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ADABIYOT DARSLARIDA INNOVATSION USULLARDAN FOYDALANISHNING
AHAMIYATI

Sattorova Feruza Nomonjonovna

Farg‘ona viloyati , Farg ‘ona tumani XTB ga
qarashli 26-umumiy o‘rta ta’lim maktabi
ona tili va adabiyoti fani o ‘qituvchisi
97-5577131

Annotatsiya: Mazkur maqolada adabiyot darslariga o‘quvchilarni qiziqtirishda innovatsion
usullardan foydalanish davr talabi ekanligi haqida so‘z yuritiladi.
Kalit so‘zlar: global ta’lim, xalqaro standart, konseptual yondashuv, uzluksiz ta’lim.

Bugungi kunda ta’lim oldida turgan eng muhim vazifalardan biri o‘quvchilarni mustaqil
fikrlay oladigan , kreativ g‘oyalar asosida o‘z fikrini aniq va ravshan ifodalab bera oladigan qilib
tarbiyalashdan iborat. Xususan, yoshlarda ijodiy tafakkur, ijjodiy izlanish, mavjud imkoniyatlardan
eng qulay va serunumini tanlay olish ko‘nikmalarini shakllantirish va rivojlantirish, ularni milliy
gadriyatlarimiz, udum va an’analarimiz ruhida tarbiyalashda o‘zbek adabiyoti fanining tutgan
o‘rni va imkoniyatlari benihoya kattadir. Bugun yurtimizda kichik bir sohadan tortib xalq turmushi
farovonligi uchun muhim bo‘lgan yo‘nalishlardagi o‘zgarishlar, islohotlar shiddat bilan amalga
oshirilayotirki, shu Vatanga qondosh har qanday millat kishisi bunday tarixiy o‘zgarishlarga
logayd garab turolmaydi. Davlatimiz rahbari istigboldagi taraqqiyotning kafolati ilm ahli va
ziyolilar faoliyati bilan chambarchas bog‘liq ekanini har bir uchrashuv, murojaatlarida ta’kidlab,
uning rivojlanishi, taraqqiy etishi uchun bir gancha garor va farmonlarni qabul qildi.Ta’lim va
o‘qitish sifatini baholashning xalgaro standartlarini joriy etish, ta’lim sohasidagi innovatsiya
yutuqglarini amaliyotga tatbiq etishning samarali mexanizmlari belgilab berildi. Bunday islohotlar,
ayniqsa yoshlarning maqgsadli harakatlariga rag‘bat berish barobarida o‘z kuchiga ishonishni
uyg‘otdi.

Bugun boshga sohalar qatorida adabiy ta’limda uzoq yillar samara bergan metod va usullar,
an’anaviy yondashuvlarni saglagan yoki rivojlantirgan holda global ta’lim metodlaridan milliy
strategik magsadlarimizga moslarini tanlab, ularni bosqichma-bosqich joriy qilish orqali adabiyot
o‘qitish metodikasini yangi taraqqiyot bosqichiga olib chiqish vaqti keldi. Professor S.Matjonning

«Kitob o‘qishni bilasizmi? » nomli kitobida kitobxonlik madaniyati haqida so‘z yuritiladi:«Siz
darsliklardan hayot va uning qonuniyatlari haqidagi bilimlar bilan tanishasiz, ulami aql kuchi bilan
qabul qilasiz,xotirangizda qayd etasiz.Ammo bu bilim va xulosalar hissiyotingizga zarracha ta ’sir
ko ‘rsatmaydi. Badiiy asarni o ‘qiganda sizdagi bu «loqaydlik» faol munosabatga almashinadi.
Qalbingiz cheksiz shodlikka chulg ‘anadi - ruhlanasiz, g‘azablanasiz, iztirob chekasiz.Chunki
galb dardi tufayli yaratilgan, dard esa suhbatdoshni befarq qoldirmaydi”.

Hozirgi davrda sodir bo‘layotgan innavatsion jarayonlarda ta’lim tizimi oldidagi muammolarni
hal etish uchun yangi axborotni o‘zlashtirish va o‘zlashtirilgan bilimlarni o‘zlari tomonidan
baxolashga qodir, mustaqil va erkin fikrlaydigan o‘quvchilar kerak . Shuning uchun ham,
muassasalarning o‘quv- tarbiyaviy jarayonida zamonaviy o‘qitish uslublari-interfaol uslublar,
innavatsion texnologiyalarning o‘rni va ahamiyati beqiyosdir. Bugungi kunda adabiyot fanini
o‘qitishning juda ko‘p usullari mavjud. Bu usullardan o‘quvchilarning yoshi, psixologik
xususiyatlari, bilim darajasiga qarab foydalanish mumkin.5-6-7-sinflarda “Aqliy hujum”,
”Kichik guruhlarda ishlash”, ”Sinkveyn” “B.B.B” usuli, "Menga oxirgi so‘zni bering”,
”Test” usullaridan foydalanish yuqori samara beradi. Yuqori sinflarda ushbu usullar bilan birga
“Tanqidiy tafakkur”, ”Debatlar”, "Nuqtai nazaring bo‘lsin”, ”Har kim har kimga o‘rgatadi”,

