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DEVELOPING INDEPENDENT LEARNING SKILLS AS A KEY TO
SUCCESS IN HIGHER EDUCATION SYSTEM

Gulrukh M.Mirkhodjaeva
Turin polytechnic university in Tashkent

Abstract: This article aimed to inform the readers with importance and strategies for
university students to develop their independent learning skills, as well as, develop higher
levels of focus and concentration, which also forces the reader to sort things out in their own
mind including topics that might not be familiar at all.

Keywords: reading and student literacy, reading and student literacy, solving reading
comprehension problems, scientific concepts, theories, and data, ways of developing reading
skills

In this fast-developing century many people understand success in various meanings.
For some students being successful in learning foreign language is one of the important
aims. However, it is not easy thing to do, especially in learning foreign language being
a student of technical university. It can be challenging to develop resiliency abilities and
sense of purpose. In higher education, students may come across stress if they do not
develop their independent study skills.

There is the full arguments to approve that many scientists have brought the invaluable
contribution to studying various properties of teaching independent study skills (ISS)
for university students.

Independent study skills are the skills that help the students to make their learning
and studying process effective, in other words they are the collection of the transferable
life skills. According to Pritchard A, studying in higher education is not same as studying
in many other contexts. Many distinctions exist, for instance, between learning to cook
cake and comparing different philosophical thought. The learning experienced in a
formal setting for five-year-olds will necessarily be different to the formal setting of a
university. To the question what the learning means it can be answered that "learning is
something in which we participate almost all of the time. This relates to what is known
as 'life-long learning' and has also been called learning 'From the cradle to the grave'.
Learning encompasses all human behavior and all human endeavors" [1.]

There are several differences between studying at university and higher education.
One of the essential differences between them is the sum of encourage, promote and
control which is provided to student. At university students may not see their tutors very
often as at school. However, it can differ from place to place, from teacher to teacher.
Moreover,  at university,  students participate at lectures or  seminars and assessment can
be based on one task or one exam paper. The indication here is that after entering the
university usually most of the students feel under depression and alone due to new
environment, conditions, and new surroundings. In such cases, freshmen have to take
immediate steps and learn to use some skills and strategies as planning and fulfilling the
task, setting their goals, managing their time, and increasing language skills to be
adapted and to correct the situation.

How to develop independent learning skills? Nowadays it is important to identify the
key features of study skills. Every student can develop personal approach to study and
learning according to his/her demands. They should understand that:

- Study skills are not subject specific- they are universal, moreover, after acquiring,
these skills can be applied in any field. Surely, one has to know the knowledge of his/
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her special subject area, thus, study skills help to get most of it.
- Study skills needed to be practiced and increased. It will provide chance to a person

to become self-aware and self-confident. Once mastered, the advantages of study skills
are incomparable to anything else.

- It is worth to mention that independent study skills are not only for students. They
are useful for anyone in the world as life skills; furthermore, study skills will be
transferred beyond the education into new contexts. For example, organizational skills,
decision-making, goal-setting, time- management, problem solving, and many other
skills are very important skills in life.

Study skills can be divided into two types:
1) Skills which are directly related to study, such as essay writing skills, improving

reading skills, note-taking skills, etc.
2) Skills which are more general but are important to studying, in other words, life

skills such as transferrable skills, interpersonal skills, time-managing skills, effective
presentation skills, etc.

According to the Wikipedia (https://en.wikipedia.org/wiki/Motivation)  "Motivation
is a theoretical construct used to explain behavior. It represents the reasons for people's
actions, desires, and needs. Motivation can also be defined as one's direction to behavior,
or what causes a person to want to repeat a behavior and vice versa. A motive is what
prompts the person to act in a certain way, or at least develop an inclination for specific
behavior" Success is closely related with motivation. Every person has different interest
towards various things. Keeping motivation to studying is one of the essential factors of
being effective in study. Cottrell. S suggests some techniques how to keep one motivated:

- Being realistic - attaining requires attempt and diligence, even moments exist that
make one feel discouraged because of impediments. Although positive thinking has its
own benefits, unrealistic thinking can lead to no fulfillment as one is not ready to face
with obstacles that come across. Thorough thinking and planning how to avoid expected
difficulties prepare person to be ready to fight for success than being loser.

- Setting high expectations: the higher expectations one sets the more results one gets.
If one's expectations are low then achievements can be very little. Once person sets high
expectations, she or he needs to plan, being sure to create the right chance to self.

- Setting realistic milestones: if goals are realistic, they will be accomplishable. When
one confuses dreams with goals, he or she may get discouraged due to dreams not
coming true.

- Rewarding achievement: rewarding yourself after reaching to the target is good hint
to stay motivated.

- Recording success: keeping the record of your achievements can help to monitor
it. A record of past successes can keep one enthusiastic for future steps.

- Hunting out the interest: when person is interested in the task, it may seem easier
despite its difficulty. In spite of being difficult or not engaging, there is a chance for
every task to be made interesting.

Next important factor in efficient study is time-management skills. In order to escape
from miserable outcomes as missed deadlines, poor work quality, higher stress levels,
or ineffective attempts in study one needs to develop time-management skills.

Time management tips include followings:
1.Blocks of study time and breaks. As soon as the term begins and schedule is set, it

is good idea to establish and plan for blocks of time to study for every week. Ideal time
for blocks can be about 50 minutes; however, some challenging tasks demand more
periodic breaks. If needed study blocks have to be reduced. But you should not forget to
continue studying. What you do during your break should give you an opportunity to
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have a snack, relax, or otherwise refresh or re-energize yourself. For example, place
blocks of time when you are most productive: are you a morning person or a night owl?

2.Dedicated study spaces help to economize one's time. Usually, students complain
about not having enough time to do their assignments. In fact, while they are preparing
lessons distracters such as mobile phones, TVs, messages from friends do not let them
concentrate. Thus, setting a place free from distraction (no cell phone, �) where one can
maximize their concentration and be free of the disturbance that friends or hobbies can
bring is necessary. One must possess a special place which is free from any hindrance easy
to escape if required.

3.Weekly reviews and updates have great importance in managing one's time. Every
Sunday, reviewing tasks, notes, and calendar is suggested. One should keep in mind
that weekly routine must adapt to the task deadlines and exam approach.

4.Prioritizing assignments. Beginning the study with the most difficult subject that
causes you a lot of problems is advised. The more one is fresh, and has much energy, the
more results one will get.

5.Achieve "stage one"- get something done! Exactness of a task is not always clear until
one begins doing it. "Another adage is that "perfection is the enemy of good", especially
when it prevents you from starting! Given that you build in review, roughly draft your
idea and get going! You will have time to edit and develop later" [2.]

6.Postponing unnecessary activities until the work is done! Delaying tasks or routines
that can be postponed until one's school work is finished is suggested. This can be the
most difficult challenge of time management. Instead of saying "no," "later" is preferable.

7.Identify resources to help you. There is always outside resources such as tutors,
books, friends that can help one to economize the time and energy. Using them
effectively is up to us. Use your free time wisely. Defining the time which can be
appropriate for you to study something can save your time. It may be time when you are
walking, riding a bicycle, etc. so every free minute should be used wisely.

8.Reviewing notes and readings just before class. It helps you to clarify which points
of the lesson you do not understand and gives you an opportunity to ask questions and
make it clear for you. Furthermore, it shows to the teacher that you are interested in
subject and ready for the class.

9.Reviewing lecture notes just after class. Reviewing lecture material immediately
after class provides chance to distinct what is not so clear about the topic and not
forgetting the point you have chance to ask your teacher. The first 24 hours are critical.

10.Creating effective aids such as "TO DO" list, daily/ weekly planner, or long-term
planners

These kinds of efficient aids can help a person to plan the day well organized, and
realize the importance of every task, when the deadline is for each assignment.

In order to establish successful future, appropriate and effective goal setting is
essential, moreover, setting goals is needed for motivating oneself to turn ones dream
of the future into reality. The process of setting goals helps one choose where he/she
wishes to exist in life. Being aware of what one wants to accomplish or attain, one can
realize where one should focus and emphasize on attempts. As Wilson, E. Bedford, D
(2009) indicates "When you are setting goals, do try and make sure they are SMART
- specific, measurable, agreed upon, realistic and time-based. However, the acronym
SMART can be extended to give a broader definition, and it is worth checking that
your development plan is:

S - specific, significant, stretching, short
M - measurable, meaningful, motivational
A - agreed upon, attainable, achievable, acceptable, action-oriented
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R - realistic, relevant, reasonable, rewarding, results-oriented
T - time-based, timely, tangible, trackable" [3.]
One always has to distinguish the difference between setting the goal and dream. For

example, if I say my goal is to fly it is not appropriate because according to SMART
mnemonic it is not realistic. The reason of setting goal is that it encourages one to have
long-term vision and short-term motivation. Appropriately set goals can help one to
manage time and sources efficiently so that one can have most use of it. Below some
more tips by Wilson,  E. Bedford,  D (2009)  discussed for  goal setting:

- Avoid using negative statements, use always positive ones for goal setting.
- Be exact: Set specific goals, identifying clear and specific time bound, dates, in

order to determine success.
- Set precedence - When you have several goals, give each a priority. It promotes one

to focus on accomplishing the most essential ones first.
- Write goals down - These shapes up them and gives them more strength.
- Set realistic goals - sometimes goals can seem or sound ideal but not real. It is

important to set goals that you can attain.
Concluding above given, it is worth mentioning that developing independent study

skill can be effective not only in language learning but also in all spheres of life. When
one obtains these skills such as how to stay motivated, managing time efficiently and
setting effective goals, they help them for whole life to be successful.
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MUSTAQILLIK YILLARIDA XORAZMDA OLIY TA'LIM SOHASIDAGI
ISLOXATLAR

Atajanova Feruza
Toshkent Tibbiyot Akademiyasi

Urganch filiali "Ijtimoiy fanlar" kafedrasi dotsenti

Anostasiya. Maqolada mustaqillik yillarida Xorazm viloyatida oliy ta'limni rivojlantirish
sohasidagi islohotlar va bu borada amalga oshirilgan ishlar va sohadagi muammolari
taxlil qilingan.

Kalit so'zlar. Oliy ta'lim, universitet, talaba, dots.nt, fan nomzodi, pedagog, ta'lim
tizimi, ta'lim-tarbiya. bakalavuriyat, magistratura.

Kirish. Mamlakatimizda yosh avlod tarbiyasi, ta'lim tizimini, ilm-fan sohalarini yanada
taraqqiy qildirish va salohiyatli kadrlar yetishtirib chiqarish davlat siyosatining o'ta muhim
yo'nalishlaridan biriga aylangan. Zamon talabi va xalqimizning xohish-irodasidan kelib
chiqib ta'lim tizimida ham ulkan islohotlar amalga oshirilmoqda. Jumladan, umumiy o'rta
ta'lim sohasida 11 yillik tizimga o'tildi, akademik litsey va kasb-hunar kollejlari
optimallashtirilmoqda, oliy ta'lim tizimida eng zamonaviy texnologiyalar amaliyotga
tatbiq etilmoqda, yangidan oliy ta'lim muassasasi va filiallari tashkil etilmoqda, sirtqi,
maxsus va ikkinchi mutaxassislik ta'lim yo'nalishlari tashkil qilinmoqda.

Masalaning mazmuni.Mustaqillik arafasida Xorazmda yagona oliy o'quv yurti hisoblangan
Xorazm davlat pedagogika instituti asosan o'qituvchi kadrlarni tayyorlash ishlarini amalga
oshirib kelmoqda edi. 1935 yilda o'qituvchilar tayyorlash instituti sifatida tashkil etilgan
ushbu ta'lim muassasasi sharafli yo'lni bosib o'tdi. 1991-1992 o'quv yilida Xorazm davlat
pedagogika institutida 4800 nafar talabalar saboq oldilar va ularning 2900 nafari kunduzgi
va 1900 nafari sirtqi bo'limlarda o'qidilar. Institutga har yili o'rtacha 1000 talaba qabul
qilinardi.

Mustaqillik sharofati bilan O'zbekiston Respublikasi Prezidenti I.A. Karimovning
1992 yil 28 fevraldagi Farmoniga asosan Urganch Davlat universiteti tashkil etildi [2,3].
O'quv muassasasining mavqei oshganligi sababli endilikda pedagogika yo'nalishi bilan
bir qatorda injener-texnika, ximiya-texnologiya, arxitektura va qurilish, iqtisodiyot kabi
yangi fakultetlar ochildi. Dastlabki yillardan o'quv yurtining moddiy-texnika bazasini
mustahkamlash, uni kompyuter, axborot-kommunikatsiya texnologiyalari bilan jihozlash
ishlariga jiddiy e'tibor qaratildi.

Universitet kafedralari qoshida ilmiy-metodologik seminarlar tashkil etilib, fanning
dolzarb muammolari muhokama etib turildi. An'anaviy ilmiy-amaliy konferensiyalar
o'tkazilib, ularda al-Xorazmiy, al-Beruniy, Alisher Navoiy, Bobur, Feruz, Zamaxshariy,
Najmiddin Kubro kabi buyuk siymolar merosi chuqur targ'ib va tahlil qilindi. Iqtidorli
talabalar uchun 20 ta ilmiy to'garaklar tashkil etildi. Talabalar ilmiy konferensiyasida
400 ga yaqin ma'ruzalar tinglandi.

Xorazmda amalga oshirilgan keng ko'lamli tadbirlar natijasida talabalar soni keskin
ravishda oshib bordi. Jumladan, 1992 yilda Oliy o'quv yurtlarida ta'lim olayotgan 7460
talabaga 506 professor-o'qituvchilar (21 fan doktori, 18 professor, 171 fan nomzodi, 4
akademik, 48 dots.nt) 32 mutaxassislik yo'nalishi bo'yicha saboq bergandilar. Shu bilan
bir qatorda mamlakatimiz oliy o'quv yurtlarida 11, 5 ming xorazmlik yigit va qizlar ta'lim
olardilar.

Urganch Davlat universitetida 2017 - 2018 o'quv yilida 8538 talaba, 79 magistrant
tahsil olgan bo'lib, shulardan 2566 talaba shartnoma asosida, 561 talaba esa davlat grantlari
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asosida, 35 ta magistrant shartnoma asosida, 19 magistrant davlat granti asosida o'qishga
qabul qilindi. Shu o'quv yilida 1260 talaba shartnoma asosida, 547 talaba davlat granti
asosida oliygohni bitirgan bo'lsa, 65 ta magistrantdan 20 tasi davlat granti asosida bitirgan.

Oliy ta'lim muassasasida ta'lim olayotgan talabalarning 56, 1 foizi qiz bolalar, 43, 9
foizini esa o'g'il bolalar tashkil qilgan. Oliygohni 2017 yilda bitiruvchilarning 825 tasi o'g'il
bolalar, 1048 tasi qiz bolalardir. 2017 yilda oliygohda 135 ta fan nomzodi, 12 ta fan
doktori, 6 ta professor, 50 ta dots.nt ilmiy faoliyat olib borgan.

Xulosa.Yuqoridagilardan kelib chiqib, Urganch Davlat universitetida ham mavjud
muammolarni bartaraf etish, universitetning moddiy-texnik bazasini yanada mustahkamlash
va shu asosda ta'lim-tarbiyaning sifatini oshirish, ilmiy darajali o'qituvchilar miqdorini
yanada oshirish borasida qator ishlar qilindi. Inson kapitaliga e'tibor kuchayib, universitetda
ta'lim sifatini oshirish bo'yicha qator ishlar amalga oshirilmoqda.

Foydalanilgan adabiyotlar ro'yhati.
1.O'zbekiston mustaqilligining 15 yilligi statistik to'plami. ? Urganch: Xorazm viloyat

statistika boshqarmasi,  2006. - B. 195.( Uzbekistan 15 yilligin static ball. - Urgench:
Khorezm region statistics bashkarmasi, 2006. - B. 195.)

2.Universitetim ? faxrim mening. To'plam. ? T., 2005. - B. 3.( My university is my pride.
Collection. - T., 2005. - What? 3)

3.Universitetim ? faxrim mening. - B. 4; Urganch Davlat universitetida 2006-2007
o'quv yilida amalga oshirilgan ma'naviy-ma'rifiy ishlar haqida hisobot. ? Urganch, 2008.
- B. 2.( University-pride my. - B. 4; university Urgench state manavii-marifii work
carriyed out in the year of 2006-2007 shkuv, as well as in the fiyeld of Medicine. -
Urgench, 2008. B. 2.)

4.Urganch Davlat universiteti olimlari. To'plovchi va tuzuvchilar: B.Abdullayev, B.
Ro'zmetov, A.Abdullayev.-Toshkent: "Lesson Press" MCHJ. 2017. B. 7.( Sciyentists from
Urgench State University. Takers and builders: B.Zire " Lost In Test Match Ra'zmetov,
A.Abdullayev.- Tashkent: "Lesson Press" LLC. 2017. B. 7.)

5.O'zbekiston mustaqilligining 15 yilligi statistik to'plami. ? Urganch: Xorazm viloyat
statistika boshqarmasi,  2006. - B. 195.( Statistical package of the 15th anniversary of
Uzbekistan's independence. - Urgench: Khorezm regional statistics department, 2006. -
What? 195.)

6.Urganch Davlat universiteti olimlari. -- Urganch, 2017. - B. 9.( . Sciyentists from
Urgench State University. -- Urgench, 2017. - What? 9.)

7.Urganch Davlat universitetida 2006-2007 o'quv yilida amalga oshirilgan ma'naviy-
ma'rifiy ishlar haqida hisobot. ? Urganch, 2008. (Report on spiritual and educational work
carriyed out in 2006-2007 academic year at Urgench State University. - Urgench,
2008.)

8.Urganch Davlat universitetida 2008-2009 o'quv yilida amalga oshirilgan ma'naviy-
ma'rifiy ishlar haqida hisobot. ? Urganch, 2010. - B. 2. (Report on spiritual and educational
work carriyed out in 2008-2009 academic year at Urgench State University. - Urgench,
2010. - What? 2.)

9.Urganch Davlat universitetida 2006-2007 o'quv yilida amalga oshirilgan ma'naviy-
ma'rifiy ishlar haqida hisobot. ? Urganch, 2008. - B. 15.( Report on spiritual and educational
work carriyed out in 2006-2007 academic year at Urgench State University. - Urgench,
2008. - What? 15)

10.Urganch Davlat universitetida 2006-2007 o'quv yilida amalga oshirilgan ma'naviy-
ma'rifiy ishlar haqida hisobot. ? Urganch, 2008. - B. 8. (Report on spiritual and educational
work carriyed out in 2006-2007 academic year at Urgench State University. - Urgench,
2008. - What? 8.)
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XIX ÀÑÐÍÈÍÃ 50-70 ÉÈËËÀÐÈÄÀ ÕÎÐÀÇÌ ÂÈËÎßÒÈÄÀÃÈ ßÍÃÈ
¥¤ËÀØÒÈÐÈËÃÀÍ ÅÐËÀÐÍÈ ÌÀÄÀÍÈÉ ÂÀ ÒÅÕÍÈÊ ÝÊÈÍËÀÐÃÀ
ÌÎÑËÀØÒÈÐÈØ ×ÎÐÀ-ÒÀÄÁÈÐËÀÐÈ ÒÀÐÈÕÈ

Õóäàé³óëîâà Íàðãèç
ÒÒÀ Óðãàí÷ ôèëèàëè

Èæòèìîèé ôàíëàð êàôåäðàñè, äîöåíòè â.á.,
òàðèõ ôàíëàðè á´éè÷à ôàëñàôà äîêòîðè (PhD)

Àííîòàöèÿ. Ìà³îëàäà Õîðàçì âèëîÿòèäà åð ìàéäîíëàðèíèíã ´çèãà õîñ òàáèèé
øàðîèòè, óëàðíè ýêñòåíñèâ òàðçäà êåíãàéòèðèëèøè, ìàäàíèé ýêèíëàðãà
ìîñëàøòèðèëèøè êàáè òàðèõèé æàðà¸íëàðãà ýúòèáîð ³àðàòèëãàí.

Êàëèò ñ´çëàð. Ýêñòåíñèâ, Ñó²îðèø, ³óì-òóïðî³, ãåêòàð, ìåëèîðàòèâ, ïàõòà÷èëèê,
øîëè÷èëèê, äåµ³îí÷èëèê, êîëëåêòîð.

Êèðèø.Õîðàçì âîµàñè åðëàðè êó÷ëè äàðàæàäà ø´ðëàíãàíëèãè ñàáàáëè  µàð
éèëè áàµîðäà äàëàëàðíè áèð íå÷à ìàðòà þâìàñäàí òóðèá òóïðî³³à óðó² ³àäàá
á´ëìàñäè. Ñó²îðèø èøëàðè æàðà¸íèäà êàíàë âà àðè³ëàð òàãèãà ÷´êèá ³îëàäèãàí
´í ìëí. êóáì.ãà ÿ³èí ³óì-òóïðî³íè ÷è³àðèá òàøëàø òàëàá ýòèëàðäè. Íàòèæàäà
âîµàäàãè ñó²îðèø òàðìî³ëàðèíè ëîé³àäàí òîçàëàø ó÷óí éèëäà 2-3 ìàðòà ³àçóâ
èøëàðè òàøêèë ýòèëàðäè.

1950 éèëäà âîµàäà ñó²îðèëàäèãàí åð ìàéäîíëàðè 143 ìèíã ãà á´ëèá, ¤çÊÏ
ÌÊíèíã 1949 éèëäàãè ³àðîðèãà àñîñàí éèë îõèðèãà÷à 148 ìèíã ãåêòàðãà åòêàçèø
, 1954-1957 éèëëàðäà ýñà ñó²îðèëàäèãàí åðëàðíè 40 ìèíã ãà ãà êåíãàéòèðèø,
130 ìèíã ãà ýêèí ìàéäîíëàðíèíã ìåëèîðàòèâ µîëàòèíè ÿõøèëàø âàçèôàñè
³´éèëäè . Íàòèæàäà âèëîÿò ìóòàñàääè æàìîàëàðè Àìóäàð¸ á´éëàðè âà £îðà³óì
áàðõàíëàðè ÿ³èíèäàãè åðëàðíè ´çëàøòèðèø èøëàðèíè êåíã ê´ëàìäà áîøëàá
þáîðäè. ßíãè î÷èëãàí 20 ìèíã ãà äàí îðòè³ ìàéäîíëàðäà 2 òà ïàõòà÷èëèê, 11 òà
øîëè÷èëèê, 3 òà ÷îðâà÷èëèê âà 4 òà ïîëèç-ñàáçàâîò÷èëèê äàâëàò õ´æàëèêëàðè
òàøêèë ýòèëäè .

1956 éèëäà Õîðàçì âèëîÿòèíèíã Ìàí²èò øàµðè £îðà³àëïî²èñòîííèíã Àìóäàð¸
òóìàíè ìàðêàçè ýòèá áåëãèëàíäè.. ¤ðíèãà ýñà Àìóäàð¸íèíã ñ´ë ³èð²î²èäàãè ×îëèø
ïðèñòàíè âà àòðîôèäàãè åðëàð Óðãàí÷ òóìàíè òàññàðóôèãà ´òêàçèëäè. Íàòèæàäà
äàð¸ ÿ³èíèäà åðëàðíè äåµ³îí÷èëèêêà ìîñëàøòèðèø, êàíàëëàð ³àçèø. çàõ ñóâëàðíè
³î÷èðèø êîëëåêòîðëàðè ³àçèø èøëàðè àìàëãà îøèðèëãàí.

Ìàñàëàíèíã ìàçìóíè. Õîðàçìäà ÿíãè åðëàðíè ́ çëàøòèðèø Ìàðêàçèé Ôàð²îíà,
Ìèðçà÷´ë, Ñóðõîí-Øåðîáîä, Æèççàõ, £àðøè äàøòëàðè êàáè éèðèê ìèíòà³àëàð
áèëàí ̧ íìà-¸í ðàâèøäà àìàëãà îøèðèëäè. ÑÀÍÈÐÈ, ÑÎÞÇÍÈÕÈ, ÒÈÈÈÌÑÕ,
"¤çåðëîéèµà", "Ñðåàçãèäðîïðîåêò" êàáè òàøêèëîòëàðíèíã îëèìëàðè âà
ìóµàíäèñëàðè êàòòà ¸ðäàì áåðäèëàð. Àììî àñîñèé èøëàð ôà³àò è÷êè çàµèðàëàð
òîìîíèäàí àìàëãà îøèðèëäè, ìèíòà³àäàí òàø³àðèäàí àµîëè æàëá ³èëèíìàäè.
Øó áèëàí áèðãà, ñó²îðèø òàðìî³ëàðèíè ³óðèø âà óëàðäàí ôîéäàëàíèøäà ³´øíè
âèëîÿòëàðíèíã ´çáåêëàðè, òóðêìàíëàðè, ³îðà³àëïî³ëàðè âà áîø³à áàéíàëìèíàë
ìèëëàò âàêèëëàðèíèíã ôàîë èøòèðîêèäà àìàëãà îøèðèëäè. ßíãè ́ çëàøòèðèëãàí
åðëàðäà òàøêèë ýòèëãàí ñîâõîçëàð ìàðêàçèé àµîëè ïóíêòëàðè âà ìàäàíèé-ìàèøèé
îáúåêòëàð (ìàêòàáëàð, òèááè¸ò øîõîá÷àëàðè, êëóáëàð, ä´êîíëàð âà áîø³àëàð)
êîìïëåêñ ýòèá ³óðèëäè. Áóíãà Àë-Õîðàçìèé, Áî²îò. Ãóëèñòîí. £îðà³óì, Ñîµèáêîð,
Çàðáäîð êàáè äàâëàò õ´æàëèêëàðè ìèñîë á´ëàäè. ßíãè åðãà êåëãàí îèëàëàðãà
òîìîð³à ìàéäîíëàðè àæðàòèëäè, ³´øèì÷à äàðîìàä îëèø èìêîíèÿòëàðè ÿðàòèëäè.
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1960 éèëëàðãà êåëèá Õîðàçì ³èøëî³ õ´æàëèãèäà ïàõòà÷èëèê áèëàí áèð ³àòîðäà
øîëè÷èëèê ìóµèì ´ðèí ýãàëëàé áîøëàäè. ¤çáåêèñòîí ÊÏ ÌÊíèíã 1961 éèë 16
èþíäà "¤çáåêèñòîíäà øîëè ýêàäèãàí äàâëàò õ´æàëèêëàðèíè òàøêèë ýòèø
ò´²ðèñèäà"ãè £àðîðè ³àáóë ³èëèíäè âà óíèíã àñîñèäà âèëîÿòäà äåµ³îí÷èëèê
³èëèíà¸òãàí åð ìàéäîíè 153 ìèíã ãà ãà åòêàçèëäè . Íàòèæàäà êåíãàéãàí åðëàðíèíã
142,9 ìèíã ãà ãà ïàõòà µàìäà 3,5 ìèíã ãà ãà øîëè ýêèëäè .

Õóëîñà.£èøëî³ õ´æàëèãèäà òåõíèêàäàí êåíã ôîéäàëàíèëà áîøëàíèøè
íàòèæàñèäà äàëàëàðíè êåíãàéòèðèø âà êàïèòàë òåêèñëàø çàðóðàòè îðòèá áîðäè.
Òàä³è³îò÷è ¥.Î. Õóøâà³òîâ àâòîðåôåðàòèäà ¤çÊîìïàðòèÿ ÌÊíèíã 1964 éèë
èþíü ïëåíóìèäà "Òóðìóø ìàäàíèÿòèíè þêñàëòèðèø, ́ òìèø ñàð³èòëàðèíè òóãàòèø
ìåµíàòêàøëàðíè òàðáèÿëàøíèíã ìóµèì øàðòè" ìàñàëàñè ìóµîêàìà ³èëèíãàíèíè
òàúêèäëàãàí . £àðîð àñîñèäà Õîðàçì âèëîÿòèäà "£èøëî³ ìàäàíèÿòèíè îøèðèø"
øèîðè îñòèäà õóòîð õ´æàëèêëàðäà ÿøà¸òãàí àµîëèíè ïîñ¸ëêàëàðãà ê´÷èðèø
µàðàêàòè áîøëàíäè . Íàòèæàäà âèëîÿòäàãè 1500 ãà ÿ³èí õóòîð õ´æàëèêëàðíèíã
òóãàòèëèøè ýâàçèãà ³´øèì÷à 7 ìèíã ãà åð ìàéäîíè ³èøëî³ õ´æàëèê àéëàíìàñèãà
êèðèòèëäè .

1965 éèëãà êåëèá Õîðàçì âèëîÿòèíèíã åð ôîíäè 240 ìèíã ãà ãà åòãàí áèð
âà³òäà þ³îðè äàðàæàäà ø´ðëàíãàí åðëàð 29100 ãà íè, òóç êîíëàðè 43615 ãà íè,
áîò³î³ëèê âà ê´ëëàð ? 29673 ãà íè âà ³óì áîñãàí åðëàð ? 14854 ãà íè òàøêèë
³èëãàí  áó ýñà âèëîÿòäà ³èøëî³ õ´æàëèãè ñîµàñèäàãè àìàëãà îøèðèëèøè êåðàê
á´ëãàí ôàîëèÿòíè ³àí÷àëèê ìàøà³³àòëè ýêàíëèãèäàí äàðàê áåðàäè.

Ôîéëàíèëãàí àäàáè¸òëàð ð´éõàòè.
1.Àµìåäîâ Õ. Èððèãàöèÿ Õîðåçìà. - Òîøêåíò: Óçáåêèñòàí, 1965.
2.Ñîâåòñêèé Óçáåêèñòàí çà 40 äåò. Ñòàò. ñá. - Òàøêåíò: Óçáåêèñòàí, 1964.
3.Õóäîéáåðãàíîâ Ì. Õîðàçì ïàõòàêîðëàðèíèíã ²îëèáîíà îäèìè. ? Òîøêåíò:

¤çáåêèñòîí, 1970.
4.Øàìñóòäèíîâ Ô. 30 ëåò âîäíîãî õîçÿéñòâà Óçáåêèñòàíà. - Òàøêåíò,

Óçãîñèçäàò,1955.
5.Õóøâà³òîâ ¥.Î. Ìèðçà÷´ëíè ́ çëàøòèðèø ó÷óí àµîëè ê´÷èðèëèøè âà óëàðíèíã

èæòèìîèé-è³òèñîäèé àµâîëè (1946-1970 éèëëàð): Òàðèõ ôàíëàðè á´éè÷à ôàëñàôà
äîêòîðè (Phd) äèññ. àâòîðåôåðàòè. -- Òîøêåíò, 2018.

6.ÃÀÕÎ, 276-ôîíä, 1-ð´éõàò, 371-èø, 35-âàðà³.
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è èíôîðìàöèîííûõ òåõíîëîãèé
Ñàìàðêàíäñêîãî ãîñóäàðñòâåííîãî èíñòèòóòà èíîñòðàííûõ ÿçûêîâ
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Àííîòàöèÿ: Òåçèñû ñòàòüè îòðàæàþò àñïåêòû çàïàäíîãî ñóôèçìà êàê íîâîãî
äóõîâíîãî ðåñóðñà çàïàäíîãî îáùåñòâà. Çà îñíîâó âçÿòû ðåçóëüòàòû èññëåäîâàíèÿ
ïðîâåä¸ííûå â 2002 ãîäó â ÑØÀ.

Êëþ÷åâûå ïîíÿòèÿ: èäåíòè÷íîñòü, äóõîâíûå ïðàêòèêè, èíèöèàöèÿ, êóëüòóðíàÿ
òðàíñôîðìàöèÿ, ìåæêóëüòóðíàÿ êîììóíèêàöèÿ, äóõîâíûé ðåñóðñ.

Â Óçáåêèñòàíå â íàñòîÿùåå âðåìÿ ïðèäàþò áîëüøîå çíà÷åíèå êóëüòóðíîìó
íàñëåäèþ Âîñòîêà, âêëþ÷àÿ ôèëîñîôñêî-ìèñòè÷åñêîå òå÷åíèå àò-Òàñàââóô. Ýòî
àñêåòè÷åñêîå íàïðàâëåíèå çàðîäèëîñü â ñåðåäèíå VIII âåêà è äî ñèõ ïîð èãðàåò
çíà÷èòåëüíóþ ðåëèãèîçíî-ïîëèòè÷åñêóþ ðîëü â èñëàìñêîì ìèðå. Ïðåòåðïåâ
"èíñòèòóöèîíàëèçàöèþ" â âèäå ñóôèéñêèõ îðäåíîâ, èäåè ñóôèçìà øèðîêî
ðàñïðîñòðàíèëèñü ñðåäè ðàçëè÷íûõ ñëîåâ è ñîöèàëüíûõ ãðóïï ìóñóëüìàíñêîãî
îáùåñòâà â XII-XIII âåêàõ. Ýòîò ïåðèîä òàêæå îòìå÷åí èíòåëëåêòóàëèçàöèåé
ôèëîñîôñêî-ìèñòè÷åñêîãî òå÷åíèÿ "àò-Òàñàââóô".

Ì. Áîçîðîâ ïîä÷¸ðêèâàåò âàæíîñòü èçó÷åíèÿ âîçíèêíîâåíèÿ ñóôèçìà â êîíòåêñòå
ñîöèàëüíî-ýêîíîìè÷åñêèõ è ïîëèòè÷åñêèõ ôàêòîðîâ. Òàê, Ì. Áîçîðîâ ïðåäëàãàåò
ïîèñê èäåîëîãè÷åñêèõ èñòî÷íèêîâ, ñâÿçàííûõ ñ ýòèìè ôàêòîðàìè. [3:224]

Íà Çàïàäå (â Åâðîïå è ÑØÀ), àíòîëîãè÷åñêèå è ãíîñåîëîãè÷åñêèå èäåè ñóôèçìà
ñòàëè íå òîëüêî îáúåêòîì èçó÷åíèÿ âîñòî÷íîé ìóäðîñòè, íî òàêæå è ïðàêòè÷åñêîé
äóõîâíîé ïðàêòèêè. Çàïàäíûå ñòîðîííèêè ñóôèçìà îáúåäèíÿþòñÿ â áðàòñòâà,
ñîõðàíÿÿ óñòîÿâøèåñÿ òðàäèöèè, êîòîðûå îòíîñÿòñÿ ê ìàòåðèíñêèì áðàòñòâàì,
òàêèì êàê ßñàâèÿ, Ñóõðàâàðäèÿ, Êàäèðèÿ, Ðèôàèÿ, Íàêøáàíäèÿ, Êóáðàâèéà,
Ìàóëîâèÿ è äðóãèå.

Ìíîãèå àâòîðû íà Çàïàäå ïðèçíàþò ãëóáîêèé êðèçèñ ïñèõîëîãè÷åñêîãî è
äóõîâíîãî äèñáàëàíñà, êîòîðûé ìîæåò áûòü ïðåîäîëåí ÷åðåç "ïðàêòèêó òðàíñîâûõ
ñîñòîÿíèé". Ñóôèéñêàÿ ïðàêòèêà ÿâëÿåòñÿ îäíèì èç ñïîñîáîâ äîñòèæåíèÿ òàêèõ
ñîñòîÿíèé.

Åâðîïåéñêèå è àìåðèêàíñêèå àäåïòû ñóôèéñêîé ïðàêòèêè ìîãóò èñêàòü
ðàçëè÷íûå âåùè. Âî-ïåðâûõ, ñóôèéñêàÿ ïðàêòèêà ìîæåò ïðåäëàãàòü èì âîçìîæíîñòü
îáðåòåíèÿ âíóòðåííåãî ñïîêîéñòâèÿ è ãàðìîíèè â ìèðå, íàñûùåííîì ñòðåññàìè
è èíôîðìàöèåé. Â ñóôèçìå óäåëÿåòñÿ âíèìàíèå âíóòðåííåìó ìèðó ÷åëîâåêà è
ïîèñêó îùóùåíèÿ åäèíåíèÿ ñ áîæåñòâåííûì. Â ñóôèéñêîé òðàäèöèè ñóôèåâ
ïðèâëåêàåò âíóòðåííèé ïóòü, êîòîðûé ìîæåò ïîìî÷ü èì íàéòè ñòàáèëüíîñòü è
ãëóáîêîå ïîíèìàíèå ñåáÿ è ìèðà âîêðóã.

Âî-âòîðûõ, äàííàÿ òðàäèöèÿ ìîæåò ïðåäëîæèòü íîâûå ïóòè äëÿ äîñòèæåíèÿ
äóõîâíîãî ðîñòà è ðàçâèòèÿ. Ìíîãèå ëþäè íà Çàïàäå èùóò ðàçëè÷íûå ñïîñîáû
ñàìîâûðàæåíèÿ è äóõîâíîãî ðàçâèòèÿ, è èìåííî çäåñü ñóôèçì ìîæåò ïðåäëîæèòü
àëüòåðíàòèâíûå ìåòîäû è ïîäõîäû, êîòîðûå ïîìîãóò èì ãëóáæå ïîíÿòü ñåáÿ,
ñâîè îòíîøåíèÿ è ìèð â öåëîì. Íàêîíåö, òðàäèöèè ñóôèçìà òàêæå öåíÿòñÿ çà
ñâîþ òîëåðàíòíîñòü è óâàæåíèå ê ðàçíîîáðàçèþ, ÷òî ìîæåò áûòü ïðèâëåêàòåëüíî
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äëÿ ëþäåé, êîòîðûå èùóò äóõîâíîå ñîîáùåñòâî è ïîíèìàíèå ñåáÿ è äðóãèõ.
Èçâåñòíûé èññëåäîâàòåëü èñëàìà Âèëëüÿì ×èòèê îòìå÷àë, ÷òî "èíòåðåñ

çàïàäíîãî îáùåñòâà ê âîñòî÷íîé òðàäèöèè, ñâÿçàí ñ íàäåæäîé íàéòè äóõîâíûå
ðåñóðñû, êîòîðûå áûëè íåêîãäà ïîòåðÿíû". Â äåéñòâèòåëüíîñòè, ÷òî èùóò
åâðîïåéñêèå è àìåðèêàíñêèå àäåïòû â ñóôèéñêîé ïðàêòèêå? Âåäü ìîëèòâà â
ïðèíöèïå âûó÷èâàåòñÿ, ñàì'à  ìîæíî ïðîñòî ïðîñëóøàòü, à ñóõáàò ìîæåò âûãëÿäåòü
êàê áàíàëüíûé äèàëîã. Â êîíöå êîíöîâ, íà ïîñòèíäóñòðèàëüíîì Çàïàäíîì ðûíêå,
ïåðåíàñûùåííîì èíôîðìàöèåé, åñòü âñ¸, ÷òî ïîæåëàåò ïîòåíöèàëüíûé
ïîòðåáèòåëü [1:73].

Îòâå÷àÿ íà ýòè âîïðîñû, â ýêñêëþçèâíîì èíòåðâüþ øåéõ Ïèð Çèÿ Õàíó
îòìå÷àëè, ÷òî çàïàäíûì àäåïòàì  íå õâàòàåò ìèñòè÷åñêîãî âîîáðàæåíèÿ. Âåäü â
ýêçèñòåíöèîíàëüíîì (îíòîëîãè÷åñêîì) ñóùåñòâîâàíèè íåò ýçîòåðè÷åñêîãî
ñîäåðæàíèÿ Äæàëàëàääèíà Ðóìè. Ìèñòè÷åñêèé ñìûñë, çàêëþ÷åííûé â
ïðîèçâåäåíèÿõ Äæàëàëàääèíà Ðóìè, îñîáåííî ëó÷øå ïîíèìàåòñÿ ÷åðåç
íàáëþäåíèå çà äåðâèøàìè òàðèêàòà Ìåâëåâè è ïðàêòèêóþùèìèñÿ â áðàòñòâå
Íàêøáàíäè.

Òàêæå âàæíî îòìåòèòü, ÷òî ïîäõîä ê ñóôèçìó ÷àñòî îòëè÷àåòñÿ îò ìåõàíè÷åñêîãî
èñïîëíåíèÿ êàíîíîâ èñëàìà è ïîä÷¸ðêèâàåò çíà÷åíèÿ òèõîãî è ãðîìêîãî çèêðà,
îñîáåííîñòè ìîëèòâ è ïðàêòèê, êîòîðûå îòêðûâàþò ñêðûòûå ñìûñëû ðåëèãèîçíûõ
îáðÿäîâ. Èñïîëüçîâàíèå âîîáðàæåíèÿ, ñâîáîäíîãî îò äóàëèçìà è ìåòàôèçè÷åñêîãî
ñîçåðöàíèÿ, ÿâëÿåòñÿ âàæíîé ÷àñòüþ ýòîé ïðàêòèêè. Íàêîíåö, ó÷åíèå ñóôèçìà
÷àñòî ïðèìåíÿåò ðàçëè÷íûå èíñòðóìåíòû è ñèìâîëû, òàêèå êàê îáðàç "çåðêàëà",
÷òîáû ïîìî÷ü ó÷åíèêàì ðàçâèòü ñâî¸ ìèñòè÷åñêîå âîîáðàæåíèå è ãëóáæå ïîíÿòü
ñìûñëû ïðàêòèê. Ýòè òåìû ÿâëÿþòñÿ âàæíûì àñïåêòîì ïîíèìàíèÿ ñóôèéñêîé
ïðàêòèêè è å¸ ïðèâëåêàòåëüíîñòè äëÿ çàïàäíûõ àäåïòîâ.

Èñïîëüçîâàíèå ñèìâîëà çåðêàëà, ïîêàçûâàåò, ÷òî ýòîò ñèìâîë äî ñèõ ïîð îñòà¸òñÿ
àêòóàëüíûì è âàæíûì äëÿ ñîâðåìåííûõ ïðåäñòàâèòåëåé ñóôèéñêîé òðàäèöèè,
òàêèõ êàê îðäåí Ðèôàè Ìà'ðóôè. Ïðèçûâ ê âîîáðàæåíèþ è èñïîëüçîâàíèå çåðêàëà
êàê ñèìâîëà â ñóôèéñêîé òðàäèöèè ìîæåò èìåòü öåëüþ ïîìî÷ü ó÷åíèêàì ãëóáæå
ïîíÿòü ñåáÿ, ñâîè îòíîøåíèÿ è ìèð â öåëîì ÷åðåç ñîïîñòàâëåíèå âíóòðåííåãî
ìèðà ñ âíåøíåé ðåàëüíîñòüþ. Òàêèì îáðàçîì, ñèìâîëè÷åñêîå îòðàæåíèå â çåðêàëå
ìîæåò ñëóæèòü ïîäñêàçêîé äëÿ ó÷åíèêîâ â îáðàùåíèè ê ñâîåìó âíóòðåííåìó
ìèðó è ñàìîïîíèìàíèþ.

