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ÐÅ×ÅÂÀß ÀÃÐÅÑÑÈß
ÊÀÊ ÏÐÅÄÌÅÒ ËÈÍÃÂÈÑÒÈ×ÅÑÊÈÕ ÈÑÑËÅÄÎÂÀÍÈÉ

Ãàëÿìîâà Àëüôèÿ Ðèíàòîâíà
Óçáåêñêèé ãîñóäàðñòâåííûé óíèâåðñèòåò ìèðîâûõ ÿçûêîâ

Ñòàæåð-ïðåïîäàâàòåëü

Àííîòàöèÿ:  Ñòàòüÿ ïîñâÿùåíà òîëêîâàíèþ òåðìèíà "àãðåññèÿ" â ëèíãâèñòèêå,
îñíîâíûì ôóíêöèÿì, âûïîëíÿåìûì â ðå÷è. Îñîáîå âíèìàíèå óäåëÿåòñÿ òåîðåòè÷åñêîìó
àíàëèçó ïðîáëåìû ðå÷åâîé àãðåññèè.

Êëþ÷åâûå ñëîâà: Àãðåññèÿ, êîììóíèêàöèÿ, äèàëîã, ëèíãâèñòèêà, âåðáàëüíàÿ
àãðåññèÿ.

Â íàóêå íåò åäèíîãî ïîíèìàíèÿ ÿâëåíèÿ àãðåññèè. Ìíîãèå ó÷åíûå è
èññëåäîâàòåëè äî ñèõ ïîð ñïîðÿò ïî ïîâîäó ìíîãîçíà÷íîñòè ïîíÿòèÿ "àãðåññèÿ".
Ñóùåñòâóþò ðàçëè÷íûå òî÷êè çðåíèÿ ðàñêðûòèÿ äàííîãî òåðìèíà, à òàêæå òî,
÷òî îíà ñîáîé ïðåäñòàâëÿåò, è ñëåäóåò ëè åå ðàñöåíèâàòü êàê ïîëîæèòåëüíîå èëè
êàê îòðèöàòåëüíîå ÿâëåíèå. Â ñîâðåìåííîé ëèíãâèñòèêå íàðÿäó ñî ñëîâîñî÷åòàíèåì
ðå÷åâàÿ àãðåññèÿ èñïîëüçóþòñÿ äðóãèå ñëîâîñî÷åòàíèÿ, òàêèå êàê, âåðáàëüíàÿ
àãðåññèÿ, êîììóíèêàòèâíàÿ àãðåññèÿ. Ê íàñòîÿùåìó âðåìåíè ðàçëè÷íûìè
èññëåäîâàòåëÿìè ïðåäëîæåíî ðàçíîå òîëêîâàíèå àãðåññèè, íè îäíî èç êîòîðûõ
íå ìîæåò áûòü ïðèçíàíî èñ÷åðïûâàþùèì è îáùåóïîòðåáèòåëüíûì. Èçíà÷àëüíî
áûòü àãðåññèâíûì îçíà÷àëî íå÷òî âðîäå "äâèãàòüñÿ â íàïðàâëåíèè öåëè áåç
ïðîìåäëåíèÿ, áåç ñòðàõà è ñîìíåíèÿ". Áëèçêèìè ïî ñìûñëó ñëîâàìè ê òåðìèíó
"àãðåññèÿ" ÿâëÿþòñÿ òàêèå ñëîâà êàê: íàïàäåíèå, çàõâàò, ïåðåõîä ãðàíèö, íàñèëèå,
ïðîÿâëåíèå âðàæäåáíîñòè, çàõâàòà, óãðîçà è ðåàëèçàöèÿ âîèíñòâåííîñòè.

Â áîëüøèíñòâå íàó÷íî-èññëåäîâàòåëüñêèõ ðàáîò ðå÷åâàÿ àãðåññèÿ
ðàññìàòðèâàåòñÿ êàê ïñèõîëèíãâèñòè÷åñêîå ÿâëåíèå, ãäå àãðåññèÿ â îñíîâíîì
ïîíèìàåòñÿ êàê ðå÷åâîå ïîâåäåíèå, è ñ ëèíãâèñòè÷åñêîé òî÷êè çðåíèÿ ïðîâîäèòñÿ
àíàëèç ñïîñîáîâ è ôîðì âûðàæåíèÿ ýòîãî ÿâëåíèÿ. Ôåíîìåí âåðáàëüíîé àãðåññèè,
êîòîðûé â ïåðâóþ î÷åðåäü ñâÿçàí ñ ëèíãâèñòè÷åñêèìè èññëåäîâàíèÿìè, ñâÿçàí ñ
ôîðìîé ðå÷åâîãî ïîâåäåíèÿ, êîòîðàÿ íàïðàâëåíà íà îñêîðáëåíèå èëè óìûøëåííîå
ïðè÷èíåíèå âðåäà ÷åëîâåêó, ãðóïïå ëþäåé, îáùåñòâó â öåëîì.

Äëÿ òîãî, ÷òîáû ëó÷øå ïîíÿòü òåðìèíû "âåðáàëüíîé àãðåññèè" â ïñèõîëîãèè è
"ðå÷åâîé àãðåññèè" â ëèíãâèñòèêå ñëåäóåò îáðàòèòüñÿ ê ñëîâàðíûì îïðåäåëåíèÿì
äàííûõ ñëîâîñî÷åòàíèè. Ïñèõîëîãè÷åñêèé ñëîâàðü äàåò ñëåäóþùåå òîëêîâàíèå:
àãðåññèÿ âåðáàëüíàÿ - ôîðìà ïîâåäåíèÿ àãðåññèâíîãî â êîåé èñïîëüçóåòñÿ
îòðåàãèðîâàíèå ñâîèõ îòðèöàòåëüíûõ ýìîöèè êàê ïîñðåäñòâîì ñëåäóþùèõ
èíòîíàöèè è äðóãèõ íåâåðáàëüíûõ êîìïîíåíò ðå÷è, òàê è ïîñðåäñòâîì
óãðîæàþùåãî ñîäåðæàíèÿ âûñêàçûâàíèè [4, ñ.12].

Â ñòèëèñòè÷åñêîì ñëîâàðå äàåòñÿ ñëåäóþùåå îïðåäåëåíèå: ðå÷åâàÿ àãðåññèÿ -
èñïîëüçîâàíèå ÿçûêîâûõ ñðåäñòâ äëÿ âûðàæåíèÿ íåïðèÿçíè, âðàæäåáíîñòè,
ìàíåðû ðå÷è, îñêîðáëÿþùàÿ ÷üå-ëèáî ñàìîëþáèå, äîñòîèíñòâî [5, ñ. 340].

Òàêèå èññëåäîâàòåëè êàê Åíèíà, Ìàêòååâà, Ìèõàëüñêàÿ  îòìå÷àþò, ÷òî ðå÷åâàÿ
àãðåññèÿ ìîæåò ñëóæèòü ñðåäñòâîì âûïëåñêèâàíèÿ ýìîöèè è ñíÿòèÿ ýìîöèîíàëüíîé
íàïðÿæåííîñòè. Ë. Â. Åíèíà äàåò ñëåäóþùåå îïðåäåëåíèå: ðå÷åâàÿ àãðåññèÿ - ýòî
ñôåðà ðå÷åâîãî ïîâåäåíèÿ, êîòîðàÿ ìîòèâèðîâàíà àãðåññèâíûì ñîñòîÿíèåì
ãîâîðÿùåãî [1, ñ.105].

Ìèõàëüñêàÿ À.Ê. àíàëèçèðóÿ ðå÷åâóþ àãðåññèþ ñ ïîçèöèè äèàëîãè÷åñêîãî
âçàèìîäåéñòâèÿ îòìå÷àåò, ÷òî " ðå÷åâàÿ àãðåññèÿ - óñòàíîâêà íà àíòèäèàëîã,
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ïîñêîëüêó äàííûé òèï ðå÷åâîãî ïîâåäåíèÿ îñíîâàí íà ñîçíàòåëüíîé îðèåíòàöèè
àäðåñàíòà íà ñóáúåêòíî-îáúåêòíûé òèï îòíîøåíèè" [3, 56].

Ïðîöåññ îáùåíèÿ - "äâóñòîðîííèé àêò, âçàèìîäåéñòâèå ÷åëîâåêà ãîâîðÿùåãî
è åãî ñîáåñåäíèêà. Ïîýòîìó î ðå÷åâîé àãðåññèè ìîæíî ãîâîðèòü â ñëåäóþùèõ
àñïåêòàõ: èñïûòûâàåò íåãàòèâíûå ýìîöèè, à ñ äðóãîé - èçëèâàåò èõ íà ñâîåãî
ñîáåñåäíèêà (ðåàëüíîãî èëè âèðòóàëüíîãî). Ïîâîäîì äëÿ ôîðìèðîâàíèÿ
íåãàòèâíîãî âûñêàçûâàíèÿ ìîæåò ñòàòü ñîáûòèå èëè ñèòóàöèÿ, êîòîðàÿ çàòðàãèâàåò
èíòåðåñû êàê êîíêðåòíîãî ãîâîðÿùåãî, òàê è âñåãî îáùåñòâà â öåëîì" [2, ñ. 163].

Ïðè ïîäðîáíîì ðàññìîòðåíèè îêàçûâàåòñÿ, ÷òî, òî÷íî òàê æå êàê è â
ïñèõîëîãèè, â ëèíãâèñòèêå íåò åäèíîãî ïîíèìàíèÿ òåðìèíà "ðå÷åâàÿ àãðåññèÿ".

Ñëîæíîñòü îïðåäåëåíèÿ ïîíÿòèÿ "ðå÷åâàÿ àãðåññèÿ" çàêëþ÷àåòñÿ â òîì, ÷òî ýòî
? íå åäèíàÿ ôîðìà ïîâåäåíèÿ, îòðàæàþùàÿ êàêîå-òî îäíî ïîáóæäåíèå. Ýòîò
òåðìèí èñïîëüçóåòñÿ ïðè îïèñàíèè ñàìûõ ðàçíîîáðàçíûõ äåéñòâèé. Ïðîÿâëåíèÿ
ðå÷åâîé àãðåññèè íåîäíîðîäíû ïî ìîòèâàöèè, ôîðìàì âûðàæåíèÿ, ðåçóëüòàòàì
è ò.ä. Ãîâîðÿ îá àãðåññèè ÷åëîâåêà è, îñîáåííî î ñëîâåñíûõ åå ïðîÿâëåíèÿõ,
íåîáõîäèìî óêàçàòü, ÷òî âîçíèêíîâåíèå è ðàçâèòèå òàêîãî âèäà ïîâåäåíèÿ çàâèñèò
îò îáùåñòâåííûõ óñëîâèé, ê êîòîðûì îòíîñÿòñÿ îáùåñòâåííàÿ ôîðìàöèÿ â öåëîì
è áëèæàéøàÿ ñîöèàëüíàÿ ñðåäà - ñåìüÿ, øêîëà, äðóçüÿ. Ðàññìàòðèâàÿ ïðè÷èíû
âîçíèêíîâåíèÿ è ïðîÿâëåíèÿ ðå÷åâîé àãðåññèè, íåîáõîäèìî ó÷èòûâàòü ñëîæíîñòü
äàííîé ïðîáëåìû. Â êîíêðåòíûõ ñèòóàöèÿõ îáùåíèÿ ðå÷åâàÿ àãðåññèÿ âîçíèêàåò
â òåõ ñëó÷àÿõ, êîãäà ãîâîðÿùèé èñïûòûâàåò ïîòðåáíîñòü â ýìîöèîíàëüíîé ðàçðÿäêå
- âûðàæåíèè íåãàòèâíûõ íàïðÿæåíèÿ è ò.ï.

Òàêèì îáðàçîì, âåðáàëüíàÿ àãðåññèÿ ìîæåò áûòü êàê ñðåäñòâîì ÿçûêîâîãî
âûðàæåíèÿ â ïðîôåññèîíàëüíîé ñðåäå, òàê è ïîïûòêîé êîíêðåòíîãî ÷åëîâåêà
îêàçàòü áûñòðîå è ýôôåêòèâíîå âëèÿíèå íà ñîáåñåäíèêà, íàâÿçàòü ñâîþ òî÷êó
çðåíèÿ èëè ïðîñòî îáèäåòü è îñêîðáèòü. Ïîýòîìó çàäà÷åé ñîâðåìåííûõ ïñèõîëîãîâ,
ëèíãâèñòîâ è ñïåöèàëèñòîâ â îáëàñòè êîììóíèêàöèè ÿâëÿåòñÿ îïðåäåëåíèå ìîòèâîâ
àãðåññèâíîãî ÿçûêîâîãî ïîâåäåíèÿ. Ýòî äîëæíî ñïîñîáñòâîâàòü ðàçâèòèþ
êîììóíèêàòèâíûõ çàäà÷.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû:
1.Åíèíà Ë. Â. "Ðå÷åâàÿ àãðåññèÿ è ðå÷åâàÿ òîëåðàíòíîñòü â ñðåäñòâàõ ìàññîâîé

èíôîðìàöèè / Ë.Â. Åíèíà // Ðîññèéñêàÿ ïðåññà â ïîëèêóëüòóðíîì îáùåñòâå:
òîëåðàíòíîñòü è ìóëüòèêóëüòóðàëèçì ïðîôåññèîíàëüíîãî ïîâåäåíèÿ. - 2002 - Ñ.
104-110.