Nexadpn | 2020 7-Kuem TourkeHT



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 23-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

”Kubiklar”, “Insert” usullaridan o‘rinli foyadalanish dars sifatining yuqori bo‘lishi bilan birga,
o‘quvchining shaxs sifatida shakllanishida, har qanday sharoitda ham o‘z nuqtai nazariga ega
bo‘lgan, erkin fikrlovchi inson bo‘lishida katta yordam beradi. Bugungi o‘quvchi dunyoqarashi,
fikrlashi, vogelikka munosabati nuqtayi nazari kechagidan farq qiladi. Tezkor axborot almashish
zamonida, virtual olamda ulg‘ayayotgan o‘quvchi bugun adabiy ta’limning qolipga solingan,
stereotip fikrlar, hokim qarashlar, o‘zlariga tanish ma’lumotlarni qayta bayon qilib berishdek
eskicha, qolipga solingan yondashuvlari bilan murosa qilolmaydi. Agar adabiyot o‘quvchilar
tasavvurida ularning hayotiy ehtiyojlari o‘laroq tasavvur hosil qilmas ekan, u zerikarli va quruq
g‘oyalar majmui bo‘lib qolaveradi. Holbuki, bugun umumiy o‘rta ta’lim tizimidagi adabiyot
darslari aksar holatlarda o‘quvchining hayotiy ehtiyojini qondirish, uni hayotga tayyorlash, o‘z
tafakkuri, tasavvuri, didi, saviyasi, umuman, ma’naviy qarashlarini yuksaltirish emas, balki oliy
ta’lim muassasalariga kirish uchun bo‘ladigan test sinovlariga tayyorgarlik nuqtai nazaridan
o‘qitilayotgani hech kimga sir emas. Modomiki, bugungi murakkab globallashuv sharoitida
ma’naviyatimizni izdan chiqarish magsadida xorijdan o‘zanini yo‘qotgan, selday oqib kelayotgan
zararli g‘oyalarga qarshi faqat milliy badiiy adabiyotgina immunitet hosil gila olishi mumkin
ekan, shuning uchun bolada adabiyotga muhabbatni juda erta yoshdan singdirish lozim.

Adabiyot o‘quvchilarni hayotga tayyorlashi jihatidan o‘zga fanlardan tubdan farq qilgani uchun
fan sifatida emas, balki shaxsni shakllantirishdan iborat vazifasining birlamchi omil ekanligini
dalillovchi konseptual yondashuvlar asosida o‘rgatilishi lozim.Dars o‘qituvchining ilmiy va
ilmiy- pedagogik mahoratini belgilovchi asosiy mezondir.Bir soatlik dars mashg‘ulotlarini yirik
san’at asariga qiyoslashning mohiyati ham shunda.interfaol usullar umumiy o‘rta ta’limdagi
adabiyot darslarini yangi o‘zanga burishda, ham shakl, ham mazmun jihatidan yuqori bosqichga
olib chigishda o ‘ziga xos manba bo‘lib xizmat qiladi.Adabiy ta’limni tubdan yangilashda uning
milliy-tarixiy ildizi,milliy qadriyatlar va estetik asoslarga tayanish lozim.

Foydalanilgan adabiyotlar:

1. K.Usmonova.”Adabiy ta’limda ilg‘or pedagogik texnologiyalar”,Toshkent-2004.
2. ”Umumiy o‘rta ta’limning milliy o‘quv dasturi,(o*qitish met-si), Toshkent-2020.
3. M.Ochilov,”Yangi pedagogik texnologiya”qarshi,”Nasaf’-2000-yil.
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RUS TILINI O‘QITISHDA ZAMONAVIY TEXNOLOGIYALARDAN SAMARALI
FOYDALANISH.

