ñòåðåîòèïàìè â ñîçíàíèè ëþäåé. Â
ÿäðî "õðàíåíèÿ è òðàíñëÿöèè êóëüòóðíîé èíôîðìàöèè" âêëþ÷àþò "ïðåöåäåíòíûå
èìåíà..., àáñòðàêòíûå èìåíà, óêàçûâàþùèå íà êëþ÷åâûå êîíöåïòû íàöèîíàëüíîé
êóëüòóðû, äâóñòîðîííèå èìåíà, à òàêæå íåêîòîðûå èìåíà, äåíîòàòû êîòîðûõ
âûñòóïàþò êàê ýòàëîíû âðåìåíè, ïðîñòðàíñòâà, ìåðû, à ñàìè èìåíà îòðàæàþò
ñîìàòè÷åñêèé, çîîìîðôíûé è äðóãèå êîäû êóëüòóðû".

Àíòðîïîìîðôíûé êóëüòóðíûé êîä ïðîñëåæèâàåòñÿ â íåêîòîðûõ ôðàçåîëîãèçìàõ,
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èñòî÷íèêîì êîòîðûõ ÿâèëàñü Áèáëèÿ, êîòîðóþ â ëèíãâèñòèêå ñëåäóåò
ðàññìàòðèâàòü êàê ïðåöåäåíòíûé òåêñò, íî ïðèîáðåëî íàöèîíàëüíî ñïåöèôè÷åñêèé
õàðàêòåð: äëÿ àíãëè÷àí ïðåèìóùåñòâåííî â ôîðìå êàòîëèöèçìà, êàëüâèíèçìà,
ïðîòåñòàíòèçìà, â ðóññêîé êóëüòóðå - ïðåèìóùåñòâåííî ïðàâîñëàâèå. Ñðàâíèòåëüíûé
àíàëèç ôðàçåîëîãèçìîâ ñ àíòðîïîìîðôíûì ìàðêåðîì ïðåäïîëàãàåò àíàëèç
ôðàçåîëîãèçìîâ, ãäå åñòü ñëîâà, îáîçíà÷àþùèå ÷àñòè òåëà ÷åëîâåêà. Ôðàçåîëîãèçìû
ñ àíòðîïîìîðôíûì êîäîì, â òîì ÷èñëå êàñàþòñÿ ïîâåäåí÷åñêèõ íîðì èíäèâèäà
èëè îáùåñòâà.

Àêñèîëîãè÷åñêàÿ äèíàìèêà öåííîñòíûõ îðèåíòàöèè ïðîñëåæèâàåòñÿ â
èçìåíåíèè âçãëÿäîâ íà âàæíîñòü íàêàçàíèÿ â îáó÷åíèè è ñòåïåíü åãî ñòðîãîñòè
è ñîïðÿæåíà ñ èññëåäîâàíèÿìè ïñèõîëîãè÷åñêîãî õàðàêòåðà, ñìåíîé öåííîñòíûõ
îðèåíòàöèè îò áèõåâèîðèçìà ê èãðîâûì ìåòîäàì ñîõðàíÿÿ ïðèíöèï ñòèìóë-
ðåàêöèÿ, íî îòìå÷àÿ ïåðåõîä îò ìîòèâàöèè èçáåãàíèÿ íåóäà÷ ê ìîòèâàöèè
äîñòèæåíèÿ óñïåõà, ÷òî ñïîñîáñòâóåò îðèåíòàöèè ëè÷íîñòè íà âûñøèå öåííîñòè,
àêòèâèðóåò êðåàòèâíîñòü, ñïîñîáíîñòü òâîð÷åñêè ìûñëèòü.

Ðåçóëüòàòû àíàëèçà ïîêàçûâàþò, ÷òî îòðèöàòåëüíîé îöåíêå ïîäâåðãàþòñÿ òàêèå
êà÷åñòâà êàê íå÷åñòíîå ïîâåäåíèå, ïîòåðÿ äîñòîèíñòâà, à ïîëîæèòåëüíî
îöåíèâàåòñÿ ìóæåñòâåííîñòü, ìèëîñåðäèå. Ïîñëåäíåå âåðáàëèçóåòñÿ â íàöèî-
íàëüíî-ñïåöèôè÷íîì êîíöåïòå charity, êîòîðûé âûñòóïàåò ïðèíöèïîì â
ïðåöåäåíòíîì òåêñòå êàê Áèáëèÿ, è ñâÿçûâàåòñÿ ñ èäååé ôèëàíòðîïèè, ïîëó÷èâ-
øåé ïîïóëÿðíîñòü â ýïîõó Ïðîñâåùåíèÿ è ñ êîíöåïòîì home â ïîñëîâèöå.

Àêñèîëîãè÷åñêèå èññëåäîâàíèÿ ãàðìîíè÷íî äîïîëíÿþò äðóãèå ëèíãâèñòè÷åñêèå
èññëåäîâàíèÿ â âîïðîñå ãåðìåíåâòèêè â ñâåòå àíòðîïîöåíòðè÷åñêîé ïàðàäèãìû.
Îíè íåïðîòèâîðå÷èâî ñî÷åòàþòñÿ ñ èññëåäîâàíèÿìè â îáëàñòè ëèíãâîêóëüòóðîëîãèè
è êîãíèòèâíîé ëèíãâèñòèêè è ñïîñîáñòâóþò áîëåå ãðàìîòíîé èíòåðïðåòàöèè
ôðàçåîëîãè÷åñêèõ åäèíèö â ÿçûêå è ðå÷è. Â äàííîé ñòàòüå áûëî ïðîàíàëèçèðîâàíî,
êàê àíòðîïîìîðôíûé êîä âûðàæàåòñÿ â ìîäåëÿõ ïîâåäåíèÿ â âèäå ôðàçåîëîãèçìîâ
ñ ñîîòâåòñòâåííûìè ìàðêåðàìè ÷àñòåé òåëà è îðãàíîâ ÷åëîâåêà. Ó÷èòûâàÿ ñïåöèôèêó
èññëåäîâàíèÿ â äàëüíåéøåì, ìîæíî ðàçâèâàòü èññëåäîâàíèå âðåìåííîãî è
ïðîñòðàíñòâåííîãî êóëüòóðíîãî êîäîâ è èõ ðåïðåçåíòàöèè â ÔÊÌ. Ñîçäàíèå
ñëîâàðåé òàêîãî òèïà ñïîñîáñòâóåò âçàèìîïîíèìàíèþ ìåæäó êóëüòóðàìè íà áîëåå
âûñîêîì óðîâíå, ñûãðàåò ñâîþ ðîëü â ðàçâèòèè ñîöèîêóëüòóðíîé êîìïåòåíöèè
ïðè ïîñòðîåíèè ìåòîäèêè îáó÷åíèÿ èíîñòðàííîìó ÿçûêó â øêîëàõ è ÿçûêîâûõ
âóçàõ, à òàêæå îòíîñèòåëüíîìó ïîíèìàíèþ öåííîñòíûõ îðèåíòèðîâ êàê îáùèõ,
òàê è ñïåöèôè÷åñêèõ.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.Àðóòþíîâà Í.Ä. ßçûê è ìèð ÷åëîâåêà - Ì., 1999. - 896 ñ.
2.Âîëüô Å.Ì. Ôóíêöèîíàëüíàÿ ñåìàíòèêà îöåíêè. - Ì., 2002. - 280 ñ.
3.Èâèí À.À. Îñíîâàíèÿ ëîãèêè îöåíîê. - Ì., 1970. - 230 ñ.
4.Êàðàñèê Â.È. ßçûêîâîé êðóã: ëè÷íîñòü, êîíöåïòû, äèñêóðñ. - Â., 2004.
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ÀÄÀÁÈÉ ÇÀÌÎÍÍÈÍÃ ÕÀÐÀÊÒÅÐ ßÐÀÒÈØÄÀÃÈ ÐÎËÈ