2.Ìèíèãóëîâà Ã.Ç. Àãðåññèÿ â ÿçûêå è ðå÷è: òåîðåòè÷åñêèå âîïðîñû
ëèíãâèñòè÷åñêîé ðåïðåçåíòàöèè (íà ìàòåðèàëå ðóññêîãî è áàøêèðñêîãî ÿçûêîâ)
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Ôèëîëîãèÿ è èñêóññòâîâåäåíèå. Âûï. ¹ 3 - Ìàéêîï: Àäûãåéñêèé ãîñóäàðñòâåííûé
óíèâåðñèòåò, 2010 - Ñ. 162-167

3.Ìèõàëüñêàÿ À. Ê. Îñíîâû ðèòîðèêè: Ìûñëü è ñëîâî: ó÷åá ïîñîáèå äëÿ ó÷àùèõñÿ
10-11êë. îáùåîáðàçîâàò. ó÷ðåæäåíèé. ? Ì.: Ïðîñâåùåíèå, 1996 ? 416 ñ.

4."Ñëîâàðü ïñèõîëîãà ïðàêòèêà" / ñîñò. Áîëîâèí Ñ. Þ., Ìí., 2005, 976 ñ
5.Ñòèëèñòè÷åñêèé ýíöèêëîïåäè÷åñêèé ñëîâàðü ðóññêîãî ÿçûêà / ïîä ðåä. Ì. Í.

Êîæèíîé, Ì., 2003
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ÍÅÊÎÒÎÐÛÅ ÎÑÎÁÅÍÍÎÑÒÈ ÂÅÐÁÀËÜÍÎÉ ÀÃÐÅÑÑÈÈ Â
ËÈÍÃÂÈÑÒÈÊÅ

Ãàëÿìîâà Àëüôèÿ Ðèíàòîâíà
Óçáåêñêèé ãîñóäàðñòâåííûé óíèâåðñèòåò ìèðîâûõ ÿçûêîâ

Ñòàæåð-ïðåïîäàâàòåëü

Àííîòàöèÿ:  Ñòàòüÿ ïîñâÿùåíà íåêîòîðûì îñîáåííîñòÿì âåðáàëüíîé àãðåññèè â
ëèíãâèñòèêå, óïîòðåáëåíèþ â ðå÷è, à òàêæå ðàññìàòðèâàåòñÿ ïðîáëåìà âåðáàëüíîé
àãðåññèè â ñîâðåìåííîì îáùåñòâå.

Êëþ÷åâûå ñëîâà:  Àãðåññèÿ, ÿçûê, ðå÷ü, êîììóíèêàöèÿ,  ëèíãâèñòèêà, âåðáàëüíàÿ
àãðåññèÿ.

Â íàñòîÿùåå âðåìÿ  îäíîé èç àêòóàëüíûõ çàäà÷ ñîâðåìåííîé íàóêè ÿâëÿåòñÿ
èçó÷åíèå àãðåññèâíûõ ñîñòîÿíèé ÷åëîâåêà, ïðîÿâëåíèå àãðåññèè â ðàçëè÷íûõ
ñôåðàõ æèçíåäåÿòåëüíîñòè. Îñîáåííî àãðåññèÿ â êîììóíèêàöèè â ïîñëåäíåå âðåìÿ
èññëåäóåòñÿ ìíîãèìè ëèíãâèñòàìè. Èçó÷åíèå àãðåññèè êàê ÿâëåíèÿ ðå÷åâîé
êîììóíèêàöèè íà÷àëîñü îòíîñèòåëüíî íåäàâíî, è, ñîîòâåòñòâåííî, ìàëî èçó÷åíî
ÿâëåíèå âåðáàëüíîé àãðåññèè. Ïîíèìàíèå äàííîãî ÿâëåíèÿ â ñîâðåìåííîé
ëèíãâèñòèêå äàëåêî íå îäíîçíà÷íî.

Èññëåäîâàíèå àãðåññèè â íàñòîÿùåå âðåìÿ ïðîâîäèòñÿ â ðàìêàõ ðàçëè÷íûõ
ãóìàíèòàðíûõ íàóê: ïñèõîëîãèè, ñîöèîëîãèè, ôèëîñîôèè, êóëüòóðîëîãèè è
ëèíãâèñòèêè. Ñðåäè ëèíãâèñòîâ, êîòîðûå çàíèìàþòñÿ ýòîé ïðîáëåìîé, íåò åäèíñòâà
â ïîíèìàíèè è âûáîðå òåðìèíà äëÿ åå îáîçíà÷åíèÿ. ×àñòî èñïîëüçóþòñÿ òàêèå
ñëîâîñî÷åòàíèÿ, êàê ñëîâåñíàÿ àãðåññèÿ, âåðáàëüíàÿ àãðåññèÿ, ðå÷åâàÿ àãðåññèÿ,
ÿçûêîâàÿ àãðåññèÿ, è äð. Â òîëêîâîì ñëîâàðå Ò. Ô. Åôðåìîâîé äàåòñÿ ñëåäóþùåå
òîëêîâàíèå: "Àãðåññèÿ - ýòî ñêëîííîñòü ê íàïàäåíèþ, íàñòóïëåíèþ íà êîãî-
ëèáî; âðàæäåáíîñòü"[3, ñ. 51].

Êàê îòìå÷àåò Þ.Â. Ùåðáèíèíà, "...ñëîæíîñòü îïðåäåëåíèÿ ïîíÿòèÿ "âåðáàëüíàÿ
àãðåññèÿ"  çàêëþ÷àåòñÿ, ïðåæäå âñåãî, â òîì, ÷òî äàííûé ôåíîìåí íåëüçÿ ñ÷èòàòü
åäèíîé ôîðìîé ïîâåäåíèÿ, îòðàæàþùåé êàêîå-òî îäíî ïîáóæäåíèå. Ýòîò òåðìèí
óïîòðåáëÿåòñÿ ïðèìåíèòåëüíî ê ñàìûì ðàçíîîáðàçíûì ðå÷åâûì äåéñòâèÿì, âåñüìà
íåîäíîðîäíûì ïî ìîòèâàöèè, ñèòóàöèÿì ïðîÿâëåíèÿ, ôîðìàì ñëîâåñíîãî
âîïëîùåíèÿ, èíòåíöèîíàëüíîé íàïðàâëåííîñòè è ïîòîìó íå ìîæåò áûòü
èñ÷åðïûâàþùå îïðåäåëåí ïîñðåäñòâîì òàêèõ îáîáùåííûõ ïîíÿòèé, êàê
"ïàòîãåííàÿ êîììóíèêàöèÿ", "íåãàòèâíîå ðå÷åâîå âîçäåéñòâèå", "ãðóáîñòü ðå÷è"
è ò.ï."[5, ñ. 14].

Íàèáîëåå ðàñïðîñòðàíåííîå è ÷àñòî èñïîëüçóåìîå îïðåäåëåíèå àãðåññèè äëÿ
âñåõ íàóê, êîòîðûå çàíèìàþòñÿ äàííîé ïðîáëåìîé, îïðåäåëÿåòñÿ ñëåäóþùèì
îáðàçîì: àãðåññèÿ - ýòî ëþáîå äåéñòâèå, íàïðàâëåííîå íà ïðè÷èíåíèå âðåäà
îáúåêòó. ×àñòî ïîä âåðáàëüíîé àãðåññèåé ïîíèìàþò àíàëîãè÷íûå âåðáàëüíûå
ðåàêöèè, êîòîðûå íå ÿâëÿþòñÿ àãðåññèåé.

Ë. Â. Åíèíà äàåò ñëåäóþùåå îïðåäåëåíèå: ðå÷åâàÿ àãðåññèÿ - ýòî ñôåðà ðå÷åâîãî
ïîâåäåíèÿ, êîòîðàÿ ìîòèâèðîâàíà àãðåññèâíûì ñîñòîÿíèåì ãîâîðÿùåãî [2, ñ.
105].

Â ñëîâàðå ñèíîíèìîâ Ç. Å. Àëåêñàíäðîâîé äàþòñÿ ñëåäóþùèå ðîäñòâåííûå ïî
çíà÷åíèþ ëåêñè÷åñêèå åäèíèöû ê èìåíè ïðèëàãàòåëüíîìó "àãðåññèâíûé":
çàõâàòíè÷åñêèé, âðàæäåáíûé; èìÿ ñóùåñòâèòåëüíîå "àãðåññèÿ" â äàííîì ñëîâàðå
îòîæäåñòâëÿåòñÿ ñî ñëîâàìè: íàïàäåíèå, àòàêà è ò.ä. [1, ñ. 23].

Ñóììèðóÿ âñå ñóùåñòâóþùèå â ñîâðåìåííûõ íàóêàõ î ÷åëîâåêå îïðåäåëåíèÿ
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àãðåññèè, Þ. Á. Ìîæãèíñêèé äàåò ñëåäóþùåå îïðåäåëåíèå: "äåéñòâèÿ è
âûñêàçûâàíèÿ, íàïðàâëåííûå íà ïðè÷èíåíèå âðåäà, äóøåâíîé è ôèçè÷åñêîé
áîëè äðóãîìó ñóùåñòâó" [4, ñ. 10]. Èç âûøåñëåäóþùåãî ìîæíî ñêàçàòü, ÷òî òàêîå
àêòóàëüíîå äëÿ ñîâðåìåííîãî îáùåñòâà ÿâëåíèå êàê àãðåññèÿ ñóùåñòâóåò êàê â
ôèçè÷åñêîé, òàê è â âåðáàëüíîé ôîðìå. Ýòî ñâÿçàíî ñ âêëþ÷åíèåì ðå÷åâîé
äåÿòåëüíîñòè ÷åëîâåêà â îáùóþ ñèñòåìó äåÿòåëüíîñòè è åå òåñíîé âçàèìîñâÿçüþ
ñ äðóãèìè åå ôîðìàìè.  Ýòî ñâÿçàíî ñ âêëþ÷åíèåì ðå÷åâîé äåÿòåëüíîñòè ÷åëîâåêà
â îáùóþ ñèñòåìó äåÿòåëüíîñòè è åå òåñíîé âçàèìîñâÿçüþ ñ äðóãèìè åå ôîðìàìè.
Ñëåäîâàòåëüíî, îïðåäåëåííûå ôîðìû ÷åëîâå÷åñêîãî ïîâåäåíèÿ ìîãóò èìåòü
àíàëîãè â êîììóíèêàòèâíîì ïîâåäåíèè è â ðå÷åâîé äåÿòåëüíîñòè.

Âåðáàëüíàÿ àãðåññèÿ ÿâëÿåòñÿ îäíîé èç ôîðì êîíôëèêòíîãî êîììóíèêàòèâíîãî
ïîâåäåíèÿ, êîòîðàÿ çà÷àñòóþ ïðîèñòåêàåò èç íåóìåíèÿ êîììóíèêàòîðà ðàçðåøèòü
êîíôëèêò êîíñòðóêòèâíûì ñïîñîáîì. Â ýòîì ñëó÷àå àãðåññèâíîå âåðáàëüíîå
ïîâåäåíèå íåïðåìåííî ïðèâåäåò ê îòâåòíîé àãðåññèè è óñèëåíèþ êîíôëèêòà â
ñèëó íåñîîòâåòñòâèÿ íîðìàì îáùåíèÿ.

Îäíàêî êîììóíèêàòèâíîå ïîâåäåíèå âîñïðèíèìàåòñÿ àäðåñàòîì êàê àãðåññèâíîå
òîëüêî â òîì ñëó÷àå, åñëè â íåì ïðèñóòñòâóþò ñîñòàâëÿþùèå "îáèäíîãî îáùåíèÿ"
è "ñëîâåñíîå âûðàæåíèå íåãàòèâíûõ ýìîöèé, ÷óâñòâ èëè íàìåðåíèé â
îñêîðáèòåëüíîé, ãðóáîé, íåïðèåìëåìîé â äàííîé ñèòóàöèè ôîðìå" [5, ñ. 9].
Ñëåäîâàòåëüíî, âåðáàëüíàÿ àãðåññèÿ âñåãäà åñòü íàðóøåíèå íåêîòîðîé
êîììóíèêàòèâíîé íîðìû.

Òàêèì îáðàçîì, ïîä îïðåäåëåíèåì "ÿçûêîâàÿ àãðåññèÿ" ñëåäóåò ïîíèìàòü
äåñòðóêòèâíîå ðå÷åâîå ïîâåäåíèå, êîòîðîå îêàçûâàåò íåãàòèâíîå âîçäåéñòâèå íà
àäðåñàòà, ïðèâîäÿùåå ê ðàçðóøåíèþ êóëüòóðû ðå÷åâîãî îáùåíèÿ.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû:
1.Àëåêñàíäðîâà Ç. Å. Ñëîâàðü ñèíîíèìîâ ðóññêîãî ÿçûêà / ïîä ðåä. Ë. À. ×åøêî.