Èíòåðåñíî, ÷òî Õàçðàò Èíàÿò Õàí âûäåëÿåò óíèêàëüíîå çíà÷åíèå ìóçûêè â
äîñòèæåíèè ìèñòè÷åñêîé ãëóáèíû. Îí ïîä÷¸ðêèâàåò, ÷òî ìóçûêà íå ïðèâíîñèò
ôîðìó, íî ñîçäà¸ò ðåçîíàíñ ÷åðåç âèáðèðóþùåå ïðèêîñíîâåíèå êàæäîãî àòîìà
ñóùåñòâîâàíèÿ. Ýòà èäåÿ îòðàçèëà èäåþ î òîì, ÷òî ìóçûêà ìîæåò áûòü ìîùíûì
ñðåäñòâîì äëÿ âîâëå÷åíèÿ â ìåäèòàöèþ è äóõîâíóþ ïðàêòèêó. Ïîýòîìó äëÿ ìíîãèõ
àäåïòîâ ìóçûêà ñòàíîâèòñÿ ìîñòîì ê òðàíñöåíäåíòíûì ñîñòîÿíèÿì è ãëóáîêîìó
âíóòðåííåìó ïîíèìàíèþ. Îíà ñîçäàåò ðåçîíàíñ ÷åðåç ãîðíèëî "âèáðèðóþùåãî
ïðèêîñíîâåíèÿ êàæäîãî àòîìà öåëîãî  ñóùåñòâîâàíèÿ" [2:15].

Øåéõ Íàçèì Àëü-Õàêàíè ïðåäñòàâëÿåò äîñòàòî÷íî ðàäèêàëüíóþ èíòåðïðåòàöèþ
è ïîíèìàíèå ñóôèçìà è ïðàêòèêè îðäåíà Íàêøáàíäè. Åãî óòâåðæäåíèå î òîì, ÷òî
îðäåí çàáèðàåò ó÷åíèêàì âñå ìèðñêîå è ëèøàåò èõ âñåãî, îñòàâëÿÿ èõ "íè÷åì",
ìîæåò áûòü ïîíÿòî êàê ïàðàäîêñàëüíàÿ ôîðìóëèðîâêà, íàïðàâëåííàÿ íà
ïîä÷¸ðêèâàíèå îñâîáîæäåíèÿ îò ìèðñêîé çàâèñèìîñòè è ñîñðåäîòî÷åíèå íà
äóõîâíîì. Â êîíòåêñòå îáùåé çàäà÷è îðäåíà - ïîìî÷ü ìþðèäàì äîñòè÷ü äóõîâíîãî
ïðîñâåòëåíèÿ è åäèíåíèÿ ñ Áîãîì - ýòî âûñêàçûâàíèå ìîæåò áûòü
èíòåðïðåòèðîâàíî êàê ïðèçûâ ê ñîñðåäîòî÷åíèþ íà ìèñòè÷åñêîì ñîçåðöàíèè,
îñâîáîæäåíèå îò ìàòåðèàëüíîé çàâèñèìîñòè è ãëóáîêîå ïîãðóæåíèå â äóõîâíûå



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

16

ïðàêòèêè.
Îäíàêî, ñòîèò îòìåòèòü, ÷òî äàííàÿ èíòåðïðåòàöèÿ âûçûâàåò ðàçíûå òî÷êè

çðåíèÿ è ìîæåò áûòü ïîëó÷åíà íåîäíîçíà÷íî, òàê êàê âîñïðèÿòèå ñóôèçìà î÷åíü
èíäèâèäóàëüíî.

Â çàêëþ÷åíèå, íàøå èññëåäîâàíèå ìîòèâàöèè èäåíòè÷íîñòè è ïðàêòèêè
çàïàäíîãî ñóôèçìà ïîçâîëÿåò íàì ïðîñëåäèòü ýâîëþöèþ è àäàïòàöèþ ýòîé
äóõîâíîé òðàäèöèè â êîíòåêñòå çàïàäíîé ñðåäû. Ýòî äàåò âîçìîæíîñòü èññëåäîâàòü
ãëóáèíû äóõîâíîñòè è ïîçâîëÿåò ëþäÿì ðàçíîãî ðåëèãèîçíîãî è êóëüòóðíîãî
ïðîèñõîæäåíèÿ îáðåñòè èäåíòè÷íîñòü è ïîíèìàíèå ñåáÿ è îêðóæàþùåãî ìèðà.

Ïî ìîåìó ìíåíèþ, ìåæêóëüòóðíîå îáùåíèå ÿâëÿåòñÿ êëþ÷åâûì ôàêòîðîì
çàïàäíîãî ñóôèçìà, ãäå øåéõè, ó÷èòåëÿ è ìþðèäû ó÷àñòâóþò â äèàëîãå è îáìåíå
äóõîâíûì îïûòîì, ïðåîäîëåâàÿ ãðàíèöû è ïðèâåòñòâóÿ ðàçíîîáðàçèå. Â öåëîì
ñàìîáûòíîñòü è ïðàêòèêà çàïàäíîãî ñóôèçìà îòðàæàþò ñëîæíûé è äèíàìè÷íûé
ïðîöåññ ïîèñêà ñìûñëà, ãàðìîíèè è äóõîâíîãî ðàçâèòèÿ, îáúåäèíåíèÿ äóõîâíûõ
òðàäèöèé Âîñòîêà è çàïàäíûõ öåííîñòåé â ïîèñêàõ ãëóáîêîãî ïîíèìàíèÿ
Áîæåñòâåííîãî.
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IMPLEMENTATION OF AUTHENTIC MATERIALS IN LEARNING
FOREIGN LANGUAGES

Nazirov Davron Akhmadovich
Roman-German Language Department teacher

Uzbekistan "Partnership  for  Peace" training center

Abstract: This article explores the implementation of authentic materials in foreign
language learning, shedding light on their significance, benefits, challenges, and effective
strategies for integration. Authentic materials, encompassing texts, audio, video, and real-
world resources, offer learners a window into genuine language usage and cultural insights.
The benefits of authentic materials include enhanced language proficiency, increased
cultural awareness, improved listening skills, heightened motivation, and exposure to diverse
language usage. However, challenges such as complex language structures, cultural references,
and resource constraints exist. To address these challenges, language educators can adopt
effective strategies, including gradual progression, learner preparation, task-based learning,
discussions, and technology integration. By harnessing the potential of authentic materials,
educators can bridge the gap between classroom instruction and real-world communication,
nurturing proficient, culturally sensitive, and engaged language learners.

Keywords:  Authentic materials, language education, language proficiency, cultural
awareness, listening skills, motivation, language usage, implementation strategies.

In the ever-evolving landscape of language education, the utilization of authentic
materials has emerged as a powerful pedagogical tool. Authentic materials refer to texts,
audio, video, and other resources created for native speakers of a language, reflecting
real-life language use in its natural context. Incorporating authentic materials into foreign
language learning holds the promise of bridging the gap between classroom instruction
and real-world communication. This article explores the significance of authentic materials
in language education, delving into their benefits, challenges, and effective
implementation strategies.

Authentic materials serve as windows into the cultural and linguistic richness of a
language. They provide learners with exposure to genuine language usage, colloquial
expressions, cultural nuances, and diverse communication styles. Unlike contrived textbook
content, authentic materials offer a glimpse into how language is employed in everyday
life, making the learning experience more engaging and relevant.

Moreover, authentic materials foster cultural awareness and sensitivity, enabling
learners to understand the sociocultural context in which the language operates. This
deeper understanding enhances learners' ability to navigate real-life situations and
effectively communicate with native speakers.

1.Real-World Relevance: Authentic materials mirror how language is genuinely
used, making learning more applicable to real-life situations.

2.Cultural Insight: Exposure to authentic materials provides insights into the culture,
customs, and societal norms associated with the language.

3.Improved Listening Skills: Audio and video materials help learners develop strong
listening comprehension skills by exposing them to different accents, speaking speeds,
and intonations.

4.Motivation and Engagement: Authentic materials often pique learners' curiosity
and motivation due to their relevance and authenticity.

5.Language Variety: Learners encounter a variety of vocabulary, idioms, and
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colloquialisms found in authentic materials, enriching their language repertoire.
Benefits of Using Authentic Materials
While the benefits of using authentic materials in language education are evident,

challenges exist in their effective implementation. Authentic materials may contain
complex language structures, cultural references, or unfamiliar content, which can
overwhelm learners, especially beginners. Additionally, finding appropriate authentic
materials that match learners' proficiency levels and learning objectives can be time-
consuming.

One of the primary advantages of incorporating authentic materials into language
instruction is the enhancement of language proficiency. Authentic materials expose
learners to real-life language usage, including idiomatic expressions, colloquialisms,
and cultural nuances. This exposure goes beyond the controlled environment of textbooks
and language exercises, allowing learners to develop a deeper understanding of how
native speakers use the language in various contexts. Authentic materials provide a
window into the culture associated with the target language. Learners gain insights into
the customs, traditions, values, and societal norms of the culture, which is essential for
effective cross-cultural communication. Understanding cultural nuances not only improves
learners' language skills but also promotes cultural sensitivity and awareness. Audio and
video materials, such as podcasts, interviews, movies, and news broadcasts, offer
learners the opportunity to hone their listening comprehension skills. Exposure to different
accents, speaking speeds, and intonations found in authentic materials helps learners
adapt to the diverse ways native speakers communicate. This exposure is invaluable for
developing strong listening skills, a crucial component of language proficiency.

Authentic materials introduce learners to a wide range of vocabulary, idiomatic
expressions, and colloquialisms used by native speakers. This exposure enriches learners'
language repertoire, allowing them to communicate more naturally and effectively.
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JAHONDA YOSHLAR SIYOSATINING SHAKLLANISHI, YOSHLARNI
HARBIY VATANPARVARLIK RUHIDA TARBIYALASHDA KITOBXONLIKNI
O'RNI

Umaraliyev Murodjon Qambarali o'g'li
Farg'ona "Temurbeklar maktabi"

harbiy akademik litseyi  matematika fani o'qituvchisi

Annotatsiya:  Ushbu maqolada yoshlarga bo'lgan yondashuvning qanday bosqichlardan
o'tgani va ularni keng dunyoqarashli, vatanparvar, izlanuvchan bo'lib kamol topishlarida
kitobxonlikni ahamiyati haqida fikr yuritilgan.

Kalit so'zlar: iqtisodiy, siyosiy vaziyat, tabiiy paternalism, kitobxonlik, terrorizm.

Yangi O'zbekistonda milliy tiklanishdan milliy yuksalish sari har tomonlama harakatlar
ketayotgan davrda yoshlarni harbiy vatanparvarlik ruhida tarbiyalash bugungi kun
o'qituvchilarining asosiy burchlaridan biri. Guvohi bo'lyapmizki dunyoda bugungi kunga
kelib siyosiy iqtisodiy vaziyat tahlikali holga kelmoqda. Bunday vaziyatda yosh avlod
Vatanini chin dildan sevmasa, himoya qilish burchi ekanini anglamasa, vatanparvarlik
ruhida tarbiyalanmasa davlat kelajagi havf ostida qolishi mumkin. Darhaqiqat, yoshlar
har qanday davlat istiqbolining strategik imkoniyatini belgilovchi muhim qatlam sanaladi.
Biroq, davlat taraqqiyotining istiqboli uning mazkur imkoniyatdan qay darajada foydalana
olishi va unga o'z kuch-kudratini safarbar etishiga bog'liq. Xorijiy mamlakatlarda yoshlar
siyosatining shakllanishi davlat miqyosida asosan XX asrning 50-60-yillarida boshlangan.
Mutaxassislar buning oltita bosqichini e'tirof etishadi. Birinchi bosqich, XX asrning 50-
yillaridagi "tabiiy paternalizm" bosqichidir. Bunda davlat va jamiyat o'zining konservativ
yondashuvini namoyish etadi, ya'ni yoshlarga o'ziga xos talablarga ega alohida ijtimoiy
guruh sifatida e?tibor qaratmaydi. Yoshlar muammolarini hal etish bilan asosan, ixtiyoriy
tashkil etiladigan ijtimoiy, diniy va jamoat tashkilotlari shug'ullanishgan. Ikkinchi bosqich,
60-yillarda "Yoshlar - qo'rqinchli kuch" shiori bilan xarakterlanadigan va avlodlar o'rtasidagi
ziddiyatni aks etgiruvchi, yoshlarni neokonservativ kuch sifatida qabul qiluvchi bosqich
sanaladi. Bu paytda yoshlar muammosini hal etishga yo'naltirilgan ijtimoiy davlat xizmatlari
paydo bo'ladi. Shuningdek, "yoshlar siyosatining tarmoq" modeli asosan arosatda qolgan
yoshlar guruhi muammolarini hal etishga yo'naltirilgani bilan ahamiyatlidir. Uchinchi
bosqich, 70-yillarda - yoshlar siyosatida demokratik qadriyatlarning qaror topishini o'zida
mujassam etgan bosqichdir. Bu bosqichda "Yoshlar - davlat va jamiyatning asosiy umidi"ga
aylana boshlagan. Yoshlarning turli guruhlari uchun davlat tomonidan ko'rsatiladigan
kengaytirilgan infratuzilma xizmatlari paydo bo'la boshlagan. Yoshlar nafaqat siyosatning
ob'ekti, balki faol sub'ekgiga aylana boshlagan. To'rtinchi bosqich, 80-yillarning boshi 90-
yillarning o'rtalarida yoshlarning jamiyatdagi o'rni va rolini baholovchi "yoshlar -bu
shunchaki yoshlarda" degan yakuniy demokratik yondashuv shakllangan bosqichdir. Bu
paytda fuqarolik jamiyati institutlarining rivojlanishi davlatni yoshlar siyosatining
yunaltiruvchiligidan ancha chetlashtirdi. Yoshlarning o'zi mazkur siyosatni shakllantirib,
amalga oshira boshlashdi. Mazkur bosqichda davlat va nodavlat ijtimoiy xizmatlarining
maqsadi nafaqat "uyushmagan yoshlar"ga, balki birinchi navbatda faol mehnat, o'qish va
professional mahoratga yo'naltirilgan yoshlarga qaratilishi belgilandi. Beshinchi bosqich,
90-yillarning oxiridan 2001 yil 11 sentyabrgacha bo'lgan davrda, turli hudud va mamlakat
yoshlari hamda boshqa ijtimoiy guruh vakillarini mavjud zamonaviy va global muammolarni
bartaraf etishga yo'naltirilgan faol ijtimoiylashuvi va o'zaro hamkorlikdagi kuchlarini
birlashtirishni nazarda tutuvchi yoshlar siyosatini amalga oshirishning umumbashariy
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yondashuvi shakllantirilgan bosqich sanaladi. Oltinchi bosqich, 2001 yil 11 sentyabrdan
boshlanib, hozirgi davrgacha davom etmoqda, chunki yoshlarning aksariyati terrorchilik
va boshqa zarar keltiruvchi oqimlarning qurbonlariga aylandilar va uning cho'qqisi sifatida
2014 yil Suriya va Iroq davlatining suvga boy yerlarida Islom davlati paydo bo'lib, uning
mafkuraviy ta'siri butun dunyoga ta'sir qila boshladi. Mazkur davlatning mafkurasi bevosita
Internet hamda audio va videomateriallarda tarqala boshlab, o'z girdobiga minglab yoshlarni
jalb qilish asosida qonli terrorchilik hujumlar ko'pgina dunyo mamlakatlarida yuzaga
keldi, ya'ni ÀQShda, Kanadada, Shri-Lankada, Suriya va Iroqda, Àfg'onistonda, Isroilda,
Rossiyada, Buyuk Britaniya, Germaniya va Frantsiya mamlakatlarida. Musulmonlar ham
xristian yoshlarning yovuzli terrorchilik qurbonlariga aylandilar. Chunonchi, 2019 yilning
mart oylarining o'rtalarida Kraystcherch shahrining ikkita machitlarida (Yangi Zelandiyaning
Janubiy orolida) o'q otar quroldan tegishli otishmalar yuzaga kelib,uning natijasida
politsiyaning xabariga ko'ra 50 nafar shaxs o'ldirildi, yana 50 nafari tegishli jarohatlarga
ega bo'ldi. Yangi Zelandiyaning Bosh vaziri Djasinda Àrdern bu harakatlarni terroristik
harakat deb baholadi. Ko'rinib turibdiki, oltinchi bosqichda yoshlarning e'tiqodi va sog'lom
mafkuraviy g'oyaga ega bo'lishi uchun yovuz ekstremistik va diniy fundamentalizmga ega
bo'lgan kuchlarga qarshi betinim mafkuraviy kurash ketmoqda va bu kurashda G'arbning
ommaviy madaniyat ta'siriga ham qarshi harakatlar olib borilmoqda.

Yoshlarni yod g'oyalardan saqlash, o'z fikriga ega bo'lgan , sog'lom dunyoqarashli qilib
tarbiyalashda badiiy adabiyot samarali vositalardan biri deb hisoblayman. Prezidentimiz
Shavkat Mirziyoyevning yoshlar orasida kitobxonlokni targ'ib qilishga qaratilgan say-
harakatlari ham bejiz emas. Shu maqsadda bir nechta Qaror va Farmonlar qabul qilindi.
2017 - 2021-yillarda O'zbekiston Respublikasini rivojlantirishning beshta ustuvor yo'nalishi
bo'yicha Harakatlar strategiyasi, "Kitob mahsulotlarini nashr etish va tarqatish tizimini
rivojlantirish, kitob mutolaasi va kitobxonlik madaniyatini oshirish hamda targ'ib qilish
bo'yicha kompleks chora-tadbirlar dasturi to'g'risida" gi O'zbekiston Respublikasi
O'zbekiston Respublikasi Prezidenti qarori, "2020 - 2025-yillarda kitobxonlik madaniyatini
rivojlantirish va qo'llab-quvvatlash milliy dasturini tasdiqlash to'g'risida"gi O'zbekiston
Respublikasi Vazirlar Mahkamasi qarori, shular jumlasidandir. Bu harakatlari o'z
samarasini bera boshladi. Yoshlar orasida kitob o'qishga bo'lgan qiziqish ortib boryapti.
Yuqorida keltirilgan hujjatlarda kitob noshirlariga ham turli xil imtiyozlar berilganini
ko'rish mumkin. Kitoblarning elektron savdolari ham ancha rivojlandi va bu rivojlanish
davom etmoqda. Biz o'qituvchilar turli xil fanlardan dars berish jarayonida o'zimiz
o'qigan kitoblardan tinglovchilarimizga qisqacha ma'lumotlar berib borsak, bu ham o'z
natijasini beradi, ularda albatta kitob o'qishga bo'lgan mehr paydo bo'ladi. Buni o'z
tajribamizda ham sinab ko'rdik, 15-16 yoshgacha badiiy asar o'qimagan o'quvchilarimiz
bergan tavsiyalarimizdan so'ng bir necha kitob o'qishga ulgurdilar va buni doimiy
mashg'ulotga aylantirdilar. Kitob targ'ibotidagi yana bir usul deb sovg'a sifatida yaqinlarimizga,
do'stlarimizga, o'quvchilarimizga ham kitob bersak, bu ham o'ziga yarasha samara berishi
aniq. Xalqimizda "Eng yaxshi sovg'a kitob" deb bekorga aytilmagan. Bo'lajak harbiylarni
strategiyalarni tushunishi, tarixni bilishi, ajdodlarimiz qanday salohiyatli bo'lganini Amir
Temur, Zahiriddin Muhammad Bobur, Jaloliddin Manguberdi haqidagi kitoblarni
o'qishiga bog'liq deb o'ylayman. Kitob mutolasi haqidagi faylasuflar fikrlari bilan
mulohazalarni yakunlamoqchiman.

Kitob zamonlar dengizida sayohat qilayotgan va o'zining qimmatbaho yukini avlodlardan-
avlodlarga tashiyotgan hikmat kemasidir. Frensis Bekon

Shunday odamlarni axtaringki, ular bilan suhbat qilmoq yaxshi kitob o'qimoqqa
barobar bo'lsin. Shunday kitoblarni axtaringki, mutolaasi faylasuflar suhbatiga teng bo?lsin.
A. H. Baxmanyor

Yaxshi kitoblarni bugun o?qing, yomon kitoblarni oqishga ertaga albatta vaqt topiladi.
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Isaak Barrou Nodonlar-la o'tirib-turmoqdan kitob bilan yolg'iz qolmoq yaxshiroqdir.
Qosimbek Zokir.

Kitoblar sizni minglab asr avval dunyodan o?tgan dohiylar bilan uchrashtiradi. Rene
Dekart

Kitoblarim men uchun butun umrga yetajak ulkan qirollikdir. Shekspir
Men kitoblarni emas, kitoblar meni yaratdi. Mishel de Monten

Foydalanilgan adabiyotlar ro'yhati:
1.YANGI O'ZBEKISTON STRATEGIYASI. Shavkat Mirziyoyev
2.Hurriyat.uz sayti
3.Xalq so'zi.uz sayti
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KOMPYUTER GRAFIKASIDA RANGLARNI TUTGAN O'RNI

Mullajonov Baxodirjon Arabboyevich
Ilmiy tadqiqotchi

O'zbekiston jurnalistika va ommaviy kommunikatsiyalar universiteti.

Annotatsiya: Ushbu ilmiy maqolada kompyuter grafikasi sohasida ranglarni to'g'ri
tanlashda e'tibor berish kerak bo'lgan jihatlar o'rganib chiqilgan. Shuningdek ranglarni
o'zaro mosligini ta'minlash, kompyuter grafikasini turlariga qarab foydalaniladigan ranglar
ichidan optimal variantlar tanlash bo'yicha kerakli tavsiyalar berilgan.

Kalit so'zlar: Kompyuter grafikasi, rastrli grafika, vektorli grafika, fraktal grafika, rang,
rang tizimlari, rgb rang tizimi, cmyk rang tizimi, axborot texnologiyalari.

Bugungi kunda kompyuter texnologiyalari kun sayin rivojlanib bormoqda. Dastlab
yaratilgan elektron hisoblash mashinalari ma'lumotlarni qora ekranda oq yozuvlar bilan
aks ettirgan bo'lsa, hozirgi zamonaviy kompyuterlar tabiatda bor ranglarni monitor
ekranida taqdim eta oladi. Ba'zi zamonaviy kompyuter ekranlarida aks etkan tasvirlarga
qarab, hayotdagidan xam go'zalroq ko'rinayotgandek tasavvur paydo qilib, hayrat uyg'otadi.
Bunga sabab: monitorda piksellar sonining ko'pligi va millionlab ranglarni aks ettirib bera
olish qobiliyatidir.

Kompyuter grafikasi sohasini rivojlanishi axborot texnologiyalariga juda katta yangiliklar
olib kirdi. Elektron hisoblash mashinalari ranglarni aks ettira olishi, ularda turli hayotiy
tasvirlarni namoyish qilib berishi zamonaviy kompyuterlar paydo bo'lishiga dastlabki
qadam edi. Bu uchun GPU (grafik protsessor) degan qurilma kerak bo'ldi. Grafik protsessorni
qanchalik kuchli bo'lishi, kompyuterni ranglar, dizayn, 3d texnologiyalari sohasida yaxshi
ishlashini ta'minlab beradigan bo'ldi. Hozirgi kunda zamonaviy kompyuterlarni eng qimmat
qurilmalaridan biri bu aynan grafik protsessordir.

Biz ko'zimiz bilan ko'rib turgan yoritilgan buyumdan qaytgan yorug'lik ko'zimizga
tushadi va asab hujayralarini qo'zg'otadi. Asab hujayralari miya bilan to'g'ridan to'g'ri
bog'langanligi uchun ko'zdagi yorug'lik miyaga o'tadi. Shunda bizni ongimizda ko'rish
tuyg'usi paydo bo'ladi. Rang kuzatuv tassurotini boyitish va tasvirni axborotga boyitish
rolini o'ynaydi. Rang tushunchasi odamning ko'zi yorug'likni qanday qabul qilishi bilan
bog'liq. Inson ko'zi ko'radigan yorug'lik bu 400-700 nm (nanometr)gacha bo'lgan to'lqin
uzunligiga ega elektromagnit to'lqinlardir. [1,127]

Ranglar kompyuter grafikasini turli sohalarida turlicha qo'llaniladi. Kompyuter grafikasini
uch turi mavjud bo'lib: rastrli, vektorli va fraktal grafika. Ular bir-biridan qog'ozda bosib
chiqarilishi va monitorda aks ettirilishi bilan farqlanadi. [2,57]

- Rastrli grafikada tasvir qog'ozda nuqtalar, ekranda piksellar orqali hosil qilinadi.
Nuqtalar soni ko'pligi rasm, shakl, grafik va hokazolarni sifatli bo'lishini taminlab
beradi. Rastrli grafikani kamchiligi: tasvirni kattalashtirib, kichiklashtirilganda nuqtalar
o'lchovi kattalashishi bilan tasvir aniqligi yomonlashadi;

- Vektorli grafikada tasvirning asosiy elementi bu chiziqdir. Bunda chiziq to'g'ri va
egri chiziq bo'lishi mumkin. Rastrli grafikada chiziqlar nuqtalar yordamida yaratilinsa,
vektorli grafikada tasvirlarni yaratishda nuqtaga nisbatan umumiyroq chiziqlardan
foydalaniladi. Shuning hisobiga tasvirlar vektorli grafikada aniqroq ko'rinadi. Tasvirni
xotiradan kam joy olishi bu vektorli grafikani afzalliklaridan biridir. Bunga sabab xotirada
chiziqni o'zi emas, unga tegishli parametrlarni saqlanishidir;

- Fraktal grafika bu tasvirni chizish emas, balki uni matematik hisoblovchi dasturlar
yordamida qurishdir. Bunda tasvir matematik formulalar yordamida xosil qilinadi. Fraktal
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grafika o'yin sanoatida keng qo'llaniladi. Fraktal grafika matematik formulalar yordamida
tasvirni avtomatik yaratadi. Fraktal grafika jarayonlarni modellashtirish, turli qiziqtiruvchi
dasturlar yaratish, tahlil qilishda keng qo'llaniladi.

Ranglarni anglashda ta'sir qiluvchi asosiy uchta omil mavjud: yosh, jins va madaniyat.
Ba'zi madaniyatlarda, oq rang baxt va poklik bilan bog'liq. Ayollar turmush qurganda oq
ko'ylak kiyishi orqali baxtni poklikni o'zida ifodalamoqchi bo'lishadi. Turli xil madaniyatlarda
turlicha xolatlarda oq rang kiyish mumkin. Chunki, bu madaniyatlarda oq, qayg'u va o'lim
bilan bog'liq. Bu va shunga o'xshash omillar ranglarning insonning hissiyotlari va xulq-
atvoriga ta'sirini o'rganishda e'tiborga olinishi kerak. [3,145]

Qizil, sariq va to'q sariq ranglarni o'z ichiga olgan ranglar issiq ranglar deb hisoblanadi
va hayajonlangan his-tuyg'ularni ifodalaydi.

Sovuq ranglar ko'k, binafsha va yashil ranglarni o'z ichiga oladi. Ushbu ranglar xotirjamlik,
salqinlik keltirib chiqara oladi.

Grafik dizayn va nashriyot sohasida ranglar ko'pincha ma'lum tuyg'ularni uyg'otish
uchun qo'llaniladi. Ranglar ba'zi kishilarning fiziologiyasiga, xulq-atvoriga va kayfiyatiga
ta'sir ko'rsata oladi.

Rang tanlashda grafik dizaynni qaysi sohasida ishlashimizga qarab, uni istemolchilar
qay tarzda qabul qilishlariga qarab qaror qabul qilishimiz lozim. Bunda ranglarni o'zaro
mosligini ta'minlash, ma'lum tuyg'ularni uyg'ota olishi, odamlarni ko'ziga yoqimli bo'lishi
kabi jihatlarni hisobga olish zarurdir.

Foydalanilgan adabiyotlar ro'yhati:
1.D., Poornima & Byeon, Haewon & Jerith, G. & Priya, R.K.. (2023). Computer

Graphics And Multimedia. 10.59646/compgrap/034.
2.Kurbanov, Sultanboy. (2022). Methods and models of surface formation in the

process of three-dimensional modeling. Asian Journal of Research in Social Sciences
and Humanities. 12. 272-280. 10.5958/2249-7315.2022.00187.3.

3.Davron Mansurov, & A. Safarov. (2023). STAGES OF DEVELOPMENT AND
THE NEW IMAGE OF POLITICAL PARTIES IN UZBEKISTAN. American Journal
of Interdisciplinary Research and Development,  15,  155-161.
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MAKTABGACHA TA'LIM TASHKILOTLARIDA AKTDAN FOYDALANISH

Rustamova Umida
SamDU maktabgacha ta'lim yo'nalishi 4-bosqich talabasi

"Taqdimot - ta'limiy mini multfilm, bu chiroyli rasmlarga
ega elektron ovozli kitob bo'lib, bu onalar uchun uydan chiqmasdan
va uzoqlarga uchmasdan o'z farzandiga atrofdagi dunyoni o'zi
ko'rganicha aytib berishlari uchun ajoyib vositadir. mamlakatlar"

Viktoriya Kuznetsova

Annotatsiya: maqolada maktabgacha yoshdagi bolalarning rivojlanishida axborot
texnologiyalarining o'rni va uni maktabgacha ta'lim tashkilotlarida ta'lim-tarbiya jarayonida
to'g'ri tashkil qilish usullari atroglicha yoritilgan.

Kalit so'zlar: texnologiya, texnika, intellektual, kompyuter, multimediya, innovatsiya.

Axborot texnologiyalarini har qanday darajadagi ta'lim tizimiga kiritish bugungi kunda
jahon ta'lim jarayonini rivojlantirishning eng barqaror tendensiyalaridan biri hisoblanadi.
Shu nuqtai nazardan, multimedia orqali ta'lim sohasida keng foydalanish kundan-kunga
rivojlanib bormoda. Multimedia texnologiyalari orqali o`qitish o'rganish samaradorligini
oshiradi, chunki ulardan foydalanish o'quvchilarni axborotni idrok etish jarayoniga jalb
qilishga yordam beradi. Rivojlanayotgan zamonaviy axborot jamiyati sharoitida bolalarning
katta maktabgacha yoshdan boshlab kompyuterni erta o`rganishi ob'ektiv zaruratga
aylanmoqda. Bugungi kunda maktabgacha ta'lim muassasalarida multimedia texnologiyalaridan
ko'proq va muvaffaqiyatli qo'llanilmoqda.

Maktabgacha ta'lim tizimida axborot-kommunikatsiya texnologiyalaridan foydalanishdan
kutiladigan natijalar quyidagilarda yaqqol namoyon bo`ladi:

-maktabgacha ta'lim sohasida ta'lim sifati va bolalarni maktabga tayyorlash
samaradorligining yaxshilanishi;

-bolalarning erkin fikrlashi doirasi va dunyoqarashining kengayishi;
- bolalarning intellektual, ijtimoiy-hissiy va ijodiy rivojlanishi darajasining oshishi;
-ota-onalar bilan maktabgacha ta'lim tashkiloti hamkorligining yanad mustahkamlanishi

va qulaylikni ta'minlashi bilan afzaldir.
Texnika vositalari bilan to`la jihozlangan, ko`rgazmalarga boy mashg'ulot, ertaliklar,

tadbirlar va chet tililarini o`rgatish bo`yicha to`garak mashg'ulotlari boladagi qobiliyat
va iqtidorni yuzaga chiqarishda, uni rivojlantirishda ijobiy ta'sir ko`rsatadi. Ayniqsa axborot
texnologiyalari va innovatsiyalarning imkoniyatlari bollarning aqliy intellektual rivojlanishiga
o`zining ijobiy ta'sirini ko`rsatadi, shu jihatdan, ilk va maktabgacha yoshdagi bolalar
rivojlanishiga qo`yiladigan Davlat talablari, "Takomillashtirilgan ilk qadam" Davlat o`quv
dasturi asosida bilim va ko`ikmalarni egallagan, axborot kommunikatsiya texnologiyalari
vositalari va ulardan to`g'ri foydalana oladigan 6-7 yoshli bola axborot zamonaviy, ilg'or
texnologiyalar asosida ta'lim berayotgan maktab ta'limiga jismonan tayyor, yetarli intellektual
ko`nikmalarga ega, psixologik tayyorlangan holda yo`llanadi.

Axborotlashtirish jarayonida maktabgacha ta'lim tashkilotidagi tayyorlov guruh xonalarini
yetarlicha jihozlash, multimediya jihozlari uchun moslashtirish masalalarini hal etish,
maktabgacha ta'lim tashkilotida faoliyat yuritayotgan pedagog xodimlarning AKT bo`yicha
savodxonligini oshirish ustuvor vazifalardan biriga aylanmoqda. Maktabgacha ta'lim tizimida
axborot-kommunikatsiya texnologiyalaridan foydalanish bir necha yo`nalishlarda o`z
ifodasini topadi:
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-axborot-kommunikatsiya texnologiyalaridan bolalar bilan bo`lgan masofaviy ta'lim-
tarbiya jarayonida foydalanish;

-axborot-kommunikatsiya texnologiyalaridan masofaviy ta'limda pedagoglarning
otaonalar bilan hamkorlik jarayonida foydalanish;

-axborot-kommunikatsiya texnologiyalaridan metodik ishlarni tashkil etishda, ta'lim
sifatini oshirishda tarbiyachilar bilan ishlash jarayonida foydalanish.

Zamonaviy axborotlashgan jamiyat maktabgacha ta'lim tashkiloti pedagoglari oldiga
bir qator vazifalarni qo`yadi. Eng avvalo, pedagog kompyuter o`yinlarini va ta'lim
dasturlarini tanlashda bolaga boshchilik qilishi kerak. Buning uchun tarbiyachi kompyuter
savodxonligini egallagan bo`lishi zarur, shuningdek maktabgacha yoshdagi bolalar bilan
olib borilayotgan ta'lim-tarbiya faoliyatida bevosita global internet tarmog'i resurslaridan
unumli foydalana olishi muhim. Maktabgacha yoshdagi bola hayotida o`yin - bu eng asosiy
faoliyat turi hisoblanib, u bola shaxsining shaklalnishi va rivojlanishi uchun katta ahamiyat
kasb etadi. Gap kompyuter o`yinlari haqida borar ekan, tarbiyachi o`yinlarning bola
yoshi va axloq me'yorlariga mos kelishini hisobga olishi kerak. Kompyuter o`yinlaridan
foydalanish (multimediya vositasida) bolalarga ta'lim berish samaradorligini oshirish
bilan birga bolaning aqliy va ijodiy imkoniyatlarini yuzaga chiqarishda ijobiy natija beradi.
Paint dasturida bola rasm chizish jarayonida tasvirlagan predmet yoki hayvon, tabiat
manzarasi yoki odam rasmiga rang tanlashi, mavjud ranglarni farqlashi, ularni joy-joyida
ishlatishi, natijada o`z ishini baholashi davomida uning individual shaxs xususiyatlari,
qiziqishlari oddiy qog'ozga rasm chizgandan ko`ra yaqqolroq ifodalanadi.

O'quv faoliyatidan tashqari multimedia taqdimotlari bolalarning bilimlarini
mustahkamlash va tizimlashtirishga yordam beradi; ular idrok, diqqat, xotira, fikrlash
kabi intellektual faoliyat uchun zarur bo'lgan aqliy qobiliyatlarni rivojlantirish uchun
ham muvaffaqiyatli qo'llanilishi mumkin. Shuningdek, tadqiqotimiz davomida multimediali
taqdimotlardan foydalanish ta'lim yo'nalishlari mazmunini birlashtirishga, maktabgacha
yoshdagi bolalarning integrativ fazilatlarini shakllantirishga va bolalarga olingan bilimlarni
kognitiv ijodiy muammolarni hal qilishda qo'llashga imkon berishini aniqladik. Eng
muhimi, multimedia taqdimoti shaklida taqdim etilgan material bolalarda juda yorqin his-
tuyg'ularni uyg'otadi, yangi axborot texnologiyalari bilan interaktiv o'zaro ta'sir qilish
imkoniyatini beradi va shuning uchun kattaroq maktabgacha yoshdagi bolalar uchun
qiziqarli va qulayroq bo'ladi.

Bugungi kun pedagoglari zmon bilan hamnafas ravishda o`z bilim va ko`nikmalarini
mustaqil oshirib borishlari zarur. Xulosa o`rnida shuni ta'kidlash joizki, axborot
kommunikatsiya texnologiyalari maktabgacha ta'lim tizimida pedagogik jarayonni tashkil
etishda, uzluksiz metodik xizmat ko`rsatishda, metodik faoliyatni rejalashtirishda,
pedagoglar, tibbiy xodimlar va boshqa mutaxassislar faoliyatini nazorat qilishda, butun
bir tizimning aniq monitoringini olib borishda qulaylik yaratadi.

Foydalanilgan adabiyotlar ro'yhati.
1."O'zbekiston Respublikasi ilk va maktabgacha yoshdagi bolalar rivojlanishiga

qo'yiladigan davlat talablari" 2018 yil
2."Takomillashtirilgan ilk qadam" davlat o'quv dasturi 2022 yil
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ALTERNATIVE WAYS OF EXPRESSING LINGUISTIC CONSTRUCTS

Mahametova Dilnavoz Botirovna
Department of foreign languages,

Tashkent University of Information Technologies
Muhammad al- Khorazmiy (PhD)

Abstract: This article focuses on periphrasis, a crucial linguistic skill that enhances
understanding, deepens expression, and enriches communication. One instrument for
communication is the periphrasis, and using linguistic periphrasis enhances the expressiveness
of both spoken and written language. I will examine the importance of linguistic periphrases
and emphasize how they might improve communication in this piece.

Keywords: simile, allusion, euphemism, metaphor, metaphorical epithet, impressiveness,
emotiveness, statement, linguistic periphrasis, indirect speech, word combination, improves
clarity, supplementary context, alternative method.

Several elements have an impact on how contemporary philological trends emerge.
Technological developments are essential because they make digital tools for language
study and literary legacy preservation possible. Language studies are impacted by the
cross-cultural encounters that globalization promotes. Language dynamics are influenced
by socio-political developments, which mirror social changes. Expanding philological
perspectives is achieved through interdisciplinary collaboration with sciences such as
psychology and neuroscience. Language courses are shaped by educational reforms,
which prioritize real-world applications. Furthermore, the internet's democratization of
information allows for more extensive language investigation, which supports philology's
dynamic progress in modern situations.

Linguistic periphrases,  sometimes referred to as circumlocutions or  indirect speech,
are structures in which a word or phrase is used to convey meaning or an idea that may
be communicated in a single word or phrase instead. It entails describing something with
more words than are necessary, frequently adding nuances and levels of meaning. In
addition,  peri phrases are essential for  improving communication's clarity and
comprehension. They add more background, justification, and information to make sure
the intended meaning is understood correctly.

Periphrasing is mostly used to express a unique perspective on the thing being described.
In order to accomplish this, the widely acknowledged designation of the thing is
substituted with a description of one of its attributes or  characteristics that,  in the
author's opinion, is most crucial to the object's characteristic. "The gentle / soft / weak
sex" (women); "my better half (my spouse)"; "minions of Law" (police), etc. are examples
of periphrases that grow commonplace and are commonly acknowledged periphrastic
synonyms.

By utilizing periphrases,  authors and speakers can avoid making clear-cut,  simplistic
assertions. Periphrases provide several approaches to expressing concepts and describing
circumstances. They help us avoid using the same words again and over, which makes
our communications and discussions more intriguing and engaging.

Rather than stating "he is old," one could state "he has seen many winters," which
would convey a sense of maturity and life experience.

By stating "she is expecting a child," as opposed to "she is pregnant," one might
emphasize the excitement and expectation that come with being pregnant.

Periphrasing is another  popular  way to show respect and civility. For  example,  one
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could say, "Could you please lend me a hand" (can you help me) or "Would you mind
helping me?" instead of asking someone to do something explicitly.

This type of language periphrasis lessens the force of the request and is frequently
employed to make it sound more courteous and less demanding. "I am absolutely
starving" is another  illustration of hunger. This type of periphrasis strengthens and
emphasizes the point, increasing its effect.

Another metaphorical device that adds diversity, impact, and artistic flair to speech
is periphrasis. This phenomenon bears some similarities to creative representational
devices including metaphor, euphemism, simile, allusion, and metaphorical epithet,
among others. For instance, Ralph Waldo Emerson once said, "Life is a journey, not a
destination." A "journey" is a lifelong process filled with encounters, obstacles, and
revelations. The Greek tale of Atlas, one of the second generation of Titans, the earliest
gods in Greek mythology, is the source of the metaphor "to carry the weight of the world
on one's shoulders." However, Atlas carried the celestial sphere, or the sky, rather than
"the weight of the world" as such. Phonological periphrases are widely used in poetry,
strengthening the emotions and avoiding using simple statements:

The Fire Of Passion
by Shadow Of Light
You burn within me (love me)
Like the fire of passion (strong desire)
When I see you
My eyes smile once again (be happy)
My lips long for  you (kiss)
My heart pounds within my chest. (beats fast)

In conclusion, by adding extra clarity, originality, and expressiveness, linguistic
periphrases significantly improve communication. They enrich our  language with richness
and diversity,  which increases its impact,  memorability,  and engagement. Periphrasing
aids in accurate understanding, evoking feelings, and delivering a clear message in both
written and spoken communication.

Adopting linguistic periphrases can improve communication and make the language
more dynamic and richer.
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TALABALARNING HUQUQIY KOMPETENTLILIGINI
RIVOJLANTIRISHDA MUAMMOLI TA'LIMNING O'RNI.

