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OUJIOJIOTUA ®PAHJIAPVHU PUBOKJIAHTHUPUIII
NVINIOATU TAOKUKOTJIAP

OHA TWJIHN JAPCJIAPUIA NTHHOBAIIMOH METOJIMKA XAKHUIA

Hapeuza Paxumosa
Dapzona waxap 10-ymymmavium
MaKmaou ona muau YKUmMyeuucu

AHHOTanusi: Makonana yMyMTabIuM MaKkTabJapuaa oHa THJIM JApCIapUHUHT Kail TapTuoIa
o6 Gopwmmn Xakuaa GuUKp OWIaupwiIaau. XyCycaH, OHa TWJIM Japciapuaa uHTepdaos Ba
WHHOBAIMOH TEXHOJIOTUsUIapaaH (oitnataHuiiHUHT ad3auIMKIapy KypcaTuiiam.

KauuT cy3aap: oHa Tiiu gapciapu, HHTepQaos ycyiuiap, TabJIuM TEXHOJIOTHsUIapy, THHOBA-
[IMOH TaBJIUM yCyJUIapH, YHUH TONIIUPHUKIAP.

Ona TWIM MalIFyIoOTAapu ¥3 Ty3WIMIIMra Kypa Xap Oup ypraHuiajurad THJI XOAHMCACUTa
YKyBUM IBTUOOPHHU KapaTHUILNW, YHU WKOAWN (aoinuaAT KypcaTUIIWra YHAAIIH, Y3JIUTHHA Ha-
MOMMII ATUI UMKOHUSTIAPUHM SPATUILIH JIO3UM.

VHHOBAIIMOH TaBJIUM TEXHOJOTHSUIApH, MHTEp(}AoN yCynaard mapciap XOpHXK TaKpuOacH
cudarua negarorukara xamjaa Oapuya (paHJapHUHT YKUTHUII METOAMKACUTa KHUPUO KeIraHIUru
Xe4 Kumra cup smac. JlyraBuil )xuxartinaH “‘unmosayus’” TyUIyHYACH WHIVIM3 TUIUIAH Tap:KUMa
KWIMHTaHjaa “innovation” — “sHeunux xupumuw’’ JI€TaH MabHOHM aHIIaTaad. MasMmyHaH
3ca TylIyHYa HETW3ula ‘“uHHosayus” TyIIyHYaCH MYyallsiH TU3MUMHHUHT WYKH TY3WIAIIUHU
y3raprupuira Kapatuirad GaoausTHU udoaatanm.

VHHOBaIMSIHUHT KYPUHUIIIAPU: SIHTH FOSUIAP, TU3UM EKU (PAOTMAT HYHAIUIIIMHY Y3rapTUPHUILTa
KapaTwiral aHWK Makcaajap, HOaHbaHAaBMW EHOAIIyBiIap; oAaTHil OynMaran TtamalOycnap;
WIFOP MII yCITyOnapuaup.

Tapaum MHHOBaLMSUIApU TAaBJIMM COXacH €KUM YKyB jkapa€HHa MaBKyJ MyaMMOHHU SHIMYa
€HIIalIyB acoCH/Ia €YU MaKCaAnuIa KyJUTaHWINO, aBBAITHIaH aHYa caMapalid HaTKaHu Kago-
JaTiaay OJIAJIMraH IMIAKJI, METOZ Ba TEXHOJIOTHSUIAp CaHaldaaW. TabauM MHHOBALMSUIAPU “‘MHHO-
BaIMOH TabJIMM~ 1e0 XaM HOMJIAHAIH.

OHa TWJIM Japc MaIIFyJIOT/Iapu JaBOMHJIA TabIUMUN YiuHIapaaH GhoigaaHuiln MyalsH Ja-
paxana w341 OYiIMoru jo3uM. UyHku Oy YKyBUMJIAPHHUHT CY3 OOWIMIMHM OLIWUPHINTA, CY371aH
TYFpu Ba YpuHIN GoiaanaHui (oijalaHuIl MalaKaJapuHH MAKIJIAaHTUPUIITA, HYTK IapOUTH-
NaH Kennd 4uKuO, GUKpHU OF3aKH Ba €3Ma Tap3[a TYFpH, PaBOH MQoaaaira Xu3Mar KUIMOFH
kepak. HlyHuHraek, napc xapa€Huaa Ky/UIaHWIQIUIaH TabJIMMUN YUUHIAp aliHaH MaB3y 103a-
cunad OYyIMoru Makcaara MyBodukaup. by nmegaroraunr maxcuii Taxpudacura 60rauK 0ynuo,
y JapCHUHT Kaiich KucMmuna Oy BocUTanapAaH (ponlgaTaHUIIN ¥3 UXTUEPUAA OYIUIIN XaM KaTTa
axaMmusrra ora.

My ypunga Oy coxana onu0 Oopuiran ailpuM HM3JTaHMUIUIAPHU XaM KYpuO YTl Makcaara
MyBohukaup. A.bobomyponoBanuHr “OHa THIM TaBIMMH KapaéHuaa YHUH-TONMIIMPUKIAPIaH
doligamanun’ MaB3ycHUJard Ieaaroruka (GaHmapyd HOM3OIM WIMHUN Japa)KacWHU OJUIN y4yH
€3wIral AMccepTalysCl XaM KarTa axaMusATra MOJIMK MacajlaJlapHM Kampad OJraHiuru Ou-
naH axpanu6 Typaau. OnuMa ¥3 unulapuja “...0Ha TWIMJIAH YKyBUMiapra oepuiaauras yiuH-
TOINIIMPHUKJIAPHA MYypaKKaOIMK Japa)kacura Kypa yd Typra akpaTuil MyMKUH:

1) KaiiTa XOTHpJIaLIra acoCJaHIaH YHUUH-TONILIUPUKIAP;

2) KHCMaH WXOIUi (aomusT KYpCaTHIITa acCOCIaHTaH YHUH-TONIIUPUKIAP;

3) wxoauil YUMH-TONIIHPUKIAP”.

Tabnmumuil VAMHIApHUHT caMapaJopiITH IIyHAAKH, ynap Hadakar AapCHH YKyBUHMTa Te3
eT0 OOpUIIMHM TabMMHJIANAM, Oanku YKyBUMIApHU (aHra OYiraH KU3UKUIIMHU OPTTUPHILITa
XaM Xu3MaT KWIaIu.

BbyryHru 3aMoHaBUI TEXHOJIOTHUSIIAP PUBOXKIIAHACTIAH BaKTAA, aHHUKCA, YKUTYBUMIApUMU3ra
SPKUHJIMK OEpWIMIIM YJIApHUHT Y3/lapujga Mamxyz OYiaraH HMHHOBALMOH TEXHOJIOTUSIIAPHU
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KYJLTalIapy yayH ityn oun6 Gepayu. YKUTYBUMIAp AAapCIapHH CaXHANAIITHPHITaH yCyiiap-
Jla TAIIKWI 3TUO, yIapHU XKOHIU Tap3zaa onud Oopa 6onuaaunap. CaxHaJalITHPUWITaH aapciiap
YKyBUMJIApHU MYCTaKuJ (UKpiamra, Xaérna Y3uHU TyTa OWiuInra, ailpum YKyBUWIAp YUyH
KYpUIIl OpKaJId MaB3yHH aHIIad onmuira épaam oepanu. Jlemak, YKyB (HaomusiTh Ma3MyHHHUHT
TYNAKOHIM EPUTWIMIINAA TabJIUM IIAKJIM, METOA Ba BOCHUTAJAPUHUHI axXaMUSATH KaTTa.
Vaap YKyBYMHMHI HMKOHMATIADUHU 103ara 4YMKapuil, OMIMM Ba KYHMKMAa Ba MajlaKaJlapHHH
Kypcatub Oepuin yuyH KyJdad IIapT-IiapouT sipatu® Oepanu. Y3 HaBOaTtuaa YKyBUMIAPHUHT
€Ill, TCUXOJOIHK, (PU3MOJIOTUK XyCyCUsATIapu, OWIMM Japa)kacH, AyHEKapallMHUHT  KYJIaMu
XaMmJa YyJapHUHT (aoUIMIM camapaid, WIFOp, HOAaHbaHABUH TabJIMM LIAKIHM, METOAU Ba
BOCHUTAJIApUHM TaHJAIl, YyJIapAaH Makcaara MyBOQUK QoHAamaHWII y4yH TYpPTKH OYiaiu.
bynna, anbarta, YKUTYBYMHMHT VpHH HUXOATHa Karta, uyHk, y JTC, YKyB pexacu
JacTypH, IIYHUHTACK, TapCiuK, KyulanManapaa oenrninald Oepuwiran MyaiistH MaB3y xamaa ¢as-
HUHI y3ura XOC JKMXALJIapd, MaBxKyl IEJaroruK apTr-IapouTiap, YKyBYWIAPHUHT €I,
NICUXOJIOTHK XYCYCHSITIIApW, YIAPHUHT Xa€THUH OJXTHEKU Ba KU3UKUIIJAH KeIud YuKuo,
TaBJIUM METOAJIApU Ba Japc INAK/UIApUHM V3U TaHjaiiau. byHoa VYKUTYBUMHUHT OWIUM
Ba Majaka Japakacu, TyHEKapallu, WKOJIKOPJIWIM, Ba3uUsATHU Oaxonail onumM xamjaa yHra
MYBO(QUK TE3KOp XapakaT Kuja OJUII JIAEKATH MYXUM YpUH TyTaJHu.

OHa THJIM Japcajapuia MHHOBALMOH TabJIUM JoMpacura Typiu YiuHiapaaH ¢oiganaHuil
xaM kupaau. by yitnanap ¥3 mazmyHura kypa Oup-6upunan ¢apkianaau. AMHUKca, OOLUTaHFUY
CUH(] YKYBUMIAPUHUHT HYTKUHHU PUBOXKJIAHTUpUIITa Kapatuiarad “Kum kyn cy3 toma onaau?”
Yituau Oy Oopajnaru camapanu BocuTajapaaH oupunup. YOy YiuHHH oiaul Oopumina cuH
YKyBuUMJIapHIa TapKkaTtMa marepuamnap Oepuiaau. Tapkarma marepuainiapra xapgmap €3unaiu.
Cund ykypummapu Oem rypyxra OynuHagu. YKyBUWIAp Y3 Typyxjapuaa kamoa Oynud Oup
noHa xapd €3mnrad TapkarManu onagwiap. ['ypyx ykyBumnmapura BakT Oepmiamu. Iy Bakr
n4Yusia YKyBUMTIAD

y3mapu Kysutapura onrad  xapdmaH OommmaHuO E3unamurad  cy3nmapHu - Yitma® Ttommb
ésumnapu kepak. Kalicu rypyx ab3onapu Ky ¢y3 yitnad Torncanap Ba €3u0 dyukcaiap, my rypyx
ap3oyiapu “ronuO” ned Tomuiaau Ba parOamiiaHTupuO Oopuiaau. by yiinH OomnutanFud cuH®
YKyBUMIIApU YUYH )Ky[a KaTTa axaMmusTra sra xucoonanaau. Uynku Oy € gaBpuaa YKyBuMIapaa
XOTHpa, UAPOK Ba AMKKAT KaOwiap sxumM unutaiau. by sca YKyBumimapHMHT Kymiald cy3napHu
€1 onMIIapura Ba aHa Iy Cy3/ap OpKaJld TacaBBYpP MMKOHUSATIAPUHUHI sHa/la KEHraluIIura
UMKOHMAT spaTWIaAd. DHI MyXHMMH YKYyBUMJIADHUHI €3Ma Ba OF3aKM HYTKJIApU MIAKJJIAHAIH.
Jlyrar OOMNMKIApU COH Ba CUQAT )KUXATUAAH KYTIasiIH.

bomutanrud cuH(uapaa KyJulaHWIaJurad TEXHOIOrUsAnapaan sna oupu “Cy3HUHT YpHUHU
Tonuul” YHUHUAMP. YHMHHM YTKa3uIIJaH OJNJMH YKUTYBUM €3yB TaxTaja €KUM KapToukaaa
webpui napyanapuu €3u0 Tapkaraau. Kaproukamaru adipum cysnap TymupuO KOIIUPHIIAIN.
YKUTYBUM YKyBUMJIApaH CY3JMapHUHT YPHUHM TONMUO &3mmHM  Tanad »Taau. byHnmai
VHMHIapHA YTKAa3WIl YKYBYWJIAPHU MaHTHUKUNW (QUKpiamra Ba JIyFaT OOWIMIMHHM OIIWPHIII-
ra &épmam Oepanu. Hamyna:

bor smmaiian, Y smuaigu,

........... OwraH.  ......... OWiaH.
Hana smuap Tor smHaiau
........... Owia. ......... OniaH.

VKyBuHnap O4MK KOJNraH Cy3map YpHUra MOC KeJaauraH TYFPU IKaBOOHM TOmMO &3umii-
napu kepak (00rOOH, TeXKOH, 0o, JIoa).

WNuTtepdaon tabiuM MoOXMSTHra Kypa CyXOAaTHUHI “YKyBUM — axOOpOT - KOMMYHHKAIMOH
TEXHOJIOTUsUIap” MAKINAA TAIIKWI 3TWIMLIIM YKyBUMJIAp TOMOHMJIAH MYCTAaKWJ paBUILJa E€KU
YKUTYBUM paxOapiauruia axoopoT TEXHOIOrusAIapu €paaMuaa OUIuM, KYHUKMa, MalaKaJapHUHT
Y3MalTUPUIUIINHY aHIVIATAaH.

Bbynnait uarepdaon tabauM Typiapu ram OyiaakiapuHU Ypraruiiga XaMm MyXuM camapa Oe-
panu. XycycaH, TYJIJAMPYBUM MaB3yCHHU YKyBUMJIApra TYIIYHTUPHII Ba YJIAPHUHT IIy MaB3y
Oyiinua srajutaraH OMJIMMIIApMHU TEKIIUpHUILIA XaM Oy KaOu ycymaap MaxcCyaAopiaurud Ouinax
axpanub Typaniu.

TyaaupyBum — ¥3 XOKUM cy3ura OomkapyB ityim Onnan 00FaaHn0, Oy Cy3 aHIIIaTTaH Xapakar,
npenMert, 6enrura HucOaraH oObekT OYynub kemaguran Oynak. Jlemak, TYIIUpyBUM KECUMHUHT
OOBEKT BAJICHTIUTUHHU TYJIIUPUO KETyBUM KENUIIMKIM Ba KYMAaKYWIM MOPQOJIOTHK MIAKIIIap
opKaym pyéOra uWKaaWraH ram Oymarumup.
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TynnupyBun Kyiugarn Mop(OJIOTHK IIaKjIap acocuia HaMoEH Oyiamu:

1. Or:

a) OT + TYIIyM KEIUIIUTU: WebpHU €01a0u, Xam €é30um;

0) OT + BOCUTa KEJIMIIUKIAPU: Y3YMOAH eOu, Kumoboaun YVKUOUK;

C) OT + KYMaKuu: Kumood Xaxuoa >uumoum,

2. Oamour:

a) KMIIWINK OJIMOIIM + TYIIYM KEJIHUILUTH: CeHU KypOoum,

0) KUIIMJIMK OJIMOIIM + BOCHUTA KEJIUIIHMKIAPH: YHed Oepoum,

C) KUIIWJINK OJMOIIM + KYMaK4dH: y XaKkoa Suumoum,

1) KypcaTHI OJIMOIIM + KEJIHMIIUK: yuanea amaoum, YUaHu KypouM.

3. CoH + KeNUIIMK: UKKUHU UKKUSA KVULOU.

4. xapakat HoMmH OwnaH: Jlatnaknune kemuwuea 6oxma, xerucxuuea 6ox (Makon).

5. Omnamran  cysnap:

a) omnamran cudar: Axwudan 60e Koaap;

0) otnamrad pasuil: Kynoan Kyéw xouub xymyimac (Maxon).

C) YHIOB cYy3iap OwnaH: Axa wyHOa meH 2anadba ypacuHu Suumoum.

n) épaamMyuu, TaKIUIUNA cy3nap OwnaH: - Xa, matiniu, 1eKuHuHY Xam Kypuul Kepax.

by 6ynak xapakar Ba 0ObEKT opacuaard MyHOCaOaTHUHT Typura Kypa UKKAra OYJauHaau: BO-
CUTANIU TYJNIUPYBYU Ba BOCUTACU3 TYJIAUPYBUH. BocuTanu TyaaupyBum — ¥3 XOKuM Oynarura
Oornanu0, nury Oymak opkaiau uQoJanaHraH XapakaTHUHT fo3ara KeluIIuaa Kypos - BOCHUTa
BasudacuHu Oaxxapaau. Bocuracus TY1anpyBun — XokuM O0ynakaa ndoia KUIMHTaH XapaKaTHU
6eBocuTa y3ura KalOyn KWiIraH MpeIMETHU OMJIMPYBUU TYIIUPYBUH.

By mabnyMotnapaan cyHT Kyiuaara uHTepdaol ycymuiap acocuaa YKyBUMIap OMITHMHHA TEK-
IIUPUIIT MYMKHH.

“by menuku!” rpammatuk yiuHu acocuaa “Kecum”, “Era”, “Anuxnosun”, “TynaupyBun’
Ba “Xox” rypyxjiapura OyIuMHUHT. MaTHa KYJUTaHraH rarmuiap/iad Y3UHIUu3ra Teruiuin 0yIakHu
aXpaTtuO OJIMHL.

Exu

VY. XomumMoB acapiapufiaH OJMHraH ymly ramiapjia WIITHUPOK eTraH TYJIIUpyBUMIapHU
aHuKJIaHr. TYIaupyBYMHUHT HUMa cabalbmaH cy3 KEHraWTUPYBUYMCH €KAHIIWTHra W30X Oepuiira
Xapakar KUJIUHT.

1. Myzagpgpap epoa émean nopmpenunu scaxm ounran wikud onou. 2.0xwom cxoe 1apu
Towxenm kyuanapu yymoau uHuea yxuiad kemaou. 3. Anumapoon 4otHu O1apKaH, 3UMOan yHed
Kapab Kyuou. 4. ... Ammo Kaumuw UyIuHU MonoImMac, AHa Mav Oulan mackun oepapou y3uea. S.
Yaap ymmuwnapu xaxuoa, bonranux xomupanapu mygpucuod y30K-y30K 2aniamud ymupumiapou.
6. Anumapoon Kyau ounam oepaza momonHea UMo Kuiub saua Kynou.

Xap O6up coxaza MHHOBAIIMOH TEXHOJOTHUSIAp KEHT KYJUTaHUIAETTaH XO03UPTy BaKT/a MakTad
YKyBUMJIapU YUyH Japc MAIFyJIOTiapuaa Typiau Xul uaTepdaon Meroiapaan Goiaananum 0o-
Jajap/ia OHa TUJIUTa KU3UKHUIIHUHT OPTHUIINTA Xam/Ia J1apc *Kapa8HUHUHT SHA/JAa camapaiiy Tall-
kutanumura épaam o6epaau. Texnonorusnapaan Hadakat TYIIUPYydHd MaB3ycuaa, Oanku 6apua
MaB3ynap/a (oigananum MyMkuH, Oy 3ca ¥3 HaBOATHA NIENarOTHUHT Maxoparura XaMm OOFIHK.

Xynoca cudaruaa nryHd aiTUII MyMKAHKH, OHA TUJIH Japciapy y9yH OUp KaTop MHHOBAIOH
TabJIUM Typilapu MaBxyn OYnuO, ymapHuHT Oapuacu (akar Ba (akar YKyBUWIAPHUHT TabINM
cu(aTuHM OIIUPHUINTA XU3MAT Kuiaan. by KaOM MHHOBAIMOH TABJIUM TYpiapH YKyBUHIAPHUHT
mapcra OynraH KU3WKWIUIAPWHU OMIMPHINTAa Ba OF3aKH Xamja €3Ma CaBOIJIApUHH OMIMPHIITA
XH3MaT KHJIAIH.
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TPYJHOCTHU U3YYEHUU KATEI'OPUU POJA B U3YUYEHUU PKU

Munznueszosea Munzcopa Munzbooesna

Yuumenvnuuya wixonvt Ne30 Capuacuiickozo paiiona
Hcemounosa Moxuzyn Hlyxpam ku3u

Cmyoenmrka Tepmesckozo I'ocyoapcmeennozo Yuueepcumema
Tenegpon+998(90) 9770398

mohigull898@gmail.com

AnHoTtanusi: B 1ol cratse onpenensieTcs ocHoBHas npobiema B uzydenun PKU. 3xeck peus
uAET O KaTeropuu poja, KOTopasi OTCYTCTBYET B Y30€KCKOM SI3bIKE.

KuoueBblie c¢j10Ba: poj CyIIECTBUTENBHBIX, MYCKOH PO, KEHCKUN poJ, OOImMid poia, co-
IJ1acoBaHue, CKIIOHeHHe, cyhdukce, onpenencHue, ckasyemoe, IpoIIe/Iiee Bpems

JInst M3ydaromero pyccKoro si3blka Kak MHOCTPAHHBIA, Y KOTOPBIX POMHOM SI3BIK SIBIISICTCS
y30€eKCKUH, IpU U3YyYEHUH BO3HUKAIOT MHOTHMe TpyAaHocTu. Kareropus poga — 310 camas
[JIaBHAas ¥ MepBoovYepenHas TPyAHOCTh. M3-3a TOro, 4To B Y30€KCKOM SI3BIKE OTCYTCTBYET Ka-
TEropusl poja, IPU U3YUYEHUHU ITOM TEMBI Y BCEX: U Y B3POCIBIX, U Y MaJIbIX BO3HUKAET BOMPOC:
«Cy1iecTByeT JM OJHO MPABUIIO OMPEJEICHUE POAa, U3YUYUB KOTOPOTO YEIIOBEK CMOXKET Pa3iv-
yare pox 6e3 ommoOku?» Ecnu nmpoBomum onpoc, OOJIBIIMHCTBO JIOACH 0TBeuaroT: «B pycckom
SI3BIKE €CTh TPHU pofa». HecMoTps Ha MpaBWIBHOCTH AAHHOTO MpPaBWJIA JO CHX MOP BOIPOC O
KaTeropuu poja OCTAETCSI OTKPBITHIM.

C OIHOW CTOPOHBI, ATO CBSI3aHO CO CJIOBAaMHM MATKOM OCHOBOHW. Beab OHM OTHOCSTCS WU
K MY>XCKOMY POJy, WJIH K XEHCKOMY. A ¢ Jpyroil cropoHsl Het. Iloromy 4TO cioBa ¢ MSTKOU
OCHOBOH yke 00MafaroT JeKCHYeCKHe M TpaMMaTHUYeCKHe MPU3HAKH, U B 3aBHCHUMOCTH ITHX
MPU3HAKOB MBI CMOXKEM TOYHO ONpPENETUTh POJA JAHHOTO CJIoBa. BO-NEpBBIX, CIOBAa C MSTKOM
OCHOBOM, OTHOCSIIIIETOCS] K MY>KCKOMY POAY, CKJIOHSIFOTCS KaK CJIOBAa MYXCKOTO pojia C HYJEBbIM
OKOHYaHWEM: KOHb, KOHsI, KOHIO, KOHSI, KOHEM, (0) KOHE. A ClIoBa C MSATKOM OCHOBOM, OTHOCS-
IErocs K JKEHCKOMY POy, UMEET OTHelbHas (GopMa - TPEThE CKJIOHEHHWE: JIONIA/b, JIOIIAJIH,
JoLIaAu, JIOMIA b, JIOMAbI0, (0) Jomaau. YToOsl onpeAenuTs pojl ClioBa ¢ MSTKOH OCHOBOW,
HY)KHO €r0 CKIIOHSThb. Bo- BTOpBIX, cioBa ¢ cypduKcOM -apb, -T€Ib OTHOCSATCS K MY>KCKOMY
POy, KOTOpbIe OONBITMHCTBO M3 HUX 0003HAYAIOT Ha3BaHUs Mpodeccuii. A psiji CIOB C OKOHYa-
HUEM — OCTh (- HOCTh, -€CTh) C 3HAUEHHUEM OTBJICUEHHOCTU OTHOCSTCS K KEHCKOMY poxay. Emié
CJIOBa 3aKaHYMBAIOMIMECS HA -Ob, -Bb, - b, -3b, -Cb, -Th, C UCKIIIOYCHHUEM CJIOB TOITyOb, JIeOeb,
JIOK]Tb, TBO3/1b, OTHOCSTCS K KeHCKoMY poxay. Emé mo kaury «IIpaktuueckasi rpaMMmaruka pyc-
CKOTO s13bIKa» P. TanumnoBoy, B c0BaxX 3aKaHYMBAIOIIKECS CO 3BYKOM XK, 4, III, 11, €CJIA OTHOCSITCS
K MY>KCKOMY POy, B KOHIIE HE TMHILETCS b, a B CJIOBaX EHCKOTO poja muiietrcst OykBa b. (HOX,
Ms4, TOBApUIIl, POXKb, PeUb, BEIIlb)

Kpome 370l rpynmsl CIIOB B PYCCKOM SI3BIKE CYIIECTBYIOT CJIOBa OOIIETO pojaa, KOTOpbie 000-
3HAYAIOT JIUIO U KEHCKOTO, U MY>KCKOro Tojia. B Tpymax XieOuHCKol cioBa o0IIero poja orpe-
JEJSIIOTCS KaK TPyIa MEXIy MYXKCKOTO U JKEHCKOro pona. B kuure bapanoBa maércst takoe
onpeneneHue: «HekoTopbie CyIeCTBUTENbHBIE C OKOHYAHHEM -a, -5 0003HAYArOIINE KaueCTBO
JrONIel OTHOCATCS K MYKCKOMY POAY €ciid 0003HAuYaloT JIMI] MYKCKOTO TOJa, UIH K KEHCKOMY
poxy eciu 00O3HAYAIOT JHI] *KeHckoro nona. Hampumep: Takoii 3aaupa AHzapromna wid Takas
3anupa Taus». CloBO «3aaupa» OTHOCUTCS U K MYyXCKoMy (AHmpiomia), u K skeHckomy (Tamst)
POy, TO €CTh OHO CJIOBO 00MIIEro poaa. Yu€Hblld 3eJeHUH MOMAYEPKUBACT, YTO €CIIH 1O CONep-
YKAHUIO TIPEIJIOKEHUSI MOXKHO ONPEJEIUTh PO ATOTO CJIOBA, TO €ro CIeAyeT yKa3arb. JTo Mara
Takas Hepsxa. JDToT Bomons Takoit 3acons. B manHbIX mpumepax mms «Maima» OTHOCHUTCS K
JKEHCKOMY POy, TIOOTOMY CJIOBa «HEpsixa» 0003HAYaeT JIMIlA KEHCKOTO ToJa, a uMs «Bomomsi»
— 3TO MYKCKO€ MM UM CJIOBa «3aCOHs» 0003HAYaeT Jiuia My>Kckoro noia. Ecau pox ompene-
JUTh HEJb3s, TO HAJO0 YKa3bIBaTh: UTO ATO CYIIECTBUTENbHOE 00I1Iero poaa. MHaue y unrarens,
M3YYalollero pyccKoro si3blka Kak MHOCTPAHHBIN, MOSABIIAIOTCS TPYIAHOCTU U HEMOHSITHOCTD.

EcrectBenHo, ux ynorpebieHuEe HE pa3rpaHUYMBACTCS MO-JIEKCUUECKHU, HO MO rpamMmarhye-
CKOM CTOpOHE OHU O0JIa/IaloT ToKazareasiMu poaa. C 3TOW CTOPOHOM OHHM OTIAUYAIOTCS OT TPYTI-
Bl CJIOB MY>KCKOTO POJIa CO 3HAYCHHUEM JIUIl M MYXKCKOTO, M JKEHCKOTO. B pycCKOM sI3bIKe BBI-
JEJSIIOTCA CYIIECTBUTENbHBIC, TPAIULIUOHHO OTHOCSIINECS K MYKCKOMY POy BHE 3aBUCHMOCTH
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OT TOT'0, KOTO OHU 0003HAYAIOT ~-MY>KUMHY WJIH JKEHIIUHY: (U3UK, AUPEKTOP, KaCCUp, Bpad. ITOT
nporecc OOBSICHIETCS TeM, YTO B Iapckoil Poccun Briciiee ydeOHbIE 3aBeICHUS PUHUMAIICDH
TOJIbKO MYKUMHBI. Takasi 0COOEHHOCTb MpUBEJA K TOMY, YTO Ha3BaHUE CIIEUATbHOCTU U JIOJIXK-
HOCTH IOJIy4nsIa CTaTyC MY>KCKOro poaa... [loatomy ux ynorpebieHusi nepenyTaioT MHOTHE W3-
y4aroliue.

Teneps onpezaenseM rpaHuily MeXay CJIOBaMU OOILETO poja U CIOBaMU MYKCKOTO pojaa 000-
3HayYaroUIe NpoPeccHu.

1. CnoBa o0111ero poga IMEOT OKOHUAHUE -a (-5), a CJI0Ba MY>KCKOTO pOJia, HA3bIBAIOIIHE JIUIT
1o podeccrio, UMEIOT HYJIEBOE OKOHUAHHE.

2. Cii0Ba My»CKOT'0 poJia, BIpa)KaroIlKeE JIMIIA U KEHCKOTO U MY>KCKOTO IT0J1a 1aéT XapaKTepu-
CTHKY K YeJIOBEKY IO BBIOOPY CaMOro 4ejioBeKa, TO €CTh M0 Mpodeccrio, KOTOPOro OH CaM BBI-
Oupal; 1Mo JOMHKHOCTH, KOTOPOTO OH CaM COTIACHIICS; a ClIoBa OOIIETr0 poja BBIPAXKAET OLEHKY
MOCTOPOHHETO YeNIOBEKa , XapaKTepu3ys €ro 4epThl XapaKkTepa , €ro BOJEBbIE OCOOCHHOCTH IO
ero TemmnepamMenty. To ecTb MHIUBUIyaJbHbIE KaueCTBa JIIOAEH BBIPAXKAIOTCS CO CIOBaMU 0011e-
ro poza, a mpoeccuu, JOJHKHOCTH, PO 3aHATHH - CO CIOBAMH MYXKCKOTO POJa.

3. B mpennoxxeHun ompeneneHue, TO €CTh MpuiarareibHble MPH, CIOBOM, OOIIEro poaa co-
1acyroTcst 1M00 B MY»KCKOM, 1100 B skeHCKOM poae: Cepéxa Kpymiblii cupora. Maria kpyrias
cupoTa. A C CyIIECTBUTEIbHBIM, HA3bIBAIOUIME JIMI[ MO Mpodeccuto  ymnoTpedisercs ompe-
JieJIeHHe-TipusIaraTelibHoe B My»ckoM poze: JlexxypHsblil Bpau ViBanoB Bbinmucan peuent. Jexyp-
HBII Bpad IBaHOBa BhIMHCaNa pelenT. B Takux mpeanokeHusX KaTeropusi poja BbIpaskaeTcs
C MOMOIIY TJIarojia-ckazyeMoro B MpoLIeIeM BpeMeHU. TodHee Iaroji-ckazyeMoe B MpoIle/-
LIEM BPEMEHH COINIACYETCS C MOAJIEKAIUM U C ITOMOLIbI0 OKOHYAHME -JI(-J1a) MOKA3bIBAET POJ
JMLA- TOJJIEXKAIIIETO.

Hcxons u3 Bblllle MOKa3aHHBIX  OCOOEHHOCTEW PYCCKOrO SI3bIKA CIIEAYET OTMETHTb, YTO B
W3YYEHHUU SI3bIKa KaXKIBIA ACMEeKT UTPaeT CBOI OIPOMHYIO poJib. TONBKO  H3y4e€HHE HOBBIX
CIOB WM mpaBuwa He jgaeT dddextuBHbId  pe3ynbrar npu nzydeHuu PKU. Ilostomy
HaJ0  BBIOpaTh Takyl TMpOTrpamMMmy, KOTOpas Kakaas, XOTs dJeMEHTapHas TeMa 3aKpe-
IUISIETCS C ayino YNPAXKHEHUSIMH, NECHAMH WM Juajioramu, odecneynBaromume GopMupoBaHUe
pa3roBOpHON peun y ydamuxcs. Tolbko  Tora ywaliMecss CMOTYT —pas3indarh poj  Cy-
IIECTBUTENBHBIX C TIOMOIIBIO CBSI3HM C JIPYTMMH  CJIOBAaMH M I'PaMMAaTHYECKH TPABHILHO
0pOpPMUTH  CBOSI pEYb.

Hcnonb3yemble TUTEpaTyphl:
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NEMIS TILI VA O‘ZBEK TILIDAGI GRAMMATIK KATEGORIYALAR HAQIDA
MULOHAZALAR.

Naimova Ruzikhon

Namangan viloyati Pop tumani
18- maktab Ingliz tili o ‘qituvchisi
+99899 973 64 24
flowerrouse566@gmail.com

Annotatsiya: Grammatik kategoriyalarning morfologik xususiyatlari, jins kategoryalari
xaqidagi mulohazalar keltirilgan
Kalit so‘z: nemis tili, grammatik ma’no, kategoriya, jins, morfema

Ma’lumki tilshunoslik nuqtai nazaridan barcha tillarda turli xil grammatik ma’nolar uchraydi.
Ular alohida-alohida mavjud bo‘lmay, ma’lum guruhlarga birlashgan holda uchraydilar.
Guruhlarga birlashtirishda esa ularning ma’no jihatidan bir-biriga yaqinligi hisobga olinadi.
Ularning guruhdagi soni kamida ikkita yoki undan ko‘p bo‘lishi mumkin. Bunday birikmalar
grammatik kategoriya deb yuritiladi. Grammatik ma’no va ularning barcha tillarda ifodalanishi
har doim ham bir xil bo‘lmaydi. Har bir tilda o‘ziga xos xususiyatlar ajratilib ko‘rsatiladi.

Grammatik kategoriya bu — umumlashgan ma’no. U orqali biz tilning qaysi morfologik tip
vakili ekanligini bilib olishimiz mumkin bo‘ladi. U o‘z ifodasini so‘zlarning o‘zgarishida va
gapda so‘zlarning o‘zaro bog‘lanishida topadi. Umumiy grammatik ma’nolarni tashkil etuvchi
hususiy ma’nolar bir-biriga zid bo‘ladi, bir-birini inkor etadi hamda shu bilan bir qatorda bir-
birini taqozo etadi. M: kitob-kitoblar. Bu so‘zlarning grammatik ma’nolari ayni paytda bir-biriga
zid hisoblanadi, ya’ni birinchi so‘z — birlik, ikkinchi so‘z esa ko‘plik shaklida yozilgan. Aynan
shu zidlik asosida esa son kategoriyasi vujudga kelgan. Shu bilan bir qatorda ular doimo bir-
birini taqozo etadi. Tillarda birlik ma’nosi borligi uchun ko‘plikni ajratamiz, yoki aksincha
ko‘plik ma’nosi borligi uchun ham birlikni ajrata olamiz. Antonim so‘zlarni misolida buning
qanchalik aniq ekanligini ko‘rishimiz va bunga ishonch hosil qilishimiz mumkin. Masalan:
yorug‘lik tushunchasi borligi uchun qorong‘ulikni, sog‘lik tushunchasi borligi uchun kasallikni.
Grammatik shakl va grammatik ma’no birlashgan holda, grammatik ma’noni yuzaga chiqaradi.
Son kategoriyasini oladigan bo‘lsak, garmmatik ma’no birlik va ko‘plik, nol morfema va —lar
morfemasi esa grammatik shakl hisoblanadi.

Ifodalanish usuliga ko‘ra grammatik ma’noni uch guruhga ajratishimiz mumkin:

Sintetik; Analitik; Aralash.

Sintetik grammatik kategoriyalar affiksal morfemalar orqali ifoda qilinadi. Masalan o‘zbek
tilidagi son, kelishik, egalik, shaxs-son kategoriyalari sintetik grammatik kategoriyalar
hisoblanadi. Analitik grammatik kategoriyalar faqat yordamchi so‘zlar vositasida ifoda qilinadi.
Aralash grammatik kategoriyalar esa bir vaqtning o‘zida ham analitik, ham sintetik vositalar
orqali oz ifodasini topadi. Bunga nemis tilidagi zamon munosabati kategoriyasi misol bo‘ladi:

Ich lese ein Buch. — Men kitob o ‘qiyapman.

Ich habe ein Buch gelesen. — Men kitobni o ‘qib bo ‘ldi.

Ich hatte ein Buch gelesen. — Men kitobni o ‘qib bo ‘Igan edim.

Grammatik kategoriyalarning soni ham turli tillarda turlicha bo‘ladi. Masalan o‘zbek tilidagi
otlarda uchta, nemis tilidagi otlarda esa to‘rtta Grammatik kategoriya mavjud. Ma’lum bir ma’no
bir tilda grammatik vositalar, boshqa bir tilda esa leksik vositaalr orqali, yana birida esa sintaktik
vosita orqali berilishi mumkin. Misol uchun nemis tilidagi ein, eine noaniq artikllarini olaylik.
Ular o‘zbek tilida gandaydir, bir so‘zlari orqali ifoda qilinadi. Aniq artikllar bo‘lgan der, die,
das esa tarjimada umuman tushirib qoldiriladi.

M: Dort sitzt ein Mann/U yerda qandaydir kishi o ‘tiribdi.

Taschkent ist die Hauptstadt von Usbekistan/ Toshkent O zbekistonning poytaxti.

Egalik kategoriyasi o‘zbek tiliga xos. Bilamizki, bu kategoriya o‘zbek tilida affiksal morfema
orqali ifoda qgilinadi. Nemis tilida ham egalik ma’nosi mavjud bo‘lib, uni ifodalovchi grammatik
vositalar yo‘q: bu tilda leksik vositalar — olmoshlar o‘zbek tilidagi affikslar vazifasini bajaradi.

M: kitobim — mein Buch

Grammatik jins kategoriyasi tilllarda uchraydigan boshqa grammatik kategoriyalardan birmun-
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cha farq qiladi. Grammatik jins kategoriyasi tildagi so‘zlarni uchta jinsga, ya’ni feminin, maskulin
hamda neytral turlarga ajratadi. Uning boshqa kategoriyalardan farqi shuki, u hozirgi zamon inson
tafakkuriga hech ham to‘g‘ri kelmaydi. Chunki grammatik jins tabiiy, biologik jinsga hech ham
mos kelmaydi. Grammatik jins 0°z ichiga jonsiz predmet va hodisalarni ham oladi, bu kategoriya
ko‘proq hind-yevropa tillariga xos.

Nemis tilida jins ko‘rsatkichi artikllar orqali ifodalanadi. der aniq artikli va ein noaniq artikli
maskulinani, die niq artikli va eine noaniq artikli femininani, das aniq artikli va ein noaniq
artikli neutradagi so‘zlarni bildirib keladi. Bu qoida qat’iydir. (Lekin rus tilida istisnolar uchrab
turadi. Masalan papa va mujchina so‘zlari —a harfi bilan tugagan, ko‘rsatkichga ko‘ra jenskiy
rodga kiradi deyish kerak. Ammo ulsr mujskoy rodga kiradi.) Grammatik jins kategoriyasi nemis
tilida omonim so‘zlarni farqlashga imkon beradi, ya’ni so‘z qaysi rodga kirishiga garab turlicha
tarjima qilinadi:

M: die See — dengiz. das See — ko ‘l

der Band — jild, tom das Band — lenta, tasma

Bir so‘z turli tillarda turli grammatik jinsga mansub bo‘lishi mumkin. Masalan, nemis tilidagi
ot so‘zi nemis tilidagi sredniy rodga (das Pferd), fransuz tilida (le cheval), rus tilida mujskoy
rodga (;momane) mansubdir. O‘zbek tilidagi qiz, ayol so‘zlari ma’no jihatdan femininaga xos,
garchi o‘zbek tilida grammatik jins kategoriyasi yo‘q bo‘lsa ham buni biz yaqqol farglaymiz.
Ammo nemis tilidagi xuddi shu so‘zlarni ifodalovchi das Weib, das Mddchen so‘zlarining
sredniy rodga kirishi tushunib bo‘lmas hol hisoblanadi. das Mddchen so‘zining sredniy rodga
mansubligini asoslashimiz mumkin, ya’ni —chen qo‘shimchasi bilan tugagan so‘zlar doimo
sredniy rodga mansub bo‘ladi. Bu qo‘shimcha maxsus qo‘shimchalar qatoriga kiradi. Lekin das
Weib so‘zining nima uchun bu rodga kiritilganini tushunturish mushkul. Shuning uchun ham ba’zi
tilshunoslar bu kategoriyani ,,sirli kategoriya deb atashadi. Grammatik jins kategoriyasining
kelib chiqishi to‘g‘risida turli fikrlar mavjud. Nemis olimlarining fikriga garaganda, odamlar
dunyodagi hamma kuchli, ulkan narsa va hodisalarni mujskoy rodga, nozik va go‘zal narsalarni
esa jenskiy rodga Kkiritishgan. Sredniy rodga esa qo‘lda yasalgan narsalarni kiritishgan. Masalan
ular quyidagi so‘zlarni misol qilib keltirishgan:

der Berg — tog . mujskoy rod die Blume — gul. Jenskiy rod.

Lekin bu fikrlarni ham to‘g‘ri deb bo‘lmaydi. Yuqorida keltirilgan qiz va ayol so‘zlarini ham
qoida bo‘yicha rodlarga bo‘ladigan bo‘lsak, ular hech ikkilanishsiz jenskiy rodga mansub
bo‘lishi kerak edi.

Yuqorida nemis tilidagi jins kategoriyalari haqidagi fikrlarni ko‘rib chiqdik. O‘zbek tilida ham
bu tushunchani ifoda qilish mumkin. Lekin bu kategoriya ko‘proq leksik-semantik usul bilan
ifoda qilinadi. Masalan: o°g‘il-qiz, ota-ona kabi. Tilimizda arab tilidan kirib kelgan -a affiksi
ham jinsni ifodalashda xizmat giladi. Ammo kamroq qo‘llaniladi. Bu usul affiks yordamida
ifodalangani uchun morfologik usul deyiladi:

M: Karim —Karima Salim —Salima kabi.

Yuqoridagilardan ko‘rinadiki, har bir tilning o°‘ziga xos grammatik ma’nolari va ularni ifoda
qiluvchi vositalari hamda usullari mavjud. Bu har bir tilning o‘ziga hos grammatik qurilishga
ega ekanligini ko‘rsatuvchi omillardir.

Foydalanilgan adabiyotlar:

1. Die deutsche grammatik Duden band 4 Mannheim leipzig 2005
2.  www.deutsch-uni.com.ru

3. www.ziyonet.uz
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Annotation: After getting the Independence the Republic of Uzbekistan has worked out an
own model of development, taking into account the specific social and political traditions in the
specific social and political traditions in the country. One of the most important conditions for
the development of any country is a well-functioning education system.

Key words: foreign language, characterization, categories of learning, taxonomy,

As the education system ensures the formation of a highly development that must be able to
live in a highly, with social and personal activity, ability to function independently in the public
and political life. A foreign language is a language indigenous to another country. It is also a
language not spoken in the native country of the person referred to, i.e., an English speaker living
in Spain can say that Spanish is a foreign language to him or her. These two characterizations do
not exhaust the possible definitions, however, and the label is occasionally applied in ways that
are variously misleading or factually inaccurate. Physiological studies have found that speaking
two or more languages is a great asset to the cognitive process. The brains of bilingual people
operate differently than single language speakers, and these differences offer several mental
benefits” states A. Merritt and she presents seven cognitive advantages to learning a foreign
language:

You become smarter

You build multitasking skills

You stave off Alzheimer’s and dementia

Your memory improves

You become more perceptive

Your decision-making skills improve

You improve your English (according to her, English is a native language, in our case, Uzbek).
There are three domains or categories of learning: the affective (students’ self-confidence), the
cognitive (the process of learning a foreign learning), and the psychomotor domain. Those
categories are considered by educators as attitude, knowledge and skills, which is the taxonomy
of learning behaviors or “the goals of the learning process”. In the 1990’s Loring Anderson (a
former student of Bloom) and a new group of cognitive psychologists updated the Bloom’s
taxonomy to reflect relevance to 21st century skills. The new taxonomy is much more useful
in language instruction. This work does not go deep on legal considerations because the focus
is on the pedagogical aspect of the learning process. The new revised version of the Bloom’s
taxonomy that was almost 60 years old, is represented in a pyramid that shows that the skills
are not a hierarchy, but are interrelated and dependent on each other to function most efficiently.
This revised taxonomy is even more applicable to foreign language learning and teaching and it
shows that creating language is dependent on understanding.

