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THE ARTISTIC MODELING OF PERSONALITY IN DREISER'S WORKS:
CAPTURING MOTIVES AND ASSESSING CHARACTERS

Bakayeva Mukhabbat Kayumovna
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Abstract: This article examines the portrayal of personality traits through the interrogation
scenes in Theodore Dreiser's novels, focusing on the American contemporary period. It
explores how Dreiser employs the technique of interrogation to unveil the inner workings of
his characters and shed light on their complex personalities. Through a close analysis of
selected novels, such as "Sister Carrie", "Jennie Gerhardt", "American Tragedy" and "Genius"
the article investigates the use of questioning as a tool for character development and
revelation. It explores the various interrogation techniques employed by Dreiser, including
direct questioning, psychological probing, and self-reflection, to understand how these
scenes contribute to the overall narrative and thematic exploration. By examining Dreiser's
interrogation scenes within the context of the American contemporary period, this article
aims to uncover the underlying personality traits and motivations of his characters, offering
insights into the psychology and social dynamics of the time.

Key words: philosophy of success, typological characteristics, psychoanalysis, character
development, archetypes, traits, motivations, comprehensive analysis, recurring themes,
thematic exploration.

The artistic portrayal of characters is a fundamental aspect of literature, allowing
authors to delve into the depths of human psychology and explore the complex intricacies
of personality. One author who masterfully captures the essence of human nature and the
influence of various motives on individuals is Theodore Dreiser. Through his works,
Dreiser skillfully employs artistic modeling to create characters that resonate with
readers and provide insights into the intricacies of their personalities. This article aims
to delve into the artistic modeling of personality in Dreiser's works, examining how he
captures motives and assesses characters. By analyzing key elements of Dreiser's writing
style and his portrayal of characters, it will be gained a deeper understanding of the
psychological nuances and motivations that drive his literary creations. Additionally, this
article will explore the impact of Dreiser's artistic modeling on the depiction of human
nature, unveiling the timeless relevance of his works and their ability to resonate with
readers across generations.

Moreover, Dreiser created a system of images in his works, with the help of which
he analyzed the socio-psychological characteristics of the individual, the characteristics
of his consciousness and subconscious.  The work of Theodore Dreiser represents an
important stage in the development of American literature at the beginning of the 20th
century; where he presents unique artistic models of personality that deeply penetrate
the psychology and social aspects of human life. In the novels "Sister Carrie", "American
Tragedy", "Jenny Gerhardt" and "Genius", Dreiser explores complex and multifaceted
characters that reflect the diverse aspects of human nature, their aspirations, suffering,
successes and failures.

To address the artistic modeling of personality in Dreiser's novels, a qualitative
approach was employed. A qualitative literary analysis approach allows for a deep
exploration and understanding of the artistic modeling of personality in Dreiser's novels,
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taking into account the unique qualities of literary texts and the interpretive nature of
literary analysis. In addition to qualitative, another approach used to explore the artistic
modeling of personality in Dreiser's novels is psychoanalytic criticism. Psychoanalytic
criticism helped to focus on applying psychoanalytic theories to understand the characters,
themes, and symbolism in Theodore Dreiser's literary works. Dreiser created in his work
various artistic models of personality that combine such personal characteristics as
egocentrism and individualism, which in a certain respect is the product of the "philosophy
of success", very popular in American society in the 19th - 20th centuries.  In this
article, we explored similarities and differences in the portrayal of personality across
different characters and works within Dreiser's oeuvre. This will involve identifying
recurring themes, archetypes, and variations in the artistic portrayal of personality.
Moreover, the article will incorporate relevant psychological and literary theories to
provide a framework for understanding the artistic models of personality depicted in
Dreiser's work. Psychological theories such as personality psychology, psychoanalysis,
and humanistic psychology will be utilized to interpret the characters' traits and motivations.

By following this research methodology, the study aims to provide a comprehensive
analysis of the artistic models of personality in the work of Theodore Dreiser, offering
valuable insights into the portrayal of human psychology and character development in
his literary creations.

Dreiser forms an artistic model of personality, creating in his works heroes who are
united by common typological characteristics that determine the type of American
contemporary to Dreiser, exposed to the so-called "philosophy of success." For this
purpose, the writer uses a variety of artistic means: monologues that reveal the inner
state of the individual; and dialogues during which the features of the inner world of the
individual are revealed. A special form of dialogue is the interrogation scenes of Clyde
Griffiths in "American Tragedy". Interrogation, in this case, performs a special artistic
function, allowing the writer to capture personality traits in Clyde's answers to tricky,
provocative questions from investigators. In the interrogation scene, Dreiser's character
appears as a weak-willed and nervous person. The hero's remarks, combined with a
detailed description of his emotional state,  give a complete picture of the character  of
the individual and the motives for his actions. The author's assessment is also a means of
creating an artistic model of personality in Dreiser's works. It can be hidden or overt,
and either correspond to the character's character or "disorient" the reader. Often
Dreiser in works of fiction gives a direct assessment of the personality and actions of the
hero. For example, describing Hurstwood's miserable situation after breaking up with
Carrie, Dreiser writes: "The hotel manager felt some interest in this man. He didn't
know where he could be placed, but at the same time Hurstwood's voice sounded so
sincere that a desire to help him was involuntarily born."[4,78] However, sometimes a
writer does not offer such direct characterization of the actions and personalities of his
characters. Thus, Dreiser is in no hurry to convict his hero in the novel "American
Tragedy", Clyde Griffiths. His opinion on this matter is clearly expressed, not in the
novel, but in the journalism and epistolary heritage that came out after the publication
of "American Tragedy." In the image of Clyde, the writer emphasized instability and
malleability to environmental influences. The narrative is constructed in such a way that
Clyde is always at the center of attention, and at the same time, the forces forming his
character are visible. "Only the conversations in the vestibule, - writes Dreiser, - not to
mention the scenes in the bar, restaurants, and rooms, were enough to impress upon
every inexperienced and not very discerning being that the main occupation in life for
anyone who has some money and social standing is to go to theaters, visit stadiums in
summer, dance, ride in a car, treat friends to meals, and travel for entertainment to
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New York, Europe, Chicago, or California."[2,102]
This reveals the social conditioning of Clyde's behavior, which is imbued with the

desire to get into this world of luxury and wealth.
In addition to the author, other characters around him can evaluate the hero. Thus,

Kerrn for Drouet is a naive girl, for Hurstwood a wonderful lover, for his sister and her
husband a "lost soul," while for the theater director, she is a talented actress who failed
to realize her creative potential. Dreiser practically does not resort to describing nature
in his works. He is an urban writer.

The backdrop to his stories is the cities in which the action takes place. These tend
to be America's fast-growing new cities, like Chicago. They perform the artistic function
of a kind of symbol, as many critics rightly noted, dream cities for vain young people.

The actions of the heroes are influenced by many components. And, first of all, this
is the tragic discrepancy, characteristic of Dreiser's works, between social moral norms
and the natural desires and impulses of the individual. Thus, Hurstwood, having fallen
in love with Cerry, violates the laws of public morality. Similar "moral violations" are
described in the story about the financial genius Cowperwood, who determines actions
by desires, as well as in the novel "Genius", which describes the love interests of Eugene
Vitla, who is also a "slave of passions."[5,134,145]

Theodore Dreiser's artistic portrayal of characters in his works provides a profound
exploration of human psychology and the complexities of personality. Through his
skillful artistic modeling, Dreiser creates characters that resonate with readers, offering
insights into the intricacies of their motives and personalities. By analyzing key elements
of Dreiser's writing style and his portrayal of characters, we gain a deeper understanding
of the psychological nuances and motivations that drive his literary creations.

Overall, Theodore Dreiser's artistic modeling of personality in literature not only
provides a captivating reading experience but also offers a profound exploration of the
depths of human nature. His continuing relevance and ability to resonate with readers
across generations stand as a testament to his mastery as a writer and his ability to offer
timeless insights into the complexities of the human psyche.
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Annotatsiya. Kognitivizm fandagi ma'lum bir yo'nalish bo'lib, uning o'rganish obyekti
inson ongi, tafakkuri va ular bilan bog'liq bo'lgan ruhiy jarayonlar va holatlardir. Bu bilim
va bilish, inson faoliyati jarayonida dunyoni idrok etish haqidagi fandir. Tilni kognitiv
tadqiq etish mobaynida tilga oid bo'lgan yangidan yangi fikrlar, qarashlar paydo bo'ladi.

Kalit so'zlar: ong, tafakkur, bilim, idrok etish, intellekt, kognitivizm, mantiq, psixik
jarayon, sotsiolingvistika, shakl.

Abstract: Cognitivism is a direction in science whose object of study is the human mind,
thought and they are related mental processes and states. This is knowledge and cognition,
human activity it is the science of the perception of the world in its process. New thoughts,
views on language during Cognitive Research appears.

Keywords: mind, thinking, knowledge, perception, intelligence, cognitivism, logic, psychic
process, sociolinguistics, form.

Cognitive linguistics became possible after the formation of the theoretical postulates
of psycholinguistics. It was psycholinguists who justified the existence of nonverbal
thinking, the existence in the minds of people of a conceptual sphere consisting of quanta
of knowledge -concepts, constantly changing and updating. It turned out that language
signs are created by people for the exchange of important information, that is, for the
most widespread and communicatively demanded concepts, that language signs are only
a dotted line in the space of conceptual meanings, that the conceptual sphere is much
more voluminous and wider, than the part of it that is indicated by linguistic means.
These theoretical achievements of psycholinguistics became the basis for the creation of
the methodology of cognitive linguistics. The method of semantic-cognitive analysis
assumes that in the process of linguocognitive research, we move from the content of
meanings to the content of concepts during a special stage of description - cognitive
interpretation. Cognitive interpretation is the stage of semantic cognitive analysis, without
which research remains within the framework of linguistic semantics. The advent of
several new disciplines that exposed the shortcomings of the approach to language
system, which ignored the active character of language and its engagement in the
processes of human and social life, marked a turning point in the consciousness of many
modern linguists. These disciplines that arose at the interface with linguistics included
linguoculturalology, psycholinguistics, ethnolinguistics, sociolinguistics, and cognitive
linguistics. The ability to recognize and differentiate between things is a necessary component
of any human cognitive activity, and ideas are generated to support such activities.
Cognitive functioning may be thought of as the evolving capacity to traverse the environment.
Certain characteristics, object behaviors with objects, their ultimate purposes, and the
judgment of such actions must all be distinguished in order to differentiate a concept.
Even with an understanding of these many aspects, cognitive scientists are still unable
to provide a definitive solution to the issue of how concepts originate, other than to say
that it is primarily through the process of meaning construction.
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E. S. Kubryakova claims that cognitive linguistics examines cognition-that is, thinking,
knowing, and cognition-at the most fundamental level of classification. ".. The categories
are not the fundamental and "highest" associations in the hierarchy, but the associations
in which the most relevant properties for everyday consciousness are concentrated"
[Kubryakova, Dictionary, 1996, p. 14]. The category of knowledge, or the structure of
knowledge, the issue of the many kinds of knowledge and the methods in which they
are linguistically represented, is also the basic idea in cognitive linguistics. Knowledge is
fixed, stored, processed, and transmitted primarily through language.

Knowledge is the state of having experience and comprehension that is accurate both
subjectively and objectively, and which one may use to form conclusions and judgments
that guarantee intentional conduct. A "picture of the world" is formed via the processing
of verbal and nonverbal experiences in knowledge dynamic functional education. According
to Kubryakova (1988), "The picture of the world-the way a person imagines the world in
his own image-is a more complex phenomenon than the language picture of the world,
that is, the part of a person's conceptual world that has a "link" to language and is
refracted through language forms." The conceptual picture of the world is far richer
than the linguistic picture of it. So how does cognitive linguistics perform specifically?
To obtain a sufficient and complex understanding of the issue, three points should be
stated. First, the main types of empirical technique have always been present in Cognitive
Linguistics, dating back to very early times. Secondly, this kind of approach is becoming
more and more popular. Thirdly, however, there is still more work to be done before
empirical approaches can be applied widely. Therefore, a mixed picture will need to be
painted overall: It appears that cognitive linguistics intends to live up to its promising
theoretical foundation, which is supportive of empirical research. However, there is still
a long way to go before cognitive linguistics fully realizes this promise.

Though they are undoubtedly gaining more and more attention, empirical approaches
do not yet represent the main trend in cognitive linguistics, and significant progress may
yet be achieved toward a fully developed empirical research program. What possible
causes may there be for this state of affairs, which defies some of the assumptions
derived from the theoretical framework of cognitive linguistics? It is necessary to consider
two essentially distinct sets of factors. One has to do with the manner that Cognitive
Linguistics is actually practiced and how it is presented to aspiring researchers, which
is one of the more commonplace and pragmatic explanations. The other group is
concerned with philosophical issues: are there any core components of cognitive linguistics
that could be impeding the use of empirical techniques? In particular, given that
cognitive linguistics places a strong focus on meaning, is it not reasonable to argue that
the only trustworthy way to gain direct access to semantic events is through introspection?
Since we demonstrated in section 3 that a number of other aspects of cognitive linguistics
are especially conducive to the adoption of empirical techniques, if this is true, there
would be a methodological tension at the core of cognitive linguistics. However, we shall
contend that there is insufficient theoretical support for an introspective approach. The
majority of the evidence supporting conceptual metaphors comes from language studies
alone, and a number of linguists, cognitive psychologists, and philosophers have voiced
serious doubts about these statements due to methodological and theoretical issues. First,
the fact that the majority of metaphor analyses are based only on the intuitions of
individual linguists without clear standards to back up their conclusions worries
psychologists in particular. Vervaeke and Kennedy (1996), for example, contend that
conceptual metaphor theory cannot be refuted if the only evidence supporting it comes
from linguists' systematic grouping of metaphors connected by a common theme or from
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their inference of individual conceptual metaphors from a wide range of texts.
Language studies by themselves, at the very least, are not able to identify the potential

mental metaphors that underpin the usage of certain language terms. Murphy (1996)
suggests that there must be independent evidence supporting the existence of an underlying
metaphorical conceptual structure before metaphorical language patterns can be linked
to it. These critiques of cognitive linguistic research are rooted in the mistrust of many
academics regarding the validity of conclusions drawn from linguistic analysis on the
nature of mind. According to Dodge and Lakoff (2005), cognitive linguists frequently
make the assumption that systematicity in language has a direct, or driven, link with
people's underlying cognitive reality, including their unconscious mental representations
and brain structures. Because humans conceive about concepts in metaphorical ways,
they are discussed in metaphorical language.
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ZAMONAVIY TILSHUNOSLIKDA KONSEPT VA UNING SHE'RIY
MATNDA IFODALANISHI

Pirnazarova Dilbarxon Abdullajon qizi
Qdpi tayanch doktoranti

Annotatsiya: ushbu maqolada konsept atamasining ilmiy qo'llanilishi, uning  jahon va
o'zbek tilshunoshligida o'rganilishi, shuningdek, shoir Rauf Parfi ijodida "yomg'ir" konsepti
xususidagi fikrlar misollar bilan dalillangan.

Kalit so'zlar: konsept, tushuncha, "yomg'ir" konsepti, she'riy matn.

Àííîòàòöèÿ: Â äàííîé ñòàòüå íà ïðèìåðàõ äîêàçûâàåòñÿ íàó÷íîå èñïîëüçîâàíèå
òåðìèíà êîíöåïò, åãî îðãàíèçàöèÿ â ìèðîâîì è óçáåêñêîì ÿçûêîçíàíèè, à òàêæå
ïðåäñòàâëåíèÿ î êîíöåïòå "äîæäü" â òâîð÷åñòâå ïîåòà Ðàóôà Ïàðôè.

Êëþ÷åâûå ñëîâà: êîíöåïò, êîíöåïò, êîíöåïòà äîæäü, ïîåòè÷åñêèõ òåêñò.

Abstract: In the article, the scientific use of the term concept, it's organization in world
and uzbek linguistics, as well as the ideas about the concept of "rain" in the works of the
poet Rauf Parfi are proved with examples.

Keywords: concept, concept, concept of the rain, poetic text.

Hozirgi kunda zamonaviy tilshunoslikning lingvokulturologiya va kognitiv lingvistika
kabi yangi sohalaridagi asosiy tushuncha bu - konsept tushunchasidir. Ushbu tushuncha
adabiyotshunoslikda ham mavjud bo'lib,  har uch sohadagi izohi o'zaro farqli xususiyatga
ega. XX arning boshlarida Rus olimi S. Askoldov tomonidan amaliyotga olib kirilgan
konsept atamasiga Yu. S. Stepanov, N.Yu. Shvedova, A.Ya. Gurevich, V.A. Maslova kabi
jahon tilshunoslari tomonidan turlicha ta'riflar berilgan. Xususan, V.A.Maslova konsept
xususida to'xtalar ekan, "konseptlarni tahlil qilish jarayonida har qanday tilde madaniy
o'ziga xos konseptlarning ko'pligini"  ta'kidlagan.

O'zbek tilshunoslari N.Mahmudov, Sh.Usmanova, D. Xudoyberganova, Sh. Safarov
kabi tilshunoslarning  konsept borasidagi ilmiy qarashlari ham dolzareb ahamiyatga
egadir. Jumladan, tilshunos olim N. Mahmudov "Til tilsimi tadqiqi" nomli risolasida
to'xtalar ekan "konsept mundarijasida til sohiblarining dunyoqarashi va boshqa turli milliy-
madaniy belgilarning aks topishi muqarrar. Milliylik va madaniylikning kuchi shundaki,
hatto umuminsoniy ahamiyatga ega bo'lgan konseptlarning mundarijasi ham  turlicha
qo'shimcha konnotativ ma'no bo'laklariga ega bo'lishi mumkin"  deb yozadi.

Professor Sh.Sàfàrîv konseptni muràkkàb strukturali, àmmî yaõlit tuzilishgà egà
bo'lgàn hîdisà sifàtidà tàlqin qilàdi. Uning fikrichà, konseptning tàrkibidà îngning
timsîl, tushunchà, hissiyotgà îid tuzilmàlàri birlàshàdi, bu tuzilmàlàr insîn
dunyoqàràshini àks ettiràdigàn vîqålik tàsviri - tàsàvvurining àsîsini tàshkil qiladi.

Tilshunos olima D.Õudîybårgànîvà esà, konseptgà uch nuqtài nàzàrdàn tà'rif båràdi:
1.Kîgnitiv tilshunîslikdà: insîn îngining måntàl và ruhiy imkîniyatlàri, uning bilimi
và tàjribàsini àks ettiruvchi àõbîrît tizimi birligi.2. Lingvîkulturîlîgiyadà: måntàllik
õususiyatigà hàmdà lisîniy ifîdàgà egà bo'lgàn, etnîmàdàniy o'zigà õîslik bilàn àjràlib
turuvchi jàmîà îngi birligi. 3. Psiõîlingvistikàdà: insînning bilish và mulîqît fàîliyatidà
yuzàgà kålàdigàn, uning ruhiyati qînuniyatlàrigà bo'ysunuvchi hàràkàtchàn pårtsåptiv-
kîgnitiv-àffåktiv tuzilmà".

Badiiy matnlarni tadqiq etishda ham konsept muhim ahamiyatga ega bo'lgan tushunchadir.
Xususan, u she'riy matnda ham ifodalanadi.Shoir Rauf Parfi ijodida "yomg'ir" leksemasi



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

13

konsept darajasiga ko'tarilganligini ko'rish mumkin. "Yomg'ir" o'zbek tili sohiblarining
tafakkurida "Rizq, baraka, mo'l hosil, farovonlik, tashnalikdan forig' bo'lish" etaloni
hisoblanadi.

Muallaq qo'llardek bulutlar,
Qo'ygan kabi kundaga boshni,
Tashna sahno yomg'irni kutar.
Ushbu she'rda boshini kundaga qo'ygan kabi holda hatto tashna sahro ham yomg'irni

kutish holati tasvirlangan.
Daf 'atan yomg'ir yog'ar, tinar daf'atan.
Daf'atan Yer yiqilib tushsa...
Nahot shu qadar dushman "daf'atan" so'zi.
Yuqoridagi she'rdan farqli ravishda bu she'rda bahor va kuz yomg'irning to'satdan

yog'ishi va  tinish tasvirlangan. Bu uchlikda daf'atan so'zining takrori esa uchlik mazmuniga
ta'kid va kuchaytirishni yuklagan.

Yomg'ir yog'ib chiqdi tun bo'yi,
Tong oqardi, tinmadi yomg'ir.
Buzilgandek osmonning uyi -
Yerga qarab yig'laydi og'ir.
Ushbu she'rida esa shoir tundan to kungacha tinmagan yomg'ir yog'ish hodisasini

go'yoki osmonning uyi buzilganiga qiyos etmoqda.
Xulosa sifatida shuni qayd etishimiz mumkinki, yomg'ir leksemasi shoir Rauf Parfi

ijodida konsept darajasida bo'lib, uning ijodida falsafiy mazmun ifodalaydi. Ko'plab she'rlarida
muallif shamol, oy, quyosh, yomg'ir kabi leksemalarni qo'llaydi va ba'zi o'rinlarda bu
ularga murojaat tarzida qayd etilganini ham ko'rish mumkin.
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Annotatsiya. Ushbu ilmiy maqolada sport bilan shug'ullanuvchilar o'rtasida tashkil
etiladigan muloqotnng o'ziga xos aspektlari shuningdek, muloqot tashkil etishda guruh va
jamoaviy faoliyat tizimini tashkil etish bo'yicha nazariy va amaliy tavsiyalar berilgan.

Kalit so'z. aloqa; kommunikator; oluvchi; faoliyat; aloqaning tomonlari, jihatlari;
ma'lumotlarni kodlash; aloqa vositalari.

Sportdagi muloqotning o'ziga xos mazmuni sportchining texnik va taktik tayyorgarligi
muammosi, amalga oshirilayotgan samaradorlik, harakatlar, o'quv jarayonining sifati va
uning yechimi bilan bevosita bog'liq bo'lgan tarkib faoliyati.

Muloqot mazmunining o'xshashligi va nisbiy barqarorligi bo'lishi mumkin.
Sport va musobaqalar faoliyatining maqsad va vazifalari kommunikativ vazifalar va

muloqot maqsadlari bilan chambarchas bog'liq bo'lishi muhim. Agar sportchilarning
muloqot mazmuni ularning  motiv va shartlarini aks ettirib bera olsa, ular va muhlislar
o'rtasidagi hissiy holatlar ijobiy tarzda kechadi

Maqsad - bu faoliyat turi uchun shaxs (sportchi) nima qiladi.
Hayvonlarda muloqotning maqsadi boshqa tirik mavjudotni rag'batlantirish bo'lishi

mumkin. Jamiyatda yashovchi xar bir insonlarning o'z oldiga qo'ygan maqsadlari bor va
bu maqsadlar yildan yilga kuchayib boradi. Biroq ular jamiyat a'zolari sifatida ba'zi
muayyan harakatlardan o'zlari tiyishlari kerak. Ularning birgalikdagi faoliyatlari shaxsiy
va ish munosabatlarini shakllantiradi hamda hamkorlikdagi ijobiy harakatlarni
muvofiqlashtiradi. Hayvonlarda  muloqotning maqsadlari odatda qoniqishdan tashqariga
chiqmaydi, insonlarda esa bu ehtiyojlar ijtimoiy, madaniy, ijodiy, estetik, intellektual
ehtiyojlar kabi turlarga bo'linadi.

Sport faoliyatida muloqotning maqsadi asosan muayyan sport turi bo'yicha nazariy va
amaliy ma'lumotlarni olish, ma'lum bir jismoniy yuqori texnik darajaga erishish, jismoniy,
taktik, psixologik tayyorgarlikorqali sport musobaqalarida yuqori natija ko'rsatish va g'alaba
qozonishdir. Sport faoliyatida biz sportchilar va murabbiylarning shaxsiy qiziqishlari,
imkoniyatlari, moyilliklari, o'z qadriyatlari va boshqa mavzularni ifodalaydigan asosiy
faoliyatlarini o'rganib chiqamiz.

Vositalar - muloqot paytida  uzatilayotgan ma'lumotlarni kodlash,  uzatish, qayta
ishlash usullari.

An'anaviy tarzda ishlab chiqilgan va qo'llaniladigan signallar to'plami ma'lum qoida va
aloqa usullari bilan birlashganda maxsus kod yoki tizim orqali shakllanadi. Sport faoliyatida
xam shaxslarning faoliyati va bildirmoqchi bo'lgan fikri va muloqoti o'ziga xos shaklga
aylangan holda olib boriladi.

Ma'lumotni kodlash - Uzatilayotgan ma'lumotni o'ziga xos usul orqali qabul qiluvchiga
yetkazish. Masalan, sportchi bilan o'yin jarayonida bevosita yoki bilvosita aloqa o'rnatish
(tanaga, qo'llarga va boshqalarga tegish) masofadan turib, yoki o'ziga xos ishlab chiqilgan
tovish signallari orqali idrok etish.

Guruh va jamoaviy faoliyat tizimini samarali tashkil etishda muloqot usullarini tanalsh
va tizimli yo'lga qo'yish uning harakat izchilligi va guruh a'zolarining samarali natijalar
ko'rsatishi uchun muhim omil hisoblanadi.

Sportdagi aloqa vositalari juda xilma-xil bo'lib, eng muhimi o'zaro muloqot jarayonini
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shaxsiy usullar orqali tashkil etish muhim hisoblanadi. Ayniqsa bu jamoaviy sport turlarida.
Musobaqa paytida tomoshabinlar va kuzatuvchilar  sportchilarni muvofaqqiyat
qozonganliklarini asosan katta hajmdagi mashg'ulotlar, o'yinchilar va jamoa o'rtasida uyg'unlik
bilan tashkil etilgan ishlar samarasideb xisoblashadi. Biroq, murabbiy va sportchilar
o'zlarining ma'lumotlari va taktik, texnik usullarini kodlash tizimi orqali ishlab chiqmasalar
bu amallar hech qanday ma'no kasb etmaydi. Masalan, mag'lubiyatga uchragan bokschining
murabbiyi jang to'xtatish uchun signal sifatida sochiq yoki shunga o'xshash narsani ringa
tashlab yuborishi.

Sport musobaqalarini tomosha qilib, biz murabbiylarning xatti-harakatlari qanchalik
xilma-xilligini ko'ramiz. Ular maydon chetida asabiy yoki o'ychan holatda turganliklarini
ko'p hollarda kuzatishimiz mumkin. Bir qarashda tashqi tomondan ular o'y hayollarida
nima sodir bo'layotganligini tushunish qiyin. Biroq, sportchilar ustozining bu hatti-
harakatlarini to'g'ri tushinib olishlari zarur.

Muloqot vositalarining uchta asosiy toifasi mavjud: Ushbu toifalar orqali musobaqa
yoki mashg'ulot jarayonida o'zaro aloqa qilish mumkin.

- Yuz ifodalari orqali (mimika): bularga tabassum, qarash, qo'l va tananing turli xil
ifodali harakatlari, ifodali ovozlar.

- subyektiv aloqa vositalari: muloqot vositasi uchun ishlatiladigan obyekt harakatlari.
- nutq vositalari: gap, savol, javob, mulohazalar
Yuz ifodalari orqali (mimika). Ularning o'ziga xosligi va asosiy vazifasi kishidagi hissiy

holatni anday ekanini anglashga yordam beradi. Shunday qilib, o'yin davomida muhlislar
sportchilarga faol qo'llab-quvvatlash, ular bilan g'alaba yoki mag'lubiyatni birga boshdan
kechirish, hayqiriq va imo-ishoralar yordamida o'yin jarayonidan qoniqish yoki
qoniqmayotganliklarini bildirishlari mumkin. Sportchilar ham huddi shunday o'yin
jarayonida sodir bo'layotgan voqealarga jamoadoshlari va boshqalarga munosabatlarini
ko'rsatishlari mumkin.

Ikkinchi vazifasi - bu yuz ifodalari bir vaqtning o'zida atrofdagi odamlarga faol imo-
ishoralar sifatida ishlatiladi. Ushbu yuz mimikalari jamiyatda qabul qilingan standartlar
tizimi bilan va yillar davomida to'plangan tajribalar asosida shaxsni bog'laydi. Ushbu
ifodalar nafaqat sportchilarga balki, boshqa odamlarga (sport jamoasi a'zolariga) tushunarli
belgiga aylangan. Har bir sport turida har bir jamoaning o'ziga xos sportchilar uchun
qo'llanma bo'lib xizmat qiluvchi maxsus so'zlar bor. Ular sport musobaqalarida o'zaro
tushunish tezligini osonlashtiradi.

Uchinchi vazifasi - bir kishining boshqasiga bo'lgan munosabatini qay darajada ekanligini
ko'rsatib beradi. Ya'ni yuz ifodalari va xarakatlari orqali ularning harakteri va tabiati bir-
biriga mos yoki mos emasligini anglashga yordam beradi. Bu holat o'quv va musobaqa
jarayonida murabbiylar tomonidan hisobga olinishi kerak. Chunki, bunday holatda jamoa
ichki muhitida turli-xil ziddiyatlar va qarama-qarshiliklar keltirib chiqarishi mumkin.