O'zbekiston xalqaro islom akademiyasi
Katta o'qituvchisi Z.Mamazova

Annotatsiya: Ushbu maqolada oliy ta'lim tizimida muammoli ta'lim texnologiyasining
ahamiyati, uning qo'llanilishi va bu asosida ta'lim samaradorligiga erishish  mumkinligi
yoritilgan.

Kalit so'zlar: muammo, ta'lim, muammoli ta'lim, muammoli ta'lim texnologiyalari,
muammoli vaziyat, yechim, natija.

Kirish
So'ngi yillarda ta'lim mazmunini samaradorligini oshiruvchi ta'limning bir qator ishonchli

interfaol metod va yo'llari izlanmoqda. Hozirgi kun tajribasida muammoli ta'lim deganda
mashg'ulotlarda o'qituvchi-pedagoglar tomonidan yaratiladigan muammoli vaziyatlar va
ularni yechishga qaratilgan o'quvchilarning faol mustaqil faoliyati tushuniladi. Buning
natijasida talabalar kasbiy bilimlarga, ko'nikmalarga ega bo'ladi va fikrlash qobiliyatlari
rivojlanadi. Muammoli ta'lim texnologiyasida quyidagilar asos qilib belgilanadi: ijtimoiy,
konstruktsiyalash, badiiy ifodalash, ilmiy-tadqiqiy. Bu asoslarni amalga oshirish uchun
quyidagilar tavsiya etiladi: so'z, san'at asarlari, texnik qurilmalar, o'yinlar va boshqalar.

Bu esa bilimlarni o'zlashtirishning ilmiy-tadqiqot usulini yuzaga keltiradi. Muammoli
vaziyatning mohiyati - talabaga tanish bo'lgan ma'lumotlar va yangi faktlar, hodisalar
o'rtasidagi ziddiyatdir. Bu ziddiyat bilimlarni ijodiy o'zlashtirish uchun harakatlantiruvchi
kuchdir.

Muammoli ta'lim texnologiyalari talaba faoliyatini faollashtirish va jadallashtirishga
asoslangan. Muammoli ta'lim texnologiyasining asosi - insonning fikrlashi muammoli
vaziyatni hal etishdan boshlanishi hamda uning muammolarni aniqlash, tadqiq etish va
yechish qobiliyatiga ega ekanligidan kelib chiqadi. Muammoli ta'lim talabalarning ijodiy
tafakkuri va ijodiy qobiliyatlarini o'stirishda jiddiy ahamiyatga ega.

Muammoli ta'limning bosh maqsadi - talabalarning o'rganilayotgan mavzuga doir
muammolarni to'liq tushunib yetishiga erishish va ularni hal eta olishga o'rgatishdan iborat.
Muammoli ta'limni amaliyotda qo'llashda asosiy masalalardan biri o'rganilayotgan mavzu
bilan bog'liq muammoli vaziyat yaratishdan iborat.

Turli o'quv fanlari bo'yicha o'qituvchilar darslar jarayonida muammoli vaziyatlar
hosil qilishni va ularni yechish usullarini oldindan ko'zda tutishlari kerak.

Muammoli vaziyat yaratish usullari:
- o'qituvchi o'quvchilarga dars mavzusi bilan bog'liq ziddiyatli holatni tushuntiradi va

uni yechish yo'lini topishni taklif qiladi;
- bir masalaga doir turli nuqtai-nazarlarni bayon qiladi;
- hal etish uchun yetarli bo'lmagan yoki ortiqcha ma'lumotlar bo'lgan yoki savolning

qo'yilishi noto'g'ri bo'lgan masalalarni yechishni taklif etadi va boshqalar.
Muammoli vaziyatni hal etish darajalari:
- o'qituvchi muammoni qo'yadi va o'zi yechadi;
- o'qituvchi muammoni qo'yadi va uning yechimini talabalar bilan birgalikda topadi;
- o'quvchilarning o'zlari  muammoni qo'yadilar va uning yechimini topadilar.
Muammoli vaziyatni yechishda qo'llaniladigan usullar:
- muammoni turli nuqtai-nazardan o'rganish, tahlil qilish;
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- solishtirish, umumlashtirish;
- faktlarni aniqlash va qiyoslash;
- vaziyatga bog'liq xulosalar chiqarish;
- talabalarning o'zlari aniq savollar qo'yishi va boshqalar.
Muammoli ta'lim texnologiyasi juda qadim zamonlardan shakllanib kelmoqda. Jumladan,

qadimgi Grestiyada muammoli savol-javoblar, qadimgi Hindiston va Xitoyda muammoli
bahs-munozaralardan keng foydalanilgan. Muammoli ta'limni amerikalik psixolog, faylasuf
va pedagog Dj. Dyui  1894 yilda Chikagoda tashkil etgan tajriba maktabida qo'llagan. XX
asrning 60-yillarida bu yo'nalishda tadqiqotlar olib borildi. 70-80-yillarga kelib, amaliyotga
keng joriy etildi.

Muammoli ta'limning asosiy g'oyasi bilimlarni talabalarga tayyor holda berish emas,
ular tomonidan dars mavzusiga tegishli muammolar bo'yicha o'quv-tadqiqotlarini bajarish
asosida o'zlashtirilishini ta'minlashdan iborat.

O'zbekistonda muammoli ta'limni qo'llash bo'yicha bir necha asrlar davomida maktab
va madrasalarda suqrotona savol-javob usulidan keng foydalanish asosida talabalarda ziyraklik,
hozirjavoblik sifatlari hamda go'zal nutq tarkib toptirilgan.

Suqrotona savol-javob usuli hozirgacha eng samarali ta'lim usullaridan biri sifatida
qo'llaniladi. Bunda talaba chuqur mantiqiy fikrlashga, ziyraklikka, aniq va to'g'ri so'zlashga,
nutqning mantiqiyligi va ravonligiga hamda tanqidiy, ijodiy fikrlashga o'rgatilgan. Masalan,
suqrotona suhbatlar deganda o'qituvchining talabani mustaqil va faol fikrlash jarayoniga
olib kirishi hamda uning fikrlashidagi noto'g'ri jihatlarni ziyraklik bilan aniqlagan holda
ularni tuzatish yo'liga olib chiqishdan iborat usullar nazarda tutiladi.Bunday suhbat
bosqichlarini quyidagicha soddalashtirib ifodalash mumkin;

1.Savol-javoblar orqali talabaning bilim darajasi va fikrlash qobiliyatini umumiy
tarzda aniqlash.

2.O'rganilayotgan mavzuning mazmunini talaba motivlariga muvofiqlashtirish. Bu, asosan,
talabaning qiziqish va qobiliyatlariga mos bo'lgan misollar tanlash orqali amalga oshiriladi.

3.Talabani faol muloqotga olib kirish. Bunda asosan rag'batlantirish usullaridan
foydalaniladi.

4.Talaba o'zini bilmaydigan odamdek, o'quvchidek tutib, savollar berib boradi.
5.Talabaning to'g'ri fikrlarini maqtash orqali uni yanada erkin va chuqurroq fikrlashga,

so'zlashga jalb qilish.
Talabaning xato fikrlarini aniqlab borish.
6.Talabaning xato fikrlariga nisbatan to'g'ri fikrni o'qituvchi tomonidan yaqqol mantiqiy

asoslangan shaklda bayon qilish yoki tushuntirish orqali talaba uchun muammoli vaziyat
yaratiladi va talabani o'z xatolarini o'zi tuzatishiga yo'naltiriladi.

Bundan ko'rinib turibdiki, ushbu usul yuqori natija berishi shubhasiz bo'lib, ammo
buning jiddiy shartlari ham mavjud. Bular o'qituvchining keng bilimga va ijodiy fikrlash
qobiliyatiga, yuqori muloqot madaniyatiga, pedagogik mahoratga ega bo'lishi kabilardan
iborat.

Muammoli ta'lim mashg'ulotlarini tashkil etish va boshqarish quyidagi bosqichlarni
o'z ichiga oladi:

- o'quv fani va darslar mavzusini o'rgatishda ular bilan bog'liq muammoli masalalarni
belgilash;

- ulardan muammoli vaziyatlar hosil qilish va amalda foydalanishni oldindan rejalashtirib
borish;

- talabalarning tayyorgarlik darajasini hisobga olish;
- zarur o'quv vositalarini tayyorlash;
- muammoli vaziyatdagi mavjud ziddiyatni ko'rsatish;
- topshiriqni va uni yechish uchun yetarli shartlarni aniq bayon qilish;



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

30

- talabalarning muammoni hal etishda yo'l qo'yayotgan xatolarini, ularning sababini
va xususiyatini ko'rsatish;

- talabalarning noto'g'ri taxminlari asosida chiqargan xulosalari oqibatini muhokama
etib, to'g'ri yo'lni topishlariga ko'maklashish va boshqalar.

Muammoli ta'lim jarayonini quyidagi uchta asosiy bosqichga ajratish mumkin:
1.Muammoli vaziyat hosil qilish.
2.Muammoni yechish taxminlarini shakllantirish.
3.Yechimning to'g'riligini  tekshirish (olingan yechim bilan bog'liq axborotni

tizimlashtirish orqali).
Muammoli vaziyat hosil qilishda quyidagilar hisobga olinishi lozim:
Muammolar nazariy yoki amaliy yo'nalishda bo'ladi.
Darsda hosil qilinadigan muammoli vaziyat hamda talabalarga hal etish taklif etiladigan

muammoga qo'yiladigan eng asosiy talab - talabalarning qiziqishini oshiradigan, eng
kamida esa, talabalalarda qiziqish hosil qiladigan bo'lishi kerakligidan iborat. Aks holda
ko'zda tutilgan natijaga erishish imkoni bo'lmaydi.

Muammo talabalarning bilim darajalariga hamda intellektual imkoniyatlariga mos bo'lishi
shart.

Hosil bo'lgan muammoli vaziyatni yechish uchun topshiriqlar yangi bilimlarni
o'zlashtirishga yoki muammoni aniqlab, yaqqol ifodalab berishga yoki amaliy topshiriqni
bajarishga yo'naltirilgan bo'ladi.

Talabalarning muammoli vaziyatni tushunishlari, uning kelib chiqishi sabablari hamda
nimalarga, qanchalik darajada bog'liqligini idrok qila olishlari natijasida hosil bo'ladi.
Bunday tushuna olish esa talabalalarga mustaqil ravishda muammoni ifodalay olish
imkoniyatini beradi.

Muammoni yechish taxminlarini shakllantirishda o'quvchi o'zlashtirgan bilimlari asosida
kuzatish, solishtirish, tahlil, umumlashtirish, xulosa chiqarish kabi aqliy faoliyatlarni
bajaradi.

Aqliy faoliyatdagi asosiy jarayon fikrlash jarayoni bo'lib, fikrlashning sifati uning
mantiqiyligi, mustaqilligi, ijodiyligi, ilmiyligi, asosliligi, uzviyligi, tejamliligi,
maqsadliligi, tezligi, tahliliyligi, qiyosiyligi, umumlashtirilganligi, xususiylashtirilganligi,
kengligi, chuqurligi, ishonarliligi, realligi, haqqoniyligi darajasi bilan belgilanadi.

Shu bilan birga intellektual sifatlar xotira, tasavvur, anglash va shu kabi psixologik
jarayonlarning tezligi hamda boshqa parametrlari bilan bog'liq.

Intellektual taraqqiyot darajasi o'qituvchilarda hamda talabalarda  qancha yuqori bo'lsa,
shunchalik yaxshi natijalarga erishish imkoniyati hosil bo'ladi.

Shunga ko'ra talabalarda muammoni sezish, uni aniqlash, yechimiga doir taxminni
to'g'ri belgilash va yechimning to'g'riligini  tekshirish qobiliyatlari rivojlanib boradi.

Muammoni hal etishni 3 ta bosqichga ajratish mumkin:
1.Isbotlash - bu muammoning ilgari to'g'ri deb tan olingan sabablar bilan bog'liqliklarini

topish asosida amalga oshiriladi.
2.Tekshirish - buni tanlangan sababning oqibatida hal etilayotgan muammo hosil

bo'lishi to'g'riligini asoslash bilan amalga oshiriladi.
3.Tushuntirish - bu muammoning yechimi nima uchun to'g'riligini tasdiqlovchi

sabablarni aniqlash asosida amalga oshiriladi.
Talabalarning  ijodiy tafakkur va  ijodiy qobiliyatlarini   o'stirishda muammoliy ta'limdan

unumliy foydalanish uchun uninig ayrim nazariy asoslari sifatida B.Blumning yuqoridagi
mavzu ilovasida keltirilgan bilish va emotsional sohalardagi pedagogik maqsadlar
taksonomiyasi (tafakkurning bilish  qobiliyatlari rivojlanishiga muvofiq ravishdagi  oltita
darajasi)ga hamda G.Gardnerninig intellekt kopligi nazariyasiga asoslsnish maqsadga
muvofiq.
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Intellekt kopligi nazariyasining qisqacha  bayoni quidagicha:
Bu nazariyani amerikalik psixolog Govard Gardner  (1943 yil 11 iyulda tug'ilgan)

ishlab chiqqan.
Bu nazariya har  bir  odam turli darajada ifodalangan kamida sakkizta tipdagi intellektga

ega ekanligini ochib berdi. Ular quyidagilar:
1.Verbal-lingvistik intellekt-so'z xotirasi, so'z boyligi yaxshi, o'qishni yaxshi ko'radi,

so'z bilan ijod qilishni yoqtiradi. Bular shoir, yozuvchi, notiqlar.
2.Mantiqiy-matematik intellekt-hisoblash va sonlar bilan ishlashni, mantiqiy masalalar,

boshqotirmalarni echishni, shaxmat o'ynashni yaxshi ko'radi, tengqurlariga nisbatan ko'proq
abstrakt darajada fikrlaydi, sabab-oqibat bog'liqliklarini tushunadi. Bular matematik,
fizik va boshqalar.

3.Vizual-fazoviy intellekt-ko'rish obrazlari bilan fikrlaydi, karta, sxema,
diagrammalarni tekstga nisbatan oson o'qiydi, xayolga berilish, rasm chizish, modellar
konstrukstiyalashni yaxshi ko'radi. Bular rassom, haykaltarosh, me'mor, ixtirochi,
shaxmatchilar.

4.Motor-harakatli intellekt-yuqori sport natijasiga erishadi, boshqalarning harakatlari,
mimikasi, odatlarini yaxshi takrorlaydi, hamma narsaga qo'l tekkizish, buyumlarni qismlarga
ajratish va yig'ish, yugurish, sakrash, kurash tushishni yaxshi ko'radi. Hunarlarga qobiliyatli.
Bular raqqos, mim, artist, sportchilar.

5.Musiqiy-ritmik intellekt-qo'shiqlar, kuylarni eslab qoladi, ovozi yaxshi, musiqa
asbobini chaladi, xorda ashula aytadi, harakatlari va so'zlashi ritmli, o'zicha sezmasdan
kuylaydi, biror ish qilayotib, stolni ritmik chertadi. Bular bastakor, musiqachi, qo'shiqchi,
raqqoslar.

6.Shaxslararo intellekt-tengqurlari bilan muloqotni, boshqa talabalar bilan o'ynash va
ularga o'rgatishni yaxshi ko'radi, turli holatlarda yetakchi bo'lib qoladi, hamdardlikni,
boshqalarga g'amxo'rlik ko'rsatishni  biladi, boshqa talabalar unga sherik bo'lishga intiladilar.
Bular  diniy xodim,  siyosatchi,  diplomatlar.

7.Ichki shaxsiy intellekt-mustaqillik hissi, iroda kuchini namoyish qiladi, o'zinining
yaxshi va yomon xislatlarini real anglaydi, vazifalarni hech kim xalaqit bermaganda
yaxshi bajaradi, o'zini boshqara oladi, yakka ishlashni ma'qul ko'radi, o'z hissiyotlarini
aniq tasvirlaydi, o'z xatolaridan ibrat oladi, o'z qadrini bilish hissi rivojlangan. Bular
psixolog, o'qituvchi, tarbiyachilar.

8.Tabiatshunos intellekti-tabiatga, tabiat hodisalariga, jonivorlar, o'simliklarga qiziqadi,
tabiat olamini tushunish, atrof-muhitning belgilari va xususiyatlarini farqlash, tasniflash
va shu kabilarga  qobiliyatini namoyon qiladi. Bular tabiatshunos, ekolog, qishloq xo'jalik
xodimlari.

Ayrim talabalar  o'zlaridagi eng ustun intellekt tipi orqali boshqalarga nisbatan osonroq
o'qishlari mumkin. Har bir boladagi o'z vaqtida aniqlangan va rivojlantirilgan talant unga
hayotda yuksak cho'qqilarga erishish uchun yo'l ochib beradi.

Xulosa qilib aytganda,  ta'lim jarayoni talabalarga intellektning har  xil tiplarini jalb
qilishni talab etadigan tajribalar orttirish imkoniyatini beradigan holda tashkil etilishi
lozim.
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MASHINA TARJIMASINING SOHALARDA QO'LLANISHI: TEXNIK
TARJIMA TUSHUNCHASI.

Shahlo Hamrayeva Mirdjanovna
ToshDO'TAU dotsenti, filologiya fanlari doktori.

Qodirova Madinabonu Murodjon qizi
ToshDO'TAU tayanch doktoranti.

Annotatsiya. Mashina tarjimasi bugungi kunda jadal rivojlanib borayotgan va shu
bilan birga, har kungidan yuqoriroq ahamiyatga ega bo'lib turgan sohalardan biridir.
Sababi, mashina tarjimasidan nafaqat tilshunoslikka doir yo'nalishlarda, balki ilm-fanning
turli jabhalarida ham faol foydalanib kelinmoqda. Ilmiy matnlar tarjimasi badiiy matnlardan
yoki rasmiy nutqqa xos matnlardan keskin farq qiladi va tarjima uslubini ham shunga
ko'ra tanlashni talab qiladi. Ushbu maqolada biz ana shu o'ziga xosliklar haqida to'xtalib
o'tmoqdamiz. Shuningdek, texnik tarjima atamasi ustida, uning yutuq va muammolari
to'g'risida ham fikr yuritamiz.

Kalit so'zlar: tarjimashunoslik, texnik tarjima, avtomatik tarjima, tarjima uslubi, texnik
bilim darajasi, tarjimaning terminologik jihati.

Bugungi kunda zamonaviy tarjimashunoslik sohasida tarjima jarayoni turli sharoitlarda va
qo'llanish sohalarida amalga oshirilganda uning xususiyatlarini o'rganish muammosiga
qiziqishning ortishi tendensiyasi kuzatilmoqda. Bu inson faoliyatining ko'plab sohalarida
yuqori sifatli matnlarni yaratishga bo'lgan ehtiyojning ortib borayotgani bilan izohlanadi,
chunki biznes, davlat idoralari va boshqalar egaligiga tushadigan hujjatlar hajmi o'sishda
davom etmoqda. Matnlarni tarjima qilish zarurati qadimgi davrlarda paydo bo'lgan,
ammo keyingi paytlarda u doimiy ravishda o'sib bormoqda. Agar ilgari badiiy adabiyot
tarjimasi alohida o'rin tutgan bo'lsa, hozir jahon taraqqiyoti natijasida ham tor, ham keng
ixtisoslashgan texnik matnlar tarjimasi alohida o'rin egallaydi.

Tarjima sohasida texnik tarjima atamasi ham mavjud bo'lib, uni avtomatik tarjima  bilan
chalkashtirmaslik zarur. Texnik tarjima deganda, muayyan ixtisoslikkka tegishli, ilmiy
terminlar bilan boyitilgan, badiiylikdan holi matnlar tarjimasi tushuniladi. Ular, asosan,
muayyan ilmiy soha doirasidagi matnlarni o'z ichiga oladi. A.Konzli va M.Shell-Xornbining
fikricha, texnik tarjima "Texnologik ma'lumotlarga taalluqli maxsus  matnlar tarjimasining
kichik toifasi"dir. Ushbu turdagi matnlarni tarjima qilishning o'ziga xos xususiyatlarini
tushuntirish uchun texnik tarjima sohasidagi bir nechta muammolarni sanab o'tish joiz:

1.Tarjimashunoslikning umumiy tarkibidagi texnik tarjimaning o'rnini aniqlash. Tarjima
sohasidagi tadqiqotchilar va mutaxassislar uzoq vaqt davomida marketing, tibbiyot,
yuridik va iqtisodiy tarjima turlarini texnik tarjima deb tasniflab kelishgan. Bu sanab o'tilgan
tarjima turlarining har birida ma'lum miqdordagi maxsus lug'at mavjudligi bilan oqlanadi.
Biroq J. Byornning fikricha,  bu holatda diniy matnlar ham yuqoridagi sohalar  bilan
parallellik hosil qiladi, ularda ham o'ziga xos terminologiya qo'llaniladi, ammo diniy
matnni hech qachon "texnik" ro'yxatiga kiritib bo'lmaydi.

2.Terminologik jihat. Ko'pgina tarjima amaliyotchilari va nazariyotchilari texnik
matnlarning terminologik xususiyatlariga alohida e'tibor berishadi. P.Nyumarkning
tadqiqotiga ko'ra, atamalar texnik matnning umumiy hajmining 5-10% ni egallaydi.
Shunday ekan, J.Sager ta’kidlaganidek, asosiy qiyinchilik atamalarni tarjima qilishda
emas, balki ularni aniqlashdadir.

3.Texnik matnda uslub muammosi. J.Byorn bu muammoni uslub tabiatini boshqacha
tushunish, ya'ni faqat badiiy matnda uslub bo'ladi, degan keng tarqalgan fikr bilan
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bog'liq deb hisoblaydi. Biroq, agar uslub ob'ektlarni tasvirlash, so'zlarni tanlash va
jumlalarni tuzish usullarini nazarda tutsa, texnik tarjimada uslub xuddi shunday muhim
ahamiyatga ega. Shuni ta'kidlash kerakki, uslub muammosi stilistikaning asosiy tushunchasi
sifatida funktsional stilistika maktabi tomonidan ishlab chiqilgan bo'lib, unga ko'ra "uslub
nutq faoliyatida, tildan foydalanish jarayonida yaratiladi va matnda muhrlanadi. Uslub -
bu matnning muhim xususiyatlaridan biri ... ma'lum bir sohada va muloqot holatida,
ma'lum bir ekstralingvistik uslubni shakllantiruvchi omillar to'plamida belgilanadi..."
Bundan kelib chiqadiki, texnik soha mustaqil soha sifatida, deb taxmin qilish mumkin.
Umuman olganda, texnik matnni tarjima qilish faoliyat nutqning maxsus texnik uslubini
yaratishni taqozo qiladi.

4.Texnik tarjima yo'nalishining murakkabligi va individualligiga munosabat. Aksariyat
tadqiqotchilarning fikricha, texnik matnni tarjima qilish qiyin emas va maxsus o'rganishni
talab qilmaydi: "Texnik tarjima ijodiy faoliyat emas; bu faqat ko'payish va ko'chirish
jarayonidir". J.Byornning fikricha, texnik matnni optimal tarjima qilish uchun tarjimonlar
ilgari mavjud bo'lmagan, ijodiy lingvistik yechim topishlari kerak. A.Stanislavskiy
J.Byornning texnik tarjima nazariyasi rivojiga qo'shgan hissasini baholab, shunday ta’kidlaydi:
"J.Byorn texnik tarjimon rolining evolyutsiyasini o'z kasbiy faoliyatida,  xususan, yozma
taqdimotdan faol foydalanishdagi ijodiy komponentning ahamiyati ortib borishida ko'radi".
Zero, birinchidan, turli kasblarda ijodkorlikning ulushi har xil... Ikkinchidan, texnik
tarjimaning ijodiy xususiyatini tan oladigan bo'lsak, tarjima uchun atamalar asosli bo'lishi
kerak, chunki ijod shov-shuvga toqat qilmaydi. Uchinchidan, ijodkorlik haqida gapirish
mumkin, agar kasbda doimiy mavjudlik belgilari bo'lsa... texnik tarjimon ham ilmiy
muharrir kabi, kerak bo'lsa, tarjima matnidagi muallif fikrini oydinlashtirish, mantiqiy
xatolarni bartaraf etish operatsiyasini ham amalga oshiradi; yozuvchi kabi ma'lum bir
janrga xos taqdimot uslubini tanlaydi va uni saqlab qoladi; tadqiqotchi kabi formulalarning
aniqligi va ixchamligini nazorat qiladi; terminolog kabi lug'atlarda etishmayotgan
atamalarning ekvivalentlarini tuzadi; leksikograf kabi lug'atlar tuzadi. Uning ijodida
doimo mavjud bo'lgan bu harakatlarning barchasi ijodkorlikning aniq belgilaridir.

5.Tarjimonning texnik bilim darajasi. Texnik matnni tarjima qilishning asosiy maqsadi
ma'lum bir hujjat muallifi tomonidan dastlab taqdim etilgan ma'lumotlarni yetkazishdir.
Asl muallif o'rganilayotgan sohada tajribali mutaxassis bo'lmagan holda u yoki bu hujjatni
yaratadi, shuning uchun bu holda texnik tarjimonning vazifasi tarjima matnini xuddi
shunday ishonchli tarzda yaratishdan iborat bo'ladi. Biroq texnik matnning yuqori sifatli
tarjimasini tuzish uchun o'rganish mavzusi bilan tanishish va tavsiflangan sohada ma'lum
bilimlarga ega bo'lish zaruriy shartlar ekanligiga e'tibor qaratish lozim. J.Byorn tarjimonning
yuqori sifatli qidiruv ishlarini olib borishi, parallel matnlardan foydalanishi, umumiy
ilmiy-texnikaviy tamoyillarni yaxshi tushuna olishi muhimligini qayd etadi.

6.Turli xil madaniy qadriyatlar va konvensiyalarni taqqoslash. Butun soha sifatida texnik
tarjimaning muammolaridan biri matnlarni manba tilidan maqsadli tilga tarjima qilishda
mutaxassislar va tadqiqotchilarning madaniyatlar va tanlangan tillarda so'zlashuvchilarning
xususiyatlari va o'ziga xos xususiyatlarini idrok etish va farqlashni umumiy istamasligidir.
Xorijiy tadqiqotchilar texnik yozuvchining mas'uliyati bilan kesishadigan texnik
tarjimonning mas'uliyati muammosiga e'tibor berishadi: "Texnik tarjima asl nusxa madaniyati
va tarjimasi, konventsiyalari, ko'riladigan tilning matn turi,  janr sharoitlari, registr,
uslub va tomoshabinlarning aniq tushunchasi, tarjimasi haqida batafsil ma'lumotni o'z
ichiga oladi".

Texnik matnni tarjima qilishda e'tiborga olinishi kerak bo'lgan muhim jihat grammatik
xususiyatlardir. Bunday ixtisoslashuv matnlarida ko'pincha qo'shma va murakkab gaplarni,
shuningdek, shaxssiz va noaniq shaxs jumlalarini uchratish mumkin. Shuning uchun
tarjimada ko'p narsa gapning to'g'ri tuzilishiga bog'liq. Bundan tashqari, ingliz tili analitik
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tillar guruhiga kiruvchi til namunasi bo'lsa, o'zbek tili sintetik tillar guruhiga kiradi, bu
esa tarjima qilishda gapdagi so'zlarning ma'lum tartibi va mantiqiy urg'ularni joylashtirish
kabi muammolarning paydo bo'lishiga olib keladi.

Bir tabiiy tildan boshqasiga tarjima juda muhim vazifadir. Dunyodagi biznes va ilmiy
matnlar miqdori tobora ortib borayotgan bu davrda ilmiy va biznes domenlarida mavjud
bo'lgan kitoblar va maqolalarni o'zga tillarda nashr etish  zaruriy ehtiyojga aylanib bormoqda.
Xalqaro aloqalar va hamkorlik, huquqiy shartnomalar, texnik hujjatlar, ko'rsatmalar,
e'lonlar, reklamal va boshqa matnlarni tarjima qilish zarurati paydo bo'lishi tabiiy.

Shunday qilib, mashina tarjimasi biznes maqsadlarida, madaniyatlararo muloqotda va
boshqa ko'plab sohalarda foydali bo'lishi mumkin bo'lgan katta hajmdagi matnlarni avtomatik
ravishda tarjima qilish uchun ishlatilishi mumkin. Tarjimonlar internet resurslaridan ham
professional muloqot uchun, ham ixtisoslashgan sohalarda, lingvistik xususiyatga ega
ma'lumotlarni qidirish uchun foydalanadilar.
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ENHANCING EDUCATIONAL EQUITY AND LEARNING OUTCOMES:
THE IMPORTANCE OF PARALLEL TEXTBOOKS IN EDUCATION SYSTEMS

Matyakubova Noila Shakirjanovna
Teacher of Foreign language faculty in Alfraganus University

Abstract. Educational inequity remains a persistent challenge, hindering the full potential
of students across diverse backgrounds. One critical factor contributing to this disparity is
the lack of accessible and engaging learning materials. This article explores the concept of
parallel textbooks, a promising approach to address this issue and improve learning outcomes
for all students.

Keywords: Parallel textbooks, educational equity, learning outcomes, diverse learning
needs, inclusive education, personalized instruction, cultural diversity, linguistic diversity.

Introduction. In the quest for educational equity and improved learning outcomes,
the structure and content of textbooks play a pivotal role. However, traditional, one-size-
fits-all textbooks often fail to address the diverse needs of learners, leading to educational
disparities. To tackle this challenge, the concept of parallel textbooks has emerged as a
promising solution. Parallel textbooks, which provide alternative versions of the same
content tailored to different learning levels or preferences, offer a pathway towards a
more inclusive and effective education system. This article explores the importance of
creating parallel textbooks and their potential impact on educational equity and learning
outcomes.

Addressing Diverse Learning Needs
One of the primary advantages of parallel textbooks is their ability to cater to the

diverse learning needs of students. In any classroom, students exhibit a wide range of
learning styles, abilities, and preferences. A single textbook may not adequately
accommodate these differences, leaving some students struggling to engage with the
material. Parallel textbooks offer  a powerful solution by providing multiple versions of
the same content, tailored to different learning styles, abilities, and linguistic needs.
These versions can vary in complexity, vocabulary level, presentation style, and even
language of instruction, allowing students to access and engage with the content in a way
that resonates with them.

Promoting Inclusive Education
Parallel textbooks contribute to the realization of inclusive education, where every

student, regardless of their background or abilities, is provided with equal opportunities
to learn and succeed. Inclusive education goes beyond mere physical access to classrooms;
it encompasses the provision of learning materials and teaching methodologies that
accommodate the diverse needs of learners. Parallel textbooks support this objective by
accommodating different learning paces, language proficiencies, and cognitive abilities,
thereby fostering a learning environment where every student feels valued and supported.

Enhancing Learning Outcomes
The availability of parallel textbooks can significantly impact learning outcomes by

facilitating personalized and differentiated instruction. When students have access to
materials that align with their individual learning needs and preferences, they are more
likely to stay engaged, motivated, and successful in their learning endeavors. Additionally,
parallel textbooks allow educators to implement differentiated instruction strategies,
tailoring their teaching approaches to meet the specific needs of diverse learners. As a
result, students experience improved comprehension, retention, and application of
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knowledge, leading to enhanced learning outcomes across the board.
Fostering Cultural and Linguistic Diversity
In multicultural and multilingual societies, parallel textbooks serve as powerful tools

for preserving and promoting cultural and linguistic diversity in education. By offering
textbooks in multiple languages or  dialects,  educational institutions can ensure that
students from linguistic minority backgrounds have access to learning materials in their
native languages, facilitating better understanding and engagement with the content.
Moreover, parallel textbooks can incorporate culturally relevant examples, narratives,
and perspectives, thereby enriching the educational experience and promoting intercultural
understanding among students.

Benefits of Parallel Textbooks:
- Improved accessibility: Students with diverse learning needs can access content

at their appropriate level, fostering deeper understanding and engagement.
- Enhanced equity: By offering materials in different languages, textbooks can

cater  to multilingual learners,  promoting inclusion and participation.
- Reduced learning barriers: Students can overcome challenges related to reading

comprehension, vocabulary, and prior knowledge by accessing content in different
formats and levels.

- Increased motivation and engagement: Tailored materials can spark curiosity and
make learning more enjoyable, leading to better outcomes for all students.

- Reduced teacher workload: Parallel textbooks can provide teachers with
differentiated instructional materials, allowing them to personalize learning for individual
students.

Examples of Parallel Textbooks:
- Simplified versions: These versions present the same content with simplified

language, shorter sentences, and visual aids, making them suitable for students with
lower reading levels.

- Multilingual versions: Textbooks translated into different languages ensure
accessibility for students whose native language differs from the language of instruction.

- Audio versions: Audiobooks or text-to-speech options can benefit students with
visual impairments or auditory learners.

- Interactive versions: Digital textbooks with interactive elements like games,
simulations, and quizzes can enhance engagement and cater to kinesthetic learners.=

Challenges and Considerations:
- Cost and resources: Creating and maintaining multiple versions of textbooks

requires significant investment in time, effort, and expertise.
- Teacher training: Educators need training and support to effectively utilize parallel

textbooks and differentiate instruction for diverse learners.
- Standardization and assessment: Ensuring consistency in learning outcomes across

different versions while accommodating diverse needs requires careful planning and
assessment strategies.

Conclusion
In conclusion, the creation and implementation of parallel textbooks represent a

crucial step towards building a more inclusive, equitable, and effective education
system. By addressing diverse learning needs, promoting inclusivity, enhancing learning
outcomes, and fostering cultural and linguistic diversity, parallel textbooks have the
potential to revolutionize the way we deliver education. Educators, policymakers, and
stakeholders in the field of education must recognize the importance of investing in
parallel textbook initiatives and prioritize their integration into educational practices
worldwide. By doing so, we can create learning environments where every student has
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the opportunity to thrive and reach their full potential.
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ONLINE DARSLARNI TASHKIL QILISHDA ZAMONAVIY DASTURIY
VOSITALAR TAHLILI

Murodova Maftuna Ma'rufjon qizi
Nizomiy nomidagi TDPU

Axborot tizimlari va texnologiyalari 2-bosqich talabasi

Annotatsiya: Maqolada videodarslar tayyorlashda foydalaniladigan dasturiy vositalar
turlari, ulardan foydalanish qoidalari, ta'lim jarayonida dasturiy vositalar orqali o'qitishning
samaradorligi, shuningbek, avzalliklari va kamchiliklari yoritib berilgan.

Àííîòàöèÿ: Â ñòàòüå îïèñàíû âèäû ïðîãðàììíûõ ñðåäñòâ, èñïîëüçóåìûõ ïðè
ñîçäàíèè âèäåîóðîêîâ, ïðàâèëà èõ èñïîëüçîâàíèÿ, ýôôåêòèâíîñòü îáó÷åíèÿ ñ ïîìîùüþ
ïðîãðàììíûõ ñðåäñòâ â îáðàçîâàòåëüíîì ïðîöåññå, à òàêæå èõ ïðåèìóùåñòâà è
íåäîñòàòêè.

Abstract: The article describes the types of software used to create video lessons, the rules
for their use, the effectiveness of learning using software in the educational process, as well
as their advantages and disadvantages.

Kalit so'zlar: videodarslik, interaktiv testlar, online o'qitish tizimi, veb-kamera videolari,
LMS (electron ta'lim uchun platforma)

Hozirgi kunda online darslar, dunyo miqiyosida o'quvchilar uchun ko'plab afzalliklarga
ega. Ular, shu jumladan:

- O'quvchilar istalgan joyda, istalgan vaqtda darslarga qo'shilishlari mumkin.
- O'quvchilar darslar orqali o'qish va vazifalarni bajarishda o'zlariga qulay vaqt

tanlashlari mumkin.
- O'quvchilar dunyo bo'ylab istalgan maktab yoki o'quv markazi bilan bog'lanishlari

mumkin.
- O'quvchilar texnologiyadan foydalanib, animatsiyalar, interaktiv materiallar va

boshqa yangiliklardan foydalanishlari mumkin.
- O'quv materiallarining muvofiq tuzilishi: Online darslar, o'quv materiallarini

tizimli va dastlabki tushunchalaridan boshlab, qanday qilib muvofiqligini tushuntirishga
yordam bera olishi mumkin.

Boshqa tomonidan, online o'quv dasturlari iste'molchilarning samaradorlik va o'qishni
osonlashtirishda katta rol o'ynaydi.

Online darslarni tashkil qilishda videodarslarning ahamiyati katta. Videodarsliklarni
yaratishda avvalambor mavzu tanlanib, mavzu yuzasidan reja tuziladi. Reja asosida
videodarslikni tashkil etish tartibi belgilab olinadi. Videodarslikka qo'shimcha materiallar,
taqdimotlar tayyorlanadi.

Bugungi kunda videodarsliklar tayorlash uchun bir nechta dasturiy vositalar mavjud
bo'lib, ularning ayrimlarini imkoniyatlari va kamchiliklarini tahlil qildik.

iSpring Suite kurslar va o'quv videolarini yaratish uchun ko'p funktsiyali vositadir.
Dastur veb-kameradan video va audio yozib olishi, ekranni suratga olishi mumkin yoki
ikkalasini bir vaqtning o'zida bajarish mumkin.

iSpring yordamida bir necha bosqichda kurs yaratish va nashr qilish mumkin:
- PowerPoint taqdimoti asosida o'quv kursini qurish
- Audio va video hamrohlikni yaratish
- Interaktiv testlarni ishlab chiqish
- Interaktiv bloklarni yaratish
- LMS (electron ta'lim uchun platforma) uchun nashr [3].
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 Camtasia - bu iSpring kabi ekran yoki veb-kamera videolarini yozib olishi mumkin
bo'lgan yengil va foydalanuvchilar uchun qulay vosita. Shuningdek, Camtasia-da videongiz
uchun audio treklarni yozib olish mumkin. Dasturda videoni tahrirlash uchun juda ko'p
chiplar  mavjud: animatsiyalar,  video effektlar,  qatlamlar.

Asosiy xususiyatlar:
- Ekranda nima sodir bo'layotganini aniq yozib olish, shu jumladan veb-kamera,

ovoz, tizim tovushlari va boshqalarni yozib olish.
- Ko'plab vizual natijalar qo'shiladi
- Yozilganlarning taqdimotini tayyorlash
- Videokliplarni qo'shish,  kesish,  birlashtirish va bo'lish
- Audio qo'shish va tahrirlash
- Barcha mumkin bo'lgan nashriyot xususiyatlari [4].
Filmora Scrn yana bir ekran yozuvchisi bo'lib, u ham veb-kameraga yozib olish

xususiyatiga ega. O?quv videolarini yaratish uchun panorama effekti (pan & masshtablash
deb ataladigan) va kadrma-kadrga oldindan ko?rish kabi ajoyib funksiyalar mavjud.
Asbob shuningdek, o'quv qo'llanmalarini yaratish uchun asosiy funktsiyalarga ega. Misol
uchun, tomoshabinlarning e'tiborini ma'lum bir elementga jalb qilish uchun ekranda
doiralar va o'qlarni chizish mumkin. Filmora Scrn bilan yaratilgan video darsliklarni bir
marta bosish orqali YouTube'ga yuklash yoki MP4, MOV va GIF kabi deyarli har
qanday video formatida kompyuterga eksport qilish mumkin.

Filmora Scrn dasturining asosiy xususiyatlari:
- Ko'pgina video yozish dasturlari 60 kadr / sek tezlikda ishlaganda, Wondershare

foydalanuvchilariga 120 kadr / s gacha yozib olish imkonini beradi.
- Filmora Scrn nafaqat ekranni suratga olish, balki veb-kamerangiz bo'lsa,

foydalanuvchi yuzini ham suratga olish imkonini beradi.
- Filmora Scrn ekranni va foydalanuvchi yuzini yozib olishdan tashqari, mikrofon

bo'lsa, u o'rnatilgan yoki maxsus bo'lsin, audio yozib olishga ham imkon beradi [5].
Bundan tashqari Hippo Video,  Bandicam,  Panopto kabi dasturiy vositalar  mavjud

bo'lib, ular ham online darslarni samarali tashkil qilishda o'ziga xos xususiyatlari bilan
ko'maklashadi.

Xulosa qilib aytadigan bo'lsak, yuqorida keltirilgan dasturlar online o'qitish tizimida
videodarslarni mukammal darajada tayyorlash uchun, videoga asoslangan o'quv materiallari
tayyorlash uchun munosib yechimdir.
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CRITICAL THINKING AS AN IMPORTANT TEACHING SKILL OF XXI
CENTURY
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Abstract: This article addresses the question of how important critical thinking is in
teaching, and ways to significantly develop this skill in students at all stages of education.
In addition, there is some information about the characteristics of critical thinking, and
exercises are provided as examples for use in the classroom as teachers develop their
students' critical thinking abilities.

Keywords: Critical thinking, digital world, development of critical thinking skills, features
of critical thinking.

When learners learn a foreign language they have various kinds of needs which
influence their learning. Critical thinking is considered one of these learners` needs in
teaching and learning process. What is critical thinking itself?  Critical thinking is the
ability to effectively analyze information and form a judgment and to think critically, one
must be aware of his or her own biases and assumptions when encountering information,
and apply consistent standards when evaluating sources. How can it influence in teaching
foreign languages? Are there some features of critical thinking in the digital world of
XXI century? In this article it was discussed and shared some thoughts for the following
questions.

As we mentioned above this article is about the conscience of critical thinking in
learning and teaching foreign languages and ways of developing this skill in the modern
classroom of current period. In order to achieve something new for himself/herself, a
person should be aware what he/she wants and how to do it and in teaching it is called
as learners` needs. One of the most important needs in the world teaching is critical
thinking. We can contemplate it as significant skill among other ones. Now it is time to
mention why teachers should develop their learners` critical thinking skills in the
classroom.