BLOOM’S REVISED TAXONOMY

Creating: Generating new ideas, products, or ways of viewing things.

Designing, constructing, planning, producing, inventing.

Evaluating: Justifying a decision or course of action.

Checking, hypothesizing, critiquing, experimenting, judging

Analyzing: Breaking information into parts to explore understandings and relationships

Comparing, organizing, deconstructing, interrogating, finding

Applying: Using information in another familiar situation.

Implementing, carrying out, using, executing

Understanding: Explaining ideas or concepts

Interpreting, summarizing, paraphrasing, classifying, explaining

Remembering: Recalling information
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Recognizing, listing, describing, retrieving, naming, finding

Figure 1 (Diagram 1.1, Wilson, Leslie O. 2001)

Sudents can attain some degree of fluency even during the earliest stages of study, this means
that they should be gradually acquainted with the linguistic tools, choices, and strategies they
will need to communicate fluently regardless the level of language proficiency they may have at
the moment. Furthermore, fluency development cannot be taught in the traditional sense of that
word. No doubt we can expand students’ knowledge of linguistic choices, tools, and strategies,
but sooner or later, we must recognize that fluency development is different from other kinds
of teaching. Fluency development means being willing to let go, being willing to allow the
students do the work, being willing to set up situations in which fluency will develop, and then
being willing to simply encourage communication. Language learners with lack of confidence
in their ability to participate successfully in oral interaction, often listen in silence while others
talk. Instructors can help students develop their speaking ability by making them aware of the
scripts for different situations, so that they can predict what they will hear and what they will
need to say in response. Besides that, teachers can use six approaches that will promote fluency:
(a) encourage students to go ahead and make constructive errors, (b) create many opportunities
for students to practice, (c) create activities that force students to focus on getting a message
across, (d) assess students fluency not their accuracy, and (e) talk openly to the students about
fluency. Brown (1996).

In my opinion, it is not difficult to learn English with motivation and inspiration. When
learner come across new words, they should keep in their mind to improve oral speech.

Literature:
1. Jill and Charles Hadfield. Simple Speaking Activities. Oxford. 1999
2. Cheryl Pertelet. Speaking. London. Collins. 2012
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Many teachers were not ready for a quick transition to distance learning. In the field of
education, the transition to a digital system is being implemented very slowly. For example,
banks and financial companies have been working in this system for a long time, so they quickly
switched to online. Education is an area where personal contact has always been important. It is
quite difficult to switch to a” digital “ system, especially in emergency mode. Because the school
was originally located on the other starting conditions. The Internet, interactive whiteboards, and
virtual reality in the classroom are being introduced to schools. Teachers use various online tools
when working at school, but now we are talking about home equipment. Even if the school is
connected to the Internet, it has nothing to do with what happens at home. One of the main and
important questions is whether there is a stable connection and the necessary devices there. We
are well aware that not always. No one provided personal devices for children or teachers. The
school found itself in a situation of force majeure. In this situation, Uzbekistan was one of the
first to launch an online school. Which is convenient to use in all regions of the country. There
are also other educational resources and learning platforms. Most teachers find it most difficult
to explain new material online. This is partly compensated by various platforms that have ready-
made video tutorials. But everything is somewhat generalized there, and our teachers follow
different textbooks and programs. However, only a small number of teachers regularly conduct
video tutorials on their own. Apparently, this is not a problem for them, they do not have the
necessary skills, and it is difficult to keep the students’ attention during the broadcast. In turn,
verification and control are difficult. At school, the teacher plays a great role in the classroom:
he helps students organize themselves and plan their work. In remote control, control is reduced,
it is impossible to track what children decide on their own, and where their parents help them.
Most teachers continue to use, so to speak, “non-digital methods of conducting remote work.”
Simply put, a task is sent to parents via messenger: read, such and such a paragraph in the
textbook. Or they ask you to send a photo of your workbook for verification. This makes life
very difficult for teachers, parents, and students - all these thousands of messages in messengers.
In addition, self - reading a textbook is not a live explanation of the teacher, and photos of
completed works are even more difficult to check than 35 notebooks on the table. But many
teachers are not ready to go completely online. In the current situation, much has fallen on
the shoulders of parents.(It comes to nervous breakdowns.) Some will see advantages in the
fact that parents for the first time become partners, “producers” of their children’s education,
participants in the educational process. But in most cases, this is a problem. Parents, especially
in primary school, are responsible for everything that concerns the daily routine, monitoring and
tracking the sending of tasks to teachers. The task is not easy, everyone understands this. The
situation is calmer for schools and universities. Students are 17-18 years old and older. These are
still independent people who can organize themselves. The main difficulty for the school is in
organizing a school day for a child or children, if the family is large. For the most part, students
are their own concern, not their parents’. In addition, most students study in cities where there
are no special difficulties with connecting to the Internet. And how many schools and children
do we have in rural areas where this is a big problem? So schools are in a different situation.
Our schools are technologically and methodically built for offline use. But we should definitely
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expect that the share of online tools in education is growing. Because they help out teachers not
only during force majeure, but also in “peacetime”.

Online tools, of course, will not replace full-time school education, but they are able to
complete it qualitatively.

List of sources used:

1. Kama Einhorn. ESL activities and mini-books for every classrom. London. Scholastic.
2012

2. Shellery Ann Vernon. ESL classroom activities for teens and adults. New York. 2014
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History, in the present century, has migrated from the sphere of humanities to that of social
sciences. This itself speaks for the new look which it has acquired and the change in the study
and the use of history. Men, in the past, have limited its scope and have derided it. People like
Carlyle and Emerson have considered history to be nothing more than biographies put together,
and Gibbon viewed history as a register of crimes, follies and misfortunes of mankind. Henry
Ford once referred to it as bunk, and Carlyle called it a «dust heap». Yet history is a part of our
world.It is not possible to have objective historical records for human preferences and views are
bound to creep in. But it is possible to arrive at what is generally true by comparing versions,
records, letters and interviews. Thus the scope of history is not a mere record but much more.
They may or may not be an eye witness account and even if there is if may not be objective. The
numerous accounts of a war in our own times make this abundantly clear. Therefore, a historian
has to find out as much as possible of the truth by referring to various records which may include
economic data, memoirs and speeches. All these go to make history.It was believed till a few
years ago that history was related only to the past and has no utility for the future. At best it is
a record of human achievements and at worst it may make interesting reading. This, however,
is not the case any more. History has its own utility. It provides an insight into human nature
both individually and collectively. it makes it possible to view the mistakes of the past and to
try to avoid them in the present. It is also possible to make political predictions on the basis of
past behavior for nations and countries normally follow a pattern. It is also possible to study the
psychology of a people and to analyze the factors which may have influenced their behavior, at
times it may also be possible to artificially recreate these factors.It would be wrong to think that
history can only be used for the purposes of exploiting past knowledge. History can also inspire,
for it is men who are the makers of history. If they are ruthless and cruel, they are also honest
and patriotic, capable of making immense sacrifices and capable of intense suffering. They are
people of heroic courage and valor. To read about them, to know about them is an ennobling
experience.Just as other disciplines throw light on historical facts. the study of history helps
us to understand literature better. It becomes clear what the writer had in mind, what factors
molded his personality and what the prevalent conditions of his time were. Poets, philosophers
and theorists can be better understood if their work is studied in a historical perspective. History
is the philosophy drawn from experience.

As long as there is a sense of time and we all do not become transcendentalists, history will
continue to have importance. Though in the present century a disproportionate place has been
taken up by wars and revolutions, this does not form the totality of history. it also embraces the
creative and constructive forces. As H.G. Wells wrote in ‘The Outline of World History», that
human history becomes more and more a race between education and catastrophe. It is a struggle
between good and evil, between the life force and the death wish.
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ONA TILI VA ADABIYOT FANINING MAKTAB O‘QUVCHILARI HAYOTIDAGI
AHAMIYATI

Berdiyeva Lobar Yo’ldoshevna
Surxondaryo, Denov, 19- maktabning
ona tili va adabiyot fani o ‘qituvchisi

Annotatsiya: ushbu maqolada ona tili va adabiyot fanining o‘quvchilar uchun foydasi va
ahamiyati to‘g‘risida so‘z boradi. Tarbiya va ta’limda har ikkala fanning o‘rni.
Kalit so‘zlar: madaniyat beshigi, sharq an’analari, adabiy muhit, komil inson, erkin muloqot.

Bilamizki bu dunyo “yaral” so‘zi orqali yaralagan. Demak dunyo va insoniyatning yaralishi
so‘z orqali bo‘lgan. So‘zlar hayotimizda juda katta ahamiyatni tashkil qiladi. Insonlarning
hayvonot olamidan farqi ham fikrini erkin gapirib bera olishida, ya’ni insonda nutq faoliyati
bor. Ushbu nutq faoliyatini to‘g‘ri shakllanishida esa ona tili va adabiyot fanining o‘rni katta. Bu
ikki fan tilimizning ravon shakllanishida va rivojlanishida yordam beradigan birinchi vositadir.
Maktab yoshidanoq bolalarni ushbu fanlarga qiziqtirish va o‘rganishlariga yordam berish kerak.
Buning uchun badiiy kechalar tashkil etib turish magsadga muvofiq. Badiiy kechalarda o‘quvchilar
ko‘proq adabiy tilda gapirishga harakat qiladi. Adabiy tilda gapirishni kunlik hayotlarida ham
tashkil etish joiz. Buning uchun sinfda va tanaffus jarayonlarida o‘quvchilarning bir-birlari bilan
muloqot jarayoniga ahamiyat beriladi. Dars vaqtida o‘qituvchi ko‘proq o‘quvchilarni gapirishga
undashi kerak. Kichik-kichik sahna ko‘rinishlarini yo‘lga qo‘yish kerak deb hisoblayman.

Ona tili fani o‘zbek tilini grammatik qoidalariga asoslanadi. Ya’ni ma’lum bir me’yorlarni
o‘rgatadi.

Adabiyot fani esa ona tili fanida o‘tilgan bilimlarni amaliyotda qo‘llashga, misollar orqali
tezroq tushunishga yordam beradi.

Yozuvchi va ijodkorlarning asaralari o‘zbek tilining nagadar go‘zal va boy til ekanini ko‘rsatib
beradi. Adadbiyot fanidan o‘tilgan asar yuzasidan badiiy kechalarda sahna ko‘rinishlari tashkil
etish o‘quvchilarni asar tilida gapiirishga undaydi. Shu orqali ular til me’yorlariga amal qilishni
osongina o‘rgana oladilar.

Shu bilan birga asarlar o‘quvchilarning tasavvur dunyosini ham oshiradi. Aqliy va bilim
dunyosini boyitadi. O‘rganishi kerak bo‘lgan bilimlarni beradi. Asarlarda faqat voqea hodisalar
emas balki juda katta bilim olami aks etadi.

Og‘zaki muloqot bilan birga yozma muloqot shakli ham o‘quvchilarda osongina rivojlanadi.
Bilamizki, davlat ishlarida ishlash uchun qog‘oz tilini ham tushunish kerak. Bunda esa yozma
til qoidalariga amal qilish talab etiladi.

Masofaviy ta’limda ushbu fanlarni o‘qitish biroz qiyinchilik tug‘sirayotgan bo‘lishi tabiiy.
Ammo, izlanishlar orqali masofaviy ta’lim sifatini ham oshirish mumkin.

Masalan o‘zbek tilini o‘qitirishda faqat kitoblarga bog‘lanish emas balki vidyo, audio, jpg
ko‘rinishidagi materiallardan foydalanish o‘quvchilarning fanga qiziqishi bilan birga fanni
chuqurroq o‘rganishiga katta yordam beradi.

Audiolar asarlarning audio ko‘rinishi yoki rasmiy, so‘zlashuv va bir qancha uslublarning
audio shakllari bo‘lishi mumkin.

Video shaklda esa asarlarni sahnalashtirilgan ko‘rinishlarini berish mumkin. Bilamiz nodir
asarlarning katta qismi sahnalashtirilgan va kino ko‘rinishiga keltirilgan.

Foydalanilgan adabiyotlar ro‘yxati:
1. Umumta’lim maktablari fan darsliklari.
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OBIMHOCTH IEHHOCTEH B Y3BEKCKHX M PYCCKHX MMOCJOBHUIIAX

Hcnomoe Hnvxom Hkpomosuu
Haeouiickout oonacms, Kvizvtimenuncko2o paiion
Yuumenw pyccrozco azvika u numepamypor wikonvr Ne35

AHHOTauus: B cTarbe roBOPUTCS, YTO MPUHIMIIEI APYKOBI M MUpPA MEXKIY ABYMsI HapOJaMH
BCYHULI. HOCJ’IOBI/IHI)I MPU3HAIOT BECPXOBCHCTBO YHHUBCPCAIBHBIX HGHHOCTeﬁ.
KuoueBble cjioBa: 001edeioBedeckre eHHOCTH, Pyk0a, TPUHITUTI, HAPOI.

[TocnoBuIlbI OCHOBaHBI HA MHOTOBEKOBOM YKU3HEHHOM OIIBITE Haiero Hapona. [Iputuu, xoto-
pble ObLTH MOCTOM 00pa30BaHU MEXIy MpPEIKaMH U MOKOJIEHUSIMH, BCETa MOIIePKUBAIN HAC
YIIOPHO TPYAUTHCA, JIIOOUTH HAIlly CTPaHy, YTOOBI OBITH YECTHBIM, OBITH TEPIIEIMUBBIM, YTOOBI
KHUTb B MHpE.

[TocmoBuIbl 0O4eHb Pa3HOOOPA3HBI 1O COMEPKAHUIO U OXBATHIBAIOT MIMPOKHIA Kpyr TeM. OHH
BKJIIOYAIOT A00PO U 3110, IPAaBEIHOCTh U JYKAaBCTBO, MAaTPUOTHU3M, YECTHOCTh U IpyOOCTh, Iie-
JPOCTh U KaIHOCTh, POAUTEILCKOE CITyKEHUE, J0OPOCOCEACTBO U OPATCTBO, JPYKOYy U Bpaxmy,
CMHpEHHE U TOCTENPUMMCTBO, 3HaHUS M HEBEXKECTBO, MUP M Mpodeccuio, 0XBaThIBAIOLINNA BCe
00JIacTH KHU3HH, TAKUE KaK IpyKOa M 4eIOBEYHOCTh. UHTas MOCIOBUIIBI, Mbl YOSKAaEMCs, YTO
CJIOBO OTLIBI HE YTPATUIIO CBOETO 3HAUYEHUS 32 BEKA, UTO UJCH B HUX SBIISIOTCS MAsKOM ISl JKU3-
HU 4elloBeka. len B MOCIOBUIIaX MOKHO CPAaBHUTH C 30JI0TOM, BE/Ib OHU C TOJAMH HE TEPSIOT
CBOEHW KPacoThI U TO3HABATEIBHOTO AyXa. HampoTuB, OH CTaHOBHUTCS OOJiee 3HAYMMBIM.

[TocnoBHUIIbI CYIIECTBYIOT Yy BCEX HapOJIOB U OTIMYAIOTCS YHUKAJIBHOCTBIO KaXKIOrO Haposa,
KUBOCTBIO €ro 00pa3a xu3Hu. OHU OTpaKal0T HAIIMOHAIbHBIE U OOIIEYEIOBEUECKHE [IEHHOCTH.
Cpenu o01euesoBeYecKuX LEHHOCTeH - MaTepualibHble U KYJIbTYpHBIE SIBICHUS, TPAJULUN U
NIPUHIUIBI, KOTOpPBIE IIEHHBI JJIi BCEX HApOJOB MHUpa U COOTBETCTBYIOT OOIIMM HHTEpecam
yenoBevyecTBa. 1 y30ekckue, 1 pycCKue TOCIOBHUIIBI OTPAXKAIOT OOIIHME IEHHOCTH JBYyX HApOJIOB,
NPU W3YyYEHHH PYCCKUX HAPOIHBIX TIOCIOBUI] B INKOJBHBIX yYEOHHMKAaX MOXKHO oOpararh
BHUMaHHE Ha WX YHUBEPCATbHOCTh. CpaBHHUTENBHBIH aHAIN3 y30€KCKUX M PYCCKHUX ITOCIIOBHII
CBUJICTEIBCTBYET O TOM, YTO HUX TEMaTHKa CBUAETEILCTBYET O JAPYKOe, MUPE, AOCTHUKEHHSIX
JIBYX HApoJIOB, O TOM, YTO BC€ HapOAbl MUpa YeCTHO kuiu u padboranu. Ctaresa «Bek mxuBw,
BEK YYHCh» O HEOOXOIMMOCTH PETYISIPHOTO YTEHUs MOJOAbIMU JtonpMu. Yepes xanuc «Umm
3HaHUS OT KoJIbIOeNu 10 Moruiibhy/bemunkaan kadpraya uiam usina/, mocnoBuily «Imasza 6osThes,
PYKH JIenaroT», mocsioBuily «[asa k crpaxy pyku aeny»/ Ky3 KypKok Kyn OOTHp/, TOCIOBUITY
«/lepeBo NEepKUTCS KOPHSMH, YEJIOBEK NPY3bsIMU», «/lepeBo KOpHSIM UeloBeKa C Jpyrom»» /
Hapaxt myctu Owman omam aycTu Ounan/,ctatheit “Tlamm He JTeHUBO- MPOXKUBENT cUacThe”
” PaboTaii He JIEHUBO- MPOXKHUBEI cyacTIMBO/ MexHaT KuWicaHT OaxT TomacaH/ CTaTheH ,«
Kto mobur tpyn, Toro mronu uTyT »./MexHar kuiaraH snaa asuz/ . [locnmoBuily «YueHbe-CBET,
HEY4YEHbE TbMa» YMECTHO OOBSCHHUTH MOCIOBUIICH «3HaHHE - CBET, JOM Oe3 3HAHUS - ThMay/
Wnmmu  yii 4aporoH- WJIMCH3 YH 3UMHCTOH/. MHOTHE pyCCKHE€ TOCIOBHUIBI COYETAIOTCS C
y30eKkckuMU TocioBuiiamu. Hampumep, Takue mocnoBuiibl, kKak «CeMb pa3 OTMEpb, - OIUH pa3
otpexby» - / Ertn ymuab Oup kec /, «4Yto moceemb, To u moxHEM» - / HuMa »KkcaHr 1myHU
Ypacan» / 1OKa3bIBaIOT, YTO IEHHOCTU ABYX HapooB obuiue. [TosToMy BocnuUTaHHE MOJIOACKU
B IIPUHIIMIIAX TYMaHHOCTH - Ba)KHEWIIas 3a7a4a BPEMEHHU.

Cnucok MCHoIb30BAaHHOM JINTEPATYPBI:

1. Aaukuna B. I1. Pycckue nmocnoBuisl 1 moroBopku. M.” XymokeCTBeHHasi JIMTEpaTypa.
“ 1988.

2. O. MycypmonoBa, M. Kapmmboes, P. KyukopoB. “Muiimuii  UCTUKIION FOSICH Ba Mab-
HapuAT acocnapu. T. “Masbnasust” . 2015.
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NEW METHODS TEACHING FOREIGN LANGUAGES

Utepbergenova Karligash Jumabayevna
Nukus, an english teacher at school No: 19

Annotation: article describes about teaching foreign languages more easy and affective. How
can we improve our foreign languages?
Key words: educational process, language speech, linguistics, psychology.

This was to be addressed in order to improve the current educational process is one of the
most important problems. If teaching a foreign language first is like learning that language
system if considered, an important focus in teaching in recent years has been to teach students
a foreign language speech development. It should be noted that these are the goals of learning a
foreign language not by itself, by others, or by the individual, but by linguistics and psychology
closely related to changes in science and the social development of society.

The following recommendations should be followed when learning a foreign language:
Teaching a foreign language first should begin with oral instruction; Different structures of
language learning, speech patterns should be done on the basis of; Exercises are also based on
language many times the language material requires exercises that require repetition; Grammatical
examples and the choice of vocabulary should depend on the results of the comparison of the
foreign language with the native language; Pronunciation needs a lot of attention.On the issue
of intensification of foreign language teaching in our country and abroad a lot has been done
and is being done. This led to the development of new intensive methods.

So what is an intensive method? How can it be understood? Intensive training the first is the
activity of speaking in a foreign language that students are learning in a short period of time
is to teach to do, that is, to speak. In later years, students in the classroom more needs to be
done to increase activism. Student’s personal memory verbal communication in increasing their
activity in the classroom using their internal capabilities shaping the environment is one of the
most important tasks. Used by the teacher methods and various visual aids should be aimed at
this goal. Verbal communication focused psychological state is one of the necessary tasks in
increasing student activity is one. According to EI Passov, one of the well-known Methodist
scholars, the modern foreign language. The communicative approach used in teaching is based
on speech situations is a form of intensive training. The results of foreign language teaching
come first is determined by a system of exercises because the practical goal in learning a foreign
language is speech mastering all types of activities is done through exercise. Today we are in a
situation where a teacher is teaching a foreign language to students enough visual aids, a variety
of fun assignments and exercises not using. This will give the students the knowledge and advice
they need that is, a lesson organized in this way is simply dry or superficial remains. Teaching
and learning a foreign language is a very difficult and complicated process. That’s why it’s
important to use visual aids in organized lessons is appropriate. Pupils’ pronunciation, speaking,
advice on writing and reading, assignments that interest them, and should give exercise. If the
lessons are organized through the above recommendations, solutions. If you do, you will not
have a problem learning foreign languages.

References:
1. J.Jalolov. Methods of teaching English in high school. - Tashkent. 1997.
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YOZMA NUTQNI SHAKLLANTIRISHDA ONA TILI VA ADABIYOT FANINING
O°‘RNI

Zaripova Dilafruz Olimovna
Navoiy viloyati, Qiziltepa tuman
13-maktab ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: ushbu maqolada ona tili darslarini o‘qitishda o‘quvchilarda yozma savodxonlikni
oshirishda zamonaviy metodlardan foydalanish, dars jarayonida turli pedagogik texnologiyalarni
go‘llash to‘g‘risida so‘z boradi.

Kalit so‘zlar: yozma nutq, zamonaviy texnologiyalar, ta’lim metodlari, til me’yorali, ad-
abiy til.Boalarni yoshligidan boshlab tarbiyalamoq sharq mamlakatlari an’analariga xos. Tarbiya
insonga o‘zida yaxshi odat va fazilatlar xosil qilishga yordam beradi.

Bugungi globallashuv jarayoni yuqori ko‘rsatkichni ko‘rsatayotgan bir paytda fan va
texnikaning rivoj topib borishi yozma savodxonlik masalasini biroz ortda qoldirishga sabab
bo‘ldi. Birog bu holat yozuvga bo‘lgan e’tibor kamayganini ko‘rsatmaydi. Har bir davrda
bo‘lgani kabi bugungi kunda ham ilm-fan o‘z yozma savodxonligini ravnaq topishiga harakat
qgiladi. Shunday ekan, tobora muammoga aylanib borayotgan savodxonlik masalasidan aziyat
chekayotgan insonlar bugungi kunda talaygina. Ma’lumki, ta’limning barcha bosqichlarida
ona tilini o‘qitishning asosiy magsadi o‘quvchilarning kundalik, ilmiy va kasbga oid sohalarda
faoliyat olib borishi uchun nutqiy faoliyatini, ya’ni ona tili bo‘yicha egallagan bilim, ko‘nikma
va malakalarni muloqot jarayonida qo‘llash qobiliyatini shakllantirishdan iborat. Umumiy o‘rta
ta’limning davlat ta’lim standartiga asosan, ona tili ta’limi oldida quyidagi bosh magsad turadi:
ona tili mashg‘ulotlari bolalarda ijodiylik, mustaqil fikrlash, ijodiy fikr mahsulini og‘zaki,
yozma savodxonlikni oshirish, ravon ifodalash ko‘nikmalarini shakllantirish va rivojlantirishga
qaratilishi lozim. Shunday ekan, ona tili darslarida o‘qituvchi o‘quvchilarni darsning faol
ishtirokchisiga aylantirishi, ularni mustaqil va ijodiy fikrlashga yo‘naltirishi, ilg‘or pedagogik
texnologiyalar asosida yaratilgan interfaol usullarni dars jarayonida qo‘llashi zamon talabidir.
Bizga ma’lumki, o‘quvchilarning yozma savodxonligi kun sayin pasayib bormogda. Bugungi
kun talabi bilan aytadigan bo‘lsak, ularni qaysidir yo‘llar bilan yozma savodxonligini ko‘tarish
muammosi haligacha dolzarb bo‘lib qolmoqda. Bu xususda olib borilayotgan ishlar natijasiga
ko‘ra o‘quvchilarning axborot olish obektlari ortib ketganligini yaqqol sezish mumkin. Hozirda
televideniya, radio, gazeta va jurnallar, kundalik hayotdagi manbalar, internet, telefon, turli xil
kitoblar va fan o‘qituvchilaridan axborotlarni olishadi. Ko‘rinib turibdiki, jadallashib borayotgan
davr o‘quvchisi ma’lumot yoki axborotni olish yo‘llari ko‘payib ketdi. Shunday bo‘lsada ona
tili fan oqituvchilari oldida bitta masala ko‘ndalang bo‘lib turibdi bu — o‘quvchining yozma
savodxonligi masalasi. O‘qituvchi o‘z ustida ganchalik ish olib bormasin, izlanmasin yozma
nutqning o‘sishiga biz kutganchalik erisholmayapdi. Ta’lim jarayonida dastlabki bosqich —
maktabgacha ta’lim muassasalari hisoblanadi. Garchi inson ongiga til ona suti orqali singsada,
dunyo bilimlarini o‘rganish va ularni hayotga tadbiq etish dastlabki o‘rganishdayoq ya’ni
maktabgacha ta’lim muassasalaridan boshlanadi. Bola o‘z ona tilida biyron so‘zlay olishi
uning yozma savodxonligini oshirishga xizmat qiladi. Bu uning hayotidagi yozma nutqning ilk
ko‘rinishi hisoblanib, uning yozma savodxonligiga o‘z ta’sirini, albatta ko‘rsatadi.

Shu bilan birga yozma nutqni shakllantirishda adabiyot faniningham o‘rni katta. U orqali
adabiy til me’yorlariga amal qilishni o‘rganib olish mumkin.

Foydalanilgan adabiyotlar ro‘yxati:
1. O‘zbek tili imlo lug‘ati Toshkent-2016
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TEACHING ENGLISH TO YOUNG LEARNERS

Alimova Munira Umrbek qizi

2"_year student, English Phylology Faculty
Urgench State University,Khorezm

Mobile phone:+998973624247

Annotation: This thesis is dedicated to help readers to make teaching more effective, by
attending to learning and the inner mental world of the learner, understanding how classroom
activities and teacher decisions can create. In this article the aim of teaching English lan-
guage to young learners was discussed. This article also deals with young children’s foreign
language acquisition and learning within the scope of the very early stages of the school system.

Keywords: Foreign language,language teaching,young learners, alphabet, colours, songs,
active games

Who exactly are Young Learners?

Young Learners are learners who are younger than 13 years of age. Young Learners can be
as young as two years old. As you can imagine, teaching Young Learners is a different kettle of
fish to teaching any other age group.

How to teach English as a foreign language to Young Learners

If you have any experience teaching Young Learners or working with children, then you will
already have an idea of how to tackle this age group. Teaching such young learners involves
much more than teaching the language. Rather, you will be focusing a lot on managing their
behaviour and helping their development. Plus, you will need to consider their social, emotional
and physical developmental stages as well.

How Young Learners are different to other learners

Young Learners have short attention spans, so as the TEFL teacher you need to plan and be
prepared for a range of different activities. These activities should be short and involve all the
different senses.

Young Learners cannot be as autonomous as older learners so they will need to be closely
monitored and assisted in all the activities.

Young Learners enjoy songs and playing games. Being an EFL teacher of Young Learners
means being very energetic and creative.

With Young Learner classes, you don’t have the safety of being able to closely follow a
textbook. Instead you will need to come up with interesting and engaging ways to expose the
learners to the language.

How to keep young students focused when teaching English

Possibly the most important aspect of teaching English as a foreign language to young students
is being able to balance entertaining the students and carrying out effective lessons. Luckily, if
you are teaching English abroad there is a high chance that you will have the benefit of a teaching
assistant or a partner teacher who will be able to help you maintain order in the classroom during
the lessons. This is essential to be able to focus on the language when necessary.

Having said that, there is huge scope in the Young Learner classroom for fun and games
and ensuring that your students are interested in and excited by what they are doing is sure to
maintain their focus. If you find you are losing interest and their attention is waning, you can
move swiftly on to appropriate stirrer or settler activities to energise them or calm them.

Teaching English abroad can often involve teaching Young Learners. If you don’t have any
experience with Young Learners it can be quite a daunting task having twenty innocent faces
hanging on your every word, but if you understand them for who they are and what they are
capable of, you will be able to help them learn English and have fun at the same time.

Young learners, those attending preschool and kindergarten, will not have any personal reason
for studying English.

It is simply another subject that they have to study at school or that their parents have told
them they need to learn. At this point in their lives, they may not know or comprehend how
important these classes can be. They might view your classes as simply another fun daily activity
and that is just fine. Even at this early age, you can encourage them to develop an interest in
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learning English which will stay with them long after they have finished your classes.

What Young Learners Want

Students at this level are just starting their academic careers. School may be intimidating for
some of the students in your class so, in order to encourage everyone to participate, it is import-
ant to make your lessons relaxed and fun. YL Students will be learning very basic material but
you can design creative lessons that get students moving around and speaking with one another.
Young learners are generally very enthusiastic about songs, especially if they can sing along,
and active games. Be sure to provide lots of encouragement and positive feedback. You want to
create a safe, stress-free environment that everyone can enjoy learning in.

How Young Learners Behave

Keep exercises fun and short because these students have short attention spans and are easily
distracted. Overacting and projection will help keep the focus on you. Teach students how to
behave in a classroom by asking them to be quiet while you are talking and raise their hands if
they have questions or want to answer a question. This may not be directly related to ESL but it
is important that students learn good behavior early on; it will make their transition to primary
school easier. For students at this age, you are responsible not only for starting to teach them
English, but also for preparing them for their next level of education. Students will perform
better in their classes if they behave well and have a good understanding of basic principles.

What To Focus On

The primary focus of these lessons will be on communication and laying a solid foundation
for further English coursework. Students should practice the different sounds of the English lan-
guage and learn material such as the alphabet, numbers, colors and shapes. You will introduce
vocabulary words gradually and may choose to study some simple structures that relate to ev-
eryday life too. It could be that reading and writing never enter into your classes but a focus on
speaking and listening will help students become more comfortable and confident with English.

Useful tasks for young learners

There are many other things you can do to ensure that students succeed in class. There is no
need to assign homework at this stage but be sure to track individual and class progress so that
students can visually see what they have learned and how they are doing. Encourage students
to try their best and create a constructive learning environment where students do not need to
worry about making mistakes. Create activities and exercises that are entertaining. Help students
learn how to interact with one another as well as how to speak English. Students will also feel
more comfortable if you stick to a regular schedule. Constantly review and avoid introducing
too much new vocabulary at a time. Students may not remember material from one day to the
next so repetition is important. The more students are exposed to certain material, the faster they
will learn it. This is how native speakers learn English, by listening to people around them and
expanding their range of vocabulary gradually.

These learners can be a real pleasure to teach because they do not feel stressed by their studies
and approach everything with youthful innocence.

You play an important role in helping them develop into lifelong learners. Foster a love of
learning by creating lesson plans that appeal to them, suit their maturity level, and focus on what
will help them excel in future English courses.
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TEACHING VOCABULARY TO YOUNG LEARNERS WITH THE HELP OF
READING SMALL STORIES AND LISTENING TO SONGS

Haydarova Surayyo Ma’murjon qizi
Qashgqadaryo viloyati Muborak tumani ingliz tili fani o‘qituvchisi
Telefon:+998932643722 s.haydarova2903@mail.ru

Annotatiton: Teaching vocabulary is the groundwork of teaching any language as words we
utilize are the most necessary base of the language. Teaching kids vocabulary through reading
small texts and listening to funny songs can be both intriguing and helpful activity for learning
the English language.

Key words: Teaching English to Young Learners (TEYL), vocabulary, young learners,
memory, songs and rhymes, read and retell, guessing according to the context, drilling the lyrics
of songs, practice, authentic materials, speaking improvement, skill-based learning, writing.

Teaching vocabulary to young learners is demanding process for instructors and teachers as
the kids have less concentration on learning something new in long terms. Teaching English to
Young Learners (TEYL) has become more famous and significant field in teaching English as a
Foreign language since the First President of the Republic of Uzbekistan Islam Karimov signed a
decree “On measures to further improve foreign language learning system” on December 10,2012.
According to the decree, starting from 2013-2014 school year foreign languages, mainly English,
gradually throughout the country have been taught from the first year of schooling in the form of
lesson-games and speaking games, listening to songs, continuing to learn alphabet, reading and
spelling in the second grade and small grammar rules and reading and understanding short texts.
It is widely believed that starting the study of English as a Foreign Language (EFL) before the
critical period—12 or 13 years old—will build more proficient users of English. However, there
is no empirical evidence supporting the idea that an early start in English language learning in
foreign language contexts produces better English speakers (Nunan 1999). Levels of proficiency
seem to be dependent on other factors—type of program and curriculum, number of hours
spent in English class, and techniques and activities used (Rixon 2000). Therefore, teachers are
required to teach new words to children with the assist of different interesting small-sized real-
life stories and listening to their favorite songs so that the kids cannot notice how they have
learnt new vocabulary. That is why teachers should be more creative and innovative in making
interesting reading and listening activities.

When we start to learn a new language we try to learn the words by heart which is somehow
incorrect method in acquiring new vocabulary as the memorized words, idioms and expressions
stay no longer in the memory of people. However, young learners can learn the vocabulary by
heart easily without understanding the meaning of words correctly. Therefore, learners, especially
kids are advised to learn new words in the context by guessing the meaning of the words. Small
stories with their loved heroes and real-life texts are suitable for them. Teachers can design some
activities including ‘Filling in the gaps’, ’Find synonym or antonym’ or ‘Odd one out’ in order
to comprehend the vocabulary of the given stories or passages. Pupils can be given small texts
and exercises for consolidation such as scanning, skimming or reading for gist (main meaning
of the text). In doing such exercises it is advisable not to permit to use dictionaries in order to
fact that pupils have to guess the meaning of unknown words from the context. In these cases,
pupils may have opportunities of learning more meanings of one word.

A small family lives near the river. They have(own) a big farm. There are a lot of animals
on the farm. The farmer likes planting trees and gathering harvest. Every day a whole family
have(eat) breakfast in their beautiful house and start their everyday activities.

I made up this small story for young learner to explain the meanings of the verb ‘have’.
Young learners can assume the meanings without difficulty according to the text if they are
asked to fill in the gaps.

Teaching English by listening to songs is intriguing and efficient method as most pupils are
interested in music. Teachers can use songs in teaching various skills. Teaching vocabulary
through listening to songs can be warm —up, pre-, while- or post-activity in the teaching
process as it includes vocabulary, listening, speaking, pronunciation and fun in itself. I, as a
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teacher, often use listening to songs as a warm-up activity in order to cheer up my young
learners and meanwhile to give new words of the theme. For example, I should cover the
topic of school things. I firstly find funny song about the topic. At the beginning of the
class I put the song asking kids to listen to song attentively and then ask to sing the song
together so as to pronounce unknown words correctly, if there is a video it can be more
and more effective. As Murphey writes: “Most importantly, perhaps, songs are relaxing.
They provide variety and fun, and encourage harmony within oneself and within a group”.

Songs (especially children’s songs) use simple, informal and familiar language,
with lots of repetition, which is appropriate for learning a new language.
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MAKTABDA INGLIZ TILI FANINI O‘QITISHNINNG SAMARALI USULLARI
(TINGLAB TUSHUNISH BILAN ALOQADOR MUAMMOLAR VA ULARNI
BARTARAF ETISH ASOSIDA)

Sabirova Nodira Abdalyazovna
Xorazm viloyati Urganch shahar
8-sonli AFChO°‘IMI ning ingliz tili
fani o‘qituvchisi

Tel: +998997 364-74-55

Annotatsiya: Maqolada maktab talimida ingliz tili darslarida tinglab tushunish bilan alogador
muammolar va ularni bartaraf etish usullari haqida fikr yuritilgan.
Kalit so‘zlar: tinglab tushunish, matn, nutqiy ko‘nikma, kommunikativ yondashuv.

Xorijiy tilni o‘rganishni boshlagan kichik yoshdagi o‘quvchilarda ona tilida muloqot ko‘nikmasi
shakllangan bo‘ladi va ular ona tilida o‘z fikrlarini qiyinchiliksiz ifodalay oladilar. Shuning
uchun ham maktab ona tili ta’limida nutqiy ko‘nikmalarini kengaytirib, o‘stirib borishga ko‘proq
e’tibor beriladi. Chet tilini o‘qitishda esa avvalambor nutqiy ko‘nikmalarni shakllantirish (bu
yerda so‘z chet tili nutqiy mexanizmini shakllantirish haqida ketmoqda) va nutqiy malakalarini
o‘stirish yuzasidan, ya’ni, shunga yo‘naltirilgan ish olib borish talab etiladi. Biroq ikki til uchun
ham xos bo‘lgan narsa muloqot uchun ehtiyoj zarurligidir. Ma’lumki, nutqiy muloqot ayrim
belgilar, so‘zlar, so‘z birikmalari va nutqiy konstruktsiyalar asosida amalga oshiriladi, bular esa
turli tillarda turlichadir. Ingliz tilini boshlang‘ich sinflarda o‘rgatishda, asosan, kommunikativ
yondashuv orqali ilk nutqiy ko‘nikmalar shakllantirib boriladi, bunda bolalar qo‘shiqlari, she’rlar,
tez aytishlar muhim o‘rin tutadi. O‘quvchilarning serharakatligi ham ko‘zdan qochirilmagan
holda darsda faol harakatli o‘yinlarning rolini ta’kidlab o‘tish lozim.

Chet tili o‘qitishning og‘zaki ilgarilab ketish(speaking) tamoyiliga ko‘ra til materialini
o‘rganishda og‘zaki nutq(speaking) va o‘qish(reading) bir vaqtda olib borilmaydi. Bu bosqichda
til materialini o‘rganish quyidagi sxema asosida olib boriladi: tinglab tushunish(listening) —
gapirish(speaking) — o‘qish(reading) — yozish(writing).

Metodik adabiyotlarda o‘rta maktabda chet tili o‘qitish uch bosqichga bo‘linishi ko‘rsatilgan.
Bu 5-10 sinflarni o‘z ichiga olgan uch bosqichdan iboratdir. Lekin so‘nggi yillarda maktab
ta’lim tizimida o‘qitish o‘n bir yillikka aylantirilganligi va chet tillarni o‘rganish ikkinchi va
uchinchi sinflardan, hatto maktabgacha ta’lim muassasasidan ham boshlanayotganligi avvaldan
mavjud bo‘lgan o‘quv bosqichlariga o‘zgartirish kiritish zarurligini ko‘rsatmoqda, chunki 2-3-
4-sinf o‘quvchilari bilan 5-6-sinf o‘quvchilarining dunyoqarashi, psixofiziologik xususiyatlari
o‘rtasida anchagina farq mavjud. Bu esa shu aytilganlarni hisobga olgan holda darsni tashkil
qilish kerakligini ko‘rsatadi. Umuman olganda, har bir bosqichning o‘ziga xos va ularni boshqa
bosqichlardan farqli tomonlari o‘quv materialini tanlashda va darsni tashkil gilishda hisobga
olinmog‘i kerak.

Ingliz tilini samarali o‘rganganlikning muhim mezonlaridan biri tinglab tushunishdir. O‘z ona
tili boshgqa til bo‘lib, ingliz tilini ikkinchi til sifatida o‘rganayotganlardan chet tilini mukammal
tinglab tushunish anchagina harakat va mustaqil shug‘ullanishni talab etadi. Quyida o‘quvchilar
mustaqil o‘rganish chog‘ida tinglab tushunish( listening)ga doir qanday muammolarga duch
kelishi, ularning kelib chiqish sabablari va bartaraf etish choralari haqida to‘xtalib o‘tamiz.

Mutaxassislar ingliz tilini o‘rganish jarayonida tinglab tushunishga doir muammolarning
vujudga kelishiga muloqot jarayonida matn aytilish maromining tezligi, tinglovchida lug‘at
boyligining yetishmasligi va notanish talaffuzning tinglab tushunishga asosiy to‘siq bo‘lishini
ko‘rsatishadi.

O‘quvchilar mustaqil ravishda tinglab tushunilishi kerak bo‘lgan material ustida
ishlayotganlarida qanday muammolarga to‘qnash kelganliklari so‘raldi va bir nechta muqobil
javob variantlari taqdim etildi. O‘quvchilarning 40 % ga yaqini notanish mavzuli hamda turli
aksentlarda so‘zlangan materialni tinglab tushunishga qiynalganliklarini bildirdilar, qolgan uchdan
ikki qismi esa so‘zlash tezligi yuqori bo‘lgan materialni tinglab tushunishda muammolarga duch
kelganliklarini ma’lum qildilar.

Ingliz millatiga mansub so‘zlovchining nutqini tinglab tushunish - aksent va talaffuzga
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e’tiborli bo‘lishni, grammatik savodxonlik va tinglovchining lug‘at  boyligiga ega bo‘lishini
talab etadi. So‘zlovchining nutq tezligi ko‘pgina o‘quvchilar uchun muammo tug‘dirishi sir
emas, bunda asosiy muhim ma’lumot eshittirilgan paytda so‘zlovchi kerakli ma’lumotga alohida
urg‘u berib aytib ketishi lozim. Bu ingliz tilini o‘rganayotgan o‘quvchiga matn mazmunini
chuqur idrok etishiga yordam beradi

Yuqorida mavzu notanishligi o‘rganuvchilar uchun bir gancha giyinchiliklar tug‘dirishi aytib
o‘tildi, xususan, tinglanayotgan material ijtimoiy-siyosiy mavzular, biznes va tadbirkorlikka
oid dialoglar, yoki maishiy sohadagi poliloglardan tashkil topishi mumkin. Shu sababdan til
o‘rganuvchi shaxsdan turli mavzular bo‘yicha boy dunyoqarashga ega bo‘lish talab etiladi,
buning yechimi esa turli mavzular bo‘yicha manbalarni o‘qish, tinglash va lug‘at boyligini
mumkin gadar oshirishdan iborat.Quyi sinflarda iloji boricha ko‘proq multimedia vositalaridan
foydalanish,o‘quvchilarning nutqiy ko‘nikmalari ustida ko‘proq ishlash tavsiya etiladi.

Xulosa qilib aytganda, tinglab tushunish ingliz tilini o‘zlashtirishning muhim belgisi
hisoblanadi. Tinglanayotgan materialni tushunishga xalal beruvchi bir nechta omillarni bartaraf
etishning yuqorida tavsiya etilgan usullaridan foydalangan holda, mashg‘ulot jarayonida
o‘quvchidan zukkolik, e’tiborlilik, mehnat va tajriba talab etiladi.

Foydalanilgan adabiyotlar

1. Almanza, D., Singleton, K. (1995/96). Learning disabilities in adult ESL.

2. Brown, R., &Ganzglass, E. (1998). Serving welfare recipients with learning disabilities in
a work first environment.
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ANP@P®EPEHIIUPOBAHUE MOAXOA K OBYUYEHUIO IIKOJJHUKOB HA YPOKAX
PYCCKOI'O A3BIKA U JIMTEPATYPBI B Y3BEKCKOHU HIKOJIE

Masicnynoe Avzamcon Akpamosuy
Yapmaxckuii paiton Hamanzanckoit oonacmu
Yuumenw pyccxozo sazvika 6 wikone 13
Tenegpon:+998 93 942 29 64

AHHOTAIUSI: B 3TOM CTaThe OCBEIICHA HEOOXOMUMOCTh MU(PPEPSHIIMPOBAHHOTO IMOIX0/Ia B
00yYEeHHH PYCCKOTO SI3bIKA B IIKOJIE C Y30CKCKUM SI3BIKOM OOYUYEHHS.
KiaroueBble ciioBa: quddepeHnnanusi BHyTPSHHSS ¥ BHEIIHSA AMddepeHIianms.