Subyektiv aloqa vositalari. Murabbiy yoki sportchilarni o'zaro aloqa maqsadlari uchun
ishlatiladigan "eskiz" obyekt harakatlari va statik harakatlar. Ushbu harakatlar yordamida
sportchi o'zaro muloqot yoki ma'lum bir jarayonni amalga oshirishga tayyor ekanini
izoxlab beradi. Masalan, futbol o'yin paytida baland ko'tarilgan qo'l sportchining o'yin
jarayonida ma'lum bir  kombinatsiyasini amalga oshirishga tayyor ekanini bildiradi.

Nutq vositalari - Nutq aloqa vositalari ichida eng sodda va tushunarli bo'lgan aloqa
vositasidir.  Shaxslararo munosabatda, murabbiy va sportchilar o'rtasidagi bilishi kerak
bo'lgan element, ma'lum bir harakatlar va signallarni yetkazish uchun foydalaniladigan
eng maqbul usul turi.

Yuqorida sanab o'tilgan muloqot vositalarining barcha toifalari subyekt ya'ni shaxs
tomonidan shakllantiriladi. Sport faoliyatidagi subyektlarning o'zaro munsabatdagi roli
uningyoshi, jinsi, ish tajribasi, va xarakteri bilan belgilanadi.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

16

Foydalanilgan adabiyotlar ro'yhati.
1.Makhmudov N. N., Makulov S. H. Z. Forms and methods of independent learning

//Â íàó÷íûé ñáîðíèê âîøëè íàó÷íûå ðàáîòû, ïîñâÿùåííûå øèðîêîìó êðóãó
ñîâðåìåííûõ ïðîáëåì íàóêè è îáðàçîâàíèÿ, âîïðîñîâ îáðàçîâàòåëüíûõ òåõíîëîãèé
2020.-436 ñ. - 2020. - Ñ. 167.

2.Boltaeva M., Makhmudov N. FORMS OF INTRODUCTION OF INNOVATIVE
TECHNOLOGIES IN PHYSICAL TRAINING CLASSES AND WAYS OF THEIR
USE //Scientific bulletin of namangan state university. - 2019. - Ò. 1. - ¹. 2. - Ñ. 302-306.

3.Boltaeva M. L., Mahmudov N. EMERGENCY INSTEAD OF MATERNITY
EDUCATION PROCESS DEVELOPING TRAINING ACTIVITIES //Scientific
and Technical Journal of Namangan Institute of Engineering and Technology. - 2019. -
Ò. 1. - ¹. 6. - Ñ. 456-459.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

17

THE EFFECTIVE WAYS OF USING ELECTRONIC RESOURCES IN
LEARNING FOREIGN LANGUAGE

Gulrukh M. Mirkhodjaeva
Turin polytechnic university in Tashkent, Tashkent

Nowadays, the development and improvement significantly affected the scope of
training, teaching, pedagogy, teaching methods, and pedagogical technologies. ICTs
have such unique results as complexity, universality, and interactivity, which allows
for a more complete implementation of a number of a number of methodological,
pedagogical and psychological principles [1,  p  27].

There are many e-resources for offline learning. However, it should be noted that
with self-training, the teacher should definitely control the process and order, and the
most important is the compilation of a road map to obtain the expected result.

To resolve emerging issues, most often teachers use different methods and systems of
language teaching, organizing individual, pair, and group forms of work in the lesson,
in the same way it is necessary to organize independent work of students in individual
or autonomous learning using modern information technologies.

While using various methods of teaching a foreign language, the ICT application
system is also used. The ICT application system in high education institutions can be
divided into the following stages:

Stage 1: Identification of educational material that requires a specific presentation,
analysis of the educational program, analysis of thematic planning, choice of topics,
choice of the type of lesson, identification of the features of the material of the lesson
of this type;

Stage 2: Selection and creation of information products, selection of ready-made
educational media resources, creation of our own product (presentation, training, training
or monitoring);

Stage 3: The usage of IT products, different types of lessons, outside class work, the
use of students in the management of research activities.

Stage 4: Analysis of the effectiveness of the usage of ICT, the study of the dynamics
of the results, the study of the rating on the subject.

There are different types of ICTs, which are used in classrooms designed to teach
foreign languages. Among them, the main and active tools of the educational process are
a computer, an interactive (white) board, a multimedia projector, wireless devices,
mobile devices (smartphones and tablets), the Internet and various electronic resources
[4, p 112].

All ICT tools used in the education system can be divided into two types: hardware
and software.

1) Hardware:
- Computer - a universal IT device.
- The printer allows you to record on paper information found and created by

students or a teacher for students.
- The projector increases the level of visibility in the work of the teacher, as well as

the ability to present students the results of their work to the whole class.
- The telecommunications unit provides access to national and world information

resources, and allows distance learning.
- Devices for  entering textual information and manipulating screen objects - keyboard

and mouse.
- Devices for recording (inputting) visual and audio information - a scanner, a
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camera, a video camera, an audio and video recorder make it possible to directly
include information images of the surrounding world in the educational process.

- Computer-controlled devices enable students of various levels of ability to master
the principles and technologies of automatic control.

- The internal network allows more efficient use of the available information, technical
and temporary (human) resources, provides general access to the global information
network.

- Audio-video tools provide an effective communication environment.
2) Software:
- General purpose and hardware-related (drivers, etc.) make it possible to work with

all types of information.
- Sources of information - organized information arrays of the encyclopedia on CDs,

information sites and searching systems, including specialized ones for educational
applications.

- Virtual designers allow you to create visual and symbolic models of mathematical
and physical reality.

- Simulators allow you to practice automatic skills of working with information
objects entering text, operating with graphic objects on the screen, etc.

- Test environments allow you to design and apply automated tests in which the
student receives the task in whole or in part through a computer, and the result of the
task is also fully or partially evaluated by the computer.

- Comprehensive training packages (electronic textbooks) - a combination of software
tools of the types listed above - that automate the learning process in its traditional forms
to the greatest extent, the most time-consuming to create, the most limiting the
independence of the teacher and student.

- Information management systems ensure the passage of information flows between
all participants in the educational process.

- Expert systems - a software system that uses the knowledge of a specialist expert
effectively solves problems in any subject area, also in the language.

Besides creating unique opportunities for learning language by using ICT tools
nowadays the concept of "electronic resources" has become very popular. It includes
quite a few different concepts. It is used as a term "e-resources" includes electronic copies
of books, electronic dictionaries, encyclopedias, magazines, various visual materials
(audio or video materials), presentations, online resources and more. Among information
computer technologies, special attention can be paid to mobile technologies, which,
along with ICTs, have entered the field of education and are of great interest to young
people studying different foreign languages [1, p 118].

The use of ICT in foreign language lessons. Only textbooks and teachers for the
formation of independent thinking, the ability to reflection (reflection, self-observation,
self-estimation) is not enough to study foreign language. A wide range of information
needed to reflecting different points of view on the same problem, providing students
with material for thinking, critical analysis, generalizations, independent conclusions
and solutions [3, p 74].

Creating private multimedia presentations. Teachers often complain that it is quite
difficult, and sometimes completely impossible, to choose the necessary visualization
for the lesson. Creating tables, including text, audio and video information is just a small
list of what can be included in the presentation. Animation of objects allows learners to
visually highlight the most significant components, which will allow students to further
focus on them. Using presentations is possible at any stage of the lesson. When studying
new lexical units, it is advisable to use pictures and photographs that allow the
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implementation of the non-translating method for presenting vocabulary. When studying
grammar, it is possible to animatedly highlight the most complex or important information
(for example, when studying issues, organizes the mutual movement of the subject and
predicate). To consolidate the studied material, it is possible to present previously
created exercises (for example, with gaps). If there is an electronic board in the classroom,
you can call students to it, who will independently perform various tasks [2, p 158]. At
the same time, a large amount of time is saved, which during the usual lesson is spent
on unnecessarily rewriting tasks. When creating multimedia support for a lesson, it is
necessary to clearly define its goals, taking into account the introduction of ICT. One of
the main goals of this lesson is to increase the motivation of students to learn a foreign
language. ICTs allow the teacher to show the material being studied with the most vivid
and important aspect for students, to arouse interest in this issue. The use of various
resources, a combination of various elements allow the student to gain more complete
and deeper knowledge, to form their own visual or auditory images that will contribute
to better assimilation of the material [5, p 227]. Thus, ICTs today are becoming
indispensable assistants in increasing students' interest in the problems studied.

Thus, the effective impact of online educational multimedia, video materials and
videos, online learning games and tests on students will contribute to the intensification
of the educational process and create favorable conditions for the formation of students'
communicative competence.
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Abstract: Mobile apps are new format of learning foreign languages. They are great as
an additional way of learning, but cannot be a substitute for ordinary learning. Each app
provides its own way of learning a foreign language. Each of them has its own pros and
cons, and none of them is the best one. A combination of several apps is more efficient than
using just one of them. However, all of them are dedicated to learning a language instead
of practicing a language. Therefore, tutors, educational groups, and other regular forms of
education cannot be fully substituted by mobile apps for language learning.

Keywords: Mobile learning, Mobile applications, Language learning, Mobile-assisted
language learning, Mobile devices, Learner experiences.

Introduction
Knowledge of foreign languages is an indisputable plus for career advancement. But

not everyone can set aside a few days a week for serious language learning. To help those
who are very busy, mobile apps that allow you to learn at any convenient time and in
any place have appeared.

The modern world is a world after globalization [1]. This means that communication
between people from different countries is at a fundamentally different level at the
moment. It is absolutely normal for us to change our country of residence, study
abroad, communicate with foreigners and use foreign languages for business
communication. In fact, not knowing at least one foreign language in the modern world
makes a person excluded from many areas of life

In fact, the modern world creates conditions where a foreign language is extremely
necessary and necessary in everyday life, and on the other hand, the level of globalization
is not high enough for constant communication in this language from the external
environment [2]. This situation creates a demand for mobile applications to maintain
their language level in conditions when there is no opportunity or need to study with
a teacher. In addition, many modern people have been living in the information society
since childhood. It is much easier for them to interact with a computer than with other
people.

Materials and methods
Mobile apps also help with this issue. These applications can be created directly by

teachers, or they can use artificial intelligence to solve their internal tasks. Thus, the
demand for mobile applications for learning foreign languages is formed by students
who want to start learning a language, continue or maintain the necessary level. At the
same time, the development of technologies makes it possible to form these systems
both on the basis of well-known methods and materials, and on the basis of information
technologies [3].

The article examines the advantages and disadvantages of modern mobile applications
for learning foreign languages. To do this, we analyzed the largest applications of the
Play Market and App Store for learning foreign languages, studied their features,
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functionality and business models behind it. As a result, their quality was evaluated, as
well as the possibility of practical use without a teacher.

Result and discussion
Lingua Leo: Despite its image as a service for those who are just starting to learn

English, Lingua Leo offers a wide range of opportunities for those who have already
mastered the language of Shakespeare, Hemingway, and Steve Jobs.

Duolingo: In 2013, Duolingo was twice named "best educational app". At first, the
service received a high rating from Apple, and later confirmed its status in Google Play,
when the number of downloads exceeded one million in the first three weeks after the
release. The Russian version offers only two languages to learn: English and German.
However, if you choose English as the base language, the number of available languages
will increase to six.

Each section consists of several lessons, including learning new words, listening,
grammar, reading, spelling, pronunciation, and two-way translation exercises. If you
practice regularly, the result will not be long in coming. The training scheme looks like
a kind of tree of achievements,  so you can't skip  one topic and immediately take up
another.

Duolingo helps you expand your vocabulary, master grammatical constructions, and
make sure you have good pronunciation. The app uses its own currency - lots that can't
be bought, but can only be earned by hard work.

Learn English Audio & Video lessons, which include an audio script and comprehension
exercises to train your listening skills.

Language learning apps pros and cons
First of all, let's look at the advantages and disadvantages of using artificial intelligence

in mobile applications for learning foreign languages. The main advantages include [4]:
ease of detecting repeated errors;
no need to interact with another person, which means freedom of action in time and

space;
continuous improvements of the system;
analysis of the user's activity and language skills in various areas, drawing conclusions

based on the collected data;
a wide range of applications that can be combined with each other.
In fact, all these advantages are only significant if the application is initially of high

quality. First of all, the main criterion for the quality of a mobile application for learning
languages is the accuracy of the information and responses provided by it. In fact, we
need a high-quality database of foreign languages in order to train artificial intelligence
[6].

Second, the app must be intuitive, have a high-quality internal learning system, and
engage the user. We are talking about gamification, and about certain formal things such
as the certificates. It is important for the user not only to learn the language, but also
to do it fun, while achieving their goals [7].

Third, the training system itself must take into account the features of the user's
learning ability. For example, you can't just learn words without using them later. At the
same time, you cannot let the user go through all the exercises with these words at once.
It is necessary to return it to these words with a certain frequency, including blocking
the functions of further learning without timely repetition. The same applies to grammar
and other aspects of the language [5].

Turning to the disadvantages of using artificial intelligence, we can simply say that at
the moment it is very far from human capabilities, which implies its constant training,
as well as support for users by other people.
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Returning directly to mobile applications for learning foreign languages, we can say
with confidence that none of them meets all the quality criteria at the moment. However,
their combination will allow you to develop knowledge of a foreign language, as well
as skills in its use to a sufficiently high level. At the same time, even a set of applications
cannot develop in a person the personal qualities necessary for learning. Thus, we can
say that at the moment the main obstacle to learning foreign languages through applications
is a feature of the human psyche. That is why you should Supplement the app with
classes with a teacher who has not only expert knowledge, but also the right temperament
for you. [8].

Conclusion
In the work, mobile apps are good for language learning. They are great as an

additional instrument for language learning. If you already know the basics of a language,
they can be extremely helpful; especially, for reading or learning grammar. They are not
the best method for practicing oral or writing language skills [3]. Moreover, a combination
of several apps is more efficient than usage of any specific one. Their prices are reasonable.

The most significant issue is not just learning languages, as suggested by the apps - it
is language practice. All of the apps mentioned allow users to only practice language in
very restrictive ways. Therefore, any learning with the help of apps should be expanded
by language practice either with a tutor, educational groups or through the use of
proofreading services for writing practice.
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KICHIK MAKTAB YOSHIDAGI BOLALARNING HISSIY HOLATLARI
PSIXODIAGNOSTIKASINING O'ZIGA XOSLIGI

Qazaqbaeva G.M
Qoraqalpog'iston Respublikasi,

Qonliko'l tumani 20-son maktab amaliyotchi psixologi

Annotatsiya. Bu tezisda kichik maktab yoshidagi bolalarning hissiy holatlari
psixodiagnostikasining o'ziga xosligi, u yoshda foydaniladigan metodikalar tavsiyasi
keltirilgan.

Kalit so'zlar: hissiyot, psixodiagnostika, psixik holat, nevroz, xavotirlanish, agressiya,
metodika

Kichik maktab yoshidagi o'quvchilarning umumiy emotsional tonusida hushchaqchaqlik,
ruhiy tetiklik kayfiyati ustunlik qiladi. Darslarda va tanaffus vaqtlaridagi o'yinlarda ular
quvnoq va tetik bo'ladilar. Bunday holat esa kichik maktab yoshidagi o'quvchilarning
emotsional hayotida norma bo'lib hisoblanadi. Kichik maktab yoshidagi bolalarning
emotsional hayoti ta'lim va tarbiyaning ta'siri ostida ancha kengayadi. Bu yoshdagi bolalar
o'zlarining har bir faoliyat natijalariga baho bera oladilar. Baho kishida qoniqish va
qoniqmaslik hislarini yuzaga keltirish mumkin bo'lib, bu hislar bolani yaxshi o'qishga,
o'zini yaxshi tutishiga ruhlantiradi. Ba'zan past baho olish orqali yuzaga kelgan salbiy
hislar chuqurlashib, o'qituvchi va ota-onalarning noto'g'ri reaktsiyasi va kattalarning
doimiy tanbeh va tanqidlari oqibatida bolaning xarakter hislatiga aylanib qolishi mumkin.
Bu kabi sabablar tufayli bolaning emotsional holatida buzilishlar ro'y berishi aniq.
Afsuski, ko'pchilik o'quvchilar uchun bu muammolar hal etilmaganicha qoladi. Agar bu
kabi holatlarda maktab psixologi, pedagog, ota-onalar tomonidan yordam berilmasa,
bolada turli ko'rinishdagi maktab nevrozlari, agressivlik, xavotirlanish va h. salbiy emotsional
buzilishlar kuchayib ketishi so'zsiz. Shu sababli bunday holatlarni erta diagnostikalash,
korrektsiyalash va profilaktika qilish dolzarb va favqulodda muhim muammo sanaladi.

Buning uchun diagnostik ishlarni to'g'ri, har tomonlama natija beradigan qilib, bolaning
yoshiga mos ravishda tanlashimiz maqsadga muvofiq bo'ladi.

Bolalarda maktabga chiqish vaqtida psixologik rivojlanish darajasiga ko'ra o'ziga xos
xususiyatlar paydo bo'ladi. Bu xususiyatlar shundan iboratki, bolalar bir-birlaridan
intellektual-axloqiy jihatdan farqlanadilar. Ular bir xil ko'rsatma va psixodiagnostik holatga
har xil javob berishlari mumkin. Ba'zi maktabga kirayotgan bolalarga kattalar uchun
mo'ljallangan psixodiagnostik testlar mos kelishi mumkin, ayrim rivojlanishi past
bo'lganlariga bog'cha yoshidagi bolalarga mo'ljallangan testlar to'g'ri keladi. Asosan, o'z-
o'zini verbal baholash, tashqi muhitni ongli baholash holatidagi testlarda bu aniq bilinadi.
Shuning uchun kichik maktab yoshidagi bolalar bilan u yoki bu psixodiagnostik testni
o'tkazishdan avval bolaning real psixologik rivojlanishiga mos keluvchi testni tanlab olish
kerak. 6-7 yoshdagi bolalarning maktab ta'limiga tayyorgarligiga oid empirik ma'lumotlarga
ko'ra, 50 foizan 80 foizgacha bolalar u yoki bu jihatdan boshlang'ich ta'lim dasturini
o'zlashtirishga tayyor emas. Ko'p bolalar maktabga chiqishga tayyor bo'lsalar-da, aqlan
5-6 yosh darajasida rivojlangan bo'ladi. Bu ularning intellektual qobiliyatining yo'qligi
emas, balki shaxsiy psixologik rivojlanishining etarli bo'lmaganligi sababli sodir bo'ladilar.

Agar vazifa o'yin sifatida qiziqarli qilib berilsa, test natijasi yuqori bo'lishi mumkin.
Mazkur holatlar bolalar psixodiagnostikasida amaliy psixologlar tomonidan hisobga
olinishi kerak.

Kattalar uchun mo'ljallangan testlarni kichik maktab yoshidagi bolalarga qo'llashda
ma'lum cheklovlar mavjud. Bu cheklovlar shaxslararo munosabatlar, shaxs va idrokni
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tahlil qilishga mo'ljallangan testlarga tegishlidir.
Psixodiagnostik tekshirishga kirishishdan oldin quyidagilarni bajarish lozim:
1.Metodika matninin diqqat bilan o'qib, tanishib chiqish kerak.
2.Izohlar mavjud bo'lsa uni o'qish lozim.
3.Metodikani qo'llash uchun kerakli narsalarni tayyorlash.
4.Metodika yordamida hech bo'lmasa bitta bolani sinov uchun mukammal tekshirib,

natijalarini tahlil qilib ko'rish lozim.
Bu yoshdagi bolalarda hissiy holatni psixologik diagnostika qilish uchun, ularda psixologik

himoya anglashilmagan darajada shakllangani bois uning mexanizmlarini proektiv
metodikalar yordamida tadqiq etish tavsiya qilinadi. e.T.Sokolovaning fikricha, "Proektiv
metod motivatsiyaning anglashilmagan yoki to'liq anglashilmagan shakllarini o'rganishga
qaratilgan va bu jihati bilan inson psixikasining tobora intim sohasiga kirishning deyarli
yagona psixologik metodidir".

Bunday metodikalarning asosiy farqi rag'bat materiali aniqmasligi, xayrixohlik muhiti
va qadriyatli fikrlar mavjud emasligidadir. Ular avvalo shaxning munosabatlari sohasini
aks ettiradi va maktab nevrozlari uchun xos bo'lgan maxsus reaktsiyalarni aniqlash
imkonini beradi. Bu kabi testlar yakka tartibda o'tkaziladi. Bolaning erkin bo'lishiga erishish
uchun bola qiziqishlariga oid o'yin yordamida metodikani tashkillashtirish mumkin. Bundan
tashqari bolalarning hissiy holatlarini diagnostika qilish uchun maxsus, yoshiga mos
so'rovnomalarni ham tavsiya qilish mumkin.

Demak, xulosa o'rnida shuni aytish mumkinki, har bir yosh davridagi psixologik
holatlarni yoshga oid psixodiagnostik metodikalarni to'g'ri tanlab o'tkazish, yuqoridagi
aytilgan tavsiyalar va qoidalarga rioya qilgan holda foydalanish har bir amaliyotchi psixolog
faoliyatida maqsadga muvofiq hisoblanadi.

Foydalanilgan adabiyotlar ro'yhati.
1.Îâ÷àðîâà Ð.Â. Ïðàêòè÷åñêàÿ ïñèõîëîãèÿ â íà÷àëüíîé øêîëå - Ì:ÒÖ "Ñôåðà",

1996.
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BOLA SHAXSINING RIVOJLANISHIGA QO'RQUVNING TA'SIRI

Qojanova G.J
Qoraqalpog'iston Respublikasi,

Qonliko'l tumani 17-son maktab amaliyotchi psixologi

Annotatsiya. Bu tezisda qo'rquv, bola shaxsining rivojlanishiga qo'rquvning qanday
ta'sir qilishi haqida, bolalardagi qo'rquvni keltirib chiqaruvchi sabablar yoritib berilgan.

Kalit so'zlar: qo'rquv, qo'rquv  sabablari, tajovuzkorlik, bola shaxsi, shaxs, nevroz,
nevropatiya

Qo'rquv bizga ma'lum, hayotimizning ajralmas qismi. Qo'rquv biz tug'ilganimizdan
to o'lginimizgacha yangi va yangi shakllarda hamrohimiz bo'ladi. Qo'rquv shunchalar
tabiiyki, sirtdan qaraganda u do'l, shiddatli yomg'ir, tuman yoki momaqaldiroq kabi
tabiat hodisasiga o'xshaydi. Odamlar qo'rquvni engish uchun turli yo'llarni qidirishadi. Bu
o'zida qo'rquvni engish uchun ichkilikka, giyohvandlikka, muntazam dori ichishga ruju
qo'ygan kishilar fojiasida ko'rinadi.

Qo'rquvni shunchaki bartaraf etishga, yo'qotishga harakat qilish yoki unga yuqoridan
qarab insonning zayf tomoni deb baho berish bilan insoniyat qattiq adashadi. To'g'ri
qo'rquv ancha ko'ngilsiz muammolarni keltirib chiqaradi, qo'rqoq odam uyatchan va
tortinchoq bo'ladi, tez asabiylashadi, ko'p xatolarga yo'l qo'yadi. Qo'rquv bizning bu
hayotda mavjud bo'lishimiz uchun zaruriy ehtiyoj, u yoki bu hayotiy vaziyatlarda qaror
chiqarayotganda qo'rquv bilan bosqichma-bosqich hisoblashish kerak. Aks holda qo'rquvni
rad etganimizda yoki hayotimizdan siqib chiqarganimizda, uni to'g'ri baholamaganimizda,
ruhiy olamimiz va kamolotga etishish jarayonida qo'rquv ham mavjud bo'lishini tan
olmagan paytimizda, Erix Fromm ta'biri bilan aytganda, muammoni inson emasligimizni
isbotlamoqchi bo'lgan urinishlarimiz evaziga hal qilgan bo'lamiz. Lekin biz bu olamda
yagona bo'lgan ongli mavjudotmizki, hissiyotlar, tuyg'ular, ularni boshqara olish biz
insonlarning eng asosiy belgimizdir. Demak, qo'rquvdan qutilish hozirgi holatimizning
bora-bora yomonlashishiga olib keladi.

Bolalardagi qo'rquv ularning haddan tashqari ta'sirchanligi, ishonuvchanligi, yorqin
fantaziyalari, ertakdan reallikni ajrata olmaganlikdan shakllanadi. Bolalarda qo'rquvni
keltirib chiqaruvchi sabablar juda ko'p va ularning har biri kuchli hissiy zarba beradi,
natijada kuchli havotirning paydo bo'lishiga sabab bo'ladi. Bunday sabablardan quyidagilarni
keltirishimiz mumkin:

- boshdan kechirgan salbiy voqealar sababli chuqur iz qoldirgan hissiyotlar. Masalan,
iyt tishlab olishi, bunday voqeadan keyin bola har qanday to'rt oyoqli jonivorlarni ko'rsa
qo'rqadigan bo'lib qolishi so'zsiz;

- kattalar tomonidan bolaning qo'rqitilishi: ota-ona, bobo va buvi, tarbiyachi, yoki
boshqa yaxshi tanish bo'lmagan kishilar. Bolani tahdid qilib tarbiyalashga urinish, ya'ni
"agar ovqatingni emasang, bo'ri kelib seni olib ketadi" kabi va h. Natijada bola hattoki har
qanday bo'ri yoki katta iyt tasvirlangan kartinalardan ham qo'rqishni boshlashi aniq;

-  kattalarning bolaning xavfsizligi uchun juda qattiq qayg'uravershi. "Iytga yaqinlashma,
tishlab oladi", "tepaga chiqma, qulab tushasan" kabi gaplar bolaning ongiga omadsizlikni
emotsional darajada dasturlab qo'yadi, natijada bolada qo'rquv hissi paydo bo'ladi;

-  kattalar tomonidan ko'rsatilgan tajovuzkorlik. Ota-ona va boshqa yaqin kishilar
bolaga ochiqdan ochiq o'z kuchini ko'rsatib tajovuz qilaversa, bolaning kattalarga bo'lgan
ishonchi yo'qoladi va bolani har doim noxushliklar kutaveradi. Bunday xulq-atvor bolada
patologik yolg'onchilikni keltirib chiqaradi: bola tajovuzkorlik va jazolanishdan qutilish
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uchun deyarli har qadamda yolg'on gapiradigan bo'ladi;
- zo'rovonlik, o'lim saxnalari uchraydigan kattalar o'ynaydigan komp'yuter o'yinlari,

fil'mlar, mul'tseriallar ham qo'rquvni keltirib chiqaradi. Har qanday yovuzlik bilan duch
kelgan bola, olgan tajribasini ongsiz ravishda real hayotga olib o'tadi. Natijada u qahromonlar
bolani har erda, qarang'u xonada, krovatning tagida va h. joylarda ta'qib qila boshlaydi.

Ayrim hollarda bolada qo'rquvning paydo bo'lishiga undagi psixik buzilishlar ham
sabab bo'lishi mumkin (nevroz, navropatiya), va bunda qo'rquv aniq bir kasallikning
simptomi sifatida ko'rinadi va buni nazorat ostiga olish kerak bo'ladi.

Shunday qilib, bolalardagi qo'rquv - katta bo'lsa qolib ketadigan oddiy vaqtinchalik
hodisa emas. Doimiy qo'rquv natijasida bolada kurashish qiyin kechadigan psixik kasalliklar
paydo bo'lishi mumkin: ya'ni, nevrozlar va depressiyalar. Bolaligida qandaydur qo'rquvdan
aziyat chekkan o'smirlar juda shubhali, o'ziga ishonmaydigan, yangi munosabatlar
o'rnatishga qiynaladigan, muloqatga kirisha olmaydigan, o'qishi va ijtimoiylashuvida
qiyinchiliklarga uchraydigan bo'ladi.

Demak, bola shaxsining to'g'ri rivojlanishi uchun, biz bolalarda qo'rquvni keltirib
chiqaradigan sabablarga yo'l qo'ymasligimiz kerak bo'ladi va bu haqida ota-onalarga,
tarbiyachilarga va pedagoglarga to'g'ri maslahatlar berib borish maqsadga muvofiq bo'ladi.

Foydalanilgan adabiyotlar ro'yhati.
1.Çóáàíîâà Ç.Ã. Äåòñêèå ñòðàõè, 2014
2.Èëüèí Å.Ï. Ïñèõîëîãèÿ ñòðàõà, ÎÎÎ Èçäàòåëüñòâî "Ïèòåð", 2017
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EXPLORING THE SECRET POWER OF TONGUE TWISTERS: REVEALING
THEIR PROFOUND IMPACT ON LANGUAGE LEARNING AND FLUENCY

Rakhimov Bakhtiyor
1st year student of UzSWLU

Khaydarova Guzalkhon
Teacher of UzSWLU
oqituvchi123@mail.ru

Annotation:  In today's contemporary world, where multilingualism is becoming more
common, I am interested in understanding how tongue twisters can help language learners
get better at speaking a new language. I also want to explore the tricky side of tongue
twisters and how they can make us better at talking different languages. Furthermore, this
article aims to uncover the secrets of these challenging word games and how they can help
us become fluent in new languages.