Àëëàíàçàðîâà ôåðóçà êàðèìáåðäèåâíà
 Êàðøè äàâëàò óíèâåðñèòåòè ìóñòà³èë òàä³è³îò÷èñè

Àííîòàöèÿ. ¥èêîÿäà ̧ çóâ÷è Íàçàð Ýøîí³óëíèíã õàðàêòåð ÿðàòèøäàãè ìàµîðàòèíè
áàäèèé õðîíîòîï é´ñèíèäà àìàëãà îøèðèøè òàä³è³ ³èëèíàäè. Õóñóñàí "Î³ àëàíãà"
µèêîÿñèäà ñàìèìèé âà ïîê ìóµàááàòíèíã òàðàííóìè, ñî²èí÷ âà èçòèðîá î²óøèäà
êå÷ãàí óìðíèíã çàëâîðëè î²ðè³ëàðè òàµëèëëàíàäè. Íàòèæàäà, µèêîÿäàãè áàäèèé
õðîíîòîïíèíã øàêëëàðè, ¸çóâ÷è èôîäàëàìî³÷è á´ëãàí àñîñèé ìà³ñàä äàëèëëàíàäè.

Òàÿí÷ ñ´ç: õàðàêòåð, æàíð, õðîíîòîï, ñþæåò, îáðàç, ìèô, òóø, ôàëñàôà,
êîìïîçèöèÿ

Áàäèèéëèê ìîäóñè ñþæåò âà êîìïîçèöèÿíè ìàðîì áèëàí ÿõëèòëàøóâèãà êåíã
èìêîí ÿðàòàäè. Àéíè³ñà, áó óñóë äàâð âà çàìîí õàðàêòåðãà êàòòà òàúñèð ê´ðñàòàäè.
¨çóâ÷è àíà øó æàðà¸íäà ´çèãà õîñ èôîäà êîìáèíàöèÿñèíèòàíëàéäè. ¤òìèø âà
áóãóí ³è¸ôàñè àéíàí çàìîíäà ðåàëëàøàäè. Íîðåàëèñòèê µèêîÿëàðäà àäàáèé çàìîí
ìàñàëàñè ìóðàêêàá ñþæåò ÷èçè³ëàðèíè òàðòèáëàøòèðàäè. Ñàíúàòêîð àéíàí áèð
ìóàììî àòðîôèäà õèëìà-õèë õàðàêòåðëàð ðóµèÿòèíè î÷èá áåðàäè. Áóëàð àäàáèé
çàìîííèíã ñþæåò ðèâîæèäàãè ́ ñèø-´çãàðèøëàðãà òàúñèðèíè µàì áåëãèëàéäè. Áó
µà³äà Ó.Æ´ðà³óëîâ øóíäàé ôèêðëàðíè èëãàðè ñóðàäè: "Ì.Áàõòèí ÕÕ àñðíèíã
30-éèëàðèäà õðîíîòîï òóøóí÷àñèíè áåâîñèòà àäàáè¸òøóíîñëèêêà îëèá êèðàð
ýêàí, óíèíã áàäèèé àñàð íåãèçèäàãè æàíð, êîìïîçèöèÿ, ñþæåò, áàäèèé ìàòí
ñòðóêòóðàñè, îáðàçëàð ïîýòèêàñèãà äîèð ìóµèì ³èñìëàðíè ³àìðàá îëèøè, áàäèèé
ìàêîí âà çàìîííè óé²óí àêñ ýòòèðèøíè µèñîáãà îëàäè. ×óíêè áàäèèé àñàð, óíäàãè
µàð áèð ïîýòèê ³èñì õðîíîòîï òèçèìèäà ́ ðãàíèëìàñ ýêàí, ìóàéÿí àñàðíè ìóñòà³èë
áàäèèé µîäèñà ñèôàòèäà òàë³èí ýòèø ìóðàêêàáëàøàäè" .¥à³è³àòäàí µàì, ñþæåò
ïîýòèêàñèäà, ÿúíè âî³åëèãèäà ð´é áåðà¸òãàí µîäèñà, òàôñèëîò áàäèèé õðîíîòîïäà
³àéòà èäðîêëàíàäè. Òàíè³ëè ¸çóâ÷è Í.Ýøîí³óë àñàðëàðèäà çàìîí âà ìàêîí
ìàñàëàñè µàì ìóðàêêàá âà êåíã ³àìðîâëè òàñâèð ýêçèñòåíöèÿñèíè ³àéòà
äàëîëàòëàéäè. Àäèá µèêîÿëàðèäà àäàáèé çàìîííèíã õàðàêòåðíè òèïèêëàøòèðèøãà
³´øãàí µèññàñè òóí, çóëìàò, ³îðîí²óëèê, âà íîìñèç ìàâµóìîòëàðíè àíãëàøãà
èìêîí áåðàäè. Àäèáíèíã "Î³ àëàíãà" µèêîÿñèäà àäàáèé çàìîí - õîòèðàäà òèðèê âà
ÿøàá êåëà¸òãàí ïîê âà ñàìèìèé ìóµàááàòíè ñàìèìèé èôîäàëàé îëãàí.. ¥èêîÿäà
àíúàíà áèëàí íîàíúàíà òàñâèð óñóëè ³îðèøèá, ìîäåðíèñòèê é´ñèíäà èäðîê
³èëèíãàíèíè òà³îçîëàéäè. ¥èêîÿäà èñìëàð µàì ìàâµóì âà á´ëà¸òãàí âî³åàëàð
éèãèòíèíã ñî²èí÷ õîòèðàëàðè áèëàí ³àéòà òèðèëàäè:

"...Ñåí ìåíè áàëêè ýñäàí ÷è³àðãàíäèðñàí, - äåá õàò ¸çàðäè éèãèò ´çè áèð
âà³òëàð ê´íãèë ³´éãàí ³èçèãà, - ìåí õîòèðàíãäàí áàëêè áóòêóë ́ ÷èá êåòãàíäèðìàí.
Ëåêèí ìåíèíã ¸äèìäà µàìîí ´øà ³è¸ôàäà - ê´êèø ãóëëè î³ ê´éëàêäà ëîâóëëàá
¸íèá òóðàñàí. Ñåí õóääè µèëïèðàá òóðãàí î³ àëàíãàãà ´õøàéñàí. Áó àëàíãà
òèëëàðèãà÷à î³. Ôà³àò áàúçè-áàúçèäà, àëàíãà ëîâóëëàá, ê´òàðèëãàíäà óíè îïïî³
¸²äóñè óçðà ê´êèø ó÷³óíëàð ïîðëàá êåòàäè-þ, ñ´íã äàðµîë ñ´íàäè. Øóíäà ã´¸ î³
àëàíãà ìåíèíã þðàãèìäà ëîâóëëàá êåòãàíäàé á´ëàäè. Îðàäàí ò´ðò éèë ´òñà µàì
ñåí áèðîí ñîíèÿ ê´ç îëäèìäàí êåòìàäèíã. ¥àð ëàµçà, µàð äà³è³à ê´ç ´íãèìäà î³
àëàíãàíè ê´ðèá òóðäèì... Àëàíãà µàìîí ìåíèíã ñîâó³ õîíàìíè ÷´²äàé èñèòèá
òóðèáäè... Ìåí áó àëàíãàíè ´÷èðèá òàøëàøãà îæèçìàí..." .

Óøáó ìèñîëäàí µàì áèëèø ëîçèìêè, àäàáèé õðîíîòîï îøè³ éèãèòíèíã
õîòèðàñèäà âà ̧ çãàí õàòëàðèäà - î³ àëàíãà îëèá, ́ çè áèëàí áèð ìàêîíäà ÿøàìî³äà.
Òàñàââóð ³èëèíã: îðàäàí ´òãàí ò´ðò éèëëèê êóòèø àçîáè ìóµàááàòãà òàøíà
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ê´íãèëäàí ñèðà µàì íàðè êåòãàí ýìàñ. ¥àð êóíè áèð þìóø - î³ ³î²îçãà õàò ¸çèá,
óíè õîíàñèäàãè òóâàêëàðãà òåðèá ³´ÿäèãàí îäàò ÷è³àðàäè. Õàòäà íèìà ¸çèëãàí:
"Âèñîë é´ëè ¸ïè³ á´ëñà-äà, èìêîí ³àäàð óíãà ÿ³èíëàøìî³ µàì ã´çàë áèð èøäèð
(Æ.Ðóìèé) µèêìàòèíè ãàâäàëàíòèðàäè. Ìàíà øó æèµàò µèêîÿ ³àµðàìîíè éèãèò âà
³èç õàðàêòåðèíè àäàáèé ìàêîí âà çàìîíäà ³àéòà òèïèêëàøòèðàäè.

Àäàáèé çàìîííèíã õàðàêòåðíè ÿíà ³àéòà æîíëàíòèðèøäàãè ýíã êàòòà âàçèôàñè
- ðóµèÿò âà óíè ́ çãàðòèðèøãà îëèá êåëóâ÷è ñàáàá âà î³èáàò áèëàí µàì áåëãèëàíàäè.
Ìèêðî µèêîÿäà íîðåàëèòñòèê òàë³èí óñóëè óñòóâîðëèê ³èëàð ýêàí ¸çóâ÷è - õàò
âîñèòàñèäà çàìîí âà ìàêîí ðàâèøèíè ìóðàêêàáëèãèíè òåðàí òèêëàé îëãàí. Õàò -
¸çóâ÷èíèíã ê´ïãèíà àñàðëàðèäà ¸çóâ÷èíèíã àñë ìà³ñàäèíè èôîäàëàøíèíã ´çèãà
õîñ óñóëèäèð. Îäàòäà, ¸çóâ÷è ³àòîð µèêîÿëàðèäà - ìàêòóá øàêëèäàí óíóìëè
ôîéäàëàíàäè. Äàðµà³è³àò, "Ìèêðî âà ìàêðîõðîíîòîï ïàðàëëåëëèãè ´òìèø âà
µîçèðíèíã, è÷êè âà èæòèìîèé õðîíîòîïíèíã ̧ íäîøëèãèíè òàúìèíëàéäè. Áàäèèé
àñàðäà õðîíîòîï êàòåãîðèÿñè èíñîí ðóµèé îëàìè áèëàí áåâîñèòà ìóøòàðàêëèêäà
òàñâèðëàíàäè. Ìåãà, ìàêðî µàìäà ìèêðîõðîíîòîïëàð îëàì âà îäàì ìóíîñàáàòëàðèíè
ðóµèÿò, æàìèÿò âà êîèíîò êåíãëèãèäà èôîäàëàéäè. Áèðèí÷èñè, ìàêîí âà çàìîíäà
êå÷à¸òãàí ́ çãàðèøëàðíè êîèíîò âà åð þçè; èêêèí÷èñè, èíñîíëàð ́ ðòàñèäà êå÷àäèãàí
ðåàë âî³åà-µîäèñàëàð; ó÷èí÷èñè, èíñîí ðóµèÿòè áèëàí îíã âà òàôàêêóðè îñòèäàãè
çèääèÿòëàðíè èôîäàëàéäè". Ìàíà øó æèµàò, Í.Ýøîí³óëíèíã µèêîÿëàðèäà èíñîííè
ðóµèé ³èéíî³ëàðäà, ýçèëãàí, àçîá ÷åêêàí áèð ìàçëóì ñèôàòèäà ê´ðñàòèøãà
ìåòàõðîíîòîïëàð êåíã øàðîèò òó²äèðàäè. Àéíè³ñà, îíã îñòè âà òàôàêêóð
³àòëàðèäàãè ïñèõîëîãèê ́ ðòàíèøëàð éèãèòíèíã µàð áèð áèòà¸òãàí õàò-ìàêòóáèäà
ðåàëëàøàäè. £èçãà á´ëãàí - ýíã ëîæóâàðä òóé²óëàðè ñàìèìèéëèãèíè îøêîð ³èëàäè.