V36ekucrane 0onbIIOe BHUMaHHE YAEISIETCS HALIUM JeTsM. 3a00Ta O MOApacTarolieM IIo-
KOJICHWH, CTPEMJICHHE BOCIHTATh 37J0POBOTO, TAPMOHUYHO-PA3BUTOTO YEJIOBEKA-3TO HAIl Ha-
[IMOHAIBHBIA XapaKTep, 3TO Halla IeNib, Halla 3ajaada. B memsx pedopMupoBaHHsS CHCTEMBI
00pa3oBaHmsl, MOBBIIICHUS €¢ IO YPOBHS MUPOBOTO MPUHAT HOBBIM [ocynapcTBenHbiii O6paso-
BatenbHBIA Ctranmapt u YeraB Obmero Cpennero O6pa3oBanHus.

B Hacrosiiee Bpems nuddepenpanys o0y4eHus: IPOYHO BOLLIA B IPAKTHKY

pabothl 001eo0pa3oBaTeIbHON MIKOIBL. BaxkHelmmm BugoM auddepeHnuanun npu ooyde-
HUU- SBIsieTcst ypoBHeBas auddepennuanus. Lean yposHeBoii nuddepenimanmm 100uthes 6a-
30BOT0 YPOBHSI IOJATOTOBKH, MpeAcTanistonero cotoit 'OC 1 koHEUHO ke CO3IaHue yCIIOBUM IS
Pa3BUTHS HHAMBHYaJbHBIX CIIOCOOHOCTEH.

OTH )K€ YUYEHUKU B PAa3HBIX CUTYallUAX BeAyT ceOs Mo-pa3HeMy.

TpeTbu, HENPUA3HEHHO OTHOCSIIUECS AETH- 3TO T€, KOTOPHIE MJI0XO y4aTcsl WK BOOOIIE HU-
4ero He XOTAT(He YUTaTh, HE MUCaTh, HE PACCKA3bIBAaTh), YACTO HAPYIIAIOT AUCLUIUINHY, B IIKOIY
MIPUXOIAT HEMOATOTOBICHHBIMU, YACTO MPOIYCKAIOT YPOKH.

OueHb BaXXHO CO3/1aBaTh HAa YPOKE YCJIOBHUS JUISI AKTUBHOM paOOTHI BCEX YUAIIUXCS U B TO e
BpeMs MHIMBUAYAIBHO TOAXOANUTH K KaXKJIOMY IITKOJBHUKY, K KOKJIOMY U3 3TUX JETeH C IeNbI0
YCIIENTHOTO OOYYEeHHUsSI M COJCHCTBUS PA3BUTHIO TTOJIOKUTEIBHBIX KAUueCTB YYaIHXCSl.

Bor 31ech MbI 3aymbIBaeMcs O TOM, YTO HYKEH MHJIWBUIYaJbHBIM MOIXOJ B OOy4YEHHUU K
Ka)XX/IOMy YYEHUKY.

Huddepenunanus- 31o popma opraHu3anuu yueOHOM e TeNbHOCTH IIKOIbHUKOB, IPH KOTO-
PO YUMTBIBAIOTCS UX CKJIOHHOCTH, HHTEPECHI, MPOSBUBIINECS CIIOCOOHOCTH (MHAMBUIYyaIbHbIE
OCOOEHHOCTH yYalIUXCsl).

Juddepernmarust B mepeBoie ¢ JIATHHCKOTO SI3bIKa 03HAYACT «PA3IIUINE),

9TO pasneseHue 4acTu, GOpMbl, CTYIICHH.

Huddepenunanus B 00pa3oBaHUHM — 3TO CO3/[aHUE PA3TUUYUNA MEXKIY 4YacTAIMHU (IIKOJIAMU,
KJIaccaM¥, TPyNIaMu)o0pa3oBaTebHON CUCTEMBI C YUYETOM OJHOTO WJIM HECKOJIbKUX HaIpaBlie-
HUU.

Hanpasnenus nuddepeHnpoBaHHOrO 00y4eHus:

- 10 00pPa30BaTEIIBHBIM IIEIISM;

- TI0 YPOBHSIM BBITIOJTHEHHS 3aJJaHUI;

- 110 BPEMEHU BBINOJIHEHUS 3aJJaHuil;

- 110 COZIEP>KAHUIO 00yUeHUS;

- 10 MOCJIEIOBATEIbHOCTH Y4eOHOrO MaTepuana;

- IO CTPYKType y4eOHOro mMarepuana;

- 110 TOAX0/AaM K 00yUYeHUIO;

- 10 BUJAM y4eOHOU JesITeIbHOCTH;

- Mo croco6aM MPUMEHEHHUsI 3aaHuM;

- 110 OLIEHKE JIeATEIbHOCTH.

VYpoBHeBas auddepeHnuanusa- 3T0 00ydeHHe yJaluxcs OJAHOTO M TOTO K€ Kjacca Ha Tpex
YPOBHSIX: 0230BOM, NMPOABUHYTOM U BBICOKOM.

ba3oBeIii ypoBEeHb- ONpPEAETICHHBIN MPrpaMMoil U Y4eOHUKOM, MaKCUMyM 3HAaHUN U yMEHU,
JOCTHKEHUE KOTOPOIo 00s3aTEIbHO yYalIUMKCS BCETo Kiacca.

[IponBUHYTHINH ypOBEHb- HEKOTOPBIE BBIXOSIINE 32 pAMKH IPOTPAMMBI U y4eOHUKA JTOTIOTHU-
TeJbHbIE CBEJICHUS (3HaHUSA) U (GOPMUPOBAHUE MTPOYHBIX YMEHUN MO MPUMEHEHUIO 3TUX 3HAHUN
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B Pa3IUYHBIX CUTYaIHSX.

Bricokuii ypoBeHb- OMOJHUTENbHBIE CBEACHUS, YIIIYONSIONINE 3HAHHUS YYalluXCsl M0 TeMe
u (opMHpYIONIME YMEHHS peIlaTh 3a/aud MOBBIIEHHON CiIoKHOCTU. JndhepeHnupoBaHHbIM
MOJXOJ K OOyYEHHIO TIOMOTraeT c/enaTh 00pa3oBaTesbHbI nporecc 0onee 3((HEKTUBHBIM, MO-
TOMY YTO MCKJIIOYAaeTCsl HeONpaBJaHHas M HelelnecooOpa3Has ypaBHWIIOBKa neTeid. Ha ypoxax
He ObIBacT paBHOMYIIHBIX: CHJIbHBIE YTBEP)KAAIOTCS B CBOMX CIIOCOOHOCTSAX, pabOTarOT ¢ MaKCH-
MaJIbHOM Harpy3koi, a ciiabble TSHYTCS 3a HUMM, HE Tepsis BEpbl B CBOM CHJIBI U BO3MOXHOCTH,
MOBBIIIAETCS YPOBEHb MOTHBAIIHH.

Nmenno muddepennmpoBanHas padoTa 1Mo3BoJsieT JOOUTHCS BHICOKUX PE3YJIbTaTOB B 00yue-
HUM, TIOMOTAeT HayYUTh PeOCHKA CaMOCTOSITEIbHO MBICIUTh U pabOTaTh.

Hcnonb3oBaHHas auTeparypa:
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CoBpeMeHHbIN pycckuil si3bIk. M. , «Bpicmias mkona» 1991.

3. Meronuka npernojiaBaHusi pycCKOro si3blka B HallMoHaJIbHOM mmikose. Ilon penaxuueit JI. 3.
akuposoit. JI. , «IIpocsemienue» 1990.
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JEB HUKOJIAEBHY TOJICTOM KAK IIKOJbHBIA YYUTEJID

Typzynosa /[ypoona Illyxpamoena
Cmyoenmxka Dep2anckozo 20cyoapcmeeHo2o yHueepcumemad
Tenegpon: +998 (90) 531 —07 — 44

AHHOTanus: B 310l cTarbe Mbl MOXEM YBUJIETh YCUJIMS BEJIUKOIO pycckoro nucareins JIbBa
ToncToro He TONBKO U3BECTHBIM IUCATENIEM, HO U MOXKHO YBHUJIETh €ro Kak mnenarorom. OH Boc-
MUTal KPECThSIHCKUX JETeW, X0Ted YTOObl OHM OBbLIM 00pa30BaHHBIMH.

KiroueBoe cioBo: JI.H.Toncroit, Slcnas Ilonsna, mkona, KpeCcThsIHUH, 00y4YeHHUE, YUCHUKH,
BOCIIUTAHUE, )KypHAJ, 3K3EMILUIAP, YPOK, IHCATEIb, YUUTEIb.

Y KaxJ0ro HapoJa CBOM COOCTBEHHBIE MYUYEHUS U CBOSI COOCTBEHHASI MYIPOCTh U Y KaXKIOTO
Hapojia CBOs KpacoTa U CBOS Mpapjaa. MydeHus: 1 MyJIpoCTh PyCCKOro Hapoza, 3To — JlocToes-
ckuii. Ero xpacora u npasna — JleB Toncron.

JleB ToncToil - UCTBIN CHIH 3€MJIU, IEPBOPOJIHBIN, AYX 3€MJIM, TBOPSIICH U JKEJIAIOLIEH, OJIH-
LETBOPEHBE BCEX ee XoTeHui. Bo Bcem, 4ero oH HU XOTel, K 4eMy HH MpHUKacaycs, OH JOXOIMII
710 TPaHu, MPUOIMKAJICA K MONSPHOCTH, YIUBAJICA BOT 3TUM, BO YTO OH ceilyac BOIIIeI, HO, yITHB-
IIMCh, YK€ YYBCTBOBAJ 30BYIIUI TOJIOC, U CMOTpEI Jajbllie, 1 HUKorjaa ce0st He 3Hau. JKemaHue
CBOE OH 3HaJ, a He ce0sl, JKeJlaHUE CBOE CJIETIOe - M 30pKOe, cienoe — u npoBuaueckoe. Ceds xe
IIpU 3TOM HE BHJIEJI, HE 3HAJI, HJIA 3HAJ M0-0COOEHHOMY, TI0- COKpOBEHHOMY. [loToMy OH Ternepn
U TIEPBEHCTBYET Ha 3€MHOM IHIape.

B 1857 r. JI. H. Toncro#t npeanpuHs NepBOE 3arpaHUYHOE IMyTenecTBue. Bo Bpems 3Toro
nytemectBusi JI. H. ToncToit He 3aHMMalcs M3y4eHHMEM ULIKOJIBHOTO Jefia 3a pyOex oM, orpa-
HUYUBIIKNCh OCMOTPOM HMHCTUTYTa CIEMNbIX U MTyXoHemblX B L{ropuxe. O1HAKO UMEHHO B 3TOT
neproa y ToncTtoro cHOBa BO3HMKIIA MBICTH 00 OpPraHU3AIUU IIKOJBI IS KPECThSTHCKUX JETCH.
Ocenbio 1859 1., crrycTs necsTh JIeT MOCIe MepBOM MonbITKH 00y4ath aereid, JI. H. Tonctoit cHo-
Ba MPUCTYIHI K MIKOJIHHBIM 3aHATUSM C KPECThIHCKUMHU JIeTbMU. OO 3TOM Mepuo/Ie mearoruie-
ckoit nesitennbHOCTH Tosnctoro B «McmoBenn» nuMeercs cineayrolnee ynoMuHanue: «BepHyBmmce
U3-3a TPAHULIBL, S IOCETWIICA B IEPEBHE U MOMAJ Ha 3aHATHE KPECThIHCKUMU IIKOJIaMU. 3aHATHE
9TO OBLJIO MHE OCOOEHHO MO CEepIIly, MOTOMY YTO B HEM HE ObUIO TOM, CTaBIEW AJII MEHS o4e-
BUJIHOIO, JKH, KOTOpasi yXKe pe3aja MHE IJla3a B JIEATEIbHOCTU JUTEPATYPHOIO YUUTEIHCTBA»

Becnoii 1861 1. Toncroii pemmnn oGOpMUTE OPUITMAIBHO CYIIECTBOBaHUE SICHOMOMSHCKON
IIKOJIBI, KOTOpasi OblIa UM OTKPBITA YAaCTHBIM 00pa3oM 0e3 Ha/Jiexaliero papenieHus. B qaes-
Huke ero ot 12 mas 1861 1. 06 3TOM HMeeTcs cnenyromas 3anuck: «[lomanm mpoiieHne o mKose.
« — mpuxoackuii yuntenb». JI. H. ToncToil mouTu Bo Bcex Aenax HEM3MEHHO 3aIMIIAT HY Kbl
KPECThSIH M BBIHOCHJI PELICHUSI B MX TOJIb3Y.

TomncToit 3aHssICS BOCIUTAHUEM KPECThSIHCKUX JE€TEH C IIeNIbI0 MOATOTOBUTH UX K TOMY, YTOOBI
BO BCEHl MOJHOTE BOCIOJIB30BaThCs MOMY4YEHHOW CBOOOm0H. OH yCTpOWI HIKOMY C TpeMs WU
YEeTBIPHMS YUUTEISIMH, KPOME €r0 CaMOro. YYEHUKOB OBLJIO BCETO OKOJIO COPOKA YEJIOBEK, B TOM
YHUCJIE OKOJIO TSTH JI€BOYCK.

[[Ixona momemanach B ABYXATAKHOM KaMEHHOM JoMe. MaJIeHbKHI KOJIOKOJI BUCEBIIMN Ha
KpBUIbLIE, 3BOHMWJI KaXKJI0€ yTPO B BOCEMb YACOB, M Uepe3 Ioyyaca MosBIsIINCH AeTd. «Hukor-
Jla HUKOMY He JIeJIajii BBITOBOPOB 3a OMa3/bIBAaHHE M HUKOIJA HUKTO He omazabiBai. C coboi
HUKTO HUYETrO HE HECET - HU KHUI HU TETPAJOK. YPOKOB Ha JIOM He 3aaaroT. Hukakoro ypoka,
HUYETro, CACTaHHOTO BUEpa, YUCHUK HE 00s3aH MOMHUTH HbIHYE. ET0 HEe MydaeT MBICIb O Tpe-
ctosiieM ypoke. OH HeceT TONBKO ceOsi, CBOI0 BOCIIPUUMYHBYIO HATypy M YBEPEHHOCTH B TOM,
YTO B IIIKOJIC HBIHYE OYy/IET BECEJIO TaK ke, Kak Buepa. OH He AyMaeT o Kjacce JI0 TeX Mop, Mmoka
KJIacc He Havdajics». He nenanoch HUKaKUX TOMBITOK YCTAHOBHUTH MOPSIIOK, TaK KaK JIETH JOJDK-
HBl YUUTbCS CaMH COXpaHATh ero. Candarcs OHH, I7ie KOMY B3IyMaeTcs: Ha JIaBKax, CTOJIaX IO-
JOKOHHHKE, IOy M Kpecna. [Iopsaaok MONHbIN: HUKTO HE MIEMYeTcs, He MIUIUIETCS, HE CMEETCH.
Yacel ypoKOB Ou€Hb HENpaBWIbHBI. «HOIIA yBI€UETCS YUUTENb U YYCHUKH, U BMECTO OJJHOTO
yaca KJIacc IMpoAOoJHKaeTcsl TpHU yaca. bbIBaeT, 4YTO yUEHUKH caMU KpUYaTh: «HET - €Ille, CIIe).

Tonctoii Tpebyet, 4TOOBI Ha JACTEH CMOTPENH KaK Ha Pa3yMHBIX M MBICISIINX CYIIECTB KO-
TOpbIE CaMH CIIOCOOHBI TTOHATH HEOOXOAMMOCTH TMOPSIIKA, HO KOTOPHIE HE BBIHOCAT TOJBKO Ha-
CHJIbCTBEHHOTO BMEIIATEIbCTBA, YYXKJAOr0 MX OMBITY. [leTH Bcerna mmenu MpaBoO HE XOAUThH B
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LIKOJTY M JJaXKe, IPUXOJs B LIKOJY, HE CIYIIATh YUUTEIS.

JleB HukomaeBud HEpenKo cam ILIE K JETAM, HHTEPECYICh UX YUYEHHUEM U aocyrom. Tak, Ha-
npumep, 18 aBrycta 1910 r. Toncroii Beuepom Obl1 B KOoueTOBCKOM IIKOJIE, YUEHUKHU KOTOPOM
MHCUEHUPOBAIH «3J0yMbIIIIJIEHHIKa)» YexoBa, a 3aTeM OpraHu30BaJId YTEHHUE C TYMaHHBIMU Kap-
TuHaMu. TOJCTOM OCTascs NOBOJIEH BCEM BUACHHBIM M B CBOEM JHEBHHKE 3amucall: «XOpowio
OYCHbY.

25 oktsa6ps 1910 r. (3a Tpu ana g0 yxona) JI. H. Toncroit yrpom mocetust SICHOMOISHCKYIO
LIKOJTY, Ky/1a IPUHEC YYalllUMCs SK3EMIUIIPBI JETCKOro >kypHaia «ComHblmKkoy». ToscToi npocui
yUUTENs pa3faTh 3TH KHUTU JETAM, YTOOBI 3aTeM Y3HaTh, YTO OHU MOHSJIM U3 MPOYUTAHHOTO.
B nBa waca mgus JI. H. ToncToit cHOBa OBLI B IIIKOJIE, YTOOBI ITOOECENOBATH C IETHMHU IIO IIOBO-
ny kHur «ComHblmiko». B 3Tux, kazamock Obl, MeNKUX (pakTax spKo OoTpasuiach B MOCIEIHUE
ITHY ku3HU Toscroro Takas 'ke IIyOokas JitoOOBb K JETSAM M HAPOAHOMY OOpa30BaHMIO, KaKas
3apOJWIIACh Y HETO €Ile B IOHOIIECKUE ro/ibl, Koraa ToJCcTol pemuil OT1aTh BCE CBOU CHJIIbI BOC-
MUTAHUIO U O0YyUEHHIO KPECThSHCKUX JETeH.

Kak nomuepknyn Ham [Ipesunent LI.M. Mup3uées: «Hamm 6mmkaiinme TOMOITHUKYA — yYH-
TEJsl ¥ TPEHEPHI, HAyyHasl U TBOpUYECKas MHTEJUIMIEHIUs». B Hamiel ctpaHe MHOTO TakUX caMo-
OTBEPIKEHHBIX y4HTelled Kak ToiacToM.

JlutepaTypHblii CIIUCOK.

1. H.I. Yepnpnuesckuii «O KJIacCUKax pyCCKOM JTUTEPATypbl».
2. UHTepHer

3. JL.H.Toncroit «lerctBo OTpouecTtBo FOHOCTEY.
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Annaranusi:)KuitenOaii M30ackaHOB HIbIFapMalapblHbIH  JIMHI'BOIOATHKANBIK KaKTaH
yipenwiau. Kerteren mbirapManapbIHbIH KaXapMaHJIBIK 00pa3bl XakKbiHaa co3 eTtuian. [1laii-
bIp MHCAH KOJIOMHAETH KyObUIbICIAPIbIH TUHKApbIH TEPEHHEH W3JIeIU, WHCAH TOOUATHIHIA
JNOPETUYIIMINK MHUIHETKE KeTeNeyIu KYIITHH HETU3JIEpUHE IBIKKAT aynapibl. ToOusSTTHIH
6ackanap eckepe OepMENTYFbIH oMUY aibl KyObLIbICIapbIHAH I'033aJUIBIKTHI, HHCAH KEYHIT TYHBSCHI
KyObUIBICTIAphl MEHEH TOMSAT KyOBUIBICIAPHI apachlHAa HO3UK YHIIECIHMKTH, YKCACIBIKTBHI KOpe
aJIbl XOM OHBI ©3MHE TOH 00pasnap >KOpIEeMHUHJIE JTUPUKAIBIK Ma3MyHFa aiflaHIbIP/IbI.

Keywords: nuHrBonosTuka, JIMprKa, KaxapMaHIbIK 00pa3, mo33usl.

Jlupukaga MHCAH PYYXbIi AYHSACHI KyOBUTBICTAPDI, AOYUPINH SXMHUUETIN MoceNenepH, XYKIaH,
MyXxa00ar, ap-HaMbIC, TYVBUIFaH >Kepre CYMHYIIMIUK CBISKIbI KOKApPhl a3aMaTiblK TYWFbLIap
coyneneHenu. bu3nm KoplnaraH MIBIHIBIKTBIH OaplibIK KyOBUIbICTIAPHI, WHCAHHBIH KaWFbBl XOM
KyYaHBIIIUIAPbI, OHBIH JKEKE WHCAHBIMIIBIK TOOUSATH XOM JKOMHUHETTET OPHBI TyYpasibl IUKUPIIED
JUPUKAIBIK [IBIFAPMaHbIH Ma3MyHBIHIA ©3 KOPWHUCUH Tabaabl. Xop KaHIal JMPHKAIBIK
KemupMmesep CyOnieKTTHH KaHbIHA CHHHCHII, €H KaKbIHbIHA aliJIaHbIYbI, OHBIH KEYIII TYHIChIHAH
OTKepWINYH TUHHUC. byn xapakrepnu e3remenuk manbip JKuitenOait M30ackaHOB THMpUKACHIHIA
Jla TOJIBIFBI MEHEH ce3uiean. VIHCaHHbBIH JKaH AYHbSCBIH TOJKBITKAH OMJIAp, OHBIH KyYaHTKaH,
KalffpIFa CajFaH, TOUIYUIIUICHIUPIeH, 3aybIKIaHABIPFaH, KbICKACKI, CYOUNEKTTUH TYpPMBICHIHBIH
Ma3MyHBIH KypaFaH XJUICEeNepInH XOMMECHH JIMPUKA ©3UHUH HBI3aMJIbl OalIbIFbl CHITIATHIH-
na kKaowin erenu. K. M30ackaHOB THPUKACHIHIAFBI KEWHIT XOM KEIIUpMeIep TEeK IIalbIpra FaHa
TOH eMec, KeH maccara tuiucianiaed kepuHeau. [llaiiblp agaMHBIH MIIKM KaH TYHSChl MEHEH
OailtaHpICcalbl, OHBIH KyYyaHBIIIBI MEHEH KAWFBICBIH CYYPETJICHIH, aJlaMHBIH JKYPEK ChIpia-
pBeIH Ko3Faiapl. O OOMEKTHB IIBIHIBIKTHI ©3WHUH KEIIMPMENEpH, Ce3MHUYIepU TUHKapbIHAA
JTUPUKAIIBIK KaxapMaH o0pasbl apKalbl Oepenu.

JlupukanblK LIbIFapMaga CYMHHUII-KYHUHUIUIEPU, UILKU KEHIUPMENEpH, ap3bly-opMaHiapbl
COYJeNIeHreH ajaM o00pasbl JIMPUKANBIK KaxapMaH o0pas3bl Jem TyCHHWIeTu. «JIMpuKambiK
[IBIFAPMAHBIH Ma3MyHBI €KH TOPEIIEME aWpBIKIIA POYUINTE aBTOOHMOTPaUSUIBIK XapaKTepre
uiie. bupuHIIMAEH, JIMPUKAIBIK HIbIFApMara MIalbIpbIH 63 OacblHAaH ©TKEpPreH OUp YaKbIsACHI,
OHBIH KbISUIbIHA KENTeH OXMHUHETIN MUKHUP SKU OMbI, )KEKKE JIop3ere cairaH KaHaail ga Oup
Ce3UM Ma3MyH Oepuyu MYMKHUH. EKMHIIUJCH, Malblp ©3MHUH OachlHAH O©TIereH KaHaai aa oup
VakbISIHBI, SIKM JKEKKE ©3U KeIIMpPMEreH KaHnail aa Oup TyWFBIHBI CYYpeTIereH/ae, COM YaKbls
XOM TYHFBUIAp/BI 63U KOPreH XoM OWIreH, ce3reHjell Kadbliamaca, COoll XalaTKa ©3WuH Cajblll
OwmiMece, OHBIH CYYPETICHUYU XaKBIHKATIBIK, TYPMBICIIAHJBIK OOIMAi/Ibl, OKBIYIIBIFA TICHP
kepcerneu» [2]. Jlupukana aBTop XoM TyHFBI CE3UMIIEPU CYYPETICHETYFbIH TYJIFa apachIH-
na OWpIIMK JKy3ere Kelenu eKeH. BU3WH NMUKupuMH3INe, JTUPUKAIBIK KaXapMaH IEereHUMHU3 —
JIMPUKAJBIK IIbIFApPMAJIaFbl PyYXbld XajaTiapbl CYYPETJICHUIl aThIpFaH WHCaH, IIalbIpJIbIH
yABIYMa agam3aT )KOMUHETH YIIbIH 0axachl, CE3UM XM MHUKUPIEPUH aJbI KYPUYIIH TYIFa.

Kapakannak oeOUATTaHbIy WIMMHH]IE TUPUKATIBIK KaXapMaH MOCENIeCH MEHEH IIyFbUIIaHFaH
wimmna3 K. XynailOepreHoBThIH ~MUNHETHHIIE TOMEHJETHINE MUKUPIIED KEITHPUICIH:
“benuuckuii «I1oe3usTHBIH TYp XoM KaHpiapra OeJMHUYW» MaKalachlHIa aBTOp CyOMEKTHHHH
KOHKPET TYPMBICJIBIK MaT€pHaJlFa CUHUI KETETYFbIHBIH, aJl JIMPUKAJA TYPMBICIBIK MaTepuas aB-
TOp CyOMHEKTHHE KEIUPHWINI KUOCPUICTYFBIHBIH aTKaH enu. JlemMek, Xop eKu karjaijaa jaa
TYPMBICIIBIK MaTepUall XoM aBTOp CyOMHEKTH 3-apa akbIpajiMac OUPIUKTH cakjiaisl. Jlupuka-
Jla aBTOPJbIH “MEHH” POMaHJarbl MEPCOHAXK/IbIH Ya3bIUMAChIH aTKapaasl [3].

Jlupuka oneOMATTHIH Oacka TYpJIEPHUHEH WHCAH pPYYXbId AYHSACHI KyOBUIBICIAPBIH
CoYyJIeNeHUPUYH MEHEH ©3relleNIeHeTyFbIHbI MONTUM. COHJIBIKTaH JIMPUKaAJa YaKbls-Xoauicenep
eMec, aj onapra OalllIaHBICIBl JIUPHUKAIBIK KaXapMaHHBIH CE3UM-TYWFbUIAPBI, 0axachl
coynenenenu. JIMpUKaHBIH JKaHPIBIK TOOMATHIHA OAMIAHBICIBI OHIAFBl KaXapMaH OOpa3bIHBIH
JKacajelybl Ja e3rellenukke wie. Jlupukaga KaxapmaH »SIUKa, SKH JIpaMaJarbl ChISKIIbI
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VakpIsi-XoIUMCeNepANH payakJIaHbIYbIHIA €MEC, ajl MIIKU TYWFbUIApIbIH, KEIIMpMeIepanuH
KOpPUHHUCHHJIE Ky3ere keneau. CBIPTKBI OpPTANBIKTaFbl KyOBUIBICIApFa, TOOWIMI s GonmMaca
COLIMAJUIBIK-CUSICUI Xouiicenepre OailllaHbICIbl CE3UMIIEPH, PYYXbIN KEIIUPMEIEpU COYJIICICHHUIT
aTbIpraH 00pa3 JIMPUKAJIbIK KaxapMaH o0pasbl Jen Kapanajbl. KochlKTa JIHpUKAIbIK KaxapMaH
I Ger Qopmackl, sFHBI «MeH» apKaibl coyieneHenan. COHIBIKTAH O Malblp o0OpasbiHa
KaKbIHIacaabl. TeopusulbIK MUWHETIIEp/ie aBTOP 00pa3bl MEHEH JHPUKAIBIK KaXxapMaHHBIH OUp
eMec, albIpMallIbUIBIKIApFa HMile €KEeHJINTW ©3MHUH WIMMHUN TacThIMBIKIAYbIHA Wile OOJFaH.
«JIupukanbIk KaxapmaH — OyJ IIaNBIPIBLIH 631 eMec, all KOpKeM d1ebuii 00pa3. JleMek, TupUKanbiK
HIBIFapMasapAarsl KaxapMaHIapAbl KU TOMapra aKbIpaTKaH *KeH 00Iapl: CyOMiieKTHB KaxapMaH,
SFHBIA IIBIFAPMAHBIH THHKApFBl TEPCOHAXBI, OApIBIK KEeYWJI KEIIMpMeNepu CyOUHeKTHB
(TMpUKaIbIK) KaXapMaHHBIH aTbIHAH Oepuiieid, OOMHEKTUB KaxapMaHiap, sSIFHBIN MIbIFapMaiarbl
JUPUKAIBIK KaxapMaHHaH 0acka KaTHAChIyIIbLiapy [4].

[Toe3us mzeprneymmcu K.Opa3piMOeTOB ©3 MHUMHETHHJIE KapakKailak JUPHUKAIIbUIbIFbIH/IA
JUPUKAIBIK KAXapMaHHBIH 6CUY SBONIIONMSICHIHA Hife OOJIFAHIIBIFBI TYYpaibl TOMEHIETUIIIE TTUKUP
omnaupenu. «JIupukaiblK KaxapMaH jKeKKe aJlaM ChIlaTbIiHAa Jepetusie Oacnaabl. JIMpUKambiK
KaxapMaHHBIH Oonbinl ateipraH JKarmaimapra, mpoOiemarnapra Ke3-Kapachl KEKKe aJaMHbIH
©3MHHUH Ke3-Kapachl ChIaThlHAa Oepuiie Oacianbl. Byn Hopce IupHKalbIK LIbIFapMaiapiblH
KOPKEMJINTUH apTTHIPBINT FaHAa KOWMACTaH, OHBIH Ma3MYHBIH OalBITTBI, OHBI OKBIYIIBIHBI
KAJBIKTBIPAPIIBIK, OUPreiKu chlinariaapiaH KyTKapab [S].

buz XK.M36ackaHOBTHIH «AK Kyciap» TOIUIaMblHA KHPUTHITEH, XJp KBIIBI Joyuprepre
JNOPETUIITEH KOCHIKJIAPbIH YHpeHuY OapbIChiHAA, MIAWBID AOPETHYIIMIUTHHIE JHUPHUKAIBIK
KaxapMaH oOpa3bl ©3WHUH ©CHY DBOJIONMUSACHIHA Wie OONFAHIBIFBIH Ty3eTTUK. LIlalbIpasiH
JNOPETUYIIMIINTUHUAH JOCIETKU SKbULIAPBIHAAFEl KOCBHIKIAPbIHIAA OMUPAWH aHay SKU MbIHAY
KyObLIbICIapbIHA Oaxa Oepuyiin, TOOUITKA SIKU CYWUKIIN SpFa alllbIK p 00pa3bIHAaFbl JIMPUKAIIBIK
KaXapMaH/Ibl YIIBIPATCaK, OHBIH COHFBI JOYHUPAE OMHUPIUK XOM JOPETUYIIMINK TOKUpHUiiOecu
KETHIIMCKEH MOYUP/ETH HIbIFapMaapblHa O©MUP KyObUIBICIAPHI TyYpaibl TEPEH MUKUPICUTYFbIH,
TYHBSUTBIK XOM JKOMHMETIMK KyObUIbICIApFa CaHallbl KaTHAC KACAUTYFbIH, THIHBIK MUKHPIIH,
WHTEJUIEKTYaJl MIaXC TOPU3UHACTH JIMPHUKAIBIK KaxapMaH 00pa3bl JOPETHITCHUH OaKIaiMBbI3.

DONUKANBIK I[IbIFApMaIapblH KyHJIBUIBIFE OHJAFbl TapTHIMIIBI CIOKET, KECKHH KOH(IUKT,
KaxapMaHjap XapakTepu MeHeH OalaHbICibl O0Jsica, JTUPUKAJIBIK ILIBIFAPMaHbIH KYHJIbUIBIFBI
OHJIaFbl JIMPUKAJBIK KaXapMaHHBIH MIIKH CE3UMIIEPUHUH TOOUNHUN OOJBIYBI XOM OKBIYIIBI
CaHacblHA TOCHD jKacall ajbIybl, OHJIa WHCAHBIWIBIK TYHFBUIAPIBIH OSHBIYBIHA TYPTKH OoJa
anblybl MEHEH OaxallaHa/bl.

JIupukaHbIH Ma3MyHH - Oyl MHCAHHBIH WIIKH CE3UMIIED AYHBACHL. JIMpHKaHBIH OpalbIHIa
©3UHHUH KYYaHBIIUIBI XOM KaWFBUIbI CE3UMIIEPH MEHEH JIMPUKAIBIK KaxapMaH oOpasbl Typabl.
Koparan opTanbsIKTarsl KaHaai qa Oup KyObuibicnapra OaliIaHbICIbl TOJIKbIHIAHFAH, TOJIFAHFaH,
THIHBIIICHI3JIAHFAH, KYHUHIEH, KalalaHfaH, OIIJAHFaH Ce3UMJIEPIU JIMPUKAJIBIK KaXapMaHHBIH
KEeYWJI JAYHBSCBIHJA COVIIETICHAUPE ajblybl IIANBIPIAPIbIH AOPETUYIIMIUK [IeOepIUru MEHEH
Oaitnanpicabl. COHIBIKTaH XOp KaHAal KOCBIKTHIH Ma3MyHBIH TOJIBIK aHJIaybIMbI3 YIIBbIH, OHJIAFbl
JINPUKAJBIK KaXapMaHHBIH PYYXbIM XaJaTblH, )KaH JYHbSICHIH Ce3MHUYUMU3 ThiuC. Lllanbipabiy
[IBIFApMaTapbIHIaFhl KOPKEM TMOJTHUKANBIK W3JICHUCIEPH KOMIIWINK Karfgailnapna oopas
kKacay ycpULIapbl MEHEH OailmaHbICibl KapacTupbuiagsl. Cebebu kepkem 00pa3 LIbIFapMaHbIH
KOPKEMJIUTUH TOMHUMHJICHTYFBIH Ma3MyH MeEHEH (OpMaHbl OailIaHBICTBIPBIYIIN THUKAPFBI
3JIEMEHT ecariaHabl. JInpuKanblK KaxapMaH 00pa3bIHia JOYUPANH, XaJIbIKTBIH XOM JKE€Ke HHCaH
PYYXBI KOMJIECKEH Typle Oepuienu.

[aitp1p XK. M30ackaHoB XX oCHPIUH COHFBI MIEPETUH]IC MTOS3UAMBI3Fa KUPHUIT KEJIIA XOM YChI
noyupnaeH Oacnam razeta — JKypHasiapaa JTUPUKAIBIK [IbIFapManapbl MEHEH TaHbLIAa 0aciajbl.
On o3 okbryursinapeiHa « Tynmap xakkeiHga 6amrana» (Hexuc, 1975), «Ka3 etkenne» (Hexkwuc,
1979), «Jlupuka nonrepunen» (1982), «Omupre kymrapisik» (1987), «Myxab0arTslH anMas
KpIpapsDy (1990), «Myxab66ar mupace» (1992), «Men kytken kyn» (1993), Xomrapsim y3ak
(1995), «Oititemru anp13» (1997), Caitnannb merapmanap ToriaMsl (1999), « Ak kycnap» (2014)
x.0acka TormtamiapsiH yebiHAbL. K. M30ackaHoB — Oup KaHIia rmoemMaiaap/bsiH Aa aBTopsl. [laisip
KOCBIKJIapBI TEPEH JIMPU3MIE, CHIFACKAH O TOJIFaHbICIapbIHA, 00pa3Ibl CYYpeTieyiepre KyphlUIFaH.
[aiiplp Kapakanmak MOE3MSCHIH ©3MHUH HCSIBIK-TEMAaTHKAIBIK, >KaHPIBIK XoM (hOopMabiK
W3JICHUCIIEPH MEHEH efie Je 0aiibITThl. Kapakanmak JupruKachiHIa epKUH KOCBIKTBIH JIMPHKAIBIK
(opma chImaTeiHIa OPHBIFBIYBIHA Yiec KOcThl. O moe3usiia ©3WHUH JOPETUYIIMINK JKOJIbIHA,
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xeke ctuinHe uide Laiiplp ceimarbinga Taubu1abl. Ocupece, JK.M36ackaHOB nei3xk JIMPUKAChIHBIH
medepu, «TOOUSAT HKBIPIIBICHD) CHIMATBIHAA KO3re TycHIl KeaMekTe. [LIaibipabH 91eOusThIMBI3IbI
OalbITBIYAAaFEl YJIECH BIMIAWBIKIBI OaxanaHblll, bepaak arbiHAarbl pecnyONIMKabIK ChIAIIBIFBI,
O30exucran xoM KapakanmakcTaH XajiblK HIaibIpbl aTakjiapbl OepuIIIu.

XKyyMaknacTelpelll alTKaHJa, JIUPUKAJIBIK KaxapMaH, sMaca JIMPUKAIbIK CyOMEeKT — Oy
JUPUKAIBIK LIbIFApMaja MIIKU TYHFbUIaphbl, KYWHHHIL, CYWHHHUILIEpU OEpWIIMI aTbIpFaH
JMPHUKAIIBIK KaXapMaH OOJIbII TaObLIAIbI.
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TA’LIM SAMARADORLIGINI OSHIRISHDA INNOVATSION PEDAGOGIK
TEXNOLOGIYALARIDAN FOYDALANISHNING AHAMIYATI

Sundetova Raxila Saktaganovna - Navoyi viloyati, Zarafshon shahri
4-maktabining qozoq tili va adabiyoti fani o ‘qituvchisi
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Annotatsiya: Mazkur maqolada ta’lim samaradorligini oshirishda innovatsion pedagogik
texnologiyalaridan foydalanish va bu orqali ta’lim sifatini oshirish masalalari yoritilgan.

Kalit so‘zlar: ta’lim tizimi, ta’lim sifati, interaktiv metod, innovatsion texnologiyalar,
pedagogik jarayon, dars samaradorligini oshirish.

Hozirgi kunda butun dunyoda ta’lim tizimida yuz berayotgan o‘zgarishlar tez sur’atlarda
rivojlanmoqda. Magsad bola ongiga mavzuni oson va aniq singdirish va shu bilan birga vaqtni
tejashga e’tibor berishdan iborat bo‘lishi kerak.

XXI asr intellektual salohiyat, tafakkur va ma’naviyat asri sifatida insoniyat uchun yangi
ufglar, shuningdek, biz duch kelmagan, ilgari ko‘rilmagan muammolarni ochib beradi. Ta’lim
tizimini isloh qilish va ta’lim sifatini oshirish bugungi dolzarb masalalardan biridir. SHunday
ekan, ta’limga xos innovatsion texnologiyalar o‘qitish samaradorligini belgilovchi vositaga
aylandi. “Zamqozoqviy sharoitda yaxlit pedagogik jarayon, uning alohida tarkibiy qismlari, ped-
agogik faoliyatni amalga oshirish bilan bog‘liglikda “metodika” va “texnologiya” tushunchalari
ko‘p qo‘llaniladi. Metodika ma’lum bir ishni bajarish uchun zarur bo‘ladigan metod va usullar
yig‘indisidir”'. Mashg‘ulotlar jarayonida pedagogik texnologiyalarga asoslanish va innovatsi-
yaga intilish, o‘quvchilarni faollashtirishga qaratilgan turli interaktiv metodlardan foydalanish
ta’lim magsadini muvaffaqiyatli amalga oshirishga yordam beradi. Ta’lim jarayonini innovat-
sion metodlardan foydalanib tashkil etish uchun, avvalo, darsning rejasi va loyihasi aniq ishlab
chiqilishi zarur. Dars loyihasini tuzishda o‘qituvchi o‘zining ish shakllari va o‘quvchilarning
ko‘nikmani egallash jarayonidagi ishlari doirasini aniq belgilab olishi lozim. SHuningdek, gan-
day o‘qitish metodlaridan foydalanishi ham muhim ahamiyatga ega. O‘qitish metodi — ko‘zlan-
gan maqsad yoki rivojlantirilgan aniq bir maqgsadga erishish yo‘lidagi amallar ketma-ketligidir.
Buyuk faylasuf Konfutsiy 2500 yil oldin shunday degan edi: “Eshitganimni yoddan chiqaraman,
ko‘rganimni eslab qolaman, mustaqil bajarsam tushunib yetaman”. Biz darslarda o‘quvchilar
bilan birgalikda, juftlikda, guruhlarda ishlashda juda ko‘plab interaktiv metod va mashqlardan,
jumladan “Guruhlarda ishlash™, “Tagdimot», yangi mavzuni bayon qilishda “Kichik ma’ruza”,
“Rolli o‘yin”, “Aqliy hujum”, “CHarxpalak” metodlaridan va “Hamma hammaga o‘rgatadi”,
“Mevalar salati”, “Impulbss”, “Vaziyatlar” “Aql charxi” mashqlaridan foydalanishimiz mumkin.
Bunda o‘quvchilar ta’lim olish jarayonida guruhlarda hamjihatlikda ishlaydilar, mustaqil baja-
radilar va eslab qoladilar. Natijada birinchi navbatda o‘quvchilarda “do‘stqozoq kelishuv» va
“hayotiy ko‘nikmalar” shakllantiriladi. “Do‘stqozoq kelishuv” intizom, faollik, o‘zoro hurmat,
o‘ng qo‘l qoidasi, ijodkorlik, ijodiy jarima, reglament (aniq, qisqa, lo‘nda fikrni bayon qilish)
kabilarni oz ichiga olsa, “Hayotiy ko‘nikmalar” — muloqot qila olish, ijodiy fikrlash, stress
holatdan chiqib ketish, his-tuyg‘u, ularni jilovlay olish, muammolarni hal qila olish, 0‘z-0‘zini
tahlil qila olish, qaror qabul qilish, tanqidiy fikrlash kabilardan iborat. Interaktiv dars jarayonlari
shunday tashkil etilishi kerakki, bunda barcha o‘quvchilar faollashishi zarur, ya’ni dars o‘tish
jarayonida o‘quv materiallarining ma’lum bir qismi o‘quvchilar tomonidan mustaqil o‘rganiladi,
so‘ngra sinfda har tomonlama muhokama etiladi. O‘qituvchi o‘quv jarayoni tashkilotchisi, rah-
bari, nazoratchisi hamdir. O‘quvchining sinfda o‘zini erkin his qilishi va o‘quv faoliyati uni
emotsiqozoql jihatdan qoniqtirishi lozim, ana shundagina u o‘zining fikrlarini erkin bayon qila
oladi. Interaktiv usullar xilma-xil bo‘lib, gaysi metodni tanlash o‘qituvchining o‘tayotgan mavzu-
si, darsning maqsadi va vazifalariga bog‘liq. Interaktiv mashg‘ulot - o‘qituvchi va o‘quvchilar
o‘zaro faol ishtirok etadigan mashg‘ulot, hamkorlikda kechadigan jarayon. Innovatsion jarayon-
larda interaktiv metodlarning qo‘llanishi darslarda beixtiyor psixologik o‘yin yoki musobaqaga
aylantirilib, har bir o‘quvchini o‘z fikrlarini keng ommaga izhor etishga, umuman sinfda ke-

! Egamberdieva N., Xodjayev B. Pedagogik rahbarlik ayrim dolzarb muammolari: moiyat, talin va echim. - T.:
«Fan va texnika» nashriyoti, 2013. —-B.18. 66 oktyabr 2020 yil 7-qism
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chayotgan bahs-munozaralarga befarq bo‘lmasdan, faol ishtirok etishga undaydi. O‘quvchilarni
faollashtirish uchun dars jarayonida qo‘llaniladigan usullarni to‘g‘ri tanlash va savollarni aniq
tuzish katta samara beradi. Buning uchun darsga, mavzuga qo‘yilgan maqsad aniq belgilanib,
shu magsadga erishish yo‘li, usuli puxta ko‘rib chiqilishi lozim. Demak, o‘qituvchi har bir foy-
dalanadigan interaktiv usuli o‘quvchiga nima berishini oldindan ko‘ra olishi va darsni to‘g‘ri
tashkil qilishi kerak. Qozoq tili darslarida ham bir gancha metodardan foydalanish mumkin.
Masalan “Blits-so‘rov” (tezkor savol-javob) metodidan foydalanish o‘quvchilarni hozirjavoblik-
ka, faollikka undaydi. Bu metod o‘quvchilarni harakatlar ketma-ketligini to‘g‘ri tashkl etshga,
mantiqiy fikrlashga, ma’lumotlar ichidan keraklisini tanlab olishga o‘rgatadi. Mashg‘ulot bosh-
lanishidan oldin o‘tkazish magsadga muvofiq, chunki o‘quvchilarning mavzuga doir bilimlari
aniqlab olinadi va dars mashg‘uloti bevosita yangi mavzu bilan bog‘lanadi. O‘quvchilar berilgan
savollarga tez va aniq javob berishlari lozim. Bu orqali o‘quvchilarning zehnini o‘tkirlashtirish
ham ko‘zda tutiladi. O‘quvchilar uch guruhga bo‘linadilar. Har bir guruhga alohida savollar
beriladi. O‘quvchilar savollar bilan tanishib chiqadilar va tezkorlik bilan javob beradilar.