Keywords: Multilingualism, tongue twister, neuromuscular

Have you ever had difficulty with certain words or sounds when speaking English?
Pronunciation can be tough when learning a language, but you can get better with the
appropriate method. This issue can be dealt with tongue twisters. It provides an enjoyable
and effective way to enhance your pronunciation skills.

First and foremost, it is important to know what tongue twisters are and how they
work. Tongue twisters consist of sentences and phrases that are intentionally designed to
be challenging to say. For the simple reason that it makes us feel like our tongue tangled
up. They are particularly valuable for improving English pronunciation while many of
us use them as enjoyable word games. Overall, tongue twisters are all about putting
similar sounds and letters close together in sentences and phrases. This helps learners
concentrate on differences between words and try to get them just right.

Strengthening mouth muscles: Think of tongue twisters as mini-workouts for your
mouth. Just like dumb-bell for your biceps, tongue twisters can help make your jaw
muscles stronger. By practicing tongue twisters, individuals engage various muscles in
the mouth,  including the tongue,  lips,  and jaw,  which can result in clearer  and more
accurate speech. Let's take a closer look at why this is a good idea and give some examples
to show you how it works.

Muscle Engagement: When you do tongue twisters, you move quickly your tongue
and the muscles in your mouth with a lot of control. This helps to make those muscles
stronger and work together better, which can make your speech clearer.

Neuromuscular Control: Getting better at neuromuscular control, which is essential
for accurate and fluent speech, can also be aided by regular practice of tongue twisters.
By doing tricky tongue twisters over and over, people can get better at moving their
mouth muscles just right for clear speaking.

Tried-and-Tested Tongue Twisters:
1.Peter  Piper:  Peter  Piper  picked a peck of pickled peppers.
A peck of pickled peppers Peter  Piper  picked.
If Peter  Piper  picked a peck of pickled peppers,
Where's the peck of pickled peppers Peter  Piper  picked?
2.She sells seashells She sells sea shells by the seashore. The shells she sells are surely

sea shells. So if she sells shells on the seashore, I'm sure she sells seashore shells.
3.Unique New York: "Unique New York, you know you need unique New York"
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4.I scream, you scream, we all scream for ice cream.
Regular practice of these classic tongue twisters at different speeds can help enhance

muscle strength and coordination in the mouth.
Best for interviews. A significant advantage of using tongue twisters is their ability to

help you during interviews. Spend five minutes practicing tongue twisters before any
interview session. This exercise will enhance connection between your mind and mouth,
allowing you to communicate fluently and confidently during the interview.

Useful app. Good news - Fabulous is a great tool to aid you. It's the top self-care and
habit-building app on the app store, with over 20 million users. Plus, it uses science
to help make good habits stick!

Using Fabulous, you can easily add tongue twisters or any other activities to your
daily routine. Whether it's reminding you to drink more water, do morning stretches, or
anything else, you can personalize the app to your liking. So, it's all about what works
best for you! Start creating your perfect daily routine today!

In conclusion, the exploration of tongue twisters reveals their significant impact on
language learning and fluency. These linguistic exercises serve as valuable tools for
improving pronunciation, enhancing articulation, and fostering phonetic awareness. By
engaging with tongue twisters, individuals can strengthen mouth muscles, refine speech
clarity, and develop greater verbal agility. Incorporating tongue twisters into language
learning practices not only adds a fun and interactive element but also contributes to the
overall enhancement of oral proficiency across various linguistic contexts. Embracing the
secret power of tongue twisters can unlock a world of linguistic benefits, making the
journey of language acquisition more engaging, effective, and rewarding. Once again,
take the power of tongue twisters into account, while you are learning new languages.
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BOLALARDA TORTINCHOQLIKNING OLDINI OLISH

Sankibaeva G.S.
Qoraqalpog'iston Respublikasi,

Qonliko'l tumani 2-son maktab amaliyotchi psixologi

Annotatsiya. Bu tezisda tortinchoqlik tushunchasi, bolalarda uchraydigan tortinchoqlikning
oldini olish yo'llari yoritib berilgan.

Kalit so'zlar: tortinchoqlik, psixika, eksperiment, ambivalent, nerv tizimi, profilaktika

Inson ruhiyati ko'plab nisbiy mustaqil tuzilmalardan tashkil topgan. Psixikaning turli
soha va bo'linmalari ajratilishiga qaramay, inson psixik hayoti bir butun yaxlitlikni
yo'qotmaydi. Chunki bir-biridan nisbiy mustaqil bo'lgan tizimilar va ularni tashkil etuvchi
unsurlar o'rtasida murakkab ko'p tomonlama aloqa va munosabat mavjuddir. Bularning
bittasida muammo bo'lsa butun boshli inson ruhiyatiga kuchli ta'sir ko'rsatadi. Shunday
muammolardan biri "tortinchoqlik" xususiyatiga to'xtalib o'tamiz.

Tortinchoqlik ma'no-mohiyatiga ko'ra odamning boshqalar bilan o'zaro-aloqa-
munosabatga kirishishdan saqlanishi, bunday harakatni amalga oshirishdan o'zini tiyib
turishi, qaytarishi sifatida tushunilishi lingvistik jihatdan asoslidir. Psixologik nuqtai nazardan
inson hayoti davomida shakllanadigan barcha sifat va hislatlar muayyan omillarning
oqibatidir. Eng umumiy ravishda, ushbu omillarni ikkiga - ichki va tashqi omillarga
ajratish mumkin. Tortinchoqlik ham o'ziga xos murakkab emotsional xususiyat sifatida o'z
ichki va tashqi manbalariga egadir. Psixologik tadqiqotlarda tortinchoqlikning zamiridagi
ichki omillar chuqur tadqiq etilgan. Bunda tortinchoqlik vujudga kelishi va namoyon
bo'lishining individual-psixologik, yosh, jins xususiyatlari maxsus o'rganilgan.

L.N.Galaguzova tomonidan o'tkazilgan maxsus eksperimental tadqiqotlarda tortinchoq
bolalarning boshqa bolalardan tashabbussizligi, kattalarning diqqat e'tibori qaratilgan
vaziyatda, ularning har qanday bahosidan uyalish, muloqotda suhbatdosh nigohidan
ko'zini olib qochish, bunday holatda noqulaylik hissini ifodalovchi ortiqcha xatti-harakatlarni
amalga oshirishi, kattalarga ham murojaat qilishi va ularning savollariga qisqa javob qaytarish
bilan cheklanishi, aksariyat fikr va harakatlari ikki bir-biriga qarama-qarshi mazmundagi
(ambivalent) emotsiyalarga asoslanishi bilan ajralib turishi o'z tasdig'ini topgan [1].

Ko'pchilik bolalarda mavjud bo'lgan hayajonlanish, xavotirlanish, o'ziga ishonmaslik,
qo'rquv, muloqatga kirisha olmaslik, o'zini chetga tortish, maktab muhitiga moslasha
olmaslik holatlari ko'proq kichik maktab yoshidagi bolalarda uchraydi. Bolada sodir
bo'layotgan bu hissiy holatlarni bir so'z bilan aytganda tortinchoqlik deb ataymiz.

Bu davrdagi bolalarda tortinchoqlik va o'ziga ishonchsizlikning sabablari quyidagilar
ham bo'lishi mumkin:

- asab sistemasining chidamsizligi. Bola doimiy o'zgaradigan muhit va vaziyatlarga uzoq
muddat va osoyishta raviùda o'rganishga ehtiyoj sezadi. Yuqori darajadagi ijtimoiylashuv
sharoitiga moslashish juda qiyin. Bu uning nozik psixikasiga katta yuk bo'ladi va u berkinishga,
himoyalanishga harakat qiladi;

- ko'nglining juda nozikligi. Bola har bir ehtiyotsiz aytilgan so'zga shunchalik e'tiborliki,
natijada u muloqotdan umuman qochishga harakat qiladi;

- bola o'z qadrini anglab etmaydi, uning o'ziga o'zi beradigan bahosi juda past. U o'zi
bilan o'zi bo'lishga qo'rqadi;

- salbiy baholanishdan juda qo'rqish kabilar.
Tortinchoq bolalar, jamoa orasida iloji boricha ko'rinmaslikka harakat qilishadi. Do'stlari,

sinfdoshlari bilan bo'lgan muloqotda o'zini bitta qolipga solib turishi natijasida bunday
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bolalar sekin asta o'zini odamlardan olib qochadi. Agar bu holatlar kattalar tomonidan
befarq qoldirilsa, bola shunday holatda ulg'oyib borsa, tortinchoqlik zo'rayib, buning
oqibatida og'ir nevroz holatiga olib keladi.

Tortinchoqlikning ko'rinish va kelib chiqish sabablari turli xil bo'lganidek, ko'pgina
ota-onalar qaysi yo'nalish orqali boladagi mavjud bu hissiyotini bartaraf etishga qiynalishadi.
Tortinchoqlikning asosiy sabablaridan biri, bu aynan kattalarning o'zlari farzandlarini
tortinchoq deb atashlaridir. Boladagi tortinchoqlik belgilarini ertaroq aniqlash uning
oldini olish bola shaxsini to'g'ri shakllantirishda juda muhim.

Psixolog T. Shishova ota-onalarga tortinchoqlikni bartaraf etish orqali, tengqurlari
orasida o'zini erkin tutishga qaratilgan maslahatlarini bergan:

1.Ko'z bilan kontakt qilishni rivojlantiring. Bola bilan muloqatda bo'layotganda, unga
"menga qara", "mening ko'zlarimga qara" yoki "men sening ko'zlaringni ko'rmoqchiman"
deb ayting. Bu ko'nikma hosil bo'lganidan so'ng bolada boshqalar bilan munosabatga
kirishishda o'zini erkin tutishiga yordam beradi.

2.Bolaga muloqatni boshlash va tugatishni o'rgating. Bola bilan birgalikda, insonlar
bilan tanishishda birinchi bo'lib muloqatni boshlashga yordam beradigan gap-so'zlarni
tuzib olishingiz mumkin va buni ko'nikma hosil qilinguncha mashq qilish mumkin.

3.Turli xil ijtimoiy vaziyatlarda uning xatti-harakatlari ustida ishlang. Iloji boricha
bolani kutilayotgan voqealarga tayyorlab borish kerak. Bu ertaga bolaning jamoaga qo'shilishi
shuncha erkin amalga oshishiga yordam beradi.

4.Juftlikda o'yin uchun sharoit yarating. F.Frankel'ning fikricha, ijtimoiy ishonchni
oshirishning eng yaxshi usuli tortinchoq bolalar uchun, bu - juftlikdagi o'yinlardir.
Bolaga do'stlaridan birini taklif qilishini maslahat bering. Televizor va komp'yuter bunday
o'yinlar turiga kirmaydi. Ularning o'zaro suhbatlashib faoliyat bilan mashg'ul bo'lishga
sharoit yarating.

Shunday qilib bolalardagi tortinchoqlikning oldini olishda yuqoridagi kabi mashqlarni
bajarish juda o'rinli hisoblanadi, lekin bu mashqlarni bajarishda bolani majburlash kerak
emas, ularning psixologik holatini inobatga olish juda muhim.

Foydalanilgan adabiyotlar ro'yxati.
1.Ãàëàãóçîâà Ë.Í. Ïñèõîëîãè÷åñêèé àíàëèç ôåíîìåíà äåòñêîé çàñòåí÷èâîñòè/

/ Âîïðîñû ïñèõîëîãèè.-2000.-¹5.
2.Çèìáàðäî Ô., Ðýäë Ø. Çàñòåí÷èâûé ðåá¸íîê. -Ì:ÀÑÒ Àñòðåëü, 2005.
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"QOBUSNOMA" ASARINING  YOSHLAR TARBIYASIDAGI AHAMIYATI

Azimova N.F.
Katta o"qituvchi,

Buxoro muhandislik texnologiyalari instituti,
Ergashov F.A.

802-23 TVM guruh talabasi

"Qobusnoma" - Sharq va Markaziy Osiyo xalqlari orasida  keng tarqalgan axloqiy-
ta"limiy asar, fors-tojik badiiy nasrining birinchi va yirik yodgorligi (11-à.),  "Nasihatnomai
Kaykovus" deb atalgan. "Qobusnoma" shu asarning o"zbekcha tarjimasidir. Ìuallif asarini
o"g:li Gilonshohga bag"ishlagan.

"Qobusnoma" asosini Qur"oni karim suralari,  Ìuxammad (sav)ning faoliyati va
ko"rsatmalarini ifodalovchi  hadislar, hikmatli  hikoyatlar tashkil etadi. Shoh Kaykovusning
"Qobusnoma" asarida tarbiya, axloq masalalari asosiy o'rinni egallaydi. Kitob  44 bobdan
iborat. Muallif  "Ota-onani hurmatlash haqida" bobida g'oyat muhim bir fikrni bayon
qiladi, bu o'rinda xalqimizning  "Nima eksang, shuni o'rasan" degan mashhur bir maqolini
ishlatadi. Unga ko'ra kishi odamlarga yaxshilik qilsa, kattalarga hurmat, kichiklarga muruvvat
qilsa, uning bu ezgu ishlari boshqalardan qaytadi, mabodo yomonlik, dilozorlik qilsa
ham qilmishlari boshqalardan albatta o'ziga qaytadi.  Kaykovus yana ushbu bobda o'g'liga
nasihat qilib deydi: "... o'z farzanding seni hurmat qilishini istasang, sen ham ota-
onangni hurmatini joyiga qo'y, zero, sen ularga qanday munosabatda bo'lsang, xuddi
shunday o'zingga qaytgay". U bu bilan ota-onaning ko'nglini ranjitmaslikka, ularni hurmatini
qilib, shirinso'z bilan xushmuomala bo'lishga undaydi.

Yurt taqdiri, ravnaqi yoshlar ta'lim-tarbiyasiga chambarchas bog'liq. Ularning har
tomonlama barkamol bo'lib yetishishi mamlakat kelajagining barqarorligini ta'minlovchi
asosiy omildir. Turli madaniyatlar va mafkuralar kurashi ketayotgan bugungi vaqtda
mustaqil hayotga qadam qo'yayotgan, endigina oqni qoradan ajrata boshlagan farzandlarimiz
o'zligini to'liq idrok etib olishiga, to'g'ri yo'llariga tushib olishlarida, asosan  katta yoshdagi
yoshi ulug' insonlarning hayotiy tajribasi  juda qo'l keladi.

Ma'naviy tarbiyaning katta qismi ma'naviy qadriyatlar, jumladan, ajdodlarimiz pand-
nasihat, o'gitlaridan olinadi. Bu pand-nasihat va o'gitlar esa ulardan bizga qoldirilgan
kitoblardagi bitiklarda o'z aksini topgan. Haqiqiy o'qimishli kitobxon esa ma'nan ozuqa
bo'la oladigan kitobni boshqalaridan osongina ajrata oladi. Ana shu mazmundagi kitoblarni
o'qish esa go'yo fozilu olimlar suhbatidan bahramand bo'lish bilan tengdir. Jumladan,
shunday mazmundagi kitoblar sirasiga Kaykovusning "Qobusnoma" asarini kiritish mumkin.
Afsus bugun ko'p yoshlarimiz bu kitob mazmunidan bexabar qolmoqdalarki, bu aynan
ayrim yoshlarning "ommaviy madaniyat"ga ko'r-ko'rona, bilib-bilmay, tushunib-tushunmay
ergashayotganlarida bilinmoqda desak, ayni haqiqatni gapirgan bo'lamiz.

Ushbu kitobning mazmuni shundan iboratki, shoh Kaykovus o'zining hayotiy tajribalari
bilan o'g'li Gilon shohni tarbiyalashni istagan va o'zining bu pand-nasihatlarini o'g'li
uchun eng qimmatbaho meros deb ta'kidlaydi. U o'z asari "Qobusnoma"da o'g'li Gilon
shohga murojaat qilib deydi: "Ey farzand, umidim shuki, sen bu pandlarni qabul qilgaysan.
Bilgilki, xalqning  rusmi odati shundayki, yugurib-elib, qidirib-axtarib dunyodan biror
narsa hosil qiladilar va narsalarini o'zlarining yaxshi ko'rgan kishisiga qoldirib ketadilar.
Men dunyoda mana shu so'zlarni hosil qildim, sen mening uchun eng qimmatbaho
xazinasan. Menga safar vaqti yaqinlashdi, dunyodan nima hosil qilgan bo'lsam, sening
oldingga qo'ydim, toki o'zingga bino qo'ymagaysan va o'zingga nomunosib ishlarni
qilmagaysan".
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Kaykovus o'g'lini xalqqa yaqinlashishga, uning manfaatini ko'zlashni farzandiga uqtiradi:
"Xalqning ozgina yaxshiligini ko'p ko'rgil, qaysi narsa xalq manfaatiga yaqin turishini
o'rgan", - deydi.

Kaykovus o'z asarida tarbiyaga alohida e'tiborni qaratar ekan, tarbiyani inson aqlini va
shaxsiy hayotni shakllantiruvchi omillardan deb biladi. Bunda inson ruhiyatini yuksaklarga
ko'tarishni ilgari suradi, salbiy illatlarning sabablarini izlaydi. Uning fikricha, yoshlarga
tarbiya berishdan maqsad ularni nafaqat bugun, balki kelajak uchun ham yaroqli shaxslar
qilib yetishtirishdir. Shuning uchun muallif asarda yoshlarning xulq-atvoriga, fe'liga alohida
e'tibor beradi. Shuningdek do'stu dushmanga ham qanday munosabatda bo'lish kabi
masalalarni ham yoritgan. Bola boshidan deyilganidek, farzandni tug'ilgandan tarbiyalash,
odob-axloq me'yorlarini o'rgatish, ilmu hunarli qilish, bolaning mehnatga bo'lgan
ko'nikmasini hosil qilish  zarurligini, aks holda "kechikkan" tarbiyaning hech bir ta'siri
bo'lmay, zarur samarani bermasligini aytib o'tgan. "Qobusnoma"da yoshlikda bor kuch-
quvvatni bilim olish, kasb-hunar o'rganishga sarflash ayni muddao ekanligi ta'kidlangan.

Yuqoridagilarni inobatga olib, yosh kitobxonlarimiz bo'sh vaqtlarida bunday
mazmundagi asarlarni o'qib o'z ma'naviyatlarini mohiyatan boyitadilar. Bugun yosh
kitobxonlar uchun keng imkoniyatlar yaratilgan, ular istagan asarlarini elektron variantda
o'qib tushunishlari mumkin. Jamiyatning ertangi kunini tinch va obod bo'lishi, eng
avvalo, yoshlarimiz olayotgan, o'zlashtirayotgan ta'lim-tarbiyaga bog'liq. Qaysi xonadon,
mahalla, oilada tarbiya yaxshi yo'lga qo'yilgan bo'lsa, o'sha xonadon, mahalla, oila ahil-
totuvlikka oshno, topgan-tutganida baraka bo'ladi. O'z-o'zidan yurt obodligi va ozodligi
ham mustahkamlanib, yuksalib boraveradi.

Foydalanilgan adabiyotlar ro'yhati.
1.Hashimov K., Hashimova S., Pedagogika tarixi.- T., O"zbekiston Milliy kutubxonasi

nashriyoti, 2005.
2.Kaykovus. Qobusnoma. T., 2019.
3.O"zbek pedagogikasi tarixi (qo:llanma)/ prof. A.Zunnunov tahriri ostida/
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ÒÅÕÍÎËÎÃÈß ÄÈÑÒÀÍÖÈÎÍÍÎÃÎ ÎÁÓ×ÅÍÈß Â ÑÈÑÒÅÌÅ
ÎÁÐÀÇÎÂÀÍÈß

Àçèìîâà Í.Ô.
Ïðåïîäàâàòåëü , Áóõàðñêîãî èíæåíåðíî-òåõíîëîãè÷åñêîãî èíñòèòóòà

Õàñàíîâà Ñàáðèíà
Ñòóäåíò ãðóïïû 416-23 ÌÒÕ

Àííîòàöèÿ: â äàííîé ñòàòüå äàíà õàðàêòåðèñòèêà òåõíîëîãèè äèñòàíöèîííîãî
îáó÷åíèÿ, ðàñêðûòà èõ îñíîâíûå ïîëîæåíèÿ. Ê îáùåäèäàêòè÷åñêèì ïðèíöèïàì
îòíîñÿòñÿ: ñîîòâåòñòâèå äèäàêòè÷åñêîãî ïðîöåññà çàêîíîìåðíîñòÿì ó÷åíèÿ; âåäóùàÿ
ðîëü òåîðåòè÷åñêèõ çíàíèé; åäèíñòâî îáðàçîâàòåëüíîé, âîñïèòàòåëüíîé è
ðàçâèâàþùåé ôóíêöèé îáó÷åíèÿ; ñòèìóëÿöèÿ è ìîòèâàöèÿ ïîëîæèòåëüíîãî îòíîøåíèÿ
ó÷àùèõñÿ ê ó÷åáå.

Êëþ÷åâûå ñëîâà: äèñòàíöèîííîå îáó÷åíèå, ïåäàãîã, õàðàêòåð, òåëåêîììóíèêàöèÿ,
êîíöåïòóàëüíàÿ õàðàêòåðèñòèêà, èííîâàöèîííàÿ ìîäåëü, ìóëüòèìåäèéíûé
ãèïåðòåêñò.

Äèñòàíöèîííîå îáó÷åíèå (îò àíãë. distance - "äèñòàíöèîííîå", "íà ðàññòîÿíèè")
- ôîðìà îáó÷åíèÿ íà ðàññòîÿíèè, êîãäà "äîñòàâêà" ó÷åáíîãî ìàòåðèàëà è ó÷åáíîå
âçàèìîäåéñòâèå ïåäàãîãà è ó÷àùåãîñÿ îáåñïå÷èâàåòñÿ ñ ïîìîùüþ ñîâðåìåííûõ
òåõíîëîãè÷åñêèõ ýëåêòðîííûõ ñðåäñòâ.

Ñîçäàíèå ñèñòåìû ÄÎ ïðåäñòàâëÿåò ñîáîé êîìïëåêñíóþ ïðîáëåìó,
îáúåäèíÿþùóþ â ñâîåì ñîñòàâå âîïðîñû ìåòîäè÷åñêîãî, òåõíè÷åñêîãî è
îðãàíèçàöèîííî-ýêîíîìè÷åñêîãî õàðàêòåðà. Ïðè ýòîì íà ïåðâûé ïëàí ñòàâèòñÿ
íå âíåäðåíèå òåõíèêè, à ñîîòâåòñòâóþùåå ñèñòåìå ÄÎ ñîäåðæàòåëüíîå íàïîëíåíèå
òåõ ó÷åáíûõ êóðñîâ è îáðàçîâàòåëüíûõ óñëóã, êîòîðûå èìåþòñÿ â íàñòîÿùèé
ìîìåíò. Âñÿ ó÷åáíàÿ ïðîäóêöèÿ, êîòîðàÿ äîëæíà áûòü ñîçäàíà â áîëüøèõ ìàñøòàáàõ
è â áîëüøèõ îáúåìàõ, òðåáóåò îñîáîãî âíèìàíèÿ.   Ýòî ïîäòâåðæäàåò îïûò
èñïîëüçîâàíèÿ ñðåäñòâ òåëåêîììóíèêàöèé, îäíàêî ãîðàçäî áîëüøåå çíà÷åíèå
èìååò ñìûñëîâîå íàïîëíåíèå ýòèõ òåëåêîììóíèêàöèîííûõ ñåòåé îáðàçîâàòåëüíî-
èíôîðìàöèîííûìè ðåñóðñàìè. Ýòî ñëîæíàÿ ñîäåðæàòåëüíàÿ çàäà÷à, êîòîðàÿ íà
ñòàðòîâîì ýòàïå äîëæíà áûòü ðåøåíà ñîâìåñòíûìè óñèëèÿìè ìíîãèõ òâîð÷åñêèõ
êîëëåêòèâîâ. Ïðè ðåøåíèè ýòîé çàäà÷è ñëåäóåò ÷åòêî îðèåíòèðîâàòüñÿ íà çàïðîñû
ïîòðåáèòåëÿ.

Òåõíîëîãèÿ äèñòàíöèîííîãî îáó÷åíèÿ â ñèñòåìå îáðàçîâàíèÿ àäðåñîâàíà òàêèì
êàòåãîðèÿì ó÷àùèõñÿ:

-ñàìîñòîÿòåëüíî èçó÷àþùèì êàêîé-ëèáî êóðñ ó÷åáíîé ïðîãðàììû, íå
ïðåïîäàâàâøèéñÿ â èõ âûñøåì ó÷åáíîì çàâåäåíèè;

-æåëàþùèì óãëóáèòü ñâîè çíàíèÿ ïî êàêîìó-òî ïðåäìåòó èëè ðàçäåëó ïðîãðàììû
(íàïðèìåð, òåì, êòî ãîòîâèòñÿ ïîñòóïàòü â âóç èëè íå óäîâëåòâîðåí óðîâíåì
ïðåïîäàâàíèÿ â ñâîåì ïðîôåññèîíàëüíîì ó÷åáíîì çàâåäåíèè);

-æåëàþùèì ïîëó÷èòü äîïîëíèòåëüíîå îáðàçîâàíèå ïî ïîëíîìó ó÷åáíîìó êóðñó
â çàðóáåæíîì ïðîôåññèîíàëüíîì çàâåäåíèè èëè æåëàþùèì èçó÷àòü êàêîé-òî
êîíêðåòíûé êóðñ çàðóáåæíîé ïðîôåññèîíàëüíîé ïðîãðàììû;

-æåëàþùèì ëèêâèäèðîâàòü ïðîáåëû â ñâîèõ çíàíèÿõ, âîçíèêøèå èç-çà
çíà÷èòåëüíîãî ïðîïóñêà çàíÿòèé ïî áîëåçíè;

-èíâàëèäàì, íå èìåþùèì âîçìîæíîñòè ïîñåùàòü âó÷åáíîå çàâåäåíèå.
Ê êîíöåïòóàëüíûì õàðàêòåðèñòèêàì òåõíîëîãèè ÄÎ îòíîñÿòñÿ ñëåäóþùèå
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ïîëîæåíèÿ:
1.Äèñòàíöèîííîå îáó÷åíèå èñïîëüçóåò â êà÷åñòâå òåõíîëîãè÷åñêîé îñíîâû

ñîâðåìåííûå èíôîðìàöèîííûå òåõíîëîãèè è ñðåäñòâà ìàññîâîé êîììóíèêàöèè,
êàê óæå ïðèâû÷íûå (ðàäèî, òåëåâèäåíèå, â òîì ÷èñëå êàáåëüíîå, ôàêñ), òàê è
íîâåéøèå (àóäèî-, òåëå- è âèäåîêîíôåðåíöèè, ñðåäñòâà ìóëüòèìåäèà è
ãèïåðìåäèà, êîìïüþòåðíûå òåëåêîììóíèêàöèè).

2.Âûñîêàÿ èíòåðàêòèâíîñòü äèñòàíöèîííîãî îáó÷åíèÿ îáåñïå÷èâàåòñÿ øèðîêèì
èñïîëüçîâàíèåì ñðåäñòâ íîâûõ èíôîðìàöèîííûõ è êîììóíèêàöèîííûõ
òåõíîëîãèé: ýëåêòðîííîé ïî÷òû, òåëåêîíôåðåíöèé, äèàëîãîâ â ðåæèìå ðåàëüíîãî
âðåìåíè è ò. ä. 3. Òåõíîëîãèÿ äèñòàíöèîííîãî îáó÷åíèÿ ñîçäàåò óñëîâèÿ äëÿ
îðãàíèçàöèè ñîâðåìåííîãî ïðîöåññà îáó÷åíèÿ ñî âñåìè àòðèáóòàìè,
õàðàêòåðèçóþùèìè äàííûé ïðîöåññ êàê ó÷åáíûé:

-âîçìîæíîñòü ïðè íåîáõîäèìîñòè ðàçúÿñíåíèÿ ó÷åáíîãî ìàòåðèàëà
ïðåïîäàâàòåëåì;

-îïåðàòèâíîå è ñèñòåìàòè÷åñêîå âçàèìîäåéñòâèå â òå÷åíèå âñåãî ïåðèîäà
îáó÷åíèÿ ñ âåäóùèì ïðåïîäàâàòåëåì êóðñà, êîíñóëüòàíòàìè-êîîðäèíàòîðàìè è
ó÷àùèìèñÿ - ìåæäó ñîáîé.

Ê îñîáåííîñòÿì òåõíîëîãèè äèñòàíöèîííîãî îáó÷åíèÿ àâòîðû èññëåäîâàíèÿ
îòíîñÿò:

-âîçìîæíîñòü ïðîõîäèòü îáó÷åíèå, íå ïîêèäàÿ ìåñòî ïðîæèâàíèÿ è íå ïðåðûâàÿ
ïðîöåññ ïðîèçâîäñòâåííîé äåÿòåëüíîñòè;

-âîçìîæíîñòü øèðîêîãî äîñòóïà ê îòå÷åñòâåííûì è ìèðîâûì îáðàçîâàòåëüíûì
ðåñóðñàì;

-âîçìîæíîñòü ïîëó÷èòü îáðàçîâàíèå äëÿ ðåøåíèÿ ðàçíîîáðàçíûõ æèçíåííûõ
âîïðîñîâ ïðè ëþáîì óðîâíå íà÷àëüíîãî îáðàçîâàíèÿ è ïîäãîòîâêè.