Èçä-å 2-å. Ì.: Ñîâ. ýíöèêë., 1969. - 816    ñ.
2.Åíèíà Ë. Â. "Ðå÷åâàÿ àãðåññèÿ è ðå÷åâàÿ òîëåðàíòíîñòü â ñðåäñòâàõ ìàññîâîé

èíôîðìàöèè / Ë.Â. Åíèíà // Ðîññèéñêàÿ ïðåññà â ïîëèêóëüòóðíîì îáùåñòâå:
òîëåðàíòíîñòü è ìóëüòèêóëüòóðàëèçì ïðîôåññèîíàëüíîãî ïîâåäåíèÿ. - 2002 - Ñ.
104-110.

3.Åôðåìîâà Ò. Ô. Ñîâðåìåííûé òîëêîâûé ñëîâàðü ðóññêîãî ÿçûêà: â 3-õ ò. Ì.:
ÀÑÒ; Àñòðåëü; Õàðâåñò, 2006 Ò. 1 - 1168 ñ.

4.Ìîæãèíñêèé, Þ. Á. Àãðåññèâíîñòü äåòåé è ïîäðîñòêîâ: ðàñïîçíàâàíèå,
ëå÷åíèå, ïðîôèëàêòèêà [Òåêñò] / Þ. Á. Ìîæãèíñêèé. - Ì.: Êîãèòî-Öåíòð, 2006. -
181 ñ.

5.Ùåðáèíèíà, Þ. Â. Âåðáàëüíàÿ àãðåññèÿ [Òåêñò] / Þ. Â. Ùåðáèíèíà. - Ì.:
ÓÐÑÑ, 2006. - 360  ñ.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

9

LEADERSHIP IN TEACHING ENGLISH
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Abstract. With a significant growth in the number of English language learners in
schools, particularly in countries where English is the primary usage first language, educators
must be ready to fulfill the requirements of changing and demanding ethnic and linguistic
classrooms. Despite the acknowledgement of the necessity of good leadership for successful
teaching and learning, there has been little study on English leadership for speakers of other
languages (ESOL).

Key words: leadership, English lessons, leadership qualities, leadership methods, leadership
teaching.

This article describes a study project that looked into leadership  behaviors that
enhance ESOL teaching and learning in schools where English language learners are in
the minority. A variety of successful ESOL leadership  approaches arose,  such as setting
clear goals, allowing leaders to be role models, offering ESOL professional learning,
and empowering ESOL teaching and learning. A number  of barriers to effective leadership
were also highlighted, including the marginalization of ESOL and a business-as-usual
attitude, with English language learners expected to fit within established procedures.
This essay finds that, as the number of English language learners in schools grows, a
significant emphasis on creating leadership  practices and ability to support ESOL
teaching and learning is critical. A review of the literature reveals that there is little study
on leadership  in English for  speakers of other  languages (ESOL). Traditionally,  ESOL
research has been conducted in the fields of applied linguistics and education, with an
emphasis on language and language teaching and learning. However, there is a rising
desire for  greater  leadership  research. This is due to an increase in international
TESOL (teaching English to speakers of other languages) and an increase in cultural
and linguistic diversity in countries where English has historically been the primary use
first language. As a result,  an emphasis on leadership  is especially vital in bridging some
of the gaps in the TESOL area. In my lessons,  I formed and developed leadership
qualities with the help of non-traditional, creative, innovative teaching methods, as
well as attracting students to participate in various Olympiads,  competitive events and
festivals. When making, for example, presentations, various projects, the desire to make
their work more interesting, original encourages students to be better, more creative,
more successful,  and therefore contributes to the development of leadership  qualities.
This is also facilitated by: trainings, extracurricular activities, individual conversations,
communicative exercises, creating a competitive environment, competitions and contests,
formulating lesson goals with students and reflection at the end of the lesson, using
group work to form goal-setting skills, perseverance and a sense of responsibility in
achieving the goal, as well as involving students in organizing and conducting various
stages of the lesson, for example, conducting speech charging. When organizing group
work in a lesson, you can instruct stronger students to explain new material in a group.
This involves training student leaders who act as a teacher's assistant, explaining a new
topic. Naturally, preliminary work is necessary - that is, this material is dealt with by
these students, then, after making sure that they understand the material well, they are
instructed to explain it to the group. Understanding is checked with the help of tasks.
Attracting students to participate in various Olympiads,  competitive events and festivals
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also contribute to the development of leadership  skills,  but there are difficulties in
comparison with the first aspect. Non-standard teaching methods give the student the
opportunity to see an approximate model and get the result in a fairly short training time.
The final product is presented, evaluated, as a rule, on a positive assessment and the goal
is considered achieved. The main thing is to understand the algorithm for completing the
task and the skills and abilities necessary for its implementation and to meet all the
criteria. But when we involve teenagers to participate in scientific and practical conferences,
Olympiad and competitive events, the preparatory stage can take up to several months,
the work is evaluated by members of an independent jury, and the final result is not
always satisfactory. Therefore, students are more actively involved in the first type of
activity because it takes place in familiar conditions and eliminates learning stress. The
fact that the formation of leadership  qualities is possible through learning English and
performing a number of problematic tasks was confirmed by the results of repeated
questionnaires: Communication skills: positive dynamics is observed: the highest level
is an increase of 9%, the highest level is an increase of 17%, the average level is a
decrease of 26%. Organizational skills: the test results showed a change in the level of
manifestation of organizational inclinations: high - a decrease of 17%, but ... the highest
level-an increase of 17%, medium - a decrease of 9%, low - a decrease of 8%. Strong-
willed qualities: the test results yielded the following results: a large will - an increase of
42%, an average will - a decrease of 25%, a weak will - a decrease of 15%. Achievement
motivation: The increase in the need for achievement is 50%. These indicators indicate
the effectiveness of the implementation of a set of measures, indicate positive dynamic
characteristics of the levels of formation of leadership  qualities of schoolchildren,  a
steady trend towards leadership  growth.

When forming motivation, the teacher focuses on the prospects, reserves of
development, taking into account the age and psychological characteristics of students.
At the same time, two main ways are used: "from the top down", which consists in
instilling ideals to schoolchildren, samples of what the motives of teaching should be,
and the "bottom up" way, which consists in the fact that the student is included by the
teacher in activities that stimulate his activity, independence and creativity. Both of
these ways are of great importance in the complex process of forming students' motivation
to learn a foreign language. Most students consider a foreign language to be difficult
subjects. A well-known British methodologist, Norman Whitney believes that "motivation,
extracurricular activities, learning a foreign language, goodwill, a comfortable learning
environment." When selecting the material, it should be borne in mind that too difficult,
as well as too easy tasks do not contribute to increasing motivation. The material should
make the student think. It is advisable, involving the student in a dialogue, to start with
easy questions. So, for example, if you ask a student why he likes or dislikes jazz, he may
get confused. To "warm up", you can start with the following questions: does he like
music, what types and performers he likes, gradually involving the student in the
discussion, asking more and more complex questions. Other scientists identify the following
main motives of the teaching:1) directly motivating 2) prospectively motivating 3)
moral motives 4) motives of communication. All these motives need to be developed,
while remembering that the most valuable for learning is the intellectual motive, which
is based on the need to learn about the world, where not only the result is important,
but the process of cognition itself. The development of cognitive interest is one of the
main tasks of a teacher who forms the joy of knowledge. Reception "Horizon line". Once
having discovered the fascination of searching, immersion in the world of the unknown,
a student can already constantly strive to search, regardless of difficulties, temporary
failures. He will develop a respectful attitude to the possibilities of the human mind,
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admiration for its endless movement. This technique was used by me when I finished
working with the text. As an alternative, students were asked to prepare a presentation in
micro groups instead of a boring retelling, taking as a basis the text from the textbook and,
if desired, supplement it with material from other sources. For the next lesson, 3 micro
groups defended the presentation, the rest of the students asked to be allowed to answer
the next lesson. They understood how it is possible and necessary to work, the answers
of their comrades awakened a healthy spirit of competition in them and opened up work
prospects.
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Abstract. Reading is one of the most important types of communicative and cognitive
activity of students. This activity is aimed at extracting information from a written fixed
text. Reading performs various functions: it serves for practical mastery of a foreign
language, is a means of learning a language and culture, a means of information and
educational activities and a means of self-education. As you know, reading contributes to
the development of other types of communicative activity. It is reading that gives the
greatest opportunities for the education and comprehensive development of schoolchildren
by means of a foreign language.

Keywords: reading, communicative activity, cognitive activity, comprehensive development,
whole-word method, phonological method

Reading is an important type of receptive (perception-related) speech activity, and
mastering it as a full-fledged means of communication in a foreign language is one of the
main communicative practical goals. Proficiency in reading presupposes a complete,
deep understanding of a foreign language text of all literary styles and genres - artistic,
journalistic and scientific. In order for reading to successfully fulfill its role as an
effective means of learning, it is necessary that it becomes a pleasant activity for the
student, turned into a pleasure. Every century comes up with its own methods of
teaching reading. Then he forgets them, in order to "rediscover" them a few decades later
and admire them anew. Everyone has their own charm. However, let's look at all this
diversity.

There are two main, fundamentally opposite methods of teaching reading. One is
called the whole-word method, the other is phonological. For example, such an
experiment was set up. A group of five- to six-year-olds was divided in half, with the
first subgroup being taught to read using the whole-word method, the second using the
phonological method. When the children started reading, they were tested. At the first
stage, children from the first group read aloud and to themselves better. "Phonological"
children coped more easily with unfamiliar words and by the end of the second grade
surpassed their classmates in terms of perception and vocabulary richness. According to
the observations of scientists, "healthy" children made typical mistakes. For example,
reading the caption under the picture, they replaced words that were close in meaning.
Instead of "tiger" they could say "lion", instead of "girl" - "children", instead of "car" -
"wheels". The desire to fix the word for a strictly defined meaning led to the fact that
during the whole year of study these children could not learn to read new words without
anyone's help. In fairness, it should be said that "phonological" children had difficulty
reading those words where the letters were rearranged or replaced with similar ones.
Thus, it became clear that phonetics is necessary for most small readers. Recent studies
have confirmed that people spell words. But due to the fact that this process happens
instantly, it seems that we perceive the whole word. Going further in research, psychologists
realized that reading is saying a text to yourself. Proponents of the theory of perception
of the text as a whole believed and believe that we perceive words from the text directly.
But experiments have shown that while reading to yourself, the same part of the brain
is involved as when reading aloud. So, in order to read freely, it is necessary to easily
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and quickly recognize letters and correlate them with sounds. And the simplest cramming
of phonetics turns out to be much more effective than other tricks and techniques.

Do we need an alphabet? Oddly enough, you can learn to read without knowing the
alphabet. Followers of the "whole words" method urge not to teach the child letters. And
only recently have the final conclusions of scientists become known: only knowledge of
letters makes the process of learning to read as successful as possible. An experiment was
conducted. The children were shown cards with words. Only in one group these words
were captions under pictures, and in the other the same words were given without
illustration. Each group was presented with the same four words. Then the children
were connected, the cards were shuffled and shown again. It turned out that children
learn words only on the cards they studied on. That is, a child who remembers words with
an illustration is much less likely to recognize the graphic appearance of the word than
someone who memorized the spelling in its "pure form". This indirectly confirms the fact
that the alphabet is necessary. But the main thing is not how the letters are called, but
what they mean. Children should not so much know the names and sequence of letters
as learn to pay attention to the letters, perceive them as part of the whole. In addition,
the alphabet is an abstract code. A pupil who has dealt with real things before begins to
use symbols, and this is the first step to the development of abstract thinking. There
cannot be one universal method of teaching reading in any language. But the general
approach can be: to start learning with an understanding of letters and sounds, with
phonetics. This principle works in almost any language. In some languages,  the relationship
between letters and phonemes is very, very complicated. For example, in English, many
words are read completely differently than they are written. The rules of reading depend
on whether the syllable is closed or open, on the order of letters and on their combinations
with each other. Some sounds can affect the pronunciation of others and so on. That is
why the alphabet for James Pitman's initial reading instruction and the whole-language
method (perception of the text as a whole) used to be very popular in English. Today,
in America, at the state level, a project is being considered for the mandatory introduction
of phonetics into the curriculum in all states. A few decades ago, the method was the
same: first, children learned the names of letters, then sounds, and then connected the
letters into syllables. The difficulty was that first graders could not learn the difference
between how a letter is called and how it is pronounced for a long time. The syllables
turned out to be long, and it was very difficult for the child to keep several letters in
his head. In recent years,  the principle of warehouses - phonemes has been successfully
used.