Xulosa qilib shuni aytish mumkinki, qozoq tili darslarida dars samaradorligini oshirish,
o‘quvchilarni mantiqiy va kreativ fikrlashga hamda o‘rganganlarini yodida saqlab qolishga,
nutqini o‘stirishga o‘rgatishda interaktiv metodlardan foydalanish ta’lim sifatini oshirish uchun
xizmat qiladi.
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THE ROLE OF DICTATION IN TEACHING ENGLISH

Ganiyeva Shoiraxon Adhamovna,
an English teacher of Namangan region,
Uchkurgan district, school # 14, Tel: 97 426 05 90.

Annotation: This article is devoted to the role of dictation in teaching English to students of
public schools. Examples of using different fun dictations used by the author in practical work are
given.

Keywords: dictation, active, teacher, student, different, communication activities

In modern methods of teaching a foreign language, there is a wide variety of ways and
means of teaching, one of which is to conduct dictation. For a long time, this type of activity
was considered undeservedly forgotten and old-fashioned, a relic of the grammatical-translation
method that dominated language teaching in the late 20th century. For many students, dictation
brings back sad memories of boring, uncommunicative, and often difficult lessons where the
emphasis was only on language accuracy. According to the generally accepted opinion of
Methodists, dictation is the simplest form of learning, involving reading the text aloud so that
the listener can write down what is read to him word for word. And then check the recorded text
and correct the mistakes made. A good time to take dictation is at the beginning of the lesson,
because at this time you can focus the students ‘ attention, calm them down and ensure their
performance. But despite the apparent simplicity of this learning tool, it has countless variations
that can make the learning process more interesting and personally oriented for students. To
activate vocabulary and improve spelling, teachers often use dictionary dictation. Using new,
original types of dictation can turn unloved dictation into one of the favorite forms of work
in the classroom. During such dictation, students are active; they can be conducted in groups
with different numbers of students; not only the teacher can dictate, but also the student; the
test can be performed by both the teacher and the student. In the classroom, the teacher uses
various types of activities. Today, I will not consider the usual vocabulary dictation, but will
show several options for the teacher to choose from. I practice different types of dictation and
see many advantages. Personally, I see the following advantages of dictation:

- students are active during dictation,

- dictation is the way to oral communication activities,

- they are useful in groups of students with different abilities,

-can be held in groups with different numbers of students.

Types of dictation.

1. Walking Dictation. The teacher hangs several copies of the dictation on the blackboard in
different places. Students work in pairs. One student writes , the other goes and reads from the
blackboard to the one who writes. In the middle of the dictation, students can switch roles. This
type of dictation can also be performed in groups.

2. Picture Dictation. The teacher dictates words such as “corner, left, right, upper, low, center”
and others. Students draw schematically what the teacher dictates.

3. Card Dictation. The teacher shows a picture, the children write down the word.

4. Spelling Dictation. The teacher shows a card with a word to one student, who dictates the
word to the class by letter, and everyone writes it down. So the teacher asks each student to
dictate a word, and then the teacher checks what is written.

5. “Gap” dictation. Another interesting form of working with text is “Gap “ dictation. Select
a small text from the textbook. A version of this text with omissions is written on the Board.
Start dictating the text. Dictate slowly and ask students to write down only the words that are
missing on the Board. For those words that are written on the Board, students must leave gaps.
After you finish reading the text, erase the text from the Board and ask students to fill in the
blanks in their texts. At the end of the work, students open their textbooks and check their texts.

6. Shadow Dictation. Work in pairs. The teacher dictates, one student writes, the other just
listens. When the teacher finishes dictating, the student listeners check what their partners have
written.

Dictation has been used in the field of language learning for several years. Indeed it is a
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teaching technique which enables teachers to focus on language proficiency of their students.
It may both be used as a device for teaching a specific language phrase or clause and to list
syntactic mistakes. Depending on the class level, you can apply these or similar types of work to
improve your students’ writing skills. A teacher can achieve solid knowledge from his students
if he creates activities in the classroom that help to increase MOTIVATION in children. They
help develop phonemic hearing, listening skills, form graphic skills in English, and help you
memorize material. Dictation helps teachers track their students’ progress.

To sum up, dictation is a useful and flexible activity in teaching a foreign language. You can
use it when introducing a new structure, present the first paragraph of the text, or repeat a specific
vocabulary or grammar. If the dictation is successfully integrated into the overall structure of
the lesson and has a clear goal, students will be happy to complete this type of task. Therefore,
we can conclude from the above that dictation is not only a very important and effective means
of teaching a foreign language, but also an effective tool for controlling students’ knowledge.
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O‘QISHNI TUSHUNISHDA QYINALAYOTGAN O‘QUVCHILARNI QO‘LLAB-
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Annotatsiya. Ushbu maqolada yaxshi dekodlashga qodir bo‘lgan, ammo o‘qiganlarini
tushunishda qiynaladigan o‘quvchilarga yordam berishi mumkin va ular barcha o‘quvchilar
uchun foydali startegiyalari e’tirof e’tildi.

Kalit so‘zlar: o‘qish, aniqlash, so‘z, anglash, o‘quvchi, tushunish, yo‘naltirish.

O‘qish haqida o‘ylaganimizda, ko‘pincha matndagi harflarni dekodlash va ularni og‘zaki
tilga aylantirish uchun kurashayotgan bolalarni tasavvur qilamiz. Ushbu turdagi qyinalayotgan
o‘quvchi juda ko‘p so‘zlarni aniqlash uchun juda qiyin vaqtga ega va fonologik (nutg-ovoz)
qobiliyatlari past. Shu bilan birga, ular chiroyli o‘qiyotganga o‘xshab ovoz beradigan, ammo
so‘z boyligi va obrazli tilni anglash, xulosa chiqarish, og‘zaki fikrlash, grammatik rivojlanish va
og‘zaki nutqni ifodalashda qiynaladigan o‘quvchilar ham ko‘p.

Bolalar o°sib ulg‘aygan paytida matnni to‘g‘ri anglasa, biz ularni yaxshi o‘qiydi deb o‘ylaymiz.
Odam dekodlashni o‘rgangandan so‘ng, o‘qishni tushunish ko‘proq tilni tushunish va diqqgat
markazida bo‘ladi. Ushbu o‘tish davrida, uchinchi sinfdan boshlab, o‘qituvchilar matnni ravon
hal giladigan, ammo tushunmaydigan ba’zi o‘quvchilarni payqashlari mumkin.

Ushbu turdagi o‘quvchi dekodlashda giynalayotganlarga qaraganda unchalik sezilmaydigan
bo‘lgani uchun, ular standart holatni tushunish sinovlaridan o‘ta olmaguncha bilinmaydi. Shunda
ham, ularning muammolari uzoq vaqt davomida anigqlanmasligi mumkin, natijada o‘rta va o‘rta
maktab o‘quvchilari o‘qiyotganga o‘xshaydi, lekin o‘qiganlarini hech narsani tushunmaydi.

Ushbu qiynalayotgan o‘quvchilarga yordam berish uchun ularni yo‘naltirish kerak - ganchalik
erta bo‘lsa, shuncha yaxshi bo‘ladi. Biroq, amaliy mashg‘ulotlar va savollardan iborat bolgan
sinovlar samarasiz bo‘lishi mumkin, chunki u matnga asoslangan ko‘nikmalarga juda tor
yo‘naltirilgan.

Bu erda ravon o‘qiydigan, ammo o‘qiyotgan narsalarini tushunishga qiynaladigan o‘quvchilar
bilan sinash uchun strategiyalar keltirilgan.

Tilni magsadli ravishda anglashni o ‘rgating. So‘nggi tadqiqotlar shuni ko‘rsatadiki,
o‘qishni tushunishda qiyinchiliklar erta bolalikdan, hatto o‘qishni o‘rgatishdan oldin mavjud
bo‘lgan og‘zaki tilning zaifligidan kelib chiqishi mumkin. Ma’lum bo‘lishicha, o‘qishni yaxshi
tushunmaydigan o‘quvchilar ham tez-tez kamroq va kam eshitadigan so‘zlarni tushunishadi va
nutqning grammatikasi yomonroq. Shunday qilib, o‘qishni tushunish nuqsonlarini samarali hal
qilish uchun o‘qituvchilar avval so‘zlashuv tilida, so‘ngra o‘qish va yozma tilda so‘z boyligini,
fikrlash qobiliyatini va tushunishni o‘rgatadigan usulni qo‘llashlari kerak bo‘lishi mumkin.

So z boyligini oshirishni o ‘rgating. Tushunmaydigan o‘quvchilar ko‘pincha so‘z boyligini
kam bilishlari va eshitganlarini kamroq anglashlari sababli, grafik sozlovchilar, rasmlar va
mnemonika kabi multisensor strategiyalar yordamida yangi so‘zlarning ma’nosini o‘rgatish
foydalidir. Umumiy til ko‘nikmalarini oshirish, yozma matnda duch keladigan so‘zlarni tushunish
ehtimolini oshiradi. Uchrashishi mumkin bo‘lgan har bir so‘zni bilish imkonsiz bo‘lgani uchun,
o‘quvchilarga kontekstga oid ko‘rsatmalarning har xil turlari va ularni noma’lum so‘zlarning
ma’nosini aniqlash uchun qanday ishlatishni o‘rgatish kerak.

Fikrlash strategiyasini o ‘rgating. O‘quvchilar matnni yaratishga qodir bo‘lgan so‘z
birikmalariga ega bo‘lsalar, ular ko‘pincha barcha muhim tafsilotlarni kuzatib borish va nazarda
tutilgan ma’lumotlarga kirish uchun zarur bo‘lgan murakkab fikrlash yoki doimiy e’tibor bilan
kurashishadi, to‘g‘ridan-to‘g‘ri ko‘rsatilgan. Oc‘qituvchilar o‘quvchilarga ular foydalanishi
mumkin bo‘lgan kognitiv strategiyalar bo‘yicha ko‘rsatma berishlari mumkin. Ko‘plab matnlarni
o‘qish strategiyalari ushbu fikrlash strategiyalaridan foydalanadi, jumladan:

*  Oldingi bilimlarni muhokama qilish yoki faollashtirish,

* O'qish paytida savollarni ishlab chiqish,
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O'giganlarini boshqa matnga, ular ko'rgan yoki boshdan kechirgan narsalarga bog'lash,
Ular o'qiyotgan narsalarni tasavvur qilish,
Matnda keyingi voqealar to'g'risida bashorat qilish,

«  Kalit so'zlarni qidirib topish va savollarga aniqlik kiritish yoki ularga javob berish uchun
qayta o'qish,

*  Tushunish uchun zarur bo'lgan strategiyalar va fikrlash jarayonlarini modellashtirish
uchun ovoz chiqarib o'ylash.

O‘quvchilar o'qiyotgan matniga qarab o'zlari uchun eng maqgbul strategiyalarni o'rganishlari va
undan foydalanishlari mumkin. Fikrlash strategiyasidan foydalangan holda matndan chuqurroq
ma'noni chiqarib olish nafagat o'qishni tushunish, balki yozish uchun ham foydali bo'lishi
mumkin.

O ‘quvchilarga o'zaro o'qitish amaliyotini o'tkazing. O'qitilgandan so'ng, bilim strategiyalari
o'zaro o'qitishni qo'llash orqali doimiy ravishda amalga oshirilishi mumkin, bu o'quvchilarni
o'qishda etakchi rolni egallashga undaydi va tinglash yoki o'qish paytida ularning fikrlash jaray-
oni haqida o'ylashni boshlaydi. O'qituvchilar o'zaro o'qitishni sinfdagi munozaralar paytida, ovoz
chigarib o'qilgan matn bilan, keyin esa guruhlarda o'qiladigan matn bilan qo'llashlari mumkin.
O‘quvchilar quyidagi rollarni almashtirib turishlari kerak:

*  Dars, munozara yoki matn qismlari haqida tushunarsiz yoki chalkash bo'lgan yoki ilgari
o'rganilgan materiallar bilan alogalarni o'rnatishda yordam beradigan savollar beradigan savol
beruvchi.

*  Darsdan, muhokamadan yoki matndan har bir muhim fikrni yoki tafsilotlarni sarhisob
qiladigan xulosachi.

*  Savol beruvchining muammolarini hal qilishga va ular chalkash deb topgan qismlari
boshqalarga tushunarli bo'lishiga ishonch hosil qilishga harakat qgiladigan aniqlovchi.

* Taqdim etilgan, muhokama qilingan yoki o'qilgan narsalar asosida keyingi voqealar
to'g'risida bashorat qgiladigan bashoratchi,

To'g'ridan-to'g'ri tushunish qobiliyatlarini o'rgatish. O‘quvchilarga ketma-ketlik, syujetli
tog 'yordamida hikoya tuzish, qanday xulosa chiqarish, obrazli tilning har xil turlari kabi
tushunchalarni bevosita o'rgatish kerak. O‘quvchilar avval o'qituvchining ovoz chigarib o'qigan
matnlaridan, so'ngra keyinchalik o'z darajalarida mustaqil o'qigan matnlaridan foydalangan holda
ko'nikmalaridan foydalanish imkoniyatiga ega bo'lishlari kerak.

Yuqorida sanab o'tilgan tushunish qobiliyatlari va strategiyalaridan butun sinf bilan foydalanish
mumkin, chunki ular boshlang'ich va o'rta maktab o'quvchilari uchun o'qish va til san'ati
standartlari bilan chambarchas mos keladi. O'gituvchilar o'quvchilarga o'quv materiallarini
hozirgi qobiliyat darajalariga mos keladigan so'z birikmasi bilan tanlashda yordam berishlari
mumkin, shunda sinf o'quvchilari matnni o'qiydilar va ularning har biri uchun qulay bo'lgan
darajada so'z boyligi ustida ishlashadi.
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V3BEK JIMHI'BOMAJIAHUSATHA TOIIOHUMJIAPUHUHT MWJLTAN-MA TAHUAA
Y3UTA XOCJIMTHU

Cam/I9TH nemuc muau nazapusacu
6a amanuému YKUmyeuucu
C.U.Anopkynoe

AnnoTtauusi: HucOaran Gapkapop cy3map toudacura KUpyBIH reorpaguk HOMIIAD MaBXKy/-
JUKHUHT Y3Wra XOCIWTHHU aKC 3TTUpaau, OyHAa Tabmar oObeKTIapu TaOuui peanusuiap (MaB-
KYIJTUKIIAp)HUHT HUCOATaH aHUK KUXATJIApUHU aKC dTTHPYBYHU, KYIPOK axOOPOT OJNUII HMKO-
HUHHU OepyBYM KMCMIIApHM aKpaTraH XoJjja yerapanananu. VHAMBUAyan XapakTepucTUKaIapu
YJIapHU YXUIAll TylIyH4Yanapuian axpaTud Typaau Ba HOMJIAPHUHT MyCTaxKaMJIaHUIIKUIa 3aMUH
spataaud. Y30eK JIMHTBOMAJAHHUSTH TONOHUMIIAPUHUHT MWUIMH-MaJaHUN Y3Ura XOCIUTH XaM
aHa Iy xuxar ounad Qapkianaan. Ymly mMakoiaaa my xycycaa Oaradcu €puThuiIaum.

Kaaut cy3nap: TMHTBOMAJaHUSAT, peaiusuiap, TOMOHUMIIAP, reorpad@uk 0ObEKT, TOF 30HACH,
XaWBOHJIAp JYHECH, aHUMU3M.

Mabnymku, aHuk Oup reorpaduk 0OBEKT Y3MHUHT (apkiau Oenrunapu OuinaH bTHOOPHU
ka0 KuiraHaa €Ki axaMusTra ara Oupop Bokea OWiiaH amokajop Oyiaranga Homra sra Oynmaamu.
Homunam 6unaH anokaaop MOTHB TaHJIOBH OJaMHHU KaOyn Kuiauil OmiaH yamOapyac OOFIMKAUD.
WHCOH 00BEKTHUHT KYTUTa0 XyCyCHUSATIIapH OpACHIaH KaMUAT TApAaKKUETUHUHT MyalsiH JaBpUia
V31 yuyH 3HT KU3UK OYiIran oObeKTUB 3¢1a0 KOJIMHYBYM Ba UILIOHYIM OpUEHTHUP (MYikan) Oyiia
OJIaJINTaH XYCYyCHSITUHU akKpaTHilra xapakar Kuiaau. Iy tapuka peanusuiapHU XapaKTeplioBUU
OenrunapHu yprauuiiia TylmyHYaIapHu ndoganam TA3UMHA TYJIAIMIuYa ake 3Tau.

YpranuwinyBun Xyay[d TONOHUMJIAPUHUHT KYMYWINTH TaOuui-reorpa@uk OenruiapHU akKc
STTUPYBYM TOMOHUMIApAaH uOopar. TabuaTHM akc STTUPYBYM TOMOHUMIAp Xyayd diopacu
(Yeummukmap aynécu), daynacu (XaiBoHmap AYHECH)HH, TYyNpPOK Ba Ka3wiMaiap OOWITUTHHU,
IIYHUHTJEK TabuaT XoIucalapd Ba OCMOHHM HM(oIanoBun ceMaHTHK Oenrmiapra sra. Maskyp
TOITOHUMJIAP YTMHUIIIA aXOJH TOFIH XyAy[uiapaa y €ku Oy XyIyJIHUHT penbepuHu, TaHamadTi-
HU, YCUMIIMK Ba XaWBOHOT OJJAaMHHU HOMJIA0 MYIDKajl OJTaHWIAH JajojiaT Oepaim.

Tononumnapaa oObEKTHUHT TAIIKW PAHTU KAl KWIMHAIU Ba HOMJIAII YYYH CyB, TOF KUHCIIA-
pH, XYy AHUHT Ba OOIIK. pAHTH MOTUB OYITMO XU3MAaT KUJIAIU: OK, OIMUH,KOPA, KU3UIL, KVK, CAPUK:
Oxoapé, Kopacys, Kopabynox, Kopabanux, Kykcys, Kykmena, Oxcys, Kopamena, Oxmacoicuo,
Oxonmun, Oxmena, Kusunrapux, Kuzuixoeys Ba X0Kaso.

Panr Oenrunm TOmOHMMIIAP oOpacuga “‘OK’° KOMIIOHEHTIM TOMOHUMIAp HHUCOATaH KEHT
KyJutaHwiaad, Oy 3ca Ma3Kyp pPaHTHUHT paM3Wil MabHOCH: TO3aJUK, TOKIHK, OeFyOOpiuK,
HapuCIMK KaOu MabHOJApu OWJIaH H30XJAHAJAW. TUAPOHUMIIAD TapKuOHAa OK CUpaTHHUHT
kymnanwumy “maddod, Toza” panr Oenrucunu udonanaian. Macanan: Oxoapé «ro3a, mad-
bod napé»; Oxbynox «To3a cyBIu OYIOK.

TormoHUMUK 0OBEKTIAPHUHT Xa)KMHU, IIIAKIIM Ba KOWIANTYBUTa UIIIOPA KUTYBYH aHUKJIOBUUIIAP
10KOpUY, Kyuu, 0anano, kamma, KUyuk,mop, y3yH,Kaimad, 9CKU, sSHeu, YyKyp aHUKJIOBUU Cy3iapu
UINTUPOK 3Taau. bynmai Tonmonumnapra Kynunarwiap kupamu: FOxopu Yupuux, Kytiu Yupuux,
Vayn, Yykypcoil, Qykypryoyk, Kyiiumauon, Ypma6ys, Kammacysnam, Kuuuxcyenam, Topxjua,
Topxymon, Ypmamauoi, FOxopuxuwnox, Kanmaxyoyk, Yzyuxyoyk, Kammaxana, Sneuep,
Kammaxypzon, Aneuiiyn, dckuboe, dckudxcyea u op.

AiipuMm reorpaduK TEpMUHIAPIA MOwl, My3, Wyp, Alane cy3napu €paamuaa cyB, TOUI, CyO
MaHOAJIAPUHUHT XyCycusTiapu akc dtamu: Towwnox, Towwnokcou, Cyscuz moe, [ypoynox,
Tysnox, Ananenu, Ananecoil...

Tononumnap y3ura xocauruHu 00l YCUMIIMK Ba XaWBOHOT IyHECHMHM XHMCOOTra onMacaaH
TAJIKUK KWIAII MyMKHH 3Mac. Xyaya reorpaduk KuédacuHu OSNTHUIOBYM TaOMUN OMIILIAp/IaH
OMpHU YHUHT YCUMIIMK TTyHECUIUD.

Tagkuk KUIMHYBYHM XyOdyd TaOuuil panr-Oapanrmuru Ouian axpanu® Typaau. by epnapna
apua, €rod, TyJ, YUHOP, TOJN, OIMA CHHTApH TYpJiM JapaxTiap Ba ycumimkiapra 0oil ypMoH
MaccuBiapu KamE€0 Typaaru ymiap YCyBuM nammiap OwiaH yiryHmamuo keramu: Towiu,
Tepaxau, Axxaapua, Axkamon, Yunopxuwinok, ' viucmon, Yopuunop, I'yiuwinox, Yunonsop, On-
maszop, booomnu, Kyxopunos, Hyxomnos. bab3u xonnapna 00 YCUMIMK TyHECH yMyMmilaliMa

Hosops | 2020 7-kuem TomkenT
44



V3BEKHCTOHJIA MJIMHN-AMAIIANA TAIKHUKOTJIAP" MAB3YCHIATH PECIIYBJIHMKA 8
22-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH e’

TyuryHuanap Ounan uponanaanu: ézou, Ypmon.

Kaiing kunum >Kkouskd, Y30€KHCTOH XyIyAuJa HWKKH TypAard (pUTOTOMOHMMIAp KEHT
TapKaJraH: a) Xyayana y €ku Oy YCUMIIMKHUHT KEHT TapKaJTaHJIUTHAaH, MYJUTUTHIAH Jayojar
6epysun Homnap (Kuitnamu, Enroxmu, Yunonsop, Onmasop, ymucton); 6) Xyayana y éku Oy
VCUMJIMKHUHT KaM TapKaJITaHJIUTHIaH aainonat oepysun Homutap. Ly Ounan Gupra maskyp Oen-
T Ma3Kyp XyAYIHUHT Y3Ura Xoc OpUEHTUpH (MYIDKaiau) BazudacuHu yraiau: SIKkaTyT, DCKu-
TOJI, SIKKaapua...

Tor, mamT Ba uyn Xyaymiapugard Tabuuil mapoutiap reorpaduk Homiapaa y3 udonacu-

HU TONTaH XalBOHOT OJAMHHUHT TYpPJIH-TYMAaHJIUTWHHU Taka3zo s>tau: Omxamap, Bypumaxmu,
Aupupxyn, Umoopnu, bypuxona, Umoynok, Tosykxona, I'oexona, Unonoapa, Yyuxaecysap, Yyuxa-
cou, Tysaxamap, Hnonwox, Xyxoapa, Konnonoapa, HYymuyxbynox, Xyxkuzynou, Kyocabynox,
Tosuyn, Avuxkynpux, Tysmow, Kanmapxona Ba GOIIK.
_ TapKkummanr HKOM3KM, XOOHMMHK KOMIIOHEHTJIM TONOHMMIIApiap TapKuOuaa KymnuH4Ya
VY306exkucToHaa SMIOBYM Y XallBOHJIapu HOMJIApH, KaMJaH KaM XoJilapja €BBOMM XaliBOH HOM-
Japy KYJUTAaHUTQJW: OYpu, auuk, myHeus,yyyka Ba Cyapanud IOpyBUMIAPHUHT yMyMIIaliMa HO-
MUUTIOH...

TormoHrMIap TU3UMHU TapaKKUETUHU Y30€K MIJUTATUHHWHI, YHUHT MaJaHHUATH Ba aHbaHa-
JAPUHUHT NIAKJUIAHWUII TApPUXWUCHU3 TacaBBYp KWiHO Oynmaiau. YmlOy MWIIaTHHHT arpodaa-
I onam OWiaH KyHJQIMK Maulidi ajoKajapd HaTHKacuaa Y30€K Xaaku XaETHHUHT aXpa-
Mac KUCMM OYiaraH MyalsiH TOTEMUK bTHKOJA OOBEKTIapu BYXKYyJAra KeiaraH. Y30eK MuIaTu
TadaKKypuHU, MabHABUATHHU Oenrmnad OepyBun arpodaaru OOpiuK MUIIaT MU(OIOTUK OJaM
MaH3apaCUHHUHT Mai0 OYynuIMra 3aMHH SpaTad, 3€po TUHHMA TacaBBypiap TaOuar Ba YHUHT
XOAMCAIapUHU aHI1a0 OOpHIL JABOMUAA aCTa-CEKUH IIAKIJIIAHTaH.

Typkuii xankmap AUHUN MAaKIDIapUaaH OUpH aHUMHU3M — arpodaard OJAMHHUHT THPUKIIUTUTA
IBTUKO/, UITOHY OyiiraH. Tabuar oObeKTIapu cexp-Komy Xycycustiaapura sra jaed xucoOnaHraH,
STbHU yJlap MHCOHJIapra 3apap eTKa3ulld €KU XUMOs KUJIUIIM MyMKUH /1e0 TacaBBYp KUJIMHTaH.
UyHOHYHM, aHUMUCTHUK TyHEKApAI YyKyp UIAU3NIApTa 3ra 0Yuo, AMHHUHT BY>KYATa KEIUIIA YUyH
MaHOa 6ynu6 xu3mar Kuirad. Hly6xacus, mudonoruk odpasnapra HuCOaTaH UIIOHY, PUBOSTIAP-
Jlard MabJIyMOTIIAp, IEMOHOJIOTHS TEPMHUHIIAPU XYLyl TOTOHUMHUACUAA U3 Konaupran: [[latimon
Kuwiiox; Yprytaaru Mansapanu ko — [llavimon scunea; Aneacmucoti — “ansactunap (€By3 pyx)
MakoHHU’. Ma3kyp Mucoiap Kymiaad tabuar XxoaucaaapyuHu OMIMAaCcIUTd XUcoOura Tabuar Kyd-
JapyuHu MyKajajaac Omiu0, ynapra CUFMHraH Y30€K JIMHIBOMAJaHUITH, TyHEKApaUIMHUHT WHDBH-
KOCHUIUP.
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STYLISTIC PROBLEMS OF TRANSLATION
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Annotation: In this article will be discussed the stylistic problems of translation, which
has become the most topical theme among translators today. The purpose of this article is to
introduce students with lexical unities in the translation process.

Keywords: comparative stylistics, original text style, stylistic tools, the language and style
of the work of art, the stylistic coloring of the word.

We know, stylistics is part of the science of linguistics. Stylistics is the study of human speech
and its effectiveness. It also learns terms and their analysis. In this regard , also the analysis of
phraseological units and variables is given also. The language and style of the work of art will
be different. E.Etkind describes translation as a comparative stylistics of two languages. Because
the task of literary translation is to recreate thestylistic image of original in its own language. In
translation methodological problems don’t be necessarily correspond to the genres of bilingual
texts. That’s why, in translation, the problem of choosing the language units that correspond to
the means of the original is of great importance.

Thus, comparative stylistics serves to generalize the practise of translation through a
comparative analysis of the original and translated languages to determine the degree of
conformative of the translated text to the original. The metaphor is used widely in journalistics
style. But when we translate, we have some difficulty in giving them in the form of metaphors.

*  Stylistic Problems

The style of the SL text may pose problems for the translator. They are important and strong
relevant to meaning, and can sometimes affect it heavily. Among these problems are the following:

*  Formality and informality

The language of the text can be formal or informal or both.

*  What's Stylistic translation?

Translation which stresses the overlapping between message and style

* Requirements:

*  Style which is faithful to that of SL;

»  Style which is appropriate to the TL.

What is translation?

We know, translation involves determining two extremes at the same time, the SL demands
and TL demands. Translation involves thinking and rethinking, expressing and re- expressing.
Translation involves ,, equivalence" in respect of different level of presentation and at different
ranks and different degrees.

Conclusion. The stylistic problem of translation is an area that requires a special approach.
That's why it is important to take into account the stylistic features of the text in the translation. At
the same time, taking into account the content and methodological color of the text, it is necessary
to take into account the stylistic specificity of the lexicon, as well as phraseological units.
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Annotation. In order to apply the play method, it is important to know the psychological
characteristics of each age, in order to correctly and effectively choose the play method. In order
to successfully solve the assigned tasks, a teacher, first of all, needs to know the psychological
characteristics of a student.

Keywords: games, physical activity, classroom, environment, effective, motivation, strategies

The age of primary school pupils is especially favorable for starting the study of a foreign
language: children of primary school age are distinguished by a special sensitivity to linguistic
phenomena, they have an interest in understanding their speech experience, the “secrets” of the
language. They easily and firmly memorize linguistic material, small in volume, and reproduce
it well. With age, these favorable factors lose their strength.

Younger school age begins at seven years old, when the child starts school, and lasts up
to ten years. The leading activity of this period is educational activity. The younger student
begins to assimilate human experience, presented in the form of scientific knowledge. Also,
the junior school period is characterized by the further improvement of higher nervous activity,
the musculoskeletal system, and the development of mental functions. The younger school
period occupies a special place in psychology also because this “period of study at school is
a qualitatively new stage in the psychological development of a person. After all, at this time
mental development is carried out mainly in the process of educational activity and, therefore, is
determined by the degree of involvement in him. schoolboy”. Despite the preparation for school
carried out in kindergarten and by parents, adaptation to school requires a lot of effort from the
child. There is a sharp change in the regime of the whole day. Learning activity, having become
the leading one, sets its own number of requirements for the younger student. The rhythm
of school life contributes to the development of skills and abilities necessary for successful
learning. The student now has to allocate his time himself, communicates with a large number
of children. The child moves less, but he has to endure the stress associated with mental activity.
In addition, the student still has a need for play activities.

It is also important to note that at the stage of primary school age, the child is going
through the so-called crisis of seven years. The child’s perception of his place in the system of
relationships changes. The social situation of development is changing, and the child is on the
border of a new age period. The child realizes his place in the world of social relations and
acquires a new social position of the student, which is directly related to educational activities.
This process radically changes his self-consciousness, which leads to a reassessment of values.
Learning acquires tremendous importance for the student, therefore, for example, a child’s chain
of failures in this leading activity at this stage can lead to the formation of stable complexes or
even a syndrome of chronic academic failure.

An important element of learning activity is play, during which the child learns to interact with
peers, learns social roles, requirements and rules accepted in human society. Play that takes on
a social dimension develops feelings of competition and cooperation. During the game, younger
students learn such concepts as equality, submission, justice, injustice. Usually younger students
prefer the company of their peers of the same sex. The assimilation of the norms of behavior
inherent in their gender and approved by society continues. In addition, younger students cannot
sit in one place for a long time. They need movement. The lesson should contain not only an
explanation of the new material, its consolidation and repetition of the old one. But also time
should be allocated to various motor actions, games, mobile activities.

The most important personal characteristics of a junior schoolchild include: trusting submission
to authority, increased sensitivity, attentiveness, a naively playful attitude to much of what he
encounters. Obedience, conformity and imitation are visible in the behavior of a primary school
student.
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Learning activity is motivated by various motives. The child develops a desire for self-
development and a cognitive need. This is interest in the content side of educational activity,
in what is being studied, and interest in the process of activity - how, in what ways results are
achieved, educational tasks are solved. But not only the result of educational activity, assessment
motivates the little student, but also the very process of educational activity: the development
and improvement of oneself as a person, one’s talents, abilities.

In the primary school age, the most favorable opportunities for the formation of moral and
social qualities, positive personality traits are formed. The pliability and well-known suggestibility
of schoolchildren, their gullibility, inclination to imitate, the enormous authority enjoyed by the
teacher, create favorable preconditions for the formation of a highly moral personality.

The predominant type of thinking is visual-figurative, and the process of holistic perception is
not yet sufficiently formed, attention is often of an involuntary nature. First graders pay attention
to what stands out brighter: size, shape, color or color.

When teaching in primary grades, the mental characteristics of students should be taken into
account. For more productive learning in the classroom, it is necessary to take into account
the specifics of children’s memory, which, in general, has a visual and figurative character. In
elementary grades, when memorization is mainly mechanical in nature, based on the strength of
an impression or on the repeated repetition of an act of perception, children must learn various
ways of memorizing. But since students are just learning different ways of memorizing, the
teacher should know about the peculiarities of the memory of younger students in order to better
build the lesson process.

However, one of the main factors that is important not only for good performance in the
lower grades and subsequent high school, but also for the future life, is such a new formation
as voluntary attention. On the basis of experimental work, it was found that voluntary attention
occupies a special place among schoolchildren of primary school age. Thanks to the analysis
and research carried out, a fairly close correlation was found between academic performance
and the level of development of voluntary attention. However, developed voluntary attention
cannot guarantee the student that he will succeed in his leading activity - study. As the results
show, among poorly performing students there are also quite attentive guys. Consequently, other
factors also influence the success of training.

Since schooling is a rather complicated type of activity for a child in view of its novelty, it
is necessary to take into account the peculiarities of educational and work activities at this time,
as well as the emerging neoplasms.

Primary school age is a classic time for the formation of moral ideas and rules. The child is
typically “obedient” in these years; he accepts different rules and laws in his soul with interest
and enthusiasm. He is not able to form his own moral ideas and seeks precisely to understand
what “needs” to be done.
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During lockdown, learners have had to be more self-sufficient, take responsibility for their
learning, and manage their own time. They have had no choice but to work out problems on
their own with no classmate and no teacher nearby to ask. As lockdown is lifted in many places,
learners are starting to return to school. They may feel relieved that the sense of isolation they
felt at home is over. But things have changed. They find themselves sharing a classroom space,
but in the socially distanced classroom, they continue to work apart.

This is a challenge for teachers. The communicative classroom has changed. How can you rec-
reate the energy of students working together and sharing sustained and meaningful interaction?
Group work and pair work could be more difficult and the learners may have to spend more time
working on their own or as a whole class. The socially distanced classroom is an opportunity to
revisit classroom strategies that build on the skills that were easier to practice at home, as well as
developing the language skills they couldn’t practice so easily during lockdown, such as speaking.

Here are some examples of activities that require little preparation and encourage communication
in the socially distanced classroom. If your situation allows for pair work and group work, the
activities can easily be adapted.

1. Generating ideas. Write a statement on the board for the class to think about and discuss.
Example: Technology has transformed the way we live but not always in a good way. - Divide
the board into two sections.

- Label one half of the board agree and the other half disagree

- Divide the class into Group A and Group B and ask them to write in their notebooks.
Group A - Agree- ‘We agree with the statement because...

Group B - Disagree -’We disagree with the statement because...’

*  Ask the class to think about why they agree/disagree and to make notes in their note-
books of two or three ideas. Give them up to five minutes.

* Bring the class back together for whole class feedback. Elicit two or three key ideas
under each heading on the board. Summarise each idea in a few words on the board.

2. Whole class discussion

» Invite the class to ask questions about ideas generated by the other group.

*  Encourage a lively discussion across the classroom, taking care to invite ideas and
opinions from everyone.

*  Summarise the three or four main ideas to emerge from the discussion, and highlight
them on the board.

* Elicit examples of useful language to introduce ideas, disagreeing, giving information
and examples, comparing ideas, drawing conclusions.

3. Time to write!

P.O.W.E.R. writing - Teach learners the five steps of P.O.W.E.R. writing, which are designed
to help learners plan, write, edit and communicate their ideas more effectively in their writing:

P = Prepare — do your research, narrow down your topic and choose the best ideas.

O = Organise — write a plan, think about paragraphs.

W= Write it!

E = Edit your work. Check the question, check for errors.

R = Review and Reflect — Review any feedback on your writing and think about what you
can improve on next time.

The Unbelievable Truth

Ask students to think about an event that they have experienced, or a story they can tell about
themselves. They are going to tell their story to the class.
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Their story must include five facts. Three of the five facts in the story must be true, and two
of the facts are lies. The class have to listen carefully to each story. The aim is to identify the
two facts that are untrue. The person who guesses correctly wins a point and tells the next story.

The teacher models the game first and tells the first story to the class. Give the class ten minutes
to make notes about their story in their notebook. Tell them their lies have to be believable!

Follow up - Ask the class to vote for the funniest story, the best liar in the class, the worst liar
in the class. Ask the class to write up their stories and create a class display of Our Unbelievable
Truths.

As learners return to school, teachers are wondering how they might recreate the familiar
classroom dynamic in their new, socially distanced classroom, supporting learners, inspiring
confidence and ensuring that learning and safety is not compromised.

Used literature:

1. Aitchison, J. (1972) General Linguistics, English Universities Press

2. Bright, J.A. and McGregor, G.P. (1970) Teaching English Online, Longman.

3. Curran, C. (1976) Counseling-Learning in Second Languages, Illinois: Apple River Press.

Hosops | 2020 7-kuem TomkenT
50



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
22-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]
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Annotation: This article is about using educational games in teaching English. Here’s how
to motivate your pupils, help them learn effectively and ensure you and your pupils enjoy your
lessons more.
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One of the urgent problems of modern methods of teaching foreign languages is the organization
of teaching children of different ages through games. Educational games are an effective means
of solving this problem. Educational games are the most effective tool in teaching and learning
English. The educational significance of games was recognized by ancient philosophers, and later
it was further developed in the works of Rousseau, Pestolozzi, and Froebel. Educational games
can be considered as a framework to provide a meaningful context for language acquisition.
Students can improve their understanding of written and spoken English via games, as well as
learn new words, structures, pronunciation, and spelling, all while having a great deal of fun.
The experience of various teachers convinces that the game contributes to the development of
cognitive activity of students in learning the language. It carries a considerable moral principle,
because it makes work joyful, creative and collective. Most students find it difficult to memorize
and learn new vocabulary. At the beginning of each lesson, the teacher can use games aimed
at developing oral skills. These games can be used as phonetic exercises, or as a separate part
of a foreign language lesson. These educational games are designed to help students remember
the lexical material they have learned so that they can apply it in subsequent lessons. For
example, the educational game “LISTEN AND DO helps students overcome their psychological
and emotional fears. This game has various goals. But we can single out one main and most
important goal of this game, which is that with the help of the teacher, students can overcome
psychological barriers. If there is no cohesion in the class, this game helps the teacher to unite
the class into a single whole, and students-to unite

Activity 1.LISTEN AND DO. Face to face. Every pupil has a partner, and the two stand
facing each other at the circumference of a large circle. Somebody in the centre of the circle
gives commands, which all the players obey, e. G.: Stand back to back. Run round each other.
Shake hands. Touch each other’s shoulders, etc. Suddenly the pupil in the centre calls out «All
change», and everyone must seize a new partner. The centre pupil tries to do so too. The one
left without a partner goes into the centre and gives commands. This can be played wherever
there is room enough, and best outdoors. If the total number of pupils is even, have two in the
centre giving commands.

During the training practice, this game helped students overcome and remove psychological
barriers in communicating with other students, helped them get to know each other, and also
with the help of this educational game, students ¢ foreign language speech was improved. Also,
during the training practice, an educational game was used, related to educational games for the
development of oral speech skills, which is named as “ WHAT AM I DOING?» There are many
goals of this game, but the main goal of this educational game is to help students improve their
vocabulary in a foreign language, remember the material they have passed and consolidate the
new lexical and grammatical material they have received in the English lesson. This game can
be played in any class, regardless of age. It helps you remember what you have learned, as well
as to consolidate the received lexical material in English lessons.

Activity 22WHAT AM I DOING? The teacher performs an action of some kind and asks
the class what he is doing. Answers: You’re cleaning the board. You’re drawing a man. You’re
walking round and round your table. You’re touching John’s hand. You’re writing. You’re
pinning up a picture, etc. The action must, of course, still be in progress when the reply is given.
Thus only actions which can be prolonged are suitable here. C. Perhaps. The teacher whispers
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something I to one of the pupils and sends him out where he I cannot be seen. The class must
guess what he is doing — or should be doing. Perhaps he’s sharpening a pencil, washing his
hands, fetching some chalk, running round the playground, feeding the animals, looking for a
box, moving your bicycle out of the sun, etc. The teacher asks for suggestions and a considerable
vocabulary is needed if every pupil is to make a different sentence and the answer is not to be
guessed too soon. A team point is awarded for the first one to guess exactly. Then someone else
goes outside with another secret. If the pupils are inventive enough, they need not depend on
the teacher for this, and the teacher will have to guess too.

Thus, the game can be quite justifiably a teaching tool that activates the mental activity of
students, makes the learning process more attractive and interesting, makes them worry and
worry, which forms a powerful incentive to master knowledge in the studied disciplines.

In conclusion, we can say, various types of educational games help develop numerous skills in
students’ learning activities. It becomes obvious that the game is an effective means of learning
and contributes to the activation of educational and speech activities. After analyzing a number
of works devoted to this topic, we can conclude that they mainly focus on the consideration of
the game only as a method of educational work that arouses interest in the subject and facilitates
the perception of the material.
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One of the most difficult aspects of becoming a teacher is learning how to motivate your
students. It is also one of the most important. Students who are not motivated will not learn
effectively. They won’t retain information, they won’t participate and some of them may even
become disruptive. A student may be unmotivated for a variety of reasons: They may feel that
they have no interest in the subject, find the teacher’s methods un-engaging or be distracted by
external forces. It may even come to light that a student who appeared unmotivated actually has
difficulty learning and is need of special attention.

While motivating students can be a difficult task, the rewards are more than worth it. Motivated
students are more excited to learn and participate. Simply put: Teaching a class full of motivated
students is enjoyable for teacher and student alike. Some students are self-motivated, with a
natural love of learning. But even with the students who do not have this natural drive, a great
teacher can make learning fun and inspire them to reach their full potential.

Here are five effective ways to get your students excited about learning:

1. Encourage Students. Students look to teachers for approval and positive reinforcement,
and are more likely to be enthusiastic about learning if they feel their work is recognized and
valued. You should encourage open communication and free thinking with your students to
make them feel important. Be enthusiastic. Praise your students often. Recognize them for their
contributions. If your classroom is a friendly place where students feel heard and respected, they
will be more eager to learn. A “good job” or “nice work™ can go a long way.

2. Get Them Involved. One way to encourage students and teach them responsibility is to
get them involved in the classroom. Make participating fun by giving each student a job to do.
Give students the responsibility of tidying up or decorating the classroom. Assign a student to
erase the blackboard or pass out materials. If you are going over a reading in class, ask students
to take turns reading sections out loud. Make students work in groups and assign each a task
or role. Giving students a sense of ownership allows them to feel accomplished and encourages
active participation in class.

3. Offer Incentives. Setting expectations and making reasonable demands encourages students
to participate, but sometimes students need an extra push in the right direction. Offering students
small incentives makes learning fun and motivates students to push themselves. Incentives can
range from small to large giving a special privilege to an exemplary student, to a class pizza
party if the average test score rises. Rewards give students a sense of accomplishment and
encourage them to work with a goal in mind.

4. Get Creative.Avoid monotony by changing around the structure of your class. Teach through
games and discussions instead of lectures, encourage students to debate and enrich the subject
matter with visual aids, like colorful charts, diagrams and videos. You can even show a movie
that effectively illustrates a topic or theme. Your physical classroom should never be boring: use
posters, models, student projects and seasonal themes to decorate your classroom, and create a
warm, stimulating environment.

5. Draw Connections to Real Life.“When will I ever need this?” This question, too
often heard in the classroom, indicates that a student is not engaged. If a student does not
believe that what they’re learning is important, they won’t want to learn, so it’s important
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to demonstrate how the subject relates to them. If you’re teaching algebra, take some time
to research how it is utilized practically for example, in engineering and share your findings
with your students. Really amaze them by telling them that they may use it in their career.
Showing them that a subject is used everyday by “real” people gives it new importance.
They may never be excited about algebra but if they see how it applies to them, they may
be motivated to learn attentively.

Used literature:

1. Bomia,L.,Beluzo,L.,Demeester,D.,Elander,K.,Johnson.,B(1997).The Impact of Strategies on
Intrinsic Motivation. Champaign, IL:ERIC Clearing houuse on Elementary and Early Childhood
Education.(ERIC Document Reproduction Service No. ED 418 925)

2. Lukmani , Y.M.(1972). Motivation to learn and language proficiency. Language learning,
22, 261-273

Hosops | 2020 7-kuem TomkenT
54



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
22-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

GAMES IN TEACHING ENGLISH

Matmusaeva Dilorom Atakhanovna
English language teacher, secondary
school #5, Namangan, Uzbekistan
e-mail: article.20@mail.ru
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Different scientists define it differently, but it is obvious that any game has a specific purpose,
knowledge of the rules, and an element of pleasure.