Íîâûå ýëåêòðîííûå òåõíîëîãèè, òàêèå, êàê èíòåðàêòèâíûå äèñêè CD-ROM,
ýëåêòðîííûå äîñêè îáúÿâëåíèé, ìóëüòèìåäèéíûé ãèïåðòåêñò, äîñòóïíûå ÷åðåç
ãëîáàëüíóþ ñåòü Èíòåðíåò, ìîãóò íå òîëüêî îáåñïå÷èòü àêòèâíîå âîâëå÷åíèå
îáó÷àåìûõ â ó÷åáíûé ïðîöåññ, íî è ïîçâîëÿþò ýôôåêòèâíî óïðàâëÿòü ýòèì
ïðîöåññîì â îòëè÷èå îò áîëüøèíñòâà òðàäèöèîííûõ ó÷åáíûõ ñðåä. Ðîëü
ïðåïîäàâàòåëÿ èìååò âàæíîå çíà÷åíèå â ïðîöåññå îáåñïå÷åíèÿ âçàèìîäåéñòâèÿ,
â îáìåíå èíôîðìàöèåé è ðåñóðñàìè, îí îáÿçàòåëüíî äîëæåí ïðèíèìàòü ó÷àñòèå
â äèñêóññèè, ÷òî, áåçóñëîâíî, ñïîñîáñòâóåò ïðèîáðåòåíèþ çíàíèé îáó÷àåìûìè.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.Äåìêèí Â. Ï., Âûìÿòíèí Â. Ì. Ïðèíöèïû è òåõíîëîãèè ñîçäàíèÿ ýëåêòðîííûõ

ó÷åáíèêîâ: Ýëåêòðîííûé ó÷åáíèê. Òîìñê, 2022.
2.Äèñòàíöèîííîå îáðàçîâàíèå â Ðîññèè. Ïîñòàíîâêà ïðîáëåìû è îïûò

îðãàíèçàöèè. Ñîñò. Îâñÿííèêîâ Â. È. - Ì.: ÐÈÖ "Àëüôà" ÌÃÎÏÓ èì. Ì. À. Øîëîõîâà,
2011.

3.Ëåðíåð È. ß. Äèäàêòè÷åñêèå îñíîâû ìåòîäîâ îáó÷åíèÿ. - Ì., 2020.
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ÈÍÔÎÐÌÀÖÈÎÍÍÎ-ÊÎÌÌÓÍÈÊÀÒÈÂÍÛÅ ÒÅÕÍÎËÎÃÈÈ (ÈÊÒ) Â
ÈÍÍÎÂÀÖÈÎÍÍÎÌ ÎÁÐÀÇÎÂÀÒÅËÜÍÎÌ ÏÐÎÖÅÑÑÅ

Çàèòîâà Îçîäà Þñóïîâíà
Ñòàðøèé ïðåïîäàâàòåëü

Òàøêåíòñêîãî ãîñóäàðñòâåííîãî òåõíè÷åñêîãî óíèâåðñèòåòà

Àííîòàöèÿ: Â ñòàòüå îñâåùåíû ðîëü è çíà÷åíèå èíôîðìàöèîííî-êîììóíèêàòèâíûõ
òåõíîëîãèé (ÈÊÒ) â ïðåïîäàâàíèè ðóññêîãî ÿçûêà â íåÿçûêîâîì âóçå. Ïðèìåíåíèå
ÈÊÒ ÿâëÿåòñÿ îäíîé èç ñàìûõ ýôôåêòèâíûõ òåõíîëîãèé â îáó÷åíèè ÿçûêàì. Ïîêàçàíû
ïðåèìóùåñòâà êîìïüþòåðíûõ îáó÷àþùèõ ïðîãðàìì. Îíè çíà÷èòåëüíî óâåëè÷èâàåò
êàê îáú¸ì ïîëó÷åííîé èíôîðìàöèè, òàê è êà÷åñòâî åå óñâîåíèÿ.

Êëþ÷åâûå ñëîâà: îáú¸ì èíôîðìàöèè, èíôîðìàöèîííî-êîììóíèêàòèâíûå òåõíîëîãèè,
èíäèâèäóàëèçàöèÿ, àäàïòàöèÿ, òâîð÷åñêàÿ äåÿòåëüíîñòü, ñàìîñòîÿòåëüíîñòü

Ñîâðåìåííîñòü ïðåäúÿâëÿåò âñå áîëåå âûñîêèå òðåáîâàíèÿ ê îáó÷åíèþ ðóññêîìó
ÿçûêó. Îáú¸ìû èíôîðìàöèè ðàñòóò, è ÷àñòî òðàäèöèîííûå ñïîñîáû åå ïåðåäà÷è,
õðàíåíèÿ è îáðàáîòêè îêàçûâàþòñÿ íåýôôåêòèâíûìè. Ðàçðàáàòûâàþòñÿ ïóòè
ïîâûøåíèÿ ðåçóëüòàòèâíîñòè îáðàçîâàíèÿ, âêëàäûâàþòñÿ áîëüøèå ñðåäñòâà â
ðàçðàáîòêó è âíåäðåíèå íîâûõ èíôîðìàöèîííûõ òåõíîëîãèé. Ïðèìåíåíèå
èíôîðìàöèîííî-êîììóíèêàòèâíûõ òåõíîëîãèé (ÈÊÒ) íà çàíÿòèÿõ ðóññêîãî ÿçûêà
ïðåæäå âñåãî ïîçâîëÿåò àêòèâèçèðîâàòü çàäà÷ó ôîðìèðîâàíèÿ íàâûêîâ
ñàìîñòîÿòåëüíîé ïîçíàâàòåëüíîé è ïðàêòè÷åñêîé äåÿòåëüíîñòè îáó÷àåìûõ.

Ïðîâîäèìûå ïñèõîëîãî-ïåäàãîãè÷åñêèå èññëåäîâàíèÿ, ñðåäè êîòîðûõ ìîæíî
âûäåëèòü ðàáîòû ß.À. Âàãðàìåíêî, À.À. Êóçíåöîâà, Å.È. Ìàøáèö, Å.Ñ. Ïîëàò, Â.Â.
Ðóáöîâà, Á.Ê. Òèõîìèðîâà, ãîâîðÿò î áîëüøîì ïîòåíöèàëå èñïîëüçîâàíèÿ ìåòîäèêè
îáó÷åíèÿ, îñíîâàííîé íà ïðèìåíåíèè ÈÊÒ. Ïðèìåíåíèå äàííîé ìåòîäèêè
îáåñïå÷èâàåò èíäèâèäóàëèçàöèþ ïðîöåññà îáó÷åíèÿ, àäàïòàöèþ ê ñïîñîáíîñòÿì,
èíòåðåñàì è âîçìîæíîñòÿì îáó÷àåìûõ, ðàçâèâàåò èõ òâîð÷åñêóþ äåÿòåëüíîñòü è
ñàìîñòîÿòåëüíîñòü, îòêðûâàåò äîñòóï ê íîâûì èñòî÷íèêàì çíàíèé è èíôîðìàöèè.
Êîìïüþòåðíûå îáó÷àþùèå ïðîãðàììû èìåþò ìíîãî ïðåèìóùåñòâ ïåðåä
òðàäèöèîííûìè ìåòîäàìè îáó÷åíèÿ. Îíè ïîçâîëÿþò ðàçâèâàòü ðàçëè÷íûå âèäû
ðå÷åâîé äåÿòåëüíîñòè è èñïîëüçîâàòü èõ â ðàçíûõ êîìáèíàöèÿõ, ïîìîãàþò îñîçíàòü
ÿçûêîâûå ÿâëåíèÿ, ñôîðìèðîâàòü ëèíãâèñòè÷åñêèå ñïîñîáíîñòè, ñîçäàâàòü
êîììóíèêàòèâíûå ñïîñîáíîñòè, àâòîìàòèçèðîâàòü ÿçûêîâûå è ðå÷åâûå äåéñòâèÿ.

Õîðîøî çàðåêîìåíäîâàëè ñåáÿ òàêèå ïðè¸ìû, àêòèâèçèðóþùèå ìûñëèòåëüíóþ
äåÿòåëüíîñòü ñòóäåíòîâ è ñïîñîáñòâóþùèå âîçíèêíîâåíèþ èíòåëëåêòóàëüíûõ
ýìîöèé è ÷óâñòâ, êàê èñïîëüçîâàíèå ïðîáëåìíûõ ñèòóàöèé íà ìàòåðèàëå òåêñòà
ïî ñïåöèàëüíîñòè. Ïðè òàêîì ïîäõîäå ìîæíî èñïîëüçîâàòü ïðåçåíòàöèè â
ïðîãðàììå Microsoft Office Power Point.

Ïðèìåíåíèå îäíîãî êîìïüþòåðà â àóäèòîðèè, êàê ïðàâèëî, èñïîëüçóåòñÿ äëÿ
äåìîíñòðàöèè âèçóàëüíûõ ìàòåðèàëîâ ïðè îáúÿñíåíèè è çàêðåïëåíèè íîâîãî
ìàòåðèàëà. Â êîìïëåêñå ñ êîìïüþòåðîì èñïîëüçóåòñÿ ïðîåêöèîííîå îáîðóäîâàíèå,
à òàêæå èíòåðàêòèâíàÿ äîñêà; à ðàáîòà â êîìïüþòåðíîé àóäèòîðèè ïðèìåíÿåòñÿ
îáû÷íî äëÿ êîíòðîëÿ çíàíèé ñòóäåíòîâ, êîãäà çà êîðîòêîå âðåìÿ çíàíèÿ áîëüøîãî
êîëè÷åñòâà ñòóäåíòîâ êîíòðîëèðóåòñÿ ïðåïîäàâàòåëåì. Íàëè÷èå îáîðóäîâàíèÿ
ïîçâîëÿåò ýôôåêòèâíî ïðèìåíÿòü òàêèå ôîðìû êîíòðîëÿ çíàíèé, êàê òåñòèðîâàíèå
(ïðè èñïîëüçîâàíèè ïðîãðàìì MS WORD, Excel, Power Point), ïðîâåðêà çíàíèé
â ðåæèìå ðåàëüíîãî âðåìåíè. Òàêæå âîçìîæíà ðàáîòà â ÷àòå è íà ó÷åáíîì ôîðóìå.
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Èíôîðìàöèîííî-êîììóíèêàòèâíûå òåõíîëîãèè äàþò âîçìîæíîñòü íå òîëüêî
èçìåíèòü ôîðìû è ìåòîäû ó÷åáíîé ðàáîòû, íî è ñïîñîáñòâóþò ôîðìèðîâàíèþ
èíôîðìàöèîííîé êóëüòóðû ëè÷íîñòè. Ãëàâíûì îðèåíòèðîì - ñòóäåíò, åãî
äåÿòåëüíîñòü, ïåðñïåêòèâû ðàçâèòèÿ åãî ëè÷íîñòè â èíôîðìàöèîííîì îáùåñòâå.
Ýòîò îðèåíòèð îáÿçûâàåò ê ðàçðàáîòêå ìåòîäà è óñëîâèé èñïîëüçîâàíèÿ
êîìïüþòåðíûõ ñðåäñòâ íà îñíîâå ó÷åòà ïñèõîëîãè÷åñêèõ è âîçðàñòíûõ îñîáåííîñòåé
ëè÷íîñòè.

Âíåäðåíèå ÈÊÒ â îáðàçîâàòåëüíóþ ñðåäó ïîçâîëÿåò ïîâûøàòü è ñòèìóëèðîâàòü
èíòåðåñ ñòóäåíòîâ, àêòèâèçèðîâàòü ìûñëèòåëüíóþ äåÿòåëüíîñòü è ýôôåêòèâíîñòü
óñâîåíèÿ ìàòåðèàëà, èíäèâèäóàëèçèðîâàòü îáó÷åíèå, ïîâûøàòü ñêîðîñòü
èçëîæåíèÿ è óñâîåíèÿ èíôîðìàöèè, à òàêæå âåñòè íåîáõîäèìóþ êîððåêöèþ
ïîëó÷åííûõ çíàíèé: ïðè îáúÿñíåíèè íîâîãî ìàòåðèàëà äëÿ ìàêñèìàëüíîãî åãî
óñâîåíèÿ; äëÿ îïòèìàëüíîãî çàêðåïëåíèÿ èçó÷åííîãî ìàòåðèàëà; äëÿ óëó÷øåíèÿ
êîíòðîëÿ çíàíèé ñòóäåíòîâ; äëÿ îðãàíèçàöèè âíåóðî÷íîé ðàáîòû ïî ïðåäìåòó.

Çàíÿòèÿ ñ èñïîëüçîâàíèåì ÈÊÒ âîñïèòûâàþò ÷óâñòâî ïðåêðàñíîãî, ðàñøèðÿþò
êðóãîçîð îáó÷àåìûõ, ïîçâîëÿþò çà îãðàíè÷åííîå âðåìÿ äàòü îáøèðíûé ÿçûêîâîé
ìàòåðèàë.

Èñïîëüçîâàíèå íà çàíÿòèÿõ ÈÊÒ ïðèâîäèò ê öåëîìó ðÿäó ïîëîæèòåëüíûõ
ýôôåêòîâ: îáîãàùàåò çàíÿòèå ýìîöèîíàëüíîé îêðàøåííîñòüþ; ïñèõîëîãè÷åñêè
îáëåã÷àåò ïðîöåññ óñâîåíèÿ; âîçáóæäàåò æèâîé èíòåðåñ ê ïðîáëåìå; ðàñøèðÿåò
îáùèé êðóãîçîð; âîçðàñòàåò óðîâåíü èñïîëüçîâàíèÿ íàãëÿäíîñòè íà çàíÿòèè;
ïîâûøàåòñÿ èíòåíñèâíîñòü òðóäà ïðåïîäàâàòåëÿ è ñòóäåíòîâ íà çàíÿòèè.

Èñïîëüçîâàíèå íîâûõ èíôîðìàöèîííûõ òåõíîëîãèé íà çàíÿòèÿõ ðóññêîãî ÿçûêà
èìååò ïðåèìóùåñòâà ïåðåä ñòàíäàðòíîé ñèñòåìîé îáó÷åíèÿ â ñëåäóþùåì:
ïîâûøàåòñÿ èíòåðåñ, ìîòèâàöèÿ ó÷åáíîé äåÿòåëüíîñòè; îñóùåñòâëÿåòñÿ
äèôôåðåíöèðîâàííûé ïîäõîä; çà îäèí è òîò æå ïðîìåæóòîê âðåìåíè âûïîëíÿåòñÿ
áîëüøîé îáúåì ðàáîòû; îáëåã÷àåòñÿ ïðîöåññ êîíòðîëÿ è îöåíêè çíàíèé;
ðàçâèâàþòñÿ íàâûêè ó÷åáíîé äåÿòåëüíîñòè: ïëàíèðîâàíèå, ðåôëåêñèÿ,
ñàìîêîíòðîëü, âçàèìîêîíòðîëü.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.Çåíêèíà Ñ.Â. Èíôîðìàöèîííî-îáðàçîâàòåëüíàÿ ñðåäà êàê ôàêòîð ïîâûøåíèÿ

êà÷åñòâà îáðàçîâàíèÿ // Ïåäàãîãèêà. -2008.-¹ 6. -Ñ. 22-28.
2.Àõìåäîâà Ë.Ò., Ëàãàé Å. À. Ñîâðåìåííûå òåõíîëîãèè ïðåïîäàâàíèÿ ðóññêîãî

ÿçûêà è ëèòåðàòóðû. Ò., 2016. 296 ñ.
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ÔÎÐÌÈÐÎÂÀÍÈÅ ÝÊÎÍÎÌÈ×ÅÑÊÎÉ ÊÎÌÏÅÒÅÍÒÍÎÑÒÈ
ÑÒÓÄÅÍÒÎÂ Â ÏÐÎÖÅÑÑÅ ÏÐÎÂÅÄÅÍÈß ÄÅËÎÂÛÕ ÈÃÐ

Èñõàêîâà Ñ.À
PhD, äîö.

Ñàìàðêàíäñêèé èíñòèòóò ýêîíîìèêè è ñåðâèñà, ÐÓçá.

Àííîòàöèÿ: â ñòàòüå îáîñíîâàíà íåîáõîäèìîñòü ôîðìèðîâàíèÿ ýêîíîìè÷åñêîé
êîìïåòåíòíîñòè ó ñòóäåíòîâ ýêîíîìè÷åñêîé ñïåöèàëüíîñòè. À äëÿ äîñòèæåíèÿ
ýòîé öåëè ïðåäëàãàåòñÿ  øèðîêîå èñïîëüçîâàíèå â ïðîöåññå ïðåïîäàâàíèÿ
èííîâàöèîííûõ òåõíîëîãèé, â ÷àñòíîñòè èãðîâûõ òåõíîëîãèé. Àâòîðîì îáîñíîâûâàÿ
âàæíîñòü èãðîâûõ òåõíîëîãèé, ðàñêðûòû åå îñîáåííîñòè è îòëè÷èå îò òðàäèöèîííûõ
ìåòîäîâ îáó÷åíèÿ, à òàêæå ïåðå÷èñëåíû íàâûêè, êîòîðûå ìîæíî ñôîðìèðîâàòü ñ
ïîìîùüþ ýòîé òåõíîëîãèè.

Êëþ÷åâûå ñëîâà: ýêîíîìèñò, ñïåöèàëèñò, êîìïåòåíöèÿ, ïåäàãîãè÷åñêàÿ òåõíîëîãèÿ,
èíôîðìàöèîííûå òåõíîëîãèè, èãðîâûå òåõíîëîãèè, äåëîâàÿ èãðà.

Âàæíåéøåé öåëüþ ñèñòåìû ïðîôåññèîíàëüíîãî îáðàçîâàíèÿ ÿâëÿåòñÿ ïîäãîòîâêà
êîìïåòåíòíûõ, òâîð÷åñêè ìûñëÿùèõ, êîíêóðåíòîñïîñîáíûõ ñïåöèàëèñòîâ-
ýêîíîìèñòîâ.  Ýòè ñïåöèàëèñòû äîëæíû óìåòü àäàïòèðîâàòüñÿ ê èçìåíÿþùèìñÿ
ýêîíîìè÷åñêèì óñëîâèÿì, îïåðàòèâíî ðåàãèðîâàòü íà òðåáîâàíèÿ ðûíêà òðóäà,
îðèåíòèðîâàòüñÿ â ïîòîêàõ èíôîðìàöèè, ãîòîâûõ ê äàëüíåéøåìó íåïðåðûâíîìó
ïðîôåññèîíàëüíîìó ñàìîðàçâèòèþ è ñàìîðåàëèçàöèè. Äëÿ äîñòèæåíèÿ ýòîé  öåëè
âàæíîå çíà÷åíèå èìååò ýêîíîìè÷åñêàÿ ïîäãîòîâêà ñòóäåíòîâ, ôîðìèðîâàíèå èõ
ýêîíîìè÷åñêîé êîìïåòåíöèè, êîòîðàÿ âêëþ÷àåò íàðÿäó ñ òåîðåòè÷åñêèìè çíàíèÿìè
è ïðàêòè÷åñêèìè óìåíèÿìè ïðîôåññèîíàëüíî çíà÷èìûå êà÷åñòâà ëè÷íîñòè, à
òàêæå å¸ ñïîñîáíîñòü è ãîòîâíîñòü ðåàëèçîâûâàòü èõ íà ïðàêòèêå.

Ôîðìèðîâàíèå ýêîíîìè÷åñêîé êîìïåòåíòíîñòè öåëåñîîáðàçíî îñóùåñòâëÿòü
÷åðåç ìîäåëèðîâàíèå ó÷åáíîé äåÿòåëüíîñòè ñòóäåíòîâ íà îñíîâå  èãðîâûõ
òåõíîëîãèé, â ÷àñòíîñòè äåëîâûõ èãð. Äåëîâàÿ èãðà ÿâëÿåòñÿ ôîðìîé âîññîçäàíèÿ
ïðåäìåòíîãî è ñîöèàëüíîãî ñîäåðæàíèÿ áóäóùåé ïðîôåññèîíàëüíîé äåÿòåëüíîñòè
ñïåöèàëèñòà, ìîäåëèðîâàíèÿ òåõ ñèñòåì îòíîøåíèé, êîòîðûå õàðàêòåðíû äëÿ
ýòîé äåÿòåëüíîñòè. Â äåëîâîé èãðå ñòóäåíò âûïîëíÿåò ïðîôåññèîíàëüíóþ
äåÿòåëüíîñòü, êîòîðàÿ íåñ¸ò â ñåáå ÷åðòû êàê ó÷åáíîé, òàê è áóäóùåé
ïðîôåññèîíàëüíîé äåÿòåëüíîñòè.

Äåëîâàÿ èãðà îáëàäàåò ðÿäîì ïðåèìóùåñòâ ïî ñðàâíåíèþ ñ òðàäèöèîííûìè
ìåòîäàìè îáó÷åíèÿ, êîòîðûå çàêëþ÷àþòñÿ â ñëåäóþùåì:

- ïðîöåññ îáó÷åíèÿ ìàêñèìàëüíî ïðèáëèæåí ê ðåàëüíîé ïðàêòè÷åñêîé
äåÿòåëüíîñòè ðóêîâîäèòåëåé è ñïåöèàëèñòîâ. Ýòî äîñòèãàåòñÿ ïóòåì èñïîëüçîâàíèÿ
â äåëîâûõ èãðàõ ìîäåëåé ðåàëüíûõ ñîöèàëüíî-ýêîíîìè÷åñêèõ îòíîøåíèé;

- ìåòîä äåëîâûõ èãð ïðåäñòàâëÿåò ñîáîé íå ÷òî èíîå, êàê ñïåöèàëüíî
îðãàíèçîâàííóþ äåÿòåëüíîñòü ïî ïåðåâîäó òåîðåòè÷åñêèõ çíàíèé â ïðàêòè÷åñêèé
êîíòåêñò. Åñëè â òðàäèöèîííûõ ìåòîäàõ îáó÷åíèÿ ïðîèñõîäèò ìåõàíè÷åñêîå
íàêîïëåíèå èíôîðìàöèè, òî çäåñü îñóùåñòâëÿåòñÿ äåÿòåëüíîñòíîå ïðåäìå÷èâàíèå
êàêîé-òî ñôåðû ÷åëîâå÷åñêîé ðåàëüíîñòè;

- â äåëîâîé èãðå, êàê ïðàâèëî, çàäåéñòâîâàíû êîìïüþòåðû. À ãèïåðòåêñòîâàÿ
òåõíîëîãèÿ ïîçâîëÿåò ïîâûñèòü óñâîÿåìîñòü íå òîëüêî áëàãîäàðÿ íàãëÿäíîñòè
ïðåäñòàâëÿåìîé èíôîðìàöèè (90% èíôîðìàöèè âîñïðèíèìàåòñÿ çðèòåëüíî), íî
è ðåàëèçóåòñÿ òâîð÷åñêèé ïîäõîä ïðè ïîäãîòîâêå ìàòåðèàëà. Ïðîèñõîäèò óõîä îò
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ïîâòîðÿþùåéñÿ íåèíòåðåñíîé ðàáîòû, îò íåîáõîäèìîñòè äóáëèðîâàíèÿ ìàòåðèàëà.
Àíàëèç èñïîëüçîâàíèÿ äåëîâîé èãðû â ïðîôåññèîíàëüíîé ïîäãîòîâêå

ñïåöèàëèñòîâ ýêîíîìè÷åñêîãî ïðîôèëÿ ïîçâîëèë âûÿâèòü ñëåäóþùèå åå
õàðàêòåðèñòèêè:

- ïðîáëåìíîñòü, ò.å. ñòóäåíòàì  äëÿ àíàëèçà è ðåøåíèÿ â õîäå èãðû íåîáõîäèìî
ïðåäëîæèòü àêòóàëüíóþ  ïðîáëåìó ýêîíîìèêè;

- èíòåãðàòèâíîñòü - èíòåãðàöèÿ çíàíèé èç ðàçëè÷íûõ ýêîíîìè÷åñêèõ
äèñöèïëèí, ìîäóëåé, òåìàòè÷åñêèõ ðàçäåëîâ;

- íàëè÷èå êîíôëèêòíîé ñèòóàöèè - ñòîëêíîâåíèå ðàçëè÷íûõ òî÷åê çðåíèÿ
íà ðåøåíèå ïðîáëåìû, íåîáõîäèìîñòü âûðàáîòêè è çàùèòû ñîáñòâåííîé ïîçèöèè;

- êîìïëåêñíîñòü - êîìïëåêñ âçàèìîñâÿçàííûõ çàäà÷ â ýêîíîìè÷åñêîé
äåÿòåëüíîñòè;

- ôóíêöèîíàëüíîñòü - èìèòàöèÿ â èãðå îñíîâíûõ ïðîôåññèîíàëüíûõ ôóíêöèé
ýêîíîìèñòà è äð.

Â ðàìêàõ äàííîé òåõíîëîãèè îáó÷åíèÿ ñîäåðæàíèå ó÷åáíîé äåÿòåëüíîñòè
ñòóäåíòà ïðîåêòèðóåòñÿ íå êàê ó÷åáíûé ïðåäìåò, à êàê ïðåäìåò ó÷åáíîé
äåÿòåëüíîñòè, ïîñëåäîâàòåëüíî òðàíñôîðìèðóåìûé â ïðåäìåò äåÿòåëüíîñòè
ïðîôåññèîíàëüíîé.

Íà òàêèõ çàíÿòèÿõ ñòóäåíòû ó÷àòñÿ âûïîëíÿòü äåéñòâèÿ è ñîâåðøàòü ïîñòóïêè,
ñîîòâåòñòâóþùèå íîðìàì ïðîôåññèîíàëüíûõ è ñîöèàëüíûõ îòíîøåíèé
ñïåöèàëèñòîâ, âñòóïàþùèõ â ïðîöåññå òðóäà â ìåæëè÷íîñòíîå âçàèìîäåéñòâèå è
îáùåíèå. Òàê, ïîñòåïåííî áóäóùèå cñïåöèàëèñòû îâëàäåâàþò ðåàëüíûì
ïðîôåññèîíàëüíûì îïûòîì, ïîëó÷àÿ âîçìîæíîñòè åñòåñòâåííîãî âõîæäåíèÿ â
ïðîôåññèþ.

Ýòîò ìåòîä îáó÷åíèÿ ðàçâèâàåò ó ñòóäåíòîâ, ïðåæäå âñåãî, àíàëèòè÷åñêèå
íàâûêè, ê êîòîðûì ìîæíî îòíåñòè óìåíèå îòëè÷àòü äàííûå îò èíôîðìàöèè,
êëàññèôèöèðîâàòü, âûäåëÿòü ñóùåñòâåííóþ è íåñóùåñòâåííóþ èíôîðìàöèþ,
àíàëèçèðîâàòü, ïðåäñòàâëÿòü è äîáûâàòü åå, íàõîäèòü ïðîïóñêè èíôîðìàöèè è
óìåòü âîññòàíàâëèâàòü èõ, ìûñëèòü ÿñíî è ëîãè÷íî.

Äåëîâàÿ èãðà ñïîñîáñòâóåò ôîðìèðîâàíèþ íàâûêîâ ïî èñïîëüçîâàíèþ íà
ïðàêòèêå ïðèíöèïîâ è ìåòîäîâ ýêîíîìè÷åñêîé òåîðèè, ò.å. ðàçâèâàåò ïðàêòè÷åñêèå
íàâûêè ñòóäåíòîâ.

Îíà òàêæå ðàçâèâàåò òâîð÷åñêèå ñïîñîáíîñòè ñòóäåíòîâ, òàê êàê äëÿ íàõîæäåíèÿ
àëüòåðíàòèâíûõ ïóòåé ðåøåíèÿ çàäà÷ î÷åíü âàæíû òâîð÷åñêèå íàâûêè. Äåëîâàÿ
èãðà ñïîñîáñòâóåò ôîðìèðîâàíèþ  êîììóíèêàòèâíûõ íàâûêîâ, òàêèõ êàê  óìåíèå
âåñòè äèñêóññèþ, óáåæäàòü îêðóæàþùèõ è äð.

Â õîäå îáñóæäåíèÿ âûðàáàòûâàþòñÿ îïðåäåëåííûå ñîöèàëüíûå íàâûêè: îöåíêà
ïîâåäåíèÿ ëþäåé, óìåíèå ñëóøàòü, ïîääåðæèâàòü â äèñêóññèè èëè àðãóìåíòèðîâàòü
ïðîòèâîïîëîæíîå ìíåíèå, êîíòðîëèðîâàòü ñåáÿ è ò.ä.

Íåñîãëàñèå â äèñêóññèè ñïîñîáñòâóåò îñîçíàíèþ è àíàëèçó ìíåíèÿ äðóãèõ è
ñâîåãî ñîáñòâåííîãî. Âîçíèêàþùèå ìîðàëüíûå è ýòè÷åñêèå ïðîáëåìû òðåáóþò
ôîðìèðîâàíèÿ ñîöèàëüíûõ íàâûêîâ èõ ðåøåíèÿ.