Begmuradova Gulnoraxon Xalimjonovna

Andijon viloyati , Oltinko‘l tumani

Xalq ta’limi bo‘limiga qarashli

43- umumta’lim maktabining rus tili fani o ‘qituvchisi

Annotatsiya: rus tilining bilim qiymati nihoyatda yuqori: rus tili darslari davomida fikrlash
shakllanadi, mehr-muhabbat hissi ko‘tariladi, sababi rus tili o‘zgacha jozibaga egadir. Til orqali
umuminsoniy qadriyatlarni anglashimiz mumkin, til yordamida bolaning intellektual rivojlanishi,
boshqga barcha o‘quv intizomlari ham oshib boradi. Til o‘rganish orqali ifoda etilgan jamiyatning
insonparvarligi, bilim doirasini kengaytirish, intellektual darajani ko‘tarish istagidan iborat.

Kalit so‘zlar: innovatsion texnika, didaktik o‘yin, innovatsion ta’lim

Innovatsiya texnologiyalar va interaktiv metodlar rus tilini o‘qitish jarayoni osonlashtiradi va
samarali ta’limni tashkil etishda katta hissa qo‘shadi. O‘qituvchi dars o‘tish davomida pedagogik
texnologiyalarga tayanadi. Sababi pedagogik texnologiyalar o‘quvchilarga sifatli ta’lim olishni
ta’minlaydi. Pedagogik texnologiyaning xususiyatlari: mantiq, avvalo, faollikni ta’kidlaydigan
o‘quv uslubida ifodalanadi. O‘quvchilar dars davomida nafaqat hamkorlikda, balki birgalikda
ishlashni nazarda tutamiz maqolaning tub negizida.

Noan’anaviy tarzda tashkil etilgan dars; bunday tayyorgarlikni rivojlantirish va tanlashda
o‘qituvchiga - o‘quv jarayonining tashkilotchisi va magsadlarni ochib berishga yordam beradigan
vositalar shu bilan birga, o‘quvchilarning qiziqishini uyg‘otish va barqaror ijobiy motiv yaratishda
noan’anaviy darslarning ishtiroki katta ahamiyat kasb etadi. O°ziga xos innovatsion o‘qitishda
o‘quv-bilish faoliyatining xususiyati bu o‘quvchilarni jalb qilish uchun sharoit yaratadigan
bilimlarni egallash turi faqat faoliyat uchun.

1) bilim olishning turli manbalaridan foydalanish (innovatsion vizualizatsiya)

(“shaffof” assotsiativ diapazonga ega bo‘lgan matnlar);

2) ta’lim faoliyati turi (kuzatish va amaliy harakatlar ustunlik giladi o‘quvchini tinglash,
tushuntirish yoki uning hamrohi);

3) bilish jarayonining mantiqi (induksiya deduksiyaga hamroh bo‘ladi);

4) kreativ mexanizmlariga asoslanib, bilish jarayoni psixologiyasini hisobga olish, faollik
(sintez orqali tahlil, assotsiativ va evristik, hissiy aloqalar). Innovatsion o‘rganish usulini
chaqirish sintetik (yoki ko‘p o‘lchovli), chunki u bir vaqtning o‘zida ikki yondashuv sifatida
namoyon bo‘ladi.

O‘quv-bilish faoliyatini tashkil etish va lingvistikani tashkil etish usuli tarkib faoliyat
strukturasini amaliy anglash usulidir, ijobiy ta’limda esa motivatsiyasini vaqtincha shakllantirish
va tarjima usuli qo‘llaniladi.

Foydalanilgan adabiyotlar ro‘yxati:
1. B.H. MycaroB. Pycckuii s3p1k. Mopdemuke Mocksa 2010
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CIIOCOBBI OBPA30BAHMS CJIOB HA PYCCKOM H Y3BEKCKOM A3bBIKAX

Omasconosa Xyppuam
Yuumens pycckozo azvika u numepamypuel oouweodpaszosamenvnoi
uikonwvt Ne 34 Kowkonupckozo paiiona, Xope3mckou odonacmu.

AnHoranusi: Ctarhsi IOCBSIICHA CIIOBOOOPA30BAHUIO U €TO THUIIAM B y30€KCKOM U PYCCKOM
SI3BIKAX WM3/aeTCs Ha y30eKCKOM si3bike. CIIOBO M CI0BOOOpa30oBaHHME B Y30€KCKOM U PYCCKOM
A3bIKAX B CTAaThe JaHbI MOAPOOHBIE OOBSICHEHHS] METOMOB M TOAPOOHO MPOWLTIOCTPUPOBAHBI
pUMepamu.

KiroueBble cjioBa: cioBooOpa3zoBaHue, MOP(POIOTHUECKUN METOJ, CHHTAKCUYECKHIH METO/I,
METOJ] COKpallleHus1, Tpeodpa3oBaHe, METO/.