The teaching possibilities of using the game method have been known for a long time.
The methodology of teaching foreign languages, rightly drew attention to the fact that playing
activity in a foreign language lesson not only organizes the process of communication in this
language, but brings it as close as possible to natural communication. The game develops mental
and volitional activity. Being a complex, but at the same time exciting activity, it requires a
huge concentration of attention, trains memory, develops speech. Game activities captivate even
the most passive and poorly prepared students, which has a positive effect on their academic
performance.

In a modern school that relies on the revitalization and intensification of the educational
process, play activity is used in the following cases:

1. As an independent method for mastering a specific topic;

2. As an element of some other method;

3. As a whole lesson or part of it (introduction, explanation, consolidation, control or
exercise);

4.  When organizing extracurricular activities.

When using the game method, the teacher’s task is, first of all, to organize the cognitive activity
of students, in the process of which their abilities, especially creative ones, would develop.

The use of game forms of teaching makes the educational process more meaningful and of
better quality, since:

* the game draws into the active cognitive activity of each student individually and all
together and, thereby, is an effective means of managing the educational process;

* learning in the game is carried out through the students' own activities, which are in the
nature of a special type of practice, during which 90% of the information is assimilated;

* game is a free activity that gives the opportunity for choice, self-expression, self-
determination and self-development for its participants;

» the game has a certain result and stimulates the student to achieve the goal (victory) and
the awareness of the way to achieve the goal;

* in the game, teams or individual students are initially equal (there are no bad or good
students: there are only those who play); the result depends on the player himself, the level of
his preparedness, abilities, endurance, skills, character;

* the impersonal learning process in the game acquires personal significance;

* competitiveness - an integral part of the game - is attractive to students; the pleasure
gained from playing creates a comfortable state in foreign language lessons and enhances the
desire to study the subject;

» there is always a certain mystery in the game - an unreceived answer, which activates
the student's mental activity, pushes to search for an answer;

* play occupies a special place in the system of active learning: it is synthetic, since it is
both a method and a form of organizing learning, synthesizing practically all methods of active
learning.

All this makes it possible to define play as the highest type of pedagogical activity.

The use of the game teaching method contributes to the implementation of important
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methodological tasks, such as:

« creation of psychological readiness of students for speech communication;

* ensuring the natural need for multiple repetition of language material;

* training students in choosing the desired speech option, which is preparation for situational
spontaneity of speech in general.

The game form of the lesson is created in the lesson with the help of game techniques and
situations that act as a means of motivation, stimulation of students. The situation may resemble
a dramatic work with its own plot, conflict and characters. In the course of a game lesson, a
situation can be played out several times, and each time in a new version. But at the same time,
the game situation is a real life situation. Its reality is determined by the main conflict of the
game - competition. The desire to take part in such a game mobilizes the thoughts and energy
of the players, creates an atmosphere of emotional tension. Despite the clear conditions of the
game situation and the limited use of the game material, there is always an element of surprise
in it. Therefore, spontaneity of speech is characteristic of the game within certain limits. Speech
communication, which includes not only speech itself, but also gestures, facial expressions, etc.,
has a pronounced purposefulness.

The implementation of game techniques and the situation in the lesson form of classes occurs
in the main areas:

* a didactic goal is set for students in the form of a game task;

* educational activity is subject to the rules of the game;

» the educational material is used as its means, the element of competition is introduced into
the educational activity, which translates the didactic task into the game one;

» the successful completion of the didactic task is associated with the game result.

Game activity in the learning process performs the following functions:

1. The teaching function is to develop memory, attention, perception of information,
development of general educational skills and abilities, and it also contributes to the development
of foreign language skills. This means that playing is a specially organized activity that requires
exerting emotional and mental strength, as well as the ability to make decisions (how to act,
what to say, how to win, etc.). The desire to solve these issues sharpens the thinking activity of
students, i.e. the game is fraught with rich learning opportunities.

2. The upbringing function consists in fostering such qualities as an attentive, humane attitude
towards a partner in the game; a sense of mutual help and mutual support also develops

3. The entertainment function consists in creating a favorable atmosphere in the classroom,
turning lessons into an interesting and unusual event, an exciting adventure, and sometimes into
a fairy-tale world.

4. The communicative function is to create an atmosphere of foreign language communication,
unite a team of students, establish new emotional and communicative relationships based on
interaction in a foreign language.

5. Relaxation function - removal of emotional stress caused by stress on the nervous system
during intensive learning of a foreign language.

6. The psychological function is to form the skills of preparing one's physiological state
for more effective activity, as well as restructuring the psyche to assimilate large amounts of
information.

of personal qualities to activate the reserve capabilities of the individual.

All of the above functions of the game help not only in teaching a foreign language, but also
develop the personal qualities of the student.
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TAJIABAJIAPIA MHIJIN3 TUWINHHA V3JIAIMITAPUIITA TYHAJITUPHITAH
CTPUMHUHI" TEXHOJIOT'UAJIAPUJIAT' BOCUTAJIAP

Hopumosa I'viswcaxon Aodyzanueena
Tynucmon oaenam ynueepcumemu

AHHOTauusi: Makonajga TabIMMAA XO3UPrH KyHHHHT Joi3ap0 MacananapugaH Tabiaum
TpeHanapu - Oy YHUHI Vy3rapuuulapuHu OeNrWIOBYM TEHJEHUUsIapu Xakujaa cy3 Oopaau.
bupununan, 6y TabiauM HapaJUrMacHHUHT acoCcH OYiIraH sHTM IIapouTiap Ba (aon YKUTHII
ycy/ulapuHu spatuinaup. MKkuHYMIaH, TaHKUIUE GUKpiaigurad Ba (pyHKIMOHAN XUXaTJaH
CaBOAJIM, y3 OWJIMMIIADMHU JOMMHI paBUIlJa SHTWIa0 TypaauraH, Te3 y3rapu0d Typaauras
nyHéna myBaddakuaTIN Xa€T yUyH Y3 KOOWIMATIApUHU Te3/a KaiTa KypaauraH, MOCIaHyBYaH
KOOMJIMSTIIM IIaXCHU Taképramra Tanabiaap Todopa optud OopHIM XaKuaa cy3 00pasu.

Kanur cy3aap: TabiuM TpeHIW, CTPUMMUHI TEXHOJIOTHATIAP, YCYIUIap, SIHTU FOsUIap ajaMa-
LUIMHYBH, aXOOPOT KOMMYHHUKaIINS, KaliTa ajoka.

CTpUMHHI TEXHOJOTHsUIapH acocuja TanabajJapHUHT YKyB-OWIYyB (DaoNHUATHHU PUBOXKIIAH-
TUPHIIAA TABIUM/A KYpCaTMAIWINK TAMOWWIN YKUTHII jkapaéHul cudaTHHH OIIKUpaau, Tanada-
JApHUHT OWJIMM ONuIUIapuHu ocoHnamrtupaan. 1.A . KoMeHCkuil yHH TUAAKTHKAHUHT «OJTHUH
Koujacu» ae0 araraH. YHra OMHOAaH TabJIUMJla HHCOH CE3TH oprajapuiaH (oianaHuml Kepak.
«Arapna 6u3 Tanalanapia XakKMKUM Ba aHMK OWIuMMIIap Naiilo KWIMIIHM MCTacak, yHjaa Ou3
yMyMaH XaMMa Hapcara IIaxCHil Ky3aTHUII Ba ce3u0 Kypuil OWiiaH TabJIMMra WHTHWIALIINMHU3
Kepak — ne0 tabkumiaian P.JlxypaeB — arapma KaHmalaup npeaMeTHU OapaBapura Oup Heda
ce3ru opraniapu OuiaH KaOyna KWJIUII MyMKUH Oyica, maiinu ynap OapaBapura Oup Heya ces-
runapy Ousan ypranuwicun». TabIMMHUHT YOy Tanabanapra MOc OYIHII TaMOMMITU MyaMMOIIU
VKUTHUII aCOCHJIA YIAPHUHT YKYB-OMITYB (PAONHSITHHA PUBOKIAHTHPHUIIIA MYyXUM axaMUsT KacO
STajIu.

¥Y3apo TeHTr UMKOHUSTIapra sra 0yiaran tajgadanap rypyxuja KOHCTPYKTUB 3UJAUSTIAp FOACU
WUIOHWIN, TYIIYHApJIU NpUHIUN cudaruia 6axonaHaau. KoHCTpYKTUB XapakTepaaru 3uIUST-
Jap Kapama-Kapluwivkiap arpoduua ainanuO, yIapHUHT TYpPyXJiM MyHO3apa iynu OuiaH edu-
JUIIWIMHA TabMHUHIIAWIM, WHIVIM3 TUJIUTra OWUJl TONILIUPHUKJIAPHU EUMUIIHUHI KyJail CTpaTerus-
JapyHU KYJUTAlTHU TaK030 A3Taau. TamabalapHUHT HYKTaW Ha3apilapuHA MYBOQUKIAIITHPHIL
yiapra y3 KapalulapuHu 3pKUH 0aéH 3TUII UIMKOHMHU Oepaau. Tamabanap rypyxuaa MyaMMOJIH
TaBJIUM KyHUJaru Tap3ja TallKWI dTUIUIIM Kepak:

- HHTeJUIEKTyaJ XapaKTepAard Kapama-KapIIMIUKIapHA XOCHUJ KUJIHI;

- AKT Bocuracuna tamabajapHUHT Xapakarjapuaa TaXIWIHHINKHE Ky9auTHupuoO, TYpyx
(daonusATHAA KYyTWITAaH caMapaJopJIMKKa SPUIIMIIHU TabMUHIAWAUTaH 3UJAUATIApHN aHUKJIAIl
Ba Oaprapad >t

- TanabanmapHUHT y3-y371apu OUIaH XaMKOPJIMKKA KUPUIIUILIAPUHNA TabMHUHIIAIL.

bynna vHMIM3 TUIMIA TaKIUM KUIMHAETTaH MaTepUaJIHUHI Ma3MYHU YHUHI XaKMH, Xapak-
TepH, y €ku Oy rypyx TanaOaJapUHUHT MHIVIM3 TUJIMHU Y3JIAIITUPTaHIuK Aapakacura, yMyMui
Talléprapaurura — CaBusICH Ba UMKOHUSTIApUTra JIOMUK OVIMIIN TYIIyHUIATH.

“TayabamapHUHT TICUXUK XyCYCHSTIApH, MAXCHH PUBOKJIAHTAHJIMK Japa)kacu, MabHaBUN-
axJoKuil cudatiapyu, MWKTUMOMM eTYKIMTMHM Oaxonail ONWINHM Hasapaa TyTaad. Arapaa
Kyiunaérrad tanabnap €kv TabJIMMHUHT TAIIKWIUN TY3UJIUIINA TanaOaJapHUHT MHITIN3 THUJIUHU
y3mamrupHuIuiapuia opraa Koiaca €ku mwirapuiad kerca, YKyB (paoTuSsTHHHUHT caMapacH rnacas-
. UnauBuayan énaamuii tagabajapHUHT Mypakkad WYKU TyHECUHM YpraHMIl, ro3ara KejaraH
MyHoca0aTiap TU3UMUHH TaxXJIWI KAIHUII Ba MIaXC MIAKIJIAHUIIN COAUp OYnmaauraH Ky Typaaru
IApOUTIAPHU aHUKJIAIIHU Tanal staau’”.

WNurnu3 tunuan Ykutrimaa CTpUMUAHT TEXHOJOTHsIIapuAaH (GoiiaJaHuIl MyXuM YpUH draj-
naiinu. byHna tTapaumaara OuauM KYHUKMa Ba MajlakaJdapHU MyXTa Ba MyCTaxKaM Y3IallTHPHIL
TaMOMHIM MYXUM JUJAKTUK Tanad Ba KOWIaJapHU, sS’bHHU Tajabamap TOMOHHIAH TH3UMIIH Ba
OHIVIM Y3NAIITUPUITAH WIMHHA OWIMMIIApHU MyCTaxkKam, BU3yal 3clla Cakjgad KOMHUII Xama
V3namTupuirad WIMANW OMIIMMITapHU Y3 TypMyll aoiusmiapuaa Kyjiad ojvIl Majlakaiapu Ou-
JaH KypOJUIAaHTUPUILIHU Ha3apa TyTaJlu.

3amoHaBui mapoutaa ¢paH Ba TEXHUKA PUBOKH TAbJIUM Ba YHUHT HaTHKalapura KyHuiaaurad
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TanabmapHu TyOnaH Y3rapTHpHUIIHU Tajdad 3TMOKJA Ba aHa Iy acocIaH Keauld YMKKAaH XOoJjaa
TaBJIUM Ma3MyHMHHM MOJEPHU3ALMSUIAIIHY JaBPHUHT Y3U NENarorIapHUHT OJAUra MyXUM Bas3H-
¢da kb KyimMokaa. MHMM3 THIIM MalFyao0TIapua TanadalapHUHT YKyB-OMITyB (haonusTHHA
puBOxIaHTUpHUII yuyH MYyipkamianran AKT BocuTanmapu YKUTYBUM TOMOHUJAH YKUTHILIHUHT
SHTH IIAKJUIapy, METOMJIAPH Ba YCYJJIADUHU TAaKJIUM HTHII aCOCUA TaKOMHUJUTAIITUpUiIanu. byH-
Jail BocuTanap cupacura TadakajlalUTUPWITaH UILIap YYyH MYJDKajJIaHTaH 3J€KTPOH Tabiu-
muil Tonmumpuiiap(DTT), MaHTUKUI XapakTepaaru 1ekTpoH Mamkiaap (MXOM), tanabanap-
HU arpo-MyXHUT OMJIaH TAHUINTHpUIIra OaFuIUIaHTAaH CaBOJUIAp Ba 3JIEKTPOH TOIIIMPHKIAP,
Oaxomnaii, ¥3-y3uHn 0axomail Ba Ha30paT KWIUII XapaKTepUIard IEKTPOH TOMIIMPHUKIAP XaMIa
TYPKyM MAaIIKJIapHU KUPUTHUII MYMKHUH. TabJIUMHHUHI UyKypJMIM Ba MYCTaxKaMJIUTH TanaOu
TUAKTUKAla aHbaHABHM XWMCOONMAaHAIW Ba y FO3aKWJIMKKA Kapama-Kapimm Kyuwinamua. Yykyp,
MycTaxkaM OMJIMMHHMHI acocuil Oesrvcu SHr (yHIaMeHTal Fosulap, Koujaaap, TyllyH4a, Kare-
TOPUSUIApHU TYLIYHMIL, YyKyp Y3JaIUTUPHIL, YpraHWaa€TraH mMarepuajiap Ma3MyHUHH ITyXTa
aHramjga noopar.

TabJIMMHUHT TyIIYHApIWINTH TAMONHUIN Tana0alapHUHT MaBXyJ UMKOHUSTIAPHHHA XHUCOOTa
OJIMII, THJI HOPMAJIAPUHHU Y3IAIITHPUIIIApUTA CATOUN TabCUP STYBYM MHTEIIICKTyall Ba SMOIIH-
OHaJl KWAMHYWINKIIAp/IaH BO3 KEUUIIHH Tasad 3Taau. TabIMMHHUHT TylUIyHapiau Oynauiy tagada-
JAPHUHT €1IM, OUINII UMKOHUATIAPUHU XHUcoOra onul YKUIIHUHT Ma3MYHUHU TYFpU aHUKJIAII
JEMaKIup.

Qdoligananunran agabuériap:
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3. ApranoB Camapaun Cauposuu. [IpodeccrmonHanbHas MOATOTOBKAa OyAyIEro y4uTess
WHOCTPAHHBIX S3bIKOB Ha OCHOBE MPUMEHEHHUS KOMIBIOTEPHBIX TEXHOJIOTUH Njisi 00meobpas3o-
BaTEJIbHBIX IIKOJ : HA MaTepHaliaX aHIITUICKOTO S3bIKa : aBTopedepar Juc. ... JOKTOpa MeIarori-
yeckux Hayk: 13.00.01 / AsranoB Camapnun Caunosud; [Mecrto 3amutsl: Tapk. ToC. mef. yH-T
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2010. - 188 c.: un. PI'b O/, 61 10-13/162
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QO*‘SHMA GAPLARDA ELLIPSIS
(Abdulla Qahhor asarlari misolida)

Sobirova Dilnoza Rasulovna
Buxoro davlat universiteti o ‘qituvchisi
sobirova.2018@inbox.ru

Annotatsiya. Ushbu tezisda uslubiy figuralardan biri bo‘lgan ellipsisning qo‘shma gaplarda
ifodalanishi xususida so‘z boradi. Keltirilgan fikrlar Abdulla Qahhor asarlaridan olingan misollar
bilan asoslanadi.

Kalit so‘zlar: ellipsis, qo‘shma gap, anaforik ellipsis, sintaktik-uslubiy figura.

Ma’lumki, “ellipsis” (yun. — tushirib qoldirish, yetishmaslik) — nutq yoki matndagi sintaktik
qurilma tarkibidan biror unsurning tushirib qoldirilishi[4]. Odatda ellipsis pleonazmning ziddi
bo‘lgan tejam tamoyili asosida vujudga kelib, zaruriy axborotni yetkazib berishga xalal bermaydi.

O‘zbek tilshunosligida ellipsis hodisasi N.Mahmudov tomonidan maxsus o‘rganilgan bo‘lib,
ushbu tadqiqotda qo‘shma gaplarda uchraydigan anaforik ellipsis haqida ham fikr yuritilgan edi.
Til vositalarini tejashning sintaktik usulida so‘z birikmalari o‘rniga yakka so‘z qo‘llash, ayrim
cho‘ziq jumla o‘rniga qgisqaroq jumla qo‘llash, ikki gapni bir-biriga singdirib yuborish kabi ho-
disalar kuzatiladi. G*.Abdurahmonovning fikricha, biror gap bo‘lagining ifodalanmasligi ham
uslub talabi bilan bo‘ladi va bunda ma’lum bir modal munosabatlar ifodalanadi[1. 51]. Sintak-
tik-uslubiy figuralardan biri bo‘lgan ellipsis nutqqga ekspressiv bo‘yoq beradi. Bu hodisaning ro‘y
berishida nutq vaziyati, muloqot ishtirokchilarining munosabatlari muhim o‘rin tutadi:

— Men zahiradagi odamman, so‘zim ham o ‘tmaydi, iltimosim ham, deb vaj-tagal qildim.
(“Ig‘vogar™)

Ushbu murakkab qo‘shma gapning uchinchi qismida o ‘tmaydi kesimi qo‘llanmagan bo‘lsa-
da, oldingi qismdan zahiradagi odamning so ‘zi ham, iltimosi ham o ‘tmasligi o‘quvchiga ma’lum
bo‘ladi.

Quyidagi sintaktik qurilmalarda ham xuddi shunday hodisa kuzatiladi:

Munisxon kelmaydi, o ‘zi yo‘qlab boray desa, uni ranjitishdan qo ‘rqadi.

Ushbu qo‘shma gapning ikkinchi qismida wuni to‘ldiruvchisi qo‘llanmagan. E’tibor bersak,
murakkab qo‘shma gapning uchinchi qismida uni to‘ldiruvchisi qo‘llangan. Ikkinchi qismda
uni to‘ldiruvchisining qo‘llanmaganligi ijodkorning tavtologiyaga yo‘l qo‘ymaslikka intilganidan
dalolatdir.

Ellipsisga uchragan ba’zi gaplarning ma’nosini aniqlash uchun matnga murojaat qilamiz: /.
— ... Ba’zan o'zi quyadi, ba’zan eri... (“Ming bir jon”)

2. — Hoy, Rahimjon, shoxini sindirasan... Bo‘ldi, ikkita bo‘lsa, bas.

Birinchi jumla yakka holda qo‘llanganda “nima?” quyilishi axborotni qabul qiluvchi
(kommunikant) uchun mavhum bo‘ladi. Matn bilan tanishib chigish bu mavhumlikning
oydinlashishiga sabab bo‘ladi.

— Ha, o ‘n yil bo ‘libdi. Bechora turmush gilganiga bir yil bo ‘lar-bo ‘Imas shu dardga yo ‘liggan
ekan. Tomog ‘idan hech narsa o ‘tmaydi. Ovqatni qorniga quyishadi... teshib qo ‘yilgan. Ba’zan
o zi quyadi, ba’zan eri... (“Ming bir jon”)

Matndan bir ayolning og‘ir dardga chalingani anglashiladi. Ellipsisga uchragan jumlada
bemorning teshilgan qorniga ovqat quyish nazarda tutilayotganligi ham oydinlashadi. Keyingi
jumla bilan tanishgan kishiga noma’lum bir daraxt va uning mevasi xususida so‘z borayotganligini
ilg‘ash qiyin emas. Ellipsisga uchragan jumlada aynan qanday daraxt va meva xususida so‘z
borayotganligini matn orqaligina anglashimiz mumkin:

Saidiy darrov o ‘rnidan turib soy bo ‘viga tushib ketdi va yosh o ‘rikning shoxini egib g ‘o ‘ra tera
boshladi. Munisxon jar bo ‘vida unga garab turar edi.

— Hoy, Rahimjon, shoxini sindirasan... Bo ‘ldi, ikkita bo ‘Isa, bas.

Demak, ellipsis qo‘llangan jumlada o‘rik daraxti va uning g‘o‘rasi nazarda tutilgan. Agar
yuqorida misol sifatida keltirilgan jumlalar dialoglarning tarkibiy qismi ekanligini inobatga
olsak, ellipsisning ko‘proq so‘zlashuvda faol qo‘llanishiga amin bo‘lamiz.

M. Turopova o‘zining «O‘zbek shevalari sintaksisi» kitobida Tagachilik yaxshi, maqtangani
musopirchilik (vaxshi) (Nam.) tuzilishidagi sintaktik qurilmalarda bir xil vazifani bajaruvchi
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bo‘lakning tushirib qoldirilishini ta’kidlab, qo‘shma gap qismlari oxirida kelgan bo‘laklarni
anaforik shakl sifatida qarashni taklif qiladi[2]. B.O‘rinboyev ham Do ‘st achitib gapirar, dushman
kuldirib (maqol) qo‘shma gapining ikkinchi qismidagi tushirib qoldirilgan gapirar kesimining
qo‘llanmasligini anaforik ellipsis deb ko‘rsatadi[3. 151]. Keltirilgan misoldagi tushib qolish
hodisasi qo‘shma gap qismlari oxirida ro‘y berganligi sababli epiforik ellipsis hodisasi sanaladi:

Na o zingga qaraysan, na uyga. (“Asror bobo”)

Ba’zi urishlar shunday arzimagan narsadan chiqadiki, orada qancha sovugq gap chigqanini na
ere slay oladi, na xotin, (“Jonfig‘on”)

Bu xildagi odamlar vaqtida na o ‘qib bilim olgan bo ‘ladi, na uqib hunar...(“Ig ‘vogar”)

Agar mana shu cho ‘qqiga chiqib olmasak boyo ‘g li sayrasa ham o ‘lamiz, sayramasa ham.
(“Maston™)

Zuhraning na tirigidan darak bor edi, na o ‘ligidan. (“Nurli cho ‘qqilar™)

Yuqoridagi misollar Abdulla Qahhor ijodida ellipsisning epiforik ko‘rinishi salmoqli o‘rin
egallaganligini ko‘rsatadi. Xullas, qo‘shma gaplarda uchraydigan ellipsis hodisasi nutqqa
emotsional bo‘yoq berishga xizmat qiladi va fikrni ixcham, sodda, ravon va shu bilan birga,
emotsional-ekspressiv ifodalash vositasi bo‘lib hisoblanadi.

Foydalanilgan adabiyotlar: .
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QO*‘SHMA GAPLARDA INVERSIYA
(Abdulla Qahhor asarlari misolida)
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Annotatsiya. Ushbu tezisda uslubiy figuralardan biri bo‘lgan inversiyaning qo‘shma gaplarda
ifodalanishi xususida so‘z boradi. Keltirilgan fikrlar Abdulla Qahhor asarlaridan olingan misollar
bilan asoslanadi.

Kalit so‘zlar: inversiya, qo‘shma gap, sintaktik-uslubiy figura.

“Inversiya” atamasi lotin tilidan olingan bo‘lib, tilshunoslikda gap bo‘laklarining odatdagi
tarkibining o‘zgarishiga nisbatan qo‘llanadi. Qo‘shma gaplar gismlarining odatdagi o‘rnini
almashtirish ta’sirchanlikni ifodalovchi asosiy vositalardandir. Qo‘shma gap qismlarining
odatdagi o‘rni ular tarkibidagi bog‘lovchilar, nisbiy so‘zlarga bog‘liq bo‘lib, tarkibida kim... u,
kim... o'‘sha, kimning ...uning, qaysi - shu, qaysi ...o ‘sha, qayerda...shu yerda, gancha...shuncha,
qanday... shunday kabi nisbiy so‘zli hamda negaki, sababli, shekilli, chunki kabi ergashtiruvchi
bog‘lovchili ergashgan qo‘shma gaplar gismlarining doimiy o‘rni o‘zgarmaydi. Ya'ni bunday
sintaktik qurilmalarda inversiya hodisasi yuz bermaydi.

Ergash gapli qo‘shma gaplarda bosh va ergash gaplarning o‘rni ma’lum bir uslubiy va semantik
talabga ko‘ra o‘zgartirilsa ham, ularning mazmuni o‘zgarishsiz qoladi. A. Musayev «O‘zbek
so‘zlashuv nutqi uslubida gap bo‘laklari tartibi» mavzusidagi tadqiqotida o‘zbek so‘zlashuv nutqi
uslubida to‘ldiruvchi, payt, maqgsad, shart, to‘siksiz ergash gapli qo‘shma gaplarda inversiya
hodisasi ko‘p uchrab turishi, lekin ergash gapli qo‘shma gapning aniqlovchi, ega, kesim, sabab,
natija, ravish, qiyos kabi turlarida gaplarning joylashish o‘rni turg‘un bo‘lib, ularda inversiya
hodisasi deyarli yuz bermasligini ta’kidlagan edi[1. 19]. Darhaqiqgat, biz kuzatgan matnlarda
ham sabab va ravish ergash gapli qo‘shma gaplarni hisobga olmaganda, ega, kesim, natija, qiyos
ergash gapli qo‘shma gaplarda inversiya hodisasi kuzatilmadi.

Ma’lumki, shart ergash gapli qo‘shma gaplarda qismlarning joylashishi turli uslubiy talablarga
ko‘ra turlicha bo‘ladi. Bosh gapga -sa shakli bilan birikkan ergash gap ko‘pincha oldin keladi:
Ammo terisi ko ‘nchilikka tushgan bo‘lsa, allagachon charm bo ‘ldi, xudo biladi kavush bo ‘lib
bozorga chigdimi?..(“O‘g‘ri”’) Lekin bosh gapning ega tarkibi yoki bosh gapning o‘zi alohida
ta’kidlab aytilsa, ergash gap bosh gapning o‘rtasida yoki undan keyin keladi[2. 217].

Qiyoslaymiz: 1. Bitta rahbarning qo ‘lidan hech ish kelmaydi, qachonki rahbarlikda ishlaydigan
odamlar vazifani ortig ‘i bilan bajarmasalar. (“So ‘ngan vulgon”)

2. Kechqurun kasalxonaga telefon gilmoqchi bo ‘Iganimda, rostini aytsam, telefon go ‘shagini
dadil ololmadim.(“Ming bir jon”)

3. Mana shunday vaqtlarda til qotib og‘izda aylanmay qoladi, mabodo aylansa, mushtning
xizmatini qiladi.(“Anor”).

4. —Kishining yuragini qon qilib yuborasan! — dedi anchadan keyin, nainki men asal olsam!
(“Anor”).

Bu tuzilmadagi ergashgan qo‘shma gapda bosh gapda ifodalangan voqea alohida ta’kidlangani
uchun, ergash gap keyingi o‘rinda qo‘llangan. Aslida qo‘shma gap tarkibidagi gismlar o‘rni
quyidagicha: Qachonki rahbarlikda ishlaydigan odamlar vazifani ortig ‘i bilan bajarmasalar, bitta
rahbarning qo ‘lidan hech ish kelmaydi.

Ikkinchi misolda bosh gapdagi payt holi (kechqurun) ta’kidlanayotgani uchun ergash gapdan
oldin qo‘llangan. Inversiya yo‘qotilsa, ushbu gap boshqacha ko‘rinish oladi: Agar rostini aytsam,
kechqurun kasalxonaga telefon gilmoqchi bo ‘Iganimda, telefon go ‘shagini dadil ololmadim

Shuningdek, shart ergash gap bosh gap o‘rtasida kelganda, bosh gap subyekti alohida ta’kidga
ega bo‘ladi: — Men bilan to ‘g ‘rilikcha gaplashavering, Anvarjon, ... men erga tegadigan bo ‘Isam,
dallol kerak emas. (“Muhabbat”)

Bosh gapga -ki yuklamasi vositasida bog‘lanib kelgan to‘ldiruvchi ergash gaplar ogohlantirish
va ta’kid mazmunini anglatadi. Shuningdek, to‘ldiruvchi ergash gap tarkibidagi ma’lum bir bo‘lak
boshqalariga nisbatan ajratib ko‘rsatiladigan bo‘lsa, u bo‘lak gapning boshida keladi va bunda
bosh gap ergash gapning o‘rtasida bo‘ladi:
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— “Qabriston mudiri va go rkovlariga yozib shuni ma’lum gilamanki, gari baqaterak ostidagi
mening nomimga qazilgan go ‘rni qabriston idorasiga topshiraman, azbaroyi foydalanish uchun’.
(“Mahalla”)

O*“xshatish ergash gap bosh gap o‘rtasida kelishi ham mumkin. Bunday ko‘chish bosh gapning
ega tarkibiga alohida urg‘u berib aytilayotgani sababli yuzaga keladi.

Ergash gap bosh gapga -ganidek, go ‘yo...-ganiday yordamchilari vositasida birikkanda, bosh
gapdan oldingi pozitsiyani egallaydi:

Kampir xuddi shahar hokimiday, hech kimni, hatto militsiyaning hushtagini pisand qilmay,
hassasini katta-katta tashlab ketmoqda edi.(“Dumli odamlar”)

Kuzatishlar A.Qahhor asarlarida inversiya hodisasi ko‘proq shart ergash gapli qo‘shma gaplarda
uchrashini ko‘rsatdi.
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TEACHING ENGLISH AS A FOREIGN LANGUAGE.
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Annotation: This article reviews that teaching the English language to students with
different first languages, typically used to imply that the English Language Learner may have
already learned more than one language, prior to learning English.

Key words: English, foreign language, world language, teaching of modern languages,
English-speaking, bilingual.

We learn English as a foreign language. So far we have been considering English as a second
language. But in the rest of the world, English is a foreign language. That is, it is taught in schools,
often widely, but it does not play an essential role in national or social life. In Spain, Brazil and
Japan, for example, Spanish, Portuguese and Japanese are the normal medium of communication
and instruction: the average citizen does not need English or any other foreign language to live his
daily life or even for social or professional advancement. English, as a world language, is taught
among others in schools, but there is no regional variety of English which embodies a Spanish,
Brazilian or Japanese cultural identity. In foreign language situations of this kind, therefore, the
hundreds of thousands of learners of English tend to have an instrumental motivation for learning
the foreign language. The teaching of modern languages in schools has an educational function,
and the older learner who deliberately sets out to learn English has a clear instrumental intention:
he wants to visit England, to be able to communicate with English-speaking tourists or friends, to
be able to read English in books and newspapers. Learners of English as a foreign language have a
choice of language variety to a larger extent than second language learners. The Japanese situation
is one in which both British and American varieties are equally acceptable and both are taught.
The choice of variety is partly influenced by the availability of teachers, partly by geographical
location and political influence. Foreign students of English in Mexico and the Philippines tend
to learn American English. Europeans tend to learn British English, whilst in Papua New Guinea,
Australasian English is the target variety. The distinctions between English as a second language
(ESL) and English as a Foreign Language (EFL) are, however, not as clear cut as the above may
suggest. The decreasing role of English in India and Sri Lanka has, of recent years, made for a
shift of emphasis to change a long established second language situation to something nearer to
a foreign language situation. Elsewhere, political decisions are changing former foreign language
situations. Official policies in, for example, Sweden and Holland are aiming towards a bilingual
position where all educated people have a good command of English, which is rapidly becoming
an alternate language with Swedish and Dutch—a position much closer to ESL on the EFL/ESL
continuum. It may be seen, then, that the role of English within a nation’s daily life is influenced
by geographical, historical, cultural and political factors, not all of which are immutable. But the
role of English at a given point in time must affect both the way it is taught and the resultant
impact on the daily life and growth of the individual. The place of English in the life of many
second and foreign language learners today is much less easy to define than itwas some years ago.
Michael West was able to state in 1953: The foreigner is learning English to express ideas rather
than emotion: for his emotional expression he has the mother tongue.... It is a useful general rule
that intensive words and items are of secondary importance to a foreign learner, however common
they may be. This remains true for learners in extreme foreign language situations: few Japanese
learners, for example, need even a passive knowledge of emotive English. But Danish, German
and Dutch learners, in considerably greater contact with native speakers, and with English radio,
television and the press, are more likely to need at least a passive command of that area of English
which expresses emotions. In those second language situations where most educated speakers
are bilingual, having command of both English and the mother tongue, the functions of English
become even less clearly defined.

In a second language situation, English is the language of the mass media: newspapers, radio
and television are largely English media. English is also the language of official institutions—
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of law courts, local and central government— and of education. It is also the language of
large commercial and industrial organisations. Clearly, a good command of English in a second
language situation is the passport to social and economic advancement, and the successful user
of the appropriate variety of English identifies himself as a successful, integrated member of that
language community. It can be seen, then, that the Chinese Singaporean is motivated to learn
English for integrative purposes, but it will be English of the South-east Asian variety which
achieves his aim, rather than British, American or Australian varieties.
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TYPES AND CATEGORIES OF DIDACTIC GAMES

To‘ychiyeva Sevara Bo‘ranboyevna,

an English teacher of Namangan region,

Pap district, school # 28 e-mail:
nodira0618@gmail.com. Tel: +998 99 9707625

Annotation: The article is devoted to didactic games on the lessons of the English language.
Didactic games help and encourage students, help teachers to create useful contexts. Using
games can engage pupils in different activities and it motivates them to interact on a given
subject.

Keywords: didactic games, communicate, phonetic, spelling, lexical, teaching

The main goal of teaching a foreign language to secondary school students is to educate a
person who is willing and able to communicate. In recent years, the use of new information
technologies has been increasingly raised. These are not only modern technical means, but also
new forms of teaching, a new approach to the learning process. The use of educational and
didactic games and multimedia tools helps to implement a person-oriented approach to learning,
provides individualization and differentiation, taking into account the characteristics of children.
The child, playing, all the time tends to go forward, not back. The essence of the didactic game
is that children solve mental problems offered to them in an entertaining way, find solutions
themselves, while overcoming certain difficulties. When using the game method of teaching, the
task of the teacher is to organize the cognitive activity of students. Games can be grammatical,
lexical, phonetic, or spelling. The same game can be used at different stages of the lesson. At
school, a special place is occupied by such forms of classes that ensure active participation in
the lesson of each student, increase the authority of knowledge and individual responsibility
of students for the results of educational work. Didactic games differ in educational content,
cognitive activity of children, game actions and rules, organization and relationships of children,
and the role of the teacher. Didactic games are essential in the educational process because they
make the classes funnier and the students are motivated to actively participate in the activity.
The didactic game has aims, objectives and results and in order to play it, pupils have to perform
different tasks and say different things.Therefore, they have a reason to communicate and don’t
have to repeat without things without thinking what they say.

I often use phonetic, spelling, lexical, and grammar games in my classes. Sometimes games
are associated with the material:

1. Games with objects (toys, natural materials, etc.) are most accessible to children, as they
are based on direct perception, correspond to the child’s desire to act with things and thus get
acquainted with them.

2. Board and print games, as well as games with objects, are based on the principle of visibil-
ity, but in these games children are given not the object itself, but its image. Like a didactic toy, a
Board-printed game is only good if it requires independent mental work.

3. Word games are the most difficult. They are not related to the direct perception of the sub-
ject. Children must operate with representations in them. These games are of great importance for
the development of a child’s thinking, as they teach children to make independent judgments, draw
conclusions and conclusions, not relying on the judgments of others, and notice logical errors.

4. Mobile games that are associated with the development of the ability to move yourself in
the environment and navigate it.

5. Sedentary games in which the child can take part, sitting at the workplace, activating their
vocabulary at the command of the teacher. You can group games like this: 1. The game-travel.2.
Game instructions. 3. Games-assumptions. 4. Game-riddles. 5. Conversation games. Here you
will find didactic games aimed at better mastering lexical and grammatical material for teaching
children to read and write English words:

1. All students are given cards with the verbs “have”, “has”, “is”, “are”. The teacher names
the subject (for example, “a table”, “two girls”), and the children pick up the card with the predi-
cate in the desired form.

2. Activity “Greetings”. Students of the two teams take turns asking questions on the topic,
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getting a point each.

3. Reading and translating sentences with the verbs “to have” and “to be”. Everyone gets
a point for correct pronunciation and translation.

4. The definition of supply with the error. The teacher says 3 sentences, one of them has an
error. Students pick up a card with the wrong sentence number.

5. Activity «Please, show me...» Spread out pictures of already known animals on the table.
And ask the children to “ Please, show me... “(for example, a cat) to show a picture of a cat, and
SO on.

6. Activity «Guess What It Is ».The teacher assigns a driver, who is given a picture with an
image of an animal, object, product, etc. familiar to students. Students take turns asking questions
to the driver, for example:

What is it?

Is it a pen?

The driver responds: Yes, it is.

No, it isn’t.

The one who guesses the word takes the place of the driver. This is exactly how the use of
the “Do you have..?” question can be characterized. For example: “Do you have a pen?» The
driver responds: «Yes, I do». Or “No, I don’t”.

In conclusion, we can say that, the use of didactic games in the classroom makes the
learning process entertaining, creates a cheerful, working mood in children, and helps to
facilitate overcoming difficulties in mastering educational material. Using games gives good
results, increases students’ interest in the lesson, allows them to focus on the main things:
mastering speech skills in the process of natural situations, perception and reproduction of
speech, pronunciation, use of grammatical structures, working out vocabulary, etc.
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COBEPIIEHCTBOBAHUE MPENNOJABAHUS TPAMMATHYECKWX KOHIENITAMN
CTYAEHTOB BY30B HA OCHOBE NHHOBAIIMOHHOI'O NMOAXOJA

Ymaeea Hpooa baxooupoena
Tynucmanckuii 2ocyoapcmeennslii yHugepcumem

AHHOTauus: B 310ii cTarbe npeacrasiena nHGopMaiys 00 UCTIOIb30BaHINHM HHHOBAIIHOHHBIX
MOJXO/I0OB B OOY4YEHMM I'paMMaTUYECKUX KOHLIEMLUN CTYyAEHTaM BBICIIMX YYEOHBIX 3aBEICHHI,
yAYYIIEHUH MPEeroiaBaHus TPaMMaTHKHU C UCIIOJIb30BaHUEM MHHOBALlMOHHBIX METOJ0B, paboTe,
IIPOJICIAHHON B 3TOW OOJIACTH, M TEKYLIMX HOBOBBEICHHSIX.

KiroueBblie c/10Ba: MHHOBALIMOHHBIE TEXHOJIOIMHU, II00AIbHbBIE CTPATETUH, OLIEHKA KayecTBa
o0pa3oBaHMs, UHTEPAKTUBHAsI Cpe/ia, MO3HaBaTeNbHBIA MPOIECC, TUAIOTHYecKas KOMMYHHKa-
s, Mbiciib CBeHa, HHHOBALIMOHHbBIE MEeTO/bI, TexHoorus «Tearp», TexHonorus «Case Study»,
TexHonorusa «Henonnoe npemnoxenue», «bpelH-puHr». » T€XHOIOTNH,« POIEBBIE »TEXHOJIOTHH,
ME€Jarorn4eCKue MHHOBALUN.

MonepHau3zanusi 00pa3oBaHUs B pa3BUTHIX cTpaHax, Takux kak CIIA, Bemukoopuranus, Smo-
Hus, ['epmanus, Kutait, Cunranyp, FOxnas Kopes, BHeaApeHne HHHOBAITMOHHBIX TEXHOIOTUIN ISt
MOBBIIIEHUS Y(H(HEKTUBHOCTH HCIIONB30BaHUS 3HAHUHU B 001aCTH MEJarorMKi B MHHOBAIIMOHHON
opranusanuu odpazoBareiabHOro mnporecca. . CynecTByeT TeHIAEHIMS K TPUMEHEHUIO JUIAaKTH-
YECKUX OCHOB OOyYeHHS Kak TII00aIbHOM CTpaTeTHy B MEAarornyeckoil mpaktuke. B coBpemen-
HOM MHpe, rje o0pa3oBaHHME LIEHUTCS KaK caMmas YHUKaJbHas CTOJMIA Pa3BUTBIX CTPaH, aKTy-
albHOM 3a7adeil Ha BCEX JTamax HEeNpepbIBHOTO 00pa3oBaHMsI SBISETCS «COBEPLICHCTBOBAHUE
nporecca U MHCTPYMEHTOB OLIEHKHM KauecTBa 0Opa3oBaHUs, BHEAPEHHE MEXaHU3MOB OIpe/eIie-
HUS IOCTUTHYTBIX PE3YyNbTaToOBY». «. [I[pu3HaHHAs B MUpE U B HAlllel CTpaHE KaK KIFOUYeBasi CUIa
YCTONYMBOTO Pa3BUTHUS, MHHOBALIMOHHASI OPTaHU3AIHUsS 00pa30BaTeIbHOTO MpoIlecca Ha OCHOBE
KOMITETEHTHOCTHBIX ITOJIXO/IOB, TOBBIIICHHE 3(PPEKTUBHOCTH CTPATETUH U COBEPIICHCTBOBAHUE
METOJIOB ONTUMAJIBHOTO HCHOJb30BaHMSI MEJArOTMYECKUX METOAOB JUArHOCTUKU JUISl CTYICH-
TOB. Ha MPOTSKEHUHM Bceil cBoelt xu3HM. CoznaHue JocTyna K 00pa30BaHUI0 OCOOEHHO BaX-
HO. DTO MOKa3bIBAET, YTO MHOTOTPAHHBIA M KOMIUIEKCHBIN Xapaktep npobiembl (GOpMUPOBaAHUS
BCECTOPOHHE 3PEJNIOH, 3pENIoi JTUYHOCTH MOKA3bIBACT BAXKHOCThH MEJATOTUKH JJII COBPEMEHHOMN
MeAaroru4eCcKOi TEOPUH U MPAKTUKU. DTy 3a/1auy HY)KHO BBIMOJHATH 3a CUET HABBIKOB YUUTEIS,
€ro 3peNocTH, ITyOOKUX NMPO(heCcCHOHATBHBIX 3HAHUM, HABBIKOB M KBAJTU(UKAIMU, CIIEIUAIb-
HBIX 3HaHUll. B cucreMe HenpepbIBHOrO 00pa3oBaHus TpeOyeTcsi COBEPLIEHCTBOBAHUE CTPaTernu
WCTIOJIB30BaHMs 3HAHUH B OOJACTH MENAaroruKy MPH MOATOTOBKE BBHICOKOKBAIU(HUIIMPOBAHHBIX,
TBOPYECKUX U MHUIIMATUBHBIX KaJAPOB, CIIOCOOHBIX CAMOCTOSITENILHO pellaTh NpodeccruoHaIbHbIe
U ’KM3HEHHBIE 3a/1a4i, CIOCOOHBIX OBICTPO aJaNTUPOBATHCSA K HOBBIM METOJMKAM U TEXHOJIOTHUU.