Ïðîâåäåííûé îïðîñ ñðåäè ñòóäåíòîâ âûÿâèë, ÷òî îíè âåñüìà âûñîêî îöåíèâàþò
ïîòåíöèàëüíóþ ïîëåçíîñòü ïðàêòèêè âíåäðåíèÿ äåëîâûõ èãð â îáðàçîâàòåëüíûé
ïðîöåññ íà çàíÿòèÿõ ïî ýêîíîìè÷åñêèì äèñöèïëèíàì, ïîñêîëüêó èãðû äàþò èì
âîçìîæíîñòü ïî÷óâñòâîâàòü ñåáÿ îòâåòñòâåííûìè çà ïðèíÿòèå ðåøåíèé, âëèÿþùèõ
íà ñîñòîÿíèå ýêîíîìèêè, ïðèó÷àþò ðàáîòàòü êîëëåêòèâíî, äàþò ïðåäñòàâëåíèå î
öåëîñòíîñòè è âçàèìîñâÿçàííîñòè ýêîíîìè÷åñêèõ ïðîöåññîâ.

Òàêèì îáðàçîì, ìîæíî ñäåëàòü âûâîä, ÷òî äåëîâàÿ èãðà ïîçâîëÿåò ðàäèêàëüíî
ñîêðàòèòü âðåìÿ íàêîïëåíèÿ ïðîôåññèîíàëüíîãî îïûòà, ýêñïåðèìåíòèðîâàòü ñ
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ñîáûòèåì, ïðîáîâàòü ðàçíûå ñòðàòåãèè ðåøåíèÿ ïîñòàâëåííûõ ïðîáëåì, óñâàèâàòü
çíàíèÿ íå "ïðî çàïàñ", íå äëÿ áóäóùåãî ïðèìåíåíèÿ, íå àáñòðàêòíî, à â ðåàëüíîì
äëÿ ó÷àñòíèêà ïðîöåññå èíôîðìàöèîííîãî îáåñïå÷åíèÿ åãî èãðîâûõ äåéñòâèé,
ôîðìèðîâàòü ó áóäóùèõ ñïåöèàëèñòîâ öåëîñòíîå ïðåäñòàâëåíèå î
ïðîôåññèîíàëüíîé äåÿòåëüíîñòè â åå äèíàìèêå, ïðèîáðåòàòü ñîöèàëüíûé îïûò.
Âñå ýòî â êîíå÷íîì èòîãå áóäåò ñïîñîáñòâîâàòü ôîðìèðîâàíèþ  ýêîíîìè÷åñêîé
êîìïåòåíöèè ó áóäóùèõ ñïåöèàëèñòîâ.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.Àáäóëëàõàíîâà Ã., Àëèìàòîâà Í. Ñîâðåìåííûå ïåäàãîãè÷åñêèå è

èíôîðìàöèîííûå òåõíîëîãèè â îáðàçîâàòåëüíîì ïðîöåññå.//- æóðíàë "Ýêîíîìèêà
è ñîöèóì", 2020, ¹11.

2.Êóñàêèíà Í.À., Þñóïîâà Ã.Ï. è äð. Íîâûå ïåäàãîãè÷åñêèå è èííîâàöèîííûå
òåõíîëîãèè â ñèñòåìå îáðàçîâàíèÿ. //Íîâîñèáèðñêèé Ãîñóäàðñòâåííûé àãðàðíûé
óíèâåðñèòåò, 2010, ¹4.

3.Ëåáåäåâà Í.Í. Ðàçâèòèå òâîð÷åñêèõ ñïîñîáíîñòåé ñòóäåíòîâ êàê ïðåäïîñûëêà
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10. 2007.
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Ìàòÿêóáîâ Ôàððóõ
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Àííîòàöèÿ. Äàííàÿ ðàáîòà îñâåùàåò âîïðîñû ôîðìèðîâàíèÿ ìîòèâàöèè ó äåòåé
íà íà÷àëüíîì ýòàïå çàíÿòèé ñïîðòîì. Èññëåäîâàíèå ïðîâåäåíî ñðåäè ó÷àùèõñÿ 3-6
êëàññîâ øêîë ãîðîäà Òàøêåíòà ñ èñïîëüçîâàíèåì êîíñòàòèðóþùåãî ýêñïåðèìåíòà,
âêëþ÷àþùåãî áåñåäû è àíêåòèðîâàíèå. Â ðåçóëüòàòå àíàëèçà âûÿâëåíî, ÷òî îñíîâíûìè
ìîòèâàìè çàíÿòèé ñïîðòîì ÿâëÿþòñÿ îáùåíèå ñ òîâàðèùàìè, ïîëîæèòåëüíîå
îòíîøåíèå ê òðåíåðó, à òàêæå âíåòðåíèðîâî÷íûå ôàêòîðû. Ïîêàçàíî, ÷òî ïåðâûé
ãîä ñïîðòèâíîé òðåíèðîâêè ÿâëÿåòñÿ êðèòè÷åñêèì äëÿ óäåðæàíèÿ ìîòèâàöèè ó
äåòåé, è íåîáõîäèìî îñîáîå âíèìàíèå ê ôîðìèðîâàíèþ ìîòèâàöèè â ýòîò ïåðèîä.
Ðåêîìåíäàöèè äëÿ òðåíåðîâ âêëþ÷àþò àêòèâèçàöèþ ýìîöèîíàëüíîé íàñûùåííîñòè
òðåíèðîâîê, îðãàíèçàöèþ äîñóãîâîé äåÿòåëüíîñòè, ñîçäàíèå áëàãîïðèÿòíîãî
ìèêðîêëèìàòà è óêðåïëåíèå âçàèìîîòíîøåíèé ìåæäó òðåíåðîì è âîñïèòàííèêàìè.
Ýòè âûâîäû ìîãóò áûòü ïîëåçíû äëÿ òðåíåðîâ äåòñêèõ ó÷åáíî-òðåíèðîâî÷íûõ ãðóïï
ïî ðàçíûì âèäàì ñïîðòà.

Êëþ÷åâûå ñëîâà: ìîòèâ, ìîòèâàöèÿ çàíÿòèé ñïîðòîì, ïñèõîëîãè÷åñêîå ñîñòîÿíèå,
äåòñêèé ñïîðò.

Àêòóàëüíîñòü. Îáðàçîâàòåëüíûå ó÷ðåæäåíèÿ èãðàþò êëþ÷åâóþ ðîëü â
ôîðìèðîâàíèè íîâûõ ñèñòåì öåííîñòåé è ìîäåëåé ïîâåäåíèÿ ó ìîëîäîãî ïîêîëåíèÿ.
Ðóêîâîäèòåëè îáðàçîâàòåëüíûõ ó÷ðåæäåíèé èìåþò îñîáîå çíà÷åíèå â ýòîì
ïðîöåññå, ïîñêîëüêó îíè ÿâëÿþòñÿ ðóêîâîäÿùèìè ôèãóðàìè, îïðåäåëÿþùèìè
îáðàçîâàòåëüíûå ñòðàòåãèè è öåííîñòíûå îðèåíòèðû. Âàæíîé ñòàíîâèòñÿ çàäà÷à
àäàïòàöèè îáðàçîâàòåëüíûõ ïðîãðàìì è ìåòîäèê ê èçìåíÿþùèìñÿ çàïðîñàì
îáùåñòâà è ãîñóäàðñòâà. Ðóêîâîäèòåëè îáðàçîâàòåëüíûõ ó÷ðåæäåíèé äîëæíû áûòü
ãîòîâû ê ôîðìèðîâàíèþ íîâîé öåííîñòíîé ìîäåëè, êîòîðàÿ ñîîòâåòñòâóåò
ïîòðåáíîñòÿì ñîâðåìåííîãî îáùåñòâà è ñòðàòåãè÷åñêèì ïðèîðèòåòàì
ãîñóäàðñòâåííîé ïîëèòèêè â îáëàñòè îáðàçîâàíèÿ. Èõ ðîëü ñîñòîèò íå òîëüêî â
îáåñïå÷åíèè êà÷åñòâåííîãî îáðàçîâàíèÿ, íî è â ðàçâèòèè öåííîñòåé, òàêèõ êàê
óâàæåíèå ê ðàçíîîáðàçèþ, àêòèâíîå ãðàæäàíñòâî, çàáîòà î îêðóæàþùåé ñðåäå è
çäîðîâîì îáðàçå æèçíè. Òàêèì îáðàçîì, îáðàçîâàòåëüíûå ó÷ðåæäåíèÿ ñòàíîâÿòñÿ
îñíîâíûìè ïëîùàäêàìè äëÿ ôîðìèðîâàíèÿ ãðàæäàíñêîé è êóëüòóðíîé
èäåíòè÷íîñòè íîâîãî ïîêîëåíèÿ, ñïîñîáíîãî ýôôåêòèâíî ôóíêöèîíèðîâàòü â
áûñòðî ìåíÿþùåìñÿ ìèðå.

Îáúåêò èññëåäîâàíèÿ: ìîòèâû ê çàíÿòèÿì ôèçè÷åñêîé êóëüòóðîé è ñïîðòîì.
Ïðåäìåò èññëåäîâàíèÿ: ôîðìèðîâàíèå ìîòèâàöèè ê ôèçè÷åñêîé àêòèâíîñòè ó

ó÷àùèõñÿ.
Øêîëà èãðàåò âàæíóþ ðîëü â ôîðìèðîâàíèè ìèðîâîççðåíèÿ è öåííîñòåé

ó÷åíèêîâ, à òàêæå â óäîâëåòâîðåíèè ïîòðåáíîñòåé, êîòîðûå îòðàæàþòñÿ â
îáùåñòâåííîé æèçíè. Â íàñòîÿùåå âðåìÿ, ïîìèìî òðàäèöèîííûõ îáðàçîâàòåëüíûõ
öåëåé, ñîõðàíåíèå çäîðîâüÿ ó÷àùèõñÿ è ïåäàãîãîâ ñòàíîâèòñÿ ïðèîðèòåòíîé
çàäà÷åé. Øêîëà ñòàíîâèòñÿ íå òîëüêî ìåñòîì ïåðåäà÷è çíàíèé, íî è ïëîùàäêîé
äëÿ ôîðìèðîâàíèÿ çäîðîâîãî îáðàçà æèçíè, óêðåïëåíèÿ ôèçè÷åñêîãî è
ïñèõîëîãè÷åñêîãî áëàãîïîëó÷èÿ ó÷àùèõñÿ è ïåäàãîãîâ.
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Èññëåäîâàíèÿ â îáëàñòè ïñèõîëîãèè ñïîðòà ñîñðåäîòî÷åíû íà äâóõ êëþ÷åâûõ
àñïåêòàõ. Âî-ïåðâûõ, ðàññìàòðèâàåòñÿ âëèÿíèå ïñèõîëîãè÷åñêèõ ôàêòîðîâ íà
ñïîðòèâíûå äîñòèæåíèÿ è ðåçóëüòàòû ñïîðòñìåíîâ. Âî-âòîðûõ, èçó÷àåòñÿ âëèÿíèå
çàíÿòèé ñïîðòîì íà óñïåøíîñòü ñîöèàëèçàöèè ìîëîäûõ ñïîðòñìåíîâ è èõ
ëè÷íîñòíîå ðàçâèòèå.

Ýòè èññëåäîâàíèÿ ñòðåìÿòñÿ ïîíÿòü, êàê ïñèõîëîãè÷åñêèå ïðîöåññû, òàêèå
êàê ìîòèâàöèÿ, êîíöåíòðàöèÿ, ñòðåññ è ñàìîðåãóëÿöèÿ, âëèÿþò íà ñïîðòèâíóþ
ïðîèçâîäèòåëüíîñòü. Îíè òàêæå àíàëèçèðóþò âçàèìîñâÿçü ìåæäó ó÷àñòèåì â ñïîðòå
è ôîðìèðîâàíèåì ñîöèàëüíûõ íàâûêîâ, ñàìîîöåíêè, ñàìîäèñöèïëèíû è äðóãèõ
àñïåêòîâ ëè÷íîñòíîãî ðàçâèòèÿ ó ñïîðòñìåíîâ, îñîáåííî ó ìîëîäåæè. Òàêèå
èññëåäîâàíèÿ èìåþò âàæíîå çíà÷åíèå äëÿ ïîíèìàíèÿ ìåõàíèçìîâ, êîòîðûå
îïðåäåëÿþò óñïåøíîñòü â ñïîðòå, à òàêæå äëÿ ðàçðàáîòêè ýôôåêòèâíûõ
ïñèõîëîãè÷åñêèõ ïîäõîäîâ è ïðîãðàìì ïîääåðæêè äëÿ ñïîðòñìåíîâ íà ðàçíûõ
ýòàïàõ èõ êàðüåðû.

Ñàìîîöåíêà, óðîâåíü àìáèöèé è ìîòèâàöèÿ ê äîñòèæåíèþ íà÷èíàþò
ôîðìèðîâàòüñÿ ó äåòåé åùå â ìëàäøåì øêîëüíîì âîçðàñòå â ïðîöåññå ó÷åáíîé
äåÿòåëüíîñòè. Ïîäðîñòêîâûé âîçðàñò èãðàåò êëþ÷åâóþ ðîëü â ýòîì ïðîöåññå.
Íåäîñòàòî÷íîå âíèìàíèå ê îñîáåííîñòÿì ðàçâèòèÿ ñàìîîöåíêè è ìîòèâàöèè ê
äîñòèæåíèþ â ïåðèîä ïåðåõîäà îò ìëàäøåãî øêîëüíîãî âîçðàñòà ê ïîäðîñòêîâîìó
ìîæåò ïðèâåñòè ê íåïîëíîé ðåàëèçàöèè ïîòåíöèàëà ñïîðòñìåíîâ â áóäóùåì.
Ïîýòîìó âàæíî ïðîâîäèòü èññëåäîâàíèÿ, íàïðàâëåííûå íà ïîíèìàíèå ýòèõ
ïðîöåññîâ è ðàçðàáîòêó ìåòîäîâ ïîääåðæêè è ðàçâèòèÿ ëè÷íîñòíûõ êà÷åñòâ,
íåîáõîäèìûõ äëÿ óñïåøíîãî âûñòóïëåíèÿ â ñïîðòå.

Ìîòèâàöèÿ ñïîðòèâíîé äåÿòåëüíîñòè èãðàåò íå òîëüêî ðîëü ñòèìóëà äëÿ çàíÿòèé
ñïîðòîì, íî òàêæå ïðèäàåò ýòèì çàíÿòèÿì ñóáúåêòèâíûé, ëè÷íîñòíûé ñìûñë.
Ðàçëè÷íûå ñïîðòñìåíû, äàæå çàíèìàÿñü îäíèì âèäîì ñïîðòà è âûïîëíÿÿ
îäèíàêîâûå òðåíèðîâî÷íûå íàãðóçêè, ìîãóò èìåòü ðàçíûå ìîòèâû è ïðèäàâàòü
ðàçíîå çíà÷åíèå ñâîèì çàíÿòèÿì. Ìîòèâû ñïîðòñìåíîâ äèíàìè÷íû: îíè ìîãóò
ìåíÿòüñÿ ïîä âëèÿíèåì ðàçëè÷íûõ ôàêòîðîâ, òàêèõ êàê îáñòîÿòåëüñòâà,
âçàèìîäåéñòâèå ñ äðóãèìè ñïîðòñìåíàìè è îöåíêà ñîáñòâåííûõ äîñòèæåíèé.

Îñîáîå âíèìàíèå ñëåäóåò óäåëÿòü ôîðìèðîâàíèþ óñòîé÷èâûõ ìîòèâîâ ê çàíÿòèÿì
ñïîðòîì íà íà÷àëüíîé ñòàäèè òðåíèðîâîê. Â ýòîò ïåðèîä îñíîâíûìè îñîáåííîñòÿìè
ìîòèâàöèè ÿâëÿþòñÿ íåäîñòàòî÷íàÿ îñîçíàííîñòü ïîòðåáíîñòåé, íåñòîéêîñòü,
íåîïðåäåëåííîñòü è âçàèìîçàìåíÿåìîñòü ðàçëè÷íûõ ñïîñîáîâ èõ óäîâëåòâîðåíèÿ.
Ìíîãî÷èñëåííûå íàáëþäåíèÿ òðåíåðîâ ñâèäåòåëüñòâóþò î òîì, ÷òî èìåííî â
íà÷àëüíîì ïåðèîäå òðåíèðîâîê äåòè ÷àñòî ïðåêðàùàþò çàíÿòèÿ èç-çà îòñóòñòâèÿ
ìîòèâàöèè, íåñìîòðÿ íà èõ ñïîñîáíîñòè èëè ïîòåíöèàëüíûå ïåðñïåêòèâû â ñïîðòå.
Ïîýòîìó òðåíåðàì íåîáõîäèìî óäåëÿòü îñîáîå âíèìàíèå ôîðìèðîâàíèþ ìîòèâàöèè
ó äåòåé íà ýòàïå íà÷àëüíîãî îáó÷åíèÿ ñïîðòó. Ôîðìèðîâàíèå âîëåâûõ êà÷åñòâ
ëè÷íîñòè òðåáóåò äëèòåëüíîé è íàñòîé÷èâîé ðàáîòû êàê ñàìîãî ñïîðòñìåíà, òàê
è òðåíåðà. Ýòîò ïðîöåññ äîëæåí íà÷èíàòüñÿ íà ñàìîì ïåðâîì ýòàïå ñïîðòèâíîé
äåÿòåëüíîñòè. Íà÷àëüíàÿ ñòàäèÿ òðåíèðîâîê ïðåäñòàâëÿåò ñîáîé êðèòè÷åñêè
âàæíûé ïåðèîä, â òå÷åíèå êîòîðîãî òðåíåð äîëæåí àêòèâíî âîçäåéñòâîâàòü íà
âîñïèòàííèêîâ, ÷òîáû ôîðìèðîâàòü ñèëüíóþ è óñòîé÷èâóþ ìîòèâàöèþ ê çàíÿòèÿì
ñïîðòîì, à òàêæå ðàçâèâàòü âîëåâûå êà÷åñòâà.

Ðåçóëüòàòû èññëåäîâàíèÿ. Äëÿ èññëåäîâàíèÿ ñòðóêòóðû ìîòèâàöèè äåòåé ê
çàíÿòèÿì ñïîðòîì, à òàêæå äëÿ âûÿâëåíèÿ ïðè÷èí, ïî êîòîðûì îíè íà÷èíàþò è
ïðåêðàùàþò çàíÿòèÿ, áûë ïðîâåäåí êîíñòàòèðóþùèé ýêñïåðèìåíò ñðåäè ó÷àùèõñÿ
3-6 êëàññîâ øêîë ãîðîäà Òàøêåíòà. Ýòîò ýêñïåðèìåíò âêëþ÷àë â ñåáÿ ïðîâåäåíèå
áåñåä, àíêåòèðîâàíèå è àíàëèç ïîëó÷åííûõ ðåçóëüòàòîâ.
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Íà ïåðâîì ýòàïå èññëåäîâàíèÿ ó÷àùèåñÿ áûëè ðàçäåëåíû íà òðè ãðóïïû: ïåðâàÿ
ãðóïïà ñîñòîÿëà èç òåõ, êòî â íàñòîÿùåå âðåìÿ çàíèìàåòñÿ ñïîðòîì; âòîðàÿ ãðóïïà
âêëþ÷àëà ó÷åíèêîâ, êîòîðûå ïðåêðàòèëè çàíèìàòüñÿ ñïîðòîì; òðåòüÿ ãðóïïà
ñîñòîÿëà èç äåòåé, êîòîðûå íèêîãäà íå çàíèìàëèñü ñïîðòîì. Äàëåå ó÷àùèìñÿ èç
ïåðâûõ äâóõ ãðóïï áûëî ïðåäëîæåíî çàïîëíèòü àíêåòû, ðàçðàáîòàííûå ñïåöèàëüíî
äëÿ êàæäîé ãðóïïû. Øêîëüíèêè èç òðåòüåé ãðóïïû íå ó÷àñòâîâàëè â àíêåòèðîâàíèè.
Ýòîò ìåòîä ïîìîã âûÿâèòü îñíîâíûå ìîòèâû è ôàêòîðû, âëèÿþùèå íà ðåøåíèå
äåòåé íà÷àòü, ïðîäîëæàòü èëè ïðåêðàòèòü çàíÿòèÿ ñïîðòîì.

Èç àíàëèçà ðåçóëüòàòîâ êîíñòàòèðóþùåãî è ïîäòâåðæäàþùåãî ýêñïåðèìåíòîâ
âûòåêàþò ñëåäóþùèå âûâîäû:

1.Íàèáîëåå ÷àñòî ó÷àùèåñÿ ïðåêðàùàþò çàíèìàòüñÿ ñïîðòîì ïî ñîáñòâåííîìó
æåëàíèþ â ïåðâûé ãîä òðåíèðîâîê, ÷òî ïîä÷åðêèâàåò âàæíîñòü óêðåïëåíèÿ
ìîòèâàöèè ê ñïîðòèâíîé äåÿòåëüíîñòè èìåííî â ýòîò ïåðèîä.

2.Îñíîâíûìè ìîòèâàìè çàíÿòèé ñïîðòîì äëÿ äåòåé íà íà÷àëüíîì ýòàïå
ñïîðòèâíîé ïîäãîòîâêè ÿâëÿþòñÿ: îáùåíèå ñ äðóçüÿìè, ïîçèòèâíîå îòíîøåíèå ê
òðåíåðó è ðàçíîîáðàçíûå âíåòðåíèðîâî÷íûå àêòèâíîñòè. Ôîðìèðîâàíèå äðóæåñêîé
àòìîñôåðû è ïîääåðæàíèå òåïëûõ îòíîøåíèé â êîëëåêòèâå èãðàþò âàæíóþ ðîëü
â ìîòèâàöèè äåòåé.

3.Â íà÷àëüíûå ãîäû ñïîðòèâíîé ïîäãîòîâêè ñòðóêòóðà ìîòèâàöèè äåòåé ê
çàíÿòèÿì ñïîðòîì ÿâëÿåòñÿ óíèâåðñàëüíîé äëÿ ðàçëè÷íûõ âèäîâ ñïîðòà. Ïîýòîìó
ðàçðàáîòàííûå ðåêîìåíäàöèè ìîãóò áûòü ïîëåçíû äëÿ òðåíåðîâ, ðàáîòàþùèõ ñ
äåòñêèìè ãðóïïàìè â ðàçëè÷íûõ âèäàõ ñïîðòà.

4.Äëÿ ôîðìèðîâàíèÿ óñòîé÷èâîé ìîòèâàöèè ê ñïîðòèâíîé äåÿòåëüíîñòè ó äåòåé
íà íà÷àëüíîì ýòàïå òðåíèðîâîê è ñíèæåíèÿ îòòîêà, òðåíåðàì ñëåäóåò:

- Ïîâûøàòü ýìîöèîíàëüíóþ íàñûùåííîñòü çàíÿòèé, âêëþ÷àÿ áîëüøå
ïîäâèæíûõ èãð è ñîðåâíîâàíèé.

- Àêòèâèçèðîâàòü âíåøêîëüíûå ìåðîïðèÿòèÿ, òàêèå êàê òåìàòè÷åñêèå áåñåäû
è ýêñêóðñèè.

- Ñîçäàâàòü áëàãîïðèÿòíûé ìèêðîêëèìàò â êîëëåêòèâå, ñïîñîáñòâóÿ âçàèìíîìó
óâàæåíèþ è ïîääåðæêå.

- Ïîääåðæèâàòü ïîçèòèâíîå îòíîøåíèå ê òðåíåðó è ôîðìèðîâàòü ëè÷íîñòíûå
êà÷åñòâà, ñïîñîáñòâóþùèå äîâåðèþ è óâàæåíèþ.

- Óäåëÿòü âíèìàíèå ýôôåêòèâíîìó îáùåíèþ ñ ó÷åíèêàìè è ðàçâèâàòü
êîììóíèêàòèâíûå íàâûêè, ÷òîáû óêðåïèòü âçàèìîîòíîøåíèÿ è ìîòèâàöèþ ê
ñïîðòó.

Âûâîäû. Èç ïðåäñòàâëåííîãî àíàëèçà è èññëåäîâàíèÿ äåëàþòñÿ ñëåäóþùèå
îáùèå âûâîäû:

1.Ìîòèâàöèÿ è ñïîðò: Ìîòèâàöèÿ èãðàåò êëþ÷åâóþ ðîëü â çàíÿòèÿõ ñïîðòîì,
îñîáåííî â íà÷àëüíûõ ñòàäèÿõ òðåíèðîâîê. Ïîíèìàíèå îñíîâíûõ ìîòèâîâ äåòåé
ïîìîæåò òðåíåðàì ýôôåêòèâíåå ïîäõîäèòü ê îðãàíèçàöèè çàíÿòèé è óäåðæàíèþ
ó÷àùèõñÿ.

2.Óíèâåðñàëüíîñòü ìîòèâàöèè: Îñíîâíûå ìîòèâû çàíÿòèé ñïîðòîì (îáùåíèå,
îòíîøåíèÿ ñ òðåíåðîì, âíåòðåíèðîâî÷íàÿ àêòèâíîñòü) ÿâëÿþòñÿ óíèâåðñàëüíûìè
äëÿ ðàçëè÷íûõ âèäîâ ñïîðòà è ãðóïï äåòåé.

3.Çíà÷èìîñòü íà÷àëüíîãî ïåðèîäà: Ïåðâûé ãîä ñïîðòèâíîé òðåíèðîâêè
îêàçûâàåòñÿ êðèòè÷åñêèì äëÿ óäåðæàíèÿ ìîòèâàöèè ó äåòåé. Èìåííî â ýòîò ïåðèîä
íåîáõîäèìî àêòèâíîå ôîðìèðîâàíèå ìîòèâàöèè è óñòàíîâëåíèå äîâåðèòåëüíûõ
îòíîøåíèé.

4.Ðîëü òðåíåðà: Òðåíåð èãðàåò êëþ÷åâóþ ðîëü â ôîðìèðîâàíèè óñòîé÷èâîé
ìîòèâàöèè ó äåòåé. Åãî ëè÷íîñòíûå êà÷åñòâà, ñïîñîáíîñòü ñîçäàòü áëàãîïðèÿòíóþ
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àòìîñôåðó, à òàêæå ýìîöèîíàëüíàÿ ïîääåðæêà îêàçûâàþò ñóùåñòâåííîå âëèÿíèå
íà ìîòèâàöèþ ñïîðòñìåíîâ.

5.Ýìîöèîíàëüíàÿ íàñûùåííîñòü è âîâëå÷åííîñòü: Ïîâûøåíèå ýìîöèîíàëüíîé
íàñûùåííîñòè çàíÿòèé è àêòèâèçàöèÿ âíåøêîëüíîé äåÿòåëüíîñòè ñïîñîáñòâóþò
óêðåïëåíèþ ìîòèâàöèè è ñíèæåíèþ îòòîêà ó÷àùèõñÿ.

Èñõîäÿ èç ýòèõ âûâîäîâ, ýôôåêòèâíîå ôîðìèðîâàíèå ìîòèâàöèè ó äåòåé íà
íà÷àëüíîì ýòàïå ñïîðòèâíîé ïîäãîòîâêè òðåáóåò èíäèâèäóàëüíîãî ïîäõîäà, àêöåíòà
íà âçàèìîäåéñòâèå ñ òðåíåðîì è êîëëåêòèâîì, à òàêæå ñîçäàíèÿ ñòèìóëèðóþùåé
è ïîääåðæèâàþùåé ñðåäû äëÿ ðàçâèòèÿ ñïîðòèâíûõ íàâûêîâ è ëè÷íîñòíîãî ðîñòà
ó÷àùèõñÿ.

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.Èëüèí Å. Ï. Ìîòèâàöèÿ è ìîòèâû. ÑÏá: Ïèòåð, 2000. 508 ñ.
2.Èëüèí Å. Ï. Ïñèõîëîãèÿ ôèçè÷åñêîãî âîñïèòàíèÿ. ÑÏá.: Èçä-âî ÐÃÏÓ èì. À.

È.
3.Ãåðöåíà, Áåëÿíè÷åâà Â. Â. "Ôîðìèðîâàíèå ìîòèâàöèè çàíÿòèé ôèçè÷åñêîé

êóëüòóðîé ó ñòóäåíòîâ". / Ôèçè÷åñêàÿ êóëüòóðà è ñïîðò: èíòåãðàöèÿ íàóêè è ïðàêòèêè.
Âûï. 2.-Ñàðàòîâ: ÎÎÎ Èçäàòåëüñêèé öåíòð "Íàóêà",2009.-6ñ.
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MÀDÀNIYAT TIZIMIDÀ TIL MOHIYATINING IJTIMOIY-FÀLSÀFIY
TÀHLILI

F.F.Boltayev
Samarqand davlat chet tillar

instituti tadqiqotchisi

Annotatsiya. Ushbu maqolada tilning madaniyat tizimidagi ijtimoiy-falsafiy mohiyati
tahlil qilinadi. Til va madaniyatning o'zaro ta'siri va shu asosda dunyoning milliy
manzarasining shakllanishi ko'rsatilgan.