"Æàµîí àäàáè¸òèäàãè õèëìà-õèë àíúàíàëàð, óñëóáëàð, î³èìëàð ìèëëèé
àäàáè¸òëàð òàðà³³è¸òèãà ñåçèëàðëè òàúñèð ³èëàäè. Çåðî, èíñîí òàôàêêóðèäàãè
ýâðèëèøëàð æàìèÿò µà¸òèãà ê´÷ãóíèãà ³àäàð, àââàëàìáîð àäàáè¸òèäà ́ çèíè íàìî¸í
ýòà áîøëàéäè.. àñëèäà µàì µàð áèð äàâð ìàâæóä âî³åëèêêà ìîñ µîëàòäà åòèëèá
êåëà¸òãàí ³àðàøëàðíèíã èôîäàñè ñèôàòèäà íàìî¸í á´ëàäè. Àäàáè¸ò èæòèìîèé
ôèêðäàí îëäèí þðãàíè, óíäàí èëãàðèðî³ åòèëèá êåëà¸òãàí æàðà¸íëàð âà
³àðàøëàðíè àêñ ýòòèðãàíè ó÷óí µàì æàìèÿòíè ýâðèëèøëàð, ÿíãèëèêëàð âà ´ç
íàâáàòèäà õàâô-õàòàð µàìäà ôîæèàëàðäàí µàì ê´ï ìàðîòàáà îãîµëàíòèðãàí"
.Áèíîáàðèí, ÿíãè äàâð íàñðèäà íîðåàëèñòèê òàë³èí ýëåìåíòëàðè µàð áèð ̧ çóâ÷èäà
´çèãà õîñ òàðçäà íàìî¸í á´ëìî³äà. Í.Ýøîí³óë áàäèèé èçëàíèøëàðèäà òàñâèðíèíã
ê´ï ³èððàëèãè, áèð-èêêè îáðàç òèìñîëèäà ÿíàäà òèïèê øàðò-øàðîèòäà þçàãà
÷è³èøèãà çàìèí òàé¸ðëàéäè. ¥èêîÿäà áèð ã´çàë ³èçíèíã µóñíó ëàòîôàòèíè
òàñâèðëàø áàðîáàðèäà, óíèíã íèµîÿòäà áåîçîð, ïîê âà ìóøôè³ ³àëáèíè è÷äàí
òóðèá ¸ðèòàäè:

"Éèãèò ê´ï éèëëàðäàí áåðè øó õîíàäà ÿøàð, õîíà óëêàí àòèðãóëíèíã µîâó÷èãà
´õøàðäè. Õîíàäà éèãèò ãóëíèíã øèðàñèãà ³´íãàí êè÷êèíà àñàëàðèäåê á´ëèá
ê´ðèíàðäè. Éèãèòãà ´çèíèíã õîíàñè æóäà µàì ¸³àðäè.."

¨çèá á´ëãà÷, éèãèò õàòäàí ãóëîëà ÿñàá, äåðàçàäàãè á´ø òóâàêëàðãà ñîëèá ³´ÿðäè.
"...¤øà ïàéòëàðè ìåíèíã ãàïëàðèì ñåíãà ³àí÷àëèê µàâîéè âà êóëãóëè òóþëãàí
á´ëñà, ýíäè ñåíãà øóí÷àëèê òàáèèé á´ëèá òóþëàäè, - äåá ̧ çàäè éèãèò ³èçãà. - Ñåí
áàúçèäà ìåíè ýñëàá éè²ëàéñàí µàì. Ñåíèíã êóëãèíãíè ³èñòàãàí ìåíèíã òóé²óëàðèì
ýíäè ñåíãà µå÷ îðîì áåðìàéäè" .

Ê´ðèá ´òãàíèìèçäåê, ñî²èí÷ âà àéðèëè³, ³´ìñàø áèëàí éèãèò ´çèãà òàñêèí
áåðìî³äà. ¥èêîÿíèíã ñþæåòè æóäà îääèé. Àììî óíäàãè õàòëàð îð³àëè èíñîíãà,
ýíã ÿ³èí ìàµáóáàñèãà áåðèëãàí òàúðèô ´³óâ÷èíè ýúòèáîðíè òîðòàäè. ¥èêîÿäà
ÿíãè çàìîí ìèôè - òóøíè µàì ´ðèíëè ³´ëëàéäè. Òóø âà ´íã îðàñèäà êå÷à¸òãàí
àäàáèé àéðèëè³ ïîê ìóµàááàòíèíã ÿíàäà ìóñòàµêàìëàíèøèãà çàìèí ÿðàòàäè. Àäèá
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àäàáèé ìàêîííèíã ́ òìèø (õîòèðà) õðîíîòîïèäàí (áóãóí) àéíè µîçèð á´ëà¸òãàí
âî³åëèê ìîäóñèíè ÿðàòàäè. Ðåòðîñïåêòèâ é´ñèíäà õàòíèíã ñþæåòíè ÿíàäà
òèïèêëàøòèðèøè õàðàêòåð ò´ëà³îíëèãèíè òàúìèíëàøãà õèçìàò ³èëàäè. Øóíè
òàúêèäëàø ´ðèíëèêè, Í.Ýøîí³óë àñàðëàðèäà àäàáèé õðîíîòîï ¸çóâ÷è èæîäèé
êîíöåïöèÿñèäà àëîµèäà áèð éèðèê òàñâèð êîìïîíåíòíèíè òà³îçîëàéäè. ¨çóâ÷è
èõ÷àì µèêîÿëàðèäà íîðåàëèñòèê òàë³èí é´ñèíèäà áóãóíãè ³àµðàìîí ðóµèÿòèäà
êå÷à¸òãàí ´ñèë-êåñèë ´çãàðèøëàð ìèñîëè îð³àëè èøîíàðëè þçàãà ÷è³àðàäè.
Àéíè³ñà, "Î³ àëàíãà"íèíã ëîâóëëàãàí ³èçèë àëàíãàãà àéëàíèá. £èï-³èçèë îëîâ
ñèíãàðè îñìîíãà ́ ðëàøèäà µàì ̧ çóâ÷è êàòòà ôàëñàôèé-ýñòåòèê ìóøîµàäàíè èëãàðè
ñóðàäè. ¥èêîÿäàãè áóþìëàð: òóâàê, î³ õàòëàð, ãóëëàð âà ó åðäàãè ðóµèé ñîêèíëèê
¸çóâ÷è êîíöåïöèÿñèäà ³èç âà éèãèò îðàñèäàãè èíñîíèé ìóµàááàòíèíã îëèé
ê´ðèíèøè ñèôàòèäà íàìî¸í á´ëãàí. Çåðî, î³ àëàíãàíèíã - ³èçèë ðàíããà ́ òèøèäà
µàì ̧ çóâ÷è áîòèíèé èçòèðîáèäàí þçàãà êåëãàí î²ðè³ëàðíè, èçòèðîáëàð äåÿ, íàçàðäà
òóòñàê àñëî ìóáîëà²à ³èëìàãàí á´ëàìèç.