[Ipu co3maHuM HOBBIX CIIOB Ha OCHOBE BHYTPEHHHMX BO3MOMKHOCTEH Ka)IIOTO sI3bIKa, IIpe-
KJIE YeM OTOT S3bIK J00aBiieHHe HOBOTO Cy(d(dHKca K CyIMIECTBYIOIIEMY CJIOBY WJIH CIOCOO
no0aBieHHs cIoBa o4eHb BakHbl. (Co37aHME CIOBa O3HAYAaeT CO3/IaHHE HOBOI'O CIIOBA C HOBBIM
3HaYeHueM. B mporecce cnoBooOpazoBaHus B Y30€KCKOM S3bIKE K CJIOBY A00aBisieTcs OIpe-
NieNeHHbIN cy(dUKC U B pe3ynbTare U3MEHSeTCs JIKCHUECKOe 3HaYeHHE ITOr0 CJIOBa CO3J1aeTCs
HOBOE HCKYCCTBEHHOE cJ0BO. IlomyumBiieecsi HCKYCCTBEHHOE CJIOBO JIOTIOJIHUTENBHO CTaHO-
BUTCS JIpyroii Tpymnmnoi cioB. Hampumep, €ciii CIIOBO «IBETOK» SBISETCS CYIIECTBUTEIbHBIM,

Kornma k atomy cioBy mobaBisiercs raroi la, obpasyercs miaron gulla, u 310 CIIOBO SIBIISI-
€TCsI CYIIECTBUTEIILHBIM TIEPEXOANT OT (pa3bl K miaromy. CIIOBO por CTaHOBHTCS POTOM, KOT/Ia
nobasnsercs cyppukc W B ITOM Ciydae TOXKE MPOMCXOAUT CMEHa Kareropuil. To ecTh CIOBO
pOr - 3TO JIOIIa/Ib €CJIU K HeMy J00aBiseTcs ppaza, To CIOBO 100aBIsSETCS K MpUIaraTeIbHOMY
ctaHoBuTcss Ho OBIBAIOT TakKe CiIydau, KOTJAa TPYIIa CJIOB HE MEHSETCS pu 100aBieHuu cyd-
¢ukcoB ectb. Hampumep, ecnu Bbl qo6aBute cypdukc -chi Kk ClI0By IIBETOK, 00pa3yeTcs CIOBO
¢dopuct. B 3TOM citydae jpaxke eciu K CIoBY J0OaBISIETCS] HOBBIN CIIOBOOOPA30BaATENBHBIN Cy(h-
¢uxkc, ero kareropusi He MeHsiercs. HoBwie cioBa OH co3maercst IByMsl Pa3HBIMH CIIOCOOAMHU:
1) Kaxapiii sI3pIK OCHOBAaH Ha CBOMX COOCTBEHHBIX BHYTPEHHHMX BO3MOXKHOCTSX (T.€. TJE Mpe-
YCMOTPEHHI JIonoyiHeHHs1); 2) Ha ocHOBe CJI0B M3 APYTHX S3BIKOB. Y30EKCKUIA

Ecth 3 cnocoba cocTaBUTh CIIOBA Ha SI3BIKE:

1) Mop¢onoruueckuit MeTos

2) CuHTaKCUYECKUN METO]T

3) Meton cokpaiieHus

Yro Takoe Mopdonoruueckuiit Meron? DTOT METOJI TAK)KE Ha3bIBAaeTCs MeTOA0M adpuKcaluu u
OH BBIIIE CO3ACTCS MyTeM J00aBIEHUS CIOBOOOPa3yrOMX cyPpPUKCOB, KaK YK€ YIIOMUHAIIOCH.
Hanpuwmep, gul + li = rymaun. ['ynb + 9u = rynsuu ryip + 30p = ryap30p. CHHTAKCHYECKUN METOJ
WJIM METOJ] KOMITO3UIIMU. DTOT METOJI IBOSIKUN WM OoJblie clioB. Hampumep, MUHIaIb-THIKBA =
MuHAadb benbiit + nTuna = nedexap JeB + cepie = JeB
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3HAYEHUE U3YUYEHHUSA PYCCKOM JIUTEPATYPBI B HAIIMOHAJIBHOM IIKOJIE

Paxmonosa Oounaxon Cauodrconosna
YUUmMETbHUUA PYCCKO20 A3bIKA U JIUMEPAmypbl
wkonwvt 19 Kysunckozo paitona, @epzanckou oonacmu.