Kalit so'zlar: til, madaniyat, jamiyat, milliy rasm, xalq, etnik guruh

Àííîòàöèÿ. Â äàííîé ñòàòüå àíàëèçèðóåòñÿ ñîöèàëüíî-ôèëîñîôñêàÿ ñóùíîñòü
ÿçûêà â ñèñòåìå êóëüòóðû. Ïîêàçàíî âçàèìîäåéñòâèå ÿçûêà è êóëüòóðû è
ôîðìèðîâàíèå íà ýòîì îñíîâàíèè íàöèîíàëüíîé êàðòèíû ìèðà.

Êëþ÷åâûå ñëîâà: ÿçûê, êóëüòóðà, îáùåñòâî, íàöèîíàëüíàÿ êàðòèíà, íàðîä, ýòíîñ

Har qanday mahalliy madaniyat o'ziga xos tarixiy va tabiiy sharoitlarda shakllanib,
o'zining olam manzarasi, inson obrazi, muloqot tilini yaratadi. Har bir madaniyat
o'zining til tuzilishiga egadir va shu orqali uning egalari bir-birlari bilan muloqot qiladilar.
Àmmo madaniyat tizimidagi tilning roli shu bilangina belgilanmaydi. Tildan tashqarida
madaniyatning bo'lishi mumkin emas, chunki til uning asosi va ichki bazisini shakllantiradi.
Insonlar til orqali simvollar, qonun-qoidalar, urf-odatlar, ma'lumotlar, ilmiy bilimlar,
xulq-atvor modellari, g'oyalar, qadriyatlarni uzatadilar va qayd qiladilar. Shular orqali
insonning ijtimoiylashuvi sodir bo'ladi. Inson tomonidan madaniy qonun-qoidalar, sotsial
rollar o'zlashtirishtiriladi va shular orqali jamiyatning to'laqonli a'zosiga aylanadi. Jamiyatda
faqat til orqaligina o'zaro kelishuv, uyg'unlik, barqarorlikka erishish mumkin bo'ladi.

Til va madaniyatning o'zaro aloqadorligini o'rganishni birinchi boshlab bergan olim
amerikalik madaniy antropolog F.Boas va Buyuk Britaniyalik sotsial antropolog B
.Malinovskiy hisoblanadilar. Bu olim 1911 yilda bu aloqadorlikni ikki madaniyatning
lug'at tarkibini taqqoslash orqali namoyish qilgan edi. Demak, ko'pgina Shimoliy
amerikaliklar uchun qor bu oddiy ob-havo hodisasi hisoblanib, ularning leksikonida bu
tushuncha faqatgina ikkita so'z, ya'ni "snow (qor) "slush" (namgarchilik)ni belgilaydi.
Eskimoslarning tilida esa qorni 20 dan ortiq holatda qayd qiluvchi so'zlar mavjuddir.

Til va madaniyatning aloqasini tushunishda Sepir-Uorf tomonidan ilgari surilgan lingvistik
gipoteza katta hissa qo'shdi. Bu gipotezaga binoan til fikrni tasvirlovchi vositagina emas,
balki u bizning fikrlarimizni shakllantiradi, bundan tashqari biz qanday gapirayotgan
bo'lsak, olamni shundayligicha ko'ramiz. Yuqoridagi g'oyaning tug'ilishiga sabab, olimlar
tomonidan turli tilllarning tarkibini emas, ularning tuzilishi(Evropa tillari va xopi tili)ni
tahlil qilish bo'ldi. Tadqiqot davomida shu narsa aniqlandiki, xopi tilida o'tgan, hozirgi va
kelasi zamonlarni bo'lish yo'q ekan. Masalan, ingliz tilidagi "U o'n kunga qoldi" gapi
xopi tilining "U o'n birinchi kungacha qoldi" degan gapiga mos keladi. Shu misollar
asosida Uorf til va madaniyatning aloqasini tushuntiradi. Sepir-Uorf gipotezasining
ahamiyatini bo'rttirib yuborish ham kerak emas. Shuni e'tirof etish zarurki, oxir-oqibatda
inson tasavvuri va fikrining mazmuni predmet bilan belgilanadi. Inson real olamda yashaydi,
shuning uchun hayotiy tajriba ziddiyat tug'ilganda idrok qilish tafakkurning xatolarini
tuzatishga majbur qiladi. Shuning uchun madaniyat "til qobig'i"da yashaydi, ammo bu
"qobiq" madaniyatning mazmunini belgilamaydi. Lekin til, tafakkur va madaniyat
aloqasining rolini pasaytirish ham kerak emas.

Madaniyat til orqali beriladi, bu insonning boshqa hamma mavjudodlardan farqini
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yaqqol ko'rsatadi. Madaniyat va tilning mavjudligi tufayli insoniyat hayvonlarga o'xshab
o'zining rivojlanishini yangi avlodddan boshlamaydi. Mobodo inson hech qanday malaka
va ko'nikmalarga ega bo'lmaganda, uning xulq-atvori intinktlar orrqali boshqarilar, o'zi
esa boshqa hayvonlardan hech qanday farq qilmas edi.

Til amaliyoti shundan dalolat beradikim, til qaysidir madaniyatning mexanik qoldig'i
hisoblanmaydi. Àgar aksincha bo'lganda, tilning salmog'i bir madaniyat doirasi bilan
chegaralanib, undan madaniyatlararo muloqot jarayonida foydalanish mumkin bo'lmas
edi. Haqiqatda esa tilning eng muhim xususiyati uning universalligidir. Bu universallik
odamga tildan muomala vositasi sifatida foydalanishga imkoniyat yaratadi. Insonning boshqa
madaniyatlarga bo'lgan munosabatini belgilashda til muhim ahamiyat kasb etadi. Ehtimol,
madaniyatlararo aloqada eng murakab vaziyat turli tillarda bir xil tushunchalarning
ortiqcha va yetarli bo'lmagan holda aks etishidir (yuqoridagi ranglar to'g'risidagi misol).
Xorijiy tilni o'rganayotib va undan foydalana turib so'zlarni ularning ma'nolariga ko'ra
alohida-alohida emas, balki shu tilga xos bo'lgan tabiiy, eng muqum birlikda qo'llash
zarurdir. Masalan, biz, kundalik hayotda bot-bot "achchiq choy" degan so'z birikmasini
ishlatamiz. Bu inglizcha "kuchli choy" (strong tea) ma'nosini beradi, "kuchli yomg'ir" esa
inglizchada "og'ir yomg'ir"(heavy rain) , degan ma'noni anglatadi. So'zlarning ona tilida
tabiiy va odatiy bo'lgan leksik-frazeologik birikmasi lug'at orqali to'g'ridan-to'g'ri tarjima
qilinsa xorijlik uchun tushunarsiz bo'lishi mumkin.

So'z tilning birligi sifatida real olamdagi predmet va hodislarning belgilari bilan mos
keladi. Àmmo turli madaniyatlarda predmet va yoki hodisalar, ular to'g'risidagi madaniy
tasavvurlar har xil bo'lganligi tufayli bu moslik bir xil bo'lmasligi mumkin.

Foydalanilgan adabiyotlar ro'yhati:
1.Êàðàñèê  Â.È. ßçûêîâîé êðóã: ëè÷íîñòü, êîíöåïòû, äèñêóðñ. -Âîëãîãðàä. 2002.

8-áåò.
2.Ëèõà÷åâ Ä.Ñ. Î÷åðêè ïî ôèëîñîôèè õóäîæåñòâåííîãî òâîð÷åñòâà.-ÑÏá., 1996.

28-áåò.
3.Ñåïèð  Ý.  ßçûê, ðàñà, êóëüòóðà // Èçáðàííûå òðóäû ïî ÿçûêîçíàíèþ è

êóëüòóðîëîãèè. Ì., 1999. 193-áåò.
4.Òîëñòîé Í. È. ßçûê è êóëüòóðà. // ßçûê è íàðîäíàÿ êóëüòóðà. Î÷åðêè ïî

ñëàâÿíñêîé ìèôîëîãèè è ýòíîëèíãâèñòèêå. - Ì., 1995. 16-áåò.
5.Õàéäåããåð Ì. Âðåìÿ êàðòèíû ìèðà. // Íîâàÿ òåõíîêðàòè÷åñêàÿ âîëíà íà

Çàïàäå.Ì., 1986. 93-áåò.
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YOSH PEDAGOGLARGA TARIXNI O'RGATISHDA MUZEYLARNING
AHAMIYATI

Nodirjon Qurbonov
Nizomiy nomidagi TDPU, tarix fanlari bo'yicha falsafa doktori

Umida Aliboyeva
Kimyo ta'lim yo'nalishi talabasi

Annotatsiya: Yosh pedagoglarni vatanparvarlik ruhida tarbiyalashda tarixni o'rni beqiyos.
Vatan tarixi, xususan, eng qadimgi davrdan bugungi rivojlangan davr tarixida sodir
bo'lgan barcha jarayonlarni tirik guvoxi bu muzeylarda saqlanayotgan eksponatlardir.

Kalit so'zlar: muzey, tarix, pedagog, o'rganish, zamonaviy, ilim, eksponat, tadqiqot, urf-
odat, madaniyat, ma'naviyat, o'tmish, hikoya, munozara, muhofaza, anana, ma'rifat,
tabiat.

Har bir davlat taraqqiyot sari odimlar ekan, doimo tarixga nazar tashlab, mavjud
urf-odatlar, an'analar hamda qadimiy yodgorliklarni o'rganishga va saqlashga intilishi
tabiiy hol. Bu borada esa muzeylarning o'rni beqiyos. Chunki ular o'tmishdan kelgan
madaniyat, ma'rifat, tabiat yodgorliklarining yaxlit tizimga solingan yig'indisi bo'lib,
amaldagi tartiblarga muvofiq saqlanadi va namoyish qilinadi.

Moziy so'zining o'zi beixtiyor xayolotni uzoq o'tmish sarhadiga chorlaydi, allaqanday
siru asrorlarga to'la ko'hna zaminu zamonlar og'ushiga tortadi. Naqadar mashaqqatli, og'ir
va nihoyatda xayrli va ibratli tarix yo'llariga nigoh tashlaymiz. Axir inson nigohi tushgan
joyda qadam izi, bunyodkorlik qoldig'i mavjud. Ana shu o'lkamiz asrlar qa'ridan topilgan
noyob va nafis bir san'at asariga o'xshaydi. Necha-necha avlod-ajdodlarimizdan meros
badiiy, madaniy, me'moriy boyliklarni namoyon etib,ko'pchilikning nazariga qo'yish
muhim tarbiyaviy ahamiyatga ega. O'rta Osiyo xalqlari qadimdan Yaqin Sharq va g'arb
davlatlari bilan iqtisidiy va madaniy aloqalar o'rnatganlar. O'rta Osiyo zaminida o'tgan
mashhur  "Buyuk ipak yo'li" Sharqiy Osiyo va Hindistonni O'rta yer  dengizi mamlakatlari
bilan bog'lar edi. Bunday jozibali o'lka barcha davrlarda chet el istilochilarining diqqat
markazida bo'lgan. Shu sababli taqdir taqozosi bilan O'rta Osiyoning tarixiy qismati juda
og'ir kechdi, yurtimiz ko'pgina bosqinlar shomoli ostida qoldi.

Mustaqillik yillarida Birinchi Prezident Islom Karimov tashabbusi bilan tarixiy
merosimizni o'zida saqlovchi muassasa hisoblangan muzeylar rivojiga alohida e'tibor qaratildi.
Mazkur sohaning tashkiliy-huquqiy asoslari yaratildi.

Mustaqillikning ilk kunlaridanoq, Islom Karimov yurtimiz tarixini, ko'p yillik merosini
o'zida mujassam etgan muzeylarni tashkil etish bo'yicha bir qator amaliy ishlarni amalga
oshirdilar. Jumladan, 1994 yilda "O'zbekiston tarixi davlat muzeyini tashkil etish to'g'risida"gi
Vazirlar Mahkamasining qaroriga asosan O'zbekiston tarixi davlat muzeyi tashkil etildi.
Natijada yurtimiz tarixini o'zida to'liq aks ettiruvchi 3 mingdan ortiq asori atiqalar va
noyob eksponatlarga ega muzey tashkil topdi.

Yurtimiz tarixida o'chmas iz qoldirgan tarixiy shaxslarimiz nomini tiklash va ularning
boy moddiy-madaniy merosni yosh avlodga yetkazib berish borasida samarali ishlar
amalga oshirildi. Jumladan, 1996 yil 18 oktyabrda buyuk sohibqiron Amir Temur
tavalludining 660 yilligi munosabati bilan yurtimizda yangi bir muzey - Temuriylar
tarixi davlat muzeyi o'z faoliyatini boshladi.

1997 yilda O'zbekiston Respublikasining Birinchi Prezidenti Islom Karimov tashabbusi
bilan o'zining salohiyati hamda badiiy ijod sohasida mutaxassis kadrlarni yetkazib beruvchi
Markaziy Osiyoda yagona bo'lgan oliy ta'lim muassasasi Kamoliddin Behzod nomidagi
Milliy rassomlik va dizayn instituti tashkil etilib, Institut qoshida esa ilk bor muzeyshunos
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mutaxassis kadrlarni tayyorlashni o'z oldiga maqsad qilib qo'ygan yo'nalish ochildi. Bu
albatta, O'zbekiston tarixida muzeyshunoslikning fan sifatida rivojlanishi uchun qo'yilgan
tamal toshi bo'ldi desak, mubolag'a bo'lmaydi.

Poytaxtimizda yirik muzeylardan Temuriylar tarixi, O'zbekiston tarixi, Qatag'on
qurbonlari xotirasi, Adabiyot va San'at muzeylari, Geologiya, Tabiat muzeylari, Olimpiya
shon-shuhrat muzeyi, O'zbekiston qurolli kuchlari, Sog'liqni saqlash va bir qator soha
muzeylari barpo etildi. Bugungi kunda muzeylarimiz  saqlayotgan yurtimizga doir
yodgorliklar bilan o'ziga hatto dunyoning u chetida yashaydigan insonlarni ham jalb
qilib, ularni maxliyo qiladi, o'lkamiz tarixi, boy merosi, madaniyatidan ma'lumot
beradi. Tashkil etilgan va etilayotgan ko'plab yangi muzeylar yosh avlodni tariximiz,
moddiy va madaniy merosimizni naqadar chuqur ildizga egaligini singdirgan holda,
ularni Vatanga muhabbat va sadoqat tuyg'ulari bilan tarbiyalashga xizmat qilmoqda.

Xulosa o'rnida ta'kidlash joizki, Darhaqiqat, muzeylar ma'naviy va ma'rifiy ilm o'chog'i
sifatida doim taraqqiyotda, rivojlanish va o'zgarishda. Ularni boyitib borish, o'lmas, boy
me'moriy obidalarni kelajak avlodlarga yetkazish, asrab-avaylash har birimizdan alohida
mas'uliyat talab etadi.

Foydalanilgan adabiyotlar ro'yhati.
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3.Sodiqova N. Madaniy yodgorliklar xazinasi. - Toshkent,1991.
4.Jabborov I. O'zbek xalq etnografiyasi. - Toshkent, 1997.
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ÑÏÎÍÒÀÍÍÎÅ ÍÅÂÅÐÁÀËÜÍÎÅ ÏÎÂÅÄÅÍÈÅ È
ÊÎÌÌÓÍÈÊÀÒÈÂÍÎÑÒÜ Â ÎÁËÀÑÒÈ ÏÅÄÀÃÎÃÈÊÈ

Ñàéèäîâà Ñàé¸ðà ̈ ðèêóëîâíà
Ñòàðøèé ïðåïîäïâàòåëü

Áóõàðñêèé èíæåíåðíî-òåõíîëîãè÷åñêèé èíñòèòóò,
Ñàìàòîâà Çàðèíà Õàìçàåâíà

Òàøêåíò, øê.¹ 110.

Â íàñòîÿùåå âðåìÿ âî âñåì ìèðå íàáëþäàåòñÿ òåíäåíöèÿ ê óâåëè÷åíèþ ÷èñëà
ëþäåé, æåëàþùèõ ïîëó÷èòü âûñøåå ïðîôåññèîíàëüíîå îáðàçîâàíèå. Îäíàêî âìåñòå
ñ òåì âîçðàñòàåò è ÷èñëî òåõ, êòî â ñèëó òåõ èëè èíûõ ïðè÷èí íå ìîãóò ðåàëèçîâàòü
ñâîè ïîòðåáíîñòè â îáðàçîâàíèè ïî î÷íîé ôîðìå îáó÷åíèÿ ñ èñïîëüçîâàíèåì
òðàäèöèîííûõ òåõíîëîãèé. Îäíîé èç òåõíîëîãèé îáó÷åíèÿ â ñèñòåìå âûñøåãî
îáðàçîâàíèÿ, ñïîñîáíîé ðåøèòü ïðîáëåìû, ñâÿçàííûå ñ ðàçëè÷íûìè
îãðàíè÷åíèÿìè, è óâåëè÷èòü êîëè÷åñòâî ïîòðåáèòåëåé îáðàçîâàòåëüíûõ óñëóã,
ÿâëÿåòñÿ äèñòàíöèîííîå îáó÷åíèå, îffline è online îáó÷åíèå. Ñåãîäíÿ ñïåöèàëèñòû
ïî ñòðàòåãè÷åñêèì ïðîáëåìàì îáðàçîâàíèÿ íàçûâàþò äèñòàíöèîííóþ è online
ôîðìó îáó÷åíèÿ îáðàçîâàòåëüíîé ñèñòåìîé  XXI âåêà, è â ìèðå íà íåå äåëàåòñÿ
îãðîìíàÿ ñòàâêà. Òåõíîëîãèçàöèÿ çíàíèé ïîçâîëÿåò óäîâëåòâîðèòü ïîòðåáíîñòè
íàøåãî âðåìåíè. Ñîâðåìåííîìó ðàáîòîäàòåëþ âàæíî, êàêèìè ïðîôåññèîíàëüíûìè
è ñïåöèàëüíûìè êîìïåòåíöèÿìè îáëàäàåò âûïóñêíèê âóçà. Êîìïåòåíöèÿ
îñòàíàâëèâàåòñÿ íà îñíîâíîé õàðàêòåðèñòèêîé, êîòîðîé ïîä÷èíÿåòñÿ  êàê íà
ýôôåêòèâíîñòü, òàê è íà êà÷åñòâî ðåàëèçîâûâàåìîé ðàáîòû. Êîìïåòåíòíîñòü - ýòî
ñïîñîáíîñòü ïëîäîòâîðíî âûïîëíÿòü òîò èëè èíîé âèä ðàáîòû. Ìû äîëæíû
îáðàòèòü âíèìàíèå íà òî, ÷òî êîìïåòåíòíîñòü è êîìïåòåíöèÿ - ýòî íå îäíî è òî
æå. Êîìïåòåíöèÿ - ýòî ñïîñîáíîñòü íàõîäèòü ðåøåíèå óñòàíîâëåííûå
ïðîôåññèîíàëüíûå çàäà÷è, êîìïåòåíòíîñòü - ñòåïåíü êà÷åñòâà âûïîëíåíèÿ òîé
èëè èíîé çàäà÷è. Ñïåöèàëèñòû â îáëàñòè òåõíîëîãèè è ìåäèöèíû, ïñèõîëîãèè è
ïåäàãîãèêè âûñøåãî ó÷åáíîãî çàâåäåíèÿ îòìå÷àþò ïåðåõîä ê òàê íàçûâàåìîé
ìîíåòèçàöèè çíàíèé - áóäóùèå âûïóñêíèêè õîòÿò èçó÷àòü òî, ÷òî â äàëüíåéøåì
áóäåò õîðîøî îïëà÷èâàòüñÿ. Êîììóíèêàòèâíàÿ ôóíêöèÿ ïðè âûñøåì óðîâíå
ïñèõè÷åñêîãî îòðàæåíèÿ ðåàëèçóåòñÿ ÷åðåç ðàçâèòèå êà÷åñòâåííî ñâîáîäíûõ ôîðì
÷åëîâå÷åñêîãî îáùåíèÿ. ×åëîâåê íå ÿâëÿåòñÿ íåèíèöèàòèâíûì íàáëþäàòåëåì,
îí - îæèâë¸ííûé ó÷àñòíèê îáùåñòâåííûõ ïðåîáðàçîâàíèé, àêòèâíûé ñóáúåêò
âîñïèòàíèÿ è îáó÷åíèÿ. Òàêèì îáðàçîì, ôîðìèðîâàíèå è îáó÷åíèå âûïîëíÿþò
ïðèîðèòåòíóþ ðîëü â âîñïèòàíèè ëè÷íîñòè. Ïîäîáàþùèì îáðàçîì öåëüþ
îáðàçîâàíèÿ äîëæíî áûòü íå òîëüêî ïîëó÷åíèå çíàíèé, óìåíèé è íàâûêîâ, íî è
ôîðìèðîâàíèå ÷åëîâåêà êàê ëè÷íîñòè, îáåñïå÷èâàþùåå åìó ïðîôåññèîíàëüíóþ
ñàìîðåàëèçàöèþ. Ïðîôåññèîíàëüíîñòü ÿâëÿåòñÿ îòðàæåíèåì îáùåé ïðîáëåìû
ñîîòíîøåíèÿ ïåðñîí è ïðîôåññèè â öåëîì. Ãëàâíîé êàòåãîðèåé, îòðàæàþùåé
ñóòü âçàèìîäåéñòâèÿ ÷åëîâåêà è ïðîôåññèè, ÿâëÿåòñÿ ïðîôåññèîíàëüíîå ðàçâèòèå
ëè÷íîñòè, êîòîðîå ìîæíî îõàðàêòåðèçîâàòü ïî-ðàçíîìó: ôóíäàìåíòàëüíûé ïðîöåññ
èçìåíåíèÿ ÷åëîâåêà; îáúÿñíèòåëüíûé ïðèíöèï ñòàíîâëåíèÿ ïðîôåññèîíàëèçìà;
öåííîñòü ïðîôåññèîíàëüíîãî ñîîáùåñòâà. Ïðîôåññèîíàëüíîå ðàçâèòèå ÷åëîâåêà
îáû÷íî îòîæäåñòâëÿåòñÿ ñ ïðîãðåññèâíûìè èçìåíåíèÿìè: ñîçðåâàíèåì,
ôîðìèðîâàíèåì, ñàìîðàçâèòèåì, ñàìîñîâåðøåíñòâîâàíèåì [2].

Êîììóíèêàòèâíàÿ êîìïåòåíöèÿ ïðè îáó÷åíèè ðóññêîìó ÿçûêó êàê èíîñòðàííîìó-
ýòî ñîâîêóïíîñòü çíàíèé î ñèñòåìå òîãî ÿçûêà è åãî åäèíèöàõ, èõ ïîñòðîåíèè è
ôóíêöèîíèðîâàíèè â ðå÷è, î ñïîñîáàõ ôîðìóëèðîâàíèÿ ìûñëåé íà èçó÷àåìîì



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

49

ÿçûêå è ïîíèìàíèÿ ñóæäåíèé äðóãèõ, î íàöèîíàëüíî-êóëüòóðíûõ îñîáåííîñòÿõ
íîñèòåëåé èçó÷àåìîãî ÿçûêà, î ñïåöèôèêå  ðàçëè÷íûõ òèïîâ äèñêóðñîâ; ýòî
ñïîñîáíîñòü îñâàèâàþùåãî ÿçûêà åãî ñðåäñòâàìè ðåàëèçîâûâàòü îáùåíèå â
âñåâîçìîæíûõ êàðòèíàõ ðå÷åâîé äåÿòåëüíîñòè â ñîâïàäåíèè ñ ïîñòàíîâëÿåìûìè
êîììóíèêàòèâíûìè çàäà÷àìè, èñòîëêîâàòü, âîñïðèíèìàòü, èíòåðïðåòèðîâàòü è
ïîäíèìàòü ñâÿçíûå âûñêàçûâàíèÿ. Â ìåòîäèêå ïðåïîäàâàíèÿ èçó÷àåìîãî ÿçûêà
êîììóíèêàòèâíàÿ êîìïåòåíöèÿ - ýòî ñïîñîáíîñòü è ïîäëèííàÿ ãîòîâíîñòü ê
îáùåíèþ àäåêâàòíûì öåëÿì, îêðóæåíèÿì è îáñòàíîâêàì îáùåíèÿ,
ïîäãîòîâëåííîñòü  ê ðå÷åâîìó âçàèìîäåéñòâèþ è âçàèìîïîíèìàíèþ.