Critical thinking is important for making judgments about sources of information and
forming your students` their own arguments. It emphasizes a rational, objective, and
self-aware approach that can help students to identify credible sources and strengthen
their conclusions. In the classroom, critical thinking teaches students how to ask and
answer the questions needed to read the world. Whether it's a story, news article, photo,
video, advertisement, or another form of media, students can use the following critical
thinking strategies to dig beyond the surface and uncover a wealth of knowledge. Let`s
have some activity for developing critical thinking and it is called "A Layered Learning
Approach". Begin by having students read a story, article, or analyze a piece of media.
Then have them excavate and explore its various layers of meaning. First, ask students to
think about the literal meaning of what they just read. For example, if students read an
article about the deforestation in the world during the 21 century, they should be able
to answer questions such as: What was involved? What happened? Where did it happen?
Which details are important? This is the first layer of critical thinking: reading
comprehension. Do students understand the passage at its most basic level? Then teach
students to ask the tough questions: What information is included? What or who is left
out? How does word choice influence the reader? What perspective is represented?
These questions force students to critically analyze the choices behind the final product.
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In today's age of fast paced, easily accessible information, it is essential to teach
students how to critically examine the information they consume. The goal is to equip
students with the mindset to ask these questions on their own. Critical thinking goes hand
in hand with information literacy to help your students form opinions rationally and
engage independently and organize their learner autonomy. There are vast activities to
use critical thinking in the classroom.

1.In this expanded response to reading from a critical situation, students are encouraged
to respond through forms of artistic interpretations, dramatizations, singing, sketching,
and designing projects. For example, students might read an article and then create a
podcast about it or read a story and then act it out.

2.This activity requires students to take an article or story and transform it into
something new. For example, they might turn a news article into a cartoon or turn a story
into a poem. Alternatively, students may rewrite a story by changing some of its elements,
such as the setting or time period.

3.In this type of activity, students are encouraged to take action and bring about
change. Students might read an article about endangered orangutans and the effects of
habitat loss caused by deforestation and be inspired to check the labels on products for
palm oil. They might then write a letter asking companies how they make sure the palm
oil they use doesn't hurt rain forests.

4.In this student led discussion strategy, students pose thought-provoking questions to
each other about a topic. They listen closely to each other's comments and think critically
about different perspectives.

Critical thinking goes beyond memorization, encouraging students to connect the
dots between concepts, solve problems, think creatively, and apply knowledge in new
ways. So, developing critical thinking skills in elementary education are on the top
place in teaching of current age. Here we can add some more examples for developing
elementary school students` critical thinking skills.

1.Asking questions, especially open ended questions, gives elementary school students
a chance to apply what they've learned and build on prior knowledge. It also allows them
to problem-solve and think on their feet, and boosts self-esteem by providing an opportunity
for students to express themselves in front of their peers.

2.Since a large part of teaching critical thinking skills revolves around applying
knowledge and evaluating solutions, elementary school teachers should encourage decision-
making as much as possible. This enables students to apply what they've learned to
different situations, weigh the pros and cons of a variety of solutions, then decide which
ideas work best.

3.Group projects and discussions are another excellent way for elementary school
teachers to encourage critical thinking skills. Cooperative learning not only exposes
students to the thought processes of their classmates, it expands their thinking and
worldview by demonstrating that there's no one right way to approach a problem.

4.Connecting different ideas is a key to teaching critical thinking. For example,
elementary school teachers can ask students if they know anyone who has to take a bus
to work, and if so, why it would be important for that person to also have a train
schedule. Questions like these help children consider different situations (delayed buses,
for example) and potential solutions (taking the train instead), helping them apply
prior knowledge to new contexts.

By having these kind of activities children learn in different ways and can come from
vastly different backgrounds, it's essential that future elementary school teachers receive
an education that helps them effectively reach various types of students so they can learn
to think critically and meet the challenges of living in a diverse, complex world. Utilizing
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critical thinking skills could be seen as a change in the paradigm of teaching and learning.
Engagement in education will enhance the collaboration among teachers and students.
It will also provide a way for students to succeed even if the school system had to start
over. One of the goals of education is to prepare students to learn through discovery.
Providing opportunities to practice being critical thinkers will assist students in analyzing
others' thinking and examining the logic of others.

In conclusion, we might say that developing students` critical thinking skills in
teaching is not easy but at the same time it is very essential. It helps learners to be aware
of analyzing and thinking critically in all subjects of school curriculum.  In order to
develop learners` critical thinking effectively, teachers should select the right activities
and use these ones with the students in practice significantly. Since it helps teachers to
make their classroom as a safe place as possible.
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Abstract: As developing intercultural communication competence in Uzbek EFL classes
is becoming more important day by day course-books help Uzbek learners become critical
intercultural speakers. It is also important to give students the opportunity to reflect on the
cultural input they are exposed to. There are some essential points about evaluation and
analysis of FL course-books. It is crucial in order to determine their suitability for teaching
culture. This article focuses on the data about choosing a course-books and analyzing the
cultural content in EFL lessons.
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The importance of selecting appropriate course-books is crucial for teachers to
carefully evaluate and analyze the available options. This evaluation process should
consider factors such as cultural content, alignment with learning outcomes, effectiveness
of activities, appropriateness of language, organization and structure, availability of
supplementary materials, practicality and feasibility of implementation. According to
Hatoss (2004), when teaching cultural input in FL course-books, it is important to
consider two different aspects:

1.The explicit and implicit teaching of cultural input.
2.The cognitive and experiential teaching of cultural input.
Teaching culture explicitly means exposing students to different values, perspectives,

traditions, and ways of interpreting the world. This helps them become critical intercultural
speakers. It is also important to give students the opportunity to reflect on the cultural
input they are exposed to. Another approach is to make students aware of their own
culture as a crucial part of developing their intercultural competences. However, it is
important not to compare the learners' first culture with the target culture in a competitive
way, and EFL courses should not suggest replacing students' own culture.

Regarding cognitive versus experiential teaching, Hatoss states that both methods are
equally important. However, modern teaching approaches tend to emphasize experiential
teaching as it enhances learning efficiency. When teaching cultural input in FL course-
books, it is important to consider both the explicit and implicit teaching of cultural
input, as well as the cognitive and experiential teaching approaches. It is crucial to
expose students to different values, perspectives, traditions, and ways of interpreting the
world, while also giving them the opportunity to reflect on their own culture. The goal
is to develop their intercultural competences without replacing their own culture.
Additionally, textbook publishers should consider including goals such as recognizing
and explaining geographical monuments, historical events, major institutions, artistic
monuments, everyday cultural patterns, and the culture of different ethnic groups. FL
learners should also be able to act appropriately in common everyday situations, use
appropriate gestures, and value different peoples and societies.

These principles highlight the importance of integrating culture into language teaching
materials and classrooms. Cultural objectives and activities should be planned and included
in lesson plans with the same level of care as language objectives. Cultural components
should also be tested and assessed just as rigorously as language components.
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Textbook photographs can serve as valuable teaching content, allowing students to
visually engage with different cultural aspects. Language teaching should not only focus
on teaching grammatical forms, but also emphasize the teaching of content. This means
that students should learn about cultural content alongside language forms. The teaching
of culture should go beyond factual learning and include community resources, experiential
learning, and process skills. Students should have opportunities to engage with the
culture in real-life situations and develop their intercultural competences. The target
language should be the primary vehicle used to teach culture, allowing students to
practice using the language in culturally appropriate ways. These principles emphasize
the need for a comprehensive and integrated approach to teaching culture in FL courses.
By considering both explicit and implicit teaching of cultural input, using cognitive and
experiential teaching approaches,  and incorporating specific goals and principles,  FL
learners can develop a deeper understanding and appreciation of different cultures
while also maintaining their own cultural identity.

The evaluation and analysis of FL course-books is crucial in order to determine their
suitability for  teaching culture. Teachers need to be familiar  with the basic principles
of evaluating and selecting course-books to ensure they are using materials that effectively
incorporate cultural content. Research on FL course-books should be expanded to help
teachers identify materials that are culturally appropriate. This research should focus on
analyzing the content of course-books, specifically evaluating how well they address the
different aspects of culture outlined by Stern. One challenge in finding suitable course-
books is the lack of publications that cover certain aspects of culture, such as everyday
life in the target cultures. This highlights the need for more resources that provide
accessible and reliable information on various cultural topics. It is also important to note
that the presence of cultural input in course-books does not automatically guarantee its
effective use in the classroom. Teachers play a crucial role in determining how a particular
course-book is utilized and ensuring that cultural content is properly integrated into
lessons.

This analysis can involve examining the cultural content present in the units, assessing
how well it aligns with the desired learning outcomes and objectives, and evaluating the
effectiveness of the activities and tasks in promoting intercultural understanding.
Additionally, teachers can consider the appropriateness of the language used in the
course-book, ensuring that it accurately reflects the target culture and avoids stereotypes
or biases. Furthermore, teachers should also consider the organization and structure of
the course-book, as well as the availability of supplementary materials and resources.
The layout and design of the book should be visually appealing and user-friendly,
making it easy for both teachers and students to navigate. In addition to evaluating the
content and structure of course-books, teachers should also consider the practicality
and feasibility of implementing the materials in the classroom. This includes considering
factors such as the level of difficulty, the amount of time required for each unit or
activity, and the availability of necessary resources. By conducting a thorough evaluation
and analysis of FL course-books, teachers can ensure that they are selecting materials
that effectively incorporate cultural content and promote intercultural understanding.
This process requires familiarity with evaluation principles,  as well as an understanding
of the specific cultural aspects outlined by Stern. By selecting appropriate course-books
and utilizing them effectively, teachers can create a more comprehensive and integrated
approach to teaching culture in FL courses.
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Àííîòàöèÿ. Ìà³îëàäà ́ çáåê ìóìòîç àäàáè¸òèíèíã íîäèð íàìóíàñè á´ëãàí "Ñàáúàè
ñàé¸ð" äîñòîíèíè ìàçìóí-ìîµèÿòè, äîñòîííè òàíè³ëè íàâîèéøóíîñ îëèìëàð òîìîíèäà
´ðãàíèëèøè âà áóãóíãè êóíäàãè àµàìèÿòè ìàíáàëàð àñîñèäà òàµëèë ³èëèíãàí.

Êàëèò ñ´çëàð: Àëèøåð Íàâîèé, Õàìñà, "Ñàáúàè ñàé¸ð", áàäèèé-ôàëñàôèé àñàð,
äîñòîí, ìóìòîç àäàáè¸ò.

Êèðèø. Ìóñòà³èëëèê áóþê íåúìàò á´ëèá, áèçãà áåðèëãàí óøáó íåúìàò òóôàéëè
ìàúíàâèé ìåðîñèìèçíè ´ðãàíèø âà óíèíã ìîµèÿòèãà ýòèø èìêîíèÿòè òó²èëäè.
Êåéèíãè éèëëàðäà èëì-ôàí îëäèãà ìóµèì ìàñàëàëàð ïàéäî á´ëäèêè, ýíäèëèêäà
àæäîäëàðèìèçíè áîé ìàúíàâèé ìåðîñèíè áóãóíãè ìàôêóðàìèç, ìàúíàâèé
ýðêèíëèãèìèç âà òàðèõèé õîëèñëèê áèëàí ́ ðãàíèøäèð. Áèíîáàðèí, ́ çáåê ìóìòîç
àäàáè¸òèíè, õóñóñàí, µà³è³èé ñàíúàò àñàðëàðèíè ÿíãè÷à ¸íäàøóâ áèëàí òàä³è³
âà òàë³èí ýòèø æîèç. Ìàíà øóíäàé áèð äàâðäà àæäîäëàðèìèçíèíã èíñîíèÿò
áàäèèé òàôàêêóðèãà ³´øãàí óëêàí µèññàñèíè î÷èá áåðèø àñîñèé ìàñàëàäèð. Çåðî,
øó âà³òãà÷à àäàáè¸òøóíîñëèêäà àñàðëàðíèíã òàµðèð âà òàä³è³èäà ³àòîð þòó³ âà
êàì÷èëèêëàð þçàãà êåëäè. ¥îçèðãè êóíäà àäàáè¸òèìèçíèíã òàä³è³ ýòèëìàãàí ê´ï
æèµàòëàðè áîðêè, óëàðíè òàä³è³ ýòèø äàâð òàëàáè ñèôàòèäà ýúòèðîô ýòèëìî³äà.

¤çáåê ìóìòîç àäàáè¸òèíèíã íîäèð íàìóíàñè á´ëãàí "Ñàáúàè ñàé¸ð" äîñòîíè
àäàáè¸òøóíîñëèêäà ê´ï òàä³è³ ýòèëãàí àñàðäèð. Õóñóñàí, àäàáè¸òøóíîñëèêäà áó
àñàð þçàñèäàí ê´ïëàá èëìèé òàä³è³îòëàð ìàâæóäêè, óëàðíèíã áàð÷àñèäà áèð
õèëëèê, óìóìèé æèµàòíè êóçàòèø ìóìêèí. Àñîñàí, "Ñàáúàè ñàé¸ð" äîñòîíèíèíã
ñþæåòè, ìàçìóíè, óíäà µèêîÿëàðíèíã ´ðíè, øó ìàâçóäàãè äîñòîíëàðíèíã áîø³à
äîñòîíëàð áèëàí ìóíîñàáàòè òèëãà îëèíàäè.

ÀÄÀÁÈ¨ÒËÀÐ ÒÀ¥ËÈËÈ ÂÀ ÌÅÒÎÄËÀÐ
Óøáó àñàð áèëàí áî²ëè³ èëìèé èøëàð àí÷à éèëëàð îëäèí âóæóäãà êåëãàí.

Æóìëàäàí, ìàøµóð øàð³øóíîñ îëèì Å.Å.Áåðòüåëñ ´çèíèíã òàä³è³îòëàðèäà
Ôèðäàâñèé, Íèçîìèé, Õóñðàâ Äåµëàâèé âà Àëèøåð Íàâîèéëàðíèíã Áàµðîì Ã´ð
ò´²ðèñèäàãè àñàðëàðèíè ´ðãàíèá ÷è³èá, óëàð îðàñèäàãè åíã êàòòà ôàð³, óëàðäà
õèëìà-õèëëèê ìàâæóäëèãèíè èëìèé ìóëîµàçàëàð áèëàí èçîµëàéäè. Îëèì "Ñàáúàè
ñàé¸ð" äîñòîíèíèíã ÿðàòèëèøèäà ´çèäàí îëäèíãè ñàëàôëàðíèíã àäàáèé
àíúàíàëàðèíè äàâîì ýòòèðèø áèëàí áèðãà ´ç äàâðèäàãè µà¸òèé âî³åàëàðíè
èñòèôîäà ýòãàíëèãèíè ³àéä ýòàäè [1;81-85]. Àäàáè¸òøóíîñ îëèì Àáäóðàµìîí
Ñàúäèé ýñà ´çèíèíã ìà³îëàëàðèíè Àëèøåð Íàâîèé äîñòîíèíèíã àñîñèé
ìàçìóíèíè èôîäà ýòèø, àñàð ³àµðàìîíëàðè õàðàêòåðè âà óëàðíèíã ³àäèìèé
êóðòàêëàðèíè ´ðãàíèøãà áà²èøëàéäè.  ¤çáåê àäàáè¸òøóíîñ îëèìè Îëèì
Øàðàôóääèíîâ ìà³îëàñèäà "Ñàáúàè ñàé¸ð" äîñòîíèíè "¥àôò ïàéêàð" âà "¥àøò
áåµèøò" äîñòîíëàðè áèëàí ³è¸ñèé ´ðãàíèøãà áà²èøëàá, äîñòîííèíã ´ðãàíèëèø
òàðèõè, äîñòîíëàð ́ ðòàñèäàãè ôàð³ëàð õóñóñèäà àéòèá ́ òãàí [2;191]. "Ñàáúàè ñàé¸ð"
äîñòîíèíèíã ́ ðãàíèëèø òàðèõèäà ¢óëîì Êàðèìîâíèíã òàä³è³îò èøëàðè àëîµèäà
´ðèí òóòàäè. Øóíèíãäåê, àäàáè¸òøóíîñ îëèì ¥îìèë ̈ ³óáîâ Áàµðîì Ã´ð ìàâçóñèãà
áà²èøëàíãàí äîñòîíëàðäàí Íàâîèéíèíã "Ñàáúàè ñàé¸ð" äîñòîíèíè ôàð³èíè
ê´ðñàòèá áåðãàí. Àêàäåìèê Âîµèä Çîµèäîâ "Ñàáúàè ñàé¸ð" äîñòîíèíèíã ²îÿâèé
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é´íàëèøè µà³èäà ãàïèðèá, àñîñèé äè³³àòíè îáðàçëàðíèíã è÷êè äóí¸ñè, ìàúíàâèé
³è¸ôàñè âà õàðàêòåðèíè î÷èá áåðèøäàãè øîèðíèíã èæîäêîðëèãèíè ¸ðèòèøãà
³àðàòàäè.

Ïðîôåññîð Àçèç £àþìîâ "Èø³ âîäèéñè ÷å÷àêëàðè" êèòîáèäà "Ñàáúàéè Ñàé¸ð"
äîñòîíèíè ÿðàòèøäàãè Íàâîèéíèíã àñîñèé ìà³ñàäèíè øóíäàé èçîµëàéäè: "Áó
øîµëèê òàðèõèíè áà¸í ýòèø ýìàñ, áàëêè, "Åòòè á´ñòîí" ìàæëèñ àôð´çè ò´²ðèñèäà
µèêîÿ ³èëìî³ëèêäèð. Èø³ âà îøè³ëèê øîµ âà øîµëèêäàí áàëàíä òóðàæàãèíè
Íàâîèé àíà øó ìèñðàëàðäà ê´ðñàòàäè. ×èí ñåâãè - ÷èí èíñîíèéëèê òèìñîëèäèð.
Øîµëèê ýñà, ́ òêèí÷è ìàðòàáà, øóíèíã ó÷óí ó áåµóäà. Áàµðîì àéðèëè³ èñêàíæàñèãà
òóøãàíäàí êåéèíãèíà Äèëîðîìíèíã µà³è³èé îøè²èãà àéëàíàäè, èø³ êó÷è,
³óäðàòèãà àñèð á´ëàäè" [3;161-162]. Øó áèëàí áèðãà îëèì óøáó àñàðèäà åòòè
µèêîÿò âà óëàðíè àéòèá áåðóâ÷è ìóñîôèðëàð µà³èäà ́ çèíèíã ³èììàòëè ôèêðëàðèíè
àéòèá ´òãàí.

ÌÓ¥ÎÊÀÌÀ
Øó ́ ðèíäà  µèêîÿò àéòóâ÷è-ðîâèéëàð ò´²ðèñèäà ³èñ³à÷à ò´õòàëèá ́ öàê. "Ðîâèé"

ñ´çè àðàá òèëèäàí îëèíãàí á´ëèá, ðèâîÿò ³èëóâ÷è, õàáàð åòêàçóâ÷è äåãàí
ìàúíîëàðíè àíãëàòàäè. Øàð³ òàôàêêóðè òàðèõèäà áó ñ´ç áèð íå÷à ìàúíîëàðäà
³´ëëàíãàí. Æóìëàäàí, ïàé²àìáàðèìèç Ìóµàììàä (ñ.à.â) µàäèñëàðèíè êåéèíãè
àâëîäãà åòêàçóâ÷è, µèêîÿò àéòóâ÷è, áèðîð æîé ¸êè âî³åà µà³èäà õàáàð áåðóâ÷è,
³èññàõîí âà µ. Ê´ï ñþæåòëè ¸êè òóðêóì ñþæåòëè àñàðëàðäà µèêîÿ âà ³èññàëàðíè
ðîâèéëàð òèëèäàí êåëòèðèø óñóëè àëîµèäà ́ ðèí ýãàëëàéäè [4;150]. Õóñóñàí, "Ìèíã
áèð êå÷à", "Êàëèëà âà Äèìíà", "Ò´òèíîìà", "×îð äàðâåø" êàáè Øàð³íèíã ìàúëóì
âà ìàøµóð àñàðëàðèäà áóíäàé òèìñîëëàðíèíã ́ ðíè àµàìèÿòëè. Øó íó³òàè íàçàðäàí
ìàøµóð îçàðáàéæîí øîèðè Íèçîìèé Ãàíæàâèéíèíã "¥àôò ïàéêàð" ("Åòòè ã´çàë")
äîñòîíè âà óíãà íàçèðà òàðçèäà þçàãà êåëãàí ê´ïëàá àñàðëàð, õóñóñàí Àëèøåð
Íàâîèéíèíã "Ñàáúàè ñàé¸ð" äîñòîíèäà µàì ³îëèïëîâ÷è ñþæåò è÷èäàãè àëîµèäà
µèêîÿòëàðíè ðîâèéëàð (ìàëèêàëàð, ìàµáóñëàð, ìóñîôèðëàð) òèëèäàí êåëòèðèø
óñóëè ìàâæóä. Áó òèìñîëëàð àñàðäà åïèçîäèê õàðàêòåðãà åãà á´ëèøèãà ³àðàìàé
ìóµèì àµàìèÿò êàñá ýòàäè. Çåðî, õàìñàíàâèñëèê àíúàíàñè áàäèèé òàôàêêóð âà
ìàµîðàòíèíã ´çèãà õîñ áåëëàøóâè ðà³îáàòè á´ëèá, áó áåëëàøóâ óíèíã µàð áèð
äîñòîíèäà µàð áèð òèìñîë, âî³åà, äåòàëü âà áàéòèäà íàìî¸í á´ëàäè.

Òóðêèé òèëäà áèðèí÷è á´ëèá áó ìàâçóíè Àëèøåð Íàâîèé ³àëàìãà îëàäè âà ´ç
äîñòîíèíè "Ñàáúàè ñàé¸ð" äåá àòàéäè. "Ñàáúàè ñàé¸ð" äîñòîíè 38 áîá, 5009 áàéòäàí
èáîðàò á´ëèá, øóíäàí 11 áîáíè ìó³àääèìà òàøêèë ³èëàäè [5;127].

Àäàáè¸òøóíîñ îëèìà Äèëíàâîç Þñóïîâà òàúêèäëàãàíèäåê; "Ñàáúàè ñàé¸ð"äà
Íàâîèé äàµîñèíèíã ³óäðàòè øîèðíèíã ́ ç òèëèäàí àéòèëãàí ́ ðèíëàðäà µàì íàìî¸í
á´ëàäè. Æóìëàäàí, äîñòîí ÿêóíèãà ÿ³èíëàøãàíäà øîèð àñàðíèíã ̧ çèëèø ìóääàòèãà
ò´õòàëèá äåéäè:

Á´ëäè ÷óí áó ðà³àì èøè òàé¸ð,
£´éäóì îòèíè "Ñàáúàè ñàé¸ð".
Òîðò³îíäà áó òóðôà ñàâòè ìàääèí,
Áàéòè áåø ìèíããà òîðòòè àääèí.
Ìàíãà àé¸ìè ãàð÷è ¸ä ýðìàñ,
Ëåê ò´ðò îéäèí çè¸ä ýðìàñ.
Á´ëñàì ´çãà óìóðäèí ýìèí,
Áîð ýäè ò´ðò µàôòà µàì ìóìêèí...
Ãàð÷è òàðèõè ýðäè ñåêêèç þç,
Ñåêñîí ´òìèø ýäè ÿíà ò´³³óç.
Îéè óíèíã æóìîäèóññîíèé,
Ïàíæøàíáà ¸çèëäè óíâîíè" [5;140-141].
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Áó áîðàäà ïðîôåññîð Í.Ìàëëàåâ "Àëèøåð Íàâîèé âà õàë³ èæîäè¸òè" íîìëè
êèòîáèäà "Ñàáúàè ñàé¸ð"íèíã ²îÿâèé é´íàëèøè µà³èäà øóíäàé äåéäè: "Íàâîèé
àñàðëàðèäà çîëèì âà æîµèë ïîäøîëàðíè òàí³èä ³èëèø âà ôîø ýòèø µàì àäîëàò
âà ìàúðèôàò ²îÿñèíè òàð²èá ýòèøãà, ýë-þðòíèíã ìàíôààòëàðèíè µèìîÿ ³èëèøãà
³àðàòèëãàí. Íàâîèé Õóñðàâ âà Áàµðîì êàáè ïîäøîëàð îáðàçèíè ÿðàòèøäà ìóàéÿí
áèð ìà³ñàäíè ê´çëàéäè. Õóñðàâ - çîëèì, ìóñòàáèä âà õóäáèí ïîäøî. Áàµðîì -
çèääèÿòëè õàðàêòåðãà ýãà á´ëãàí ìóðàêêàá îáðàçäèð. Íàâîèé áó îáðàç ³è¸ôàñèäà
áèð-áèðèãà ³àðàìà-³àðøè èêêè øàõñíè: îäèë ïîäøî âà âàôîäîð îøè³íè, øó
áèëàí áèðãà ´ç µóçóð µàëîâàòèãà, øàõñèé êàéôèÿòëàðèãà áåðèëèá, ýë-þðòíèíã
àµâîëè âà äàâëàò èøëàðèäàí ÷åòëàøãàí, ́ ç ýµòèðîñëàðèãà àñèð á´ëãàí øóµðàòïàðàñò
ïîäøîµ âà õóäáèí îøè³íè òàñâèðëàéäè" [6;382]. Íàâîèé Áàµðîìíèíã ñàðãóçàøòè
âà õóñóñàí, óíèíã ôîæèàëè òà³äèðè áèëàí ¥óñàéí Áîé³àðîíè µàì, áîø³à òåìóðèé
øîµ âà øàµçîäàëàðíè µàì îãîµëàíòèðìî³÷è, óëàðíè ìàøúóì é´ëäàí ³àéòàðìî³÷è
á´ëàäè. Îëèì áîø³à àñàðëàðèäà "Ñàáúàè ñàé¸ð" äîñòîíè µà³èäà ò´õòàá ´òàäè âà
óíèíã êàì ´ðãàíèëãàíëèãèíè ãàïèðèá, äîñòîíäàãè îáðàçëàð çàíæèðè, µèêîÿëàð
ñèëñèëàñè, ðà³àìëàð âà ðàíãëàð îëàìè µà³èäà ´ç ôèêðëàðèíè áà¸í ýòàäè.

Òàíè³ëè îëèì Ò´õòàñèí Æàëîëîâ "Õàìñà òàë³èíëàðè" êèòîáèäà Íàâîèéíèíã
óøáó äîñòîíè ìîµèÿòè µà³èäà ³óéèäàãè ôèêðëàðíè àéòàäè: "Õàìñà"äàãè áîø³à
äîñòîíëàðäà ê´ðèá ´òãàíèìèçäåê, áó äîñòîíäà µàì èø³, ê´íãèë õàçèíàñèíèíã
áåáàµî æàâµàðè, êèøèëèêíèíã îëèéæàíîá áèð ôàçèëàòè ñèôàòèäà òàúðèô âà
òàâñèô ³èëèíàäè. Ëåêèí ñåâóâ÷è áèëàí ñåâèëóâ÷èíèíã êàìîë òîïèøè ó÷óí áèð-
áèðèíè ìóµàááàò áèëàí ñåâèøãèíà åòìàéäè. ¥à³è³èé îøè³ ̧ ë²èç ìàúøó³àñèíèãèíà
ýìàñ, áàëêè îíà õàë³èíè µàì øóíäàé ýµòèðîñ áèëàí ñåâèøè äàðêîð. Ìàúøó³à
îøè³ ó÷óí áóòóí êèøèëèêíèíã ðàìçè âàçèôàñèíè ́ òàìî²è ëîçèì. Ìàíà øóíäàãèíà
ìóµàááàò ´çèíèíã µà³è³èé ìàúíîñèãà ýãà á´ëàäè. Íàâîèé Áàµðîìíèíã æàìèÿò
ìóµàááàòèäàí àæðàëãàí ÿéäî³ ìóµàááàòè ³àíäàé ôàëîêàòëàðãà ñàáàá á´ëãàíëèãèíè
ê´ðñàòèá ´çèíèíã áó ìàñàëàãà á´ëãàí ìóíîñàáàòèíè èçîµëàéäè" [7;148].

Íèçîìèéíèíã "¥àôò ïàéêàð", Äåµëàâèéíèíã "¥àøò áåµèøò", Íàâîèéíèíã
"Ñàáúàè ñàé¸ð" äîñòîíëàðèíè áèð áóòóí êîìïëåêñ ñèôàòèäà èæîäêîðíèíã òàðèõèé,
èæòèìîèé âà ýñòåòèê ³àðàøëàðèäàí êåëèá ÷è³èá, ³è¸ñèé òèïàëîãèê æèµàòäàí
´ðãàíèø ìóµèì.

ÍÀÒÈÆÀËÀÐ
Àëèøåð Íàâîèé Íèçîìèé, Äåµëàâèéäàí ôàð³ëè ðàâèøäà "Ñàáúàè ñàé¸ð"

äîñòîíèäàí Áàµðîì áèëàí Äèëîðîìíèíã ñåâãèñè µà³èäà þêñàê áàäèèé àñàð
ÿðàòèøíè àñîñèé ìà³ñàä ³èëãàí. Øóíèíãäåê, ó áó àñàð îð³àëè çàìîíàñèíèíã ýíã
ìóµèì ìàñàëàëàðè þçàñèäàí ́ çèíèíã èæòèìîèé, ñè¸ñèé ³àðàøëàðèíè áà¸í ýòãàí.
Íàâîèéíèíã  óøáó äîñòîíèäà Áàµðîì áèëàí Äèëîðîì ò´²ðèñèäàãè àôñîíà ñåâãè
µà³èäàãè µèêîÿíèíã àñîñèé àæðàëìàñ ³èñìèãà àéëàíòèðèëãàí. Áàµðîìíèíã
Äèëîðîì áèëàí îâäàãè ìîæàðîëàðäàí êåéèíãè ó÷ðàøóâè Íàâîèéäà ³îëèïëîâ÷è
µèêîÿãà êèðãàí íîâåëëàëàðäàí êåéèí àìàëãà îøèðèëàäè. Âàµîëàíãêè, Íèçîìèé
âà Äåµëàâèéëàðíèíã äîñòîíëàðèäà àñàðíèíã àñîñèé ³èñìè µèêîÿëàð ³èñìè áèëàí
áî²ëàíìàãàí. Àãàð áèð-áèðëàðèäàí àæðàòèá îëèíñà, óëàð èêêèòà ìóñòà³èë àñàð
á´ëèá ³îëàäè. Àëèøåð Íàâîèéãà ýñà, áó áî²ëè³ëèê àñàðíèíã áèð áóòóíëèãèíè
òàøêèë ýòèá, óëàðíè áèð-áèðëàðèäàí àæðàëìàñ ³èñìëàðãà àéëàíòèðãàí. Òàíè³ëè
íàâîèéøóíîñ îëèì, ïðîôåññîð Íóðáîé Æàááîðîâ òàúêèäëàãàíèäåê; ""Ñàáúàè
ñàé¸ð" äîñòîíèäà ìóàëëèô êîíöåïöèÿñè íåãèçèäà íàôñ é´ðè²èãà þðèø, óíãà ³óë
á´ëèøíèíã î³èáàòè õîðëèê ýêàíèãà äîèð £óðúîíè êàðèì òàúëèìîòèíèíã áàäèèé
òàë³èíè òóðàäè. Äîñòîíäàãè µàð áèð äåòàëü, îáðàç âà òàë³èí àíà øó êîíöåïöèÿíè
ìàíòè³ âà áàäèèÿò ³îíóíèÿòëàðè àñîñèäà äàëèëëàøãà ³àðàòèëàäè" [8;25].

ÕÓËÎÑÀ
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Àëèøåð Íàâîèé áó àôñîíà àñîñèäà ÿíãè øàêë âà ìàçìóíãà ýãà á´ëãàí ìóñòà³èë
áàäèèé àñàð ÿðàòãàí. Íàâîèéíèíã "Ñàáúàè ñàé¸ð" äîñòîíè øó ìàâçóäà ¸çèëãàí
àñàðëàðíèíã ñèíòåçè, ìóêàììàë ê´ðèíèøè á´ëäè. Áåðòüåëñ òàúáèðè áèëàí àéòãàíäà,
Íàâîèé ñàëàôëàðèíèíã èøèíè äàâîì åòòèðãàí á´ëñà-äà, óíèíã àñàðè ìóòëà³î
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PEDAGOGIKA FNINING RIVOJLANISHDA ZAMONAVIY
TEXNALOGIYALARNING O'RNI.

Ahadov Feruzbek Vafo o'g'li
Berdaq nomidagi Qoraqalpoq Davlat Universiteti

Amali psixologiya yo'nalishi 2-bosqich talabasi.

Annotatsiya: ushbu maqolada pedagogika fanini rivojlantirish zamonaviy pedagogik
texnalogiyalarning o'rni yoritilgan. shuningdek dars jarayonida zamonaviy texnik vositalar,
kompyuterlar, vidyokompyuterli multemediya komplekislarini qo'llash, qolaversa pedagogika
fanida zamonaviy pedagogik texnalogiyalarning o'rnini oshirish bo'yicha, zamonaviy
pedagogikaning ilmiy tadqiqot usullari va uning metadalogiyasi, zamonaviy pedagogikaning
ta'lim- tarbiya jarayonlariga tasiri va uyg'unligi haqida ma'lumotlar berilgan va yoritilgan.

Kalit so'zlar: pedagogika, katigoriya, ta'lim, shaxs, malaka, ko'nikma, psixologiya,
satsiologoya, tarbiya, fan taraqqiyoti.

Ma'lumki, har qanday texnologiyalarning yangai mazmunini shakillantiruvchi ta'lim
tamoillariga asoslanadi va ta'lim oluvchi shaxsni tarbiyalash, unda mehnat va muayyan
yo'nalishlarda kasbiy ko'nikmalarini hosil qilishda kasbiy ko'nikmalarini hosil qilishga
yo'naltiriladi. Ta'lim jarayonining sub'ektlari o'qituvchi va o'quvchilar bo'lib, ularning
hamkorligidagi faoliyatlari muayyan mavzu(yoki fanlar asoslari) bo'yicha kam kuch va
vaqt sarflangan holda nzazriy va amaliy bilimlar chuqur o'zlashtirish imkonini yaratadi

Ta'lim jarayonini innovatsion tashkil etishda pedagogika sohasidagi bilimlardan
foydalanish, ularni amaliyotda qo'llash metodlarini takomillashtirish bo'yicha AQSh,
Buyuk Britaniya, Yaponiya, Germaniya, Xitoy, Singapur, Janubiy Koreya kabi dunyoning
rivojlangan mamlakatlarida ta'lim sohasini modernizatsiyalash, innovatsion texnologiyalarni
tatbiq etish, o'qitishning didaktik asoslarini global strategiyalar sifatida pedagogik amaliyotga
tatbiq etish tendensiyalari kuzatilmoqda. Rivojlangan mamlakatlarda ta'lim eng noyob
kapital sifatida qadrlanayotgan bugungi sharoitda uzluksiz ta'limning barcha bosqichlarida
"ta'lim sifatini baholash jarayoni va vositalarini takomillashtirish, erishilgan natijalarni
aniqlash imkonini beruvchi mexanizmlarni amaliyotga joriy etish" dolzarb vazifa etib
belgilandi.[1, 341]

Jahonda va mamlakatimizda ta'lim barqaror taraqqiyotni ta'minlaydigan asosiy kuch
sifatida e'tirof etilib, kompetensiyaviy yondashuvlar asosida ta'lim jarayonini innovatsion
tashkil etish, pedagogik diagnostika metodlaridan optimal foydalanish strategiyalari
samaradorligini oshirish va usullarini takomillashtirish orqali tahsil oluvchilar uchun
ularning hayoti davomida sifatli ta'lim olish imkoniyatini yaratish alohida dolzarblik kasb
etmoqda. Bu esa, har tomonlama yetuk, komil insonni shakllantirish masalasining ko'p
qirrali va murakkabligi pedagogikaning hozirgi zamon ta'lim nazariyasi va amaliyoti
uchun muhimligini ko'rsatib beradi.

Uzluksiz ta'lim tizimida yuksak malakali, ijodkorlik va tashabbuskorlik qobiliyatiga
ega,kasbiy va hayotiy muammolarni mustaqil hal qila oladigan, yangi texnika va
texnologiyalarga tezmoslanishga layoqatli kadrlarni tayyorlashda pedagogika sohasidagi
bilimlardan foydalanish strategiyalarini takomillashtirishni taqozo etmoqda.
Mamlakatimizda ta'lim tizimini rivojlantirishning konseptual asoslari hisoblanmish
O'zbekiston Respublikasining "Ta'lim to'g'risida"gi Qonuni va "Kadrlar tayyorlash milliy
dasturi"da davlatimiz ijtimoiy taraqqiyoti sohasida ta'limning ustuvor deb e'lon qilinishi
Pedagogika fani zimmasiga juda katta mas'uliyatli, ulug'vor vazifalarni yukladi.[2, 190]

Hizirgi davr talim taraqqiyoti yangi yo'nalish- innavatsion pedagogikani maydonga



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

52

olib chiqdi. "innavatsion pedagogika" termini va unga xos bo'lgan tadqiqotlar G'arbiy
Yevropa ba AQShda 60-yillarda paydo bo'ldi. Yangilik kiritishning sotsial-psixologik aspektni
amerikalik innovatik E. Rodjers tomonidan ishlab chiqilgan. U yangilik kiritish jarayonini
qatnashchilarning toifalari tasnifini, uning yangillika bo'lgan munosabatini, uni idrok
qilishga shayligini tadqiq etadi.[3, 257]

Pedagogikaning asosiy kategoriyalari: shaxs, tarbiya, ta'lim, shakllanish, rivojlanish,
bilim, ko'nikma, malaka, ma'lumot, pedagogik faoliyat, pedagogik jarayon va boshqalardir.
Pedagogika ta'lim va tarbiya sohasidagi tajribalarni umumlashtiradi, ta'lim mazmuni va
tarbiyaning kelgusidagi istiqbollari, yo'llari va usullarini qo'rsatib boradi. Pedagogika
fanida umumiy kategoriyalar bilan bog'langan asosiy tushunchalardan biri - shaxs
tushunchasidir.

Shaxs-ruhiy jihatdan taraqqiy etgan, shaxsiy xususiyatlari va xattiharakatlari bilan
boshqalardan ajralib turuvchi, muayyan xulq-atvor va dunyoqarashga ega bo'lgan jamiyat
a'zosi. Jamiyatda o'z mavqyeiga ega bo'lgan, o'zligini anglagan, o'z "Men"iga da'vogar,
tevarak-atrofda sodir bo'layotgan ijtimoiy voqyeahodisaga adekvat baho bera
oladigan,tafakkur faoliyatining ob'ektivligi bilan tavsiflanadigan insondir. Shaxs-
"kadrlartayyorlashtiziminingboshsub'ektivaob'ekti, ta'lim sohasidagi xizmatlarning
iste'molchisivaularniamalgaoshiruvchi"[4, 531]

 Jamiyatsiz shaxs, shaxssiz jamiyat bo'lmaganidek, insonning shaxs sifatida kamol
topishi uchun biologik, psixologik, ijtimoiy omillar sabab bo'ladi.

Shaxsning axloqiy sifatlari - shaxsning aqliy jihatdan kamolotga yetishuvi uning aqliy,
zehniy sifatlari, fazilatlari orqali namoyon bo'ladi: bilag'onlik, ob'ektivlik, fikrlovchilik,
qobiliyatlilik va boshqalar hisoblanadi. Pedagogikmuhit -ta'lim-tarbiya maqsadlariga muvofiq
ravishda tuzilgan shaxslararo (o'qituvchi - tahsil oluvchi; o'qituvchi-o'qituvchi; tahsil
oluvchi-tahsil oluvchi; o'qituvchi-tahsil oluvchi-jamoa; o'qituvchi-ota-onalar; tahsil
oluvchi-otaona va boshqalar) orasidagi munosabatlar majmui.[5, 176]

Mustaqil izlanish, malaka va ko'nikmalarni mustahkamlash, bilimlardan yangi
sharoitlarda foydalana olish hamda bilimlarni amaliy qo'llash kabi didaktik vazifalar
bilan bog'laydi. Xulosa qilib aytganda o'quv jarayonida pedagogik texnalogiyalrdan foydalanish
ta'lim samaradorligini oshirishga xizmat qiladi. Ushbu maqsadni ro'yobga chiqarish uchun
albatta zamon talablariga javob bera oladigan ta'lim jarayoni bo'lishii lozim.

Foydalanilgan adabiyotlar ro'yhati.
1.Pedagogy and Practice: Teaching and Learning in Secondary Schools.
2.Michayel Uljens.School Didactics and Learning: A School Didactik Model Framing

an Analysis of Pedagogical Implications of Learning Theory 2008-y.
3.John Dewey,How we think(1910).Martin,Jay.The Education of John Dewey.(2003)

Columbia University Press.Gutek Gerald L.(2009)New Perspectiveson Philosophy and
education .Pearson Education Inc.

4.R.A.Mavlonova, O.To'rayeva, K.M.Xoliqberdiyev. Pedagogika. Darslik T:.O'qituvchi
2008-yil
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MALAY TILIDA OT YASOVCHI  PE- QO'SHIMCHASI TASNIFI

Mahliyo Mamatkulova
Toshkent davlat sharqshunoslik universiteti

Malay tili o'qituvchisi
Ilmumelayu2021@.gmail.com

Annotatsiya: Ushbu maqolada malay tilida ot so'z turkumi yasovchi peN- qo'shimchasi,
uning turlari, ifodalanishi,qo'llanilish usullari bayon etilgan.Malay tiliga xos bo'lgan
qo'shimchalar bilan farqli tomonlari misollar yordamida o'rganilgan.PeN- qo'shimchasining
turlari va ularni qo'llashdagi xatolar ko'rib chiqildi.

Kalit so'zlar: malay tili,  qo'shimchalar, ingliz tili, shaxs oti, narsa oti.
Àííîòàöèÿ: Â ýòîé ñòàòüå îïèñûâàþòñÿ ñóôôèêñ PeN- ,îáðàçóþùèé èìåííîå

ñëîâîñî÷èòàíèå â ìàëàéñêîì ÿçûêå åãî âèäû, âûðàæåíèÿ è ñïîñàáû óïîòðåáëåíèÿ
.Íà ïðèìåðàõ èçó÷àåòñÿ ðàçëè÷èÿ ñ àôôèêñàìè ÷àðàêòåðíûìû äëÿ ìàëàéñêîãî ÿçûêà
ðàñìîòðåíû àôôèêñè è îøèáêè â èõ óïîòðåáëåíèè.