B BricuieM 00pa3oBaHWU yYWUTENsl JOJDKHBI OBITH BOBJICUEHBI B MHHOBAIMOHHYIO JESTEINb-
HOCTbH IO TPEMOJaBAHUI0 TPAMMATHYECKUX TMOHSATHH:

- CTpeMJICHUE yuuTeNeil BBOMUTHh HOBIIECTBA, HAXOAUTh UX, IPUMEHATh B 00pa30BaHUU, pa3-
BUBAaTh HABBIKH;

- pa3BHUBAET CIOCOOHOCTH HEMPEPHIBHO pabOTaTh;

- TIPOBOJUT OOy4YeHHE B MHHOBALIMOHHBIX, MEPEAOBBIX MEIArOTHYECKUX TEXHOJOTUSAX, UHTE-
PaKTUBHOM cpenie;

- Jie7aeT CTYAEHTOB JBWXKYLIEH cuiiol ydeOHOro mporecca. ITo oOecrneyuBaeT KadyecTBO U
3¢ (HEeKTUBHOCTh OOYUYCHHS.

CyTh MHHOBAaLIMOHHOTO OOyUYEHUs B MPETOAaBaHIUH TPAMMATHKN aHTJIMHCKOTO SI3bIKa 3aKITIO-
4aeTcsl B TOM, 4TO B Ipolecc 00yueHus: BOBJIEKAIOTCS MPAaKTUYECKHU BCE ydalllhecs B MO3HaBa-
TEJbHBINA MPOLECC, OHU 001a/1al0T CIOCOOHOCThIO TOHUMATh M OTpa)kaTh TO, YTO OHU 3HAIOT U
JyMAIOT.

K MHHOBAIIMOHHBIM TEXHOJOTHSIM OTHOCSATCS:

- IUAJIOTHYECKOEe OOIIEHHE;

- IPHOOPETEHNE CAMOCTOSTENbHBIX 3HAHUI U HABBIKOB;

- pa3BUTHE KPUTHUUECKOTO MBIIILICHUS;

- pa3BUTHE HABBIKOB PEIICHHUS ITPOOIIEM;

- HHTETPUPOBAHHOE B3auMojehcTBue Ha ypoBHEe ZUN MbIIUICHHS, BOCHPOHU3BEICHUS,
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BOCIIPUATHS;
- (opMmupoBaHHE TUUYHOCTHBIX KAYECTB CTYJCHTOB.

WNHHoBanronHOEe 00pa30BaHME pellaeT OAHOBPEMEHHO HECKOJIBKO 3aJlau: pa3BUBAET KOM-
MYHUKATHBHBIC HABBIKHM, TTOMOTA€T YCTAaHOBUTH SMOITMOHAJIBHBIC CBS3M MEXKIY YYaCTHUKAMHU
y4eOHOro mpolecca, pemaer HHPOpMaIOHHbIE TPOOIEMBbl, TOCKOJIBKY MPEJOCTaBIsAET CTYACH-
TaM HeoOXOAUMYIO MH(POPMAIIUIO U MPEIIOKEHUs, 03 KOTOPhIX HEBO3MOXKHO OCYIIECTBUTH CO-
BMECTHasl JESATENIbHOCTh; JaeT 001eo0pa3oBareibHble HABBIKM U YMEHHUs ¢ 00pa3oBaTeilbHOU
3a/1aueil, MOCKOJIbKY OHU MPUBBIKIU padOTaTh B KOMaH/IE.

B HacTosiee BpeMs Ha OCHOBE MHHOBAIIMOHHOTO TOJXOJA TOJHBIM XOAOM HIET 00yueHHe
CTYJICHTOB BBICHIMX YYCOHBIX 3aBEICHUN TpaMMaTHYeCKUM MOHATHSIM. [IoTOMy 9TO posib rpam-
MaTHKU B OOy4YEeHMHU SI3bIKY - OJJHA M3 CaMbIX CIIOPHBIX TeM. B Hawane ABajnnaToro Beka mperno-
JaBaHHe TPaMMaTHKU ObLI0O HEOTHEMIJIEMOM YacThIO0 OOYUEHHUS S3BIKY, TO9TOMY IPYTHe acleKThl
NpernoJaBaHus s3bIKa UTHOPUPOBAINCH. ECii Bbl 3HANIM rpaMMaTU4eCKHUe IIpaBuiia s3blKa, TOTra
npeobnaania KOHIENIHs TOT0, YTO BbI TAK)KE MOXKETe O0IIaThcs. 3HaHHE TPaMMaTUYECKUX Tpa-
BUJI - JIMIIb OJMH W3 MHOTUX KOMIIOHEHTOB KOMMYHHKATUBHOW KOMIETEHIMH. YTOOBI XOPOIIO
HCIIOJIb30BaTh SI3bIK, BAM HY)KHO 3HaTh HE TOJIBKO €r0 rpaMMAaTHYECKUE IPaBHIa, HO U TO, KaK
9TH MpaBUJIa UCHOJB3YIOTCS B ®KUBOM oO1IeHHH. CBEH MOAUYEPKUBAET, YTO MPENoiaBaHue rpam-
MaTHKHU JOJKHO COOTBETCTBOBATh MOTPEOHOCTSAM yuarmuxcs. To ecTh n3ydyaeMble rpammaruye-
CKHE TeMBbl CJIeZyeT BBIOUPATh B COOTBETCTBUU C YYCOHBIMH LIETSIMU YUCHHKA.
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TIL QAL’ASINING QAMALI YOXUD XORIJIY TIL O‘RGANUVCHILAR UCHUN
TAVSIYALAR

Ergashev Abduaziz Abdulatifovich
Farg‘ona viloyati Buvayda tumani
4-umumta’lim maktabi ingliz tili fani o‘qituvchisi

Annotatsiya. Til o‘rganishning yagona va afzal usuli yo‘q.Til bir qal’aga o‘xshatilsa o‘sha
qal’ani ishg‘ol qilish uchun barcha tarafdan va barcha usullar bilan kirishish darkor. Bu maqo-
lalarning barchasini kamina Abduaziz yig‘ib bu qal’ani ishg‘ol qilish arafasida turgan yoki bu
yo‘lda zahmat chekayotganlarga bajonidil yordam qo‘lini cho‘zishga qaror qildik.

Kalit so‘zlar: so‘z o‘yini, yangi so‘zlar taxtasi, international so‘z, san’at asari, lottereya,
one,two,three 0°yini, chain drill oyini.

YANGI SO‘ZLAR TAXTASI. Darsxonangizning ko‘rinib turadigan joyiga chizmachilik
gog‘ozini yopishtirib qo‘ying va yorqin siyohlardan foydalaning. Katta katta yozing, bo‘yoqlar
bilan nagsh bering... Dars qilayotganda odamning ko‘zlari toladi va atrofga alanglaydi—ayni
o‘sha paytda yangi so‘zlar va o‘rgangan so‘zlaringizga qarab qo‘yish bilan xotirangizga ushbu
so‘zlarni miyada muhimroq o‘rin tutishiga imkoniyat paydo qilgan bo‘lasiz. Birga ishlatiladigan
so‘zlar orasiga esa ko‘k chiziq chizing va ushbu qog‘oz to‘lganida haqiqiy san’at asari vujudga
keladi.

SO‘Z O‘YINLARINI BILASIZMI? So‘z boyligini oshirishda turli so‘z o‘yinlaridan foyda-
lanish juda muhim..Masalan, bitta uzun so‘zning harflarini ishlatib yangi so‘z tuzish mashqi. Bu
o‘yinni musobaqa tariqasida ham o‘tkazish mumkin. Ikki yoki undan ham ko‘p ishtirokchilarga
birorta uzunroq so‘z va muhlat berib , eng ko‘p so‘z topgan ishtirokchini g‘olib deb e’lon qilish
mumkin. Bu o‘yinning yana bir muhim sharti —ishtirokchi o°‘zi topgan so‘zlar ma’nosini ham
bilishi kerak, ya’ni shunaga so‘z ham bo‘lsa kerak degan taxminga o‘rin yo‘q. Quyida bun-
ga bir misol: Inglizcha INTERNATIONAL(xalqgaro) so‘zining harflaridan foydalanib, lugatga
garamasdan yangi so‘zlar tuzib ko‘ring. Qani, nechta so‘z topa olarkansiz? ! 30tadan oshirsan-
giz, demak ingliz tilini yaxshi o‘rganayotgan ekansiz, deyish mumkin. Keyin o‘zingiz topgan
so‘zlarni men tuzib chiqqan ro‘yhat bilan solishtirib ko‘ring. Internal, intern, intent, inert, inertia,
inn, inner, innate, national, nation, net, near, ear, neat, eat, ten, rational, ration, are, tear, tire,
NATO, ratio, tea, tent, late, tale, train, rain, lion, learn, lint, trial, real, oil, anal, ant, art, arterial,
tan, lane, line, linen, intentional , talent, tone, loan, lone, ton, treat, trait, rite, trio, rot, riot, lot,
not, note, tote, tore, ore, tilt, tile, one, lore, toil, neon, trail, rail, all, tall, tin, tint, lent, lit, liter,
lantern, role, loin, tit, taint, nail, later, latent, loaner, litter, tenant, latte, notate, rotate, anti, teal,
inter, tonal, tart.

LOTOREYA o‘yini -1. Huddi «Aziya Loto» yutuqli lotoreya o‘yinini eslatib yuboradi.
O‘qituvchi qopchadan olgan ragamni o‘quvchilarga ko‘rsatmasdan, ingliz tilida aytib o‘z stoli
ustiga ketma-ketlikda qo‘yib boraberadi. O‘quvchilar eshitish madaniyatini o‘rganib, axborot
qabul qilishni ingliz tili orqgali qabul qilishga o‘rganadi. Chiptada 100 ragamigacha bo‘lgan sonlar
aralash foydalaniladi.

Chiptada aytilgan ragam maxsus rezina bo‘laklari bilan belgilanib, katak ustiga qo‘yib boriladi.
G*olib chiptasi o‘qituvchi stoli ustidagi ragamli toshlar bilan solishtiriladi va baholanadi.

«CHAIN DRILL» o‘yini — 3.Yuqoridagi ko‘rgazmali qurol turi nomi «Chain Drill» o‘yin
global ta’limga asoslangan ikki guruhdan birida o‘tkazilishga mo‘ljallangan. Karta shaklida kartalar
bo‘lini o‘qituvchi aytgan so‘zdan boshlanadi. qo‘yilgan kartochka yarmidagi so‘zga tarjima so‘z
qo‘yilib borgan sari ishtirokchi qo‘lidagi kartalar qo‘yib boriladi. 6 yoki 4 nafar ishtirokchi bo‘ladi.
Kimni qo‘lidagi kartalar birinchi bo‘lib tugasa g*olib bo‘ladi. (ilovada berilgan)

KLASTER-4.Klaster uslubida dars o‘tishda har-bir mavzudan kelib chiqib, ramz yoki
jihozlardan ijodkorlik bilan foydalanish mumkin.
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Football
Basketball
Volleyball

Triatlon
Badminton
Ice hockey
Biatlon

Tennis
Gymnastic
Kurash

Karate
Freestyle
Stadion

Court

Trampling
Kriket

PSIXOLOGIK DEVORNI YENGIB O‘TIB, CHET TILIDA TORTINMAY
GAPLASHING !

Chet tillarni o‘rganmoqchi bo‘lganlar ko‘p, o‘rganayotganlar ham sanogsiz, lekin chet tillarini
to‘liq biladiganlar yurtimizda juda kam. Chet tilini bilish deganda men o‘sha tilda bemalol
gaplashishni nazarda tutayotganimni tushungandirsiz.Xuddi suzishni suvda suzibgina o‘rganish
mumkin bo‘lgani kabi ,chet tilida gapirishni ham boshgalar bilan gaplshibgina o‘zlashtirish
mumkin. Afsuski, aksariyat yoshlar chet tillarini o‘rganishadi-yu,lekin uni ishlatishga kelgnda
tortinchoqqa aylanib qolishadi .

Masalan, yurtimizda xozir eng mashhur ingliz tilini olaylik.

Til o‘rganishda psixologik bir devor borki , u odamlarni ko‘pincha dadil so‘zlashishdan to‘sib
turadi. Til o‘rganayotgan paytida yoshlar o‘zaro o‘sha tilda tinmasdan gaplashishga harakat
qilishlari kerak.Xatolar bo‘lishi tabiiy, lekin ular gaplashishdan to‘xtamasliklari, tortinmasliklari
shart.Til o‘rganayotganlar ommaviy transportda,telefonda va o‘zaro muloqotlarda iloji boricha
o‘sha chet tilida so‘zlashishga harakat qilishsin. Shundagina jumlalar, so‘zlar va iboralar
xotirada yaxshi saqlanib qoladi. Yoshlarimiz o‘ta uyatchan.Buning hech yomon joyi yoq, lekin
uyatchanlikning ham o°‘z o‘rni, joyi bo‘lishi kerak.Bema’ni kiyinishdan, tuturigsiz gaplarni
gapirishdan va shu kabi illatlardan UYALISH kerak.Ammo chet tilida gapirishdan emas.
Modomiki chet tilini o‘rganishni qasd qilgan ekansiz, tortinchoqlik giladigan bo‘lsangiz, qanday
qilib gapirishni o‘rganib olasiz? Bu ta’lim sohasida PSIXOLOGK BARER, ya’ni DEVOR deb
ataladi.O‘shani ongingizda yengib o‘tdingizmi, gapirib ketasiz.  Xuddi yurishni o‘rganayotgan
murg‘ak boladek, ilk gadamlar qiyin bo‘ladi, lekin olg‘a yurish kerak va bunga dadillik zarur!

Bekatlarda va jamoat transportida bo‘sh vaqtingizni zoye ketkazmasdan, chet tilini mashq
qiling.Ba’zilar bunga kulimsirab qarashi mumkin, lekin barcha havas qilishi aniq.!

Foydalanilgan adabiyotlar.

1. T. Nikolenko “ Test your Grammar ”, Moscow -2004
2. www.polygot learn language.com
3. www.mylanguage exchange.com
4. www.conversationexchange.com
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DARS JARAYONLARINI TASHKILLASHTIRISHDA FANLARARO
BOG‘LIQLIKNING AHAMIYATI

Kadirova Munisa Mirzakulovna

Navoiy viloyati , Navbahor tumani

21- DIUM ning ingliz tili fani o‘qituvchisi
Telefon raqami: 99 751 58 48
Tangatarova Gulshoda Boboqulovna
Navoiy Navbahor tumani

21- DIUM ning ingliz tili fani o ‘qituvchisi

Annotatsiya: Til o‘rganishga bo‘lgan qiziqishning tobora ortib borayotgani hozirgi zamon
o‘qituvchisininig 0‘z oldiga qo‘ygan talab va maqgsadlarini mukammalashtirib bormoqda. Ushbu
ilmiy maqolada ingliz tili darslarida Dars jarayonlarini tashkillashtirishda fanlararo bog‘ligli-
kning ahamiyati yuzasidan ba’zi metodik ko‘rsatmalar misollar asosida ko‘rsatib berilgan.

Kalit so‘zlar: Material, texnologiya, pedagogika , psixologiya, informatika, kollej, hujjat.

Ta’lim muassasalarida katta hajmdagi ma’lumot va o‘quv materiallarini saqlash hamda
uzatishda axborot texnologiyalarining imkoniyati cheksiz. Axborot texnologiyalari axborot ta’lim
muhitini yaratishga imkon beradi. Har bir fan uzviy ravishda hayotga va boshqa fanlarga bog‘liq
bo‘ladi. O‘quv rejasidagi o‘quv bloklarining o‘zaro bog‘ligligini e’tiborga olsak, bo‘lajak kichik
mutaxassislarning nafaqat auditoriyada egallagan o‘quv bilish xborotini mustahkamlash, balki
kasbiy va shaxsiy sifatlarini ham rivojlantirish zarur.

Zero hozirgi kunda faqatgina o‘quv rejasidagi fanlarni bilishning o‘zi yetarli emas. Shuning
uchun dars jarayonlarini tashkillashtirayotganda har bir pedagog o‘z sohasi bilan bir qatorda
siyosiy yangiliklar, geografiya, xorijiy tillar bilan bir qatorda boshqa barcha o‘quv va maxsus
fanlardan tushuncha va zaruriy elementar ma’lumotlarga ega bo‘lishi zarur. Bu har bir
o‘qituvchining o‘z darsini boshqa fanlar bilan bog‘lab tashkillashtirish imkonini beradi.

Darslarning tashkiliy qismida o‘qituvchi mavzumng asosly qismini boshlashdan oldin 5-10
dagiga vaqtni asosan qisqa savol —javob, siyosiy yangiliklar, uy vazifasini so‘rash, qizigarli
ma’lumotlarni berishga harakat qiladi. Shular bilan bir qatorda fanini boshqa fanlarga bog‘lab
tashkillashtirish o‘quvchilarini fanga bo‘lgan qiziqgishlarini yanada oshirishga xizmat qiladi.
Masalan: Ona —tili fanini rus tili, ingliz tili, tarix fanlari bilan informatika fanini matematika va
informatika fanidagi maxsus fanlar bilan, pedagogika fanini psixologiya, estetika, dinshunoslik
va boshqga fanlar bilan bog‘lab tashkillashtirish magsadga muvofiq bo‘ladi.

Har bir soha egasi barcha fanlar bilan bir qatorda pedagogika va psixologiya fanlarini chuqur
bilsa bunda ta’lim sifatini oshirishda katta xizmat qiladi. Bundan tashqgari har bir fanni hayot
bilan bog‘lab o‘tish ham yaxshi samara beradi. Barcha kasb- hunar kollejlarida o‘quvchilar
turli kasblarga yo‘naltirilgani hech qaysimizga sir emas. Shuning uchun o‘quvchilarning kasbiga
yo‘naltirib darslarni tashkillashtirish bilan bir qatorda fanlarga bog‘lash yaxshi natijalarga
erishishda yordam beradi.

Quyida ingliz tili fanida bir misol keltiramiz. “When and how to fill in forms?” Hujjatlar
gachon va ganday to‘ldiriladi? mavzusini oladigan bo‘lsak bu mavzuni davlat tilida ish yuritish
fani bilan bog‘lasak bo‘ladi. Hujjatlarni ona tilidagi to‘ldirish qoidalari haqida ma’lumot berilsa
hamda qadimda qanday hujjatlar mavjud bo‘lganligi haqida savollar berilab tarix faniga ham bir
nazar tashlansa o‘quvchilar bilim darajasi yanada takomillashadi.

Foydalanilgan adabiyotlar:
1. Umumiy pedagogika N. Atayeva, F Rasulova, M.Salayeva, S. Hasanov, Pedagogika O°.
Yo‘ldoshev, Pedagogika J. Hasanboyev, X. To‘raqulov. I.Algarov
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IMPEUMYHIECTBA UCIIOJIb3OBAHUSA UTP B OBYYEHUU U ITPEINNIOJJABAHUHA
AHINIMUCKOI'O A3BIKA.

Bopucosa 3amupa Aneaposna
npenooasamens AH2IUICKO20 A3bIKA
cpeoneit wikoavl Ne 34 2opooa
Hamanzan Hamanzanckou oonacmu
e-mail: article.20@mail.ru
meneghon: +998913659074

AnHoTtanusi. CTaThs NMOCBAIIEHA TEME MCIIOIB30BaHUSI METO/Ia POJIEBBIX UTP U CUMYJISTOPOB
B OOy4YEeHHUU IIKOJHbHUKOB MHOCTPAHHOMY s3bIKy. Ocoboe BHHMaHUE YAENseTCs BOIPOCY, Kak
MOJXHO HCITIOJIB30BAaTh PA3JIMYHBIC UI'PbI B IIKOJIAX, LITO6I:.I H06y,Z[I/ITL YUCHUKOB MAKCHUMAJIbHO
HCIIOJIB30BAaTh HHOCTpaHHBIfI SA3BIK B KJIaCCE.

KuroueBble ¢JjioBa: Urpel, METOI, 00yUYEHHE, YUAIIUICS, KOMIIETECHITUH.

Wrpel MOMOraroT yuuTeNo CO3/1aBaTh KOHTEKCThI, B KOTOPBIX SA3bIK OyJeT MOJIE3HbIM M 3HAYH-
MbIM. HecMOTpst Ha TO, UTO UIPBI 4aCTO aCCOLMMPYIOTCS C BECENIBEM, MBI HE JOJDKHBI YITyCKaTh
H3 BUY UX NCAArorndcCKyro nNCHHOCTD, 0COOEHHO B npenogaBaHu U U3YYCHUU HWHOCTPAHHBIX
s36IKOB. Wrpbl 3(h(heKTUBHBI, TOCKOIBKY OHU CO3[Aal0T MOTHBAILIMIO, CHIKAIOT CTPECC YYCHHUKOB
W Jar0T U3y4daromuM s3bIK BO3SMOXHOCTb JIA P€aibHOT'O O6HICHI/IH.

Urpa - 310 AesITenbHOCTD, B KOTOPOH €CTh MpaBuia, 1Ielib U 3JIeMEeHT Becenbs. Urpel cienyer
paccMaTpuBaTh Kak HEOThEMJIEMYIO YacThb S3BIKOBOM IPOrpaMMel. B 3ToM omnpeneneHny BbICOKO
OLIEHUBAETCS BXKHOCTh UI'P B O0y4YE€HUH. DTO MOKA3bIBAET, YTO UIPhI CIYXKAaT HE TOJIBKO KaK «3a-
0aBHOE 3aHATHE», HO U KaK CHOCOO BBIMOJHEHUS MHOTHMX MEAarorMyeckux 3ajad.

KnaccuduimpoBars Urpsl Mo KaTeropusiM MOXKET OBITh CIOKHO, MMOTOMY YTO KaTerOPHH Ya-
cTo mepecekarorcs. EcTe nBa cnocoba kimaccu(uKaum S3bIKOBBIX UTP. Bo-TepBBIX, S3BIKOBBIE
HI'PBI ACJIATCA HAa ABa TUIIA: JIMHTBUCTHYCCKUC U KOMMYHUKATHBHBIC. B nuArBHCTHYECKUX urpax
OCHOBHOC BHUMAHHUEC YACIACTCA TOYHOCTHU, HAIIPUMEDP, IPAaBUJIIBHOMY aHTOHUMY. KOMMYHI/IKaTI/IB-
HbI€ UIPbI NIPEIIOIaraoT yCIeuHblii 00MeH nHpopManyel U UAesIMu.

MOXXHO pa3fenuTh SI3bIKOBBIE UTPHl HA MHOXECTBO JAPYI'MX KaTerOpHUHA: COPTHPOBKA, yHOPs-
JIOYMBaHUE WIN YHOPSIOYUBAHKE, UTPBI C IpoOernaMu B HHPOPMALIUH, Yra/lblBaHUE, TOUCKOBbIE
HI'PBI, UTPBI HA COBIAACHUC, MAPKUPOBKaA, obMeH HUIrpaMu; HaCTOJIbHBIC, POJICBBIC UT'PHI.

Wrpsl MOXKHO pa3enuTh HA AECATh KaTETOPHUM: CTPYKTYPHBIE UIPbI, KOTOPBIE AAKOT OIBIT HC-
I0JIb30BaHUS OINpE/IEICHHBIX 111a0JIOHOB CHHTAaKCHCa B OOILEHUH; CIIOBapHbIE UIPbl, B KOTOPBIX
BHUMAaHHE yYallUXCs COCPEAOTOYEHO B OCHOBHOM Ha CJIOBaX; UIPhbl HA MPABOIMCAHUE, TIPOU3-
HOILIECHHE; YUCIIOBBIE UIPBI; UIPbl «CIyLIal U Jienail»; Urpsl U MUCbMO; UMUTALUS U POJIEBBIE
UT'PBI; TUCKYCCUOHHBIE UIPHI.

JlaBaiiTe 00CyTMM HEKOTOpPbIE OOIIKE MPEUMYIECTBA UCTIOIB30BaHHS UT'P B MPENOIaBaHUU U
HU3yUCHUHN AHTJIMHCKOTO SI3BIKA.

Wrpel ciocoOCTBYIOT B3aUMOJIEHCTBUIO yuanuxcs. BzanmoneicTBue - 3To npupo/ia KJIacCHON
II€Jaroruku M IOBE€ICHUS B KJIaCCE. Pabora B mape Win B Irpymnmie - OAuH U3 OCHOBHBIX CIIOCO-
00B pacIIMpeHUsl COTPyAHUUYECTBA. BO MHOrME UIpbl MOXKHO UIpaTh MapamMH WIM HEOOJBIIMMU
IpyInIamMu, 4To JaeT UM BO3MOXHOCTh Pa3BUTh HABBIKM MEXJIMYHOCTHOTO OOLIEHMS, TaKHE Kak
YMEHHUE BEKJIMBO HE COMMIAILIAThCS WIJIM YMEHHE NMPOCUTh O momouy. B kiacce yuenuku o0si3a-
TEJIbHO OyIyT y4acTBOBaTh B 3aHATHsX. [loaToMy B rpynmnax wid mapax oHM 0osee OXOTHO 3a-
JIAF0T BOTPOCHI, OOIIAIOTCS M OOCYKIAI0T TEMBI CO CBOMMH MAapPTHEPAMHU U TBOPUYECKH JAYMAIOT
O TOM, KaK HCIIOJIb30BAaTh AHTIIMUCKAN SI3BIK 1A JOCTHKEHUA CBOHUX IICJ'IGI7L COpeBHOBaHI/Ie B
urpax gact yd€HUKaM C€CTCCTBCHHYIO BO3MOKHOCTDH pa6OTaTB BMECTE U MHOI'O O6HIaTBC$I apyr
C JIPyTOM.

Urpsel yaydiaroT yCBOCHHME ydalllUMHUCS s3bIKa. briaromaps MOTHBalMM M B3aUMOJAEHCTBHIO,
CO3J]aBa€MbIM WIpaMH, ydaliuecs MOTyT ImpuoOperaTh 3HaHUs ObIicTpee M 3 (PeKTHBHEE, YeM
APYyTUMH criocobaMu. VIrpbl MOTYT CTUMYJIMPOBATh U MOOYXKAATh YYaIIUXCsl K YYacTUIO B 3TOU
ACATCIIBHOCTH, IMOCKOJIBKY OHHW C€CTCCTBCHHO XOTAT HO6C)KI{21TI). V4eHnKkn He TOJIBLKO Pa3BJICKaA-
10TCsI, HO M y4arcsi. OHM MPUOOPETAOT HOBBIN S3BIK. YYalIUecss HAYMHAIOT MOHUMATh, YTO OHU
JIOJKHBI MCIIOJIb30BATh SI3bIK, €CJIM XOTSAT, YTOOBI Jpyrue MOHUMAJH, YTO OHU TOBOPAT.
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Kpome Toro, urpel MOTyT CHU3UTHh TPEBOKHOCTh. B HENMPUHYX)AEHHON aTMoc(hepe, KOTOPYyIo
CO3/Ial0T UTPBI, yUAIIHECs 3alIOMUHAIOT BEIX OBICTpEe U JIydIIIe.

CMBICIT s13BIKAa, HA KOTOPOM Y4YaIlluecs CIYIIAIOT, YATAIOT, TOBOPAT W MUIIYT, Oyaer Oolee
SIPKO OIIYINAThCS B UTPE, U, CIENOBATEIHHO, OHU OYyAyT JIy4Ille 3allOMUHATH W3Y4aeMbIi S3bIK.

Hrpsl MOBBIIAIOT yCIIEBAEMOCTh yuanuxcs. Urpel MoryT BKIIO4aTh B ce0st Bce Oa30BBIC SI3bI-
KOBBIC HABBIKH, TO €CTh ayJUPOBAaHHE, TOBOPEHHE, YTCHUE M MUCHhMO, U B OJHON UTpe YacTo
3aJIEiCTBOBAHO HECKOJIBKO HABBLIKOB.

Wrpbl MOTYT MOTHBUPOBATH YYAIIUXCS, CIIOCOOCTBOBATH B3aUMOACHCTBHIO YUAIIUXCS U YITyd-
IIUTh WX YCBOCHUE MH(pOpManuu. B pe3ynbrare Urpbl MOTYT IMOBBICHTH yCIIEBAEMOCTh YYallluX-
Cs, @ 9TO O3HAYAET, YTO MOTYT YJIYULIUTHCS PE3YJIBTAThl TECTOB YUYalIUXCs, KOMMYHUKATHBHbBIC
CIOCOOHOCTH, 3HAHHUE CIIOBAPHOTO 3araca WIH JPYTHe sI3bIKOBBIC HABBIKH.

[IpenMyIIecTBO UTP B YIYUIICHUH JOCTIKCHUN ydammxcs. Mbl oOydyaeM HOBOE IMOKOJIEHUE
ydalmxcsi, 4To TpeOyeT MPUMEHEHHUs HETPAJAMIMOHHBIX CTpaTeruii oOydeHHs Ha MPAKTUKE B
KJ1acce. A Korzaa B IIKOJaX MCHOJB3YIOTCS UTPhI, MPEUMYLIECTBA JJIsl yYalllUuXCsl TOBOPAT CaMU
3a ce0st - Ooubliiee JKeIaHue yUYUThCS U 0oJiee BBICOKHE PE3yNIbTaThl TECTOB.

Kopoue roBopsi, UTpbl OKa3aJIUCh MOJE3HBIM MHCTPYMEHTOM B OOyueHUHU s3bIKy. Wrpel He
TOJIbKO MOTHMBHPYIOT YYAIIMXCS U CO3MAI0T JPYKECKYI0 arMocdepy, OHU HalpaBJIeHbl Ha pas-
BHUTHE BCEX SI3BIKOBBIX HABBIKOB. ClieI0BaTEIbHO, UTPHl MOTYT MOTUBHPOBATh, CITIOCOOCTBOBATH
B3aUMOJICHCTBHIO YUYaITUXCS, YAy4IIaTh UX YCBOCHUE M YBEIIMYMBATH UX JIOCTHKCHUSI.

[TonBeaem uToOT, MOUYEMY MBI JIOJIKHBI UCIIOJIB30BaTh UTPHI B OOYUEHUU SI3BIKY.

e  Urpsl - 3T0 JONTOXIAHHBINA TIEpEepPBIB OT OOBIYHOM PYTHUHBI S3BIKOBOTO KJIAcca;

*  Hzydenue s3pika TpeOyeT Oonbmux ycunuil. Vrpbl MOMOTarOT ydamiuMmcs Mpuiaratb u
MOJIICPKUBATH YCUIIUS TI0O OOYUECHHIO;

¢ OHH NOOLIPSIOT YYEHUKOB K B3aMMOAECUCTBUIO U OOLICHHUIO;

*  OHH cO37af0T 3HAYMMBbII KOHTEKCT JIJISI MCITOJIb30BAaHMS aHTJIMHCKOTO SI3BIKA;

*  Urpel CHWKAIOT TPEBOXKHOCTH, OCOOCHHO KOT/Ia UTPAIOT B HEOOJBIIMX TPYyIIaXx;

e Urpsl MOTYT BKIIFOYATh B ce0s1 Bce 0A30BbIE S3BIKOBBIC HABBIKH, TO €CTh ayAMPOBAHHE, TO-
BOPEHUE, YTEHUE U MUCHMO, IIPU 3TOM B OJJTHOM UIpe 4acTO 3aJIeCTBOBAHO HECKOJIBKO HABBIKOB;

* Bo MHoOrue urpsl MOXHO WUrpaTh B HEOOJBIIMX TpyMHnax, TEM CamMbiM pa3BHBasi UX Ha-
BBIKA MEXJINYHOCTHOTO OOIIEHUS;

*  Urpsl BOBIEKAIOT yJalmmxcsi B aKTUBHOE OOyYECHHE;

*  OHH MOTYT NMOOYIUTH yYaIUXCsl UCTOIL30BaTh aHAIN3, CHHTE3, OICHKY;

e Onu crocoOCTBYIOT O0Jiee MO3UTUBHOMY OTHOIIEHUIO K 3aHITHUSM B Kiacce - OONblIeMy
BHUMAaHHUIO, JIyUIIeil MOCEIAeMOCTH, JyUllIeMy YYacTHIO;

e OnHu ynyuIIamT 3aIOMUHAHUE, HABBIKU MPUHATHS PEIICHUN U MOHUMaHUE OOIINX MPUH-
LIMIIOB.

Urpsl MOTYT OBITH OYE€HB TIOJIE3HBIM JIEMEHTOM OOyuYeHHUs. YCIIEITHAsl UTpa SBISETCS YCIIel-
HOH 10 TOW MPUYMHE, YTO OHA OCHOBaHA Ha KOHKPETHOM paCIpPEICICHUH BPEMEHH, UMEET YeT-
KO€ OTHOIIIEHWE K MaTepHuaty, yMECTHA JIJIs1 BCEX WICHOB Kjacca W, B KOHEYHOM HUTOTE, YIOBOJIb-
CTBHUE YYAIllUXCS yBEIUYUBACTCS 32 CUET UX AKTHUBHOTO YUYACTHS C S3BIKOM.

Hcnonb3oBanHas aureparypa:

1. Ko3sonuna B. Il. Pazputue tBOpueckux crnocodHocrer yuammxcs. Hau. mxk. 2000.

2. IMaccos E. 1. Ypok nHOCTpaHHOTO s3bIKa B cpeaHel mkoie. - M .: [Ipoceemenne, 1988.

3. Porosa I. B., Bepemaruna 1. H. MeTtoauka oOy4eHHUs] aHTJIMHCKOMY SI3BIKY Ha Hadajlb-
HOM dTane B 001ieo0pa3oBarenbHbIX yupexaeHusx: [locobue mist yuuteneit U CTy/IEHTOB TeE/l.
BYy30B. - 3-¢ u3a. - M .: IIpocsewenue, 2000.
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KAK HOAAEPXKXATDH BbIBOP YTEHUSA YYEHUKA BO BPEMS
JUCTAHIOUOHHOI'O OBYYEHUSA

Ypmanosa Pezuoa Axmeooena

npenooasamens pycckoz2o A3blKA U JTUMEPaAmypol
evicuteit kamezopuu I'COLL Ne 1 zopooa
Hamanzan Hamanzanckon oonacmu

e-mail: article.20@mail.ru

meneghon: +998913659074

AHHoTanus. B nanHoii cTarbe paccMaTpuBalOTCS BOMPOCHI, KaK YYUTENs MOTYT HCIIOJIb30BaTh
KOH(EepeHIIMU MO AUCTAHIIMOHHOMY UTEHUIO W WCCIEIOBaHUS OHIANH-OMOMUOTEK, YTOOBI
ydalecs mpoIoJKald Pa3BUBaTh HABBIKK IPAMOTHOCTH.

KiroueBsble cjioBa: 4TeHUE, TPAMOTHOCTb, JTUTEpATypa, BEIOOD, OHJIANH.

Heckonbko 5ieT Ha3ax s cjenana BbIOOp YTEHUs INIaBHBIM IPHOPUTETOM Ha MOUX ypOKax pyc-
CKOro si3blKa WM JuTeparypsl. [IpenMyiiecTBa npenocTaBieHusl Y4eHUKaM BPEMEHHU Ui YTCHUs
KHUI, KOTOpbIe OHM JIFOOSAT, XOPOIIO M3BECTHBI, U MOCJE MPOYTEHHs] KHUT, 51 Hadaja pa3palarbl-
BaTh APPEKTUBHBIE CMIOCOOBI 3aCTAaBUTh YUYCHUKOB JEHCTBUTENILHO YUTaTh. S yyBcTBOBasA ceds
JIOBOJIFHO YBEPEHHO B 3TOW YacTU CBOET0 OOYYEHHs 10 MapTa 3TOTO Tofa, KOT/Aa sl CTOJIKHYJIACh
C OrpOMHBIMU IpOOJEMaMH, ¢ KOTOPbIMM TaK MHOIO YUYUTEJIEH CTAJIKUBAIOTCS B ATOM TOAY -
MaHAeMHel KOpOHaBUpYyca U OTPOMHOM KpUBOI 00ydeHHUsl MPEeroaBaHuI0 OHJIAMH.

Korna s y3Hana, 4ro Oyxy npenojaBaTh MOJHOCTBIO OHJIAMH, MEHS 3aBaJIMIIA O€CUMCICHHBIMU
BorpocaMu. OiHa U3 CaMbIX CJIOKHBIX 3aJjad 3aKJI0Yalach B TOM, KaK CJlielaTh BEIOOP B MOJIb3Y
YTEHUSs, KOT/la YYeHUKOB He ObUIO B (PM3MUECKOM IUIaHEe Ha ypoke, B Ki1acce. OOBIYHO 51 BBIICIISIO
10—15 MUHYT Ka)XbIii 1€Hb, YTOOBI YYCHUKH CHUCIU M YUTAIU KHUTY 0 UX BBIOOPY, B TO BpeMs
KakK s XOKy U OOJNTal0 ¢ HUIMH O TOM, YTO OHH YUTAIOT, PEKOMEHIYS! KHUTU U3 MOEH KIIaCCHOM
OuONMMOTEKN M HIKOIbHOM Onbnuoreku. C rojmaMu 3TO CTAO MOYTH OPraHUYHBIM MPOIIECCOM,
U CHayaja Ka3aJoCh HEBO3MOXHBIM IEPEBECTH €ro B oHsaliH-popmar. Ho ¢ momouipio Moux
OJecTAIMX KOJJIET M TBOPYECKOTO MO3TOBOIO HITypMa Mbl BBISICHWIM 3TO, U JE€TU BEPHYIHUCH K
YTEHHUIO.

I1o ombITy 51 3HaO, 4YTO B MOM KJIacC MPUXOAAT YUYEHUKHU C Pa3HBIM OIBITOM M OTHOLIEHHEM K
YTEeHUI0. B TeueHne nepBbIX HECKOIBKUX JIET MPEToiaBaHus s ObUIa yAUBICHA TEM, UYTO KaXJIbIi
rOJl OJIMH YYEHUK TBEpPAO 3asiBIIsI: «SI HE uMTaro», HO CO BpeMeHEM 5 pa3paldoTania HECKOJIbKO
CTpaTeruii, YToObl MO3HAKOMUTHCSI C HUMU U MIO3HAKOMUTD UX C YIUBUTEIbHBIM aCCOPTUMEHTOM
KHUT, okuJaromux ux. C HeOONbIIONH OMOLIBIO TEXHOJIOTUI 3T METO/bl HAa YAUBICHUE XOPOLIO
MIPUMEHUMBI JUIsl 00yYeHHs YUYEHUKOB OHJIAMH.

B nepByto Hezenro yueObl B MIKOJIE 51 HOMPOCUIIA YYaIUXCsl IIPOUTH ONPOC M0 YTEHHIO, KOTO-
PBIi BKJIFOYAET BOMPOCHI, KOTOPBIE TOMOTAIOT MHE Y3HATh UX KaK yUTaTesiel (HarmpuMep, CKOJb-
KO KHWUT Y HUX €CTb, CKOJIBKO KHUI B UX CEMbE, CKOJIbKO OHM IIPOYMTAIIM 3a JIETO, UX YyBCTBA U
OTHOIIEHUS K YTEHHUIO). 3aTeM 51 UCIOJIb30Bajia 3TO YIPAKHEHHUE IO UCCIEAOBAHUIO OHJIAHH-O1-
OJIMOTEKH, YTOOBI MIO3HAKOMUTh WX C HAIICH OTIWYHOW IIKOJIBHOW OMOTMOTEKOW W MPENIOKUTH
UM Ha4aTh COCTABJIATH CHHUCOK Ul YTeHUs. MHOTME U3 HUX B IMOCIIE[HEE BpPEeMs HE HaXOAWIH
BPEMEHH T0-HACTOAIIEMY MOKONAThCs B KOJUIEKLIMU KHUI, U s XOTeJsa MOKa3aTh UM, YTO CyIle-
CTBYET TaK MHOI'O BEJIMKOJIEIIHBIX BO3MO)KHOCTEH, KOTA JE€JI0 TOXOAUT A0 YTEHUS.

51 oOHapy>kuia, YTO B KHHIKHBIX MHTEPHET MOPTaNax YK€ €CTh HECKOJBKO 3aMedaTesIbHBIX
NPUIIOKEHUH U TOMCKA, TIOCTPOSHHS JUarpaMM M OOCYXKICHUS KHUT C JPYTMMHU. YUYCHHUKH
CO3/1al0T CBOM COOCTBEHHBIE YYETHBIE 3allUCH Ha IularopMax A YTEHHUs] M 3HAKOMATCA CO
MHOI, a 3aTeéM Mbl MOXXEM MPOCMATPUBATh CIUCKU KHUT U PEKOMEHJAIMH APYT Ipyra. YUeHUKU
MOTYT Ja)k€ YMTaTb MOM 0030pbl KHHUI, KOTOpPbIE 51 IPOYMTAJIA, U MUCATh CBOM COOCTBEHHBIE.

B To Bpems Kak y HEKOTOPBIX YUYEHHKOB €CThb KHUI'M B CBOMX JIOMaX, Y MHOTMX UX HET, IO-
9TOMY NEpBOOUYEpEHAs 3ajada - NOJYyUYUTh KHUTH, KOTOPBIE OHU XOTAT IPOYECTh, B CBOU PYKH.
Pabotast ¢ mKonpHBIM OMOIMOTEKApEM U PYKOBOASAIINM MEPCOHAIIOM IIKOJIBI, MBI CO3Jau 0e3-
OIAaCHOE MECTO U CHCTEMY JJIsl OPOPMIICHHS U MOMYyYSHHS KHUT. YdYalruecs: pe3epBUPYIOT KHH-
I'M, KOTOpble UM HYXHbI B Halllel IIKOJbHOW OMOIMOTEKe, yaepKuBas UX Ha Halleil cTpaHuLe
MOUCKa B OMOIMOTEKe, a Hamra OMOIMOTEeYHasT TEXHOJOTUS TapaHTUPYET, YTO ATH KHUTH OyayT
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MoMeIIeHbl B Kaderepuil (KOTOpPBI HE MCHONB3YeTCs BO BpeMsl HAIEro OHJIaiH-00ydeHus) c
IIOMETKOM ¢ UMEHaMH Y4YEHHUKOB, KOTOPbIE X PE3EPBUPYIOT.

MBI UCHIONB3YEM Ty K€ CHUCTEMY JUIsl HAIIMX KIJIACCHBIX OMOJIIMOTEK - YYEHHKH MPOCTO TPH-
XOJIAT B IIKOJIy U OepyT CBOM KHHUIU. DTa MPOCTasi cucTeMa paboTaeT 3aMeydaTelibHo.

MHorue MeTosbl, KOTOpbIE S UCHOJIb30BaNa JUIsl TUYHOIO YTEHHUS, XOPOILIO MEePEeHOCTCS B
OHJIaH. MBI TO-TIpeKHEMY HauMHAaeM Kaxaoe 3aHsaTue ¢ 10—15 mMuHYyT uTeHus 1o BbIOOpY. B
HaIllUX KJaccax BpeMs BCer/a IIEHHO, M 3TO 0COOEHHO BEPHO, KOT/Ia Mbl BCTpeYaeMcsi CHHXPOHHO
TOJIBKO JIBa pa3a B Henento. Ho Mbl yaenseM BpeMsi TOMY, YTO Mbl LIEHUM, U MHOIO JIET Ha3aj
s pelnia, YTO YTEHHE M0 BHIOOPY MMEET 3HAYCHUE, MIOATOMY Sl CYMTAIO0 €ro MPHUOPHUTETOM, He-
CMOTpSI HU Ha 4TO.

Boinonnenue ponuka B Z0om MOXET ObITh HEMHOT'O CJIOXHBIM, HO S YIIPOCTHJIA €70, POCTO
Ha3BaB MMEHA YUYEHUKOB U MOMPOCUB MX MOJECIUTHCS HAa3BaHWEM KHUTH, KOTOPYIO OHU YMTAIOT,
U CTpaHUIIEH, Ha KOTOPOM OHHM HAXOIATCA. DTy TEXHHUKY S MCIIOJIb30Bajia B OYHOM OOyYeHUU
B KauecTBE COPTHPOBKH, U OHA XOPOIIO pabOTaeT B MHTEpHETE. DTO HAIIOMUHAET UM, YTOOBI
OHU OTKPBUIM KHHTY, a TaK)K€ MOMOTaeT MHE OTCJIEKHBATh, HACKOJIBKO OBICTPO OHHM YHUTAIOT.
Ecnu oHM nepemecTiiiv BCEro HECKOJIBKO CTPAHUIl C MOMEHTA Halllel MOCIeAHENW BCTPeUu WIn
BOOOIIIE HE MEPEMECTHIIM HX, S OTJAI0 UM MPHOPUTET Ha KOHPEPEHLHUAX MO YTEHUIO, YTOOBI 5
MOT/Ia HalpaBUTh UX K KHHUIE, KOTOpas UM MOHPaBUTCS OOJIbLIE.