Êàê ñâîåîáðàçíûé ñèíòåç ñîäåðæàòåëüíîãî íàïîëíåíèÿ òåðìèíà
êîììóíèêàòèâíàÿ êîìïåòåíöèÿ âîñïðèíèìàåòñÿ îïðåäåëåíèå, ïðèíàäëåæàùåå
Ì. Ð. Ëüâîâó. Â ñëîâàðå-ñïðàâî÷íèêå ïî ìåòîäèêå ïðåïîäàâàíèÿ ðóññêîãî ÿçûêà
îí ïèøåò: Êîììóíèêàòèâíàÿ êîìïåòåíöèÿ - òåðìèí, êîòîðûé îáîçíà÷àåò çíàíèå
ÿçûêà (ðîäíîãî è íåðîäíîãî), åãî ôîíåòèêè, ëåêñèêè, ãðàììàòèêè, ñòèëèñòèêè,
êóëüòóðû ðå÷è, âëàäåíèå ýòèìè ñðåäñòâàìè ÿçûêà è ìåõàíèçìàìè ðå÷è - ãîâîðåíèÿ,
àóäèðîâàíèÿ, ÷òåíèÿ, ïèñüìà - â ïðåäåëàõ ñîöèàëüíûõ, ïðîôåññèîíàëüíûõ,
êóëüòóðíûõ ïîòðåáíîñòåé ÷åëîâåêà. Êîììóíèêàòèâíàÿ êîìïåòåíöèÿ - îäíà èç
âàæíåéøèõ õàðàêòåðèñòèê ÿçûêîâîé ëè÷íîñòè. Îíà ïðèîáðåòàåòñÿ â ðåçóëüòàòå
åñòåñòâåííîé ðå÷åâîé äåÿòåëüíîñòè è â ðåçóëüòàòå ñïåöèàëüíîãî îáó÷åíèÿ
[2].Áîëüøèíñòâî èññëåäîâàòåëåé ñîãëàøàþòñÿ ñ ìíåíèÿìè, ÷òî ñëîâåñíûé
(âåðáàëüíûé) ìåòîä ïðèìåíÿåòñÿ äëÿ ïåðåäà÷è èíôîðìàöèè, â òî âðåìÿ êàê
íåâåðáàëüíûé ìåòîä - äëÿ îáñóæäåíèÿ ìåæëè÷íîñòíûõ îòíîøåíèé, ïåðåäà÷è
ýìîöèé, à â íåêîòîðûõ ñëó÷àÿõ è âìåñòî ñëîâåñíûõ ñîîáùåíèé. Íåâåðáàëüíîå
îáùåíèå èñïîëíÿåò êîììóíèêàöèþ îæèâë¸ííûì ãóìàííûì ñîäåðæàíèåì è âàæíî
ïðè ïîëó÷åíèè ýìîöèîíàëüíûõ ñîñòîÿíèé, âûäâèãàÿñü îðèãèíàëüíîé
êîíôèãóðàöèåé îáùåíèÿ. Èçâåñòíî, ÷òî ìèìèêà, æåñòû êàê ýëåìåíòû
íåâåðáàëüíîãî ïîâåäåíèÿ ëè÷íîñòè îáíàðóæèâàþòñÿ îäíîé èç ãëàâíûõ âèçóàëüíûõ,
çíàêîâûõ ñèñòåì, èçó÷àåìûõ â îíòîãåíåçå, ò.å. èíäèâèäóàëüíîå ðàçâèòèå êàæäîãî
îòäåëüíîãî ÷åëîâåêà. Íàèáîëåå ÿðêèì ìîòèâîì â ïîëüçó ïðèîðèòåòà íåâåðáàëüíîãî
îáùåíèÿ íàä âåðáàëüíûì ñëóæàò ïîñëåäñòâèÿ, óäîñòîâåðÿþùèå î ìåæäóíàðîäíîì
õàðàêòåðå ïðîÿâëÿþòñÿ ñóùåñòâåííûìè ìèìè÷åñêèìè çðåëèùàìè, ïîëîæåíèÿìè,
æåñòàìè, à òàêæå äàííûå î ÷åðòàõ æåñòèêóëÿöèè è ìèìèêè, êîòîðûå âûäâèãàþòñÿ
ãåíåòè÷åñêèìè ïðèçíàêàìè ÷åëîâåêà, íàïðèìåð, âðîæäåííûå ñïîñîáû âûðàæåíèÿ
ýìîöèé. Ñïîíòàííîå íåâåðáàëüíîå ïîâåäåíèå ïîñòåïåííî äîïîëíÿåòñÿ
ñèìâîëè÷åñêîé ìèìèêîé, æåñòàìè, èíòîíàöèÿìè, ïîçàìè, èñïîëüçîâàíèå êîòîðûõ
îñíîâàíî íà êóëüòóðíîì, ãðóïïîâîì, ñèòóàòèâíîì ñîãëàøåíèè è íåâîçìîæíî áåç
ïðåäâàðèòåëüíîãî îáó÷åíèÿ. Ïî ìíåíèþ Â. À. Ëàáóíñêîé, ê òàêèì ñèñòåìàì îòíîñÿò:
îïòè÷åñêóþ, àêóñòè÷åñêóþ, òàêòèëüíóþ, îëüôàêòîðíóþ. Âíåøíèé âèä è
âûðàçèòåëüíûå äâèæåíèÿ ÷åëîâåêà: æåñòû, ìèìèêà, ïîçû, ïîõîäêà, êîíòàêò ãëàçàìè
-îòíîñÿòñÿ ê îïòè÷åñêîé ñèñòåìå.  Ðàçëè÷íûå êà÷åñòâà ãîëîñà êîììóíèêàíòà (òåìáð,
âûñîòà, ãðîìêîñòü),èíòîíàöèè, òåìï ðå÷è, ôðàçîâûå è ëîãè÷åñêèå óäàðåíèÿ,
ïàóçû, ïîêàøëèâàíèå, ñìåõ-îòíîñÿòñÿ ê àêóñòè÷åñêèì ñèñòåìàì. Ïîìèìî óêàçàííûõ
äâóõ íàèáîëåå âàæíûõ ñèñòåì ÷åëîâåê îïåðèðóåò è òàêòèëüíîé  êîììóíèêàöèåé
(òàêòèëüíûé êîíòàêò;- ýòî ôîðìà êîììóíèêàöèè, êîòîðàÿ ïåðåäà¸ò ïðÿìîé
ôèçè÷åñêèé êîíòàêò ñ äðóãèì ÷åëîâåêîì (íàïð., ðóêîïîæàòèå, ïîõëîïûâàíèå ïî
ïëå÷ó èëè ñïèíå). Òàêæå òàêòèëüíûé êîíòàêò, êàê ïðàâèëî, çàâèñèò îò êóëüòóðû,
ê êîòîðîé ïðèíàäëåæèò ÷åëîâåê. Íåìàëîâàæíîå ìåñòî çàíèìàåò â îáùåíèè
îëüôàêòîðíàÿ ñèñòåìà, âêëþ÷àþùàÿ â ñåáÿ âêóñ è îáîíÿíèå. Ïî ìíåíèþ Í. Ð.
Áèòÿíîâîé è Â. À. Ëàáóíñêîé, äàííûå îùóùåíèÿ â íàèìåíüøåé ìåðå çàäåéñòâîâàíû
â êîììóíèêàòèâíîì ïðîöåññå íà óðîâíå ñîçíàíèÿ, îäíàêî ïðè ýòîì îòìå÷àåòñÿ,
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÷òî âêóñ è îáîíÿíèå íåçàâèñèìî îò íàøåé âîëè, íà ïîäñîçíàòåëüíîì óðîâíå
àêòèâíî ó÷àñòâóþò â îáùåíèè è âëèÿþò íà âçàèìîîòíîøåíèÿ ëþäåé. Ê
îëüôàêòîðíûì ñðåäñòâàì Í. È. Øåâàíäðèí òàêæå îòíîñèò çàïàõè. Îñîáîå ìåñòî
ñðåäè íåâåðáàëüíûõ ñðåäñòâ êîììóíèêàöèè çàíèìàþò ïðîñòðàíñòâåííî-âðåìåííûå
õàðàêòåðèñòèêè ñèòóàöèè îáùåíèÿ[3].
Òàêèì îáðàçîì, êàæäûé âèä ñðåäñòâà îáùåíèÿ ÿâëÿþòñÿ âàæíåéøèìè
ïîêàçàòåëÿìè âíóòðåííåãî, ñïðÿòàííîãî ïñèõîëîãè÷åñêîãî ñîñòîÿíèÿ ñòóäåíòîâ.
Òâîð÷åñêîå âçàèìîäåéñòâèå ïðåïîäàâàòåëÿ è ñòóäåíòà ðàñïîëàãàåò ôîðìèðîâàíèå
ñòðàòåãèè èõ âçàèìîïîíèìàíèÿ â ïðîöåññå îáùåíèÿ. Â ýòîé ñòðàòåãèè ñëåäóåò
îòûñêàòü ìåñòî ïðèìåíåíèå ëþáîãî âèäà  îáùåíèÿ, êîòîðîå ïðèäàñò
ýìîöèîíàëüíóþ îêðàøåííîñòü, ýêñïðåññèâíóþ ÿðêîñòü ðå÷è, âûäâèãàåòñÿ êàê
ïðîöåññóàëüíûé ýëåìåíò ïåäàãîãè÷åñêîãî âëèÿíèÿ.
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ßÂËÅÍÈÅ ÃÐÀÄÀÖÈÈ Â ÄÅÒÑÊÈÕ ÑÊÀÇÊÀÕ

Ñàìàíäàðîâà Ä.È
Ïåäàãîã ïî ïðåäìåòó ðóññêîãî ÿçûêà è ëèòåðàòóðû

Àííîòàöèÿ: Ñòàòüÿ ïîñâÿùåíà àíàëèçó ñòåïåíè ãðàäàöèè â ðóññêèõ äåòñêèõ
ñêàçêàõ, òàêæå äàíà õàðàêòåðèñòèêà ïîëîæèòåëüíûì è îòðèöàòåëüíûì ãåðîÿì
ñêàçêè Áðàòüåâ Ãðèìì " Ñêàçêà î ðûáàêå è åãî æåíå". Â ÷àñòíîñòè øèðîêî îñâåùåíà
æàäíîñòü æåíû ðûáàêà, êîòîðîé íå çíàåò ãðàíèö è ñäåëàíû ñîîòâåòñòâóþùèå
âûâîäû.

Êëþ÷åâûå ñëîâà:  Áðàòüÿ Ãðèìì, ñêàçêà, æàäíîñòü, ñòåïåíü ãðàäàöèè, áåçãðàíè÷íîå
æåëàíèå, îáðàç çîëîòîé ðûáêè êàìáàëà.

Àííîòàñèÿ: Ìàêîëà ðóñ áîëàëàð ýðòàêëàðèäàãè ãðàäàöèÿ äàðàæàñèíè òàõëèë
êèëèøãà áàãèøëàíãàí áóëèá, àêà-óêà Ãðèììëàðíèíã "Áàëèê÷è âà óíèíã ðàôèêàñè
ýðòàãè"äàãè èæîáèé âà ñàëáèé êàõðàìîíëàð òàâñèôëàíàäè. Õóñóñàí, áàëèê÷è
õîòèíèíèíã ÷åãàðà áèëìàéäèãàí î÷êóçëèãè êåíã åðèòèëèá, òåãèøëè  õóëîñîëàð
÷èêàðèëãàí.

Êàëèò ñóçëàð:  Àêà-óêà Ãðèìëàð, ýðòàê, î÷êóçëèê, ãðàäàñèÿ äàðàæàñè, ÷åêñèç
èñòàêëàð,  òèëëà áàëèê êàìáàëàíèíã òàñâèðè.

Abstract: : The article is devoted to the analysis of the degree of gradation in Russian
Children's fairy tales, also, the characterization of the positive and negative characters of
the Brothers Grimm's fairy tale "The Tale of the Fisherman and his Men" is given. In
particular, the greed of the fisherman's wife, who knows no bounds, is widely covered and
appropriate conclusions are drawn.

Key words: Brothers Grimm, fairy tale, greed, degree of gradation, boundless desire,
image of goldfish flounder.

Èçâåñòíî, ÷òî âñå ñóùåñòâà è ïðåäìåòû èìåþò ñâîå îòëè÷èå îò òàêèõ ñåáå
ïîäîáíûõ, âêëþ÷àÿ îòïå÷àòêè ïàëüöåâ ëþäåé âñåëåííàÿ íå ñîâïàäàåò ñåáå
ïîäîáíûì. Ýòîò ôèëîñîôñêèé âçãëÿä íà ÿçûêîâûå ÿâëåíèÿ è ÿâëÿþòñÿ îáúåêòîì
èññëåäîâàíèÿ, òî åñòü âñå â ýòîì ìèðå èìååò ñâîþ ãðàäàöèîííóþ ñòåïåíü. Â
÷àñòíîñòè ëèíãâèñòè÷åñêàÿ ãðàäàöèÿ òàêæå èìååò ñâîè ãðàäàöèîííûå ðÿäû.
Ëèòåðàòóðíûé àíàëèç òåêñòà õóäîæåñòâåííûõ ïðîèçâåäåíèé âûñòóïàþò â ðîëè
îáúåêòà ãðàäàöèîííûõ ÿâëåíèé. Â ïîòâåðæäåíèè òåîðèòè÷åñêèõ äîâîäîâ ïðèâåäåì
ïðèìåðû èñïîëüçóÿ òåêñò ñêàçêè Áðàòüÿ Ãðèìì " Ñêàçêà î ðûáàêå è åãî æåíå". Â
ïèñüìåííîé è óñòíîé ðå÷è ðå÷è èìååòñÿ ìíîæåñòâî ïðè¸ìîâ, ñ ïîìîùüþ êîòîðûõ
àâòîð ìîæåò âîçäåéñòâîâàòü íà ÷óâñòâà ÷èòàòåëÿ. Ìåíÿÿ ïîðÿäîê ÷ëåíîâ
ïðåäëîæåíèÿ, ìîæíî ñîñðåäîòî÷èòü âíèìàíèå íà îïðåäåë¸ííîì ñëîâå èëè
âûðàæåíèè. Ïðèìåíèâ ðèòîðè÷åñêîå âîñêëèöàíèå èëè âîïðîñ, ëåãêî âûçâàòü
ýìîöèîíàëüíûé îòêëèê. ×òîáû âçáóäîðàæèòü ÷èòàòåëÿ èëè, íàîáîðîò, ñíèçèòü
íàïðÿæåíèå, èñïîëüçóåòñÿ ãðàäàöèÿ. Ýòîò ïðè¸ì âñòðå÷àåòñÿ â õóäîæåñòâåííûõ
òåêñòàõ íå òàê ÷àñòî, êàê, íàïðèìåð, ñðàâíåíèå, íî íåèçìåííî ïðèäà¸ò ðå÷è
âûðàçèòåëüíîñòü è óñèëèâàåò ïåðåæèâàíèÿ ÷èòàòåëÿ.

Òåðìèí "ãðàäàöèÿ" ïðîèñõîäèò îò ëàòèíñêîãî ñëîâà "gradatio", ÷òî îçíà÷àåò
"ïîñòåïåííîå óñèëåíèå". Èññëåäîâàòåëè âûäåëÿþò íåñêîëüêî çíà÷åíèé ýòîãî
ïîíÿòèÿ. Ïîä ãðàäàöèåé â ëèòåðàòóðå â óçêîì ñìûñëå ïîíèìàþò ñèíîíèìè÷åñêèå
ðÿäû, ñîñòîÿùèå èç ñëîâ, îòëè÷àþùèõñÿ îòòåíêàìè çíà÷åíèé è ðàñïîëîæåííûõ
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â ïîðÿäêå íàðàñòàíèÿ èëè îñëàáëåíèÿ ñåìàíòèêè (ñåìàíòèêà - ñìûñëîâîå çíà÷åíèå
ñëîâà, âûðàæåíèÿ).

Ãðàäàöèÿ â øèðîêîì ñìûñëå (ñîãëàñíî ñëîâàðíîìó îïðåäåëåíèþ èç
ëèòåðàòóðíîé ýíöèêëîïåäèè) - ýòî ôèãóðà ðå÷è,  â êîòîðîé ðÿä ñëîâ, âûðàæåíèé,
ïðåäëîæåíèé, îòíîñÿùèõñÿ ê îäíîìó ïðåäìåòó, ðàñïîëîæåí â ïîðÿäêå
ïîâûøàþùåéñÿ ëèáî ïîíèæàþùåéñÿ ñìûñëîâîé èëè ýìîöèîíàëüíîé çíà÷èìîñòè
÷ëåíîâ ðÿäà. Ýëåìåíòû ðÿäà íàçûâàþòñÿ ãðàäîíèìàìè. Â èõ ðîëè ìîãóò âûñòóïàòü
íå òîëüêî îòäåëüíûå ñëîâà, âûðàæåíèÿ, íî è öåëûå ïðåäëîæåíèÿ.

- "Òàê ðàçâå æå òû ñåáå ó íåå íè÷åãî íå âûïðîñèë? Îíà âåäü öàðèöà, à çíà÷èò
èìååò ìíîãèå áîãàòñòâà", - ñïðîñèëà æåíà. "Íåò, äà è ÷åãî æå ìíå ó íåå ïðîñèòü?"
- "Àõ, - ñêàçàëà æåíà, - äà âåäü íàì æå òàê ñêâåðíî æèâåòñÿ â ýòîé ëà÷óæêå;
ãëÿíü, è äâåðè ïîêîñèëèñü, êðûøà òå÷åò, îêíàì çàâòðà ñòî ëåò áóäåò. Ïîïðîñèë
áû òû íàì ó íåå æèëèùå ïîëó÷øå. Ðûáêà òî, âåäü íå ïðîñòàÿ, à âîëøåáíàÿ.
Íåóæåëè ýòî íå ïîíÿòíî! Ïðîèçíåñåò çàêëèíàíèå, èëè ÷òî òàì åùå - ðàç, è íàì
íîâûé äîì. Èëè äåíüãàìè äàñò, îíà æå öàðèöà".

Äëÿ òåêñòîâîãî àíàëèçà ìû äîëæíû âûáðàòü êëþ÷åâûå ñëîâà, ñëîâîñî÷åòàíèÿ
è ïðåäëîæåíèÿ, ãäå âûðàæàþòñÿ ñòåïåíü æàäíîñòè ãåðîèíè ñêàçêè: íè÷åãî íå
âûïðîñèë?  Îíà âåäü öàðèöà, ãëÿíü, è äâåðè ïîêîñèëèñü, êðûøà òå÷åò, îêíàì
çàâòðà ñòî ëåò áóäåò. Íîâûé äîì èëè äåíüãàìè äàñò. Åñëè âíèìàòåëüíî ñëåäèòü çà
ôèãóðàìè ðå÷è, òî íå òðóäíî îïðåäåëèòü ÿäåðíûå ñëîâà êëþ÷åâûõ ñëîâ. Ýòî:
íîâûé äîì, äåíüãè, âûïðîñè, äâåðü, êðûøà, îêíà, öàðèöà. Òåïåðü ïîñòàðàåìñÿ
ñòðîèòü ãðàäàöèîííûé ðÿä âûáðàííûõ ñëîâ:  îêíà, äâåðü, êðûøà, äåíüãè, äîì.
Äàííûé ðÿä èìååò è îáðàòíûé âàðèàíò- äîì, äåíüãè, êðûøà, äâåðü, îêíà. Ïåðâûé
ñ÷èòàåòñÿ âîçðàñòàþùèì, à âòîðîé óìåíüøàþùèé ñòåïåíüþ ãðàäàöèè. Â
ÿçûêîçíàíèè ñóøåñòâóþò äâå ôîðìû ãðàäàöèè: êëèìàêñ è àíòèêëèìàêñ: à) êëèìàêñ
(îò ãðå÷åñêîãî "klimax" - "ëåñòíèöà"), ïðè êîòîðîì ýëåìåíòû ãðàäàöèè ðàñïîëîæåíû
â ïîðÿäêå íàðàñòàíèÿ íàïðÿæåíèÿ èëè óñèëåíèÿ ñìûñëîâîãî çíà÷åíèÿ; á)
àíòèêëèìàêñ (îò ãðå÷åñêèõ ñëîâà "anti" - "ïðîòèâ" è "klimax" - "ëåñòíèöà")
ïðåäïîëàãàåò îñëàáëåíèå ýìîöèîíàëüíîãî èëè ñìûñëîâîãî çíà÷åíèÿ ðÿäà ñëîâ.
Ïðèìåð ïîñòåïåííîãî ïîíèæåíèÿ çíà÷åíèÿ ïðåäñòàâëåí â òåêñòå
"Èíòåðíàöèîíàëà", õîòÿ ñëåäóåò îòìåòèòü, ÷òî ýòèì ïðè¸ìîì àâòîðû ïîëüçóþòñÿ
ãîðàçäî ðåæå, íåæåëè êëèìàêñîì.

Òåêñòóàëüíîå çíà÷åíèå àíàëèçèðîâàííûõ ñëîâ ÿâíî âûðàæàåò,  ÷òî â õàðàêòåðå
è æåíû ðûáàêà æàäíîñòü ñóùåñòâîâàëà äî âñòðå÷è ðûáàêà ñ êàìáàëîé (îíà æå
öàðèöà, îíà äîëæíà...). Â ñëåäóþùåì òåêñòå ñòåïåíü æåëàíèÿ ãåðîèíè àðõàè÷åñêè
óñèëèâàåòñÿ. Íàïðèìåð:   "Ñëûøü-êà, ìóæåíåê, èçáà-òî íàì óæ î÷åíü òåñíà, à
äâîð è ñàä ñëèøêîì ìàëû; òâîÿ êàìáàëà ìîãëà áû íàì è ïîáîëüøå äîì ïîäàðèòü.
ß áû õîòåëà æèòü â áîëüøîì êàìåííîì çàìêå; ñòóïàé-êà ê êàìáàëå, ïðîñè, ÷òîáû
ïîäàðèëà íàì êàìåííûé çàìîê". Ïðè àíàëèçå ðå÷è æåíû ðûáàêà ñòåïåíü åå æåëàíèé
âñå âîçðàñòàåò, åñëè â ïåðâîì ñëó÷àè, êîãäà îíà åùå íå áûëà óâåðåííîé, â òîì
÷òî êàìáàëà ÷òî-òî ïîäàðèò èëè íåò, ïîïðîñèëà äîì, à òåïåðü, êîãäà îíà âîøëà
â àçàðò íå õî÷åò æèòü â îáû÷íîì äîìå, åé íóæåí êàìåííûé äîì. Â óçáåêñêîì
ÿçûêå ñóùåñòâóåò ïîñëîâèöà " Êóðìàãàííèíã êóðãàíè êóðñèí" , ÷òî äîêàçûâàåò
âíóòðåííèé ìèð ãåðîèíè ,ãäå ãëàâíîé ìå÷òîé ñ÷èòàåòñÿ , öåëüþ æèçíè - ýòî
íàæèâà. Ýòî íàñûòíîñòü âîçðàñòàåò ñòðîêà çà ñòðîêîé òåêñòà ñêàçêè.

Â ñëåäóþùåì îòðûâêå ñêàçêè ìû çàìå÷àåì ðåçêîå âîçðàñòàíèå ñòåïåíè æàäíîñòè
ãåðîèíè ñêàçêè Áðàòüåâ Ãðèìì "Ìóæåíåê, âñòàâàé äà ãëÿíü-êà â îêîøêî.
Ïîäóìàëîñü ìíå, îò÷åãî áû íàì íå áûòü êîðîëåì äà êîðîëåâîé íàä âñåþ ýòîþ
ñòðàíîþ? Ñõîäè òû ê ðûáèíå - ñêàæè, ÷òî õîòèì áûòü êîðîëÿìè".  Æåëàíèÿ æåíû
ðûáàêà  ñêàçêè Áðàòüåâ Ãðèìì " Ñêàçêà î ðûáàêå è åãî æåíå" ïðåâûøàåò æåëàíèé
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ñòàðóõè èç ñêàçêè À. Ñ. Ïóøêèíà "Ñêàçêà î ðûáàêå è ðûáêå". Ñòàðóõà îãðàíè÷èâàåòñÿ
òðåìÿ æåëàíèÿìè, êîòîðûõ  ðûáàê âûïðàøèâàåò ó ðûáêè ( âûïðàøèâàåò èçáó,
ñòàòü öàðèöåé, ñòàòü âëàäû÷èöåé ìîðÿ), à  æåíà ðûáàêà Áðàòüåâ Ãðèìì çàõî÷åò
ñòàòü êîðîëåì è êîðîëåâîé, òî åñòü ïðîñèò íå îäíî, à íåñêîëüêî æåëàíèé.

Íàâåðíî, çíàþ, ÷òî íå ìîæåò îíà òåáÿ öàðèöåé ñäåëàòü, è íå ìîæåò, è íå
ìîæåò!" - "×òî òàêîå? ß êîðîëåâà, à òû ìîé ìóæ, è ñìååøü ìíå ïåðå÷èòü? Ñåé÷àñ
æå ïîøåë òóäà! Ìîãëà ìåíÿ ðûáèíà êîðîëåâîé ñäåëàòü, ñìîæåò ñäåëàòü è öàðèöåé!
Ñëûøèøü, õî÷ó áûòü öàðèöåé! Ñåé÷àñ æå ïîøåë ê ðûáèíå!"

Â ýòîì îòðûâêå èç ñêàçîê ìû íàáëþäàåì äèàëîã ðûáàêà ñ æåíîé. Ðûáàê ÷óâñòâóåò,
÷òî ýòî æåëàíèå åãî ñóïðóãè íå èñïîëíèìî, íî ñòàðóõà óâåðåíà, ÷òî êàìáàëà
îáÿçàòåëüíî âûïîëíèò ëþáîå åãî æåëàíèå. Êðîìå òîãî èçìåíèëàñü îáðàùåíèå
æåíû ê ìóæó , åå îòíîøåíèå ê ñóïðóãó êàê ñëóãàì íàïîìèíàÿ ðûáàêó íà êàêîì
ðàíãå îí ïî ñðàâíåíèþ ñ íåé.

"Íó ÷åãî òû òàì ñòàë? - ñêàçàëà æåíà. - ß òåïåðü öàðèöà, à õî÷ó áûòü ïàïîé!
Ñòóïàé ïðîñè ðûáèíó". - "Àõ, æåíóøêà! ×åãî òû åùå çàõîòåëà? Ïàïîé òû áûòü íå
ìîæåøü: ïàïà îäèí íà âåñü êðåùåíûé ìèð! Ýòîãî íå êàêîé âîëøåáíèê ñäåëàòü íå
ñìîæåò ñäåëàòü". - "Ìóæ! - ñêàçàëà îíà. - Õî÷ó áûòü ïàïîé! Ñåé÷àñ ñòóïàé ê ìîðþ!
Ñåãîäíÿ æå õî÷ó áûòü ïàïîé!"

Îòðûâîê òåêñòà ïîêàçûâàåò, ÷òî ñòàðóõà äàííîé åé âëàñòüþ íàä  êàìáàëîé
îãðàíè÷èâàåòñÿ â ïëàíå åäèíîãî öàðñòâà. Îíà çàõî÷åò ñòàòü ïàïîé Ðèìñêèì.
Æàäíîñòü ñòàðóõè âîçðàñòàåò ñ êàæäîãî ðàçà,  ðàçî÷àðîâàâ ðûáàêà. Ñòàâ ïàïîé
Ðèìñêèì ñòàðóõà îáðåòàåò âëàñòü âî ìíîãèõ öàðñòâàõ è ïîä÷èíåííîñòü  öàðåé è
êîðîëåé. Ëþáîé ÷èòàòåëü ñêàçêè ïðåêðàñíî ïðåäñòàâëÿåò ÷òî, æåíùèíà ïàïà
Ðèìñêèé ñëåäîâàòåëüíî ýòî ÷óøü, âîîáùå â èñòîðèè ïàïà Ðèìñêèìè áûëè ëþäè
ìóæñêîãî ïîëà. Êðîìå òîãî äîëæíîñòü ïàïû Ðèìñêîé èìååò âëàñòü íå äëÿ íàæèâû,
à äëÿ ïðîñâåòåíèÿ íàðîäîâ ìèðà. Òàêæå íóæíî ó÷åñòü ðåëèãèîçíà ëè ñàìà ñóïðóãà
ðûáàêà. Âîïðîñ ðèòîðè÷åñêèé , òî åñòü åñëè áû îíà áûëà áû íàñòîÿùåé ðåëèãèîçíîé
íå ìîãëà áû ïîñòóïàòü êàê íåíàñûòíàÿ ãåðîèíÿ ñêàçêè.

"À! - ïîäóìàëà îíà. - Äà ðàçâå æå ÿ íå ìîãó òîæå ïîâåëåâàòü è ñîëíöó, è ëóíå,
÷òîáû îíè âîñõîäèëè?.." - "Ìóæ, à ìóæ! - ñêàçàëà îíà è òîëêíóëà åãî ëîêòåì ïîä
ðåáðà. - Ïðîñíèñü! Ñòóïàé îïÿòü ê ðûáèíå è ñêàæè, ÷òî ÿ õî÷ó áûòü ñàìèì
Áîãîì!"

Êàìáàëà èñïîëíÿåò âñå æåëàíèÿ æåíû ðûáàêà , íî ñ êàæäîé ïðîñüáîé ðûáàêà
ê êàìáàëå âñå ñèëüíåå ìðà÷íååò è áóøóåò ìîðå. Æàäíîñòè ñòàðóõè íåò êîíöà,
êîòîðîå ìîæíî ïîíÿòü ïî åå æåëàíèþ ïîâåëåâàòü ñîëíöåì è ìåñÿöåì, òî åñòü
ñòàòü ñàìèì Áîãîì. Ìóæ, åùå ñîâñåì íå î÷íóâøèñü, óñëûøàâ ýòè ñëîâà ñ êðîâàòè
ñâàëèëñÿ, íî ïðîòèâèòüñÿ ïðîòèâ æåíû íå ñîèçâîëèë. Ïîñëå óñëûøàííûõ æåëàíèé
ñòàðóõè ñ óñò ðûáàêà, êàìáàëà âîçâðàùàåò âñå ê ïðåæíåìó ñîñòîÿíèþ - ê æàëêîé
ëà÷óãå. Àêòóàëüíîñòü ñêàçêè çàêëþ÷àåòñÿ â òîì ÷òî, îíà îõâàòûâàåò ëþäñêèå ïîðîêè
íå òîëüêî îáùåñòâà ïðîøëîãî âåêà, íî è ñîâðåìåííîñòè, êîòîðûå çàáûâàþò
ýòè÷åñêèå íîðìû è êóëüòóðó  ïîâåäåíèÿõ òåðÿþòñÿ â ñâîèõ æåëàíèÿõ.  Îíà ó÷èò íå
öåíèòü òî, ÷òî èìååì, à ïîòåðÿâøè ïëà÷åì. Îáîáùàÿ âûøåñêàçàííîå íåîáõîäèìî
îòìåòèòü, ÷òî ÿâëåíèå ãðàäàöèè âñòðå÷àþòñÿ âî âñåõ õóäîæåñòâåííûõ ïðîèçâåäåíèÿõ
íå ðàçäåëÿÿ íà ïðîçó è ïîýçèþ èìåþò ñòåïåíü ðîñòà è ïîíèæåíèÿ ëþáîãî ïðåäìåòà
âêëþ÷àÿ ñîñòîÿíèå, æåëàíèå, ðàäîñòè è ïå÷àëè.
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As we know, the matters connected with the problems of synonymy, are widely
discussed in linguistic literature. The level of study of different aspects of English
synonyms is not the same, that is why there is a necessity for learning systematic relations
of phraseological synonyms (PhS), their classification from the point of view of their
structure, lexeme stuff and stylistic background.

Despite common features, lexical and phraseological synonymy are characterized by
totally different peculiarities that reflect the nature of these phenomena. We have to take
into consideration that phraseological units (PhU) are leant on the words and their
structural semantic possibilities, besides, the words inside phraseologism rupture their
sphere of semantic-syntactic interactions and gain their new quality. They submit new
phraseological connections and interactions, which are set inside PhU, and the units
are on their way of becoming synonyms. Due to this fact, we see that lexical and
phraseological synonymies are close but not coincidental phenomena and have to be
separate objects for  linguistic analysis. For  description of all kinds of similarities and
differences between the members of synonymic rows of phraseological units, we have to
analyze synonymy on the words' level as the theory of synonymy of phraseological units
is made on the synonymic base of words.

We can determine synonymy of linguistic units when two or more words and expressions
can be considered synonyms if they have the following three criteria:

1) affinity of meaning;
2) identity of objects and phenomena determined by words;
3) interchangeability of synonyms in the context.
Synonyms are the words and expressions that have at least one meaning close to

logical content in their semantic structure and have the possibility to be interchangeable
while relative or total keeping their semantic structure of the text.

The main feature of synonyms is their semantic affinity or identity between them.
Identity of synonymic phraseological units can be seen in their relativity with one
notion and in communion of objectivity and valence. If  phraseologisms differ in one of
their qualities, synonymy between them disappears:

not to have a rag to one's back;
to live from hand to mouth.
Both phraseological units express the extreme poverty, however, in the first example

we see a description of a man worn in tatters,  in the second one the lifestyle is depicted.
That is why they cannot be called synonyms.

Stylistic differences between synonymic words and expressions can be met less
systematically whereas syntactic and other grammatical differences are mentioned even
more rarely.

However, one has to take into account both stylistic and syntactic differences between
synonymic language units.