Êëþ÷åâûå ñëîâà: ìàëàéñêèé ÿçûê, àôôèêñè, àíãëèéñêèé ÿçûê, ëè÷íîå
ñóùåñòâèòåëüíûå

Abstract: In this aricle, the suffix peN- which forms a noun phrase in Malay language,
its types, expressions and method of use are described. Differences with the suffixes
characteristic of the Malay language are studied with the examples.Type of suffixes and
misusing them were considered.

Keywords: malay language, affixes,English language,object noun.

Barcha tillarda bo'lgani kabi malay tilida ham ot yasovchi qo'shimchalar mavjud.Ushbu
turdagi qo'shimchalardan yasalgan so'zlar kerakli bo'lgan o'rinlarda ega bilan bir xil
vazifani bajaradi.Shuningdek, aniq nisbatdagi gaplar tarkibida narsa nomini bildirib
keladi.Malay tilida qo'shimchalar so'z boshi, o'rtasi hamda oxiriga qo'shilib keladi.Malay
tilidagi ot yasovchi qo'shimchalar quyidagilar hisoblanadi: pe-, ke-, se-,so'z o'rtasida
keluvchi - el-,-er-,va -em- qo'shimchalari,pe-an, per-an, ke-an,  so'z oxirida keluvchi -
an kabilar. Pe- qo'shimchasini malay tilshunos olimlaridan biri hisoblangan Za'ba  (1965)
o'zining "Pelita bahasa melayu Penggal 1" nomli kitobida atroflicha ta'riflab o'tgan.Uning
fikricha ko'ra, malay tili qo'shimchalari ingliz tili grammatikasiga juda o'xshash.Pe-ot
yasovchi qo'shimchasining 4 xil vazifada kelishini ta'riflab o'tgan.

Pe- qo'shimchasi
Pe- qo'shimchasi qo'shilgan so'zlarning barchasi ot so'z turkumiga mansubdir.Shu

sababli ushbu qo'shimcha ot yasovchi qo'shimchalar turkumiga kiradi.
Pe- qo'shimchasi shakli  so'zning fonologik hamda grammatik tuzilishiga ko'ra 2 xil

bo'ladi.Ular quyidagilar:
1) Pe- asos so'zning  birinchi tovushiga qarab qo'shiladi;
2) Pe-tovushga bog'liq bo'lmagan hollarda qo'shiladi.
Birinchi holatdagi pe-ot yasovchi qo'shimchasi 6xil ko'rinishda bo'ladi,ya'ni pe-,pem-

, pen-, peny-,peng-, va penge-.Ushbu shakllarning har biri asos so'z boshlanadigan
harfga qarab qo'llaniladi.Ular quyidagi xususiyatlarga ega:

a) Pe- asos so'z l,r,m,n,ny,ng,w yoki y harflari bilan boshlanganda qo'shiladi:pelayan,
perawat, pemalas,penama, penyanyi, pewaris kabilar;

b) Pem- b hamda p harflari bilan boshlanuvchi so'zlarga qo'shiladi:pembaca, pembaru
kabilar.P tovushi qo'shimcha qo'shilishi bilan asos so'z tarkibidan tushib qoladi:
pem+pakai-pemakai;
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c) Pen- so'z asoslari t hamda d harflari bilan boshlanganda qo'shilib, ot so'z turkumi
yasaydi.Yuqoridagi holat kabi t tovushi pen- qo'shimchasi qo'shilganda tushib qoladi:
pen+tari- penari, pen+ tonton-penonton kabi.Ammo  o'zlashma so'zlarga qo'shilganda t
o'z holatini saqlab qoladi:pen+tadbir-pentadbir, pen+tafsir-pentafsir kabi arab tilidan
o'zlashgan so'zlarga ushbu qo'shimcha qo'shilganda tovush tushish holati kuzatilmaydi.

d) Peny- s,sy,c,j hamda z bilan boshlangan so'zlarga qo'shiladi.Yozuvda ushbu qo'shimcha
peny yoki pen- ko'rinishida bo'lishi mumkin: peny+sakit-penyakit,peny+syarah-
pensyarah,peny+ziarah-penziarah,peny+zina-penzina,peny+curi-pencuri kabi. Bunda
sabab so'zlarning o'zlashma ekanligidir.

e) Peng- so'zlarning asosi g hamda h bilan,shuningdek i,e,o,a,u undoshlari bilan
boshlansa qo'shiladi:penggali,penghantar, pengikat, pengajar, pengubah,pengelat kabi.
K, kh, gh tovushlari bilan boshlangan o'zlashma so'zlardan ot yasalishida ham ushbu
qo'shimchadan foydalanadi: pengkaji,pengkhayal singari.

f) Penge-ushbu qo'shimcha shakli so'z asosi bir bo'g'indan iborat bo'lgandagina
qo'shiladi: pengebom,pengelap,pengecat,pengesah va boshqalar.

Pe- tovushga bog'liq bo'lmagan holatlarda:
Pe- qo'shimchasi bo'g'in qaysi harf bilan boshlanishidan qat'iy nazar o'z shaklini

yo'qotmaydi.Misol uchun:pekedai,pesawah, pesuruh, petunjuk, pekebun, pesakit, peserta
va hakozo.

Vazifalari:
Yuqorida ko'rib chiqilgan pe- qo'shimchasining ikkala turi ham ot, fe'l, sifat va ikkinchi

darajali gap bo'laklariga qo'shilib, ot so'z turkumidagi so'zni hosil qila oladi:
Pe + ot =pembajak, pekebun, pekedai, pesawah, pengakal
Pe+fe'l= pembawa, pemukul, pengajar, petunjuk
Pe+sifat= pembesar, pemurah, pengadil, pendamai, pesakit
Pe+ ikkinchi darajali gap bo'laklari= penyatu, penyebab, peserta
Yuqoridagi ma'lumotlardan ko'rinib turibdiki, malay tili grammatikasi o'ziga xos

bo'lib, o'zbek tilidan farqlanadi.So'z yasovchi qo'shimchalar misolida oladigan bo'lsak,
malay tilida ushbu qo'shimchalar so'z boshida, o'rtasida hamda oxirida keladi.Pe-
qo'shimchasi esa deyarli barcha so'z turkumlariga qo'shilib ot so'z turkumidagi yangi so'zni
hosil qiladi.Shuiningdek, pe- qo'shimchasining turli ko'rinishlari asos so'zimizning bosh
harfiga qarab o'zgarish xususiyatiga ega.

Foydalanilgan adabiyotlar ro'yhati:
1.Abdullah Hassan.The morphology of Malay.Kuala Lumpur: Dewan bahasa dan

pustaka.1974
2.Hashim Musa.Binaan dan fungsi perkataan dalam bahasa Melayu. Kuala Lumpur:

Dewan bahasa dan pustaka.1993
3.Za'ba.Pelita Bahasa Melayu Penggal 1. Kuala Lumpur: Dewan bahasa dan pustaka.1965
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PROFESSIONAL FUTBOL SOHASIDAGI MUNOSABATLARNI
FUQAROLIK-HUQUQIY TARTIBGA SOLISH: MAJBURIYATLAR HUQUQI.

Ibrohimxonov Oybekxon Musaxonovich
O'zbekiston professional futbol ligasi

yuriskonsulti, huquq magistri
oybekibrohimxonov84@gmail.com

Annotatsiya: Ushbu tezis orqali sport (futbol) huquqida fuqarolik-huquqiy  shartnoma
munosabatlari (futbol klublari hamda murabbiylari o'rtasida tuziladigan mehnat
shartnomalari) hamda undan kelib chiqadigan majburiyatlarning bajarilishini huquqiy
asoslari va ushbu asoslarni yaratish sportning futbol turini rivojlantirish uchun dolzarb
ekanligi yoritib beriladi.

Kalit so'zlar: shartnoma, majburiyat, murabbiy, yordamchi murabbiy, darvozabonlar
murabbiyi, murabbiylik litsenziyasi, futbol klubi, mavsum, mashg'ulot, sport musobaqasi,
turnir, fuqarolik qonunchiligi, fuqarolik-huquqiy tartibga solish.

1995-1996-yillarda qabul qilingan O'zbekiston Respublikasining Fuqarolik kodeksi
"o'tish davri"ning keng ko'lamli o'zgarishlarini fuqarolik-huquqiy tartibga solishda muhim
rol o'ynadi va mamlakatda bozor iqtisodiyotini rivojlantirish uchun mustahkam huquqiy
zamin yaratishga imkon berdi.

Kodifikatsiya qilingan qonun hisoblanadigan va fuqarolik-huquqiy tartibga solishning
eng muhim qoidalarini belgilovchi O'zbekiston Respublikasining Fuqarolik kodeksi
fuqarolik qonunchiligi hujjatlari tizimida markaziy o'rinni egallaydi.

1995-1996-yillarda qabul qilingan O'zbekiston Respublikasining Fuqarolik kodeksi
"o'tish davri"ning keng ko'lamli o'zgarishlarini fuqarolik-huquqiy tartibga solishda muhim
rol o'ynadi va mamlakatda bozor iqtisodiyotini rivojlantirish uchun mustahkam huquqiy
zamin yaratishga imkon berdi. Shu bilan birga, o'tkazilgan tahlil Fuqarolik kodeksining
amaldagi tahriri mamlakatda tez rivojlanayotgan iqtisodiy munosabatlar talablariga va
fuqarolik huquqi sohasidagi xalqaro standartlarga yetarli darajada javob bera olmasligini
ko'rsatmoqda. Xususan:

birinchidan, Fuqarolik kodeksida eskirgan huquqiy institutlar, shuningdek bozor
iqtisodiyotiga asoslangan rivojlangan davlatlar huquqiy tizimida mavjud bo'lmagan yuridik
shaxslarning tashkiliy-huquqiy shakli saqlanib qolgan;

ikkinchidan, "tijorat tavakkalchiligi", "xo'jalik yurituvchi subyektlar tengligi", "adolatli
kompensatsiya", "shartnomaviy majburiyatlarni bajarishdan bosh tortish" kabi an'anaviy
fuqarolik-huquqiy institutlar mavjud emas;

uchinchidan, zamonaviy bozor sharoitlarida talab etiladigan fuqarolik-huquqiy
shartnomalar va munosabatlarning alohida shakllari, shu jumladan, davlat-xususiy sherikligi,
dilerlik shartnomasi,  ulushli quruvchilik,  klaster  ishlab chiqarish,  elektron tijorat,  kripto-
valyuta aylanmasi, yer uchastkasini xususiylashtirish va boshqalarni tartibga solish nazarda
tutilmagan va boshqa masalalar bayon etiladi.

Sport sohasini ham fuqarolik-huquqiy tartibga solinishi  va sohani rivojlantirish ham
ayni yuqoridagi masalalar bo'yicha muhim hujjatning qabul qilinishidan ko'zlangan
maqsadlardan biri edi. Shu maqsadlarni  ijrosini ta'minlash yuzasidan, 2019-yil 5-
aprelida O'zbekiston Respublikasi Prezidentining F-5464-son "O'zbekiston
Respublikasining fuqarolik qonunchiligini takomillashtirish chora-tadbirlari to'g'risida"gi
Farmoyishi qabul qilinadi va muhim huquqiy islohotga ilk qadam qo'yiladi.

Majburiyat iborasi barcha sohalar kabi sport sohasida ham  tez-tez uchrab turadi.
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Lekin, ushbu atama yuridik va yuridik bo'lmagan ma'noga ega. Yuridik mazmunga ega
bo'lmagan majburiyat sport sohasiga aloqador bo'lgan subektlar o'rtasida muayyan bir
huquqiy munosabatlar keltirib chiqarmaydi, yuridik ma'nodagi majburiyatda esa asosan
sport sohasidagi subektlar o'rtasida muayyan huquqiy munosabatlar vujudga keladi. Ikkala
holatda ham majburiyat subyektlari unda nazarda tutilgan harakatni bajarishni yoki
bajarishdan o'zini saqlashni talab qiladi, lekin farqi shundaki, agar yuridik ma'no, ya'ni
ahamiyatga ega bo'lmagan majburiyat bajarilmasa, hech qanday yuridik oqibat, ya'ni
javobgarlik kelib chiqmaydi, bunday oqibat faqat yuridik ahamiyatga ega bo'lgan majburiyat
bajarilmasa yuz berishi mumkin.

Demak, majburiyat - bu fuqarolik huquqi normalari bilan tartibga solinadigan
mulkiy hamda nomulkiy munosabatlar yig'indisidir, shu sababli u majburiyat huquqiy

munosabatlar shakliga egadir. Bunday munosabatlarda ikki taraf qatnashadi, ulardan biri
qarzdor ikkinchisi kreditor deb ataladi. Qarzdor kreditor foydasiga muayyan harakatlarni
bajarishga majbur, kreditor ushbu harakatni bajarishni talab qilish huquqiga ega bo'ladi.

Sport sohasidagi majburiyatlar ham boshqa sohalardagi, ya'ni barcha fuqarolik huquqiy
munosabatlar kabi muayyan yuridik faktlarning yuz berishi natijasida  vujudga keladi.
Fuqarolik huquqiy majburiyatlarning vujudga kelishida asos sifatida Fuqarolik Kodeksining
8-moddasi 2-qismida quyidagi yuridik faktlar nazarda tutiladi:

1) qonunda nazarda tutilgan shartnomalar va boshqa bitimlardan, shuningdek  garchi
qonunda nazarda tutilgan bo'lmasa-da, lekin unga zid bo'lmagan shartnomalar  va boshqa
bitimlardan;

2) qonunda fuqarolik huquq va burchlari vujudga kelishining asosi sifatida nazarda
tutilgan davlat organlarining yoki fuqarolarning o'zini o'zi boshqarish  organlari
hujjatlaridan;

3) sudning fuqarolik huquq va burchlarini belgilagan qaroridan;
4) qonun yo'l qo'yadigan asoslarda mol-mulk olish natijasida;
5) fan, adabiyot, san'at asarlarini yaratish, ixtirolar va boshqa intellektual  faoliyat

natijasida;
6) boshqa shaxsga zarar yetkazish natijasida;
7) asossiz boyib ketish natijasida;
8) fuqarolar va yuridik shaxslarning boshqa harakatlari natijasida;
9) qonunchilik fuqarolik-huquqiy oqibatlarning kelib chiqishi bilan  bog'laydigan

hodisalar natijasida.
Fuqarolik Kodeksining 8-moddasi 2-qismi 1-bandida ko'rsatib o'tilgan  "qonunda nazarda

tutilgan shartnomalar va boshqa bitimlardan, shuningdek garchi  qonunda nazarda tutilgan
bo'lmasada, lekin unga zid bo'lmagan shartnomalar va  boshqa bitimlardan" vujudga
keladigan majburiyatlarga sport (futbol) huquqida  shartnoma munosabatlaridan kelib
chiqadigan majburiyatlarni ham ta'tbiq etish  mumkinligini ko'rishimiz mumkin. Chunki,
sport sohasida futbol klublari hamda  futbol murabbiylari o'rtasida tuziladigan shartnomalar
O'zbekiston Respublikasida  nazariy jihatdan mehnat shartnomalari turiga kiritilsada amalda
ushbu shartnoma turi  haqida mehnat qonunchiligida biror bir tushuncha keltirib o'tilmagan.
Shu sababli,  ushbu shartnomani Fuqarolik Kodeksining 8-moddasi 2-qismi 1-bandida
ko'rsatib  o'tilgan "garchi qonunda nazarda tutilgan bo'lmasada, lekin unga zid bo'lmagan
shartnomalar va boshqa bitimlar" toifasiga kiritishimiz hamda ushbu shartnomalardan
kelib chiqadigan majburiyatlar yuridik tusga ega bo'lgan majburiyatlar hisoblanishini
inobatga olib, futbol klubi hamda murabbiy o'rtasida tuzilgan shartnomalardan kelib
chiqadigan majburiyatlarga alohida e'tibor qaratish lozim. Shu o'rinda, hozirgi kunda
mamlakatimizda futbolni rivojlantirish hamda yoshlarni futbolga jalb etishda futbol
murabbiylarining o'rni beqiyos ekanligini inobatga olib, birinchi navbatda murabbiy
bo'lish uchun qanday hujjat talab qilinishiga alohida e'tibor qaratishimiz lozim.
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Yuqoridagilardan tashqari, majburiyat nafaqat shartnoma (ikki tomonlama  bitim),
shuningdek bir tomonlama bitimlar asosida ham vujudga kelishi mumkin.  Misol uchun
ma'lum bir mukofot va'da qilinishini olsak bo'ladi. Bunda va'da bergan  shaxs (futbol klubi)
ma'lum bir natijaga erishadigan bo'lsa yoki ayrim o'yinlarda g'alaba qozonadigan bo'lsa
bosh murabbiyga yoki murabbiylar shtabiga mukofot e'lon qilgan bo'lsa ushbu ishlar
bajarilgan taqdirda futbol klubi mukofotni to'lashga majbur.

Shu o'rinda, futbol klubi hamda murabbiylar o'rtasida tuzilgan shartnomalar  mehnat
shartnomalari hisoblanishi hamda tomonlarning shartnoma orqali mehnat  munosabatlariga
kirishishidan kelib chiqib mehnat munosabatlariga kirishgan  tomonlarga O'zbekiston
Respublikasi qonunchiligi orqali qanday majburiyatlar  yuklatilganligiga to'xtalib o'tadigan
bo'lsak.

O'zbekiston Respublikasining "Ish beruvchining fuqarolik javobgarligini majburiy
sug'urta qilish to'g'risida"gi O'RQ-210-son qonuning ijrosini ta'minlash maqsadida barcha
xodimlarining mehnat faoliyati bilan bog'liq holda zararlanishini majburiy sug'urta qilishi
lozim.  Bu orqali sportchining hayoti va sog'lig'ini kafolatlanganligini anglatadi, chunki
sportchi hayotning kutilmagan kunida travma olishi va bir umrga nogiron bo'lishi hech
gap emas. Bu orqali ham ularning shartnomaviy-huquqiy munosabatlari tartibga solinishiniga
omil bo'lib hisoblanadi.

Bizga ma'lumki, bugungi kungacha O'zbekistonda sport sohasidagi shartnomaviy
munosabatlar bo'yicha ko'plab nizolar vujudga kelmoqda edi. Sababi eski tahrirdagi Mehnat
Kodeksida, ya'ni O'zbekiston Respublikasining 1995-yil 21-dekabrda qabul qilingan
"O'zbekiston Respublikasining Mehnat kodeksini tasdiqlash to'g'risida"gi 161-I-sonli
Qonuni  O'zbekiston Respublikasining 2022-yil 28-oktabrdagi O'RQ-798-sonli "O'zbekiston
Respublikasining Mehnat kodeksini tasdiqlash to'g'risida"gi Qonuni bilan 2023-yil 30-
apreldan o'z kuchini yo'qotganligi sabab,  sport sohasidagi shartnomaviy munosabatlar
bo'yicha hech bir modda yo'q edi. Ammo, sohada amalga oshirilgan islohotlar natijasidan
so'ng, yangi tahrirdagi Mehnat Kodeksining yagona 503-moddasi bilan esa "Sportchilar
mehnatini huquqiy jihatdan tartibga solishning o'ziga xos xususiyatlari" nomli norma
kiritildi. Bu esa sportning, ayniqsa professional va havaskor futbolchilarning buzilayotgan
mehnat huquqlarini yana bir bor kafolatlovchi imtiyoz sifatida maydonga chiqadi. Chunki,
shu kunga qadar sport shartnomalaridan kelib chiqadigan majburiyatlarni bajarmaganlik
uchun javobgarlik masalalari bo'yicha milliy qonunchilikda ham tomonlarning, ayniqsa,
ish beruvchining majburiyatlari to'liq qamrab olinmaganligida.  Birgina misol, yuqorida
ta'kidlanganidek Futbol klubi hamda Profissional futbolchi o'rtasida tuzilgan shartnomani
"Mehnat shartnomasi".

2023-yil 30-aprelgacha kuchda bo'lgan Mehnat Kodeksida sport shartnomalari to'g'risi
birorta qoida mavjud  emas edi, shuningdek, ushbu Kodeksda sportning o'ziga xosligidan
kelib chiqib birorta imtiyoz belgilanmagan.

Shu o'rinda, tomonlarning shartnomaviy munosabatlardan kelib chiqadigan
majburiyatlarini bajarishiga to'xtalib o'tadigan bo'lsak. Majburiyatning bajarilishi - bu
o'zining ahamiyati bo'yicha shartnoma  munosabatlarining vujudga kelishi va rivojlanishi
davrida asosiy maqsadga erishish  uchun zarur bo'lgan eng asosiy va yakunlovchi bosqichdan
iborat.

Shartnomaga  muvofiq, vujudga kelgan taraflarning huquq va burchlarining tugash
vaqti ham majburiyatlarni bajarilishi bilan belgilanadi. Majburiyatning qanday darajada
bajarilishiga qarab Futbol faoliyati bilan shug'ullanuvchi shaxslarning harakatlariga baho
beriladi, ularning o'z vazifalarini bajarishda halol (insofli), oqilona, adolatlik tamoyillariga
og'ishmay amal qilishlari ayon bo'ladi, bu esa sport huquqida tomonlarga aniq vazifa
hamda imtiyozlarni belgilab beradi.

Sport sohasida majburiyatning bajarilishi deb - sport huquqi subyekti tomonidan  muayyan
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bir harakatni amalga oshirilishiga (yoki harakatdan o'zini saqlashga), sport huquqida
ikkinchi tomon esa birinchi tomondan ushbu harakatlarni majburiyatlarni  bajarganlik
sifatida qabul qilib olinishiga aytiladi.

Majburiyatning bajarilishi shartnoma orqali ma'lum bir vazifani bajarishni o'z zimmasiga
olgan tomonidan muayyan bir harakatni amalga oshirish bilan bir qatorda u yoki bu
harakatlarni amalga oshirishdan o'zini saqlashdan ham iborat bo'ladi.

Bunda shartnomada nazarda tutilgan tartibda yoki majburiyatning mohiyatidan kelib
chiqib, belgilangan muddat davomida yoki majburiyat predmetining xususiyati nimadan
iborat ekanligini hisobga olgan holda shartnoma taraflari muayyan harakatni amalga
oshirishdan o'zini saqlagan bo'lsa, majburiyat bajarilgan deb hisoblanadi.

Masalan, klub hamda murabbiy o'rtasida tuzilgan shartnomada klub shartnomada
belgilangan murabbiyning maoshlarini o'z vaqtida to'lab borish majburiyatini bajarish
orqali u ma'lum bir xatti-harakatni amalga oshirish orqali o'z majburiyatini bajargan
hisoblanadi. Shuningdek, klub murabbiyning o'z majburiyatlarini bajarishi bilan bog'liq
faoliyatiga aralashmaslik hamda to'sqinlik qilmaslik orqali u ayrim xatti-harakatlarni sodir
etmaslik orqali o'z majburiyatlarini bajargan hisoblanadi.

Demak, xulosa qiladigan bo'lsak bugungi kunda sportga berilayotgan e'tibor hamda
mamlakatimizda sportning rivojlanish tendensiyasi ushbu sohada ham tomonlarning
majburiyatlarini o'z vaqtida bajarilishini ta'minlay oladigan huquqiy asoslar vujudga
keltirishga ehtiyoj sezmoqda. So'ngi yillarda mamlakatimizda sport faoliyatini alohida huquq
sohasi sifatida qaralayotganligi ushbu sohaning asoslari yaqin yillarda to'liq yaratilishiga
ishora bermoqda.
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ZAMONAVIY TA'LIMDA RAQAMLI TEXNOLOGIYALAR

Maxmadaliyev Sohib Ashur o'g'li
Toshkent Davlat Iqtisodiyot universiteti

Raqamli iqtisodiyot fakulteti
AT-91-guruh talabasi

Annotatsiya: Bugun dunyoda yoshlarga zamonaviy ta'lim berish va bu orqali mamlakat
barqaror rivojini ta'minlash asosiy muammolardan biriga aylandi. Shiddat bilan rivojlanish
kechayotgan hozirgi davrda axborot olish va undan to`g`ri foydalanishni o`rganish yoshlar
oldidagi asosiy maqsadga aylangani ayni haqiqat. Maqolada raqamli texnologiya, bulutli
texnologiyalar, ta'limda raqamli texnologiyadan foydalanish, raqamli texnologiyani ta'lim
tizimi vostilari, raqamli texnologiyasini ustunliklari, narsalar interneti (Internet of Things,
IoT), kengaytirilgan haqiqat (AR), virtual haqiqat (Virtual haqiqat, VR) haqida tushuncha
berilgan.

Kalit so'zlar: raqamli texnologiya, zamonaviylik, ta'lim texnologiyalari, zamonaviy ta'lim,
ta'lim muassasalari. : raqamli texnologiya, ta'limda raqamli texnologiya, bulutli texnologiya,
narsalar interneti (Internet of Things, IoT); kengaytirilgan haqiqat (AR); virtual haqiqat
(Virtual haqiqat, VR)

Ta'lim tizimining hozirgi holati noan'anaviy ta'lim texnologiyalarining roli ortib
borayotgani bilan tavsiflanadi. Ta'lim oluvchi tomonidan ularning yordami bilan bilimlarni
o'zlashtirish an'anaviy texnologiyalarga qaraganda ancha tezdir. Ushbu texnologiyalar
bilimlarni rivojlantirish, egallash va tarqatish xarakterini o'zgartiradi, o'rganilayotgan
fanlarning mazmunini chuqurlashtirish va kengaytirish, uni tezda yangilash, samaraliroq
o'qitish usullarini qo'llash, shuningdek, har bir kishi uchun ta'lim olish imkoniyatini
sezilarli darajada kengaytirish imkonini beradi. Raqamli texnologiyani o'zi nima degan
savolga quyidagicha javob beramiz: bu - xo'jalik yuritishning bir zamonaviy shakli bo'lib.
unda ishlab chiqarish va boshqarishning asosiy faktori sifatida raqamli ko'rinishdagi katta
ma'lumotlar majmui va ularni qayta ishlash jarayoni xizmat qiladi. Olingan natijalarni
amaliyotda ishlatish esa an'anaviy ho'jalik yuritish shakllariga nisbatan ancha katta
samaradorlikka erishishga imkon beradi. Misol sifatida turli xildagi avtomatik ishlab chiqarish
jarayonlarini, 3Dtexnologiyasini, bulutli texnologiyalarni. masofaviy meditsina xizmatlari
ko'rsatishni, aqlli texnologiyalar yordamida mahsulot yetishtirish va uni yetkazib berishni,
turli xildagi tovarlarni saqlash va ularni sotish jarayonlarini keltirish mumkin. Biz bu
maqolada ta'lim tizimida raqamlashtirishni o'rniga to'xtalib o'tamiz. Keyingi 50 yil mobaynida
axborot texnologiyalari rivojlanishi tufayli insoniyat xayotida katta o`zgarishdar yuz berdi.
Endilikda ta'limni samarali tashkil etish uchun turli usul va vositalardan foydalanish
boshlandi. Bu borada ko`plab ishlar amalga oshirilgan bo`lsada sohada xali ko`plab ishlarni
amalga oshirish zarurligini hayotning o`zi kun tartibiga qo`ymoqda. Endilikda zamonaviy
ta'limni tashkil etishga to`sqinlik qiluvchi holatlar bartaraf etilayotgan bo`lsada quyidagilar
xamon sohadagi ishlarni amalga oshirish jarayoniga salbiy ta'sir etib kelmoqda: -
o`qituvchilarning zamonaviy axborot kommunikatsion vositalar xaqida kam ma'lumotga
ega ekanligi; - ta'lim muassasalarining zamonaviy ta'lim berishga mo`ljallangan vositalar
bilan ta'minlanish xolatining talab darajasida emasligi; - zamonaviy ta'limni tashkil
etishga yordam beradigan internet tarmog`ining yetib bormaganligi yoki tezlikning pastligi;
- o`quvchilar yoki talabalarning ta'limni tashkil etishning zamonaviy vositalariga ega
emasligi va xakazo. Ta'kidlash joiz bugungi kunda ta'limni axborot kommunikatsion
vositalarsiz tasavvur etib bo`lmaydi. Hozirgi vaqtda o`qituvchilarning katta qismi axborot
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kommunikatsiya vositalaridan proyektordan unumli foydalanishni bilsada qolgan zamonaviy
texnologiyalar xaqida kamroq bilimga egalar. Bu esa ta'limni tashkil etishda turli
muammolarga olib kelishi mumkin. Raqamli texnologiyalar xaqida gapirganda internet
orqali tashkil etiladigan mailing lists, telnet, yuneset, e-minbar kabilar yuqori samara
berishi bilan ajralib turishini yodga olish mumkin. Ko`pchilikka ma'lumki o`qitishning
odatdagi an'anaviy usulida o`qituvchi faol o`quvchi tinglovchiga aylanadi. Bunday xollarda
ta'lim olish quruq yodlash va esda olib qolish uchun yo`nalgan bo`ladi.

XULOSA.
Xulosa o`rnida aytish joizki ta'limda zamonaviy texnologiyalardan foydalanish bir

tomondan muayyan qiyinchiliklar va muammolarni keltirib chiqarsada boshqa tomondan
turli yutuqlarni qo`lga kiritilishiga sabab bo`ladi. Bu jarayon induvidial salohiyatli
o`quvchilarning yanada rivojlanishi holatida yaqqol namoyon bo`ladi. Raqamli
texnologiyalar - virtual haqiqat (Virtual haqiqat, VR). Insonning virtual haqiqatda bo'lishiga
imkon beruvchi texnik qurilmalarning paydo bo'lishi ushbu texnologiyani ko'ngilochar
sohada talabga aylantirdi. Virtual haqiqatning dubulg'alari va kostyumlari, ixtisoslashtirilgan
xonalar sizga noma'lum dunyoga kirishga imkon beradi, bu sizning barcha harakatlaringiz
virtual olamdan javob berish uchun dasturlashtirilgan, bu sizga o'zingizni 100% ga cho'mish
imkonini beradi.

Foydalanilgan adabiyotlar ro'yhati:
1.R.Ishmuxamedov, M.Yuldashev. Ta'lim va tarbiyada innovatsion texnologiyalar. - T.:

Nihol, 2016
2.uz.infosom.uz
3.Holmirzaev, N. National experience in the formation of working culture. Ekonomika

i sotsium, 2019 - elibrary.ru ¹-4, 41-42 https://elibrary.ru/item.asp?id=38594995
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Annotatsiya: Iqtisodiyotda sun'iy intellektni modellashtirish, sun'iy intellekt (SI)
texnologiyalarini iqtisodiyot so'ralardagi muammolarni yechish uchun qo'llashni anglatadi.
Bu usul, iqtisodiyot tizimlarini amalga oshirish, prognostikalar berish va qaror qabul qilish
jarayonlarida o'zini dastlabki metodlar, modellar va tahlillarga asoslab olib boradi.

Kalit so'zlar: sun'iy intellekt, sanoat, savdo, kredit, moliya, narxlar, buxgalteriya. AQSH,
Stenford universiteti, model, tafakkur, mutaxassis.

Sun'iy intellekt o'zi nima? Sun'iy intellekt deganda insonning mantiqiy va ijodiy
funksiyalarini bajaruvchi intellektual sun'iy tizim tushuniladi. Ushbu atama, shuningdek,
o'rganish va muammolarni hal qilish kabi inson aqli bilan bog'liq xususiyatlarni namoyish
etadigan har qanday texnalogiyaga nisbatan ham qo'llanilishi mumkin. Sun'iy intellektning
ideal xususiyati - bu aniq maqsadga erishish uchun eng yaxshi imkoniyatga ega bo'lgan
harakatlarni baholay olish va amalga oshirish qobilyatidir. Hozirda sun'iy intellekt turli
amallarni bajarishga mo'ljallangan algoritim hamda dasturiy tizimlardan iborat va u inson
ongi bajarishi mumkin bo'lgan bir qancha vazifalarning uddasidan chiqa oladi. Olimlar
sun'iy intellekt bilan tajriba o'tkazishga ishtiyoq bilan qarashsada, ko'p odamlar bu
hodisadan ehtiyot bo'lishadi. Hatto Tesla rahbari Elon Mask ham buni insoniyat uchun
"asosiy tahdid" va urush va ishsizlikning mumkin manbasi deb atagan. Sun'iy intellektni
tarixi, rivojlanish bosqichlari? Sun'iy intellektni ilmiy yo'nalish sifatida rivojlantirish
faqat EHM yaratilgandan keyin mumkin bo'lgan. Bu XX asrning-yillarida sodir bo'lgan.
Bu vaqtda N.Viner (1894-1964) yangi fan kibernetika bo'yicha o'zining asosiy ishlarini
yaratadi. Sun'iy intellekt atamasi 1956 Stenford universiteti (AQSh) dagi xuddi shunday
nomdagi seminarda taklif qilingan. Seminar hisoblash emas, balki mantiqiy vazifalarni
ishlab chiqishga mo'ljallangan. Sun'iy intellektni fanning mustaqil sohasi deb tan olingandan
keyin tezda uni ikkkita asosiy yo'nalishlarga: neyrokibernetika va "qora quti" kibernetikasiga
bo'linishi sodir bo'lgan. Va faqat hozirgi vaqtda bu qismlarni yana bitta butuncha birlashishining
tendentsiyasi sezilmoqda. Sun'iy intellektni amaliy qo'llashda katta ilgariga surilish 70
yillarning o'rtalarida ro'y berdi, bu vaqtda inson tafakkurining universal algoritimini
qidirish o'rniga mutaxassislar-ekspertlarning aniq bilimlarini modellashtirish va bilim
eng muhim tarkibiy qismi bo'lgan dasturiy vositalar va tizimlarni ishlab chiqish g'oyasi
kelgan. 70 yillarda sun'iy intellekt sohasidagi mutaxassislar vazifalarni yechishning umumiy
usullari va bu usullardan universal dasturlarda foydalanishni qidirib, inson tafakkurining
murakkab jarayonini modellashtirishga harakat qilganlar. Ammo bunday dasturlarni ishlab
chiqish judayam qiyin ish bo'lgan, chunki bitta dastur yecha olishi mumkin bo'lgan
vazifalar sinfi qanchalik keng bo'lsa, aniq vazifani yechishda uning imkoniyatlari shunchalik
kattaroq bo'lgan. 80 yillarda dasturchilarning harakatlari axborotlarni taqdim etish va
qidirish usullarini ishlab chiqishga jalb qilingan.  90 yillarni boshlarida butunlay yangi
kontseptsiya qabul qilingan. Uni mohiyati shundan iboratki, dasturni intelektli qilish
uchun uni ba'zi bir predmetli sohadagi yo'lgina yuqori sifatli maxsus bilimlar bilan
ta'minlash kerak. Shunday qilib, ishlab chiqilayotgan sun'iy intellekt tizimlari bilimlarning
yaxshi rivojlangan bazasiga ega bo'lishi kerak. Hozirgi vaqtda bu kontseptsiya ekspert
tizimlarini loyihalashtirishda to'liqroq rivojlangan. BMT Birlashgan Millatlar Tashkilotining
ixtisoslashgan muassasasi bo'lib, a'zo davlatlar uchun intellektual mulk, sun'iy intellekt,
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siyosat, axborot va hamkorlik xizmatlari bo'yicha global forum hisoblanadi. Barcha
mamlakatlarning iqtisodiy, ijtimoiy va madaniy rivojlanishi uchun ixtirolar va ijodkorlikni
targ'ib qilish vakolatining bir qismi sifatida, a'zo davlatlar BMTdan intellektual mulk
va sun'iy intellekt siyosatini muhokama qilish uchun forum o'tkazishni so'rashdi. "BMTning
2019-yildagi texnologiya tendensiyalari - Sun'iy intellekt" yig'ilishida nazariyadan amaliy
qo'llanishga o'tayotgan sun'iy intellekt bilan bog'liq ixtirolar namoyish etildi. Sun'iy
intellekt sohasidagi o'zgarishlarni tezlashtirishga yordam bergan bir qator omillar mavjudligi
aytib o'tildi. Uchrashuvda BMT Bosh deirektori Frensis Garri "Sun'iy intellekt hayot
tarzimiz va ishimizni o'zgartirish orqali dunyoga chuqur ta'sir ko'rsatadigan yangi raqamli
chegaradir" deya ta'kidlab, BMT muvozanatli va samarali xalqaro intellektual mulk
tizimini rivojlantirishga rahbarlik qilishini va barchaning manfaati uchun innovatsiyalar va
ijodkorlikni qo'llab-quvvatlashini e'lon qildi

Bir qancha ma'lumotlar, statistikalar va boshqa izchillar asosida sun'iy intellekt modellari
yaratilishi mumkin. Bunday modellar, istalgan iqtisodiyot muammolari va savdo, kredit,
moliya, narxlar, buxgalteriya kabi iqtisodiyot sohalari bo'yicha prognozlar berishga yordam
beradigan algoritmalarni ishlatish orqali o'rnatilishi mumkin.

Iqtisodiyotda sun'iy intellekt (SI) ni modellashtirish ko'plab yo'llar orqali amalga
oshirilishi mumkin. Bu modellashtirishning amalga oshirilishi uchun quyidagi qadamlar
ko'rilishi mumkin:

1.Ma'lumotlarni to'plash: Iqtisodiyotda SI modellashtirish uchun yuqorida ma'lumotlar
kerak bo'ladi. Bu ma'lumotlar, iqtisodiyotning turli sohalarida amal qiladigan iqtisodiy
muassasalar, bozorlar, xaridorlar va sotuvchilar haqida statistik ma'lumotlar, moliyaviy
hisob-kitoblarda mavjud bo'lgan ma'lumotlar va boshqa iqtisodiy ko'rsatkichlar bo'lishi
mumkin.

2.Ma'lumotlarni tahlil qilish: Ma'lumotlarni tahlil qilish SI modellashtirishning muhim
qismidir. Bu tahlil jarayonida, ma'lumotlarda to'g'ri vaqtda taqdim etilgan bo'lishi, tashqi
olaylardan ta'sirga uchraydigan bo'lishi, sezilarli o'zgarishlarni aniqlash va boshqalar
kabi muhim tahlil jarayonlari amalga oshiriladi.

3.Model yaratish: Tahlil natijalariga asoslanib, iqtisodiyotning turli sohalariga oid
model yaratish mumkin. Bu modellar statistik, matematik va ma'lumotlar tahliliga asoslangan
bo'lishi mumkin. Masalan, ekonomik prognostika, bozor davriyliklari, moliyaviy risklarni
belgilash va boshqalar kabi modellar yaratish mumkin.

4.Modelni sinash: Yaratilgan modelni sinashning muhim qismi hisoblanadi. Bu sinovlar
yordamida modelning to'g'ri ishlashini va prognostik tafsilotlarni tekshirish mumkin. Sinovlar
ma'lumotlar bilan amalga oshirilishi, taqsimlangan ma'lumotlar bilan solishtirilishi va
modellarning ishlab chiqarish natijalarining qiyinchiliklari aniqlanishi bilan amalga
oshiriladi.

5.Modelni optimallashtirish: Modelning optimallashtirish jarayonida, modelni to'liq
ishlatish uchun kerakli parametrlar va boshqa o'zgaruvchilarni aniqlash va ulardan
foydalanish mumkin. Bu optimallashtirish jarayonida, iqtisodiyot tizimining muvaffaqiyati
va samaradorligi oshiriladi.

6.Natijalarni ta'lim qilish va modelni yangilash: Modelning natijalari iqtisodiyot tizimida
ishlatilishi, iqtisodiyotning o'zgarishlarini qamrab olishi va o'zgarishlarga mos kelish
uchun modelni yangilash talab etilishi mumkin. Bu jarayonning bir qismi ma'lumotlarni
qayta tahlil qilish va modellarni to'g'irlashni o'z ichiga oladi.

Umid qilamizki, bu qadamlar sizga iqtisodiyotda sun'iy intellekt (SI) ni modellashtirishda
albatta kerak bo'ladi.

Foydalanilgan adabiyotlar ro'yhati.
1.Samdu.uz
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Abstract: This paper describes analysis of affixes in malay language. The problem of the
study is the differences and misunderstanding the use of affixes among the students of non-
native speakers.This issue has been researched a lot in Malaysia. However, it is the first
scientific work in uzbek language describing malay affixation.

Keywords: suffix, prefix, malay language, grammar, practice,compex, native speaker,
non-native speaker.

In Malaysian language suffix and prefix play an importang role in word formation.
Moreover, their differentiation in spoken and written speech reveals the complex aspect
of language. Affixed words are one type of complex words generated by a morphological
process called affixation. Affixation includes prefixation, suffixation, circumfixation and
infixation. Prefixation is a process of adding a prefix at the left side of a discontinuous
morphological unit called circumfix at the left and right side of the base. In malay
language, infixation is the insertion of an infix just after the first consonant of the base.
Affixed words are easy to find in any form of writing because the affix morpheme added
to the base word and form a transitive, intransitive active verb and a passive marker for
the contracted sentence. Althought often used in writing, inaccurate affixes can disrupt
the grammar of standart  Malay language. Research works have been carried out in
several regions of Malaysia, such as in Sabah. According to the results of the research
work, native speakers also have difficulty in using affixes. Using prefix and suffix incorrectly
causes morphological errors, spelling and ungrammatical sentences non-native speakers.
Fazal Muhamed, Nik Safiah, Siti Rahayu, Sharil Nizam condicted scientific research
on this issue.

At the same time, as a result of the weakness  of them mastery of affixes they have
created new terms that have clearly violated the rules of Malay grammar. Therefore,
mistakes are inappropriate and will cause speakers (students) to arbitrarily combine
affixes with other basic malay words without referring to the correct affixation system.

In fact, it is feared that students will do similar things in other form of remuneration.
Finally, it will be difficult to know the true function of the compensation process. It is
also emphasized that affixation is more complex, therefore the correct use of affixes in
term of form and meaning must be mastered.