S oTcnexuBaro 3TH KOH(EPEHIUHU 10 YTEHHUIO C MOMOIIBI0 JOKYMEHTa, KOTOPBIM pacreda-
THIBAIO U XpaHIO B mamke. S co3mana mpocTyro CHUCTeMYy KOIUPOBaHUS, KOTOpas MOMOTaeT MHE
BCIIOMHHTb, KAKME KHUTH 5 PEKOMEHI0BaJIa B IIPOILIOM, U UX UCTOPUIO YTEHHs B MOEM KJlacce
- HanpuMep, AB U1l KHUT, OT KOTOPBIX OHM OTKa3aJMCh, M 3BE3A0UKY JJISI KHUI, KOTOPbIE UM
HOHPABUWJIMCh. DTH Pa3roBOPHI SBISAIOTCS KJIIOYOM K TOMY, YTOOBI JIep:KaTh PyKy Ha IyJbCE MX
rporpecca B UTEeHUH, OCOOCHHO /JI MOMX YUYEHUKOB, KOTOPbIE IPUXOJIAT B MOM KJIacC U JIyMaloT,
YTO OHU HE YUTAIOT.

XoTst coOpanusi Zoom B 3TOM TOAY BBI3BAJIM MHOXKECTBO MPOOJIEM, OHH OKa3aJIHuCh Ojarom,
KOTJa J1e10 JOXOAMT 10 KOH(epeHIMH 1Mo YTeHHIo. B TeueHue Hammx eXeJHEBHbIX 15 MUHYT
YTEHMS 51 IOMEILAI0 YUEHUKOB B OT/EJIbHbIE KOMHATBI JUIsl OT/IbIXA, a 3aT€M KaX/bli JI€Hb 3aX0XKY
B HECKOJIBKO KOMHAT, YTOOBI TIOTOBOPHUTH C YYCHUKaMHU O YTEHUH OIWH Ha OIUH. S MCIOJB3YIO
T€ € BOMPOCHI U (opMart, YTO U IPU JIMYHON BCTpEUEe, HO MPEUMYIIECTBO OHJIANMH 3aKIIH0YaeTCs
B TOM, YTO MHE HE HYKHO OECIOKOMTHCSI O TOM, YTOOBI MOMEIIATh IPYIMM YYEHHKAaM B HaIINX
pasroBopax, Kak s MHOT/A JIeJIal0 B OYHOM KJIacce, MOJIHOM YYEHUKOB.

bnaronmapst AMCTaHIMOHHBIM KOH(QEPEHIUSM 10 YTEHHUIO sl MOTY HE TOJILKO BUPTYaJIbHO 00XO0-
JIUTh U PEKOMEH/I0BAaTh KHUTH KaX/IOMy YUYEHHUKY, HO M OOIIAThCs C KaXKJbIM M3 HUX.

Korna s mpomoimkana yuTarh 1Mo BHIOOPY B CBOEM YNAJIEHHOM KJIAcce, MEHs OOJIbIIE BCETo
0ECIIOKOMIIO TO, MOTY JIA Sl OTIPENENNUTh, YUTAIOT U MOM YYCHHKH Ha CaMOM Jielie, - HO TOT-
Jla 3TO BCEI/a BBI3BIBAET OECIOKOWCTBO, KOIIA MBI IPOCUM YUEHUKOB UUTATh CAMOCTOSITEIIBHO.
Bce Mepbl mog0TYETHOCTH, KOTOPBIE MBI CO3/1a€M JJIsl UTEHUS - JKyPHAJIbl, TIOAMUCH POAUTENEH,
BUKTOPUHBI U OTYETHI O KHUTAX - MOXKHO JIETKO MOAJIe]aTh, © B KOHEYHOM UTOTE 3TO HE TO, YTO
JIeNIaeT «HACTOSIIUIN» unuTaTenb. [103ToMy s MOCBAIIAI0 CHHXPOHHBIE 3aHATUS YTCHHIO U Oece-
JlaM O YTEHUHU.

Ota npocrasi cTparerus padoTaeT: MO YYEHHUKH MPOCAT OOJble KHUT, PEKOMEHIYIOT KHUTH
MHE M JPYTUM YYEHUKaM U CTAHOBSTCS HACTOSIILIUMU YUTATEISIMHU.

Hcnonb3oBaHHas aureparypa:

1. Amngpees, O. A. Texnuka 6sicTporo urenus: Ilepsas crynens: IIporpamma «/loMuHanTa
2000-ro roga» [Tekct]/ O. A. Auapees., JI. H. Xpomos. - M.: IIpomereii, 2007.

2. 3uraHoB, M. Kak NOBBICHTH KyJBTYpPY, Ka4€CTBO M CKOPOCTh uTeHUs [Tekct]| / M. 3ura-
HOB.- M. : [llkona panmonansHoro urenus, 2008.

3. T'mbkoe utenwue - Bau maHc. [IyTe kK TBOpUECTBY U NpOPECCUOHATN3MY B UTEHUH [TEKCT|
/H. JI. Mpimikun, JI. B. Kymauna, U. B. benseBa u np.- M. : ACT: Bocrok-3aman, 2006.
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INGLIZ TILI DARSIGA QOYILADIGAN TALABLAR

Allamuratova Gulzira

Qoragqalpog ‘iston Respublikasi
Kegayli tumani -sonli maktabining
Ingliz — tili fani o‘qituvchisi

Annotatsiya: Dars va turlari, bosqichlari, darsni tashkil etish, dars uchun leksik material
tanlash va uni o‘zlashtirishning oson va samarali usullarini ishlab chiqish maktablarda, akademik
litsey va kasb-hunar kollejlarida ingliz tili darslarini tashkil etish uchun material tanlash imkonini
beradi.

Kalit so‘zlar: Ingliz-tili, muallim, o‘quvchi, maktab, mashq, talim, dars, amaliy, nutqiy.

O‘qitish jarayonini tushunchasi gamroviga muallim va o‘quvchi faoliyati hamda ushbu
jarayonning tashkiliy shakllari kiradi. Ta’limshunoslikda bu jarayon o‘quv yili, o‘quv choragi,
dars/mashg‘ulot nomlari bilan ataladi. Dars deganda, o‘quv faoliyatining ayrim bir bo‘lagi
tushuniladi. Arabcha dars (madrasa-dars o‘tiladigan joy, diniy maktab; mudarris-dars beruvchi,
muallim; tadris-dars berish/o‘tish kabi so‘zlar bilan o‘zakdosh) so‘zlashuv tilida mashg‘ulot,
saboq deb ham yuritiladi. Mashg‘ulot atamasi esa mashq so‘zi bilan bir o‘zaklidir. Mashqlar
bajarish mashg‘ulotni tashkil etadi. Xorijiy tili darsi/mashg‘uloti mashqlar majmuidan iboratdir.

Dars masalasi bo‘yicha umumiy ta’limshunoslikda son-sanogsiz kitobu maqolalar yozilgan,
xususiy ta’limshunoslik bo‘lmish xorijiy til o‘qitish tadrisi (metosikasi)da esa ko‘plab ilmiy
asarlarda boblar va maqolalar bitilgan, yirik risolalar ham nashr qilingan. Xorijiy til o‘quv
predmeti darsda va darsdan tashqari mashg‘ulotlarda o‘rganiladi (darsdan tashqari ishlar muallim
rahbarligida va mustaqil bajariladi). Dars majburiy mashg‘ulot sifatida qonunlashtirilgan.
Fakultativ mashg‘ulotlar darsdan alohida o‘tkaziladigan o‘quv tadbirlaridandir.

“Xorijiy til darsi” atamasini eshitganda va o‘qiganda, uning magsadi, turlari, bosqichlari va
dars rejasi ko‘z o‘ngimizda namoyon bo‘ladi. Ularning muxtasar bayoniga kirishamiz.

Darsning magqsadi. Xorijiy til darsi boshqa o‘quv predmetlaridan ikki ta’rifi, yani dars
magsadi va mazmuni bilan farq qilinadi. Ushbu predmet darslarida nutq o‘gatiladi. Xorijiy tilda
o‘quvchi tayyorlov va nutq mashgqlari bajarish bilan band bo‘ladi. Xorijiy til darsining asosiy
xususiyati uning amaliy, yani nutqiy yo‘naltirilganligidir. Gapirish, tinglab tushunish, o‘qish va
yozuvni amalda egallaydilar. Ta’lim jarayonining tashkil qilinishi bevosita dars magsadi bilan
bog‘liq. Magsad faoliyat bajaruvchining mayog‘idir. Yakuniy amaliy maqsad xorijiy til darsining
magqsad va vazifalarini belgi-lovchi omildir. Darsda amaliy maqgsadddan kelib chiqib, hususiy
vazifalar yechiladi, maqgsad (vazifalar) bir darsda birdan uchtaghacha bo‘lishi mumkin.

Magsad natija bilan bog‘langan, vazifa faoliyat sharoitiga daxldor. Bir magsad bo‘yicha
turli vazifalar bo‘lishi mumkin. Bir maqgsad bo‘yicha turli vazifalar bo‘lishi mumkin. O‘quv
materialining qiyin/osonligi, qiyinchiliklarni yebgish usullari, o‘quvchi va muallimning o‘zaro
birgalika faoliyat ko‘rsatishlari, o‘quvchining o‘rganishga ichki turtkisi singarilar dars vazifasini
belgilsh shartlaridir. Qiyin material maxsus o‘rganiladi, yani unga bevosita tegishli mashqlar
bajariladi. O‘quvhi va muallim birga harakat qilishi tushunarli. Ichki turtki tahlil talab masaladir.

Metodik manbalarda ichki turtki (motivatsiya)ning uch toifasi ma’lum: (1) istigbolga oid (chet
elga boorish, tilni 0z ish faoliyatida qo‘llash), (2) yaqin kelajakka tegishli (kechalar, konkurslar,
olimpiadalarda ishtirok etish, devoriy matbuotga maqola tayyorlash) va (3) muallim topshirig‘ini
bajarishga qaratilgan motivatsiya bo‘ladi. Oxirgisini shartli ravishda yaqin motivatsiya deyish
mumkin. Dars vazifalarini bajarish-da motivatsiya muhim ahamiyat kasb etadi.

Har bir darsda vazifa/maqsad tarzida o‘quv-metodik hodisalardan nutq ko‘nikmasi (til
materiali) yoki nutqiy malaka bo‘lishi mumkin, yani malaka va ko‘nikma darsning maqsad/
vazifalarini belgilovchi omillardir. Masalan, falon so‘roq gapni nutqda o‘rgatish, falon so‘z
(so‘zlar)ni qo‘llashni o‘rgatish, tekstda falon grammatik hodisani fahmlashni o‘rgatish va h.k.z.
yana boshqacha maqsad/vazifa bo‘lishi mumkin: falon mavzuda yakka nutqni o‘rgatish, falon
O‘NV bo‘yicha juft nutqni o‘rgatish, falon rasm yuzasidan gapirishni o‘rgatish va h.k.z.

Aytilganlardan ko‘rinib turibdiki, darsning magsadi ko‘nikma yoki malakani shakl-lantirishga
qaratiladi. Magsadga ko‘ra dars turlarini ajratish mumkin.

Magsadni aniqlashda quyidagilar hisobga olinadi: 1) darsning asosiy qismi (aynigsa bosh-
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lang‘ich va o‘rta bosqichlarda) og‘zaki nutqqa bag‘ishlanadi, ko‘proq gapirish mashqi qilinadi;
2) o‘qish texnikasini rivojlantirish uchun ovoz chiqarib o‘qiladi, yuqori sinflarda ovoz chiqarib
o°‘qish onda-sonda mashq qilinadi; 3) ichda o‘qiganda kitob/matndan axborot olish o‘rganiladi.
Bunda o‘qishga qo‘shimcha og‘zaki nutq (gapirish) malakasini o‘stirish magsad qilib qo‘yiladi;
4) yozuv mashglari nisbatan kam vaqt talab qiladi, yozish texnikasi bilan yozma tekshiruv
bundan mustasno.

Ma’lumki, darsni to‘liq og‘zaki nutqqa (tinglab tushunish va gapirishga) bag‘ishlasa bo‘ladi.
O‘qish va yozuvga butunlay bir dars ajratilishiga yo‘l qo‘ymaslik kerak. Dars maqsadi/vazifasi
ushbu holatni hisobga olishi lozim.

Darsda muayyan magsadlarni amalga oshirish uchun, avvalo, magsadi ganday bo‘lishi (bu
magqsad so‘z bilan ta’riflanadi) va uning miqdori aniqlanadi. Xorijiy tilning ta’limiy, tarbiyaviy
va rivojlantiruvchi tamonlari mavjudligi va ularning ham yana boshga taraflari borligini nazarda
olib magsad belgilanadi.

Dars ta’limiy jihatini olib ko‘raylik. O‘quvchilarda muloqot yuritish malakasini hosil
qilamiz. Muloqot vositalari maqomida gapirish, o‘qish, tinglab tushunish va yozuv malakalarini
o‘rgatamiz.

Foydalangan adabiyotlar:

1. Hoshimov U. X. va 1. Ya. Yakubov “Ingliz tili o‘qitish metodikasi”. 1893 yil. O‘qituvchi
nashriyoti

2. 1.J. Djalolov O‘rta maktabda ingliz tili o‘qitish metodikasi. Toshkent, O‘qituvchi nashriyoti
1997 yil.

3. N.N. Azizxo‘jayeva.Pedagogik texnologiya va pedagogik mahorat.
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O‘RTA UMUMTALIM MAKTABLARIDA INGLIZ TILI O‘QITISHDAN KO‘ZDA
TUTILGAN ASOSIY MAQSAD VA VAZIFALAR

Dosimbetova Gozzal Maxambetmustapaevna
Qoragqalpag ‘iston Respublikasi Nukus shahri
42-sonli umum talim maktabining inglis tili fani o‘qituvchisi

Annotatsiya: Ma’lumki, har ganday magsad ehtiyoj tufayli paydo bo‘ladi. Magsad — ta’limda
umumiy yo‘nalish bo‘lib, muayyan vazifa(lar)ni hal etish rejasidir. CHet til o‘qitishda amaliy,
umumta’limiy, tarbiyaviy va rivojlantiruvchi magsadlar e’tirof etilgan.

Kalit so‘zlar: Maktab, o‘quvchi, magsad, chet tili, dars, talim-tarbiya, til, boshlang‘ish talim,
rivojlantiruvchi magsad.

Maktab o‘quvchilarining Vatanimizning mashhur kishilari (Outstanding people of Uzbekistan:
Amir Temur, Khoja Ahmad Yassawiy, Bahouddin Nagshband, Alisher Navoi va b.), davlatimiz
ramzlari, tarixiy obidalari, madaniyati, san’ati, tarixi, urf-odat va an’analarini o‘zida aks ettir-
gan ingliz tilidagi matnlar(Symbols of Uzbekistan: National anthem, flag, state emblem of Uz-
bekistan, Famous cities of Uzbekistan: Samarkand, Bukhara, Khiva, Tashkent va b.)ni o‘qishi
ularda Ona Vatan iftixori, 0‘z yurti va ajdodlari bilan faxrlanish tuyg‘ularini kamol topishiga
ko‘maklashadi.

Bundan tashqari, ingliz tilini o‘qitishda tarbiyaviy maqsad tili o‘rganilayotgan xalq(lar) nutqiy
muomala madaniyati, axloqi, turmush tarzi kabilarni o‘rganish orqali ham amalga oshiriladi.

Ingliz tili ta’limi orqali o‘quvchilarni tarbiyalash: a) darsda; b) darsdan tashqari ishlar
jarayonida (turli tadbirlar, kechalar o‘tkazish orqali) olib boriladi.

Boshlang‘ich sinf ingliz tili ta’limida o‘quvchilar ta’lim-tarbiyasiga munosib e’tibor berilib,
yuqoridagi magsadlarga erishish orqali bo‘lajak mutaxassislarning shaxsi va tilga oid malakalari
shakllanadi, demakki, rivojlantiruvchi maqgsadga erishiladi.

Rivojlantiruvchi magsad ingliz tilini o‘rganish jarayonida o‘quvchilar dunyoqarashining ken-
gayib borishi bilan belgilanadi. Ingliz tilini o‘rganish o‘quvchilar mantiqiy tafakkuri(fikrlash,
fahmlash, tahlil, umumlashtirish)ni o‘stiradi, mustagqil ishlash qobiliyatlarini rivojlantiradi. Rivo-
jlantiruvchi magqgsad til materiallarini tahlil qilish, umumlashtirish, xulosalar chiqarish, so‘zlar
ma’nosini mustaqil fahmlash malakalarini o‘stirishda namoyon bo‘ladi. Demakki, ingliz tili
o‘qitishda o‘quvchilar saviyasini quyidan yuqoriga ko‘tarish, aqliy jihatdan ravnaq toptirish,
mazmunan yuksaltirish, aqlan yanada ulg‘ayishini ta’minlash ushbu magsadning ro‘yobga chig-
ishidan ko‘zlanadigan birinchi vazifadir. Ikkinchi vazifa, ingliz tili o‘rganishda o‘quvchilarn-
ing his-tuyg‘ularini kamol toptirish, tashqi ta’sirni sezgilar va analizatorlar yordamida idrok
etib tushunishni ravnaq toptirishni nazarda tutadi. Uchinchidan, rivojlantiruvchi magsad faoliyat
ko‘rsatish, ta’lim olishga bo‘lgan ichki turtki(motivatsiya)ni kuchaytirishni taqozo etadi. Rivo-
jlantiruvchi maqgsad nutqiy amallar orqali ro‘yobga chiqadi. Umumta’limiy magsaddan uning
farqi shundaki, olinadigan ma’lumot yoki axborot mazmunining amaliyotga tatbiqi va uni olish
malakalari rivojlantiruvchi maqgsad doirasiga kiradi. Ta’lim esa aqliy jihatdan rivojlantirishning
asosi hisoblanadi. Ingliz tili o‘qitishdan ko‘zlangan maqsadlar o‘rta maktab boshlang‘ich sin-
flarida o°ziga xos xususiyatlarga ega. Boshlang‘ich sinflarda ingliz tilini o‘rgatishdan maqsad
— o‘rganilayotgan tildan fikr almashish vositasi sifatida foydalanish malakalarini shakllantirish,
o‘quvchilarni bilish faoliyatini oshirish, ularda tilga oid malakalarni hosil gilishdan iboratdir.
Barcha ko‘zlangan magsadlar bir-biri bilan uzviy bog‘liq bo‘lib, ta’lim jarayonida bir-birini taqo-
zo etadi.

Amaliy magsadning ma’nosini uning nomidan fahmlash mumkin: o‘rganilayotgan tildan
o‘quvchi faoliyati(amaliyot)da foydalanish nazarda tutiladi. Tilni amaliy maqgsadda o‘rganish
atamasiga chet til o‘qitish metodikasida turli ta’rif va tavsiflar berilgan bo‘lishiga qaramasdan,
o‘qituvchilar orasida tilni amaliy maqsadda egallash deganda, og‘zaki nutq yoki gapirish
faoliyatini tushunish kabi xato fikrlar ham mavjuddir. Bunday tushunish noto‘g‘ri talginlardan
biri hisoblanib, axborot berish/olish nafaqat, og‘zaki nutq(gapirish, tinglab tushunish)da, balki
yozma nutq (0°qish, yozuv) orqali amalga oshirilishini ta’kidlash o‘rinlidir. Ingliz tili o‘rganish
jarayonida fan oldiga qo‘yilgan maqsad va vazifalardan kelib chiqib, o‘quvchining kommu-
nikativ kompetentsiyasi (layoqati) shakllantiriladi, ya’ni tilni nutqiy muloqot vositasi sifatida
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o‘rganish malakalari hosil gilinadi. Nutqiy kompetentsiya lingvistik (til bilimi), ijtimoiy-madaniy
(social and cultural knowledge), nutqiy ko‘nikma va malakalarga oid bilimlardan tashkil topadi.
Lingvistik bilimlar lisoniy qoidalarni bilish, leksik, grammatik, talaffuz hodisalarini yaxlit tarzda
egallash oqibatida nutqiy ob’ekt(o‘qish va tinglab tushunish uchun berilgan matnlari)ni idrok
etib tushunish va nutqiy hosila(gapirish va yozuv)ni erkin yarata olish kabilarni taqozo etadi.
Nutqiy ko‘nikma va malakalarga oid bilimlarda o‘quvchilarning til bilimi, nutqiy ko‘nikma va
malakani o‘zlashtirishi nazarda tutiladi. Nutqiy vaziyatda til vositalarini erkin qo‘llash, tasvir-
lash, hikoya qilish, mulohaza yuritish, oz fikrini bayon qilish (monolog), o‘zgalar nutqini idrok
etib tushunish (dialog), chet tildagi matn mazmunini payqay olish kabilarni bilish talab etiladi.
Kommunikativ kompetentsiya bo‘yicha o‘quvchilar quyidagi amaliy bilimlarga ega bo‘lishlari
kerak: til materialini nutqiy vaziyatda qo‘llash; tayyorlangan va tayyorlanmagan yakkanutq va
juftnutqda fikr yurita olish; o‘qish turlari (tanishuv, o‘rganuv, kuzatuv o‘qish)ni egallash, asli-
yatdagi va adaptatsiya qilingan matnni o‘qib axborot olish kabilar. CHet til ta’limshunosligida
ta’lim va tarbiya birligi etakchi tamoyillardan biridir. Ta’lim va tarbiya jarayonida o‘quvchining
ongi shakllana boradi, his va tuyg‘ulari rivojlanadi, ijtimoiy hayot uchun zarur bo‘lgan xulqiy
odatlar hosil bo‘ladi. Ta’lim va tarbiya birligini ta’minlash mazkur jarayonni to‘g‘ri tashkil qilish,
turli o‘qitish metodlaridan unumli foydalanishga ko‘p jihatdan bog‘liqdir. Ta’lim va tarbiyaning
birligini ta’minlash uchun ayniqgsa: a) bayon qilinayotgan o‘quv materiallarining mazmuni ilmiy
va g‘oyaviy jihatdan to‘g‘ri tashkil gilinishi; b) o‘rganiladigan mavzuning ta’limiy va tarbiyaviy
mohiyatini ochib berish uchun mavjud imkoniyatlardan to‘la foydalanish; v) o‘rgatilayotgan
bilimlarni puxta va mustahkam o‘zlashtirish; g) ta’lim jarayonida o‘quvchilarning qiziqishlarini
orttirish, faollik va tashabbuskorligini oshirish alohida ahamiyat kasb etadi. Boshlang‘ich sin-
flarda ingliz tilini o‘rgatishdan magsad — o‘rganilayotgan tildan fikr almashish vositasi sifatida
foydalanish malakalarini shakllantirish, o‘quvchilarni bilish faoliyatini oshirish, ularda tilga oid
malakalarni hosil qilishdan iboratdir. Barcha ko‘zlangan maqsadlar bir-biri bilan uzviy bog‘liq
bo‘lib, ta’lim jarayonida bir-birini taqozo etadi.

Foydalangan adabiyotlar:
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SO‘ZLARNING SHAKL VA MA’NO MUNOSABATLARIDA GRADUONIMIYANING
O°‘RNI.

Eshqulova Nargiza Normo ‘minovna
Surxondaryo viloyati Boysun tumani
10-sonli AFCHO‘IMIning

ona tili va adabiyot fani o ‘qituvchisi
eshkulovanargiza@gmail.com

Annotatsiya. Ushbu maqolada so‘zlarning shakl va ma’no munosabatlarida graduonimiyaning
o‘rni,tuzilishi,o‘zaro darajalanishi, sinonimiya bilan farqlanish tamoyillari haqida fikr yuritiladi.

Kalit so‘zlar: graduonimiya, ma’noviy darajalanish, graduonimik uyalar g‘ayrilisoniy, sofli-
soniy,sinonimik qator.

Barchamizga ma’lumki,o‘zbek tili juda boy imkoniyatlarga ega bo‘lib,uning boyligi so‘zlarning
shakl va ma’no munosabatlarida namoyon bo‘ladi. Tabiat va jamiyatda barcha hodisa-yu hosilalar
bir-biri bilan uzviy bog‘liq. Xususan, til fani birliklari ham o‘zaro chambarchas bog‘langan va
shu bilan birgalikda ularning o‘xshash va farqli tomonlari mavjud. Ularning ayrim xususiyatlari
o‘rganilgan bo‘lsa,ba’zilari hamon o‘z tadqiqini kutmoqda. Bu fikrni graduonimiya hodisi to‘la
o‘rganilmaganligi tasdiglaydi.

Graduonimiya (ma’noviy darajalanish)ni so‘zlar aro ma’noviy munosabatlarning alohida bir
turi sifatida o‘rganish 80-yillarning oxiridan boshlandi. Tilshunoslikda graduonimiyaga so‘zlar
aro ma’noviy munosabatlarning alohida bir ko‘rinishi sifatida qaralguniga qadar,uni belgini
darajalab ifodalovchi so‘zlar sirasidagi sinonimlar doirasida o‘rganilgan. Aslida,belgini darajalab
keluvchi so‘zlarni o‘zaro birlashtirish tilshunoslikda uzoq tarixga ega. Alisher Navoiy o°zining “
Muhokamat ul- lug‘atayn” asarida “yig ‘lamoq” fe’lining quyidagi darajalanish qatorini ajratgan:
ingramoq, singramogq, yig ‘lamsinmogq,yig ‘lamoq, siqtamoq, o ‘kinmoq, hoy-hoy yig ‘lamoq'.
Bunday leksemalar qatori o‘zaro darajali ziddiyat (graduonimiya oppozitsiya)da turadi.

O‘zbek tilining sinonimlar lug*atida ma’nosi darajalanuvchi so‘zlarga ko‘p hollarda sinonimlar
deb qaraladi. Albatta , graduonimiya hodisasi maxsus ajratilmagach , ma’nosi darajalanib keluvchi
so‘zlar ko‘p hollarda turli sinonimik uyalar ichiga singdirilib yuborilgan. Masalan,yuz,chehra,hu
sn,oraz,aft,bashara,turq so‘zlarini bir sinonimik qator deb olamiz , lekin bunda ham so‘zlarning
ma’lum darajada darajalanish hodisasi kuzatiladi. "Aft” so‘zida salbiylikning birinchi darajasi
sezilsa, “furg “so‘zida salbiylik darajasi bir pog‘onaga oshadi.

Demak,lug‘aviy ma’no guruhlari doirasida ma’no darajalarini ifodalovchi leksik birlik
graduonimiya hisoblanar ekan.

Darajalanish munosabatlari bilan so‘zlar qatorini ikki guruhga ajratishimiz mumkin:

1. Sof lisoniy asoslar

2. G‘ayrilisoniy asoslar

Sof lisoniy darajalanishda bir qator so‘zlardagi atash-nomlash semalari tarkibidagi miqdorda
ma’lum bir belgining oz-ko‘pligiga,hajmiga ,turli xil darajalariga ishora mavjud. Jumladan,
darcha,eshik,darvoza so‘zlarining talqinida “kichkina”, “eshikcha”, “katta” so‘zlari miqdoriy
belgilariga ishora majud.

G‘ayrilisoniy asosga tabiatda bo‘ladigan sifat va miqdoriy o‘zgarishlar asosida yuz beradigan
hodisalar va shu hodisalarga inson tomonidan atab qo‘yilgan so‘zlar kiradi. Ya’ni miqdoriy
farqlar alohida so‘zlar bilan ataladi:nihol, ko ‘chat, daraxt kabi.

Xullas , graduonimiya munosabatlarini o‘rganish, graduonimik uyalar lug‘atini
tuzish,turkumlarga ajratish-o‘zbek tili lug‘at xazinasidan unumli va samarali foydalanishga qulay
imkoniyatlar yaratib beradi.

Foydalanilgan adabiyotlar ro‘xati:
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MAKTABDA ONA TILI DARSLARIDA O‘QUVCHILARNI BADITY ADABIYOT VA
XALQ OG‘ZAKI 1JODI NAMUNALARI BILAN TANISHTIRISH

Karimova Maxsuda Raupovna

Buxoro viloyati G ijduvon tumani

24-maktabda ona tili va adabiyot fani o ‘qituvchisi
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Yodgorova Mohigul Naimovna

Buxoro viloyati G ijduvon tumani
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Annotatsiya: Ona tili darslarida o‘quvchilarda xalq og‘zaki ijodi namunalariva badiiy adabiyot
namunalari bilan tanishtirishning ahamiyati.

Kalit so‘zlar:Ona tili , xalq og‘zaki ijodi, mashqlar, maqol , ibratli fikrlar, topishmoqlar,
ta’lim va tarbiya .

,, Yoshlarimizning mustaqil fikrlaydigan, yuksak intellektual va ma 'naviy salohiyatga ega bo ‘lib,
dunyo miqyosida o ‘z tengdoshlariga hech qaysi sohada bo ‘sh kelmaydigan insonlar bo ‘lib kamol
topishi , baxtli bo ‘lishi uchun davlatimiz va jamiyatimizning bor kuch va imkoniyatlarini safarbar

etamiz”’.!

Ona tili — millatning asosiy belgilaridan biri .Dunyoda xalqlar ko‘p.Har bir xalq o‘z tili,
milliy urf-odat va an’analari, 0o‘ziga xos turmush tarzi bilan ajralib turadi.Chunonchi, xalgning,
millatning o‘zligini namoyish qilishida tilning o‘rni va ahamiyati beqiyosdir. O‘zbek tili
O‘“zbekiston Respublikasining davlat tilidir. Fan yutuglari, urf-odat, an’analar davlat tili vositasida
e’zozlanadi, asraladi, avloddan-avlodga meros qilib qoldiriladi. Hayotning barcha sohasida
to‘plangan ijtimoiy tajriba ona tili orqali o‘zlashtiriladi, ona tili vositasida o‘rgatiladi. Shu tufayli
ona tili birinchi muallim sanaladi.Ona tili darslarida o‘quvchilar nafagat fanga oid bilimlar , balki
turli xildagi ma’lumotlar bilan ham tanishadilar.Bu ma’lumotlar bilan ular darslarda mashqlar
orqali tanishadilar. Bundan kelib chiqadiki, ona tili darslari boshqa fanlar bilan uzviy bog‘ligligi
kelib chigadi. Ona tili darslarida o‘quvchilarda vatanparvarlik, o‘z kasbiga mas’uliyatli bo‘lish
, ota-onalariga va kattalarga hurmat tarbiyalanadi.

Ma’lumki ona tili darslarida o‘quvchilarga mavzuni o‘qituvchi tushuntirgach, mavzuni
mustahkamlash magsadida kitobdan mavzuga oid mashqlar bajarishadi.Mashqlardagi gap
va matnlarga e’tibor qaratadigan bo‘lsak,ular turli xil asarlardan parchalar yoki gaplar,yoinki
ma’lum bir mavzudagi fikrlar, maqollardan tashkil topgan.Ularning mazmuniga e’tibor
qaratsak, ular o‘quvchilarga zukkolik, bilimdonlik,eng asosiysi tarbiya , ta’lim ,odob berishga
qaratilganligi bilan ahamiyatlidir.Ona tili darslarida o‘quvchilar xalq og‘zaki ijodi namunalari
bilan tanishadilar.Xalq ogzaki ijodi — mehnatkash omma ijodi , xalq san’atining boshqa, ya’ni
musiqa, teatr , rags, o‘yin, tasviriy va amaliy san’at kabi turlaridan o‘ziga xos xususiyatlari
bilan ajralib turadigan og‘zaki so‘z san’atidir. Xalq og‘zaki ijodi — insoniyatga tengdosh eng
qadimiy san’at.Har bir xalgning og‘zaki ijodi o‘sha xalqning fe’l-atvori, ruhiyati, urf-odat va
an’analari, orzu-intilishlari,geografik sharoiti va tabiatini aks ettiruvchi oziga xos ko‘zgudir. Xalq
og‘zaki ijodi namunalari o‘quvchilarda olamshumul ezgu niyatlar, insoniy fazilatlar, yovuzlik,
zulm, adolatsizlikka qarshi nafrat tuyg‘ularini shakllantiradi.Shuningdek, ularni topqirlikka —
topishmogqlar, tarbiyaga- magqollar chorlaydi.Xalq og‘zaki ijodi namunalar mashqlar ichida
beriladi. Masalan quyidagilarni ko‘ramiz:

! Shavkat Mirziyoyev “Erkin va farovon , demokratik O‘zbekiston davlatni birgalikda barpo qilamiz”.Toshkent
“O‘zbekiston” 2016-yil 59-bet
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Guli yo ‘q bo ‘stondan yaproq yaxshi, foydasi yo ‘q yo ‘ldoshdan tayoq yaxshi.

Yaxshi o°g ‘il- el obro ‘si, yaxshi qiz — uy obro ‘si.Ayrilganni ayiq yer, Bo ‘linganni bo ‘ri yer.

O‘qituvchidan katta pedagogik mahorat talab etadi. O‘qituvchilar o‘quvchilarning faqgatgina
bilimiga emas,balki ularning tarbiyasiga ma’suldir.Bu esa o‘quvchilarga ta’lim va tarbiyani
birgalikda berib borishimiz kerakligini anglatadi.Bu vazifa har bir XXI asr o‘qgituvchisining
oldida turgan vazifasi va burchidir. Biz o‘qituvchilar ,albatta, bu vazifani bajarishimiz lozim.

Foydalanilgan adabiyotlar

1. S.Ahmedov, B. Qosimov, R.Qo‘chqorov, Sh.Rizayev — 5-sinf Adabiyot Toshkent- 2020
“Sharq” NMIU

2. N. Mahmudov, A. Nurmonov, A.Sh.Sobirov- 9-sinf ona tili Toshkent - 2019
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COMMUNICATION GAMES IN ENGLISH LESSONS

Turaboyeva Gulnora To ‘xtasinovna,
an English teacher of Namangan region,
Uchkurgan district, school # 14, Tel: 99893-912-69-16

Annotation: This article is conducted to investigate the usefulness of communication games
in developing students’ speaking skills. One of the most common problems that most students
face when learning a language is their inability to speak it. In an attempt to find a solution to this
issue, we decided to conduct this article which deals with communication games as a technique
that can be used for teaching language learners.

Keywords: communication games, activity, competence, to speak, overcome

Today, knowledge of English is an absolute advantage, since it allows a person to achieve
success 1n various fields of activity, as well as in situations of interpersonal communication. One
of the components of successful English language proficiency, in my opinion, is communicative
competence, or, in other words, the ability to clearly formulate your thoughts, understand the
interlocutor and achieve the task of communication. In my opinion, the most effective way to
develop communicative competence is to use communication games in English lessons. Learning
through games involves setting a specific task, in which students are more motivated to use the
necessary language tools. Communication games are also based on everyday communication
situations and can serve as a preparation for real communication. Finally, communicating with
each other in the context of the game, students overcome psychological barriers, which contributes
to the development of not only language skills, but also personal qualities.

In my lessons, I actively use the following communication games:

Activity 1. “Appointment “ Game. Goal of the game: make an appointment . Speech patterns
used in the game: Can you/ Would you like to come to ... on...? How/What about...? I’d love
to. ’'m sorry I’'m ...-ing. Vocabulary: cinema, theatre, concert, restaurant, disco, bowling alley,
café; days of the week, times.

Course of the game: Give each student cards with the days of the week, so-called diaries,
and write on the Board a list of seven different places, for example, cinema, theater, concert,
restaurant, disco, bowling alley, cafe. Each student must decide where they will go on each day
of the week. They can only visit one place in one evening and only with one friend. The goal
of the game is to make appointments and write it down in their diary. When they complete
their diaries, they should meet with their friend and discuss their entertainment program for the
evening.

Activity 2.”My ideal partner”. Goal of the game: formation of oral speech skills on the topic
“Sports. Hobbies”. Speech samples: I like/ don’t like... I like/don’t like ...-ing. So do I/ Neither
do I/ T don’t. Do you like...? Do you like ...-ing? Yes, I do/ No, I don’t. Vocabulary: riding,
gardening, swimming, tennis, skiing, golf, cycling, cooking, reading, football, collecting coins/
stamps, watching TV, playing computer games, traveling, music.

Game progress: This game can be used in a class with any number of students. Write on the
Board, if necessary, a list of different sports and Hobbies. Students should select from this list
and write in two columns what they like (I like) and what they don’t like (I don’t like).

The goal of the game is to find a partner with the most similar interests. To do this, students
must walk around the classroom and ask each other questions using speech patterns until they
find the perfect partner.

Activity 3. The following game can be used to train the construction of there is/are or the
question Have you got...? Before the game, take a bag and put in it 8 different items related to
vocabulary on a specific topic, for example, animals, school supplies. Show it to the children and
explain that they can ask 20 questions to guess all the items in the bag. For example, Is there a
rubber in the bag? Have you got a dog in the bag? If the student guesses the item, then it must
be taken out of the bag and shown. Children win if they have guessed all the items, while asking
no more than 20 questions. During the game, you must record the number of questions asked.

Activity 4.“Guess”. Ask the children to write their names on the pieces of paper. Collect the
leaves and mix them in a bag. Ask one of the students to take any piece of paper with a name
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from the bag without naming it. The others must ask no more than six questions to guess whose
name is on the piece of paper. For example, Is it a boy/girl? Has he/she got brown hair? Does
he/she play the piano? Has/she got a brother/sister? Does he/she like to play football? Is it...?
The first person to guess takes the next piece of paper from the bag.

In conclusion, we can say that the effectiveness, fun and variety of communication games
makes them an indispensable tool for teaching English and leaves room for every teacher’s
imagination. Communication games allow the student to speak more freely. Games can enliven the
lesson, bring naturalness to educational communication in the language being studied, facilitate
the process of learning language material, and make educational work interesting. Any activities,
exercises, and games that include these fundamentals can improve skills in communication.
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HALIMA XUDOYBERDIYEVA SHE’RIYATIDA XALQ OG‘ZAKI 1JODI
AN’ANALARI: OT OBRAZI MISOLIDA

Nodira Xudoynazarova

Alisher Navoiy nomidagi TDO‘TAU
401-guruh talabasi +998916227467
nodiraxudoynazaroval @gmail.com

Annotatsiya: Har bir ijjodkor o‘z ijodida, albatta, xalq og‘zaki ijodi namunalaridan ya’ni,
folklorizmlardan foydalanadi. Biz ushbu maqolamizda O‘zbekiston Xalq Shoirasi Halima
Xudoyberdiyevening ijodidagi ot obrazi bilan bog‘liq folklorizmlar haqida fikr yuritamiz.

Kalit so‘zlar: Obraz, ot, folklorizm.

Folklor elementlaridan, obrazlaridan badiiy adabiyotda foydalanish hamisha badiiy
harakterga ega bo‘lib kelgan. Badiiy adabiyotda bu jarayon folklorizm deb atalishini esa
barcha adabiyot bilan shug‘ullanadigan insonlar bilishadi. “Demak, folklorga xos barcha
komponentlarning adabiyotdagi o‘rni ijodiy qayta ishlanish, rivojlantirish orqali belgilanadigan,
natijada bu komponentlar folklorga asoslangan, ammo yozma badiiy adabiyotning muhim
zarurly komponentiga aylanib qolgan bo‘ladi. Xullas, yozuvchi o°z g‘oyaviy niyati, mahoratiga
qarab folklor materialiga turlicha munosabatda bo‘ladi. Ya’ni bu o‘rinda u folklor materialini
aynan ishlatsa, yana bir o‘rinda uni shu darajada o‘z asarining ruhiga singdirib yuboradiki,
uni oddiy folklorizmni qayd etish yo‘li bilan aniglab bo‘lmaydi.” Ammo har bir yozuvchi
o‘zi foydalanayotgan obraziga yangi bir yuk yuklashi lozim. Bunday yangilik qilish, original
bir fikr chiqara olish oson bo‘lmasa ham, ammo xalq og‘zaki ijodiga qiziqish zarracha ham
susaymadi. Balki folklorizmning o‘ziga xosliklaridan yozuvchi va shoirlar hamisha foydalanib
izchil foydalanishga harakat qilib kelmoqdalar. Adabiyot o‘zi bosib o‘tgan shu qadar tarixiy
yo‘llar davomida xalq og‘zaki ijodi buloglaridan suv ichib bo‘y cho‘zishni aslo tark etmadi.
Ammo har bir yozuvchi bu buloqdan o‘zining chanqog‘ini qondiradigan darajada oladi va
kerakli migdorda iste’mol qiladi. Aynan shu o‘rinda har bir bir shoir va yozuvchining iste’dodi
o‘rtaga chiqadi. “Bu xususiyat ijodkorning ertak yoki dostonlar syujeti asosida asarlar yaratishida
yoki xalq maqoli va matallaridan foydalanganida emas, balki unda xalqqa xos fikrlash, obraz
va epitetlar qo‘llash, qahramon harakterini yaratish, hatto psixologik munosabatlarini berish,
qisqasi uning uslubi va manerasida mujassamlashgan bo‘ladi.”” Shoira Halima Xudoyberdiyeva
jjodida ham folklordan foydalanish alohida ahamiyatga ega. Shoira ijodida ot obrazi bilan ham
bog‘liq misralar va she’rlarni ko‘plab uchratishimiz mumkin. “Turkiy xalqlar og‘zaki ijodida
ot totemiga ham alohida ahamiyat berilgan. ... “Go‘ro‘g‘li” turkumidagi dostonlarda G‘irot,
“Alpomish”da Boychibor, qirg‘iz eposi “Manas”da Oqula, oltoy turkiylarining eposi “Maaday
Qora”da Karish Quloq kabi otlar obraziga katta e’tibor berilishi totemistik qarashlar natijasidir.”
Shundan kelib chigadigan bo‘lsak shoira ham ijod namunalarida ot obrazidan turli magsadlarini
ochishda foydalanadi. “Qaytish” she’rida ot obrazi bilan bog‘liq turli xil inson kechinmalarining
chizgilarini ko‘ramiz:

Yiroq elatlarda quyosh porlaydi,

Talpinaman, otga qamchi bosaman.

... Nigohimni tortar olis manzillar,

Nechun boshing quyi uchmaysan, otim?

.... Yana gamchi bosdim, shu dam, o, afsus,

Ot ko‘kka sapchidi, yerga yiqildim.

Qaytib chopib u shamoldan tez,

Otning izlariga ma’yus tikildim.

Sadoqatli do‘stim ortiga qaytdi,

Uzoq ketolmadi notanish yo‘lda...*

Sa’dullayeva Shoira. «Tog‘ay Murod asarlarida ma’naviy-axloqiy muammolar talqini». — N.: - 62 b.
Sa’dullaeva shoira. «Tog‘ay Murod asarlarida ma’naviy-axloqiy muammolar talqini». — N.: - 62 b.
http.www.uz.Hozir.org.

Xudoyberdiyeva Halima. Tanlangan asarlar. — T.: “Sharq”, 2019. — 17 b.
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Ot birinchi misrada maqgsadni ifodalayabdi. Ya’ni muallif yiroq manzillarni o‘ziga oshiyon
sifatida ko‘rmoqda. Ammo otning bo‘yni egik, bundan ko‘rinadiki, muallifning yo‘lida to‘siglar
mavjud. Qancha ketishga oshigmasin, maqsadining oldida kuchsizday, shu sababdan ot uni
ustidan yiqitib o‘zi ketadi. Shoira bu o‘rinda magsadining, intilishining xattoki, o‘zidan ham
kuchli ekanligini o‘quvchiga anglatmoqchi bo‘ladi. Ammo she’r keyingi misralarida ot yana
orgaga qaytadi. Bu o‘rinda esa otning sadoqgati orqali, manzilga hech bir zamon maqgsad emas
balki, magsadning egasi yetishi mumkinligini ochiqlaydi shoira. Inson qanchalar qiyinchilikka
duch kelmasin, uning qalbida hamisha umid yashaydi. U balki maqgsad ko‘rinishida kelsin, balki
orzu. Shu o‘rinda esa zukko o‘quvchining xayoliga Alpomishning oti Boychibor keladi. U ham
egasini tashlab ketmaydi. Uni qutqarish uchun gaytadi. Insondagi umidning ham vazifasi shunday
emasmi? She’rning yozilish yillariga e’tibor qaratamiz. She’r shoiraning 1973-yildagi “Oq
olmalar” to‘plamiga kiritilgan. Bu davrda shoira Toshkentda “Saodat” jurnalida faoliyat yuritar
edi. Oradan ikki yil o‘tib esa, Moskvadagi Oliy Adabiyot kursiga tehsil uchun ketadi. Shoira
yuqoridagi satrlarda magsadiga yaqin qolgan bo‘lsa-da, ona tuprogning sog‘inchi, otasining erta
vafoti sababli yolg‘iz qolgan onasining oldidagi mas’uliyati kabi o‘ylar uni ortga qaytaradi.