I found out that a child needs to know phonetics. But this does not mean that the pupil
should memorize boring rules and distinguish qualitative reduction from quantitative.
The main thing that needs to be maintained is an interest in studying. And there is one
rule here: the child is interested as long as his capabilities coincide with the tasks set. It
is necessary to make sure that the child succeeds so that his successes are obvious. For
example, take for mastering a couple of dozen words denoting objects in the house. If
you hang signs with words on these objects, the baby will soon begin to recognize
familiar  inscriptions. Then you can play a guessing game,  a lotto game with the same
words - and the child will feel confident in his abilities. Only against the background of
positive emotions will further training be effective.

Moreover, the texts should exceed the language level of the pupil in their vocabulary.
In addition, correct reading, according to experts, involves pauses, unfinished thoughts,
complex questions that require reflection. One-and-a-half-year-old children, whose parents
read books in this way,  outstripped their  peers in development by eight months!

Reading is one of the most important types of communicative and cognitive activity,
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which is aimed at extracting information from a written text. Since the reading is carried
out on a written fixed text, this makes it possible to return to it in case of misunderstanding
and allows more attention to be paid to the disclosure of the content. The receptive
nature of this type of speech activity causes greater accessibility and greater ease
compared, for example, with speaking. Reading is considered in the school methodology
as a goal and as a means of teaching a foreign language. The purpose of learning to read:
to learn how to extract information from what you read.
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 Annotatsiya: Ushbu maqolada maktabgacha yoshdagi bolalarda elementar matematik
tasavvurlarni  rivojlanishi  bugungi pedagogik jarayonlar haqida yozilgan.

Kalit so'zlar: Elementar matematika , pedagog. Tasavvur, geometirik va
kattaliklar,maktabgacha yoshdagi bolalar,fikrlash, oylash, rivojlantirish.

Zamonaviy hayotimizda elementar matematik tasavvurlarni shakllantirish bugungi
kunning eng asosiy masalalaridan biri bo'lib, rivojlanib borayotgan ona O'zbekistonimiz
bugungi jaji bolajonlarimiz qo'idadir. Shunday ekan ularni bolalikdan aqliy rivojlantirish
bu elementar matematika tasavurini rivojlantirish barcha pedagoglarni oldiga qo'ygan eng
buyik maqsadlaridan biri bo'lmog'I kerak.  Maktabgacha ta'lim sharoitlarida bolalarda
elementar matematik tasavvurlarni shakllantirish jarayonining asosiy qonuniyatlarini
o'rganishdan iborat. Bular:

- maktabgacha yoshning turli davrlarda bolalarda miqdor, makon, vaqt, geometrik va
kattaliklarga oid tasawurlar rivoji darajasiga dasturiy talablami ilmiy asoslash;

- maktabgacha yoshdagi bolalar uchun matematik materialning faktik mazmunini
belgilash;

- zamonaviy ilmiy ma'lumotlar asosida elementar matematik tasavvurlarni shakllantirish
bo'yicha m aterial mazmunini takomillashtirish;

- samarador didaktik materiallar, vositalar, metodlar va matematik rivojlantirish
jarayonini tashkil qilishning xilma-xil shakllarini ishlab chiqish va maktabgacha ta'lim
muassasalari amaliyotiga tatbiq etish;

- maktabgacha ta'lim muassasasi va boshlang'ich maktabda elementar matematik
tasawurlami rivojlantirish bo'yicha dastur materiallari izchilligi;

- maktabgacha yoshdagi bolalami matematik rivojlantirishni amalga oshirishga qodir
mutaxassislami tayyorlash mazmunini ishlab chiqish;

- oilaviy tarbiya sharoitlarida bolalarni matematik rivojlantirish bo'yicha metodik
tavsiyalarni ilmiy asosda ishlab chiqish nazariyasi va metodikasining yuzaga kelishi,
maktabgacha yoshdagi bolalarda elementar matematik tasavvurlarni shakllantirish
sistemasini ishlab chiqish bosqichini ajratadi. XX asr oxiri va uchinchi ming yillik boshida
shakllana boshladi va bu bosqich uchun maktabgacha yoshdagi bolalarda elementar
matematik tasavvurlarni dunyoning yaxlit kartinasi asosida shakllantirishga kompleks
yondashuv bilan tavsiflanadi. Demak, metodika rivojlanishidagi birinchi - empirik bosqich,
matematik rivojlanish g'oyasini ilgari surish va asoslash bosqichidir.Bolani hali maktabgacha
davrda 20 gacha sanash, katta-kichik, juft-toq sonlarni farqlash, predmetlami kattaligiga
ko'ra qiyoslash, ayrim geometric shakllarni tanish va atash, amaliy faoliyatda o'lchov
birliklarini o'rgatishni tavsiya qiladi. Bolalarni maktabgacha sanashga o'rgatish zarurligiga
bir necha bor e'tibor qararish lozim. Buyuk pedagog bolalarni alohida predmetlar va
ularning guruhlarini sanash, qo'shish va ayirish amallariga o'rgatish, hisob birligi sifatida
o'nlik haqida tushuncha shakllantirishga chaqirgan. Arifmetik masalalami yechishga
o'rgatishning amaliy yo'nalganligini ajratish  va bolalarni "bir", "ko'p", "bir necha",
"juft", "ko'proq", "kamroq", "o'shancha", "teng", "xuddi shunaqa" kabi tushunchalar
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bilan tanishtirish zarur. Asosan 1 dan 10 gacha sonlami o'rganish vazifa bo'lib, har biri
alohida qarab chiqiladi. Ayni paytda bolalar shu sonlar bilan amallami o'zlashtirishi
lozim.  Suhbat va mashg'ulotlar davomida maktabgacha yoshdagi bolalar shakl, makon va
vaqt, butunni qismlarga bo'lish, kattaliklar va o'lchash haqida bilim oladilar. Amaliy
faoliyatda mashqlar yordamida bilvosita matematikagacha  eng avvalo, bu faoliyatning
yuqori algoritmlanishi hisobiga o'z xususiyatlariga ega. Bolalarda elementar matematik
tasavvurlarni shakllantirish predmetlar xossalari va ular o'rtasidagi munosabatlarni bilishdan
boshlanadi: o'xshashlik va farqlash aniqlanadi. Xossalari obyektivligi va nisbiyligi
aniqlashtiriladi, predmetlaming xilma-xilligi va o'zaro ta'siri aniqlanadi. Matematik
tasavvurlarni shakllantirishning dastlabki bosqichida xossalar turlari oydinlashtiriladi,
ular tasniflanadi, kattalikka, umumiy xossa sifatida, og'irlikka, shaklga tavsif beriladi,
predmetlar xossalarini o'zlashtirishning asosi sifatida hissiy tajribaning rivojlanishiga e'tibor
qaratiladi, predmetlami xossalariga ko'ra guruhlari, identiflkatsiya (o'xshatish) amalga
oshiriladi. Maktabgacha yoshdagi bolalarda matematik tasavvurlarni shakllantirish bo'yicha
barcha ish sonlargacha tasavvurlarni mustahkam o'zlashtirishga qaratilgan bo'lib, ular
predmetlar ko'pligi bilan turli amaliy harakatlar natijasida hosil bo'ladi, natijada, bolalar
qiyoslash, nisbatlash, xulosa qilishga o'rganadi, ya'ni fikrlash operatsiyalarini bajaradi.
Maktabgacha yoshdagi bolalaming aqliy rivojlanishida matematik rivojlanishga jiddiy o'rin
beriladi. "Maktabgacha yoshdagi bolalaming matematik tasawurlari rivojlanishi deganda,
elementar matematik tushunchalaming shakllanishi va ular bilan bog'liq mantiqiy
operatsiyalar natijasida shaxsning bilish faoliyatida ro'y beradigan siljish va o'zgarishlami
tushunish lozim". Shunday qilib, maktabgacha yoshdagi bolalarning matematik tasavvurlarini
rivojlanishi deganda elementar matematik tasavvurlar va ular bilan bog'liq mantiqiy
operatsiyalarni shakllantirish natijasida ulaming bilish faolligi shakllaridagi sifat o'zgarishlari
tushuniladi. Maktabgacha yoshdagi bolalaming matematik rivojlanishi kundalik hayotda
(avvalo, kattalar, tengdoshlari bilan birgalikdagi faoliyat, muloqotda) beixtiyor kelgani
kabi, elementar matematik tasawurlarni shakllantirish bo'yicha maqsadga yo'naltirilgan
o'qitish yo'li bilan ham amalga oshadi. Pedagogik amaliyot dalolat beradiki, normal
rivojlanayotgan bolalar maktabgacha davr oxiriga kelib konkret fikrlashdan mavhum,
tushunchaviy fikrlashga o'tadi. Ularda ilmiy tushunchalar asoslarini egallash uchun zarur
flkrlash operatsiyalari shakllanadi. Shu bilan birga maktabgacha yoshdagilar flkrlash
jarayonlarini sifat jihatidan qayta qurishga faqat o'qitishni alohida usulda tashkil qilish
hisobiga erishishi mumkin, bunday o'qitish jarayonida bolalarda atrof olamni aniqroq va
to'laroq idrok etish qobiliyati, predmet va hodisalar xossalarini ajratish, ularning aloqalarini
ochish, xossalarni sezish, kuzatilayotganlarni interpretatsiyalash qobiliyati rivojlanadi.

Xulosa qilib aytganda faollik va mustaqilli, bolalarga beriladigan ishon va motivatsiya
bugungi kun bolalarni aqlan, teran fikrlashga chorlaydi. Shunday ekan biz yoshlar o'z
kasbimizni chin dildan sevishimiz va bolalarni dunyo qarashiga qarab doimi yangiliklar
olami bilan tanishtirishimiz kerak. Buning uchun pedagolarni o'zidan ulkan mehnat va
zamon bilan ham nafas ishlashni talab qilidi.
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ROLE - PLAYING IS AN INTERACTIVE TEACHING METHOD AT
ENGLISH LESSONS
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Abstract. Role-playing is an interactive teaching method that is a simulation of various
situations right in the classroom. This method of teaching English is used to master new
material and consolidate what has been passed, to develop the creative abilities of students
and their emancipation.

Keywords: role-playing, interactive teaching method, effectiveness in pedagogy, creativity

By creating absolutely ordinary life situations, students are immersed in the language
environment. Thus, they put all their knowledge into practice and begin to think and
speak a foreign language less constrained. In order for the role-playing game for learning
English to fulfill all the tasks assigned to it, you need to take it seriously. The development
of a role-playing game is mandatory: preparation of props and a script! Such classes have
already proved their effectiveness in pedagogy. Let's consider the advantages of role-
playing as an element of teaching English. On the one hand, vocabulary is replenished,
new words are remembered faster. On the other hand, it becomes possible to apply
previously studied material in practice and "wake up" the "passive" vocabulary by
translating it into "active". After all, the more often we speak a foreign language, the
easier it is for us to "extract" the right words from memory. Thanks to such tasks, it
becomes easier for students to speak themselves and perceive foreign speech "by ear".
Getting used to the role, they adapt to real situations that may occur in life. It is difficult
to play without proper knowledge of grammar. However, it is with the help of such
classes that you can not only discover your "weak" sides, but also "pump" them well.
Each situation should be built according to a specific scenario and topic, should be
understandable and interesting to students. For example, situations are played out in a
store, while traveling (at the airport, at a train station, in an unfamiliar city), at a doctor
or in a restaurant, at school or in a museum, at an interview or at work, etc. Students
are not only interested in relaxing and having fun in the classroom. By means of such
classes, they understand the value of the knowledge invested, see their "gaps", and
begin to better understand what they should "work on" and why they need it. Role-
playing games develop creativity and liberate, broaden the horizons of students by
means of studying and working out various topics. When using the methods of
"brainstorming", the participants start an active thought process,  concentration of attention
improves and memory work is activated (even what they "did not know" is recalled).
These tasks are aimed at interacting with each other, communicating, solving problems
and tasks, that is, they teach how to work together. Do not confuse role-playing in the
classroom with a theatrical production outside of classes (on an elective or in preparation
for a holiday)! This is a creative activity, but its primary task is to teach and control the
acquired material! Role-playing games in English lessons can be classified into two
groups. According to the degree of involvement of the teacher in the process: controlled,
moderately controlled, free. By duration: episodic, long. This task is based on an existing
sample. It can be in the form of a dialog or text. For example, the dialogue is first read,
then played out by roles. And in the case of the text, it is first studied, then the
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participants act out plot scenes. The most difficult kind. On the one hand,  students are
expected to improvise, on the other - they must adhere to a certain. In this case, the
students themselves choose the vocabulary, the form of communication and the
development of events. These are already scenario games where participants independently
distribute their roles. The teacher only specifies the subject and acts only as a spectator
and appraiser. After the game, the teacher should comment on each student not only
from the standpoint of the correctness of pronouncing words or grammatical constructions,
but also from the point of view of acting, resourcefulness and initiative! This is important
to maintain students' interest in such classes and motivation for further education. The
main purpose of the role-playing game in the classroom is to teach students to communicate
fluently in a foreign language. Lessons for younger students are based on the maximum
help of the teacher, and necessarily based on a sample. Students are divided into pairs.
One of them acts as a trainer,  the other  as an animal. The first participant says who it is
and what he can do. The second one shows. Then they change. "It is a monkey. It likes
bananas. It can jump.". - (jump).