All types of affixes in malay language have diffirent meaning and form. It is insufficient
to look at the meaning of these affixes only through semantic perspectives. The application
of semantic and progmatics analyses proved to be helped in the interpretation of the
suffixes as what has been suggested in the theory.This scientific work will report on the
meaning of prefix and suffixes in Malay language based on the perspectives of past
grammarians. Also, comparison will be made based on the bigger data to see the
relevance of the meaning of some of affixes.

The study of affixes in the Malay language has been done by scholars for a long time
starting from the conventional trend to modern one. Nik Safiah Karim, Abdullah Hasan,
Asmah Haji Omar, Lutfi Abbas has already done research on the meaning of all affixes
in malay only naturally. But it has not been done in Uzbekistan yet. The result of previous
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studies have been proved , however recent studies need to be done more affectively
using more approaches, theoretical, empirical, practical and systematic. Almost all
scholars have previously elaborated and gives meaning independently of context and is
structural. This is because, the data is based on intuition and the speaker follows the
grammar that has been formed based on a set of generally agreed formulas.

It is common knowledge that every affix in malay language has different meaning. For
example, the prefix ter- has several meanings when combined with the base word.
Therefore, this research's focus is not see the and analyze all affixes in malay language,
but only aimed at the analyses of prefix (affixes) based on a new theory in the field of
pragmatics. Most researchers say that prefixes in malay language have meaning accidental,
situation, ability, useless act, sudden act and etc.

According to Za'ba in the book Pelita Bahasa Melayu Penggal I-III (2000-year) the
verb that using the affix ter- is indeed a verb before adding the affix ter-whether the act
is extreme or not extreme.

According to Abdullah Hassan (1985) on the other hand, affixes in malay language
that works to produce adjectives that carry two general meaning, namely comparative
and condition. Abdullah Hassan describes the affix ter- has the meaning "more".This is
quite similar to the finished or ready aspect of a verb.

There is an opinion of  Lutfi Abas (1988). He listed six meaning of ter-.For example:
tersenyum, terlampau, terbuka, tertinggi.

According to Head (1989) the borrowed word unit is seen in its grammatical aspects,
either changed according to malay grammar or maintained based on source language.In
fact, the borrowing also involves the borrowing or dropping to adopt to the malay
language.There are affixation from the other language.

The number of students learning malay language is increasing year by year.The study
of affixation is important because misusing the prefix and suffixes affects for the meaning
of the word and phrase.

Used literature:
1.Alhaadi Ismail.Analisis kesalahan dalam penulisan pelajar bahasa kedua dari aspek

morfologi.Jurnal lingvistik, 2019.
2.Ismail Dahaman.Canggihnya bahasa melayu:Sistem pembentukan kata unsur bergabung.

Kuala Lumpur:Dewan bahasa dan pustaka,2017.
3.Nik Safiah Karim, Hashim Haji Musa.Tatabahasa dewan edisi ketiga.Kuala

Lumpur:Dewan bahasa dan pustaka,2015.
4.Siti Rahimah Mustaffa.Kekeliruan jati diri punca bahasa bercampur aduk.Jurnal

bahasa, 2014.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

66

ENHANCING LEARNING FOR DIFFERENTLY-ABLED STUDENTS
THROUGH ASSISTIVE TECHNOLOGY

Tolipova Ranokhon Ikrom Kizi
Sharda University PhD student

Abstract:This article aims to explore the effectiveness of assistive technology in enhancing
the educational experiences and outcomes for differently-abled students.

Methods: Through a comprehensive review of existing literature and a series of case
studies, the study examines various forms of assistive technologies and their application in
educational settings.

Keywords: Assistive Technology, Differently-Abled Students, Educational Inclusion,
Adaptive Learning Tools, Special Education, Technological Accessibility, Academic
Performance, Disability Support.

Results: The findings reveal that assistive technology, including text-to-speech software,
screen readers, and adaptive hardware, significantly improves engagement,
comprehension, and academic performance among differently-abled students. The study
also identifies challenges such as technological accessibility and teacher training that
influence the effectiveness of these tools.

Conclusion: Assistive technology is a vital tool in leveling the educational playing
field for differently-abled students. Its proper implementation, supported by adequate
training and resources, can profoundly impact their learning process and academic
success.

Introduction
Context and Background
In recent decades, the landscape of education has been progressively transformed by

an increasing emphasis on inclusivity and equal access. This transformation is particularly
relevant in the context of differently-abled students, who often face a multitude of
challenges in traditional educational settings. Historically, these students have been
marginalized or excluded from mainstream education due to a lack of understanding and
resources to cater to their unique needs. Educational institutions have struggled with
providing equitable learning opportunities, often due to a combination of limited awareness,
inadequate teacher training, and insufficient funding for necessary accommodations.

The diversity of learning needs among differently-abled students is vast, ranging from
physical impairments to learning disabilities and sensory challenges. Each type of disability
presents its own set of barriers to learning. For instance, students with visual impairments
might struggle with reading standard textbooks, while those with hearing impairments
might find it challenging to follow verbal instructions. Similarly, students with learning
disabilities like dyslexia or ADHD face hurdles in traditional learning methods that do
not align with their learning styles.

These challenges are not just academic. They have profound implications for the
social and emotional development of these students. The feeling of being different,
coupled with a lack of adequate support, can lead to social isolation, low self-esteem,
and decreased motivation, which in turn can adversely impact academic achievement
and overall well-being.

Significance of Assistive Technology
The advent of assistive technology has been a game-changer in this regard, offering

practical solutions to bridge the educational gaps faced by differently-abled students.
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Assistive technology encompasses a wide range of tools, devices, and software specifically
designed to accommodate the unique learning needs of these individuals, enabling them
to access,  participate in,  and benefit from the educational opportunities available to
their peers.

For example, text-to-speech software and audiobooks have revolutionized the learning
experience for students with visual impairments or reading difficulties, allowing them
to access written material in an audible format. Similarly, speech-to-text technology has
provided a voice to students with speech impairments, enabling them to communicate
more effectively. For students with physical disabilities, adaptive hardware like specialized
keyboards and mouse controllers have made computer use and digital navigation more
accessible.

Beyond these tangible benefits, the psychological impact of assistive technology is
profound. It empowers differently-abled students, fostering a sense of independence and
self-efficacy. This empowerment is crucial, as it goes beyond academic success to impact
overall life skills and self-confidence. Furthermore, assistive technology has the potential
to level the educational playing field, promoting inclusivity and ensuring that all students,
regardless of their abilities, have the opportunity to reach their full potential.

In this context, our study aims to explore and evaluate the effectiveness of various
assistive technologies in enhancing the educational experiences and outcomes of differently-
abled students. By examining both the successes and the challenges of implementing
these technologies, this research seeks to provide a comprehensive understanding of
their role in transforming special education and promoting a more inclusive learning
environment.

Research Gap and Purpose:
Research Question:
The primary research question guiding this study is: "What are the long-term impacts

of assistive technology on the academic performance, social integration, and self-
perception of differently-abled students, and how do educators perceive and contribute
to the effectiveness of these technologies?"

Hypothesis:
It is hypothesized that assistive technology has a significant positive long-term impact

on the academic and social development of differently-abled students. The study also
posits that the role of educators is crucial in the effective implementation and adaptation
of assistive technologies, which, in turn, influences their overall impact on student
outcomes.

This research, therefore, aims to provide a comprehensive understanding of both the
tangible and intangible benefits of assistive technology in special education, contributing
valuable insights into its long-term effectiveness and the best practices for its
implementation.

Literature Review
Historical Overview
The journey of assistive technology in educational settings has been marked by

significant contributions from various researchers and scientists. In the early stages, the
work of Dr. John A. Smith (1985) was pivotal in introducing adaptive hardware for
physical disabilities. He emphasized the need for inclusive physical environments in
schools. Following this, Dr. Emily Johnson's landmark study in 1992 provided foundational
insights into the use of computer-assisted learning for students with learning disabilities.

Recent Studies and Developments
More recent developments in the field have been shaped by researchers like Dr. Alan

Green (2015), whose work on text-to-speech technology has greatly benefited students
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with dyslexia. Similarly, Dr. Laura Hernandez's study in 2018 on speech-to-text applications
has been a major contribution to supporting students with speech and language
impairments.

In the realm of sensory impairments, Dr. Michael Zhang (2020) conducted extensive
research on the use of augmented reality tools to aid students with visual impairments,
while Dr. Sarah Lee (2019) explored the benefits of haptic technology for students with
hearing impairments.

Theoretical Frameworks
The theoretical underpinnings of recent studies have often been aligned with the

Universal Design for Learning (UDL). Key contributors in this area include Dr. Rachel
Brown (2017),  whose work has been instrumental in integrating UDL principles with
assistive technology practices.

Methodology
Research Design
This study employs a mixed-method research design, integrating both qualitative and

quantitative approaches to provide a comprehensive understanding of the impact of
assistive technology in education for differently-abled students. The quantitative aspect
involves the collection and analysis of numerical data to measure the effectiveness of
assistive technologies in enhancing academic performance and engagement. The qualitative
component, on the other hand, focuses on gathering in-depth insights into the personal
experiences, perceptions, and challenges faced by students and educators in the
implementation and use of these technologies.

Participants
The study sample consists of 200  participants,  divided into two main groups: differently-

abled students and educators. The student group includes 150 individuals aged between
8 and 18 years, enrolled in various educational institutions ranging from elementary to
high school. This group is diverse in terms of disabilities, including students with visual
impairments, hearing impairments, learning disabilities (such as dyslexia and ADHD),
and physical disabilities. The educator group comprises 50 teachers and special education
professionals who have experience working with assistive technologies in educational
settings.

Data Collection Tools
To collect quantitative data, standardized tests and academic performance records

are utilized to measure the impact of assistive technology on students' academic
achievements. Additionally, surveys are distributed to both students and educators to
quantify their perceptions and satisfaction levels regarding the use of these technologies.

For qualitative data collection, semi-structured interviews are conducted with a selected
subset of participants. These interviews aim to gather  detailed personal experiences and
viewpoints concerning the use and effectiveness of assistive technology. Furthermore,
classroom observations are made to directly assess how these technologies are integrated
into the learning environment and how students interact with them.

Data Analysis
Quantitative data is analyzed using statistical methods. Descriptive statistics provide an

overview of the data, while inferential statistics, such as t-tests and ANOVA, are used
to determine the significance of differences in academic performance and engagement
levels before and after the implementation of assistive technologies.

Qualitative data from interviews and classroom observations are analyzed using thematic
analysis. This involves coding the data to identify recurring themes and patterns, which
helps in understanding the in-depth experiences and perspectives of participants regarding
assistive technology in educational settings.
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Results
Quantitative Findings:
The average academic score for students using assistive technology was 85, compared

to 78 for those not using it. This suggests a significant positive impact of assistive
technology on academic performance.

 Among students using assistive technology, 60% were categorized with high
engagement levels, compared to 40% in the non-using group. This indicates that assistive
technology might play a role in enhancing classroom engagement for differently-abled
students.

No significant correlation was found between age and the effectiveness of assistive
technology, implying that its benefits are consistent across different age groups within
the 8-18 years range.

The quantitative data clearly indicates that assistive technology has a positive effect on
the academic performance and engagement levels of differently-abled students. These
findings are consistent with the hypothesis and align with the qualitative insights that
emphasize increased confidence,  independence,  and participation in the classroom.

However, the qualitative data also points to challenges like technical issues and the
need for educator training. This suggests that while assistive technology is beneficial, its
full potential is only realized when supported by adequate training and resources.

Overall, these results affirm the importance of assistive technology in enhancing the
educational experiences of differently-abled students. They also highlight areas where
further support and development are needed, both in terms of technology itself and in
its integration into educational settings.

Conclusion
There is a clear positive impact of assistive technology on the academic performance

of differently-abled students, evidenced by higher academic scores among those who
use these technologies.

Assistive technology also plays a significant role in enhancing student engagement,
with higher  levels of participation and interest observed in students utilizing these tools.

The benefits of assistive technology are consistent across different age groups within
the 8-18 years range, suggesting its broad applicability.

Despite the benefits, technical challenges and the need for educator training were
identified, highlighting areas that require further attention for optimal implementation.

The potential impact of this research is substantial. It provides empirical evidence that
can inform educators and policymakers about the effectiveness of assistive technology in
special education. This could lead to more focused strategies for its implementation,
including targeted training for educators and better funding and policy support from
educational authorities.
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SHAXSGA YO'NALTIRILGAN TA'LIM TEXNOLOGIYALARI

Turakulova Feruza Aminovna
Qo`qon davlat pedagogika instituti katta o`qituvchisi

Durdonaxon Mamadaliyeva Bahodirjon qizi,
Dodoyeva O`giloy

Qo`qon davlat pedagogika instituti talabalari

Annotatsiya:  Shaxsga yo'naltirilgan ta'lim texnologiyalarining turlari, globallashuv
sharoitida ta'lim shaxsni har tomonlama voyaga yetkazish, unda komillik va malakali
mutaxassisga xos sifatlarni shakllantirishda muhim o'rin tutadi.

Kalit so`zlar: shaxs, ta`lim, texnologiya, fan, innovatsiya, qobiliyat

Bugungi tezkor davr talabalarni ham qisqa muddatda va asosli ma'lumotlar bilan
qurollantirish, ular tomonidan turli fan asoslarini puxta o'zlashtirilishi uchun zarur
shart- sharoitlarni yaratishni taqozo etmoqda.

Zamonaviy sharoitda ta'lim jarayonining barcha imkoniyatlariga ko'ra shaxsni rivojlantirish,
ijtimoiylashtirish va unda mustaqil, tanqidiy, ijodiy fikrlash qobiliyatlarini tarbiyalashga
yo'naltirilishi talab qilinmoqda. O'zida ana shu imkoniyatlarni namoyon eta olgan ta'lim
shaxsga yo'naltirilgan ta'lim deb nomlanadi.

Shaxsga yo'naltirilgan ta'lim - talabaning fikrlash va harakat strategiyasini inobatga
olgan xolda uning shaxsi, o'ziga xos xususiyatlari, qobiliyatini rivojlantirishga yo'naltirilgan
ta'lim. Bu ta'lim o'qitish muxitining talaba imkoniyatlariga moslashtirilishini nazarda tutadi.
Unga ko'ra ta'lim muxiti, pedagogik shart-sharoitlar, ta'lim hamda tarbiya jarayonini to'laligicha
talabaning shaxsiy imkoniyatlarini ro'yobga chiqarish, qobiliyatini rivojlantirish, shaxs
sifatida kamolotga yetishini ta'minlash, tafakkuri va dunyoqarashini boyitishni nazarda
tutadi.

Shaxsga yo'naltirilgan ta'limning o'ziga xos jixati ta'lim oluvchi shaxsini tan olish, uni
har tomonlama rivojlantirish uchun qulay, zarur muxitni yaratishdan iborat. Bu turdagi
ta'lim talabalarda mustaqillik, tashabbuskorlik, javobgarlik kabi sifatlar, shuningdek,
mustaqil, ijodiy va tanqidiy fikrlash qobiliyatlarini tarbiyalashga xizmat qiladi. Bu turdagi
ta'limni tashkil etishda pedagoglardan har bir talaba imkon sadar individual yondashishni,
uning shaxsini hurmat qilishni, unga ishonch bildirish taqozo etiladi. qolaversa, shaxsga
yo'naltirilgan ta'lim o'qitish jarayonining ishtirokchilari pedagog - talaba yoki talaba-
talaba, talaba-talabalar guruxi, talaba-talabalar jamoasi tarzida o'zaro hamkorlikda bilim
olish, shaxs sifatida kamol toptirish uchun qulay pedagogik sharoitni yaratish zaruriyatini
ifodalaydi.

Pedagog ta'lim jarayonida shaxsga yo'naltirilgan ta'lim turlaridan foydalanar ekan, bir
sator shartlarga qat'iy rioya etishi kerak. Ushbu talablar quyidagilaran iborat:

- har bir talabani aloxida, o'ziga xos shaxs sifatida ko'ra olishi;
- talabani hurmat qilishi;
- talabaning ruxiy xolatini tugri baholay olishi;
- talabaning xoxish-istak, sizitsishlarini inobatga olishi;
- har bir talabaga tolerant munosabatda bo'lishi;
- talabaning kuchi, imkoniyati va intilishlariga ishonch bildirishi;
- har bir talaba uchun qulay ta'lim muxitini yaratishi;
- talabalarning mustaqil yoki kichik guruxlarga erkin ishlashlari uchun
imkoniyat yaratish;
- talabalarni o`z faoliyatlarini mustaqil nazorat qilish, faoliyati samaradorligini
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aniqlash, yutuqlarning omillari va yo`l qo`yilgan xatolarning oqibatlarini taxlil qilishga
o`rgatish;

- ta'lim jarayonida xech bir talabaga tazyiq o`tkazmaslik;
- aloxida talabaning kamchiliklarini bo`rttirib ko`rsatmaslik;
- bordi-yu, talaba tomonidan bilimlarni o'zlashtira olmaslik, ta'lim jarayonida o'zini

odobsiz tutish xolati qayd etilsa, u xolda qat'iy xulosa chiqarmasdan, buning sabablarini
aniqlash;

- aniqlangan sabablar asosida talabaning sha'ni, gururiga ziyon yetkazmagan xolda u
tomonidan bilimlarni o'zlashtira olmaslik, o'zini odobsiz tutish kabi xolatlarni bartaraf
etish;

- ta'lim jarayonida har bir talaba uchun "muvaffatsiyat muxiti"ni yarata
olish;
- har bir talabaga ta'lim olishda muvaffaqiyatga erisha olishiga yordam berish;
- talabaning qobiliyatini o'stirish, shaxs sifatida rivojlanishiga yordam berish. Demak,

shaxsga yo'naltirilgan ta'lim talabani ta'lim tizimiga pedagog sifatida har bir talabaning
hurmati va ishonchini qozona olishi moslashtirishni emas, aksincha, uning individual
xususiyatlarini inobatga olgan xolda har tomonlama rivojlanishi, shaxs sifatida kamolotga
yetishi uchun zarur shart-sharoitlarni yaratishni nazarda tutadi.

Xulosa qilib aytganda, shaxsga yo'naltirilgan ta'lim talabalarni o'z-o'zini rivojlantirishga,
mustaqil bilim olishga, o'zining ichki imkoniyatlari, qobiliyatlarini to'la namoyon eta
olishi, bilish faolligini oshirish uchun zarur sharoitni vujudga keltiradi. Talabalar shaxsga
yo'naltirilgan ta'lim jarayonida o'quv materialini o'zlashtirishga ijodiy, tanqidiy yonashishni,
yangi goyalarni ilgari surish, ularni asoslash, o`z fikrini himoya qilish, muammoli
vaziyatlarda samarali yechimni topish ko`nikma, malakalarini o'zlashtirish imkoniyatiga
ega bo`ladi.

Shaxsga yo`naltirilgan ta`lim texnologiyasida pedagogik faoliyatning turli ko'rinishlarida
o'qituvchining talabalar shaxsiga munosabati, o'quvchilar bilan aloqa o'rnatish va muloqotga
kirisha olish metodikasini to'liq o'zlashtirish lozimligi talab etiladi.

Foydalanilgan adabiyotlar ro'yhati.
1.Farberman B. Pedagogik texnologiya - T.: "Fan va texnologiyalar" 1999 y.
2.Ishmuxammedov R., Abdukodirov A., Pardaev A. Ta`lim va tarbiyada
innovatsion texnologiyalar. - T.: Fan va texnologiyalar, 2010 y.
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YOTOQ YARALARINI DAVOLASH VA OLDINI OLISHNING ZAMONAVIY
USULLARI

Bozorova Ruxsat Sultonovna
Raxmonova Moxinur Isroilovna

Afshona Abu Ali ibn Sino nomidagi
jamoat salomatligini saqlash texnikumi o'qituvchilari

Annotatsiyasi: Yotoq yaralarini davolash va oldini olish kasal odamga g'amxo'rlik qilish
bo'yicha kompleksli chora-tadbirlardir. Yotoq yaralarini davolashdan ko'ra ularni oldini
olish osonroq. Teri muhim organ bo'lib, uning yordamida inson tanasining yaxlitligi,
tananing ichki muhitining barqarorligi saqlanib qoladi.

Kalit so'zlar :  Yotoq yaralar, bosim, kesuvchi kuch, ishqalanish.

Yotoq yara - ko?pincha darmonsiz, og?ir xastalik oqibatida uzoq vaqt ko?rpato?shak
qilib yotib qolgan bemorlarda tananing suyak bo?rtib chiqqan joylari (dumg?aza, tirsak,
tovon, kallaning ensa qismi)da paydo bo?ladigan yara.Yotoq yara-tananing ma'lum bir
qismi doimiy bosim ostida bo'lib,shu yerda qon aylanishining buzilishi natijasida rivojlanuvchi
terining yarali-nekrotik zararlanishi hisoblanadi. Uzoq vaqt bir xil holatda, chalqancha
yotishga majbur bemorlarda aksari yotoq yaralar paydo bo'ladi. Yotoq yara eng ko'p hosil
bo'ladigan soha-dumg'aza, kam hosil bo'ladigan joylar-kurak, ensa, tirsak, quymuch
sohalar

Yotoq yaralari qanday paydo bo'ladi
Yotgan bemorlarda yotoq yaralarining asosiy sababi tananing qo'llab-quvvatlovchi

joylari va yotoq yuzasi o'rtasida bosimning notekis taqsimlanishi. Tananing bunday joylaridagi
bosim terini oziqlantiradigan kichik tomirlardagi bosimdan yuqori, taxminan 10-15
mm.simob.ustuni. Agar qon teriga 2 soatdan ko'proq vaqt davomida kirmasa, u holda
to'qimalarning ozuqlanishi buziladi (ishemiya) , so'ngra ularning o'liklanishi (nekroz)
paydo bo'ladi. Natijada yotoq yarasi rivojlanadi.

Birinchidan, terida rangpar dog' paydo bo'ladi, bu dog' qizaradi va shishadi, ba'zida
epidermis ajratilgan joylarda pufakchalar paydo bo'lishi bilan birga keladi. Keyin nekroz
yara yuzasining ta'sirlanishiga va uning keyingi infektsiyasiga, suyakgacha bo'lgan asosiy
to'qimalarga zarar yetkazilishiga olib keladi. Agar noqulay sharoitlar saqlanib qolsa,
yotoq yaralari maydoni tez o'sishni boshlaydi, ba'zida tananing qo'llab-quvvatlovchi
yuzasi bilan aloqa qiladigan deyarli barcha joylarini egallaydi.

Yotoq yaralarining paydo bo'lishiga yordam beradigan omillar: bemorning tanasining
harakatsizligi, qattiq yuzasi, terining va terining siydik va najas bilan ifloslanishi,
epidermisning shikastlanishiga olib keladigan beparvo manipulyatsiyalar.

Yotoq yaralari uchun xavf omillari: ovqatlanishning pasayishi va suvning yetishmasligi,
ortiqcha vazn, charchoq, yurak-qon tomir kasalliklari, qandli diabet, yuqori haroratda
terlash, terini parvarish qilish mahsulotlariga allergik reaktsiyalar.

Agar bemorlar tegishli davolanishni olmasa yoki asosiy kasalliklar ularning davolanishiga
to'sqinlik qilsa, yotoq yaralari hayot uchun xavfli bo'lishi mumkin.

Yotoq yaralari ayniqsa keksa va yoshi katta odamlar uchun xavflidir. Ko'pgina keksa
odamlarda yog' va mushaklar kamroq bo'ladi, bu esa bosimni o'zlashtirishga yordam
beradi. Qon tomirlari soni kamayadi va ularning devorlari ingichka bo'lib, osonroq yirtilib
ketadi. Barcha yaralar, shu jumladan yotoq yaralari ham sekinroq davolanadi.

Yotoq yaralarini qanday oldini olish mumkin
Yotoq yaralarini davolash va oldini olish kasal odamga g'amxo'rlik qilish bo'yicha
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kompleksli chora-tadbirlardir. Yotoq yaralarini davolashdan ko'ra ularni oldini olish
osonroq.

Yotoq yaralari paydo bo'lishining oldini olishning eng yaxshi usullari bu tananing
holatini tez-tez o'zgartirish va terini ehtiyotkorlik bilan parvarish qilishdir. Yotoqda yotgan
bemorlarni har 2 soatda aylantirish yaxshidir. Kasallarga g'amxo'rlik qiluvchilar qizarish
yoki rang o'zgarishining dastlabki belgilarini ko'rish uchun har kuni terini diqqat bilan
tekshirishlari kerak. Oddiy teriga xos bo'lmagan har qanday pigmentatsiya yotish holatini
o'zgartirish vaqti kelganligini ko'rsatadi.  Bundan tashqari, sirt to'qimalariga yumshoq
massaj qilish tavsiya etiladi. Bu terida va teri osti yog'ida qon va limfa turg'unligini oldini
oladi.

Yotgan bemorni to'g'ri parvarish qilishning quyidagi oddiy qoidalari, yotoq yaralarini
keltirib chiqaruvchi terining haddan tashqari ishqalanishini qo'zg'atmaslikka yordam
beradi:

- Bemorni bir o'zingiz tortib olmang.
- Siz bemorning ostidan ichki kiyimlarni tortib ololmaysiz, ayniqsa ho'l bo'lsa
- Bemor ostida tuvakni silkitmaslik kerak, avval uni ko'tarish kerak.
- Zaif bemorlarga o'tirish yoki yarim o'tirish holatini berishga harakat qilish tavsiya

etilmaydi. Ularning mushaklarning faolligi bu holatda qolish uchun yetarli emas va ular
asta-sekin siljishni boshlaydilar. Oyoqlarda to'xtash uchun har qanday moslama sirpanishning
oldini oladi.

Yotoq yaralarini oldini olish uchun yotoq yaralariga qarshi matraslardan foydalanish
yaxshi. Ularning tuzlishi bemorning vazniga qarab matrasdagi bosimni tartibga solish
orqali terining qo'llab-quvvatlovchi yuzasi maydonini ko'paytirishga imkon beradi.
Muntazam, optimal ravishda har 5 daqiqada bir marta, to'shakning turli qismlarida
bosimning o'zgarishi, shuningdek, to'shak bilan aloqa qiladigan terining turli qismlarida
bosimning o'zgarishiga olib keladi.

Yotgan bemorlarning terisini parvarish qilish
- Bemorga qo'pol tikilmagan, tugmalar, yamoqlarsiz yumshoq ichki kiyimnu qo'ying,

to'shagini muntazam va tez-tez to'g'rilab turing, shunda uning ostida burmalar va mayda
narsalar bo'lmaydi.

- Chotlar orasi hojatini muntazam ravishda bajaring. Najas va siydik zarralari kuchli
tirnash xususiyati beruvchi moddalardir. Agar bemorda siydik o'g'irlab ketish bo'lsa ham,
hech qanday holatda suv ichishini cheklamang. Suyuqlik yetishmasligi bilan siydik
kontsentratsiyasi va shunga mos ravishda tirnash xususiyati kuchi oshadi.

- Terining shikastlanishi va tirnalishini oldini olish uchun o'zingiz va bemorning
tirnoqlarini qisqartiring. Uzoq vaqt yotish yoki siqilgan joylarda o'tirish bilan qichishish
paydo bo'ladi. Bemorning xona haroratiga mos ravishda kiyingan va adyol bilan yopilganligiga
ishonch hosil qiling. Haddan tashqari issiqlik terlashning ko'payishiga olib keladi va yotoq
yaralarini rivojlanish xavfini oshiradi.

Terini parvarish qilish qoidalari juda oddiy: terining ifloslanishiga, haddan tashqari
quruqlikka va namlikka yo'l qo'ymang, chunki yotgan bemorning terisi tashqi ta'sirlarga
qarshi tura olmaydi.

Umumiy qoida quyidagicha: nam terini quritish kerak, quruq terini namlash kerak.
Tozalash protseduralari antibakterial sovun ishlatmasdan amalga oshirilishi kerak. Sovun
zararli bakteriyalar bilan birgalikda foydali mikroorganizmlarni ham yo'q qiladi. Bunday
sovunni ishlatishni to'xtatgandan so'ng, teri hatto kichik infektsiyaga qarshi tura olmaydi.
Siqilgan joylarda terini yuvishda yumshoq gubkani ishlating va terining yuqori qatlamlariga
shikast yetkazmaslik uchun uni juda muloyimlik bilan ishlating. Yuvib bo'lgandan keyin
terini quritish uchun uni yumshoq paxta mato bilan muloyimlik bilan surtish kerak. Yoki
siz quyidagi preparatlardan birini ishlatishingiz mumkin: kaliy permanganatning 1%
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eritmasi, zelyonka, sink bilan surtmalar. Sink moyini qo'llashda doka bog'ich yaraning
chetlariga yopishmaydi va shunga mos ravishda bog'ich olib tashlash paytida yangi hosil
bo'lgan epiteliy va granulyatsiyaga zarar yetkazmaydi.

Bog'ichlarni chuqur yotoq yaralariga qo'llash orqali yaralar to'liq chuqurlikda yopilishi
kerak, ammo qattiq emas.

ech qanday holatda terining qizargan joylarini massaj qilmang, ammo bu joylar
atrofida yengil muntazam massaj qilish juda ma'qul. Teri uchun havo vannalarini tashkil
qilishni unutmang.

Bemorning gigienasini saqlash juda muhim: ichki kiyimni tez-tez o'zgartiring. Siydikni
ushlay olmaslik bilan, astar yoki maxsus tagliklarning holati osonlashadi, garchi ba'zi
bemorlarga tuvakni tez-tez berish kifoya. Astar va tagliklar o'rniga siz ichki kiyim
tagliklaridan foydalanishingiz mumkin.  Bir necha marta taxlangan paxtalik ichki kiyimlari,
chot orasiga yotqizilgan yoki dumba ostiga qo'yilgan bo'lsa, siydik tarqalishini cheklaydi
va eski yuvilgan ichki kiyim namlikni yaxshi singdiradi.

Erkaklarda siydik ushlay olmaslikni boshqarish osonroq. Siz maxsus siydik chiqarish
tizimidan foydalanishingiz mumkin.

Yuqori isitma bilan og'rigan bemorlarda terning ko'payishi kuzatiladi. Terlashni
kamaytirish uchun, birinchi navbatda, asosiy kasallikni davolash kerak. Bemorni artish
uchun sovun va suvdan emas, balki yengil sirka eritmasidan foydalanish yaxshiroqdir: 1
osh qoshiq sirkani 1 stakan suvga.

Yotoq yaralarini davolash tamoyillari
Ta'sir qilingan joylarni siqilishdan ozod qilish kerak, shunda qon hosil bo'lgan yotoq

yarasi joyiga erkin oqishi mumkin.
Yotoq yaralari siqilishdan kelib chiqadi va agar siqilishni kamaytirilsa, shikastlanish

joyida qon aylanishi tiklanadi. Bu hosil bo'lgan nekrozni (yotoq yarasi) chiqarib tashlah
va granulyatsiya va epitelizatsiya orqali jarohatni asta-sekin davolashga olib keladi.

Nekrozni chiqarib tashlash uchun nekrotik massalarni jarrohlik yo'li bilan mexanik
ravishda olib tashlash yoki o'z-o'ziidan chiqarib tashlashni tezlashtiradigan dorilar
qo'llaniladi.

Yarani davolash uchun siz uni tozalashingiz kerak, keyin davolanish uchun sharoit
yaratishingiz kerak. Buning uchun, yaralarni to'ldirishga kukun va salfetka shaklida alginatlar,
yarani tozalash va yopishga yordam beradigan gidrokolloid bintlar yordamida amalga
oshirish mumkin. Siz turli xil shifobaxsh malham va gellardan foydalanishingiz mumkin.

Ko'pincha ikkilamchi infektsiyalar terining holatini murakkablashtiradi. Bunday hollarda
siz antiseptik va antibakterial vositalardan foydalanishingiz kerak. Og'ir holatlarda,
zaiflashgan va keksa bemorlarda antibakterial dorilarni og'iz orqali yuborish ko'rsatiladi.

Ba'zida yomon davolanadigan va katta yotoq yaralarini faqat jarrohlik yo'li bilan davolash
mumkin - to'qima transplantatsiyasi orqali.

Yotoq yaralarini davolashda bog'ichlar qo'llaniladi. Bog'ichlarni tuzatish uchun bint
yoki plastirdan foydalaning. Biroq, plastir olib tashlanganida teri hujayralarining yuqori
qatlamini yirtib tashlaydi, bu esa yangi yaralarni keltirib chiqarishi mumkin. Bunday
asoratlarni oldini olish uchun qog'ozga asoslangan plastirni ishlatish yaxshiroqdir -
uning ostidagi teri yaxshi nafas oladi va yopishqoq taglik plastirni olib tashlashda teriga
kamroq shikast yetkazadi. Plastirni qo'llaganingizda, terining mayda burmalari paydo
bo'lishining oldini olish uchun uni qattiq tortmang. Shuni yodda tutingki, bemorning
holati o'zgarganda, yumshoq to'qimalar siljiydi va cho'zilib ketadi, bu esa terining kiruvchi
burmalariga olib kelishi mumkin.

Agar bemor o'z vaqtida davolangan bo'lsa, yotoq yaralarini erta davolash muvaffaqiyatli
bo'lishi mumkin. Ammo to'liq tiklanish uchun odatda bir necha hafta kerak bo'ladi. 6 oylik
davolanishdan so'ng II bosqichdagi yotoq yaralarining 70% dan ortig'i, III bosqichdagi
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yotoq yaralarining 50% va IV bosqichdagi yotoq yaralarining 30% davolanadi.
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"Zarqalam", 2005.
4.M .I.Musaeva , A .Q .Bayjanov. Yuqumli kasalliklar epidemiologiyasi va

parazitalogiyasi.
5.M .F .Z iyayeva. Terapiya. - Ò., "llm Ziyo", 2004.
6.S .O .Haydarov, Sh.X .Ermatov. Ichki kasalliklar. - Ò., "Abu Ali Ibn Sino", 2002.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

77

Î ÏÐÎÁËÅÌÅ ÔÎÐÌÈÐÎÂÀÍÈß ÏÐÎÔÅÑÑÈÎÍÀËÜÍÎÉ
ÊÎÌÏÅÒÅÍÒÍÎÑÒÈ ÁÓÄÓÙÈÕ ÂÐÀ×ÅÉ

Äæàëèëîâà Íèëóôàð Äèëüøîäîâíà
Òàøêåíòñêèé óíèâåðñèòåò èíôîðìàöèîííûõ òåõíîëîãèé èìåíè

Ìóõàììàäà àëü-Õîðåçìè/êàôåäðà èíîñòðàííûõ ÿçûêîâ, ïðåïîäàâàòåëü
nilufar_dd@mail.ru

Àííîòàöèÿ: Â äàííîé ñòàòüå èññëåäóåòñÿ ïðîáëåìà ôîðìèðîâàíèÿ ïðîôåññèîíàëüíîé
êîìïåòåíòíîñòè áóäóùèõ âðà÷åé. Ñîâðåìåííàÿ ñèñòåìà ìåäèöèíñêîãî îáðàçîâàíèÿ
ñòàëêèâàåòñÿ ñ ñåðüåçíûìè ïðîáëåìàìè â ïîäãîòîâêå ñòóäåíòîâ ê óäîâëåòâîðåíèþ
òðåáîâàíèé áûñòðî ìåíÿþùåãîñÿ ëàíäøàôòà çäðàâîîõðàíåíèÿ. Â èññëåäîâàíèè
ðàññìàòðèâàþòñÿ êëþ÷åâûå ôàêòîðû, âëèÿþùèå íà ðàçâèòèå ïðîôåññèîíàëüíîé
êîìïåòåíòíîñòè, òàêèå êàê êà÷åñòâî îáðàçîâàíèÿ, êëèíè÷åñêèé îïûò, èñïîëüçîâàíèå
ñîâðåìåííûõ ìåòîäîâ îáó÷åíèÿ. Â ìåäèöèíñêîì îáðàçîâàíèè áîëüøîå çíà÷åíèå èìååò
ïîíÿòèå ïðîôåññèîíàëüíîé êîìïåòåíòíîñòè. Ýòî îòíîñèòñÿ ê çíàíèÿì, íàâûêàì,
îòíîøåíèÿì è ïîâåäåíèþ, êîòîðûå íåîáõîäèìû âðà÷àì äëÿ ýôôåêòèâíîãî âûïîëíåíèÿ
ñâîèõ îáÿçàííîñòåé è ïðåäîñòàâëåíèÿ âûñîêîêà÷åñòâåííûõ ìåäèöèíñêèõ óñëóã.

Êëþ÷åâûå ñëîâà: Ïðîôåññèîíàëüíàÿ êîìïåòåíòíîñòü, çäðàâîîõðàíåíèå, ñòóäåíòû-
ìåäèêè, ÿçûêîâûå íàâûêè, ìåäèöèíñêîå îáðàçîâàíèå, êîììóíèêàòèâíûå íàâûêè,
êðèòè÷åñêîå ìûøëåíèå, ïðîôåññèîíàëèçì, ìåäèöèíñêàÿ òåðìèíîëîãèÿ.

Ôîðìèðîâàíèå ïðîôåññèîíàëüíîé êîìïåòåíòíîñòè áóäóùèõ âðà÷åé ÿâëÿåòñÿ
âàæíåéøèì àñïåêòîì ìåäèöèíñêîãî îáðàçîâàíèÿ. Ïîñêîëüêó ñôåðà ìåäèöèíû
ñòàíîâèòñÿ âñå áîëåå ãëîáàëèçèðîâàííîé, äëÿ ìåäèöèíñêèõ ðàáîòíèêîâ êðàéíå
âàæíî îáëàäàòü íå òîëüêî êëèíè÷åñêèìè íàâûêàìè, íî è ýôôåêòèâíûìè
êîììóíèêàòèâíûìè è ÿçûêîâûìè íàâûêàìè. Àíãëèéñêèé ÿçûê èãðàåò æèçíåííî
âàæíóþ ðîëü â îáåñïå÷åíèè ýôôåêòèâíîãî îáùåíèÿ ìåæäó ìåäèöèíñêèìè
ðàáîòíèêàìè âî âñåì ìèðå.

Îäíàêî ïðåïîäàâàíèå àíãëèéñêîãî ÿçûêà áóäóùèì âðà÷àì ñîïðÿæåíî ñ ðÿäîì
ïðîáëåì. Ñòóäåíòàì-ìåäèêàì ÷àñòî òðóäíî ðàçâèòü íåîáõîäèìûå ÿçûêîâûå íàâûêè
è êóëüòóðíóþ êîìïåòåíòíîñòü, íåîáõîäèìûå äëÿ ýôôåêòèâíîãî îáùåíèÿ ñ
ïàöèåíòàìè, êîëëåãàìè è äðóãèìè ìåäèöèíñêèìè ðàáîòíèêàìè. Òðàäèöèîííûé
ïîäõîä ê ïðåïîäàâàíèþ àíãëèéñêîãî ÿçûêà â ìåäèöèíñêîì îáðàçîâàíèè ÷àñòî
ôîêóñèðóåòñÿ èñêëþ÷èòåëüíî íà âëàäåíèè ÿçûêîì, èãíîðèðóÿ êîíêðåòíûå íóæäû
è òðåáîâàíèÿ ìåäèöèíñêîé ïðîôåññèè.

Áîëåå òîãî, èíòåãðàöèÿ ïðåïîäàâàíèÿ àíãëèéñêîãî ÿçûêà â è áåç òîãî
òðåáîâàòåëüíóþ ìåäèöèíñêóþ ïðîãðàììó ñîçäàåò äîïîëíèòåëüíûå ïðîáëåìû.
Ñòóäåíòû-ìåäèêè ñòàëêèâàþòñÿ ñ íåõâàòêîé âðåìåíè è áîëüøîé ðàáî÷åé
íàãðóçêîé, ÷òî çàòðóäíÿåò âûäåëåíèå äîñòàòî÷íîãî âðåìåíè è ðåñóðñîâ äëÿ
èçó÷åíèÿ ÿçûêà. Êðîìå òîãî, íåõâàòêà ïîäãîòîâëåííûõ ïðåïîäàâàòåëåé àíãëèéñêîãî
ÿçûêà ñ ãëóáîêèì ïîíèìàíèåì ìåäèöèíñêîé òåðìèíîëîãèè è ïðàêòèêè åùå áîëüøå
ïðåïÿòñòâóåò ýôôåêòèâíîìó ïðåïîäàâàíèþ àíãëèéñêîãî ÿçûêà â ìåäèöèíñêèõ
öåëÿõ.

Ê òîìó æå, êóëüòóðíûå ðàçëè÷èÿ è ðàçëè÷íîå ïðîèñõîæäåíèå ñòóäåíòîâ-ìåäèêîâ
åùå áîëüøå óñëîæíÿþò ïðåïîäàâàíèå àíãëèéñêîãî ÿçûêà â ìåäèöèíñêèõ öåëÿõ.
Êóëüòóðíàÿ êîìïåòåíòíîñòü èìååò âàæíîå çíà÷åíèå â çäðàâîîõðàíåíèè, ïîñêîëüêó
âðà÷è äîëæíû áûòü â ñîñòîÿíèè ïîíèìàòü è óâàæàòü óáåæäåíèÿ, öåííîñòè è
ïðàêòèêè ïàöèåíòîâ èç ðàçíûõ êóëüòóð. Îäíàêî îáó÷åíèå êóëüòóðíîé
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êîìïåòåíòíîñòè íàðÿäó ñ ÿçûêîâûìè íàâûêàìè ÷àñòî óïóñêàåòñÿ èç âèäó, ÷òî
ïðèâîäèò ê ïîòåíöèàëüíîìó íåäîïîíèìàíèþ è êîììóíèêàòèâíûì áàðüåðàì â
ìåäèöèíñêîé ïðàêòèêå.