1.Æ´ðà³óëîâ Ó. Íàçàðèé ïîýòèêà ìàñàëàëàðè. -Ò., ¢.¢óëîì íîìèäàãè àäàáè¸ò âà
ñàíúàò íàøðè¸òè. 2015. -Á.89.

2.Íàçàð Ýøîí³óë. Ìîìî³´øè³. ¢.¢óëîì íîìèäàãè íàøðè¸ò-ìàòáàà èæîäèé óéè.
-Ò., 2019. -Á.246.

3.Ò´ðàåâàÁ.Ïàðàáîëà-ðîìàííèíãáàäèèé-ýñòåòèê õóñóñèÿòèíè î÷èøäà ¸íäîø
õðîíîòîï âà àìåáåé êîìïîçèöèÿ//https://zenodo.org/record/6529476#.YqlgcFhR200

4.Æîâëèåâ Á. ÕÕ àñð àäàáè¸òèäà ÿíãè ìåòàôîðàëàð// Øàð³ þëäóçè. ¹2. 2022. -
Á.150.

Ôîéäàëàíèëãàí àäàáè¸òëàð ð´éµàòè.
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ÒÓÐÈÇÌ ÒÅÐÌÈÍÎËÎÃÈßÑÈÍÈÍÃ ËÅÊÑÈÊ-ÑÅÌÀÍÒÈÊ ÒÀ¥ËÈËÈ

Èðîäà Íàçàðîâà
¤çáåêèñòîí äàâëàò æàµîí òèëëàðè óíèâåðñèòåòè

Óìóìèé òèëøóíîñëèê êàôåäðàñè ´³èòóâ÷èñè

Àííîòàöèÿ. Ìàçêóð ìà³îëà òóðèçì ñîµàñè òåðìèíîëîãèÿñèíèíã òåðìèíòèçèìè
âà óíèíã ñòðóêòóð òàµëèëèãà áà²èøëàíãàí. Ìà³îëàäà òóðèçì òåðìèíëàðèíèíã
àôôèêñàöèÿ âà êîìïîçèöèÿ óñóëè áèëàí ÿñàëãàí òåðìèíëàð òàµëèë ³èëèíãàí á´ëèá,
óíãà ê´ðà òåðìèíëàðíèíã ñòðóêòóð òàðêèáè ñîääà òåðìèíëàð, ñîääà ÿñàìà
òåðìèíëàð, èêêè êîìïîíåíòëè, ó÷ ̧ êè óíäàí îðòè³ êîìïîíåíòëè, ³´øìà òåðìèíëàð
âà ³èñ³àðòìà òåðìèíëàðãà àæðàòèëãàí.

Êàëèò ñ´çëàð: òåðìèí, òåðìèíîëîãèÿ, òåðìèòèçèì, òóðèçì, ñîääà òåðìèí,
àôôèêñàöèÿ, êîìïîçèöèÿ, êîìïîíåíò, ³èñ³àðòìà, ñ´ç áèðèêìàñè, òàµëèë.

Çàìîíàâèé òèëøóíîñëèêäà òåðìèíîëîãèÿíèíã àìàëèé âà íàçàðèé ìàñàëàëàðèíè
ÿíàäà ÷ó³óððî³ ´ðãàíèø, òåðìèíëàð ÿðàòèø, òàðæèìà ³èëèø äîëçàðá ìóàììîãà
àéëàíäè. Àéíè³ñà, ñîµà òåðìèíëàðíèíã ëèíãâèñòèê õóñóñèÿòëàðèíè òàä³è³ ýòèø,
´çëàøìà òåðìèíëàðíè ìèëëèé òèë ³îíóíèÿòëàðè àñîñèäà òàðòèáãà ñîëèø ´òà
ìóµèì ìàñàëàëàðäàí áèðèäèð.

Òåðìèíîëîãèê òèçèìíèíã øàêëëàíèøè, òàðà³³èé ýòèøè, øóíèíãäåê,
òåðìèíëàðíèíã ́ çèãà õîñ ëèñîíèé õóñóñèÿòëàðèíè ́ ðãàíèøãà áà²èøëàíãàí ê´ïëàá
òàä³è³îòëàð àìàëãà îøèðèëãàíëèãèãà ³àðàìàé, óøáó ìóàììî ´ç äîëçàðáëèãèíè
é´³îòìàéäè. Òåðìèíëàðãà äîèð ³àðàøëàð, êîíöåïöèÿëàð µàìîí òèëøóíîñ îëèìëàð,
òåðìèíîëîãëàð ýúòèáîðèäà; òåðìèíîëîãèê áèðëèêëàð òóðëè àíæóìàíëàð èøëàðèäà
ìóµîêàìà ýòèëèá, èëìèé ìà³îëàëàð, äèññåðòàöèÿ âà ìîíîãðàôèÿëàð îáúåêòè
á´ëèøäà äàâîì ýòìî³äà.

Æàµîí òèëøóíîñëèãèäà òåðìèíëàð á´éè÷à îëèá áîðèëãàí òàä³è³îòëàðäà
òåðìèíîëîãèÿãà áèðîð áèð ñîµàãà òåãèøëè á´ëãàí áèëèìëàð éè²èíäèñèäàí µîñèë
á´ëàäèãàí òåðìèíëàð æàìëàìàñè ̧ êè óëàðíèíã ³èñìèãà òåãèøëè á´ëãàí òóøóí÷àëàð
ñèôàòèäà, òåðìèíîñèñòåìàãà ýñà òåðìèíëàðíè òàðòèáãà ñîëóâ÷è âà óëàð ́ ðòàñèäàãè
ìóíîñàáàòíè íàìî¸í ³èëóâ÷è òóøóí÷à ñèôàòèäà ³àðàëàäè [3, ñ. 9].

Èíãëèç òèëèäà òóðèçì ñîµàñèãà êèðóâ÷è ìåµìîíõîíà áèçíåñè òåðìèíëàðèíè
òàµëèë ³èëèøäà òåðìèíëàð òóçèëèøèíèíã òèïèê ìîðôåìèê ìîäåëëàðè âà óëàðíèíã
øàêëëàíèø ³îíóíèÿòëàðè òàµëèëè ´ðãàíèëàäè. Èëìèé áèëèìëàðíèíã ìàúëóì
áèð òàðìî²èíèíã ìàõñóñ ³àòëàìëàðèíè ÿðàòèøäà èøòèðîê ýòàäèãàí ìîäåëëàðíèíã
ìàµñóëäîðëèê äàðàæàñèíè î÷èá áåðèø, òàµëèë ³èëèíãàí òåðìèíîëîãèÿíè
øàêëëàíòèðèø óñóëëàðèíè àíè³ëàøòèðèøãà èìêîí áåðàäè, øóíèíãäåê, óíèíã
êåéèíãè ðèâîæëàíèø é´ëëàðèíè áàøîðàò ³èëèøãà èìêîí áåðàäè.