Another variant of such a task. A student portrays an animal, other students try to
guess who it is. Similar to the previous game. One volunteer from the class goes to the
blackboard and shows some action, for example, on the topic "Household duties". And
other children should guess and call in English what he is doing. "Lena is washing up",
"Petya is doing the laundry", "Ann is ironing her clothes, etc.". "In the store" is played
out according to the roles of "seller-buyer". Participants are divided into pairs.

- Good afternoon. Can I help you?
- Yes. Tell me please, how much do these apples cost?
- Five pounds for a kilo.
- Give me one, please. Thank you.
- Have a nice day!
These games are already more complex, because they are designed for sufficient

knowledge of grammar and vocabulary.
"If I were..." The teacher invites students to imagine themselves as a famous actor or

actress, or any other media personality. They should describe themselves (appearance,
clothes, manner of communication, etc.). Such exercises help in working out the
subjunctive mood. "If I were Tom Ford, I would ..."

The same task can be constructed differently. Participants pull out a card and try to tell
or imagine themselves in the role of the one depicted on it. The task of the students is
to guess the character. The move goes to the winner, he is also awarded a point. And the
winner is the one who scores the most points. The lesson is held until the cards run out.
"Another age". Another task is to work out the use of the subjunctive mood and the means
of expressing modality. Each student needs to pull out a card with a number. The task is
to imagine yourself younger or older and describe, taking into account changes in age.
"If I were ten years old,  I would ...". "Collect the story". The participant and are divided
into groups. Each team is given a set of suggestions. The task of each is to collect a full-
fledged story from them. It is allowed to add other phrases. The winner is the team that
will cope with the task faster, and whose story will be the most beautiful and logical. The
purpose of the task is to develop the skills of free spontaneous speaking and logic. A
similar task can be given to students individually. The teacher marks the time. The
winner is the one who speaks his text the fastest, using "logically!" all the given words.
Such tasks are designed to ensure that students can already speak a foreign language
fluently enough. "Professions". The task is based on the topic of "profession". Purpose: to
activate the skills of argumentation and defending one's point of view, as well as
working out vocabulary on a given topic. Each participant draws a card with a profession.
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The task of students is to describe the most important qualities and skills that a competent
specialist in this field should possess. "Interview". Another lesson on the topic of "profession".
The "interview" dialog is read, then it is played out by roles by analogy with other
professions. The option is more complicated. Students are given cards where roles are
prescribed, where behavioral models and questionnaires for employment are prescribed.
An even more complex option is more creative. Partici pants prepare interviews
independently,  without reference material. Props are also selected and a script is written.
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Abstract. The world is changing rapidly: modernization of the academic lyceum system,
as well as globalization, are the most essential variables determining the characteristics of
the current educational process. Society has highly definite standards for knowledge, skills,
and abilities of an academic lyceum graduate. Look for new types and techniques of
instructional activity that do not just suit the demands of the students, but also effective of
the contemporary educational system.

Keywords: foreign language teaching approach, non-traditional lesson, integration,
integrated lessons.

This article investigates integrated English instruction and their use in academic
lyceum education. Our country's educational system is quickly evolving at the moment,
and methodologists and instructors are seeking for new technologies, methods, and
approaches to arrange the educational process as effectively as possible. The academic
lyceum now seeks to distinguish itself from previous teaching paradigms, both in terms
of content and techniques and means of instruction. New educational technologies
emerge with the goal of improving the educational process. These changes have an
impact on both the aims and substance of education, as well as the nature of pedagogical
relationships and approaches to the learning process. Nonetheless,  the traditional type
of academic lyceum instruction - the classroom system - is still in demand. However, in
order to plan effective student activities, the lesson changes: the educational process
incorporates non-traditional types of class instruction, such as integrated lessons. The
relevance of the study is proved by another factor: despite the fact that the topic has
been well studied, and the effectiveness and efficiency of these classes has been
demonstrated, in practice non-traditional forms of education in academic lyceum are
used extremely rarely. Thus, the research topic is justified by the need for the formation
of foreign language communicative competence among academic lyceum students through
the inclusion of integrated English lessons in the educational process. In my opinion,
conducting lessons of non-traditional forms, in particular integrated lessons, will help
to increase the interest and motivation of students, which in turn will lead to a more
effective and productive educational process. An English lesson is much better assimilated
if time is devoted to its study not only in the academic, but also in the extracurricular
activities of the student. Communication with a foreign friend, communication with
grandparents who are native speakers of English, reading books and watching movies
allow them to master a second language faster and more successfully. The organization
of educational activities, built in accordance with the psychological and pedagogical
characteristics of students, is as follows: in the conditions of collective learning, the
teacher should use an individual approach to each student, the chosen methods,
techniques and methods of acquiring knowledge should develop the student, take into
account his cognitive needs. English teaching takes place within the framework of lesson
system. The main problems of teaching, upbringing and personal development (within
the framework of academic lyceum education) are solved in the classroom, it is on its
quality that the knowledge of students and their level of education depend. The lesson
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is the main form of organization of the educational process. Currently, there is a continuous
improvement of the education system, which affects all aspects of the educational
process. The success of the construction and conduct of the lesson is influenced by a large
number of factors, the vast majority of which form a certain a system of interdependent
and interrelated causes, positions and consequences affecting the practice and theory of
this difficult pedagogical phenomenon. The structure of the lesson, its character and
features are formed by the very essence of the process of cognition, the content of
learning. A lesson is a form of organization of the pedagogical process in which the
teacher directs the collective cognitive and other activities of a permanent group of
students (class) for a precisely set time, taking into account the characteristics of each
of them using the types, means and methods of work that create favorable conditions for
all students to master the basics of the subject being studied directly in the learning
process, as well as for the education and development of cognitive abilities and spiritual
powers of academic lyceum students. Any lesson is a fragment of a training course on any
subject, contains specific training, educational and developmental goals that are
determined by the place of this lesson in the educational section of a particular  discipline.
Each individual lesson should represent an organizational, logically and psychologically
complete whole. In a good lesson, all these beginnings are interconnected. Organizational
completeness and integrity of the lesson it consists in the following: the lesson begins and
ends at a strictly defined time, a certain time interval is allocated for each stage of the
lesson, the time distribution is clear and rational. The logical integrity of the lesson finds
its expression in the concretized content of the lesson, which gradually becomes available
to students in the course of educational activities. The psychological integrity of the
lesson is the achievement of its goals, a sense of satisfaction with the results obtained,
the desire and desire for further advancement, reflection, as well as the presence of
interest and motivation for learning activities. In order for English teaching to be
successful, students need to be interested in learning activities, it is necessary to create
motives for each speech and non-speech action of children both when teaching
communication tools and communication activities. Students should see the results of
practical the use of a foreign language. A student, with a traditional approach to learning,
most often does not have the opportunity to use his knowledge in practice. This disadvantage
can be eliminated by using innovative methods and technologies, as well as by organizing
lessons of non-standard forms. An unconventional form of a lesson is an improvised
educational activity with an unspecified structure. Academic lyceum education occupies
an important place. This is due to the age characteristics of students, the game basis of
such lessons and the originality of their conduct. Non-traditional lessons have a common
goal - to expand the interest of students in educational activities. This lesson can preserve
the traditional structure, that is, the organizational moment, the transfer of new knowledge,
control over what has been studied, or it can be the original way is changed in the
sequence of the usual stages, can have a game base and much more. These exciting
additions can be embedded in the structure of the lesson as a fragment and as a complete
lesson dedicated to the implementation of one of the methods. The experience of
introducing elements of non-traditional education into the daily lessons of students
shows that this approach is quite effective. Various options for non-traditional forms of
education offer each student a choice, and freedom of choice increases motivation for
the successful completion of the chosen activity. Students with a sufficiently developed
taste, spatial thinking, they willingly perform tasks in the form of drawings and diagrams,
try to develop  their  own models,  graphs and diagrams. Participation of students in
lectures and conferences, integrated lessons improve the quality of education, develops
cognitive interest in the subject.
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In integrated lessons, students work easily and learn extensive material with interest.
It is also important that the acquired knowledge and skills are not only used by
schoolchildren in their practical activities in standard educational situations, but also
provide an outlet for creativity, for the manifestation of intellectual abilities. Integration
is a deep interpenetration, merging, as far as possible, generalized knowledge in a
particular field in one educational material.
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Annotatsiya: Ushbu maqolada maktabgacha ta'lim tashkilotlarida maktabga tayyorlov
yoshidagi bolalarga AKT vositalariga asoslangan holda ta'lim tarbiya berish metodikasi,
imkoniyatlari haqidagi fikrlar keltirilgan.

Kalit so'zlar: AKT, maktabgacha ta'lim, davlat standarti, animatsiya,  zamonaviy
ta'lim-tarbiya.

O'zbekiston Respublikasi Vazirlar Mahkamasining 2020 yil 22 dekabrdagi
"Maktabgacha ta'lim va tarbiyaning davlat standartini tasdiqlash to'g'risida"gi 802-son
Qarori bilan Ilk va maktabgacha yoshdagi bolalar rivojlanishiga qo'yiladigan davlat talablari
belgilab berildi. Chunonchi, 6-7 yoshdagi maktabga tayyorlov guruhi tarbiyalanuvchilari
jismoniy rivojlanish va sog'lom turmush tarzining shakllanishi bo'yicha quyidagi davlat
standartlariga javob bera olishi kerak:

" bir, ikki, to'rtta bo'lib saflanadi, doira bo'lib, qator bo'lib yuradi;
" tasavvurdagi predmetlarni qo'llari bilan (gul, qush, kapalak, qasr) ko'rsatadi;
" mayda qismli mozaika va pazllarni yig'adi.
" koptok bilan nishonni urib tushiradi (bouling);
" o'zining tashqi ko'rinishiga e'tibor beradi;
" jismoniy mashqlarni mustaqil bajaradi;
" salomatlikka zararli bo'lgan xulq shakllarini anglaydi (chekish, ichkilikbozlik,

olov bilan o'ynash va hokazo);
" bog'chada, ko'chada, transportda yurish qoidalariga rioya qiladi;
" piyodalar  va velosipedchilar  uchun yo'l qoidalarini biladi;
" yong'in xavfsizligi - 101; milliy gvardiya - 102; tez yordam - 103; gaz xizmati - 104;

qutqaruv xizmati 1050-telefon raqamlarini biladi;
" xavfli vaziyatlarda qanday yo'l tutishni biladi va tushuntiradi;
" supermarketda, shaharda, qishloqda, dalada yo'qolib qolsa, o'zini qanday tutish

kerakligini biladi.
Mazkur standar talablarini bajarishda maktabgacha ta'lim tashkiloti pedagoglari

tomonidan ananaviy yondashuv bilan birga noananaviy yondashuv ham talab etiladi.
Sababi guruhda tarbiyalanayotgan har bir bolaning fikrlash doirasi, tushinish qobilyati
va jismoniy salohiyati har xil, ammo, bolalarning mult qahramonlariga yoki animatsion
video lavhalarga qiziqishi birdek baland. Xo'sh, bolalarning mazkur qiziqishlarini davlat
talablarini bajarishga yo'naltirish metodikasiga to'xtalsak. Bunda, bolalarning guruhda
mashg'ulot o'tishlarini 25-30 daqiqa ekanligini hisobga olib, ularning psixoemotsional
holatiga tasir qilmaydigan darajada, davomiyligi 3-5 daqiqadan oshmaydigan animatsion
video lavhalarni katta monitorda qo'yib berish va lavha yakunida bolalardan ularning
tushinchalarini so'rash, amaliyotda qo'llash bo'yicha tavsiyalar berish maqsadga muvofiq
bo'ladi.

Masalan, bog'chada, ko'chada, transportda yurish qoidalariga rioya qilishini o'rgatadigan
animatsion video lavhani interktiv doskada yoki sensorli panelda qo'yib berish mumkin.
Lavhada mult qahramoni ko'chalarda qanday yurish kerakligini, tarnsportda qanday
harakatlanish kerakligini sodda, birma-bir tushintirib o'tadi va bu qoidalarga rioya qilmaslik
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oqibatlarini ham tushintiradi. Video lavha yakunida ovozli va animatsion test o'tkaziladi.
Bunda bolaga yo'l qoidalariga rioya qilayotga va rioya qilmayotgan mult qahramonlari
ko'rsatiladi va bolalarga ulardan qay biri yo'l qoidasiga rioya qilayotgani so'raladi. Bolalar
bunga javoban sensorli doskada o'zlari to'g'ri deb bilgan variantni tanlaydi va yakunda
to'g'ri belgilangan holatda "Qoyil", "To'g'ri" mazmundagi ovoz va animatsiya ko'rinadi.
Xato belgilanganda "Ishonaman siz buni bilasiz", "Qayta urinib ko'ring" mazmunidagi
ovoz va animatsiya qo'yilib variantlarni qayta tanlash oynasiga o'tiladi. Bola qayta urinib
ko'radi va to'g'ri javobni topadi.