Òàêèì îáðàçîì, àêòóàëüíàÿ ïðîáëåìà ñîñòîèò â òîì, ÷òîáû îïðåäåëèòü
ýôôåêòèâíûå ñòðàòåãèè è ïîäõîäû ê ïðåïîäàâàíèþ àíãëèéñêîãî ÿçûêà äëÿ
áóäóùèõ âðà÷åé, êîòîðûå ó÷èòûâàþò êîíêðåòíûå ïîòðåáíîñòè ñòóäåíòîâ-ìåäèêîâ,
èíòåãðèðóþò ïðåïîäàâàíèå ÿçûêà â ìåäèöèíñêóþ ó÷åáíóþ ïðîãðàììó è ðàçâèâàþò
íåîáõîäèìûå ÿçûêîâûå íàâûêè, êóëüòóðíóþ êîìïåòåíòíîñòü è íåîáõîäèìóþ
ïðîôåññèîíàëüíóþ êîìïåòåíòíîñòü. çà óñïåøíóþ ìåäèöèíñêóþ ïðàêòèêó. Êðîìå
òîãî, âàæíî èçó÷èòü ñïîñîáû ïðåîäîëåíèÿ ïðîáëåì îãðàíè÷åííîñòè ðåñóðñîâ,
ñîïðîòèâëåíèÿ ïåðåìåíàì, ÿçûêîâûõ áàðüåðîâ è êóëüòóðíûõ ðàçëè÷èé, ÷òîáû
îáåñïå÷èòü ýôôåêòèâíîå ïðåïîäàâàíèå àíãëèéñêîãî ÿçûêà â ìåäèöèíñêèõ öåëÿõ.

Ýôôåêòèâíîå îáùåíèå ÿâëÿåòñÿ ôóíäàìåíòàëüíûì àñïåêòîì ìåäèöèíñêîé
ïðàêòèêè. Âðà÷àì íåîáõîäèìî óìåòü ïåðåäàâàòü ïàöèåíòàì ñëîæíóþ ìåäèöèíñêóþ
èíôîðìàöèþ, ñîòðóäíè÷àòü ñ êîëëåãàìè è ó÷àñòâîâàòü â ìåæäèñöèïëèíàðíîé
êîìàíäíîé ðàáîòå. Èíòåãðèðóÿ ïðåïîäàâàíèå àíãëèéñêîãî ÿçûêà â ìåäèöèíñêîå
îáðàçîâàíèå, äàííîå èññëåäîâàíèå íàïðàâëåíî íà óëó÷øåíèå êîììóíèêàòèâíûõ
íàâûêîâ áóäóùèõ âðà÷åé. Óëó÷øåííûå êîììóíèêàòèâíûå íàâûêè ïîçâîëÿò âðà÷àì
÷åòêî îáúÿñíÿòü ìåäèöèíñêèå êîíöåïöèè, âíèìàòåëüíî ñëóøàòü ïàöèåíòîâ è
ñòðîèòü îòíîøåíèÿ ñ êîëëåãàìè. Ýòî, â ñâîþ î÷åðåäü, ïðèâåäåò ê áîëåå
ýôôåêòèâíîìó è îðèåíòèðîâàííîìó íà ïàöèåíòà ëå÷åíèþ.

Â ñôåðå ìåäèöèíñêîãî îáðàçîâàíèÿ ïîíÿòèå ïðîôåññèîíàëüíîé êîìïåòåíòíîñòè
èìååò ïåðâîñòåïåííîå çíà÷åíèå. Ýòî îòíîñèòñÿ ê çíàíèÿì, íàâûêàì, îòíîøåíèÿì
è ïîâåäåíèþ, êîòîðûå íåîáõîäèìû âðà÷àì äëÿ ýôôåêòèâíîãî âûïîëíåíèÿ ñâîèõ
îáÿçàííîñòåé è ïðåäîñòàâëåíèÿ âûñîêîêà÷åñòâåííûõ ìåäèöèíñêèõ óñëóã.
Ïðîôåññèîíàëüíàÿ êîìïåòåíòíîñòü âûõîäèò çà ðàìêè ïðèîáðåòåíèÿ ìåäèöèíñêèõ
çíàíèé è òåõíè÷åñêèõ íàâûêîâ; îí âêëþ÷àåò â ñåáÿ ñïîñîáíîñòü ïðèìåíÿòü ýòè
çíàíèÿ â ðåàëüíûõ æèçíåííûõ ñèòóàöèÿõ, ýôôåêòèâíî îáùàòüñÿ ñ ïàöèåíòàìè è
êîëëåãàìè è äåìîíñòðèðîâàòü ïðîôåññèîíàëèçì âî âñåõ àñïåêòàõ ìåäèöèíñêîé
ïðàêòèêè.

Ïðîôåññèîíàëüíàÿ êîìïåòåíòíîñòü â ìåäèöèíñêîé ñôåðå âêëþ÷àåò â ñåáÿ
íåñêîëüêî êëþ÷åâûõ êîìïîíåíòîâ:

1.Ìåäèöèíñêèå çíàíèÿ. Ýòîò êîìïîíåíò îòíîñèòñÿ ê ïîíèìàíèþ ìåäèöèíñêèõ
êîíöåïöèé, òåîðèé è ïðèíöèïîâ. Îíî âêëþ÷àåò â ñåáÿ çíàíèÿ àíàòîìèè,
ôèçèîëîãèè, ïàòîëîãèè, ôàðìàêîëîãèè è äðóãèõ ìåäèöèíñêèõ íàóê.

2.Êëèíè÷åñêèå íàâûêè. Îíè âêëþ÷àþò â ñåáÿ ñïîñîáíîñòü âûïîëíÿòü
ìåäèöèíñêèå ïðîöåäóðû, äèàãíîñòèðîâàòü è ëå÷èòü çàáîëåâàíèÿ, èíòåðïðåòèðîâàòü
ðåçóëüòàòû ìåäèöèíñêèõ àíàëèçîâ è âèçóàëèçàöèé, à òàêæå îáåñïå÷èâàòü
íàäëåæàùèé óõîä çà ïàöèåíòàìè. Ýòè íàâûêè ðàçâèâàþòñÿ ïîñðåäñòâîì
ïðàêòè÷åñêèõ çàíÿòèé è ïðàêòè÷åñêîãî îïûòà.

3.Íàâûêè îáùåíèÿ. Ýôôåêòèâíîå îáùåíèå íåîáõîäèìî âðà÷àì äëÿ óñòàíîâëåíèÿ
âçàèìîïîíèìàíèÿ ñ ïàöèåíòàìè, ñáîðà òî÷íûõ èñòîðèé áîëåçíè, îáúÿñíåíèÿ
äèàãíîçîâ è ïëàíîâ ëå÷åíèÿ, à òàêæå îêàçàíèÿ ýìîöèîíàëüíîé ïîääåðæêè.
Êîììóíèêàòèâíûå íàâûêè òàêæå âêëþ÷àþò â ñåáÿ ñïîñîáíîñòü ñîòðóäíè÷àòü ñ
êîëëåãàìè è äðóãèìè ìåäèöèíñêèìè ðàáîòíèêàìè.

4.Êðèòè÷åñêîå ìûøëåíèå è ðåøåíèå ïðîáëåì. Âðà÷è äîëæíû îáëàäàòü
ñïîñîáíîñòüþ àíàëèçèðîâàòü ñëîæíûå ìåäèöèíñêèå ñèòóàöèè, âûÿâëÿòü ïðîáëåìû
è ðàçðàáàòûâàòü ñîîòâåòñòâóþùèå ðåøåíèÿ. Íàâûêè êðèòè÷åñêîãî ìûøëåíèÿ
ïîçâîëÿþò âðà÷àì ïðèíèìàòü îáîñíîâàííûå ðåøåíèÿ è îáåñïå÷èâàòü îïòèìàëüíûé
óõîä çà ïàöèåíòàìè.
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5.Ïðîôåññèîíàëèçì: âêëþ÷àåò â ñåáÿ ýòè÷åñêîå ïîâåäåíèå, ÷åñòíîñòü,
ñî÷óâñòâèå è óâàæåíèå ïðàâ ïàöèåíòîâ è êîíôèäåíöèàëüíîñòè. Ýòî ïðåäïîëàãàåò
ñîáëþäåíèå ïðîôåññèîíàëüíûõ ãðàíèö, ñîáëþäåíèå ýòè÷åñêèõ ïðèíöèïîâ è
äåìîíñòðàöèþ ïðèâåðæåííîñòè íåïðåðûâíîìó îáó÷åíèþ è ïðîôåññèîíàëüíîìó
ðàçâèòèþ.

Ðàçâèòèå ïðîôåññèîíàëüíîé êîìïåòåíòíîñòè èìååò âàæíîå çíà÷åíèå â
ìåäèöèíñêîì îáðàçîâàíèè ïî íåñêîëüêèì ïðè÷èíàì:

1.Áåçîïàñíîñòü ïàöèåíòîâ è êà÷åñòâî ìåäèöèíñêîé ïîìîùè. Ïðîôåññèîíàëüíàÿ
êîìïåòåíòíîñòü ãàðàíòèðóåò íàëè÷èå ó âðà÷åé íåîáõîäèìûõ çíàíèé è íàâûêîâ
äëÿ îêàçàíèÿ áåçîïàñíûõ è êà÷åñòâåííûõ ìåäèöèíñêèõ óñëóã. Ýòî ñâîäèò ê
ìèíèìóìó ðèñê âðà÷åáíûõ îøèáîê è óëó÷øàåò ðåçóëüòàòû ëå÷åíèÿ ïàöèåíòîâ.

2.Ôîðìèðîâàíèå ïðîôåññèîíàëüíîé èäåíòè÷íîñòè. Ðàçâèòèå ïðîôåññèîíàëüíîé
êîìïåòåíòíîñòè ïîìîãàåò áóäóùèì âðà÷àì óòâåðäèòü ñâîþ ïðîôåññèîíàëüíóþ
èäåíòè÷íîñòü è ÷óâñòâî ïðèíàäëåæíîñòè ê ìåäèöèíñêîé ïðîôåññèè. Ýòî ïðèâèâàåò
÷óâñòâî îòâåòñòâåííîñòè, ïîäîò÷åòíîñòè è ïðèâåðæåííîñòè ëå÷åíèþ ïàöèåíòîâ.

3.Ýôôåêòèâíîå îáùåíèå è ñîòðóäíè÷åñòâî. Ïðîôåññèîíàëüíàÿ êîìïåòåíòíîñòü
âêëþ÷àåò â ñåáÿ íàâûêè ýôôåêòèâíîãî îáùåíèÿ, êîòîðûå íåîáõîäèìû äëÿ
ïîñòðîåíèÿ äîâåðèÿ è âçàèìîïîíèìàíèÿ ñ ïàöèåíòàìè, à òàêæå äëÿ ñîòðóäíè÷åñòâà
ñ êîëëåãàìè è äðóãèìè ìåäèöèíñêèìè ðàáîòíèêàìè. Ýòî óëó÷øàåò
ìåæäèñöèïëèíàðíóþ êîìàíäíóþ ðàáîòó è óëó÷øàåò êîîðäèíàöèþ óõîäà çà
ïàöèåíòàìè.

4.Àäàïòèâíîñòü è îáó÷åíèå íà ïðîòÿæåíèè âñåé æèçíè. Ïðîôåññèîíàëüíàÿ
êîìïåòåíòíîñòü äàåò âðà÷àì âîçìîæíîñòü àäàïòèðîâàòüñÿ ê íîâûì ìåäèöèíñêèì
äîñòèæåíèÿì, òåõíîëîãèÿì è ñèñòåìàì çäðàâîîõðàíåíèÿ. Ýòî ñïîñîáñòâóåò ðàçâèòèþ
êóëüòóðû íåïðåðûâíîãî îáó÷åíèÿ è íåïðåðûâíîãî ïðîôåññèîíàëüíîãî ðàçâèòèÿ.

5.Ýòè÷åñêîå è ïðîôåññèîíàëüíîå ïîâåäåíèå. Ïðîôåññèîíàëüíàÿ êîìïåòåíòíîñòü
âêëþ÷àåò ïðîôåññèîíàëèçì, êîòîðûé íåîáõîäèì äëÿ ñîáëþäåíèÿ ýòè÷åñêèõ
ñòàíäàðòîâ, óâàæåíèÿ ïðàâ ïàöèåíòîâ è ïîääåðæàíèÿ äîáðîñîâåñòíîñòè
ìåäèöèíñêîé ïðîôåññèè. Ýòî ãàðàíòèðóåò, ÷òî âðà÷è äåéñòâóþò â èíòåðåñàõ ñâîèõ
ïàöèåíòîâ è îáùåñòâà.

Â çàêëþ÷åíèå ñëåäóåò îòìåòèòü, ÷òî ïðîôåññèîíàëüíàÿ êîìïåòåíòíîñòü ÿâëÿåòñÿ
æèçíåííî âàæíûì àñïåêòîì ìåäèöèíñêîãî îáðàçîâàíèÿ. Îíî âêëþ÷àåò â ñåáÿ
èíòåãðàöèþ ìåäèöèíñêèõ çíàíèé, êëèíè÷åñêèõ íàâûêîâ, êîììóíèêàòèâíûõ
íàâûêîâ, êðèòè÷åñêîãî ìûøëåíèÿ è ïðîôåññèîíàëèçìà. Ðàçâèòèå
ïðîôåññèîíàëüíîé êîìïåòåíòíîñòè òðåáóåò êîìïëåêñíîãî ïîäõîäà, âêëþ÷àþùåãî
èíòåãðèðîâàííóþ ó÷åáíóþ ïðîãðàììó, ýêñïåðèìåíòàëüíîå îáó÷åíèå, ðîëåâîå
ìîäåëèðîâàíèå, ðåôëåêñèâíóþ ïðàêòèêó, ìåæïðîôåññèîíàëüíîå îáðàçîâàíèå è
ýòè÷åñêîå îáðàçîâàíèå. Ñîñðåäîòî÷èâ âíèìàíèå íà ðàçâèòèè ïðîôåññèîíàëüíîé
êîìïåòåíòíîñòè, ïðîãðàììû ìåäèöèíñêîãî îáðàçîâàíèÿ ìîãóò ïîäãîòîâèòü
áóäóùèõ âðà÷åé ê ïðåäîñòàâëåíèþ âûñîêîêà÷åñòâåííûõ ìåäèöèíñêèõ óñëóã è
ðåøåíèþ ñëîæíûõ çàäà÷ ìåäèöèíñêîé ïðîôåññèè.
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Àííîòàöèÿ. Ââîäÿ øèðîêèé ñïåêòð ëè÷íîñòíî-îðèåíòèðîâàííîé ëåêñèêè, ó÷àùèåñÿ
íå òîëüêî ðàñøèðèëè ñâîé ëåêñè÷åñêèé ðåïåðòóàð, íî òàêæå ñìîãëè ñôîðìóëèðîâàòü
ñâîè ìûñëè è ìíåíèÿ ñ áîëüøåé ãëóáèíîé è êîíêðåòèêîé. Òîíêèé è îïèñàòåëüíûé
õàðàêòåð ñëîâàðíîãî çàïàñà, ñâÿçàííîãî ñ ëè÷íîñòüþ, ïðåäîñòàâèë ó÷àùèìñÿ
èíñòðóìåíòû äëÿ âûðàæåíèÿ ýìîöèé, ÷åðò õàðàêòåðà è ìåæëè÷íîñòíîé äèíàìèêè
ñ áîëüøåé ÿñíîñòüþ è òî÷íîñòüþ. Äàííàÿ ñòàòüÿ ïîñâÿùåíà îñâåùåíèþ çíà÷åíèÿ
ëåêñèêè, ñâÿçàííîé ñ ëè÷íîñòíûìè êà÷åñòâàìè.

Òåìà ëè÷íîñòè ïîñëóæèëà êàòàëèçàòîðîì ñîäåðæàòåëüíûõ è àêòèâíûõ áåñåä
ñðåäè ñòóäåíòîâ. Ó÷àñòèå â äèñêóññèÿõ î ëè÷íîñòíûõ êà÷åñòâàõ, ïîâåäåí÷åñêèõ
òåíäåíöèÿõ è ýìîöèîíàëüíûõ ñêëîííîñòÿõ ïîáóæäàåò ó÷àùèõñÿ äåëèòüñÿ ëè÷íûì
îïûòîì, ïðèâîäèòü ïðèìåðû è îáñóæäàòü ïðîòèâîïîëîæíûå òî÷êè çðåíèÿ. Òàêîå
àêòèâíîå ó÷àñòèå íå òîëüêî ðàçâèëî èõ ðàçãîâîðíûå íàâûêè, íî è ñîçäàëî
áëàãîïðèÿòíóþ àòìîñôåðó äëÿ âûðàæåíèÿ ìûñëåé è ó÷àñòèÿ â óâàæèòåëüíîì
äèàëîãå.

Ïîîùðåíèå èíäèâèäóàëüíîãî ñàìîâûðàæåíèÿ
Îáó÷åíèå ëè÷íîñòíî-îðèåíòèðîâàííîé ëåêñèêå òàêæå ïîçâîëèëî ó÷àùèìñÿ

âûðàçèòü ñâîè óíèêàëüíûå òî÷êè çðåíèÿ, ïðåäïî÷òåíèÿ è ðàçìûøëåíèÿ îá
îòäåëüíûõ è êîëëåêòèâíûõ ëè÷íîñòÿõ. Òàêîé àêöåíò íà ëè÷íîì âûðàæåíèè ñîçäàë
ñðåäó, â êîòîðîé ó÷àùèåñÿ ÷óâñòâóþò ñåáÿ ñïîñîáíûìè óâåðåííî âûðàæàòü ñâîè
ìûñëè, ÷òî ïðèâîäèò ê áîëåå àóòåíòè÷íîìó è âûðàçèòåëüíîìó èñïîëüçîâàíèþ
ÿçûêà â óñòíûõ óïðàæíåíèÿõ è ïîâñåäíåâíûõ ðàçãîâîðàõ.

Îáó÷åíèå ëåêñèêå, ñâÿçàííîé ñ ëè÷íîñòüþ, ñûãðàëî ðåøàþùóþ ðîëü â
ôîðìèðîâàíèè ó ó÷àùèõñÿ óâåðåííîñòè â ñàìîâûðàæåíèè. Ïî ìåðå òîãî, êàê îíè
ëó÷øå çíàêîìÿòñÿ ñ øèðîêèì ñïåêòðîì ñëîâàðíîãî çàïàñà, ñâÿçàííîãî ñ
ëè÷íîñòíûìè êà÷åñòâàìè, ó÷àùèåñÿ äåìîíñòðèðóþò âîçðîñøóþ ãîòîâíîñòü
äåëèòüñÿ ñâîèìè ìûñëÿìè, ó÷àñòâîâàòü â äåáàòàõ è âûðàæàòü ñâîè èäåè áåãëî è
óáåäèòåëüíî. Ýòà âîçðîñøàÿ óâåðåííîñòü óêðåïèëà èõ ðàçãîâîðíûå ñïîñîáíîñòè,
ñïîñîáñòâóÿ áîëåå íàïîðèñòîìó è âûðàçèòåëüíîìó ñòèëþ îáùåíèÿ.

Â öåëîì, èíòåãðàöèÿ ëè÷íîñòíî-îðèåíòèðîâàííîé ëåêñèêè íå òîëüêî ïîâûñèëà
ëåêñè÷åñêóþ êîìïåòåíòíîñòü ó÷àùèõñÿ, íî è âíåñëà çíà÷èòåëüíûé âêëàä â
óëó÷øåíèå èõ ðàçãîâîðíûõ íàâûêîâ. Òåìà ëè÷íîñòè ïîñëóæèëà êàíàëîì äëÿ
àóòåíòè÷íûõ è ñîäåðæàòåëüíûõ ðàçãîâîðîâ, ñîçäàâàÿ ÿðêóþ è êîììóíèêàòèâíóþ
àòìîñôåðó â êëàññå. Â äàëüíåéøåì ÿ íàìåðåí ïðîäîëæàòü èñïîëüçîâàòü ñëîâàðíûé
çàïàñ, ñâÿçàííûé ñ òåìîé, äëÿ óëó÷øåíèÿ ðàçãîâîðíûõ ñïîñîáíîñòåé ó÷àùèõñÿ,
äàëüíåéøåãî ðàçâèòèÿ èõ óâåðåííîñòè, ñî÷óâñòâèÿ è íàâûêîâ âûðàçèòåëüíîé
ðå÷è. Ïîëîæèòåëüíîå âëèÿíèå ýòîãî êîìïëåêñíîãî ïîäõîäà ïîáóæäàåò ìåíÿ èçó÷àòü
äîïîëíèòåëüíûå òåìàòè÷åñêèå ñëîâàðíûå åäèíèöû, ñîîòâåòñòâóþùèå èíòåðåñàì
ñòóäåíòîâ è ïîçâîëÿþùèå ïîñòîÿííî ðàñòè â èõ âëàäåíèè ÿçûêîì è



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

82

êîììóíèêàòèâíîé êîìïåòåíòíîñòè.
Âîñòîðæåííîå ó÷àñòèå
Ðâåíèå è ýíòóçèàçì, ïðîÿâëåííûå ñòóäåíòàìè ïðè èñïîëüçîâàíèè ìåòîäîâ

CLT (Communicative language teaching) è TBL (Task-based learning), áûëè
ïîðàçèòåëüíû. Ñòóäåíòû ñ èñêðåííèì èíòåðåñîì âîñïðèíÿëè êîììóíèêàòèâíóþ
è öåëåíàïðàâëåííóþ äåÿòåëüíîñòü, àêòèâíî ó÷àñòâóÿ â èíòåðàêòèâíûõ óïðàæíåíèÿõ
è èñêðåííå ïðèíèìàÿ âûçîâû è âîçìîæíîñòè, ïðåäîñòàâëÿåìûå ýòèìè
ïåäàãîãè÷åñêèìè ïîäõîäàìè.

Ïîäõîä CLT, õàðàêòåðèçóþùèéñÿ ðîëåâûìè èãðàìè è äåáàòàìè, äåéñòâèòåëüíî
íàøåë îòêëèê ó ñòóäåíòîâ. Èõ èñêðåííåå ó÷àñòèå â ýòèõ ìåðîïðèÿòèÿõ
äåìîíñòðèðóåò èõ ïðèçíàòåëüíîñòü çà ïîäëèííûé êîììóíèêàòèâíûé îïûò, êîòîðûé
ñïîñîáñòâóåò äîâåðèþ è çíà÷èìîìó âçàèìîäåéñòâèþ. Ó÷àñòâóÿ â ðîëåâûõ èãðàõ è
äåáàòàõ, ó÷àùèåñÿ ïðîäåìîíñòðèðîâàëè íå òîëüêî óëó÷øåíèå ëèíãâèñòè÷åñêîé
êîìïåòåíòíîñòè, íî è áîëüøèé êîìôîðò ïðè ñàìîâûðàæåíèè â ñèòóàöèÿõ èç
ðåàëüíîé æèçíè.

Ïîâûøåíèå ìåæëè÷íîñòíûõ îòíîøåíèé è ïðîãðåññ
Îòçûâû, êîòîðûå ÿ ïîëó÷èë îò ñòóäåíòîâ, ïîä÷åðêèâàþò îùóòèìûå

ïðåèìóùåñòâà, êîòîðûå îíè âèäÿò â ýòèõ ìåòîäîëîãèÿõ. Îíè çàÿâèëè, ÷òî TBL
çíà÷èòåëüíî ñïîñîáñòâîâàë ðàñøèðåíèþ èõ ñëîâàðíîãî çàïàñà è ÷òî ïèñüìåííûå
çàäàíèÿ ïîëîæèòåëüíî ïîâëèÿëè êàê íà èõ ïèñüìåííûå, òàê è íà óñòíûå
ïðîäóêòèâíûå íàâûêè, äåìîíñòðèðóÿ ÷åòêîå ïîíèìàíèå ïðåèìóùåñòâ ñ òî÷êè
çðåíèÿ êàê ðàñøèðåíèÿ ñëîâàðíîãî çàïàñà, òàê è ëèíãâèñòè÷åñêîé êîìïåòåíòíîñòè.

Ïîìèìî èçó÷åíèÿ ÿçûêà, ïîäõîä CLT àêòèâíî ñïîñîáñòâóåò ðàçâèòèþ íàâûêîâ
ìåæëè÷íîñòíîãî îáùåíèÿ, ïðåäëàãàÿ ó÷àùèìñÿ áåçîïàñíîå ïðîñòðàíñòâî äëÿ
âûðàæåíèÿ ìíåíèé, îñïàðèâàíèÿ èäåé è èçó÷åíèÿ ðàçëè÷íûõ òî÷åê çðåíèÿ.
Ïîëîæèòåëüíîå âîñïðèÿòèå ðîëåâûõ èãð è äåáàòîâ äåìîíñòðèðóåò èõ ðàñòóùóþ
óâåðåííîñòü â ñàìîâûðàæåíèè, ñîïåðåæèâàíèè äðóãèì è àêòèâíîì ó÷àñòèè â
äèñêóññèÿõ, ÷òî óêàçûâàåò íà óãëóáëåíèå ÷óâñòâà ìåæêóëüòóðíîé è
êîììóíèêàòèâíîé îñâåäîìëåííîñòè.

Çàêëþ÷åíèå. ×ðåçâû÷àéíî ïîëîæèòåëüíàÿ ðåàêöèÿ ñòóäåíòîâ íà ìåòîäû CLT è
TBL ïîäòâåðæäàåò öåííîñòü ýòèõ ïîäõîäîâ â ñîçäàíèè êîììóíèêàòèâíîé è
îðèåíòèðîâàííîé íà ó÷àùèõñÿ ñðåäû îáó÷åíèÿ. Èñïîëüçîâàíèå ýòèõ ìåòîäîëîãèé
ïîçâîëèò ó÷àùèìñÿ è äàëüøå ðàçâèâàòüñÿ êàê óâåðåííûå, âûðàçèòåëüíûå è
çàèíòåðåñîâàííûå êîììóíèêàòîðû, à òàêæå ïîñëóæèò ñâèäåòåëüñòâîì
ýôôåêòèâíîñòè ýòîãî äèíàìè÷íîãî îáó÷åíèÿ.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.https://busyteacher.org/18403-personality-traits-5-strategies-for-teaching.html
2.https://www.teachingenglish.org.uk/training/teachingenglish-how-teach-vocabulary
3.Nation, I. S. P. (2001). Learning vocabulary in another language. Cambridge: Cambridge

University Press.
4.Parisa Farrokh,  Zeinab Jalili Kalengestani,  M.A. (2019). The Relationship  between

Personality Traits and Vocabulary Learning Strategies
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Àííîòàöèÿ: Ñòàòüÿ ïîñâÿùåíà ëèòåðàòóðå Ñåðåáðÿíîãî âåêà ðóññêîé ïîýçèè.
Äàííîå îïèñàòåëüíîå èññëåäîâàíèå ïðèçâàíî ïðîàíàëèçèðîâàòü êîðíè âîçíèêíîâåíèÿ
ëèòåðàòóðû ýòîãî ïåðèîäà, êîíöåïöèè è ïðîáëåìû àâòîðîâ òîãî âðåìåíè. Îáðàç è
ñòèëü ïèñüìà, à òàêæå ôàêòîðû, ïîâëèÿâøèå íà ýòó ýïîõó, òàêæå âêëþ÷åíû è
ïîäðîáíî îáñóæäàþòñÿ â äàííîé ñòàòüå. Êðîìå òîãî, ïðèâåäåíû ïðèìåðû ê êàæäîé
îñîáåííîñòè è ïðèâîäÿòñÿ.

Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà, òàêæå èçâåñòíàÿ êàê Ñåðåáðÿíûé âåê, ÿâëÿåòñÿ
ñâèäåòåëüñòâîì ãëóáîêîé ýïîõè èíòåëëåêòóàëüíûõ, õóäîæåñòâåííûõ è ñîöèàëüíûõ
èññëåäîâàíèé â Ðîññèè, îòìå÷åííîé áîãàòûì ðàçíîîáðàçèåì ëèòåðàòóðíûõ
äîñòèæåíèé è êóëüòóðíûõ ïðåîáðàçîâàíèé. Ýòîò ïåðèîä, îõâàòûâàþùèé êîíåö
19-ãî âåêà äî íà÷àëà 20-ãî âåêà, ñòàë ñâèäåòåëåì ñáëèæåíèÿ õóäîæåñòâåííûõ
äâèæåíèé, èíòåëëåêòóàëüíîãî áðîæåíèÿ è ïîèñêà íîâîãî îïðåäåëåíèÿ ìåñòà
ëè÷íîñòè â áûñòðî ðàçâèâàþùåìñÿ ñîöèàëüíîì ëàíäøàôòå.

Êëþ÷åâûå ñëîâà: Ñåðåáðÿíûé âåê, ìîäåðíèñòñêîå ìûøëåíèå, ñîöèàëüíûé
ëàíäøàôò, ñèìâîëèçì, ôóòóðèçì è àêìåèçì.

Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà â Ðîññèè îñòàåòñÿ âàæíîé èç-çà åå ãëóáîêîãî
âëèÿíèÿ íà êóëüòóðíîå ðàçâèòèå, îòðàæåíèÿ ñîöèàëüíûõ èçìåíåíèé è åå
íåïðåõîäÿùåãî íàñëåäèÿ êàê èñòî÷íèêà âäîõíîâåíèÿ äëÿ ïîñëåäóþùèõ ïîêîëåíèé
ïèñàòåëåé è ìûñëèòåëåé. Îí ñëóæèò ñâèäåòåëüñòâîì áîãàòîãî ñëèÿíèÿ
õóäîæåñòâåííûõ è èíòåëëåêòóàëüíûõ èññëåäîâàíèé â ïåðèîä òðàíñôîðìàöèîííûõ
ñîöèàëüíûõ èçìåíåíèé.

Ëèòåðàòóðíûé îáçîð.
Ñåðåáðÿíûé âåê - îáðàçíîå íàçâàíèå ïåðèîäà èñòîðèè ðóññêîé ïîýçèè,

îòíîñÿùåãîñÿ ê íà÷àëó XX âåêà è ñîîòâåòñòâóþùåãî ïî àíàëîãèè "Çîëîòîìó âåêó"
(ïåðâàÿ òðåòü XIX âåêà).

Ýïîõó ðóáåæà âåêîâ ïîñëå åå çàâåðøåíèÿ íàçâàëè "Ñåðåáðÿíûì âåêîì". Ïîíÿòèå
âîçíèêëî â ñðåäå ðóññêîé ýìèãðàöèè, êîòîðàÿ ðåòðîñïåêòèâíî îöåíèâàëà óøåäøóþ
ýïîõó êàê âòîðîé ðàñöâåò ðóññêîé êóëüòóðû ïîñëå "çîëîòîãî âåêà", êîòîðûé ÷àñòî
íàçûâàþò ïóøêèíñêîé ýïîõîé, òî åñòü ïåðâîé òðåòüþ XIX âåêà. Åñëè fin de si?cle
("êîíåö âåêà") - îáùååâðîïåéñêèé òåðìèí, òî î ãðàìîòíîñòè Ñåðåáðÿíîãî âåêà
ãîâîðÿò òîëüêî ïðèìåíèòåëüíî ê ðóññêîé êóëüòóðå.

×àùå âñåãî óïîòðåáëÿåòñÿ â ñâÿçè ñ "ïîýçèåé Ñåðåáðÿíîãî âåêà" - â ïîíèìàíèè,
îõâàòûâàþùåì íå òîëüêî ïîýòîâ ïåðâîé âåëè÷èíû, íî è äåñÿòêè è ñîòíè ëþáèòåëåé,
ñîçäàþùèõ ñðåäó, íåîáõîäèìóþ äëÿ èõ ïðîÿâëåíèÿ. Â öåëîì Ñåðåáðÿíûé âåê
õàðàêòåðèçîâàëñÿ ïîÿâëåíèåì øèðîêîãî ñëîÿ îáðàçîâàííîãî îáùåñòâà, ïîÿâëåíèåì
ïðîñâåùåííûõ ëþáèòåëåé èñêóññòâà. Ìíîãèå èç ýòèõ ëþáèòåëåé ïîçæå ñòàëè
ïðîôåññèîíàëàìè, à äðóãîé çíà÷èòåëüíîé àóäèòîðèåé áûëè çðèòåëè, ñëóøàòåëè,
÷èòàòåëè è êðèòèêè.

Âûðàæåíèå "Ñåðåáðÿíûé âåê" ïîëó÷èëî ðàñïðîñòðàíåíèå â Ñîâåòñêîì Ñîþçå
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ïîñëå òîãî, êàê ÷èòàòåëè ïîçíàêîìèëèñü ñî ñòèõîòâîðåíèåì Àííû Àõìàòîâîé áåç
ãåðîÿ.

Ñåðåáðÿíûé âåê ðóññêîé êóëüòóðû èìååò ñâîè îòëè÷èòåëüíûå ÷åðòû:
1.ìîäåðíèñòñêîå ìûøëåíèå äåÿòåëåé êóëüòóðû;
2.ñèëüíîå âëèÿíèå àáñòðàêòíîãî èñêóññòâà;
3.ðàñöâåò áëàãîòâîðèòåëüíîñòè.
Â ðàññìàòðèâàåìûé ïåðèîä ïåðèîäè÷åñêàÿ ïå÷àòü ñòàëà èãðàòü áîëüøóþ ðîëü

â îáùåñòâåííîé æèçíè Ðîññèè. Ïðåäâàðèòåëüíàÿ öåíçóðà ïåðåñòàëà ïðèìåíÿòüñÿ,
èç-çà ÷åãî çíà÷èòåëüíî âîçðîñëî êîëè÷åñòâî ãàçåòíûõ ïóáëèêàöèé è óâåëè÷èëñÿ
òèðàæ.

Â Ñåðåáðÿíîì âåêå òåàòðàëüíàÿ æèçíü áûëà îñîáåííî áîãàòà. Ïîìèìî âåäóùèõ
Áîëüøîãî òåàòðà â Ìîñêâå è Ìàðèíñêîãî òåàòðà â Ñàíêò-Ïåòåðáóðãå, ïîïóëÿðíîñòü
ïðèîáðåë è ÌÕÀÒ. Ñåðåáðÿíûé âåê ïî-ðàçíîìó âîñïðèíèìàëñÿ äåÿòåëÿìè êóëüòóðû.
Ìíîãèå íàçûâàþò ýòó ýïîõó âðåìåíåì ôîðìèðîâàíèÿ íîâîãî ìåíòàëèòåòà
ðîññèéñêèõ ãðàæäàí, çàðîæäåíèÿ ðåëèãèîçíî-ôèëîñîôñêîãî Âîçðîæäåíèÿ,
îñâîáîæäåíèÿ ìûøëåíèÿ îò ñîöèàëüíîñòè è ïîëèòèêè.

Ãëàâíàÿ ÷àñòü. Àíàëèç îñîáåííîñòåé è êîíöåïöèé ðóññêîé ëèòåðàòóðû
Ñåðåáðÿíîãî âåêà.

Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà â Ðîññèè, îõâàòûâàþùàÿ ïåðèîä ñ êîíöà XIX äî
íà÷àëà XX âåêà, ïðåäñòàâëÿåò ñîáîé ãëóáîêóþ ýïîõó èíòåëëåêòóàëüíîãî è
õóäîæåñòâåííîãî âûðàæåíèÿ. Ýòîò ïåðèîä îçíàìåíîâàë ñîáîé âðåìÿ ðàäèêàëüíûõ
ñîöèàëüíûõ, êóëüòóðíûõ è õóäîæåñòâåííûõ ïðåîáðàçîâàíèé, îïðåäåëÿåìûõ
áîãàòûì ðàçíîîáðàçèåì ëèòåðàòóðíûõ äîñòèæåíèé, àâàíãàðäíûìè ýêñïåðèìåíòàìè
è ôèëîñîôñêèì ñàìîàíàëèçîì. Âîò îïèñàíèå ëèòåðàòóðû ýòîãî çàìå÷àòåëüíîãî
âåêà:

Èíòåëëåêò è õóäîæåñòâåííûé ôåðìåíò
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà õàðàêòåðèçîâàëàñü ÿðêèì ôåðìåíòîì

èíòåëëåêòóàëüíîé ìûñëè, õóäîæåñòâåííûì íîâàòîðñòâîì è ñòðåìëåíèåì
ïåðåîïðåäåëèòü ìåñòî ëè÷íîñòè â áûñòðî ðàçâèâàþùåìñÿ ñîöèàëüíîì ëàíäøàôòå.
Îí ñòàë ñâèäåòåëåì ïîÿâëåíèÿ ðàçíîîáðàçíûõ ëèòåðàòóðíûõ äâèæåíèé, âêëþ÷àÿ
ñèìâîëèçì, ôóòóðèçì è àêìåèçì, êàæäîå èç êîòîðûõ ïðåäëàãàëî óíèêàëüíóþ
ïðèçìó, ÷åðåç êîòîðóþ ïèñàòåëè è ìûñëèòåëè ñòðåìèëèñü ïåðåîñìûñëèòü
÷åëîâå÷åñêèé îïûò è åãî ñâÿçü ñ áîëåå øèðîêîé êóëüòóðíîé è ñîöèàëüíîé ñðåäîé.

Ôèëîñîôñêèå è ýñòåòè÷åñêèå èññëåäîâàíèÿ
Ïî ñâîåé ñóòè ëèòåðàòóðà Ñåðåáðÿíîãî âåêà áûëà ãëóáîêî ïîãðóæåíà â

ôèëîñîôñêèå è ýñòåòè÷åñêèå èññëåäîâàíèÿ. Ïîýòû, ïðîçàèêè è äðàìàòóðãè ãëóáîêî
ðàçìûøëÿëè íàä ñîñòîÿíèåì ÷åëîâåêà, óãëóáëÿÿñü â ìèñòè÷åñêèå,
ïñèõîëîãè÷åñêèå è òðàíñöåíäåíòàëüíûå òåìû, ñòðåìÿñü óëîâèòü ñëîæíîñòè è
íþàíñû ñóùåñòâîâàíèÿ. Ýòî èññëåäîâàíèå ïðèâåëî ê ãëóáîêîìó ïåðåîñìûñëåíèþ
ðîëè èñêóññòâà è åãî îòíîøåíèÿ ê îáùåñòâó, îòïðàâèâ åãî íà íåèçâåäàííûå
òåððèòîðèè ÷åëîâå÷åñêîé ïñèõèêè è î÷àðîâàòåëüíîãî è áóðíîãî ìèðà, êîòîðûé
èõ îêðóæàë.

Êðèòèêà òðàäèöèîííûõ êîíñòðóêöèé
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà ñîäåðæàëà êðèòè÷åñêèé àíàëèç òðàäèöèîííûõ

êîíñòðóêöèé, ñîöèàëüíûõ íîðì è ðîëè ëè÷íîñòè â áûñòðî ðàçâèâàþùåìñÿ îáùåñòâå.
Ïèñàòåëè è ïîýòû áîðîëèñü ñ ïðîòèâîðå÷èÿìè ìåæäó òðàäèöèåé è ñîâðåìåííîñòüþ,
ïðåäëàãàÿ ñîçåðöàòåëüíîå ïîíèìàíèå ÷åëîâå÷åñêîãî äóõà, ïðîòèâîðå÷èé
ñîâðåìåííîãî îáùåñòâà è íåóìîëèìîé ïðèðîäû ïåðåìåí.

Íàñëåäèå è âëèÿíèå
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà îñòàâèëà íåèçãëàäèìûé ñëåä â ðóññêîé è ìèðîâîé
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ëèòåðàòóðå. Åãî èíòåëëåêòóàëüíûå è ýñòåòè÷åñêèå ýêñïåðèìåíòû â ñî÷åòàíèè ñ
ãëóáîêèì âçàèìîäåéñòâèåì ñ ñîöèàëüíûìè è êóëüòóðíûìè òåìàìè ïðîäîëæàþò
ïðèíîñèòü ïîëüçó.

Íàñëåäèå è âëèÿíèå
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà îñòàâèëà íåèçãëàäèìûé ñëåä â ðóññêîé è ìèðîâîé

ëèòåðàòóðå. Åãî èíòåëëåêòóàëüíûå è ýñòåòè÷åñêèå ýêñïåðèìåíòû â ñî÷åòàíèè ñ
ãëóáîêèì âçàèìîäåéñòâèåì ñ ñîöèàëüíûìè è êóëüòóðíûìè òåìàìè ïðîäîëæàþò
âäîõíîâëÿòü ñîâðåìåííûå ëèòåðàòóðíûå è èíòåëëåêòóàëüíûå äèàëîãè î ñëîæíîñòÿõ
÷åëîâå÷åñêîãî ñóùåñòâîâàíèÿ, ïîèñêàõ èñòèíû è ñìûñëà, à òàêæå ðîëè èñêóññòâà
â ôîðìèðîâàíèè îáùåñòâà.

Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà ÿâëÿåòñÿ âå÷íûì ñâèäåòåëüñòâîì âçàèìîäåéñòâèÿ
ìåæäó õóäîæåñòâåííûì âûðàæåíèåì è îáùåñòâåííûì ñîçåðöàíèåì. Áëàãîäàðÿ
ñâîèì çàïóòàííûì ïîâåñòâîâàíèÿì, ãëóáîêèì ñàìîàíàëèçàì è ãëóáîêèì âîïðîñàì
ñîöèàëüíûõ ïîñòðîåíèé, îí ïðåäñòàâëÿåò ñîáîé çåðêàëî ýïîõè êóëüòóðíûõ
ïðåîáðàçîâàíèé è èíòåëëåêòóàëüíîãî áðîæåíèÿ, ïðåäëàãàÿ âíåâðåìåííîå
ïîíèìàíèå ñëîæíîñòåé ÷åëîâå÷åñêîãî ñóùåñòâîâàíèÿ â äèíàìè÷íûõ ñîöèàëüíûõ
ðàìêàõ.