Analysis of phraseological synonyms shows the presence of the following types of
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rapprochement:
1.Pragmatic-syntagmatic synonyms:
a) absolute
 get somebody's back up - set up one's bristles - get somebody's dander up - get

one's rag out - get one's shirt of;
b) semantic-stylistic
send somebody about his business, send smb. flying, send smb. packing, send smb. to

the right about, send smb. spinning, send smb. to Coventry, send smb. to hell.
2.Pragmatic synonyms:
a) semantic-intensive
get a scare - to be frightened to death - frighten smb. out of his senses, scared as a

rabbit;
b) emotional-intensive
go over the great majority - go the way of all flesh - kick the bucket.
While determining phraseological synonyms, one should remember about the common

feature that allows them begin synonymic relations. Besides common features,
phraseological synonyms also possess differentiated features:

1.differences in etymological images;
2.semantic differences:
a) differences in gradation of intensity of expressed feature,
b) differences in additional nuances of meaning (connotation).
3.differences in the sphere of use and emotive connotations;
4.differences according the character and the level of combinability with the words.
5.Differences in variation of structural components.
Phraseological synonyms are divided into two groups - adequate and non-adequate.
Non-adequate phraseological synonyms are divided into:
a) ideographic;
b) stylistic;
c) ideographic-stylistic (mixed).
Lexical and grammatical meanings of phraseologisms, determining their semantic

content, and qualified certain language units submit cohesion of form and content. In
modern English there are several phraseological lexical-grammatical categories:

1.nominative PhU - Buridan's ass;
2.adjective PhU - one of six and half a dozen of another;
3.adverbal - fair and square;
4.interjectional - by Jesus!
Phraseological synonymy of English and the character of verbal PhU are determined

by the character of the meaning (peculiarities of the inner structure) of synonymic
phraseologisms and the level of their semantic cohesion and motivation of their lexical
components.

It is the basic difference of synonymy of PhU from lexical synonymy of words, which
does not come out of inner structure of the word.

Peculiarities of phraseological synonymy are determined by semantic and stylistic
features of phraseologisms of every type, that is why three more large groups of synonyms
can be distinguished:

1.idiomatic;
2.non-idiomatic;
3.mixed.
Every group of synonyms is specified by:
1.semantic peculiarities of synonyms;
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2.stylistic peculiarities of synonyms;
3.typical correlation of synonyms as well as ideographic, stylistic, stylistic-ideographic,

which represent the result of their semantic and stylistic peculiarities.
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ÎÑÎÁÅÍÍÎÑÒÈ ÒÅÕÍÈ×ÅÑÊÎÃÎ ÌÛØËÅÍÈß Â ÑÎÂÐÅÌÅÍÍÎÌ
ÎÁÙÅÑÒÂÅ

Þñóïîâà Øîõèäà Áàòèðîâíà
Äîöåíò êàôåäðû "Èíîñòðàííûå ÿçûêè",

Áóõàðñêèé èíæåíåðíî -òåõíîëîãè÷åñêèé èíñòèòóò,
Áóõàðà, Óçáåêèñòàí

Àííîòàöèÿ: Â ñòàòüå ðàññìàòðèâàåòñÿ òåõíè÷åñêîå ìûøëåíèå è åãî âëèÿíèå íà
îáùåñòâî. Ðàçâèòèå òåõíè÷åñêîãî ìûøëåíèÿ âëèÿåò íà ìíîãèå àñïåêòû íàøåé æèçíè,
íà÷èíàÿ ñ èííîâàöèé â îáëàñòè òåõíîëîãèé è çàêàí÷èâàÿ íàøèì ïîâñåäíåâíûì
ôóíêöèîíèðîâàíèåì. Òåõíè÷åñêîå ìûøëåíèå èãðàåò âàæíóþ ðîëü â ðàçâèòèè
ìîëîäåæè, òàê êàê ñïîñîáñòâóåò ðàçâèòèþ íàâûêîâ àíàëèòè÷åñêîãî ìûøëåíèÿ,
òâîð÷åñòâà, ðåøåíèÿ ïðîáëåì è èííîâàöèé.

Êëþ÷åâûå ñëîâà: òåõíè÷åñêîå ìûøëåíèå, îñîáåííîñòè, ïðîöåññ, ñîâåðøåíñòâîâàíèå,
çíàíèÿ, ñïîñîáíîñòè, ïðîöåññ îáó÷åíèÿ, ïðîôåññèîíàëèçì, æèçíü, áóäóùèå ñïåöèàëèñòû,
âûïóñêíèêè, ñàìîðàçâèòèå è ñàìîðåàëèçàöèÿ.

Ñåãîäíÿ òåõíîëîãè÷åñêèé ïðîãðåññ ãëîáàëüíî èçìåíèë æèçíü, ïðèîðèòåòû è
ìåíòàëèòåò ÷åëîâå÷åñòâà. Åùå íåñêîëüêî ëåò íàçàä ÷åëîâå÷åñòâî òîëüêî ìå÷òàëî î
êîìïüþòåðíûõ òåõíîëîãèÿõ, à ñåãîäíÿ êîìïüþòåðíûå òåõíîëîãèè ñòàëè
íåîáõîäèìûì èíñòðóìåíòîì ïðàêòè÷åñêè äëÿ ëþáîé äåÿòåëüíîñòè. È îñîáåííî
âàæåí íåïðåðûâíûé ïðîöåññ ñîâåðøåíñòâîâàíèÿ è òðàíñôîðìàöèè êàê òåõíè÷åñêèõ
ñðåäñòâ, òàê è ÷åëîâåêà êàê ëè÷íîñòè.

Íîâûå ðàçðàáîòêè îòêðûâàþò íå òîëüêî íîâûå âîçìîæíîñòè äëÿ ïðîèçâîäñòâà
è ñîâåðøåíñòâîâàíèÿ ïðîäóêöèè, íî è äëÿ ðàçâèòèÿ íîâûõ ïðîöåññîâ îáó÷åíèÿ.
Ýòî ñâÿçàíî ñ òåì, ÷òî âûïóñêíèêè äîëæíû áûòü êîìïåòåíòíû â òîé îáëàñòè, â
êîòîðîé îíè áóäóò ðàáîòàòü â áóäóùåì. Äðóãèìè ñëîâàìè, ïðîöåññ îáó÷åíèÿ
äîëæåí âêëþ÷àòü â ñåáÿ èçó÷åíèå íîâûõ ñèñòåì, êîòîðûå áûëè èçîáðåòåíû. Îäíàêî
çäåñü âîçíèêàåò âîïðîñ. Âåäü òåõíîëîãè÷åñêèé ïðîãðåññ íàñòîëüêî áûñòð, ÷òî
çíàíèÿ, ïîëó÷åííûå â ïðîöåññå îáó÷åíèÿ, óñòàðåâàþò ê òîìó âðåìåíè, êîãäà
ñòóäåíòû âñòóïàþò â ïðîôåññèîíàëüíóþ æèçíü.

Òåõíè÷åñêîå ìûøëåíèå èãðàåò âàæíóþ ðîëü â ñîâðåìåííîì îáùåñòâå. Ðàçâèòèå
òåõíè÷åñêîãî ìûøëåíèÿ âëèÿåò íà ìíîãèå àñïåêòû íàøåé æèçíè, íà÷èíàÿ îò
òåõíîëîãè÷åñêèõ èííîâàöèé è çàêàí÷èâàÿ ïîâñåäíåâíîé æèçíüþ.

Âëèÿíèå òåõíè÷åñêîãî ìûøëåíèÿ íà îáùåñòâî:
1.Èííîâàöèè è òåõíîëîãè÷åñêèé ïðîãðåññ: Òåõíè÷åñêîå ìûøëåíèå ÿâëÿåòñÿ

îñíîâîé äëÿ èííîâàöèé è òåõíîëîãè÷åñêîãî ïðîãðåññà. Îíî ïîçâîëÿåò ðàçðàáàòûâàòü
íîâûå òåõíîëîãèè, óëó÷øàòü ñóùåñòâóþùèå èçîáðåòåíèÿ è ñîçäàâàòü
èííîâàöèîííûå ïðîäóêòû è óñëóãè, êîòîðûå âíîñÿò çíà÷èòåëüíûé âêëàä â
ñîâðåìåííîå îáùåñòâî.

2.Ðåøåíèå ñëîæíûõ ïðîáëåì: Òåõíè÷åñêîå ìûøëåíèå ïðåäîñòàâëÿåò
èíñòðóìåíòû äëÿ ðåøåíèÿ ñëîæíûõ òåõíè÷åñêèõ, èíæåíåðíûõ è íàó÷íûõ ïðîáëåì.
Îíî ïîìîãàåò ðàçðàáàòûâàòü ýôôåêòèâíûå ñïîñîáû áîðüáû ñ âûçîâàìè
îêðóæàþùåé ñðåäû, çäðàâîîõðàíåíèÿ, ýíåðãåòèêè è ìíîãèõ äðóãèõ îáëàñòåé.

3.Ýêîíîìè÷åñêèé ðîñò: Ðàçâèòèå òåõíè÷åñêîãî ìûøëåíèÿ ñïîñîáñòâóåò
ýêîíîìè÷åñêîìó ðîñòó, ïîñêîëüêó èííîâàöèè è òåõíè÷åñêèå èçìåíåíèÿ ìîãóò
óëó÷øèòü ïðîèçâîäñòâî, ïîâûñèòü ýôôåêòèâíîñòü è ñîçäàòü íîâûå ðàáî÷èå ìåñòà.

4.Ãëîáàëüíûå âûçîâû: Òåõíè÷åñêîå ìûøëåíèå èãðàåò âàæíóþ ðîëü â ðåøåíèè
ãëîáàëüíûõ âûçîâîâ, òàêèõ êàê èçìåíåíèå êëèìàòà, áåäíîñòü, çäðàâîîõðàíåíèå è
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äîñòóï ê îáðàçîâàíèþ, ïðåäîñòàâëÿÿ òåõíîëîãè÷åñêèå ðåøåíèÿ äëÿ ýòèõ ïðîáëåì.
Ïðîäâèæåíèå òåõíè÷åñêîãî ìûøëåíèÿ â îáùåñòâå:
1.Îáðàçîâàíèå: Âíåäðåíèå ó÷åáíûõ ïðîãðàìì, êîòîðûå ñïîñîáñòâóþò ðàçâèòèþ

òåõíè÷åñêîãî ìûøëåíèÿ, â îáðàçîâàòåëüíûå ó÷ðåæäåíèÿ íà âñåõ óðîâíÿõ.
2.Èííîâàöèîííàÿ ñðåäà: Ñîçäàíèå óñëîâèé äëÿ èññëåäîâàíèé, ðàçðàáîòîê è

èííîâàöèé ÷åðåç ïîääåðæêó ñòàðòàïîâ, èññëåäîâàòåëüñêèõ ëàáîðàòîðèé è
òåõíîëîãè÷åñêèõ ïàðêîâ.

3.Ïîïóëÿðèçàöèÿ STEM-íàïðàâëåíèé: Ïîïóëÿðèçàöèÿ îáó÷åíèÿ â îáëàñòè
íàóêè, òåõíîëîãèé, èíæåíåðèè è ìàòåìàòèêè äëÿ ïðèâëå÷åíèÿ ìîëîäåæè ê
ðàçâèòèþ òåõíè÷åñêîãî ìûøëåíèÿ.

4.Ñåòåâîå âçàèìîäåéñòâèå: Ñîäåéñòâèå ñîòðóäíè÷åñòâó ìåæäó èíäóñòðèåé,
îáðàçîâàíèåì, íàóêîé è ãîñóäàðñòâîì äëÿ ñîâìåñòíîãî ðàçâèòèÿ òåõíè÷åñêîãî
ìûøëåíèÿ è èííîâàöèé.

Ðàçâèòèå òåõíè÷åñêîãî ìûøëåíèÿ è ñîöèàëüíàÿ îòâåòñòâåííîñòü:
Ïîìèìî òåõíè÷åñêîãî ðàçâèòèÿ, âàæíî ó÷èòûâàòü è ñîöèàëüíûå àñïåêòû. Ýòî

âêëþ÷àåò â ñåáÿ ýòè÷åñêèå âîïðîñû, âëèÿíèå òåõíîëîãèé íà îáùåñòâî è
îêðóæàþùóþ ñðåäó, à òàêæå âêëþ÷åíèå ðàçíîîáðàçíûõ îáùíîñòåé â ïðîöåññ
ðàçâèòèÿ òåõíè÷åñêîãî ìûøëåíèÿ.

Òàêèì îáðàçîì, ðàçâèòèå òåõíè÷åñêîãî ìûøëåíèÿ îêàçûâàåò ãëóáîêîå âëèÿíèå
íà ñîâðåìåííîå îáùåñòâî, è ñòðàòåãèè åãî ïðîäâèæåíèÿ èãðàþò âàæíóþ ðîëü â
îáåñïå÷åíèè ýôôåêòèâíîãî è îòâåòñòâåííîãî èñïîëüçîâàíèÿ òåõíîëîãèé äëÿ
îáùåãî áëàãà.
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ÔÈËÎÑÎÔÑÊÈÉ ÀÍÀËÈÇ ÊÎÍÖÅÏÖÈÈ ÃÓÌÀÍÈÇÌÀ

Ó.È.Äæàëèëîâà
Ñàìàðêàíäñêèé ãîñóäàðñòâåííûé

èíñòèòóò èíîñòðàííûõ ÿçûêîâ

Àííîòàöèÿ. Äàííàÿ ñòàòüÿ ïîñâÿùåíà àíàëèçó êîíöåïöèè ãóìàíèçìà, êîòîðûé
ÿâëÿåòñÿ ñîñòàâëÿþùèì çâåíîì ðàçâèòèÿ ÷åëîâå÷åñòâà. Ðàññìàòðèâàþòñÿ
õàðàêòåðíûå ÷åðòû è îñîáåííîñòè ãóìàíèçìà â ñðàâíåíèè ñ äðóãèìè ìîðàëüíî-
íðàâñòâåííûìè íîðìàìè.

Êëþ÷åâûå ñëîâà: ãóìàíèçì, ïðàâà ÷åëîâåêà, ÷åëîâå÷åñêîå äîñòîèíñòâî,
íðàâñòâåííûå íîðìû, âûñøàÿ öåííîñòü.

Ãóìàíèçì ÿâëÿåòñÿ íåîòúåìëåìîé ÷àñòüþ êîíöåïöèè ðàçâèòèÿ ñîâðåìåííîãî
ìèðà. Íåâîçìîæíî ïðåäñòàâèòü ñîâðåìåííûé ìèð âíå îòíîøåíèé ÷åëîâåêà ñ
îáùåñòâîì, ÷åëîâåêà ñ ÷åëîâåêîì. È ýòè îòíîøåíèÿ ïðèçâàíû ñêëàäûâàòüñÿ íà
îñíîâå âçàèìíîãî óâàæåíèÿ, ó÷åòå ÷åñòè è äîñòîèíñòâà ÷åëîâåêà.

Ôóíäàìåíòàëüíûå ïîëîæåíèÿ ãóìàíèñòè÷åñêîé êîíöåïöèè èñõîäÿò èç
ñëåäóþùåãî:

ãóìàíèçì ÿâëÿåòñÿ ñâîåîáðàçíûì âîñïðèÿòèåì ìèðà, ãäå öåíòðàëüíîé ôèãóðîé
ÿâëÿåòñÿ ÷åëîâåê, ÿâëÿþùèéñÿ âûñøåé öåííîñòüþ. Ãóìàíèçìîì îïðåäåëÿåòñÿ,
÷òî ëè÷íîñòüþ ÿâëÿåòñÿ èñõîäíàÿ ðåàëüíîñòü, êîòîðàÿ ÿâëÿåòñÿ àáñîëþòíîé â
îòíîøåíèè ñåáÿ è îòíîñèòåëüíîé â ðÿäó äðóãèõ öåííîñòåé. È òîëüêî ëèøü ÷åðåç
îñîçíàíèå ñåáÿ ÷åëîâåê ñïîñîáåí ïîçíàòü è òåì ñàìûì äàòü îöåíêó âñåé îñòàëüíîé
ðåàëüíîñòè ìèðà;

ãóìàíèçì èñõîäèò èç ïðèíöèïà ðàâíîïðàâèÿ ëþäåé ê ñåáå ïîäîáíûì, ïðèðîäå,
ñîöèóìó è äðóãèì ðåàëèÿì, êîòîðûå íàõîäÿòñÿ ïîêà âíå ïîëÿ âîñïðèÿòèÿ ïîñëåäíèõ.
Òàêèì îáðàçîì ãóìàíèçì èñõîäèò èç òîãî, íåò áûòèÿ ÷åãî-ëèáî, ÷òî ïðåâûøå
÷åëîâåêà;

ãóìàíèçì äîïóñêàåò ãåíåçèñ, ýâîëþöèîííîå ïîðîæäåíèå, ýâîëþöèþ ÷åëîâåêà,
òåì ñàìûì îòâåðãàÿ ðåäóêöèîííûé ïîäõîä, êîòîðûé èñõîäèò èç ñâåäåíèÿ ïðèðîäû
÷åëîâåêà ê íåêîìó áåçëè÷íîìó íà÷àëó, áóäü òî ïðèðîäà, îáùåñòâî, íåáûòèå èëè
íåèçâåñòíîñòü.

Èñõîäÿ èç ãóìàíèñòè÷åñêîé êîíöåïöèè ïðèðîäà ÷åëîâåêà èñõîäèò èç ñóùíîñòè,
êîòîðàÿ îáðåòàåòñÿ èì, ñîçèäàåòñÿ è ðåàëèçóåòñÿ èì â ñàìîì ñåáå è â ìèðå, ãäå
îí ðîæäåí, æèâåò è çàíèìàåòñÿ ñîçèäàòåëüíîé äåÿòåëüíîñòüþ.

×åëîâåê ïî ñóòè ñâîåé ÿâëÿåòñÿ òâîðåíèåì, ñóùåñòâîì, ñïîñîáíûì íà ýòàïå
çàâåðøåíèÿ ñâîåãî ðàçâèòèÿ, ñïîñîáíûì ó÷àñòâîâàòü â ïðîöåññå ðîæäåíèÿ ñåáÿ
êàê èíäèâèäà, íàäåëåííîãî ðàçóìîì, ñàìîñîçíàíèåì, êîòîðûé ÿâëÿåòñÿ äîñòîéíûì
ïàðòíåðîì â ðàìêàõ ðàçâèòèÿ ñîöèóìà è ìèðà.

Ïðèíöèïû ãóìàíèçìà ðàçðàáîòàíû ÷åëîâåêîì, êîòîðûå èñõîäÿò îò ÷åëîâåêà ê
÷åëîâåêó, èìåþò ïîä ñîáîé ìèðîâîççðåíèå ìèðñêîãî è îáùåãðàæäàíñêîãî
õàðàêòåðà, îòðàæàþùåå â ñåáå àáñîëþòíîå äîñòîèíñòâî ÷åëîâåêà, íåóêëîííî
ðàçâèâàþùèåñÿ â ñòîðîíó àáñîëþòà ñàìîñòîÿòåëüíûå, ñàìîäîñòàòî÷íûå è
ðàâíîïðàâíûå ñòðåìëåíèÿ ÷åëîâåêà ïåðåä ñîöèóìîì è ìèðîì, îäíîâðåìåííî
ïîçíàííîå è íåïîçíàííîå â íåì [1, 121-126].

Èäåè ãóìàíèçìà ïðåäñòàâëÿþò ñîáîé ôîðìó æèçíåííîé îðèåíòàöèè èíäèâèäà,
êîòîðàÿ èñõîäèò èç ðàöèîíàëüíîñòè, êðèòè÷åñêîãî îòíîøåíèÿ, ñêåïòèöèçìà,
ñòîèöèçìà, òåðïèìîñòè è îïòèìèçìà, æèçíåëþáèÿ è ñâîáîäû, ìóæåñòâà è íàäåæäû,
ôàíòàçèè è ðåàëèçìà.
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Ãóìàíèçì èñõîäèò èç ñòîéêîãî óáåæäåíèÿ â íåîãðàíè÷åííîì ïîòåíöèàëå
÷åëîâåêà, ñòðåìÿùåãîñÿ ê ñîâåðøåíñòâó, â íåèñ÷åðïàåìîé åãî ýíåðãèè
ýìîöèîíàëüíîãî, ïîçíàâàòåëüíîãî, àäàïòèâíîãî, ïðåîáðàçîâàòåëüíîãî è
òâîð÷åñêîãî ïîðûâîâ íà ýòîì ïóòè.

Èäåè ãóìàíèçìà ÿâëÿþòñÿ îñîáûì ìèðîâîççðåíèåì, íå èìåþùèì ãðàíèö, òàê
íå îòòàëêèâàÿ íèêîãî, îíè ñòðåìÿòñÿ íàïðàâèòü ýíåðãèþ ÷åëîâåêà íà äèíàìè÷íîñòü
è ðàçâèòèå, ðàäèêàëüíûé ïåðåñìîòð ñâîèõ êîíöåïòóàëüíûõ îñíîâ, èñõîäÿ èç
òðàíñôîðìàöèé â ìèðîâîì ñîöèóìå è íîâûõ ðåàëèé ðàçâèòèÿ ëè÷íîñòè è
óíèâåðñóìà â öåëîì.

Êîíöåïöèÿ ãóìàíèçìà èñõîäèò èç òðåáîâàíèÿ ïðèçíàíèÿ íàëè÷èÿ èëè
âîçìîæíîñòè àíòèãóìàííîãî â ïðèðîäå ëè÷íîñòè, òàêèì îáðàçîì ïðèçûâàÿ ê
ñòðåìëåíèþ íå îòðèöàòü èõ íàëè÷èå, à ñòðåìèòüñÿ ê ìàêñèìàëüíîìó îãðàíè÷åíèþ
ñèëû è ñôåð âëèÿíèÿ òåìíîãî â ÷åëîâå÷åñêîé íàòóðå [3].

Â ãóìàíèçìå ïðîïîâåäóþòñÿ èäåè î ñïîñîáíîñòè ÷åëîâåêà ê ïðîòèâîäåéñòâèþ
ñâîåé íåãàòèâíîé ñàìîñòè íà ïóòè ê ñàìîñîâåðøåíñòâîâàíèþ è ïðîãðåññà
÷åëîâå÷åñòâà.

 Ãóìàíèçì ÿâëÿåòñÿ ôåíîìåíîì, êîòîðûé ïðèíöèïèàëüíî âòîðè÷åí ê
èíäèâèäàì, à òàêæå ñòîðîííèêàì ãóìàíèçìà, êîòîðûé ñóùåñòâóåò â ëþáîì ñîöèóìå.
Ãóìàíèñòè÷åñêèå èäåè â ïðåäñòàâëåíèè ñàìîñîçíàíèÿ èíäèâèäà âïîëíå îòðàæàþò
âîçìîæíîñòü èñïîëüçîâàíèé èäåé ãóìàíèçìà ïðîòèâ ñàìîãî ÷åëîâåêà è ïîòîìó
ïðèçûâàþò èíäèâèäîâ êîíòðîëèðîâàòü èäåè, èñõîäÿùèå èç âîçìîæíîñòè ãîñïîäñòâà
íàä æèâûì ìèðîì è ïîä÷èíåíèÿ åãî ñâîåé âëàñòè è íóæäàì.

Ãóìàíèçì ÿâëÿåòñÿ íå ïðîñòî ýòè÷åñêîé êîíöåïöèåé, òàê êàê ïåðåä íèì ñòîèò
çàäà÷à ïî ñîáèðàíèþ â åäèíîå öåëîå è ñèñòåìàòèçàöèÿ âñåõ îáëàñòåé è ôîðì
ïðîÿâëåíèÿ ó èíäèâèäîâ ÷åëîâå÷íîñòè. Ýòî îçíà÷àåò, ÷òî â ðàìêàõ ãóìàíèçìà
íåîáõîäèìî êóëüòèâèðîâàòü è èíòåãðèðîâàòü ìèðîâîççðåí÷åñêèå óñòàíîâêè è îáðàç
æèçíè, îñíîâàííûå íà íðàâñòâåííûõ, ãðàæäàíñêèå è ïðàâîâûõ, ñîöèàëüíûõ è
ïîëèòè÷åñêèõ, íàöèîíàëüíûõ è îáùå÷åëîâå÷åñêèõ, ôèëîñîôñêèõ è ýñòåòè÷åñêèõ,
íàó÷íûõ, ýêîëîãè÷åñêèõ, à òàêæå èíûõ öåííîñòÿõ ÷åëîâå÷åñêîãî ñîîáùåñòâà [2].

Ãóìàíèçì ïðîòèâîñòîèò èäåîëîãèè îáùåñòâåííî-ïîëèòè÷åñêîãî âîçäåéñòâèÿ
íà ìàññû, êîòîðûå òåì ñàìûì îðãàíèçóþò, ìîáèëèçóþò è íàïðàâëÿþò ëþäåé íà
äîñòèæåíèå îïðåäåëåííîé öåëè, êîòîðàÿ èñõîäèò èç ñòðåìëåíèÿ êàêèõ-ëèáî ïàðòèé
èëè îáùåñòâåííûõ äâèæåíèé ê âëàñòè.

Íî â òîæå âðåìÿ ãóìàíèçì ÿâëÿåòñÿ îñíîâàíèåì äëÿ âîñïðèÿòèÿ äèàïàçîíà è
óòâåðæäåíèÿ ìíîãîîáðàçèÿ, ïëþðàëèçìà ïîëèòè÷åñêèõ öåííîñòåé, òðåáóÿ îò íèõ
ïðèçíàíèÿ îáùå÷åëîâå÷åñêèõ öåííîñòåé, ê êîòîðûì ñëåäóåò îòíåñòè ïðàâî íà
æèçíü, ñâîáîäó è ñîáñòâåííîñòü.

Ãóìàíèñòè÷åñêèå èäåè íàïðàâëåíû íà äîñòèæåíèå ëèøü öåëåé, ñâÿçàííûõ ñ
äóõîâíûì ðîñòîì è ðàçâèòèåì ÷åëîâå÷åñòâà, êîòîðûå ñîãëàñóþòñÿ â îáùåì ñìûñëå
ñ äîêòðèíîé äåêëàðàöèè ïðàâ ÷åëîâåêà, ìåæäóíàðîäíûõ ïðàâîâûõ íîðì â îáëàñòè
ýêîíîìè÷åñêèõ, ïîëèòè÷åñêèõ, ãðàæäàíñêèõ è êóëüòóðíûõ ïðàâ ÷åëîâåêà,
îñíîâíûìè ñâîáîäàìè, çàêðåïëåííûìè â Åâðîïåéñêîé êîíâåíöèè î ïðàâàõ
÷åëîâåêà.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

62

Ñïèñîê èñïîëüçîâàííîé ëèòåðàòóðû.
1.Áîðçåíêî È.Ì., Âàëåðèé, Êóâàêèí Â.À., Êóäèøèíà À.À. Îñíîâû ñîâðåìåííîãî

ãóìàíèçìà. - Ì.: Ðîññèéñêîå ãóìàíèñòè÷åñêîå îáùåñòâî, - 2002 ã. - 350 ñ.
2.Êóðòö Ï. Çàïðåòíûé ïëîä: Ýòèêà ãóìàíèçìà. - Èçä. 2, èñïðàâëåííîå - Ì.,

2002.
3.Ñîâðåìåííûé ãóìàíèçì: Äîêóìåíòû è èññëåäîâàíèÿ/ Îáùàÿ ðåäàêöèÿ: À.Ã.

Êðóãëîâ, Â.À. Êóâàêèí. - Ì., 2000.



"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ
ÇÀÌÎÍÀÂÈÉ ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ ÎÌÈËËÀÐÈ"

63

TADQIQOT.UZ
ÒÎÌÎÍÈÄÀÍ ÒÀØÊÈË ÝÒÈËÃÀÍ

"ÇÀÌÎÍÀÂÈÉ ÒÀÚËÈÌÄÀ ÐÀ£ÀÌËÈ
ÒÅÕÍÎËÎÃÈßËÀÐ: ÔÈËÎËÎÃÈß ÂÀ

ÏÅÄÀÃÎÃÈÊÀ ÑÎ¥ÀÑÈÄÀ ÇÀÌÎÍÀÂÈÉ
ÒÅÍÄÅÍÖÈßËÀÐ ÂÀ ÐÈÂÎÆËÀÍÈØ

ÎÌÈËËÀÐÈ"

Ìàñúóë ìóõàððèð: Ôàéçèåâ Øîõðóä Ôàðìîíîâè÷
Ìóñàµµèµ: Ôàéçèåâ Ôàððóõ Ôàðìîíîâè÷

Ñàµèôàëîâ÷è: Ôàéçèåâ Øàõðàì Ôàðìîíîâè÷

Editorial staff of the journals of www.tadqiqot.uz
Tadqiqot LLC the city of Tashkent,
Amir Temur Street pr. 1, House 2.

Web: http://www.tadqiqot.uz/; Email: info@tadqiqot.uz
Phone: (+998-94) 404-0000

Êîíòàêò ðåäàêöèé æóðíàëîâ. www.tadqiqot.uz
ÎÎÎ Tadqiqot ãîðîä Òàøêåíò,

óëèöâ Àìèðà Òåìóðà ïð. 1, äîì-2.
Web: http://www.tadqiqot.uz/; Email: info@tadqiqot.uz

Òåë: (+998-94) 404-0000