Òóðèçì òåðìèíîëîãèÿñè áèëàí áî²ëè³ òåðìèíëàð àñîñèäà ê´ðñàòèëãàí
òóøóí÷àëàð äîèðàñè áèðèí÷è íàâáàòäà èíñîí áèëàí áî²ëè³. ¥îçèðãè êóíäà èíñîíãà
âà ó áèëàí áî²ëè³ á´ëãàí áàð÷à µîäèñàëàðãà ³èçè³èø îðòèá áîðìî³äà, áó òèëäà,
øó æóìëàäàí òóðèçì òåðìèíîëîãèÿñèäà àêñ ýòàäè. Áèíîáàðèí, òóðèçì
òåðìèíîëîãèÿñèíè ÿðàòèøäà ³àòíàøãàí ýíã ñàìàðàëè ñ´ç µîñèë ³èëèø óñóëëàðè
âà ìîðôîëîãèê ìîäåëëàðíè àíè³ëàø óøáó áèëèìëàð òàðìî²èíèíã ÿíàäà
ðèâîæëàíèøèíè áàøîðàò ³èëèøãà é´ë î÷èá áåðàäè.

Òèëäà ìàâæóä ñ´çëàð òóðëè íó³òàè íàçàðäàí òàµëèëãà òîðòèëàäè. Òåðìèííèíã
òèëäà óçî³ âà³ò ìàâæóä á´ëèøè, òèë ôîéäàëàíóâ÷èëàðè òîìîíèäàí êåíã
³´ëëàíèøèäà ñåìàíòèê õóñóñèÿòëàðè ³àí÷àëèê àµàìèÿòãà ýãà á´ëñà, ñòðóêòóð
õóñóñèÿòëàð µàì øó ³àäàð ìóµèìäèð [2, ñ. 106].
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¥àð áèð òèëíèíã òåðìèíîëîãèê ëó²àò òàðêèáèäà ÿñàìà òåðìèíëàð ìè³äîðè
ê´ï÷èëèêíè òàøêèë ýòàäè. Áó æèµàò òåðìèíëàðíèíã ÿñàëèøè ìóàììîñèãà á´ëãàí
àëîµèäà ýúòèáîð âà ³èçè³èøíè þçàãà êåëòèðàäè.

Òóðëè òèëëàðíèíã òåðìèíîëîãèê òèçèìëàðèíè ´ðãàíèøãà áà²èøëàíãàí
òàä³è³îòëàðäà òåðìèíëàðíèíã ÿñàëèø óñóëëàðèíè òàµëèë ³èëèøãà êàòòà àµàìèÿò
áåðèëãàí [4, ñ. 121]. Òàä³è³îòëàðäà òåðìèíëàð äåðèâàöèîí íó³òàè íàçàðäàí àñîñàí
èêêè óñóëè àæðàòèëàäè:

1) àôôèêñàöèÿ (ìîðôîëîãèê) óñóëè;
2) êîìïîçèöèÿ (ñèíòàêòèê) óñóëè.
¤çàêêà ñ´ç ÿñîâ÷è ³´øèì÷à ³´øèø îð³àëè ÿíãè ëåêñèê áèðëèê µîñèë ³èëèø

àôôèêñàöèÿ óñóëè áèëàí òåðìèí ÿñàøäèð. Èêêè âà óíäàí îðòè³ ñ´ç ôîðìàëàðèíèíã
(ê´ïèí÷à ìóñòà³èë ñ´çëàðíèíã) ³´øèëèá áèð òåðìèíãà àéëàíèøè ýñà êîìïîçèöÿ
óñóëè áèëàí òåðìèí ÿñàø µèñîáëàíàäè.

×.Ñ. Àáäóëëàåâà óìóìàäàáèé òèëãà õîñ á´ëãàí ñ´çíè òåðìèíëàð ³àòîðèãà
³´øèøíèíã ìóµèì øàðòëàðèäàí áèðè ñèôàòèäà óíèíã ê´ï ìàúíîëè á´ëèøè
êåðàêëèãèíè ê´ðñàòàäè [1, ñ. 20]. Áóíäà ñ´ç ́ çèíèíã ñåìàíòèê µàðàêàò äîèðàñèíè
êåíãàéòèðàäè âà ìóàéÿí òåðìèíîëîãèê ñèñòåìàíèíã ò´ëà µó³ó³ëè àúçîñèãà àéëàíàäè.
Òåðìèíëàðíèíã ñåìàíòèê óñóë áèëàí ÿñàëèøè "îääèé ñ´çëàøóâ íóò³èãà õîñ ñ´çãà
ìàõñóñ ¸êè èëìèé ìàçìóí áåðèëèøèäèð" [4, ñ. 11].

Èíãëèç òèëèäà ìåµìîíõîíà áèçíåñè òåðìèíëàðíèíã øàêëëàíèø ìàíáàëàðèíè
òèëíèíã è÷êè ðåñóðñëàðèãà òàÿíãàí µîëäà ³óéèäàãè òóðëàðãà àæðàòèëäè: ñîääà
òåðìèíëàð, ÿñàìà òåðìèíëàð, áèð êîìïîíåíòëè, èêêè êîìïîíåíòëè, ó÷ ̧ êè óíäàí
îðòè³ êîìïîíåíòëè, ³´øìà òåðìèíëàð, ³èñ³àðòìà òåðìèíëàð (àááðåâèàòóðà
òåðìèíëàð) áèðèêìà òåðìèíëàð.

Èçëàíèøëàð äàâîìèäà ìåõìîíõîíà áèçíåñè òåðìèíëàðè ´ðãàíèëèá, òàµëèë
³èëèíãàíäà óëàð îðàñèäà òóðëè òóçèëèøãà ýãà á´ëãàí òåðìèíëàð ìàâæóäëèãè
àíè³ëàíäè:

Áèð êîìïîíåíòëè ìåµìîíõîíà áèçíåñè òåðìèíëàðè: aisle-càìîë¸ò ñàëîíèäàãè
³àòîð ´ðèíäè³ëàð îðàñèäàãè é´ëàê, barista-áàðñèòà (êîôå òàé¸ðëàø á´éè÷à
ìóòàõàññèñ), beverage-è÷èìëèê, bonus-áîíóñ, botel-áîòåëü (ñóâ îìáîðèíèíã
³èð²î²èäàãè êè÷èê ìåµìîíõîíà á´ëèá, ñóâ ñàé¸µëàðèãà õèçìàò ê´ðñàòàäè), brunch-
íîíóøòà âà òóøëèêíè áèðãàëèêäà àëìàøòèðèá ýðòàëàá îâ³àòëàíèø, chef-ðåñòîðàí,
êàôåäà áîø îøïàç, child-òóðèçì âà ìåµìîíõîíà áèçíåñèäà óøáó õèçìàò îäàòäà 12
¸øãà÷à á´ëãàí áîëàëàð ê´ðñàòèëàäè, room-õîíà, safari-ìàðêàçèé Aôðèêà
ìàìëàêàòëàðèäà îâ ³èëèø ¸êè ìàµàëëèé òàáèàòíè ´ðãàíèø ìà³ñàäèäà ñàé¸µëèê
ñàôàðè, single-áèð êèøèëèê õîíà.