Yuqoridagi metodni nafaqat yo'l qoidalarini o'rgatishga balki bolalarga boshqa ko'plab
mavzularni yoritib berishda ham ishlatish mumkin. Yuqoridagi animatsiyalar va video
lavhalar yaratish va yaxlit dasturiy vosita sifatida birlashtirishda Adobe Macromedia Flash,
Adobe After Effects, Blender kabi dasturiy vositalardan foydalaniladi.

 Adobe Macromedia Flash - Actionscript dasturlash tiliga asoslangan bo'lib,  bu til
dasturlashtirishdan yiroq bo'lgan insonlar ham tushunishi uchun juda oddiy qilib yaratilgan
qulay interfeysli vektorli muharriri. Dastur yordamida oddiy roliklar, chiziqli animatsiyalar
yaratish mumkin.

Adobe After Effects - Adobe Systems tomonidan ishlab chiqilgan murakkab
videografikalar, videoharakatlarni tahrirlash va yaratish uchun ishlatiladigan dastur.

Blender - animatsion filmlar, vizual effektlar, san?at, 3D modellar, harakat qaydi,
3D interfaol dasturlar, virtual reallik va video o?yinlarni yaratishda foydalaniladigan
bepul va ochiq manbali dasturdir.

Xulosa qilib aytganda, maktabgacha ta'lim yoshidagi bolalarga ta'lim tarbiya berishda
AKT vositalaridan foydalanish bolalarda tushinish va tasavvur qilish qobilyatlarini yanada
keng shakllanishiga asos bo'ladi.

Foydalanilgan adabiyotlar ro'yhati:
1.Maktabgacha ta'lim tashkilotida ta'lim-tarbiya jarayonida axborot kommunikatsiya

texnologiyalarini qo'llash va ulardan foydalish taraqqiyot poydevoridir - Oriental
Renaissance. ISSN 2181-1784 SJIF 2021:5.423 N.A.Ikromova

2.https://www.mdo.uz - sayt materiallaridan olindi.
3.https://www.lex.uz - sayt materiallaridan olindi.
4.https://uz.wikipedia.org/wiki/Blender_(dastur)  - sayt materiallaridan olindi.
5.https://ru.wikipedia.org/wiki/Adobe_After_Effects - sayt materiallaridan
6.https://adti.uz/pdf/download-adobe-flash-dasturida-ishlash.pdf olindi.
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ÆÈÍÎßÒ ÏÐÎÖÅÑÑÈÄÀ  ÌÓËÊÍÈ ÕÀÒËÀØÍÈÍÃ ÍÀÇÀÐÈÉ ÂÀ
¥Ó£Ó£ÈÉ ÀÑÎÑËÀÐÈ

Ñàìàíäàðîâ Êóäðàò Áàçàðáàåâè÷
¤çáåêèñòîí Ðåñïóáëèêàñè È÷êè

èøëàð âàçèðëèãè, ïîäïîëêîâíèãè

Àííîòàöèÿ: Ìà³îëàäà ãóìîíëàíóâ÷è, àéáëàíóâ÷è ¸êè óëàðíèíã µàðàêàòëàðè ó÷óí
³îíóíèé æàâîáãàð øàõñëàðíèíã, øóíèíãäeê ãóìîíëàíóâ÷è, àéáëàíóâ÷è ¸êè óëàðíèíã
µàðàêàòëàðè ó÷óí ³îíóíèé æàâîáãàð á´ëìàãàí áîø³à øàõñëàðíèíã ìîë-ìóëêèíè
õàòëàø á´éè÷à ïðîöåññóàë ôàîëèÿòíè àìàëãà îøèðèø æàðà¸íèäà þçàãà êeëàäèãàí
µó³ó³èé ìóíîñàáàòëàð þçàñèäàí ìóàëëèô ôèêðëàðè áà¸í ýòèëãàí. Øóíèíãäåê, ìèëëèé
þðèäèê íàçàðèÿäàãè ìàâæóä á´øëè³ëàðíè ò´ëäèðèø á´éè÷à òàêëèô âà òàâñèÿëàð
áåðèëãàí.

Êàëèò ñ´çëàð: õàòëàø, òåðãîâ÷è, ñóðèøòèðóâ÷è, àéáëàíóâ÷è, çàðàð, ìîë-ìóëê,
áà¸ííîìà, äàëèëëàð, ìè³äîð.

Æèíîÿò èøëàðèíè òeðãîâ ³èëèø ïàéòèäà æàáðëàíóâ÷èëàðãà åòêàçèëãàí ìóëêèé
çàðàðíè ³îïëàøíèíã ïàñò äàðàæàñè ìóëêíè õàòëàøíèíã åòàðëè÷à ñàìàðàëè
³´ëëàíèëìàãàíëèãè áèëàí áî²ëè³ á´ëèá, óíèíã ñàáàáëàðè, æóìëàäàí ïðîöåññóàë
ìàæáóðëîâíèíã óøáó ÷îðàñèíè òàúìèíëàø ó÷óí òeðãîâ÷è ôàîëèÿòèíèíã òàøêèëèé-
µó³ó³èé æèµàòëàðè åòàðëè èøëàá ÷è³èëìàãàíè âà òeðãîâ÷è ïðîöåññóàë
ôàîëèÿòèíèíã óøáó ñîµàñèãà òàúñèð ê´ðñàòàäèãàí æèíîÿò âà æèíîÿò-ïðîöåññóàë
³îíóí µóææàòëàðèãà êèðèòèëãàí ´çãàðèøëàðãà ³àðàìàé, óëàðíèíã
íîìóêàììàëèãèäèð.

Ìóëêíè õàòëàø èíñòèòóòèíèíã íàçàðèé âà µó³ó³èé àñîñëàðèíè øàêëëàíèø
òåíäåíöèÿëàðèíèíèíã òàðèõèé ðèâîæëàíèøèíè ´ðãàíèø íàòèæàñèäà óëàðíèíã
µàë ýòèëèøè òåðãîâ÷è ôàîëèÿòèíè îïòèìàëëàøòèðàäèãàí áèð ³àòîð ìóàììîëàð
ìàâæóä äåãàí õóëîñàãà îëèá êåëàäè. Í.Ñ. Òàãàíöåâ òàúêèäëàãàíèäåê: "Èæîáèé
´ðãàíèø âàçèôàñè íàôà³àò àìàëäàãè ³îíóí ïðèíöèïëàðèíè äîãìàòèê àíè³ëàø
âà òà³äèì ýòèø, áàëêè àìàëè¸ò ìàúëóìîòëàðè âà ôàí ïðèíöèïëàðè, ìèëëèé
µó³ó³ òàæðèáàñè àñîñèäà óëàðíè òàí³èäèé áàµîëàø µàì á´ëèøè ëîçèì" [1].

Ìóëêíè õàòëàøäà ãóìîí ³èëèíóâ÷èíèíã (àéáëàíóâ÷èíèíã), øóíèíãäåê
æàáðëàíóâ÷èíèíã (ôó³àðîëèê äàúâîãàðíèíã) ³îíóíèé µó³ó³ëàðèãà òàúñèð
³èëèøèíè µèñîáãà îëèá, ðóõñàò áåðèø âà óøáó ÷îðàíè áåêîð ³èëèø ìàñàëàñèíè
ê´ðèá ÷è³èø ôà³àò ñóä îðãàíè òîìîíèäàí ê´ðèá ÷è³èëèøè ëîçèì[2].

Æàìèÿòãà ³îíóíãà õèëîô µàðàêàòëàð áèëàí áóçèëãàí ìóëê áèëàí áî²ëè³
ìóíîñàáàòëàðíè òèêëàøãà ³àðàòèëãàí âîñèòàãà ýµòè¸æ áîðëèãè µà³èäàãè òåçèñíè
èôîäàëàøãà èìêîí áåðàäè, øó ñàáàáëè ìóëêíè õàòëàø èíñòèòóòè ïàéäî á´ëèøè
ëîçèì [3]. Ìóëêíè õàòëàøíè µàì ́ ç è÷èãà îëãàí õàâôñèçëèê ÷îðàëàðèíèíã ìîµèÿòè
âà ìàçìóíè æàìèÿòäà âà æèíîÿò ïðîöåññèäà ìóëê áèëàí áî²ëè³ ìóíîñàáàòëàðíèíã
ðèâîæëàíèø äàðàæàñèíè áåëãèëàéäè. Ìóëêíè îëèá ³´éèøäàí ìà³ñàä äàúâîíè
òàúìèíëàø, øóíèíãäåê ³î÷èá êåòãàí àéáëàíóâ÷èíè äàñòëàáêè òåðãîâ îðãàíëàðèãà
êåëèøãà ìàæáóð ³èëèø ýäè. 19-àñðíèíã îõèðèãà êåëèá, óøáó ïðîöåññóàë µàðàêàò
æèíîèé âà ôó³àðîëèê µó³ó³èäà ´çèíèíã ÿêóíèé øàêëëàíèøè âà òàðòèáãà
ñîëèíèøèãà ýðèøäè, àììî óíèíã ìà³ñàäè ôà³àò ìóëêèé æàçîëàðíè ³îïëàø ýäè.

Íàçàðèé âà µó³ó³èé æèµàòäàí õàòëàø áîðàñèäà ³àáóë ³èëèíãàí 1922 éèëãè
Æèíîÿò-ïðîöåññóàë êîäåêñèãà âà ÐÑÔÑÐ Õàë³ Êîìèññàðëàðè Ñîâåòèíèíã 1923
éèë 11 èþëäàãè ôàðìîíè áåëãèëàãàí "ßãîíà ³èøëî³ õ´æàëèãè ñîëè²è ò´²ðèñèäà"ãè
Ôàðìîííè áóçãàíëèê ó÷óí æàâîáãàðëèêêà òîðòèø òàðòèáè µàìäà óøáó
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µó³ó³áóçàðëèêëàð þçàñèäàí èøëàðíè ³´ç²àòèø, þáîðèø âà ê´ðèá ÷è³èø òàðòèáè
ò´²ðèñèäàãè é´ðè³íîìà"ãà áèíîàí ð´éõàòãà îëèøíèíã èêêèí÷è ³èñìèäà ñîëè³
ò´ëàìàãàí øàõñíèíã ìîë-ìóëêè îëèá ³´éèëèøèíè òàúìèíëàø ó÷óí æàçî òàðçèäà:
"óé-ð´ç²îð áóþìëàðè, êèéèì-êå÷àê, ÷îéøàá, èäèø-òîâî³ëàð äîèìèé ôîéäàëàíèø
ó÷óí çàðóð á´ëãàí ìè³äîð; îëòè îé äàâîìèäà µàð áèð îèëà àúçîñè ó÷óí ´í èêêè
êèëîãðàìì æàâäàð áèðëèãè ìè³äîðèäà îçè³-îâ³àò ìàµñóëîòëàðè; è³òèñîäè¸òíè
ñà³ëàø ó÷óí çàðóð á´ëãàí ìè³äîðäà ³èøëî³ õ´æàëèãè áàëè³ îâëàø âîñèòàëàðè;
÷îðâà ìîëëàðèäàí: áèòòà ñèãèð, áèòòà îò ̧ êè áèð æóôò µ´êèç ̧ êè óëàðíèíã ́ ðíèíè
áîñóâ÷è èø÷è ÷îðâà ìîëëàðè, æàìîàò ïîäàñèãà õèçìàò ³èëàäèãàí á´ëñà îòàëàð,
ó÷ ¸øãà÷à á´ëãàí ¸ø µàéâîíëàð, áèð ÿðèì ¸øãà÷à á´ëãàí ¸ø ³îðàìîëëàð çàðóð
îëòè îé äàâîìèäà îçó³à ìè³äîðè µàð áèð áîø ó÷óí ³èð³ ôóíò (æàâäàð áèðëèãèäà);
µîâëèíèíã ìàèøèé ýµòè¸æëàðè ó÷óí çàðóð á´ëãàí òóðàð-æîé âà õ´æàëèê
èíøîîòëàðè" íè ð´éõàòãà êèðèòèø ìàúí ýòèëãàí [4].

Ìóëêíè ð´éõàòãà îëèø óíè ìàæáóðèé áàµîëàø áèëàí áèðãà îëèá áîðèëäè,
óíäà õîëèñëàð, òàâñèôëàíãàí ìóëê ýãàñè âà ³èøëî³ êåíãàøè âàêèëëàðèäàí áèðè
ìàæáóðèé ðàâèøäà èøòèðîê ýòèøè ëîçèì ýäè.