Oting nechun gijinglar bu payt,

Ro‘molimni sen oldingmi, ayt? - !

deya xitob qiladi shoira “Bizning tog‘da” she’rida. Qadimdan bizda tog‘ yigitlarining oti
uning eng yaqin hamrohi hisoblangan. Qizning ro‘molini qo‘lga kiritgan yigitning oti o‘zidan
ham xursandday tasvirlanadi she’rda. Aslida bu yerda ham ot orzuga yetganlikni ifodalamoqda.
Agar yigitning oti chopqir chiqib, ulogni yutsa, qizning otasi qizini u yigitga berishga rozi
bo‘ladi. Bu satrlarda shoira xuddi otga katta umid bog‘layotgan qizning ham quvonchini
qo‘shib tasvirlaganday bo‘ladi. Barchin ham Alpomishni o‘yinni qozonishi uchun, Boychiborga
yolvorganining nidosi she’rga ko‘chganday tasavvur uyg‘otadi.

Shoiraning “Qo‘msash” she’rida ham ot bilan bog‘liq holda insonning ayriliq bilan bog‘liq
alamli kechinmalari jarang sochadi:

Yo‘ldan yelib o‘tar uchqur ot,

Bir-bir kechar bolalik yoddan.

Men chavandoz qizini hayot

Juda erta ayirdi otdan.?

Ot obrazi — xalq og‘zaki ijodining ajralmas totemistik qahramoni. Bu obrazda maqgsad ham,
orzu ham, umid ham, sadoqgat va vafo ham mujassam. Shoira esa yuqoridagi satrlari bilan obrazga
yangi bir yuk yuklaydi. Oldidan o‘tgan uchqur ot qo‘ldan ketgan va to‘laligicha yashalmagan
hayot yuki. Otadan erta ayrilgan, baxti yarim qizning nidosi. Insonning otidan ayrilishi, bu
magsadidan, baxtidan ayrilishi bilan barobar ekan, bu hayotda har bir qizning eng kuchli mehr
go‘ygan insoni otasi bo‘lishini inobatga olsak, otasidan ayrilgan qiz ham bir muddat maqgsadlaridan
ayrilib qolganday bo‘ladi. Shoira otasining va o‘zining bolalik chog‘idagi xotiralarini aynan ot
obraziga yuklab, yana ham ta’sirli qilib ko‘rsatadi.

Yuqoridagilardan xulosa sifatida, shularni olishimiz mumkin:

1. Shoira she’rlarida ot obrazini asosan otasi Ummatqulboy Xudoyberdi o‘g‘li bilan bog‘liq
eslaydi. Shoiraning ijodidan namunalar mutolaa qilar ekanmiz, ot obrazining shoira hayotidagi
ajralmas jonzot va she’rlaridagi yetakchi obraz bo‘lganini kuzatamiz. Ammo turli satrlarda
ayricha vazifa olgan ot obrazi, kitobxonga shoiraning maqsadlarini yel kabi uchqur olib keladi.
Bu ham yozuvchining xalq og‘zaki ijodidagi ot obrazini o‘ziga xos tahlil qilishidagi zukkoligi
deb aytishimiz mumkin.

2. Har bir yozuvchi o‘z ijodida bevosita xalq og‘zaki ijodiga murojaat qiladi. Bunda u
totemistik obrazlardan o‘zining dunyoqarashidan kelib chiqqan holda foydalanadi. Halima
Xudoyberdiyevadagi o‘ziga xoslik esa bu o‘rinda ot obrazidan ko‘proq xotira siniglarining o‘z
o‘quvchilariga yetkazishda foydalanganligida deyish mumkin.

3. Shoira ot obrazining asl totemistik vazifalaridan uzoqlashmagan holda, ayni o‘ringa
azoblarini ham qo‘yadi. Bu esa yozuvchining obrazga qo‘shimcha vazifa yuklay olish mahoratini
tasdiqlaydi.

! Xudoyberdiyeva Halima. Tanlangan asarlar. — T.: “Sharq”, 2019. — 22 b.
2 Xudoyberdiyeva Halima. Tanlangan asarlar. — T.: “Sharq”, 2019. — 28 b.
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TEACHING LISTENING AND SPEAKING THROUGH MUSIC

Karimova Durdona Isroyilovna,
2 Hasoun, CLHIIYHOII Nol
yuumesny aH2IUICKO20 A3bIKA

Annotation: the present article is devoted to teaching pupils with the help of songs. Most
of the teachers nowadays use music during their lessons and by using the they improve pupils’
listening and speaking skills.

Key words: receptive skill, induction and deduction approach, dialogue and monologue
speech

As learning English is becoming more important than ever in Uzbekistan and is used for different
purposes, it is necessary to engage learners in the process of language learning via effective and
engaging methods. Teachers are in constant search for essential activities that allow learners to
improve their learning abilities of a foreign language. Through innovative technologies, interactive
and communicative methods language teachers can create the right climate for language learning.
Currently, in higher education, teachers use music, songs, comics, sound films, stories, fairy tales,
language games, cartoons and movies to make the teaching-learning process more interesting.
According to Girard, D. & Trim, J. L. M. «...teachers sometimes use these when the theme or lesson
is difficult and to keep students motivated to continue learning foreign languages. Playing different
language games, listening to music, singing songs, watching various education related films or
cartoons can help learners understand target (nonnative) language. Inclusion of a wide range of
activities is connected with students» multiple intelligences as well. First founded by Howard
Gardner, the theory of multiple intelligences proved to be considered by teachers while developing
curricula and material designers to address most of the intelligences for achieving effective teaching-
learning environment. The purpose of this book is to reveal how songs can stimulate students with
multiple intelligences to learn new vocabulary. It is probably safe to say that almost everyone loves
music. While not everyone appreciates the same kind of music, some like classical, while others
love hard rock, jazz. Students especially enjoy listening to, discussing, and sharing their favorite
music with each other. Thus, for ESP teachers who may want to «live up» their classes, we would
like to suggest that they offer their students a «music presentation day» in which they allow their
students to showcase their favorite songs/singers/bands. As Thornbury S mentioned music, songs
and sounds influence people»s state and mood. They evoke emotions, encourage, cure and teach.
Today, we know that music and songs are used for pedagogical purposes as well. Many teachers
include songs in their lesson plans to explain grammar rules, new vocabulary or concepts in a
more interesting and creative way. Songs provide examples of authentic, memorable and rhythmic
language. They can be motivating for students keen to repeatedly listen to and imitate their musical
heroes. However, incorrectly pronounced sounds strain communication, sometimes even changing
a phrase»s meaning. Songs are authentic and easily accessible examples of spoken English. The
rhymes in songs provide listeners with repetition of similar sounds. Students often choose to listen
to songs time and again, indirectly exposing them to these sounds. Here we are going to give some
activities using songs during the lesson.

Activity 1

We can choose six words from a song from which minimal pairs can be created by.

— heaven — even

— hunger — anger

— man — mad

(From «Imagine» by John Lennon)

We write the pairs separately on cards and give out one set per group of four or five students.
The students then match the pairs. They then listen to the song and «grab» the correct one. Choices
are then checked against the lyrics.

Activity 2

We give out the lyrics, with certain words for students to guess the number of syllables, leaving
a space by each word to write the number in. Students then listen, checking their predictions.
At higher levels, we repeat the activity, with students underlining the stressed syllable whilst
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listening. We then drill these words and sing or chant the whole song through. Here using songs
is to focus on connected speech. Connected speech is the natural way we speak, linking together
and emphasizing certain words, rather than each word standing alone. Contractions (two words
forming one) are an extreme example of the way we connect speech, to the extent that the written
form too is affected. Songs, and especially the chorus, provide real and «catchy» examples of how
completely phrases are pronounced often to the extent that students find it difficult to pick out
individual words. Songs, like other spoken texts, are full of contractions. Students can be keen
to reproduce this, in order to sing the song as they hear it. In this article, we use the following
songs. These songs can ease the process of learning the body parts in the English language. As an
English teacher, I use them in the classroom and find them to be effective in creating a relaxing
atmosphere and entertaining learning process, and eliminating students» negative attitude towards
foreign language learning. Thus, singing songs, even simple nursery rhymes, is useful in teaching
English and providing systematic and active learning even to adults. Finally, for any teachers who
may be wondering if using any of the ideas we have presented here will really work for a class
they are teaching, we encourage you to simply play a song or two in your class and see how your
students react. We believe that teachers who have not used music in their classes previously will
quickly discover that songs are a great way for teachers and students to «bond» together, and enjoy
the time we have together.
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AHHoOTaus: Ma3Kkyp MaKosa CYyHITH Husuiapaa oiaub 6opunaéTrat IMHIBUCTHK TaIKUKOTIIapa
Tap:KUMa MyaMMoJIapura KaTTa bTHOO0p KapaTUIUIIN, TUHTBUCTUK TapKUMAIITYHOCIIHUK COXacH1a
TAJAKUKOTYMIAp BTHOOPUHM OOpraH capu y3ura TOpPTa&TraH Tap)KuMa HazapHsCcH Ba amalué-
TUHUHT MOXHSTHHHU aKC ATTUPAJUraH Hazapuil macajanap yCTHAa KeHT KYJamiid TaJKHKOTIap
om0 OopunuIIMHKN YpraHaau. Tap)Kuma >KaMHSTUMHU3a SHTHYa MyHOcabaTiap, Kapamuiap Ka-
pop TomumMra xu3Mar Kwiaaud. Tapxkuma tydaitnmm nyHé Mukécuaaru anao3anapaan Qoiimana-
HUIII UMKOHUATHU l03ara Keyau.

Kanur cy3aap: TMHIBUCTUK TaJIKUKOTIAP, TAP>KUMa, TAPKUMAITYHOCIHK, Tap)KUMa JTMHTBU-
CTHMKACH, TUIJIApapo, JTUCOHHM.

AHHOTauus: B 3T0if crarbe uccnenyroTcs mpodaeMbl MepeBoia B JIMHIBUCTUYECKUX HCCIIe-
JIOBaHUSIX B TOCJICAHHUE TONBI, @ TAKXKE OOIIMPHBIC WCCIIEAOBAHHS TEOPETHUECKUX BOIPOCOB,
OTPaKAIOIIUX CYIIHOCTh TEOPUH U NMPAKTUKHU MEPEBOJIA, KOTOPHIE Bce OOJBbIIIE MPHUBICKAIOT BHH-
MaHue ucciiefoBaTeneil B 001acTy JMHIBUCTHYECKUX HCcieioBaHui nepeBoaa. [lepeBon ciyxur
JUIsL yCTAaHOBJICHHSI HOBBIX OTHOLICHHMH M B3IVISAOB B HamieM ofiiecTtBe. B pesynbrare nepeBona
MOSIBIISIETCS. BO3MOXKHOCTh MCIOIB30BaTh MIA0JI0HBI MUPOBOTO YPOBHSI.

KiroueBble cj10Ba: TMHIBUCTUYECKUE UCCIIEIOBAHNUS, IEPEBOI, IEPEBOUECKOE JIETI0, TUHI'BU-
CTHKa NIEPEBO/A, MEKbA3BIKOBOW, TMHTBUCTUYECKUH.

Abstract: This article explores the problems of translation in linguistic research in recent
years, as well as extensive studies of theoretical issues reflecting the essence of translation
theory and practice, which are increasingly attracting the attention of researchers in the field
of linguistic translation research. Translation serves to establish new relationships and attitudes
in our society. As a result of the translation, it becomes possible to use world-class templates.

Key words: linguistic research, translation, translation linguistics, interlangual, linguistic.

Tap:xuma aManuETUHU TUILTYHOCINK HyKTau Ha3apuaaH TaXJIWI KWIHIL 3apypUsiTH, aHUKPOFU
Tap>KUMAIIYHOCIMKHY TWIIIYHOCIUKHUHT axpainmac Oynaru cudaruia aHMIaHUIIM TaXMHUHAH
yrran acpHuHr 70-uinapu oxupurada A. B. @enopoB Ba yHUHT W3I0UUIapU TOMOHUIAH WJITa-
pu cypwirad. Maskyp Kapail KYNnpoK I'paMMaTHK XOJIATJapHUHT y3apo MyHocaOaTHIaH Keluo
yuKuO, OMp TUJIAH MKKMHYM THITa KWIMHAETTaH Tap)Kumanap cudaru TyFpucuaa xyiocaiap
YUKAPUIIHU ¥3 OJIIUra MakcaJ K0 KyWran KYNruHa TaJlKUKOTUYMIAPHUHT YbTUOOPUHU Y3UTa
KaparraH, Xam/Jia TWIIIYHOCIUKHUHT TapKUMAIIYHOCIHUK HyHAIUIIN aXaMUSTUHU Ky4alTHPraH.
Maskyp WyHAIUII XO3UPTH MaWTAa «Tap)KUMa JIMHTBUCTHUKACKH» /€0 HOMJIaHAETTaH Tap>KUMa-
HUHT TWIITYHOCTUK TaJAKUKOTUHUHT MaiAo OYIMIIM y4yH acoc OYiIM Ba YHUHI PUBOKJIAHH-
mura 3aMuH sgpatau.[ 1] TapKuMaHUHT acauATra MAKIaH XaM/1a Ma3MyH KMXaTUIaH MOC Tap3/a
YTUPUIMIIUHUHT OUpJIaH-OMp MIapTH TAp)KUMOHHUHT Y3 OHA TWIWAA ACIMMOHAH] JMHIBHCTUK
BocuTanap Tannad udona stummaanup. by MabCymusAT yHUHT 3MMMacura aBBajo acil MabHO Ba
Ba3u(acCHHN KaMYMIIMKIAPCH3 HIPOK STHIL, CYHTpa XOTHpACH/IA MIAKIUIAHTaH (GUKPHH ¥3 THIIN
MaJIaHUSITH Ba MEbEPU acocua KaMUMIMKCU3 TYIUK M(oJa dTUII Ba3U(pacHHU IOKIANWIu.

Cyurru humnapaa onud 6opunaéTrad JMHIBUCTUK TaJKMKOTIAp/AA TapKHUMa MyaMMoJlapura
KaTTa YbTUOOp KapaTHIMOKIa. JIMHIBUCTUK TapKUMAIIyHOCITUK COXAcHa TaIKUKOTUUIAP Ib-
TUOOPUHH OOpraH capu y3ura TOpTaéTraH Tap)KMMa Ha3apuscH Ba aMaJHUETHUHUHT MOXHUSTUHU
aKc TTUpaJUIaH Ha3apuil Macanajgap yCTHA KeHI KYJIaMiIu TaIKUKOTIap OJud OOpUIMOKIA.

Tapxumara alilHaH JTUHTBMCTHUK Tap)KUMAIIyHOCJIMK HYKTau Ha3zapuJaH Has3ap coiul, yHU
Kyiuaarnda taspudinam MyMKuH. THCOH GaonuaTHHUHT Mypakkad Imakuiapuaad oupu Oynran
Tap)kuMa - Oup TWIJa SpaTWwiraH HyTKHU (MaTHHU), IIaKJI Ba Ma3MyH OWUPJIMTMHM CakjaraH
X0Ji7la, y3ra TWITa XOC BOCHTAJAp acocuja KaWTa spaTUIIIaH HOOpaT WKOAWN >KapaHaup.
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HlyHunHr 6unaH, acnuaTra MaHcyo OYiraH, TWI BOCHUTalIapy EpaamMuia sipaTUirad HyTKUi udoaa
(MaTH) TapKMMa TUJIM KOHYHUSTIApU acoCHa BY)XyAra KelraH Xyaau HryHaaid udona Owmnan
anmawtupunaay. Ly ycyn opkanu aciusiT Ba TapskMMa TUUIAPU MaTHIAPUHUHT Ma3MyHMMN-
yciIyOuii aIeKBaTIMIY 103ara KeITupuwiaad. Maskyp Tabpud TUILIapapo amaira OmIMpUIaIurad
Kapa€Hra ajokajaop O0Yau0, MHCOHMAT (PAOTUATHHUHT KYIMPOK KUCMHU Ma3Kyp aMaluéT OwWIaH
oornukaup. lly Tydaitnu «rapxuma» neraHna akcapusT KUIIWIAp KY3 OJlauWra, OMpUHYN Ha-
BOat/a, OMp THJIAArd MaTHHU MKKWHYM Twira Yrupuil Qaonusty Hamo€H Oymaau. Tapxuma
WHCOHUAT (AONMATHHUHT SHI KaAMMUK TypiapuaaH Oupu O0ynul, y Tydaitiim OM3 MHCOHHST
TApaKKUETH TAapUXUHU Oapya TadCUIOTIapu OWJIaH OYMK-OWJIMH TacaBBYp dTamm3. Tapxuma
XaJKIap ypracugard JYCTIUK, KapIOIUIMK Ba XaMKOPIUK MaH(aamiapura, yiap ypracuaart
WUKTUCOIUN-CUECUH, WIMHM, MaJlaHUi Ba afabuii aJlOKAJTaApHUHT KEHTaHUIINTra XU3MaT KHITyBUH
Kyapatiu Kypoaaup. [2] Tapxxuma Typnu xankiaap agaOuéTIapuHUHT, THCOH XYKYKJIapu Xamaa
Oapua KemUIIyB XYXOKATIIApUHHUHT ¥3apo ajioKacu Ba OuUp-OMpura TabCUpH >KapaéHUHH MyKaM-
Manamrupaau. TapKUMaBuid acapiap OpKalu KUTOOXOHJIAp JKaXxOH agabuéTu ypAoHalapuIaH
OaxpamaHn Oymamuiap, yITapHUHT 3CTETHK TYyHWFynapH OIIaiH, AWUIApH ycaau, ynapia rysai
Hapcajap XakKujaa TyHIyHuaisap Xocwi Oynanu. byHpaHn Tamkapu, Tap)KUMa KUJIHMHTaH XaJlKapo
XYKYKHHM XyxoKkariap JyHE aMaiau€éTuIard MHCOH XyKyKJapura TaalyKiau XyKyKJIapHU XUMOS
KWJIyBUM Oapua XyxoKamiap OWiaH TaHMIIAAWJIap Ba 11y OwiaH Oupra yJapHUHT XyKyKUil OH-
IapuHu yctupuiara épram oepaiu.

Tapxuma TUIUTApHUHT KaMOJIOTH Y4yH 3apypHuil BocuTa cudaruaa, yIapHUHT PUBOXKIIAHHII
CYpBaTHHU KaAaJUTAIITUPAIH, JTyFaT OOMIMIMHY OLIMPAaN Ba TAKOMWIIAIITHPaaAU. TapKuMa 1H-
COH MabHABUH axXJIOKHH XaéTUHU OOMUTAIM, OHA THJIMHUHT UMKOHUATIApUHM pyEOTa YMKapaau,
YHH XWJIMa XWUIMTHHA omupanu. Tapxuma Tydaiinn YKyBYMHUHT Ta(akKypH 4apXJIaHuO, STHTH
rosijap, TyuryH4auap OuiaH Gouuau.

Tap:xuma xKaMUATUMH3/a SHIMYa MyHOcabatiap, Kapaluuiap Kapop TOMUIINTa XU3MaT KUilau.
Tapxxuma Tydaiinu Munariap anabuéTnapu ypracuaard aloKaJlapHUHT MaxCylu cudaruia sH-
rMYa CIOKET, XKaHp IIAKIUIaHa/I1, XaIKapo XyXoKaTiaap TapKUMaiapu Typaiau 1yHé Mukécuaaru
anjo3anapjaad ¢oianaHuIl UMKOHHSITH ro3ara kenaau. Tapskuma Baran agabuérura sHru 00-
pasnap, 6aauuii-TacBUpUN BOCUTAJIAP XA/ 3TAJH, XaJIKapo XyKKaTiiap TapKuMallapd HHCOHUST
TapaKKUETHHUHT SHT acOCHU IOTYKJIApUIaH OupH OYJITraH MHCOH XyKyKJIapu FOSICHHU KYIad
WHCOHHHU IOKOPH KaJpJiaml KoAeKCHHH Oapro »Taau. bup cy3 Ounan aiftranaa, Tapxuma - aciu-
ATHU KalTa spaTuill, KalTa TaJIKUH ATHUII CaHBATUIUP. AMMO IIYHU XaM 3bTHOOpra OJuIl JIO-
3UMKH, TapkuMa — Oy ¢akaT ajoka BOCUTACUTHMHA 5Mac, Oalku y3ura Xoc JUCOHUN-yCcIyOuil Ba
TEPMHUHOJIOTUK OOMMUTHUIIHUHI KYJIpaTId OMWJIM XaM XucoOnaHaau. JIucoHuit Tapxuma Xuima-
XHUJ1 Typiapra OynuHuO, YrupuinaéTraH MaTHHUHT XyCYCHSITH Ba KaliCH coxa JOMpacHuia dSKaHH
Tap)KUMaHUHT Y3HUra X0C YpHUHU Oenrunaiinn. baguuit anabuér HamyHanapuaa 6aTuuii-3CTeTHK
Ba MOATHUK >KMXaTiap, kKacO XyHapiapra oW MaTHjapja 3ca TePMHUHJAP XYKMPOHJIUK KHUJIaaH.
Tap>KMMaHUHT ACOCUN MAKCAIH - XOPH>KUI THJT TUCOHUI BOCUTANIApU EpJlaMHia ipaTHUIraH MaT-
HHU OHA TUJIMra XOC Marepuas acocujaa Kailta sipatuiigaH uboparaup. ByHUHT y4yH Tapkuma
KapaHuJa TapKUMOH, aBBaIaMOOp, acl HYCXaHM TYNa-TYKUC HIPOK JTUIIH, CYHTpa YHH V3
TN KaMYMITUKIIapcHu3 Kailta ngonanamm MyxuMm. MaTH MabHOCHHH TYJIaTuTru4a UIPOK STUII
YUyH Tap>)KUMOH KEHI' MYIIOXaJa KYHHUKMacura sra OYIuIIM Ba MaTH TapKUOWIAru JUCOHHMA
BOCUTAJIAPHUHI Ma3MyHHUH Ba yCIIyOMH-3CTETHUK JKUXATIAPUHM TYFPU aHIVIALLMU, LIYHUHIJEK MYy-
ainug Hazapaa TyTraH OOII FOSTHM, YHUHT HUSIT Ba MakcaJajgapuHu odund Oepuniu 3apyp. Tapxu-
MaHUHT Ba3udacu - acIusT Ba TapKUMa TUJUIAPH JIEKCUK, IPaMMaTHK Ba CTUJIMCTUK XOJucaiapu
ypracuaaru yXmanuik xamaa TapoByTIU KUXATIApHU MyXTa Y3MaITUPUO ONTaH XOJJa, aciu-
SATHUHT IAaKJI Ba Ma3MYyH OMPJIUTHHYU OHa TWJIM BOCUTaJapu €paMuia KaifTa spaTuljiad noopar-
nup. [3] By Tamoiinira puost KWIMaclUK TapKUMaJa aHUKJIUKHUHT, TYIa-TYKUCIMKHUHT, Xamaa
ndoaa MebEPUHUHT Oy3HITUIINTA OTUO Kemaau. Acl Hycxazaa MyauidaaH BOKEIMKHU TYFPHU aKc
STTUPUIIHM Tajad 3TWICA, TApPKUMOHJIAH acll HyCXaHM KaMUYWIMKJIAPCU3 TAJIKUH 3THUII Tajad
KuiuHaau. Tap:kuMazaa acil HyCXaHUHT IaKJ Ba Ma3MyH OUPJIUTUHU SXJIUTIUTHHU OeKaMU-KYCT
ndoga >TUII ydyH TapKuMa THIHJIA MyKOOWIT udoja BoCHUTaIapu KUAUPHO TOMHII 3apyparu
TyFunaau. by skapaéH aci Hycxa Ma3MyHUHU Yy3ra Tuiaa udoia STUIIHUHT KaTOp UMKOHUSTIApU
opacuJaH HI MakOYJIMHU TaHIa0 OJIMIIHM TaK030 3TajH.

Acn marH Ba TapXuMa TWIJIAPUHUHI JIMHTBUCTUK MMKOHMSATIApPU OAATAA y3apo yXuiaml
Xonatuna OYIMaciurd, S’bHU MKKA THJ CY3 Ba HOOpANapHHUHT Ma3MyHH OWJIaH ICTETHK
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KHIIMaTH KaTop MaTHH XoJariapia Oup-OMPUHUHT YPHUHM KOILUIAl OMMACIIUTHU Talai TapKu-
MaBUl KMMMHYWINKIAPHY [03ara KenTupaad. TapkuMa gaBoMuIard MyamMmoiapHu Oaprapad
KWIAII TapXUMOH/AH IyXTa (UIOJOTHK OMIMM Ba KEpakJIu Ha3zapuid TaléprapivkHu Taiad
Kunanu. TapKUMOH Hazapuil OWJIMMHHU Tap)KMMa aMajiu€TH TaxJIMIM acoCHAa Tap)KMMa Haza-
pusicuian onaau. Tap)kuMa Ha3zapUsCUHUHT Ba3udacH - aca Hycxa OWiaH TapKMMa ypTacujaru
HUCOAT KOHYHUSTIIApUHY Ky3aTUIIJIaH, XyCyCUl Tap>KUMaBUN XoaucajaplaH XOCHI OYiraH Xy-
JocallapHi WIMHH Januiuiap acocuja yMyMIAIITUPHILIAH, [Ty Hyn OWlaH Tap)Kuma aMaiué-
TUTa TabCUpP YTKa3UO, YHUHT cuaTuHU sSXmMiIamaad nooparaup. Tapkuma amanuéTu MaxOyi
ndoaanan BOCUTATAPUHA KUAUPUO TOMHIN yCyau OMIaH MyalsH Tap)KUMa MyaMMOJIAPHHU XaJl
KUJIMIIZA 3apyp Kiuiie (aHno3a), Kouaa, Aajuil Ba UCOOTIapHU TapyKUMa Ha3apUsCUAAH OJaaHU.
Mynnait Kuaub, UKKU THII JIMCOHUM-yCIIyOUl XonucaJapuHu KUECIall OpKaidu acil MaTHHUHT
1Ak Ba Ma3MyH OUPIIMTHHH Tap)KUMajia MyKOOWJI TUHTBUCTUK BOCUTanap €paaMuia Kaitanan
SIpATHIL, STHTUYa yCYI Ba SIHTM UMKOHUSTIAPUHHU KUIUPHUO TOMUIN Ba OyHHHI acoCHa TapKuma
aManu€TUHUHT cudaT y3rapuinura oiaub KelnaguraH Hazapuil ymymiiammManiap sipaTUll Tap:KuMma
HA3apUSCUHUHT MpEeIMETUHU Oenrminaiam. “MamiakaTuMu3ga TapKMMa Ha3apusCH MYCTaKHII
¢dunonoruk coxa cudaruna acocan XX acpHuHr S0-imniapuaad ypTHOOpaH IIaKIIaHa OoIuIa-
ran Oyica-na, TapKUMa amManuéTd Oup HeYa MHUHT WWIUIMK Tapuxra sra. byHmaH TapkKuMadu-
JMK MMHT WWJUIap MOOalHMIA Ha3apusiCU3 PUBOXKIAHMO KeJlraH SKaH-7a, JIeraH Xyjoca Keiauo
yukMacauru kepak”.[4] Kymmab apab, dopc, Typkuil Ba pyc TWUIaApHIaH KYNTHHA TapUXHH,
cuécuii, nuHui, unMui, dancaduit xamaa Gaauuii KUTOONAPHU Y3 TUIUTApUTA TapKUMa KUIHO
KelTraH Tap)KUMOHIApPUMHU3 YMYMUH OuUp Koujamapu €E3WiIMaraH, TapTUOTa KeNTHpHUIMara,
yMyMJIAIITUpUIMarad 6yicana, kym acpiap moOaiiHuIa KaOya KWJIMHTAH, PUOSI ATUITAH Mab-
JTyM TapXUMadWIMK aKuaajapura acociaHuO um kypub kenranmap. Tapxuma Ha3apHsCHHUHT
aXaMUATH IIyHJIAH WOOPATKH, y alpuM TapKUMOHJIAPHHUHT CYOBEKTHB MaiIIMTra, MaTH TapiKH-
Macura «MHTYUILHs Wyau OwiaH €Hmamuo, y30omuMyanapya Uil KypUIIapura TYCUK KYsau.
Yynku «Tapxkuma - Oy HIXOM, FOKCaK UCTE€BI0 Ba HHTYHUIIHS OWIaH 4yKyp (UIONOTHK OWIHM,
TUHUMCH3 JIyFaBUN MEXHAT XamJla YPUHIU WIMHI [IApXHUHT KOPUIIMAacHUIaH noopar Ha 3apHii-
KoUK sxapaéuaupy. [5]

3epo, xap KaHmail amanuii (aonHMAT CHHrapu TapKUMadWJIMK XaM KOHYHHSTIAp KOPHUH
KWJIMHHIIATA Ba HAa3apuil yMyMiammanap spaTWidiibra 3XTHEK cezanu. byHnait KOHyHUST Ba
yMyMIIammMaiap, ¥3 HaBOaTtuaa, KEHIpOK MHUKECAAru Xyjocanapra oiud KelaraHu XoJija, yJaapHu
KaTop Tap)KUMaBUM XoAucaapra Taa0uK STHUINra YHIAANIH.
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PECULARITIES OF USING MULTIMEDIA IN ENGLISH LESSONS

Yemanoea Ceeapa Canumosna,
2. Haeoun, CLILIYUOII Nel
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Annotation: the present article is devoted to the features of using multimedia during English
lessons and its recognition.
Key words: learning process, integral part, human activity.

Modern information technologies based on telecommunications and multimedia are the basis
of changes in education area. Development is an integral part of any human activity. A person is
constantly growing by accumulating experience, improving ways, methods of action, expanding
his mental abilities.

The same process is applicable to any human activity, including teaching. At different stages
of its development, the society imposed several new standards and labor requirements. This
necessitated the development of the education system.

People who work in both state and business system should constantly improve their

skills in order to withstand competition in the labor market, since the competitiveness of a
modern specialist is determined not only by his high qualifications in the professional sphere,
but also by his readiness to solve professional tasks.

The transition from natural communication in the traditional form of education, to virtual
communication in ICT determines the characteristics of modern education. Multimedia is a set
of technical and software tools that enable a person to communicate with the computer using
the natural environment: audio, video, graphics, texts, animation, and more.

Training specialists in the field of communications through the multimedia tools has the fol-
lowing advantages:

a) The materials are taught deeper and they are more accessible;

b) Communication is closer accepting the areas of education:

¢) Achieving time-savings as a result of curriculum downtime;

g) The gained knowledge will be kept in memory for a long time.

On the basis of the recommended multimedia tools students can find the information

they need from a computerized information bank and exchange their experiences with others
on an e-network basis. This ensures that learners can communicate well with others, and encour-
age their knowledge by this kind of training.

As well as, Innovative multimedia teaching tools affect the quality and methodology of teach-
ing, allowing us to expand the practical component of the lesson, as well as qualitatively improve
the perception of theoretical information. The use of multimedia technology in the educational
process directly affects the cognitive activity of trainees. Thanks to multimedia technologies,
educational materials became more visible and interesting.

The use of multimedia presentations allows us to use not only listening, but also visual memo-
rization. Also, the use of animated effects in presentations helps to focus the attention of students
and diversify the visual range, thus the associative visual memory will be involved. In addition,
a multimedia presentation prepared by the teacher in advance significantly saves study time.

Multimedia integrates powerful distributed educational resources; they can provide an envi-
ronment for the formation and indicator of key competencies, which primarily include informa-
tional and communicative. Multimedia technologies open fundamentally new methodological
approaches in the education system.

Thus, the use of information and communication technologies in teaching FL

allows:

- provide a positive motivation for learning;

- conduct lessons on a high aesthetic and emotional level (music, animation);

- increase the amount of work performed in the lesson by 1.5-2 times; - improve the

control of knowledge;

- rationally organize the learning process, improve the effectiveness of the lesson;
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ROLE OF A TEACHER IN A CLASS
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Annotation: the present article is devoted to the role of a teacher in a class during teaching
and learning process.
Key words: receptive skill, induction and deduction approach, collective agreement.

Teachers are essential parts of teaching and learning process; they play a number of different
roles within the system. We are going to focus on some roles of teachers in class. Teachers as
parent advocates: It is important to advocate on behalf of one’s child. It is frustrating to see your
child struggle, or to see the school system make a decision you feel adversely affects your child.
However, it is crucial for the teacher in this position to be aware of their roles as a member of
the teaching profession and as an employee of the school board.

As an advocate for your child, make sure your actions do not compromise your other roles.
Teachers as Employees: as employees of the board, teachers have the right to complain about
breaches of the collective agreement. Avenues to explore a resolution are set out in the collective
agreement. These activities are directly related to the employment relationship between the
employee and the employer. Teachers should be cautious about taking part in community action
against their employer on issues that involve their child’s education. For example, if the school
board made a decision about staffing or school closure that the teacher was not happy with
because of a perceived impact on his or her child, the teacher would have to be cautious about
how she or he advocated for change. Participation in such an activity must be professional
and appropriate, or the teacher risks being disciplined for “insubordination”. While teachers
have the right to freedom of expression, they must many occasions when teachers are vocal in
their opposition to their employers without being insubordinate. For example, during collective
bargaining, teachers often participate in collective activities, such as wearing appropriate protest
buttons or distributing leaflets, as a part of a union sanction or advice from Professional Relations
Services. Teachers who find themselves in difficulty because of their competing rules should
remember the following: Talk to your child’s progress.

In modern classroom, teachers are facilitators of student learning and creators

of productive classroom environments, in which students can develop the skills they might
at present or in future. However, before we begin to understand the evolving role of an ESL
teacher, let’s outline some of the most popular teacher roles. Harmer, J. states that ’it makes
more sense to describe different teacher roles and say what they are useful for, rather than make
value judgments about their effectiveness.

So here are some of the most common teacher roles: Most teacher take on a variety

of roles within the classroom, which role do you think most defines your role in the

ESL classroom? The Controller: The teacher assumes this role when new language is being
introduced and accurate reproduction and drilling techniques are needed. In this classroom, the
teacher is mostly the centre of focus, the teacher may have the gift of instruction, and can inspire
thought their own knowledge and expertise, but, does this role really allow for enough student
talk time? It is really enjoyable for the learners? There is also a perception that this role could
have a lack of variety in its activities. The Prompter: The teacher should be helping students
only when necessary.

When learners are literally ‘lost for words’, the prompter can encourage by discreetly nudging
students. Students can sometimes lose the thread or become unsure how to proceed; the prompter
in this regard can prompt by always in a supportive way. The Resource: The teacher is a kind
of walking resource center ready to offer help if needed, or provide learners can consult her/him
when (and only when) it is absolutely necessary. As a resource the teacher can guide learners to
use available resources such as the internet, themselves, it certainly isn’t necessary to spoon-feed
learners, as this might have the down side of making learner reliant on teacher.
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OGAHIY G‘AZALLARINI YAPON TILIGA TARJIMA QILISH JARAYONIDA
EKVIVALENT SO‘Z TANLASH MASALALARI

Turdaliyev Obidjon Sodigjon o°‘g‘li
TDSHU 1-bosqich magistranti

Annotatsiya: Ushbu maqolada o‘zbek mumtoz adabiyotining yetuk vakili shoir, tarixshunos
olim, yetuk tarjimon, davlat arbobi Muhammad Erniyozbek o‘g‘li Ogahiyning go‘zal lirik ijodiy
merosini o‘zbek tilidan yapon tiliga tarjima qilish jarayonida yuzaga keladigan ekvivalent so‘z
tanlash masalalari shoirning “Bo‘sa ber” radifli g‘azali asosida tahlil etiladi. Maqolaning
maqsadi g‘azal tarkibidagi tasavvufiy ma’no anglatuvchi so‘zlarning ramziy ma’nosi va asar
mazmuniga ta’sirini tarjima matnida ham saqalab qolish uchun ganday tarjima usullaridan
foydalanish ekvivalent so‘zning asliyatga mazmunan yaqinroq shaklda ifodalashga xizmat
qilishini tavsifiy usulda tadqiq etishdir.

Kalit so‘zlar: Ogahiy, bo‘sa, yakpora g‘azal, tub ma’no, tasavvufiy istiloh

Muhammad Erniyozbek o°‘g‘li Ogahiy o‘zbek adabiyotida sermahsul ijodkor sifatida
Navoiyga qiyoslanadigan yetuk adib hisoblanadi. Ogahiy hazratlarining nafaqat ijodiy, balki
ilmiy, shuningdek tarjimaviy meroslari ham alohida ahamiyatga ega tarixiy voqea sifatida e’tirof
etiladi. Komil Xorazmiy Ogahiy haqida shunday yozadi:

“Ulki ogahlarning ogahidir,
Fazl-u donish sipehrining mahidur”.

Bugungi kunda “ogahlar ogahi” Ogahiyning ilmiy merosini o‘rganish va uning ijodiy
merosini boshqga chet el tillariga tarjima qilish asosiy masalalaridan biri hisoblanadi. Jumladan,
tasavvufly adabiyot terminologiyasi, g‘azalning mazmunidan anglashilgan ishqi ilohiy
chizgilarni o‘zga xalq, o‘zga din, o‘zga adabiyot vakillariga yetkazish muammolari bugungi
tarjimonshunoslikning asosiy masalalaridan biridir. Chunki tasavvufiy she’rlarni o‘qish o‘quvchi
tomonidan alohida tayyorgarlik talab etadi. Tasavvufiy she’rlarda badiiy istilohlar alohida
ma’nolar ifoda etib, ularning aynan tarjimalari boshqga tillarda asliyat matnidan butkul yiroq
bo‘lgan ma’noni ifodalashi mumkin. Aynigsa, o‘zbek tilidan yapon tiliga tasavvufiy she’rlarni
tarjima qilish tarjimondan alohida tayyorgarlik talab etadi. Yapon adabiyotida tasavvuf
yo ‘nalishining mavjud emasligi, yapon she’riy janrlarida g‘azal janriga yaqin she’riy qolipning
yo‘qligi ham mazmuniy izoh, ham she’riy qolip, shuningdek, she’riy ohangdorlikni hosil qilish
masalalarini yuzaga keltiradi. Sharq mumtoz she’rlarini yapon tiliga tarjima qiluvchi tarjimon
oldida she’riy mazmunning asosini saqlab qolish, shu bilan birgalikda, yapon millati kitobxonlari
uchun tushunarli tarzdagi hissiy ifodani berish uchun maqgbul ekvivalent so‘z tanlash kabi
mas’uliyat yotadi. Ogahiy g‘azallarining ko‘p qismi lirik g‘azallar hisoblanib, unda shaklan
muhabbat mavzusi yoritilgan bo‘lsa ham, tub mohiyati ishqi ilohiy bo‘lib Allohning vasliga intiq
oshiq mavzusi yaqqol barq urib turadi. Ushbu maqolada Ogahiyning “ Bir bo‘sa ber” nomli
radifli yakpora g‘azalida “bo‘sa” so‘zining yapon tilidagi ekvivalenti shaklini tanlash usullari
tahlil etilishi asosida tarjima sifati masalalari tadqiq etiladi.

Ey yuzing shavqi tanimdin oldi jon, bir bo‘sa ber,
Vay labing zavqi ichimni qildi qon, bir bo‘sa ber.

Ushbu misrada ishtirok etgan “shavq” so‘zi arabcha so‘z bo‘lib, his-tuyg‘u, ehtiros; kuchli
orzu, havas, istak ma’nolarini ifoda etadi. Misraning qisqacha ma’nosi quyidagicha izohlash
mumkin “ Ey (Sening) yuzingni ko ‘rish istagi tanimdagi jonimni oldi, bir bo‘sa hadya etgin, vay
labing zavqi ( huzuri) ichimni qon ayladi bir bo‘sa hadya etgin”. Bir garashda ushbu misra bir
yigitning 0°‘z sevganiga murojaati sifatida ko‘rinadi. Ammo misraning tub mohiyati ishqi
ilohiyga bag‘ishlanganligi misralarda yor tavsifining ulug‘vorligida tasavvufiy ifodalarning keng
go‘llanilganligida yaqqol namoyon bo‘ladi. G‘azalning “bir bo‘sa ber” radifi orqali aynan ilohiy
ishq manzarasi, Buyuk haqqa yetish, Allohning visoliga intilish g‘oyasi olg‘a surilgan. “Bo‘sa”
fors tilidan olingan so‘z bo‘lib “o‘pich”, “muchchi” degan ma’nolarni ifodalaydi. She’riyatda
“bo‘sa” mehr-muhabbat, erkalash, o‘ta hurmat izhori sifatida namoyon bo‘ladi. Lekin o‘zbek
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mumtoz adabiyotining tasavvufiy g‘oyalar bilan sug‘orilgan g‘azallar tarkibida “bo‘sa”
tasavvufiy istiloh sifatida alohida ma’no ifodalaydi. “Bo‘sa” — tasavvufiy istiloh sifatida * solih
bandaning Allohdan lutf-u karam tilash” ma’nosini ifoda etadi. Tasavvufiy atamalar asosida
g‘azalning asl mazmuni, hissiyot jilvasi, shoirning nolasi ifoda etiladi. Tarjimada aynan mana
shu ma’noni saqlab qolish asosiy vazifa sanaladi. Aynigsa, dinlar farq qiladigan ikki mamlakat
uchun ham diniy falsafa, ham she’riy ohang va she’riy mazmunni tarjima matnida ifoda etish
dolzarb masalaki, agar tasavvufiy atamalarning alohida mazmuniga e’tibor berilmasa, asliyat
matniga butunlay teskari ma’no bo‘lgan ma’no anglashilib qolishi mumkin. “Bo‘sa” so‘zining
yapon tilida bir necha ekvivalent shakllari mavjud: “3— A (kisu)., ¥ (seppun)”. Tarjimada
ushbu ekvivalent so‘zlarning qaysi birida ham falsafiy ma’no, ham poetik joziba saqlab qolinishi
shu bilan birgalikda bunda asliyat matniga yaqinlik mavjudligini anglagan holda tanlov amalga
oshirilishi uchun so‘z orqali shu tilda so‘zlovchi xalgning tafakkurida qanday axborot
uzatmalarini hosil qilish jarayonini tahlil qilish talab etiladi.

“BZW) (seppun)” — yapon tilida “tHFDIE -« FR EICHSOELZ DT 5 Z &, EFOH
WL SL”  “mehr, muhabbat, o‘ta hurmat izhori sifatida boshqa odamning labiga yoki
qo‘liga labni tegizish” kabi ma’nolarni ifodalaydi.

LE, U7y s VoI nnoho T « LT LA~MEEENOEY R L
Too BARNIENTREITESDLEDIIL 20N HNLRWNITNAE L NERY FL4 T
T HINANNETLENILED ThDH, HIINLMOR LR s, #3XH
(2 X720 95 . (Akutava Ryoneske)

Ushbu misolda ishtirok etgan “#%¥) (seppun)”’ so‘zi “hurmat, ehtirom” ifodasi sifatida
qo‘llanilgan.

2. BYETIMFIIZHA DS TNDHHDROTLEIN? ZhlbdbTnD Y
DIRDTLEIN?]  HHWPLLFRDEEROFICREZIIH T DILIEDO RV DT
LH 2O & T HE BRI > T, ((Akutava Ryoneske)

2-misol tarkibida kelgan “#%% (seppun)” so‘zi “sevgi izhori” ma’nosida qo‘llanilgan. Yapon
adabiyotida “bo‘sa” hurmat, sevgi izhori ma’nosida qo‘llaniladi. Shu sababli Ogahiy g‘azalidagi
mavjud “bo‘sa” so‘zini shunday tarzda tarjima qilinsa, majoziy ishq ma’nosi shakllanib qoladi.
Shu sababli “bo‘sa ber” so‘zi qaysi ekvivalent so‘z bilan berilsa ham alohida izoh, nasriy bayon
talab etiladi. Bu shakllar alohida havola orqali berilib, o‘quvchi nigohida asliyatdagi tasvir
uyg‘unligiga monand ma’no ifodalashga xizmat qiladi.

Xulosa qilib aytganda, g‘azallar tarjima qilish jarayonida har bir so‘z ustida alohida ishlash
talab etiladi. Birinchidan, g‘azal ohangini tashkil etish; Ikkinchidan, so‘zning
asliyatga monand shaklda ifoda etish; Uchinchidan, g‘azaldagi hissiy bo‘yoqni saqlab qolish
bilan birgalikda g‘azaldagi falsafiy g‘oya saqlanib qolishi kerak.
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