Èêêè êîìïîíåíòëè ìåµìîíõîíà áèçíåñè òåðìèíëàðè: city break - øàµàðãà ³èñ³à
ñàé¸µëèê ñàôàðè, duty Free - Aåðîïîðòëàðäà áîæñèç õàðèä ³èëèø òèçèìè, dry
lease - ýêèïàæñèç òðàíñïîðò âîñèòàñèíè èæàðàãà áåðèø, economy fare -
é´ëîâ÷èëàðíè µàâî òðàíñïîðòèäà è³òèñîäèé òàðèôè, electronic ticketing- ÷èïòàëàðãà
ýëåêòðîí áóþðòìà áåðèø, excess baggage - îðòè³÷à þê, excess fare - ³´øèì÷à þê
ó÷í ò´ëîâ, excursion fare - µàâî òðàíñïîðòè ó÷óí ýêñêóðñèÿ ïóëè, executive director
- èæðî÷è äèðåêòîð, executive travel -þ³îðè äàðàæàäà òàøêèë ýòèëãàí èø ñàôàðèäà
õèçìàò ³èëèø,  extra charges - ³´øèì÷à ò´ëîâëàð,  familiarization trip  - îèëàâèé
àµâîëãà ê´ðà õîíàëàðíè áóþðòìà ³èëèø, family room - Îäàòäàãèäàí òàø³àðè 3-
4 õîíàëè îèëàâèé õîíà.

Ó÷ êîìïîíåíòëè ìåµìîíõîíà áèçíåñè òåðìèíëàðèíèíã òîáå êîìïîíåíòëàðè
èêêèòàäàí á´ëèá, àêñàðèÿò òåðìèíëàðäà òîáåëàíèø çàíæèðëè òàðçäà íàìî?í
á´ëèøèíè êóçàòèø ìóìêèí: double occupancy rate - èêêè êèøèëèê õîíàãà ò´ëîâ
òàðèôè, full individual tariff - Ò´ëè³ èíäèâèäóàë ñòàâêà, fly & drive package -
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µàììîë, ïóëëèê àâèà÷èïòàëàð âà àâòîóëîâëàðíè èæàðàãà îëèø. front Office Manager
- ³àáóë õèçìàòè ðàµáàðè, front desk manager - ³àáóëõîíà á´ëèìè áîøëè²è, Left
luggage office - þêëàðíè ñà³ëàø õîíàñè, non refundable ticket - ³àéòàðèëìàéäèãàí
÷èïòà, Rail Europe Family - îèëàëèëàð ó÷óí ÷åãèðìà êàðòàñè, Rail-Europe Senior
- ̧ øè êàòòàëàðãà ÷åãèðìà êàðòàñè, safety deposit box - ìåµìîíëàðíèíã ³èììàòáàµî
áóþìëàðèíè ñà³ëîâ÷è ñåéô.

Øóíäàé ³èëèá, ìåµìîíõîíà áèçíåñè òåðìèíëàðèíèíã ÿñàëèøèäà àôôèêñàöèÿ
óñóëè ìàµñóëäîð ñ´ç ÿñàø óñóëè µèñîáëàíàäè. Àôôèêñëàð âîñèòàñèäà òåðìèí
ÿñàëèøèäà ÿñàëèø àñîñè òåðìèíäàí èáîðàò á´ëàäè. Èíãëèç òèëèäà -er, -ion, -
ation, -ity, -ant êàáè àôôèêñëàð ñîµà òåðìèíëàðèíè ÿñàøäà ñàìàðàëè µèñîáëàíàäè.
Èíãëèç òèëèäà ìåµìîíµîíà áèçíåñè òåðìèíîëîãèÿñèíèíã òåðìèíîëîãèê òèçèìíèíã
27% èíè ñîääà òåðìèíëàð, 26% èíè ñîääà ÿñàìà ñîääà òåðìèíëàð, 24% íè èêêè
êîìïîíåíòëè òåðìèíëàð, 3% íè ó÷ ̧ êè óíäàí ê´ï êîìïîíåíòëè òåðìèíëàð, 12%íè
³´øìà ñ´çëàð âà 8%íè ³èñ³àðòìà òåðìèíëàð òàøêèë ³èëàäè. Ìåµìîíõîíà áèçíåñè
ñîµàñèãà îèä òåðìèíëàð ³´øìà òåðìèíëàð [îò+îò], [ñèôàò + îò], [îò + îò]
ìîäåëëàðèäà øàêëëàíãàí òåðìèíëàðäèð. Ìåµìîíõîíà áèçíåñè òåðìèíëàðèíèíã
ê´ï ³èñìè èêêè êîìïîíåíòëè òåðìèíëàð á´ëèá, óëàðäàí àéðèìëàðè ³´øìà òåðìèí,
áàúçèëàðè áèðèêìà òåðìèí õóñóñèÿòèãà ýãà. Áóëàð îðàñèäà èêêè êîìïîíåíòëè
áèðèêìà òåðìèíëàð ýíã ìàµñóëäîðäèð. Áèðèêìà òåðìèíëàð, àñîñàí, [îò+îò] âà
[ñèôàò+îò] ìîäåëèäà øàêëëàíàäè.
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ZOOLOGIYA FANINI O'QITISHDA MULTIMEDIA
TEXNOLOGIYALARIDAN FOYDALANISH VA TA'LIM SAMARADORLIGINI
OSHIRISH MASALALARI

Xonnazarova Mamlakat To'lqinovna
Nizomiy nomidagi Toshkent Davlat Pedagogika Universiteti

 "Zoologiya va anatomiya" kafedrasi o'qituvchisi

Annotatsiya. Ushbu maqolada zoologiya fanini o'qitishda multimedia texnologiyalaridan
foydalanishning ta'lim samaradorligiga ta'siri haqida fikr yuritiladi. Shuningdek,
talabalarning fanni o'zlashtirishlarida multimedia texnihologiyalari yaratadigan ijobiy
imkoniyatlarga alohida to'xtalgan.