Ìóëêíè òîðòèá îëèøíèíã íàçàðèé âà µó³ó³èé àñîñëàðèíè øàêëëàíòèðèø
òåíäåíöèÿëàðèíè óëàðíèíã òàðèõèé ðèâîæëàíèøèäà óìóìëàøòèðãàí µîëäà, óøáó
èíñòèòóòíèíã ðèâîæëàíèøè ÕÈÕ àñðíèíã 60 éèëëàðè ´ðòàëàðèäàí áîøëàá
áîñ³è÷ìà-áîñ³è÷ ðèâîæëàíèá, µàð éèë æàäàëëèê êàñá ýòäè, äåãàí õóëîñàãà êåëèø
ëîçèì [5]. Øóíäàé ³èëèá, Ìóëêíè õàòëàø èíñòèòóòèíè µó³ó³èé òàðòèáãà
ñîëèøíèíã ãåíåçèñè áèð íå÷òà òåíäåíöèÿëàð áèëàí òàâñèôëàíàäè. Õóñóñàí, óøáó
µó³ó³èé èíñòèòóòíèíã ðèâîæëàíèøèäà óìóìàí µó³ó³èé äàâëàòíèíã ðèâîæëàíèøèãà
õîñ á´ëãàí îäàòèé äàâîìèéëèê ìàâæóä ýìàñ. Áó áîðàäà ìèëëèé þðèäèê
àäàáè¸òëàðäà ìóëêíè õàòëàø ìàæáóðëîâ ÷îðàñèíèíã âóæóäãà êåëèø âà äàâðèé
ðèâîæëàíèø òåíäåíöèÿñèíè áåëãèëàá îëèø âà ìîë-ìóëêíè õàòëàø øàêëèäàãè
ïðîöeññóàë ìàæáóðëîâ ÷îðàñèíè ³´ëëàø á´éè÷à ôàîëèÿòèíè µó³ó³èé òàðòèáãà
ñîëèøíèíã çàìîíàâèé ìîäeëèíè øàêëëàíòèðèø, øóíèíãäeê àìàëäàãè æèíîÿò-
ïðîöeññóàë ³îíóí÷èëèêíè âà óíè ³´ëëàø àìàëè¸òèíè òàêîìèëëàøòèðèø ìà³ñàäãà
ìóâîôè³.

Ôîéäàëàíèëãàí àäàáè¸òëàð ð´éµàòè:
1.Òàãàíöåâ Í.Ñ. Ïðåäìåò íàóêè óãîëîâíîãî ïðàâà // Ïðàâî (åæåíåäåëüíàÿ

þðèäè÷åñêàÿ ãàçåòà). - 1901. - ¹ 52. - Ñ. 23-44.
2.Èñêàíäèðîâ Â.Á. Íàëîæåíèå àðåñòà íà èìóùåñòâî â óãîëîâíîì ïðîöåññå: äèñ.

...êàíä. þðèä. íàóê: 12.00.09. / Â.Á. Èñêàíäèðîâ. - ×åëÿáèíñê, 2012. - Ñ. 18.
3.Èâàíîâ À.Í., Ëàïèí Å.Ñ. Íàëîæåíèå àðåñòà íà èìóùåñòâî â óãîëîâíîì

ñóäîïðîèçâîäñòâå. Ì., "Þðëèòèíôîðì", 2007. - Ñ. 8-9.
4.Ðàµìîí³óëîâ À. Õ., Ìèðàçîâ Ä. Ì.  Äàñòëàáêè òåðãîâ: Äàðñëèê. - Ò., 2012. - 507

á.
5.Øàäðèí Â.Ñ. Îáåñïå÷åíèå ïðàâ ëè÷íîñòè ïðè ðàññëåäîâàíèè ïðåñòóïëåíèé.

Ì.:Þðëèòèíôîðì, 2000. - Ñ. 191.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

27

Øàìñèäèíîâ Çàéíèääèí Çè¸âèäèíîâè÷
ÒÄÞÓ Æèíîÿò µó³ó³è, êðèìèíîëîãèÿ âà
êîððóïöèÿãà ³àðøè êóðàøèø êàôåäðàñè

êàòòà ́ ³èòóâ÷èñè

Àííîòàöèÿ: "Îðàëè³" æèíîÿò ³îíóíèíã ³´ëëàíèø ¸êè ³´ëëàíèëìàñëèãè áèëàí
áî²ëè³ ìàñàëà ³óéèäàãè µîëàòäà âóæóäãà êåëàäè: æèíîÿò ñîäèð ýòèëãàí âà³òäàí
ñ´íã àéíàí áèð ³èëìèøíèíã æèíîèéëèãè, æàçîãà ñàçîâîðëèãè âà áîø³à µó³ó³èé
î³èáàòëàðèíè áîø³à÷à òàðçäà µàë ýòèäèãàí áèð ýìàñ áàëêè, êàìèäà èêêèòà ³îíóí
³àáóë ³èëèíàäè. Àìàëäàãè Æèíîÿò êîäåêñèäà æèíîÿò ñîäèð ýòèëãàíèäàí ñ´íã áèð
æèíîÿò ³îíóíè ³àáóë ³èëèíãàí µîëëàðäà óíèíã îð³àãà ³àéòèá àìàë ³èëèøè áîðàñèäà
³àíäàé é´ë òóòèëèøè ìàñàëàñèãà íîðìàòèâ å÷èì áåðèëãàí. ¤çáåêèñòîí Ðåñïóáëèêàñè
Æèíîÿò êîäåêñèäà "îðàëè³" ³îíóííè îð³àãà ³àéòèá àìàë ³èëèøèíè òàðòèáãà ñîëóâ÷è
íîðìàëàðíè ìóñòàµêàìëàø ìà³ñàäãà ìóâîôè³.

Êàëèò ñ´çëàð: îðàëè³ æèíîÿò ³îíóíè, âà³ò á´éè÷à àìàë ³èëèø, æèíîèéëèê,
æàçîãà ñàçîâîðëèê.

ÂÎÏÐÎÑÛ ÄÅÉÑÒÂÈß ÏÐÎÌÅÆÓÒÎ×ÍÎÃÎ ÓÃÎËÎÂÍÎÃÎ ÇÀÊÎÍÀ
ÂÎ ÂÐÅÌÅÍÈ

Øàìñèäèíîâ Çàéíèääèí Çè¸âèäèíîâè÷
Ñòàðøèé ïðåïîäàâàòåëü êàôåäðû
Óãîëîâíîå ïðàâî, êðèìèíîëîãèÿ

è ïðîòèâîäåéñòâèå êîððóïöèè ÒÃÞÓ

Àííîòàöèÿ: Âîïðîñ, ñâÿçàííûé ñ ïðèìåíåíèåì èëè íåïðèìåíåíèåì "ïðîìåæóòî÷íîãî"
óãîëîâíîãî çàêîíà, âîçíèêàåò â ñëåäóþùåì ñëó÷àå: ïîñëå ñîâåðøåíèÿ ïðåñòóïëåíèÿ
ïðèíèìàåòñÿ íå îäèí, à ïî êðàéíåé ìåðå äâà çàêîíà, â êîòîðûõ ïî-ðàçíîìó
ðàññìàòðèâàþòñÿ ïðåñòóïíîñòü, íàêàçóåìîñòü è äðóãèå ïðàâîâûå ïîñëåäñòâèÿ îäíîãî
äåÿíèÿ. Äåéñòâóþùèé Óãîëîâíûé êîäåêñ ïðåäóñìàòðèâàåò íîðìàòèâíîå ðåøåíèå
âîïðîñà î òîì, êàê äåéñòâîâàòü â ñëó÷àå ïðèíÿòèÿ óãîëîâíîãî çàêîíà ïîñëå ñîâåðøåíèÿ
ïðåñòóïëåíèÿ â îòíîøåíèè åãî îáðàòíîé ñèëû. Â Óãîëîâíîì êîäåêñå Ðåñïóáëèêè
Óçáåêèñòàí öåëåñîîáðàçíî çàêðåïèòü íîðìû, ðåãóëèðóþùèå îáðàòíîå äåéñòâèå
"ïðîìåæóòî÷íîãî" çàêîíà.

Êëþ÷åâûå ñëîâà: óãîëîâíûé çàêîí, äåéñòâèå âî âðåìåíè, ïðåñòóïíîñòü,
íàêàçóåìîñòü.
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Abstract: The question related to the application or non-application of the "interim"
criminal law arises in the following case: after the commission of a crime, not one, but at
least two laws are adopted, in which criminality, punishability and other legal consequences
of one act are considered differently. The current Criminal Code provides for a normative
solution to the question of how to act in the event of the adoption of a criminal law after
the commission of a crime with respect to its retroactive effect. In the Criminal Code of the
Republic of Uzbekistan, it is expedient to fix the norms regulating the retroactive effect of
the "interim" law.

Keywords: criminal law, operation in time, criminality, punishability.

"Îðàëè³" æèíîÿò ³îíóíèíã ³´ëëàíèø ̧ êè ³´ëëàíèëìàñëèãè áèëàí áî²ëè³ ìàñàëà
³óéèäàãè µîëàòäà âóæóäãà êåëàäè: æèíîÿò ñîäèð ýòèëãàí âà³òäàí ñ´íã àéíàí áèð
³èëìèøíèíã æèíîèéëèãè, æàçîãà ñàçîâîðëèãè âà áîø³à µó³ó³èé î³èáàòëàðèíè
áîø³à÷à òàðçäà µàë ýòèäèãàí áèð ýìàñ áàëêè, êàìèäà èêêèòà ³îíóí ³àáóë ³èëèíàäè.
Àìàëäàãè Æèíîÿò êîäåêñèäà æèíîÿò ñîäèð ýòèëãàíèäàí ñ´íã áèð æèíîÿò ³îíóíè
³àáóë ³èëèíãàí µîëëàðäà óíèíã îð³àãà ³àéòèá àìàë ³èëèøè áîðàñèäà ³àíäàé é´ë
òóòèëèøè ìàñàëàñèãà íîðìàòèâ å÷èì áåðèëãàí. Áèðî³, áèðäàí îðòè³ ³îíóí ³àáóë
³èëèíãàí âà áèð ³èëìèøãà íèñáàòàí òàòáè³ ³èëèíèøè ìóìêèí á´ëãàí êàìèäà
ó÷òà: áèðèí÷èñè, æèíîÿò ñîäèð ýòèëãàí âà³òäà àìàëäà á´ëãàí ³îíóí, èêêèí÷èñè,
áèðèí÷èíèíã ´ðíèãà êåëãàí (´çèäàí îëäèíãè âà ´çèäàí êåéèíãè ³îíóííèíã
îðàëè²èäà á´ëãàíè ó÷óí µàì "îðàëè³" äåéèëàäè), ó÷èí÷èñè, èêêèí÷è ³îíóííèíã
êó÷èíè é´³îòóâ÷è ³îíóíëàð ìàâæóä á´ëãàíäà, øóëàðäàí ³àéñè áèðè ³´ëëàíèëèøè
ëîçèìëèãè áîðàñèäà òàáèèé, ìóàììîëè µîëàò âóæóäãà êåëàäè.

Àíè³ðî³ ³èëèá àéòàäèãàí á´ëñàê, þ³îðèäàãè ó÷òà ³îíóíëàðäàí ó÷èí÷èñè
îëäèíãèëàðèãà íèñáàòàí åíãèëðî³ ¸êè áèðèí÷èñè ýíã åíãèëè á´ëãàíäà,
³´ëàíèëèøè ëîçèì á´ëãàí ³îíóí òàíëîâè ìàñàëàñèäà  ìóàììî ïàéäî á´ëìàéäè.
×óíêè, óìóìèé ³îèäà (³èëìèø ñîäèð ýòèëãàí âà³òäà àìàëäà á´ëãàí ³îíóí
³´ëëàíèëèøè) äàí èñòèñíî µèñîáëàíóâ÷è, åíãèëðî³ á´ëãàí ³îíóííèíã îð³àãà
³àéòèá àìàë ³èëèøè âà î²èððî³ á´ëãàí ³îíóííèíã îð³àãà ³àéòèá àìàë ³èëìàñëèãè
³îèäàñè ³´ëëàíèëàäè. Áèðî³, èêêèí÷è - "îðàëè³" ³îíóí áèðèí÷èñèãà íèñáàòàí
î²èððî³, ó÷èí÷èñèãà ³àðàãàíäà ýñà, åíãèëðî³ á´ëãàíèäà ̧ êè áèðèí÷èñèãà íèñáàòàí
µàì ó÷èí÷èñèãà íèñáàòàí µàì åíãèëðî³ á´ëãàíèäà ³´ëëàíèëèøè ëîçèì á´ëãàí
³îíóí òàíëîâè ìàñàëàñè ¤çáåêèñòîí Æèíîÿò ³îíóíäà ´ç àêñèíè òîïìàãàí.

Æèíîÿò µó³ó³è äîêòðèíàñèäàãè ìàçêóð ìàñàëàäà ³óéèäàãè÷à ̧ íäàøóâëàð ìàâæóä.
Áèðèí÷è  ¸íäàøóâ òàðàôäîðëàðè òîìîíèäàí îðàëè³ ³îíóíè ³´ëëàíèëìàñëèãè
òàúêèäëàíàäè [10, á. 114; 11, ñ. 113-114; 12, ñ. 51]. Áóíäà ëîòèí èáîðàñè áèëàí
àéòãàíäà media tempora non nocet, ÿúíè îðàëè³ ³îíóíèíèíã àìàë ³èëìàñëèãè
µà³èäà ñ´ç þðèòèëàäè.