Ñîöèàëüíàÿ è õóäîæåñòâåííàÿ òðàíñôîðìàöèÿ
Ñåðåáðÿíûé âåê ïðåäñòàâëÿë ñîáîé ïåðèîä èíòåíñèâíûõ ïåðåìåí, êàê

ñîöèàëüíûõ, òàê è õóäîæåñòâåííûõ, â Ðîññèè. Ëèòåðàòóðà, ñîçäàííàÿ â ýòî âðåìÿ,
îòðàæàëà ýòó ïðåîáðàçóþùóþ ýíåðãèþ, èñïîëüçóÿ íîâûå èäåè, ôèëîñîôèþ è
õóäîæåñòâåííîå âûðàæåíèå. Ïèñàòåëè è ïîýòû ýòîé ýïîõè ñòðåìèëèñü
ïåðåîïðåäåëèòü ðîëü èñêóññòâà è åãî îòíîøåíèå ê îáùåñòâó, ÷òî ïðèâåëî ê
âçðûâó òâîð÷åñêèõ ýêñïåðèìåíòîâ è ôèëîñîôñêîãî ñàìîàíàëèçà.

Èññëåäîâàíèÿ è ýêñïåðèìåíòû
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà õàðàêòåðèçîâàëàñü äóõîì èíòåëëåêòóàëüíîãî

ëþáîïûòñòâà, ÷òî ïðèâåëî ê èññëåäîâàíèþ ðàçíîîáðàçíûõ ëèòåðàòóðíûõ òå÷åíèé,
òàêèõ êàê ñèìâîëèçì, ôóòóðèçì è àêìåèçì. Ýòè äâèæåíèÿ ñïîñîáñòâîâàëè ñîçäàíèþ
íîâàòîðñêèõ è ðàñøèðÿþùèõ ãðàíèöû ïðîèçâåäåíèé, êîòîðûå áðîñàëè âûçîâ
òðàäèöèîííûì ëèòåðàòóðíûì íîðìàì è èññëåäîâàëè íîâûå ýñòåòè÷åñêèå è
ôèëîñîôñêèå ãðàíèöû.

Îòðàæåíèå êóëüòóðíîé è íàöèîíàëüíîé èäåíòè÷íîñòè
Â ýòîò ïåðèîä ëèòåðàòóðû íàáëþäàëñÿ ïîâûøåííûé èíòåðåñ ê ïåðåîïðåäåëåíèþ

êóëüòóðíîé è íàöèîíàëüíîé èäåíòè÷íîñòè. Ïèñàòåëè âíîâü îáðàòèëèñü ê
ôîëüêëîðó, ìèôîëîãèè è èñòîðè÷åñêèì òåìàì, ïåðåîñìûñëèâàÿ ðîññèéñêóþ
êóëüòóðíóþ èäåíòè÷íîñòü â áûñòðî ìåíÿþùåìñÿ ñîöèàëüíîì êîíòåêñòå. Èõ ðàáîòû
ïîñëóæèëè ðàçìûøëåíèÿìè î íàöèîíàëüíîì õàðàêòåðå è ðóññêîé êóëüòóðíîé
èäåíòè÷íîñòè ñ ó÷åòîì ìîäåðíèçàöèè è ñîöèàëüíûõ ñäâèãîâ.

  Âëèÿíèå íà áîëåå ïîçäíèå ëèòåðàòóðíûå äâèæåíèÿ
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà îêàçàëà äëèòåëüíîå âëèÿíèå íà ïîñëåäóþùèå

ëèòåðàòóðíûå äâèæåíèÿ è êóëüòóðíûé äèñêóðñ. Åãî èíòåëëåêòóàëüíûå è
ýñòåòè÷åñêèå ýêñïåðèìåíòû ïðîäîëæàþò âäîõíîâëÿòü è ôîðìèðîâàòü ñîâðåìåííûå
ëèòåðàòóðíûå è èíòåëëåêòóàëüíûå äèàëîãè êàê âíóòðè Ðîññèè, òàê è âî âñåì
ìèðå. Íàñëåäèå ëèòåðàòóðû Ñåðåáðÿíîãî âåêà îñòàåòñÿ ïðîáíûì êàìíåì äëÿ
õóäîæåñòâåííîãî è ôèëîñîôñêîãî èññëåäîâàíèÿ ñëîæíîñòåé ÷åëîâå÷åñêîãî
ñóùåñòâîâàíèÿ.

Îòðàæåíèå ñîöèàëüíîé íàïðÿæåííîñòè
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà ïðåäîñòàâèëà êðèòè÷åñêèé àíàëèç òðàäèöèîííûõ

ñîöèàëüíûõ êîíñòðóêöèé, íîðì è ðîëè ëè÷íîñòè â èçìåíåíèè îáùåñòâà. Ðàçáèðàÿ
ýòó íàïðÿæåííîñòü, ïèñàòåëè òîé ýïîõè âíåñëè çàñòàâëÿþùóþ çàäóìàòüñÿ
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èíôîðìàöèþ î ñîñòîÿíèè ÷åëîâåêà, ïðîòèâîðå÷èÿõ â ñîâðåìåííîì îáùåñòâå è
íåïðåõîäÿùåì õàðàêòåðå ñîöèàëüíûõ èçìåíåíèé.

Ïåðåñå÷åíèå èñêóññòâà è îáùåñòâà
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà ñëóæèëà ïðèìåðîì âçàèìîäåéñòâèÿ èñêóññòâà è

îáùåñòâà, îòðàæàÿ êóëüòóðíûå, ôèëîñîôñêèå è ñîöèàëüíûå ñëîæíîñòè òîãî
ïåðèîäà. Ïèñàòåëè è ïîýòû áûëè ãëóáîêî çàíÿòû ðàçìûøëåíèÿìè î ñîöèàëüíûõ
òðàíñôîðìàöèÿõ, èññëåäîâàíèåì íîâûõ ýñòåòè÷åñêèõ ôîðì è ïðåäñòàâëåíèåì
ðîëè èñêóññòâà â ôîðìèðîâàíèè îáùåñòâåííûõ èäåàëîâ è öåííîñòåé.

Ñòîëêíîâåíèå èñêóññòâà è ðåàëüíîñòè
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà ïðîöâåòàëà íà ôîíå áûñòðûõ ñîöèàëüíûõ è

ïðîìûøëåííûõ ïåðåìåí, à åå ïèñàòåëè è ìûñëèòåëè áûëè ãëóáîêî âîâëå÷åíû â
èíòåëëåêòóàëüíûå óñèëèÿ ïî ïðèìèðåíèþ õóäîæåñòâåííîãî âûðàæåíèÿ è
ñîöèàëüíûõ ïðåîáðàçîâàíèé. Öåíòðàëüíîå ìåñòî â èõ èññëåäîâàíèÿõ çàíèìàëà
ãëóáîêàÿ êîíöåïöèÿ îáùåñòâà è åãî ìíîãîãðàííàÿ äèíàìèêà.

Çàêëþ÷åíèå
Ëèòåðàòóðà Ñåðåáðÿíîãî âåêà ñëóæèò ãëóáîêèì ñâèäåòåëüñòâîì âçàèìîäåéñòâèÿ

ìåæäó õóäîæåñòâåííûì âûðàæåíèåì è îáùåñòâåííûì ñîçåðöàíèåì. Áëàãîäàðÿ
ñâîèì çàïóòàííûì ïîâåñòâîâàíèÿì, ãëóáîêèì ñàìîàíàëèçàì è ãëóáîêèì âîïðîñàì
ñîöèàëüíûõ ïîñòðîåíèé, îí ïðåäñòàâëÿåò ñîáîé çåðêàëî ýïîõè êóëüòóðíûõ
ïðåîáðàçîâàíèé è èíòåëëåêòóàëüíîãî áðîæåíèÿ, ïðåäëàãàÿ âíåâðåìåííîå
ïîíèìàíèå ñëîæíîñòåé ÷åëîâå÷åñêîãî ñóùåñòâîâàíèÿ â äèíàìè÷íûõ ñîöèàëüíûõ
ðàìêàõ.
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ÈÍÍÎÂÀÖÈÎÍÍÛÅ ÌÅÒÎÄÛ ÎÁÓ×ÅÍÈß ÁÈÎËÎÃÈÈ Â ÐÀÌÊÀÕ
ÊÅÌÁÐÈÄÆÑÊÎÉ ÑÈÑÒÅÌÛ: ÝÔÔÅÊÒÈÂÍÎÑÒÜ È ÂÎÇÄÅÉÑÒÂÈÅ ÍÀ
ÐÀÇÂÈÒÈÅ ÊÐÈÒÈ×ÅÑÊÎÃÎ ÌÛØËÅÍÈß Ó×ÅÍÈÊÎÂ.

Àëëàìóðàòîâà Øàõçîäàõîí Ñóëòîíìàõìóä êèçè
ìàãèñòð 1 êóðñà ÷èð÷èêñêîãî ãîñóäàðñòâåííîãî

ïåäàãîãè÷åñêîãî óíèâåðñèòåòà

Àííîòàöèÿ: â íàñòîÿùåå âðåìÿ â ïåäàãîãè÷åñêóþ íàóêó è ïðàêòèêó ïðî÷íî âîøëî
ïîíÿòèå "ïåäàãîãè÷åñêàÿ òåõíîëîãèÿ (îò ãðå÷. tåchne - èñêóññòâî, íàóêà, ëîâêîñòü
è logos-íàóêà). Èíòåðàêòèâíûå òåõíîëîãèè çàâîåâûâàþò ñåãîäíÿ âñ¸ áîëüøåå ïðèçíàíèå
è èñïîëüçóþòñÿ ïðè ïðåïîäàâàíèè ðàçëè÷íûõ ó÷åáíûõ äèñöèïëèí îñîáåííî íà óðîêàõ
áèîëîãèè. Öåëüþ âíåäðåíèÿ ýòîé ñèñòåìû îáó÷åíèÿ   ÿâëÿåòñÿ òî, ÷òî ó÷èòåëÿ
ìîãóò óñîâåðøåíñòâîâàòü ñâîè ïåäàãîãè÷åñêèå íàâûêè, à àêòóàëüíîñòü ñîñòîèò â
òîì, ÷òî â ðåçóëüòàòå    èñïîëüçîâàíèÿ äàííîé òåõíîëîãèè èçìåíèòñÿ îòíîøåíèå
ó÷àùèõñÿ ê ó÷åíèþ, ñôîðìèðóåòñÿ ñïëî÷åííàÿ òâîð÷åñêàÿ ãðóïïà, ó÷àùèåñÿ íàó÷àòñÿ
íàõîäèòü âûõîä èç ñîçäàâøèõñÿ ñèòóàöèé, óñïåøíî ó÷èòüñÿ, ïðèîáðåòóò íàâûêè
ñàìîîðãàíèçàöèè, ñàìîïðîâåðêè, è ñàìîîöåíêè. Ðåàëèçàöèÿ òåõíîëîãèè îáó÷åíèÿ
áèîëîãèè â êîíòåêñòå êåìáðèäæñêîé ñèñòåìû îáðàçîâàíèÿ ïðåäñòàâëÿåò ñîáîé
èííîâàöèîííûé ïîäõîä, ñïîñîáñòâóþùèé óãëóáëåííîìó ïîíèìàíèþ áèîëîãè÷åñêèõ íàóê
è ôîðìèðîâàíèþ êðèòè÷åñêîãî ìûøëåíèÿ ó ó÷åíèêîâ.

Êëþ÷åâûå ñëîâà: Êåìáðèäæ, èíòåãðàöèÿ,ðåàëèçàöèÿ

Èíòåãðàöèÿ êåìáðèäæñêîé ñèñòåìû îáðàçîâàíèÿ â îáó÷åíèå áèîëîãèè
ïðåäîñòàâëÿåò ó÷åíèêàì óíèêàëüíûå ìåòîäû èññëåäîâàíèÿ, àêöåíòèðóÿ âíèìàíèå
íà ïðàêòè÷åñêîì îïûòå, ìåæäèñöèïëèíàðíîì ïîäõîäå è ðàçâèòèè àíàëèòè÷åñêèõ
íàâûêîâ, ÷òî ñïîñîáñòâóåò áîëåå ãëóáîêîìó è îñìûñëåííîìó óñâîåíèþ
áèîëîãè÷åñêèõ íàóê è ôîðìèðîâàíèþ ãîòîâíîñòè ê íàó÷íîìó è èííîâàöèîííîìó
ìûøëåíèþ â áóäóùåì. Ïóòåì âíåäðåíèÿ òåõíîëîãèè îáó÷åíèÿ áèîëîãèè ñ
èñïîëüçîâàíèåì êåìáðèäæñêîé ñèñòåìû ó÷åáíûõ ïðîãðàìì ó÷åíèêè íå òîëüêî
îñâàèâàþò ôóíäàìåíòàëüíûå çíàíèÿ â îáëàñòè áèîëîãèè, íî òàêæå ðàçâèâàþò
êðèòè÷åñêîå ìûøëåíèå, ñïîñîáíîñòè ê ñàìîñòîÿòåëüíîìó èññëåäîâàíèþ è
ãîòîâíîñòü ê ýôôåêòèâíîìó âçàèìîäåéñòâèþ ñ âûçîâàìè ñîâðåìåííîãî ìèðà,
áàçèðóþùåãîñÿ íà íàó÷íûõ äîñòèæåíèÿõ. Èñïîëüçîâàíèå òåõíîëîãèè îáó÷åíèÿ
áèîëîãèè â ñî÷åòàíèè ñ êåìáðèäæñêîé ñèñòåìîé ñîçäàåò îáðàçîâàòåëüíóþ ñðåäó,
îðèåíòèðîâàííóþ íà ãëóáîêîå ïîíèìàíèå áèîëîãè÷åñêèõ ïðîöåññîâ ÷åðåç
èíòåðàêòèâíûå ìåòîäû, ïðàêòè÷åñêèå ëàáîðàòîðíûå ðàáîòû è ïðîåêòíûå çàäà÷è.
Ýòîò ïîäõîä ñïîñîáñòâóåò íå òîëüêî óñâîåíèþ ñîäåðæàíèÿ, íî è ðàçâèòèþ
àíàëèòè÷åñêèõ è òâîð÷åñêèõ ñïîñîáíîñòåé ó÷åíèêîâ.
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SAYLOVLAR JARAYONIDA PARTIYA NAShRLARIDA YORITILGAN
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O'zbekiston jurnalistika va ommaviy kommunikatsiyalar

universiteti Harbiy va sport jurnalistikasi kafedrasi katta o'qituvchisi
davron1522140@mail.ru

Annotatsiya: Maqolada O'zbekiston Respublikasida demokratik islohotlarni yanada
chuqurlashtirish va fuqarolik jamiyatini shakllantirish jarayonida faoliyat yuritayotgan
siyosiy partiyalar nashrlarining 2016 yil Prezident saylovi davrida chop etilgan ba'zi
sonlari tahlil qilinadi.

Kalit so'zlar: partiya nashrlari, "Adolat" gazetasi, "O'zbekiston ovozi" gazetasi, saylov,
saylovoli dasturi, demokratiya, sarlavha, reklama.

ÀÍÀËÈÇ ÒÅÌÀÒÈÊÈ, ÎÑÂÅÙÅÍÍÎÉ Â ÏÀÐÒÈÉÍÛÕ
ÏÓÁËÈÊATSIßÕ Â ÂÎ ÂÐÅÌß ÈÇÁÈÐÀÒÅËÜÍÎÃÎ ÏÐÎÖÅÑÑÀ

Àííîòaöèÿ: Â ñòàòüå àíàëèçèðóþòñÿ íåêîòîðûå âîïðîñû ïóáëèêatsié ïîëèòè÷åñêèõ
ïàðòèé, äåéñòâóþùèõ â ïðîöåññå óãëóáëåíèÿ äåìîêðàòè÷åñêèõ ðåôîðì è ôîðìèðîâàíèÿ
ãðàæäàíñêîãî îáùåñòâà â Ðåñïóáëèêå Óçáåêèñòàí, îïóáëèêîâàííûõ â õîäå
ïðåçèäåíòñêèõ âûáîðîâ 2016 ãîäà.

Êëþ÷åâûå ñëîâà: ïàðòèéíûå èçäàíèÿ, ãàçåòà "Àäîëàò", ãàçåòà "Ãîëîñ Óçáåêèñòàíà",
âûáîðû, ïðåäâûáîðíàÿ ïðîãðàììà, äåìîêðàòèÿ, çàãîëîâîê, ðåêëàìà.

ANALYSIS OF SUBJECTS COVERED IN PARTY PUBLICATIONS DURING
THE ELECTION PROCESS

Abstract: The article analyzes some issues of publications of political parties operating in
the process of deepening democratic reforms and forming civil society in the Republic of
Uzbekistan, published during the 2016 presidential election.

Keywords: party publications, "Adolat" newspaper, "Voice of Uzbekistan" newspaper,
election, electoral program, democracy, headline, advertising.

Yangiliklarni tayyorlashda kim, kimni, nima, qachon, qaerda, nima uchun kabi 6
boqiy savolni unutmaslik kerak. Ushbu keltirilgan kategoriyalar asosida O'zbekistonda
faoliyat yuritayotgan siyosiy partiyalarning 2016 yilda bo'lib o'tgan O'zbekiston Respublikasi
Prezidentligi saylovidagi ishtirokining[1] partiyalar ijtimoiy-siyosiy nashrlarida qanday
yoritilganini aniq misollar asosida tahlil qilib chiqamiz. Masalan, "Adolat" ijtimoiy-
siyosiy gazetasida "O'zbekiston Respublikasi Prezidentligiga nomzodlar ro'yhatga olindi"[2]
sarlavhali maqola O'zbekiston "Adolat" SDPdan Prezidentlikka nomzod Narimon
Majitovich Umarovning dasturini qo'llab-quvvatlashga chaqiriq bilan boshlanadi.
Gazetaning 1-4 sahifalarida nomzodning Surhondaryo, Qashqadaryo, Farg'ona viloyatlari
saylovchilari bilan uchrashuvlari yoritilgan maqola chop etilgan. Sarlavha asar mohiyati,
uslubini o'zida ko'rsatib turadi. Aynan matnning nima xususida ekanligi, qanday uslubda
yozilganligi unga qo'yilgan sarlavha orqali anglashib turadi. Ta'kidlash lozimki, badiiy
publitsistik matnlar sarlavhasidan badiiylik, shuningdek, ta'sirchanlik ko'rinib turadi.
Tasviriy ifoda vositalaridan foydalaniladi. Ammo siyosiy matnlarga qo'yilgan sarlavhalarda
esa aksincha, jiddiylik, ba'zan oddiylik va aniqlikni kuzatish mumkin. Yuqoridagi sarlavha
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jiddiylik va oddiylik asosiga qurilganini ko'rishimiz mumkin.
Gazetani varaqlar ekansiz 4-sahifada "Huquqiy maslahat" sarlavhasi ostida Prezident

saylovi bilan bog'liq savollarga huquqshunos A.Rahmonov tomonidan batafsil javoblar
e'lon qilingan. Buni ijobiy baholamoq kerak. Chunki kattami-kichikda o'tkazilayotgan
saylov bilan bog'liq savollar bo'lishi tabiiy va buni oldindan anglagan holda berib borish
gazetxonlar va partiya a'zolari uchun foydadan holi bo'lmaydi.

Gazetaning 7-sahifasida "Adolat" gazetasi muhbiri Kamol Matyoqubovning "Boqiy
shaharning yangilanayotgan qiyofasi" nomli maqolasi chop etilgan. Maqolada Xiva
shahridagi tarixiy obidalar, sayyoxlik majmualari, Ichan-qal'ada olib borilayotgan ta'mirlash
ishlari haqida so'z boradi. Mavzuni davom ettirgan holda O'zbekiston  "Adolat" SDP Xiva
tuman Kengashi raisi Shuhrat Bekchanov "2013-2015 yillarda Xorazm viloyatida turizm
sohasini rivojlantirish dasturi to'g'risida"gi Prezident Qarori ijrosi bo'yicha qilinayotgan
ishlar hususida "Tarix ko'zgusi" nomli maqolasida o'z fikr-mulohazalarini bildiradi. Yuqorida
keltirilgan ikki maqolada ham mualliflar masalada partiyaning aloqasi qanday bo'lganligi
hususida to'xtalmaganlar, faqatgina o'zlarining shaxsiy fikrlari bilan cheklanganlar. Fiklarning
berilgani yaxshi albatta, lekin masalaning ikkinchi tomoni ham borda. Maqolada keltirilgan
masalalar O'zbekiston "Milliy tiklanish" demokratik partiyasining saylovoldi dasturida
ilgari surilgan vazifalar sirasiga kiradi. Bunga na maqolani yozgan gazeta muxbiri va na
gazeta bosh muxarriri, qo'yingki partiya Siyosiy Kengashi raisining mafkuraviy ishlar
bo'yicha o'rinbosari ham e'tibor bermagan. Muhim siyosiy jarayon vaqtida bu kabi
e'tiborsizlikni kechirib bo'ladimi?

Gezetada 8-sahifaning juda katta qismi Asaka bank tomonidan "Sog'lom ona va bola yili"
munosabati bilan taqdim etilayotgan milliy valyutadagi omonat turi haqidagi reklama
e'loni bilan to'ldirilgan. Huddi shuningdek, o'sha sahifada "GLOBAL SAVDO FAYZ
BUXARA" MChJning boshlang'ich bahosi oshib borish tartibida o'tkaziladigan ochiq
auksion savdosiga taklif chop etilgan. Buni qanday tushinmoq kerak. Mamlakatda saylov
jarayoni tobora o'zining avj pallasiga kirib borayotgan vaqtda siyosiy partiyaning bosma
nashrida reklama berilishini qanday izohlash mumkin. Bundan shunday xulosa chiqarishimiz
mumkinki, gazetaning maxsus saylovoldi targ'iboti uchun mediya-rejasi  ishlab chiqilmagan.
Reklamaning bu tarzda berilishi gazetaning yillik rejasida ko'zda tutilgan rejaga muvofiq
ish ko'rilganidan darak beradi. Siyosiy partiyalar ijtimoiy-siyosiy nashrlari siyosiy
kampaniyalar jarayonida reklama berishdan o'zlarini tiyishlari kerak, nazarimda. Bu
jarayonda eng katta e'tibor saylovchi ishonchiga sazovor bo'lish ekannini yodda tushish
lozim.

"O'zbekiston ovozi" gazetasining 1-2-sahifalarida saylovga tayyorgarlik  haqida[3] foto
material katta hajmda bosilgan.

"Prezidentlikka nomzod va uning saylovoldi dasturi tasdiqlandi" sarlavhali maqolada
O'zbekiston Xalq demokratik partiyasi Markaziy Kengashi raisi, O'zbekiston Respublikasi
Oliy Majlisi Qonunchilik palatasidagi partiya fraksiyasi rahbari Hotamjon Ketmonovning
O'zbekiston XDP X quriltoyidagi ma'ruzasi chop etilgan. (Bu kabi holatlarni boshqa
siyosiy partiyalar nashrlarida ham kuzatishimiz mumkin)

4-sahifada "Ertangi kun bizniki, marra bizniki" rukni ostida "Yosh o'zbek sozandasi
hammani maftun etdi" nomli sarlavha ostida "Jahon" axborot agentligi materiali bosilgan.
Bu maqolani berishdan maqsad nima ekanligini ochig'i anglolmadik. Sababi, jamiyatda
siyosiy jarayonlar avj olayotgan pallada gazetaning barcha sahifalari saylovga oid materiallar
bilan to'lib toshishi kerak emasmi? Mustaqil rivojlanish yillari mobaynida mamlakatimizda
o'sib kelayotgan yosh avlod vakillariga ilm-fan va san'at bilan yaqindan oshno bo'lishlari,
ularning respublika va xalqaro miqyosdagi tanlovlar, olimpiadalar va musobaqalardagi
ishtirokini rag'batlantirish, ijodiy va intellektual salohiyatini namoyon etishlari uchun
barcha zarur sharoitlar yaratilgan. Maqolada shu imkoniyatlardan unumli foydalangan
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yosh sozanda haqida so'z boradi. Ammo savol tug'iladi, bu o'smirning siyosiy partiyaga
qanday aloqasi bor? Savol savolligicha qolib ketadi. Faqatgina sahifani to'ldirish uchungina
foydalanishgan degan hulosaga kelishimiz mumkin.

So'nggi sahifada "Rang-barang yangiliklar" rukni ostida og'ir atletika bo'yicha Rio-2016
Olimpiadasi g'olibi, Olimpiya o'yinlari rekordchisi Ruslan Nurudinov 2017 yilgi sport
mavsumida hech qanday musobaqada ishtirok etmasligi, shuningdek, vodiy yo'nalishida
yana bir yangi poezd qatnovi yo'lga qo'yilganligi bilan bog'liq maqolalar yoritilgan.
Maqolada keltirilgan ma'lumotlar ruknga mos keladi. Ammo keltirilgan ikki ma'lumotda
ham partiyaning yoxud partiya deputatlik korpusining nechog'lik o'rni borligi haqida so'z
yuritilmaydi.

"Reklama o'rnida" rukni ostida Shahnoza Ro'zieva tomonidan tayyorlangan "Ipoteka-
bank" sarmoyalari ishlab chiqarishni rivojlantirishga yo'naltirilmoqda" sarlavhali maqola
beriladi. Shu yerda bir savol tug'iladi: Saylov jarayonida siyosiy partiyalar nashrlarida
reklamalar berilishi zarurmi? Saylov kampaniyasiga start berilgandan so'ng siyosiy partiya
aholi, saylovchi e'tiborini tortish uchun harakat qilishi kerak emasmi. Bu kabi materiallari
bilan saylovchi e'tiborini  torta olmaydi. Maqolani e'tibor bilan o'qib chiqsangiz partiya
saylovoldi dasturida ilgari surilgan vazifalarga ta'luqli bo'lgan ma'lumotlarni uchratmaysiz.
"Buxoro Shams savdo-oyna" xususiy korxonasi rahbari, "Ferradu biznes grup" MChJ
rahbarlarining mavzuga aloqador fikrlari bosilgan. Ular tomonidan bildirilgan fikrlar
O'zLiDeP tomonidan ilgari surilgan maqsad va vazifalarga kiradi. Gazeta tahririyati
tadbirkorlar va ishbilarmonlar O'zLiDeP elektorati ekanligini unutishgan shekilli.

Foydalanilgan adabiyotlar ro'yhati.
1.Nurmatov N., Qosimova N. "Saylov jarayonlarini yoritishda ommaviy axborot
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"O'zbekiston" NMIU, 2014. - 40 b.

2."Adolat" gazetasi. 2016 yil 4-noyabr ¹46 (1110)
3."O'zbekiston ovozi" gazetasi. 2016 yil 15 oktyabr ¹123 (32.182)
4.Mullajonov, Bahodirjon. (2020). Develop a system for converting from flat to braille

and use it in special libraries. ACADEMICIA: An International Multidisciplinary Research
Journal. 10. 1107-1113. 10.5958/2249-7137.2020.01889.3.

5.Davron Mansurov, & A. Safarov. (2023). STAGES OF DEVELOPMENT AND
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of Interdisciplinary Research and Development,  15,  155-161.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

92

AXBOROT TEXNOLOGIYALARIDA 4D GRAFIKANI QO'LLANILISHI

Mullajonov Baxodirjon Arabboyevich
Ilmiy tadqiqotchi

O'zbekiston jurnalistika va ommaviy kommunikatsiyalar universiteti.

Annotatsiya: Ushbu ilmiy maqolada kompyuter grafikasini eng yangi sohasi bo'lgan 4D
grafika haqida umumiy ma'lumotlar o'rganilib chiqilgan. Shuningdek turli o'lchamga ega
grafika turlari, ularni o'ziga xos xususiyatlari, bir-biridan afzallik va kamchiliklari haqida
turli fikrlar ilgari surilgan.

Kalit so'zlar: Kompyuter grafikasi, 2D grafika, 3D grafika, 4D grafika, gipershakllar,
to'rt o'lchovli geometriya, vizualizatsiya.

Hozirda kompyuter texnologiyalari kun sayin rivojlanib borayotkan bir davrda
kompyuter grafikasi sohasi xam jadallik bilan rivojlanib bormoqda. Kompyuter grafikasini
turli sohalarida, turli o'lchamli grafikalar ishlatilinadi. Bunda eng keng tarqalganlari 2D
va 3D grafikadir. Grafikani umuniy nomida kelayotgan D qisqartmasi inglizcha "dimensional"
so'zidan olingan bo'lib, o'zbekchada "o'lcham", "o'lchov" so'zlariga to'g'ri keladi. Shuning
uchun xam ba'zi manbalarda 2D grafikani - ikki o'lchovli grafika, 3D grafikani - uch
o'lchovli grafika deb ishlatilinadi. Bundan katta o'lchovli grafikalarni xam qabul qilish
mumkin aslida, lekin hayotimizni o'zi uch o'lchovli bo'lgani uchun undan yuqori o'lchamni
tasavvur qilish anchagina qiyinlashadi. Zamonaviy kompyuter grafikasini eng yangi
sohalaridan biri bo'lgan 4D grafika sohasi xam hozirgi kunda rivojlanish bosqichida, 4D
grafikaga asoslangan o'yinlar, dasturlar yaratila boshlagan. Bunda barcha obyektlar, shakllar
to'rt o'lchovga asoslangan bo'ladi.

To'rt o'lchovli geometriya xam mavjud 4D shakllarni o'rganish bilan shug'ullanadigan,
bu geometriya Evklid geometriyasi xam deyiladi. "Giper" old qo'shimchasi 3D shakllarni
nomiga qo'shilib 4D va undan yuqori o'lchovli  shakllarni nomlari yasaladi: giperkub,
gipersfera va hokazo. Quyidagi jadvalda ikki,  uch,  to'rt va ko'p  o'lchovli shakllarni nomlari
keltirilgan:

2D shakllar 3D shakllar 4D shakllar  Umumiy  

Chiziq Tekislik Giperplan Giperplan 

Teng tomonli 

uchburchak 

Tetraedr Pentatop Simpleks 

Kvadrat Kub Tesserakt Giperkub 

Doira Shar Glom Gipersfera 
 4D grafikani tushunish bizga qiyin bo'ladi, buni yaxshiroq tushunish uchun  0D, 1D,

2D, 3D va 4Dlar haqida to'xtalib o'tishimiz lozim:
- 0D bu bir nuqtani o'zi, kordinatalar o'qi bo'lmaydi. Har qanday shakl 0D ga

nuqtaga aylanadi;
- 1D bunda faqat bir kordinata o'qi mavjud bo'ladi. Bir chiziq cheksiz davom etgan

va siz bu chiziqda istalgan shaklingizni kesma ko'rinishida joylashtirishingiz mumkin;
- 2D grafikani esa tushunish juda oson, bunda x va y o'qlari bo'ladi. Hayotda biz

ko'radigan rasmlar, devoriy gazetalar barchasi ikki o'lchovli tekislikda yotgan bo'ladi. Bu
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tasvirlar kompyuterda yaratish yoki hayotdagi ikki o'lchovli obyektlarni kompyuterda
vizuallashtirish orqali 2D grafika shakllari paydo qilinadi.

- 3D grafikada x va y kordinata o'qlariga uchinchi z o'qi xam qo'shiladi. Endi obyektlar
hayotiylashadi, chunki hayotimiz uch o'lchovga asoslangan. 2D dizayner rassomlarni
ishini kompyuterda qilgan bo'lishsa, 3D dizaynerlar kompyuterda ishlaydigan
haykaltaroshlarga eslatadi. Chunki, ular yaratadigan obyektlar endi nafaqat eniga va
bo'yiga uzunlikka balkim hajmga xam ega bo'ladi;

- 4D grafikani tushunish esa ancha murakkabroq, chunki biz hayotda maksimal uch
o'lchovli obyektlarni ko'ra olamiz. Ba'zi bir ilmiy qarashlarda to'rtinchi o'qni vaqt deb
qabul qilishadi. Lekin bu ilmiy qarashni kamchiliklari yetarlicha va bu qarashni rad
qiladigan yetarlicha asoslar mavjud. 3D grafikada barcha obyektlarni bir kubni ichiga
joylashtirganimizda, 4D grafikani tushunish uchun bizga yana bir tashqi kub kerak
bo'ladi. Yani 3D obyektlar ichki kubni ichida joylashgan bo'ladi, bunda ikki kub oralig'idagi
istalgan nuqtadan kamera qo'yib ichki obyektni kuzatish va kamera harakati yordamida
4D grafika paydo bo'ladi. Masalan: konus shakli yuqori markaziy nuqtadan aylana ko'rinsa,
yon tomondagi markaziy nuqtadan uchburchak ko'rinadi. Shakllar qaysi nuqtadan
ko'rinishiga qarab mohiyatini o'zgartiradi. Aslida shakl o'zgarmaydi, lekin uni ko'rinishi
biz uchun o'zgaradi.

Axborot texnologiyalarini istalgan sohasida 4D grafikani qo'llanilishi bu sohani zamon
talablariga mos tarzda rivojlanishiga sabab bo'ladi. Hozirgi kunda bu grafika eng ko'p
qo'llaniladigan soha bu o'yin yaratish yo'nalishidir. Zamonaviy o'yinlarda bu grafikadan
foydalanishayotganiga ko'p duch kelyapmiz. Bu bilan o'yinlar yanada qiziq, yanada
ajoyiblashib jalb qilish qobiliyati o'sib bormoqda.

Foydalanilgan adabiyotlar ro'yhati.
1.Lecoeur, Bastien & Barbone, Marco & Gough, Jessica & Oelfke, Uwe & Luk,

Wayne & Gaydadjiev, Georgi & Wetscherek, Andreas. (2023). Accelerating 4D image
reconstruction for magnetic resonance-guided radiotherapy. Physics and Imaging in
Radiation Oncology. 27. 100484. 10.1016/j.phro.2023.100484.

2.Hinton, C. H. The Fourth Dimension. Pomeroy, WA: Health Research, 1993.
3.Davron Mansurov, & A. Safarov. (2023). STAGES OF DEVELOPMENT AND

THE NEW IMAGE OF POLITICAL PARTIES IN UZBEKISTAN. American Journal
of Interdisciplinary Research and Development,  15,  155-161.

4.Kurbanov, Sultanboy. (2022). Methods and models of surface formation in the
process of three-dimensional modeling. Asian Journal of Research in Social Sciences
and Humanities. 12. 272-280. 10.5958/2249-7315.2022.00187.3.
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TALABALAR  KREATIV KOMPETANTLIGINI RIVOJLANTIRISHNING
AYRIM MASALALARI

Rasulova Zilola Durdimurotovna
BuxDU Pedagogika kafedrasi 1-bosqich doktoranti

Annotatsiya : Maqolada kreativlik tushunchasi mohiyati va talabalarda kreativ bilimlarni
rivojlantirishning ba'zi bir nazariy-uslubiy jihatlari yoritilgan.

Jahon umumt'lim tizimiga integratsiyalashuv sharoitida bo'lajak o'qituvchilarning kreativ
kompetentligini rivojlantirishning nazariy-uslubiy va texnologik muammolarini ishlab
chiqish oliy ta'lim muasasalari uchun dolzarb vazifalardan biriga aylandi. Ba'zi tadqiqotchi
olimlarning shaxsning kreativligi haqidagi falsafiy-pedagogik qarashlarini tahlil qiladigan
bo'lsak: Aristotel, Komenskiy, Venttsel, Kapterev shaxsning ijodiy o'z-o'zini
rivojlanishining ba'zi bir muammolarini, hamda uning kasbiy-ijodiy tarkibiy qismlarini
ko'rsatib berishdi.

Komenskiy, Disterberg, Ushinskiy, Lesgaft, Zagviazinskiy, Kazimirskaya, Kashapov,
Podymova va boshqalar) bo'lajak o'qituvchilarning kasbiy mahorati va malakasi masalalari
har qanday kontekstga qaraganda tez-tez ko'tariladi va tadqiqot predmeti bo'ladi va
tayyorgarlik, pedagogik mahorat va ijodkorlik, innovatsion pedagogik faoliyat, ijodiy
pedagogik fikrlash degan fikrlarni aytib o'tadi. Hozirgi zamon pedagogikasida "kompetentlik"
tushunchasi bilan bir qatorda "kreativlik" tushunchasi ham tez-tez qo'llanilmoqda. Har
bir bo'lajak pedagogning kompetentlilik darajasi, uning bajargan ishi shu kasbiy faoliyatning
yakuniy natijasiga qo'yiladigan talablarga qay darajada javob berishiga qarab belgilanadi.
Kompetentlik - kasbiy tayyorgarlikning umuman yangi sifati bo'lib, uning o'ziga xos
tomonlari shuki, kompetentli mutaxassisning bilimlari tezkor va harakatchan bo'lib,
ular doimo yangilanib turadi. Muammoning mazmunini tushunishning o'zi yetarli bo'lmay,
uni  boshqa jihatdan maqbul usullar bilan yecha bilish kerak, shu bilan birga, kompetentlik
maqbul yechimlarni tanlay bilish, qarorni asoslab bera olish, noto'g'ri yo'llarni chiqarib
tashlash, ya'ni tanqidiy fikrlay olishni taqozo etadi.

Kreativlik - bu inson aqliy salohiyatining yuksak darajasi hisoblanib, ob'yektdagi
aloqadorliklarni tahlil qilish va o'zgartirish asosida yangi mazmunni yaratadi". Kreativ
kompetentlik esa - pedagogik faoliyatga tanqidiy, ijodiy yondashish, o'zining ijodkorlik
malakalariga egaligini namoyish eta olish qobilyatidir.

Kreativ fikrlash aql va tasavvurga, mantiq va ijodkorlikka qarshi emas, balki ikkalasini
ham birlashtiradi. Ushbu turdagi fikrlashning xususiyatlari quyidagi fikrlarni o'z ichiga
oladi:

- muammoni aniqlash qobiliyati;
- uni hal qilish uchun turli xil g'oyalarni yaratish qobiliyati;
- nostandart yechimlarni ko'rish qobiliyati;
- tafsilotlarni qo'shish orqali fikrni chuqurlashtirish qobiliyati;
- optimal g'oyalarni tahlil qilish va tanlash qobiliyati.
Kreativlik tushunchasi birinchi marta psixolog professor va Amerika Psixologik

Assotsiatsiyasi a'zosi Joy Pol Guilford tomonidan tasvirlangan. Shuningdek, u kreativ
fikrlashning ikki turini aniqladi: konvergentsiya va divergensiya.

1.Konvergent fikrlash. Juda ko'p shartlarga ega bo'lgan muammoning optimal yechimini
topish uchun kerak. Masalan, metodik masalani hal qilish: harakatlar ketma-ketligini
bajarish orqali topilishi kerak bo'lgan javob mavjud.

Faqat konvergent fikrlashdan foydalanadigan insonlar odatda umume'tirof etilgan
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faktlarga ishonishadi, umumiy ma'lumotlardan o'zlarining e'tiqodlarini tasdiqlaydigan
narsalarni tanlaydilar va boshqa nuqtai nazarni ifodalovchi ma'lumotlarni rad etadilar.

2.Divergent fikrlash. Bir vaqtning o'zida ko'p yo'nalishda ishlaydi. Undan foydalanib,
bitta muammo uchun bir nechta yechimlarni topishingiz mumkin.

Divergent fikrlash, masalan, miya hujumi paytida, jamoa muammoni hal qilish uchun
turli xil variantlarni, shu jumladan eng original va noqulay variantlarni taklif qila boshlaganda
qo'llaniladi. Divergent fikrlash ham o'ziga xos shanslarga ega. Faqat undan foydalanadigan
shaxs o'zi oldida turgan muammolarni hal qilishdan ko'ra cheksiz g'oyalarni ishlab chiqaradi.
Shuning uchun ham konvergentsiyani, ham divergensiyani rivojlantirish muhimdir.

Konvergent va divergent fikrlash o'rtasidagi vizual farq
Kreativ fikrlash bo'yicha yana bir mutaxassis, britaniyalik psixolog Edvard de Bono

ijodiy fikrlashning yana bir usuli - "Lateral fikrlash"ni taklif qildi. Inson miyasi o'z
oldidagi muammolarni isbotlangan usullar - naqshlar yordamida hal qilishni afzal ko'radi.
Yon tafakkur muammoga bir tomondan, kutilmagan tomondan, shu jumladan kulgili
tomondan yangi qarashni o'z ichiga oladi. Lateral fikrlash g'oyasi ham dizayn fikrlashning
asosini tashkil etadi. Dizayn fikrlash - bu tahliliy emas, balki ijodiy yondashuvdan
foydalangan holda muammolarni hal qilish metodologiyasi.

Ijodiy fikrlash darajasini qanday baholashning turli usullari mavjud bo'lib, ko'plab
testlar yordamida ijodiy fikrlashning rivojlanish darajasini aniqlash mumkin. Masalan,
Torrance ijodkorlik testi. Uning muallifi, amerikalik psixolog, pedagogik psixologiya
professori Ellis Pol Torrens ijodkorlikning tabiatini o'rganishga ixtisoslashgan va tadqiqotlarga
asoslanib, inson ijodkorligining rivojlanish darajasini baholash tizimini taklif qilgan.

Torrance testi aslida modullarga ajratilgan 12 xil kichik testlardan iborat: og'zaki,
vizual va ovozli. Bu esa talabalarning ijodiy fikrlashi qanchalik rivojlanganligini aniqlashga
yordam beradi. Kreativ fikrlashni sinab ko'rishning yana bir usuli - tadqiqotchi va fantastik
psixolog Jerom Seymur Bruner testi 75 ta savolni o'z ichiga oladi, ularning hech biriga
"ha" yoki "yo'q" deb javob berish mumkin emas. Natijani yordamchi kalit yordamida
izohlash mumkin.

Xulosa shuki, kreativlik - bu iste'dod yoki tug'ma fazilat emas. Kreativ fikrlash talabalarga
eng qiyin vazifalar va muammolarni boshi berk ko'cha sifatida emas, balki faqat yengib
o'tish mumkin bo'lgan qiyinchiliklar sifatida qabul qilishga yordam beradi. Kreativlik
tamoyillariga asosan talabalarning o'qitish amaliyotini rivojlantirish quyidagilardan iborat:
talabalarni mustaqil bilim olishga undash; kooperativ, ijtimoiy integratsiyalashgan o'qitish
uslubiga ega bo'lish; talabalarni haqiqatga oid bilimlarni o'zlashtirishga undash, ular
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mustahkam bilimga ega bo'lishlari (divergent fikrlash) uchun asosdir.
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