Kalit so'zlar:  multimedia, multimedia mahsuloti, multimedia texnologiyasi, zoologiya
darslari, ta'lim jarayonlari, ta'lim samaradorligi

Hozirgi globallashuv jarayonida zamonaviy ta'limni tashkil etishda tezkorlik va sifat-
samaradorlik ko'rsatkichlariga erishish ta'lim tizimi oldidagi ustuvor vazifalardan biridir.
Zero, ta'lim  butun insoniyatning kelajagini yuksalishida eng asosiy  omillardan biri
bo'lib, jamiyat taraqqiyotini tezlashtiruvchi, rivojlantiruvchi, ilgari boshlovchi kuchdir.
Ta'lim jarayonlarining samaradorligini yanada oshirishda multimedia texnologiyalarining
ahamiyati katta. Aynan multimedia resurslari ta'lim oluvchilarning chuqur bilim, ko'nikma
va malakalarining shakllanishi hamda yetuk mutaxassis bo'lib yetishishlari uchun keng
imkoniyatlar yaratadi.Ta'lim tizimini takomillashtirishda elektron ta'lim resurslarining,
xususan, multimediya texnologiyalarining ahamiyatini ochib berish. Shuningdek, ta'lim
beruvchilarda o'quv materialini samarali va yanada qiziqarli tarzda taqdim etish muammosini
hal etishda multimediya texnologiyalaridan foydalanish yo'llarini ochib berishdan iborat.

Dunyo miqyosida nazar soladigan bo'lsak kompyuter grafikasi va dizayn juda ham keng
darajada rivojlangan. Ularni amalda anchadan buyon qo'llab kelishmoqda. Lekin bu
yaratilayotgan barcha dasturlar, roliklar, dizaynlarning asosiy qismi kinofilmlar,
multfilmlar, web-saytlar uchun yaratilmoqda. Maxsus saytlarda fanlarga mavzulashtirilgan
multimediali darsliklarning kamligi, borlarini ham aniq bir fanni mavzularini to'la
yoritib bera olmasligi ta'lim sohasiga yanada ko'proq e'tibor berish lozimligini e'tirof etadi.
Bu borada multimediya texnologiyalarining ahamiyati katta. Multimedia-gurkirab
rivojlanayotgan zamonaviy axborotlar texnologiyasidir. Uning ajralib turuvchi belgilariga
quyidagilar kiradi: - axborotning xilma-xil turlari: an'anaviy (matn, jadvallar, bezaklar
va boshqalar), original (nutq, musiqa, videofilmlardan parchalar, telekadrlar, animatsiya
va boshqalar), turlarini bir dasturiy mahsulotda integratsiyalaydi; - muayyan vaqtdagi
ish, o'z tabiatiga ko'ra statik bo'lgan matn va grafikadan farqli ravishda, audio va
videosignallar faqat vaqtning ma'lum oralig'ida ko'rib chiqiladi.

Multimedia - bu zamonaviy kompyuterli axborot texnologiyalari bo'lib, matn, tovush,
videotasvir,  grafik tasvir  va animatsiyani (multiplikatsiyani)  yaxlit kompyuter  tizimiga
birlashtirish imkonini yaratadi

Multimedia mahsuloti - tarkibida musiqa taraladigan,  videokliplar,  animatsiya,  rasmlar
va slaydlar galereyasi, turli ma'lumotlar bazalari va boshqalar kirishi mumkin bo'lgan
interfaol, kompyuterda ishlangan mahsulotdir.

Multimedia texnologiyasi axborotni bir vaqtning o'zida insonga tushunarli, ko'p shakllar
(jumladan, nutq, rasm, chizma, tasvir, musiqa, raqam va harflar) kombinatsiyasida
havola qila oladi. Bu texnologiya axborotni qidirish, nusxa olish va boshqa biror kompyuterga
ko'rsatilgan shaklda ko'chirib o'tkaza oladi hamda ularning xohlagan kombinatsiyasini
yarata oladi.
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Zoologiya darslarining multimedia imkoniyatlaridan foydalanib o'tilishi talabalarga bir
qancha qulayliklar tug'diradi. Chunki, shu fanga mavzulashtirilgan ovozli dasturlar, rasmli
ishlanmalar,  harakatli yozuvlar  (prezentatsiyalar),  multiplikatsiya ko'rinishida yaratilgan
filmlar, animatsiyalar bir tomondan o'qituvchi uchun yangilik bo'lsa, ikkinchi tomondan
ta'lim oluvchilar uchun qiziqarli va diqqatini o'ziga jalb qiladi va mavzuni yaxshi
o'zlashtirilishiga turtki bo'ladi, zoologiya faniga bo'lgan qiziqishlarini oshiradi. Amaliyot
shuni ko'rsatmoqdaki, multimedia vositalari asosida talabalarni o'qitish ikki barobar
samarali bo'lishi bilan birga qisqa vaqt ichida mavzu bo'yicha ko'p ma'lumotlar berishga
erishiladi. Multimedia vositalari asosida bilim olishda 30% gacha vaqtni tejash mumkin
bo'lib, olingan bilimlar esa ta'lim oluvchilar xotirasida uzoq muddat saqlanib qoladi.
Agar talabalar berilayotgan materiallarni ko'rish asosida qabul qilsa, axborotni xotirada
saqlash 25-30% oshadi. Bunga qo'shimcha sifatida o'quv materiallari audio, video va
grafika ko'rinishda mujassamlashgan holda  berilsa, materiallarni xotirada saqlab qolish
75% ortadi.

Multimedia vositalari asosida tashkil etilgan zoologiya ta'limi jarayonlarida quyidagi
ijobiy imkoniyatlar yaratiladi:

- berilayotgan materiallarni chuqurroq va mukammalroq o'zlashtirish imkoniyati borligi;
- ta'lim olishning yangi sohalari bilan yaqindan aloqa qilish ishtiyoqi yanada ortadi;
- ta'lim olish vaqtining qisqarish natijasida, vaqtni tejash imkoniyatiga erishish;
- olingan bilimlar kishi xotirasida uzoq saqlanib, kerak bo'lganda amaliyotda qo'llash

imkoniyatiga erishiladi.
Multimedia vositalari asosida o'qitish jarayonida ta'lim oluvchilar axborot texnologiyalarini

multimedia vositalari asosida animatsiya elementlarini dars jarayonida ko'rishi, eshitishi va
mulohaza qilish imkoniyatlariga ega bo'ladi. Bugungi kunda sifatli multimedia ilovalari
ishlab chiqishga yo'naltirilgan turli-tuman, bir biridan farqli texnologik usullar mavjud.
Hozirgi vaqtda multimedia ilovalarining quyidagi turlari mavjud: prezentatsiyalar,
animatsion roliklar, o'yinlar, videoilovalar, multimediali galereyalar, audioilovalar,web
uchun ilovalar.
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