Õóñóñàí, Ì.Õ. Ðóñòàìáàåâíèíã ôèêðè÷à, æèíîÿò ñîäèð ýòãàí øàõñëàðãà,
àéòàéëèê, "³îíóíëàð îðàëè²è" äåá àòàø ìóìêèí á´ëãàí µàääàí îðòè³ þìøî³
³îíóííè ³´ëëàíèëìàéäè. £îíóííèíã îð³àãà ³àéòèø êó÷è æèíîèé æàâîáãàðëèêêà
òîðòèëãàí øàõñëàðãà íèñáàòàí, ÿúíè ñóä âà òåðãîâ èøëàðèãà æàëá ³èëèíãàí ¸êè
òàéèíëàíãàí æàçîíè ´òà¸òãàí øàõñëàðãà íèñáàòàí àìàë ³èëèøè ñàáàáëè æèíîÿò
ñîäèð ³èëãàíäàí êåéèí ³àáóë ³èëèíãàí, ëåêèí æèíîèé æàâîáãàðëèêêà òîðòãóíãà
³àäàð ́ ç êó÷èíè é´³îòãàí ³îíóí áóíäàé æèíîÿòíè ñîäèð ýòãàí øàõñëàðãà íèñáàòàí
³´ëëàíèëìàéäè [10, á. 114].

Àéðèìëàð òîìîíèäàí ìàçêóð ¸íäàøóâ, ÿúíè îðàëè³ ³îíóíèíèíã
³´ëëàíèëìàñëèãèíè íàçàðèé æèµàòäàí ³óéèäàãè÷à àñîñëàíàäè: "êó÷ãà êèðãà÷
"îðàëè³" ³îíóíè "íîðìàë", îääèé ³îíóí êàáè àìàë ³èëàäè, ÿúíè, àãàð ó åíãèëðî³
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á´ëñà, êó÷ãà êèðèøèãà÷à âóæóäãà êåëãàí µó³ó³èé ìóíîñàáàòëàðãà íèñáàòàí àìàë
³èëàäè. Ó óíè áåêîð ³èëãàí ¸êè àëìàøòèðãàí ÿíãè ³îíóí êó÷ãà êèðãàí ïàéòäàí
áîøëàáãèíà "îðàëè³" ³îíóíãà àéëàíàäè. Ôà³àò øó ïàéòäàí ó "îðàëè³" ³îíóí äåá
íîìëàíèøè ìóìêèí, ëåêèí àéíàí øó ïàéòäàí "îðàëè³" ³îíóí àìàëäà á´ëèøäàí
ò´õòàéäè. Ó ýíäè "´ëèê", àìàëäà á´ëìàãàí ³îíóí ýñà, îð³àãà ³àéòèø êó÷èãà ýãà
ýìàñ" [8, ñ. 109].

Áîø³à áèð îëèì, ÿúíè À.À. Òèëëå þ³îðèäàãè êàáè ôèêð áèëäèðèá, ñàâîë
áåðãàí µîëäà òàúêèäëàéäè: àìàëäà á´ëìàãàí, óìóìàí êó÷ãà ýãà á´ëìàãàí ³îíóíãà
íèñáàòàí óíèíã ³àíäàé îð³àãà  ³àéòèø êó÷è  µà³èäà ñ´ç áîðèøè ìóìêèí? Àìàëäà
á´ëìàãàí ³îíóííèíã ³´ëëàíèëèøè µå÷ ³àíà³àñèãà óíãà îð³àãà ³àéòèø êó÷èíèíã
áåðèëèøè á´ëà îëìàéäè [1, ñ. 128]. Óíèíã ôèêðè÷à, îðàëè³ ³îíóí áîø³à ñîµàëàðèäà
á´ëãàíè êàáè, æèíîÿò µó³ó³èäà µàì ³´ëëàíèëìàéäè. Ëåêèí, àãàðäà, ó æèíîÿò
ñîäèð ýòèëãàí âà³òäàãèãà ³àðàãàíäà åíãèë á´ëñà, òàéèíëàíàäèãàí æàçî ìàçêóð
îðàëè³ ³îíóí ñàíêöèÿñèäàãèäàí îøèá êåòìàñëèãè ëîçèì [1, 134]. Áóíäàí êåëèá
÷è³àäèêè, óíèíã÷à µàì æèíîÿò ñîäèð ýòèëãàí âà³òäà àìàëäà á´ëãàí ³îíóí
(³èëìèøíè êâàëèôèêàöèÿ ³èëèøäà) µàì êåéèí ³àáóë ³èëèíãàí îðàëè³ ³îíóíè
(æàçî òàéèíëàøäà) ³´ëëàíèëàäè.

Êåéèíãè ¸íäàøóâ òàðàôäîðëàðèãà ê´ðà, åíãèëðî³ á´ëãàí îðàëè³ ³îíóíè
³´ëëàíèëèøè ëîçèì [9, ñ. 47]. ×óíêè, "àéáëàíóâ÷è îäèë ñóäëîâíèíã ñåêèíëèê
áèëàí èøëàøèäàí æàáð ê´ðìàñëèãè ëîçèì" [6, ñ. 6]. Í.Ä.Äóðìàíîâãà ê´ðà, æàçîíè
åíãèëëàøòèðóâ÷è "îðàëè³" ³îíóíè µóêì ÷è³àðèø ïàéòèäà î²èððî³ ³îíóí áèëàí
àëìàøòèðèëãàí áøëñà µàì ³´ëëàíèëèøè ëîçèì [5, ñ. 250].  ß.Ì.Áðàéíèí "îðàëè³"
³îíóíè ó ³àáóë ³èëèíãóíèãà ³àäàð âóæóäãà êåëãàí µó³ó³èé ìóíîñàáàòãà íèñáàòàí
³´ëëàíèëìàñëèãèíè òàí³èä ³èëãàí µîëäà, áó íó³òàè íàçàðãà òàÿíèëàäèãàí á´ëñà,
æèíîÿò ñîäèð ýòèëãàí âà³òäàãè ¸êè "îðàëè³" ³îíóí áèëàí òà³³îñëàãàíäà
æàâîáãàðëèêíè åíãèëëàøòèðóâ÷è "îðàëè³" ³îíóíè ´ðíèãà êåëãàí ³îíóíãà µàì
îð³àãà ³àéòèø êó÷èíè áåðèá á´ëìàñëèãèíè ê´ðñàòèá ´òãàí [3, ñ. 152].

Íàçàðèìèçäà, "îðàëè³" ³îíóíè ³´ëëàíèëèøè òàðàôäîðè á´ëìàãàí, æèíîÿò
ñîäèð ýòèëãàí âà³òäà àìàëäà á´ëãàí âà ³èëìèøãà íèñáàòàí ³´ëëàíèëà¸òãàí âà³òäà
àìàëäà á´ëãàí ³îíóíëàð ´çàðî ³è¸ñëàíèøè ëîçèì äåá µèñîáëîâ÷è îëèìëàðíèíã
ôèêðèãà ³´øèëèá á´ëìàéäè. Áó áîðàäà, Þ.Å.Ïóäîâî÷êèííèíã ³óéèäàãè ôèêðèíè
êåëòèðèá ´òèø ´ðèíëè äåá µèñîáëàéìèç. Óíãà ê´ðà: 1) àãàðäà, "îðàëè³" ³îíóíè
³èëìèø æèíîèéëèãèíè áåêîð ³èëñà, æàçîâîãà ñàçîâîðëèãèíè åíãèëëàøòèðñà âà
ó êó÷ãà êèðãóíèãà ³àäàð æèíîÿò ñîäèð ýòãàí øàõñíèíã àµâîëèíè áîø³à÷à òàðçäà
ÿõøèëàñà, ÿíãè, ó÷èí÷è ³îíóí ³àáóë ³èëèíãàíèäà óíèíã îð³àãà ³àéòèø êó÷è
ìàñàëàñè "îðàëè³" ³îíóí ìàçìóíè áèëàí òà³³îñëàøäàí êåëèá ÷è³èá µàë ýòèëèøè
ëîçèì; 2) àãàðäà, "îðàëè³" ³îíóíè ³èëìèøíè æèíîÿò äåá µèñîáëàñà, æàçîíè
êó÷àéòèðñà ¸êè ó êó÷ãà êèðãóíèãà ³àäàð æèíîÿò ñîäèð ýòãàí øàõñíèíã àµâîëèíè
áîø³à÷à òàðçäà ¸ìîíëàøòèðñà, ÿíãè, ó÷èí÷è ³îíóí ³àáóë ³èëèíãàíèäà óíèíã
îð³àãà ³àéòèø êó÷è ìàñàëàñè æèíîÿò ñîäèð ýòèëãàí âà³òäà àìàëäà á´ëãàí ³îíóí
ìàçìóíè áèëàí òà³³îñëàøäàí êåëèá ÷è³èá µàë ýòèëèøè ëîçèì [9, ñ. 47].

Ìàçêóð ôèêðãà ³óøèëãàí µîëäà, òàúêèäëàøíè èñòàð ýäèêêè, ³èëìèøíèíã
æèíîèéëèãèíè áåêîð ³èëàäèãàí, æàçîíè åíãèëëàøòèðàäèãàí ¸êè øàõñíèíã
àµâîëèíè áîø³à÷à òàðçäà ÿõøèëàéäèãàí æèíîÿò ³îíóíè (æèíîÿò ñîäèð ýòèëãàí
âà³òäà àìàëäà á´ëãàíèíè áèðèí÷è ³îíóí äåá îëàäèãàí á´ëñàê, áó èêêèí÷è ³îíóí
á´ëàäè) îð³àãà ³àéòèø êó÷èãà ýãà, ÿúíè áóíäàé ³îíóí êó÷ãà êèðãóíãà ³àäàð
òåãèøëè æèíîèé ³èëìèø ñîäèð ýòãàí øàõñëàðãà òàòáè³ ýòèëàäè. Äåìàê, áóíäàí
êåëèá ÷è³àäèêè, ³îíóí ÷è³àðóâ÷è òîìîíèäàí ÿíãè ³îíóí (èêêèí÷è ³îíóí) áèëàí
øóíäàé æèíîÿò-µó³ó³èé ïîçèöèÿ òàíëàíãàí. Áó ³îíóíäàí êåéèí ÿíà áîø³à ÿíãè
³îíóí (ó÷èí÷è ³îíóí) ³àáóë ³èëèíãàí µîëäà µàì óíè èêêèí÷è(îðàëè³) ³îíóí
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áèëàí òà³³îñëàø ëîçèì á´ëàäè. Èêêèí÷è (îðàëè³) ³îíóí ³èëìèøíè æèíîÿò äåá
µèñîáëàéäèãàí, æàçîíè êó÷àéòèðàäèãàí ¸êè øàõñíèíã µîëàòèíè áîø³à÷à òàðçäà
¸ìîíëàøòèðàäèãàí á´ëñà, îð³àãà ³àéòèø êó÷èãà ýãà á´ëìàéäè, ÿúíè áóíäàé ³îíóí
êó÷ãà êèðãóíãà ³àäàð òåãèøëè æèíîèé ³èëìèø ñîäèð ýòãàí øàõñëàðãà òàòáè³
ýòèëìàéäè. Äåìàê, áóíäàí êåëèá ÷è³àäèêè, ³îíóí ÷è³àðóâ÷è òîìîíèäàí ÿíãè
³îíóí (èêêèí÷è ³îíóí) áèëàí øóíäàé æèíîÿò-µó³ó³èé ïîçèöèÿ òàíëàíãàí. Øó
ñàáàëè, áó ³îíóíäàí êåéèí ÿíà áîø³à ÿíãè ³îíóí (ó÷èí÷è ³îíóí) ³àáóë ³èëèíãàí
µîëäà óíè áèðèí÷è (æèíîÿò ñîäèð ýòèëãàí âà³òäà àìàëäà á´ëãàí) ³îíóí áèëàí
òà³³îñëàø ëîçèì á´ëàäè.

Þ³îðèäàãèëàðíè, ÿúíè æèíîÿò µó³ó³è äîêòðèíàñèäà "îðàëè³" ³îíóíèíèíã
³´ëëàíèëèøè ̧ êè ³´ëëàíèëìàñëèãè ìàñàëàñè áàµñëè ýêàíëèãè, Æèíîÿò ³îíóíèäà
áó áîðàäà òåãèøëè ³îèäàëàð ìóñòàµêàìëàíìàãàíëèãè, ³îëàâåðñà, òåãèøëè ðàñìèé
øàðµëàð, òóøóíòèðèøëàðíèíã ìàâæóä ýìàñëèãèíè µèñîáãà îëãàí µîëäà ¤çáåêèñòîí
Ðåñïóáëèêàñè Æèíîÿò êîäåêñèäà "îðàëè³" ³îíóííè îð³àãà ³àéòèá àìàë ³èëèøèíè
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Øó áèëàí áèðãà óìóìèé ³îíóíèÿòëàðíèíã èøëàá ÷è³èëèøè æèíîÿòëàð þçàñèäàí
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