AHHOTANUsA: 3HAYCHUE HU3YUYCHUS XYJI0KECTBEHHOU JUTeparyphl. LIeHHOCTh pycckoil juTe-
parypbl. O0oranieHre 0Opa3HOTr0 MBIIUICHUS. U Pa3BUTHE MMO3HABATENBHBIX CIIOCOOHOCTEH y4a-
HIMXCS NIPU U3YUYEHUU PYCCKOM JIMTEpPATYpHI.

KuroueBble cjioBa: pedeBoil Marepual, TUIIMYHBIA 00pa3, 00IIeueI0OBeYeCKUe OTHOIICHHSI.

XyIO)KECTBEHHAsl JINTepaTypa - 3TO OCOOBI BUA MCKYCCTBa, 3TO CIOBECHO — OOpasHoe,
UJIEHHO — HYMOIIMOHAIBHOE 0000IIeHUE )KU3HU. XyT0KECTBEHHOE TPOU3BEICHUE — CIIOKHBINA aKT
OTpakeHHUs JIeHCTBUTENbHOCTU. OTpaxkass NeHCTBUTENIBHOCT, XYyIOKECTBEHHOE MPOU3BEICHUE
naét HaMm 3HaHus o Hei. [loaTomy, BocmpHHHMMAas Xy/IO)KECTBEHHOE IPOU3BEICHHE, YUTATElb
OJTHOBPEMEHHO M PACIIMPSET CBOU 3HAHMS 00 M300paxEHHOM JIEWCTBUTEIIBHOCTH, U 00OTaIaeT
CBOM HPABCTBEHHO - 3MOLMOHAJIBHBIM MHUpP, KOTOPHIA CTAaHOBUTCS KOHT€HHUAJIBHBIM 3TOMY K€
MUpPY XyHOXKHUKA. KpuTepHil OlleHKH XyJOKECTBEHHBIX SBJIEHUNA — 3TO MPEKIAE BCETO BbIPAXKEH-
Hasi B HUX KOHILICTIIIMSI YEJIOBEUYECKON JTMYHOCTH, C HEIO CBSI3aHO BCE: U XapakTep KOHMIMKTOB,
U pa3BUTHE CIOKETa, W, MOXallyi, Bcs cuctema obpazHocTu. KoHuenius yenoBeka — 3TO TOT
LEHTP, OTKYJa UCXOAAT U KyAa CXOIATCS BCE COCTABHBIE AJIEMEHTHI IIpou3BeaeHus. UTo xe mo-
3HAET B PYCCKOM nHUTEepaTrype y30€KCKUI YUEHHUK, JOMOJIHUTENIbHO K TeM 3HAaHUSM, KOTOPbIE OH
npuoOperaeTt, u3ydast pogHyto nuteparypy. [Ipexae Bcero yuammecs y30€KCKOW IIKOIBI IPU U3-
YUYEHUU PYCCKOW JIUTEPATyphl MO3HAIOT TUI PYCCKOI'O HAIIMOHAJIBHOTO XapaKTepa, UICTOPUYECKUE
ocoOeHHOCTH ero (HOPMHUPOBAHUS, HAITMOHAIBHOE M OOIIEYEIIOBEYECKOE CONEPIKAHUE €ro HC-
KaHUH, TPaAULMK U AUHAMUKY 3TUX MCKaHMi. HamoMHuM B cambIX OOIIMX yepTax KOHUEHIUIO
yeJoBeKa y pycckux nucaresned 19 Beka. Uenosek B xymoxecTBeHHOM mupe [lymkuna: B poma-
Hax, Hanpumep, «EBrennii Onernn» u «KanutaHckas T0U4Ka» YEJIOBEK BBICTYIAET KaK COLIMAIIb-
HO JETEPMUHHUPOBAHHOE CYIIECTBO, HO B HEM €CTh €CTECTBEHHBIE Kaue€CTBa, KOTOPHIE CO3JAOT
CHOCOOHOCTh K COIPOTHUBICHUIO JeryMaHu3upyrouemy BausHuio cpensl (Tarbsna, [punéB...).
Uenosek y ['orosis moaHOCTBIO OTHAETCS BO BIACTH COLIMATIBHOW CPEIlbl, - IEPCOHAKU — HEOO-
xontutenu. Y JIepMOHTOBa « 4ENIOBEKY Ul ITOJHOTO PACKPBITHS €0 AYXOBHBIX BO3MOXHOCTEN
HeoOxonumo obmectBerHHoe monpuiey. Y JILH. Toncroro uenoBek OTIENBbHO HE CYLIECTBYET,
«OH BKJIIOYEH B CHCTEMY OOIEHAPOIHBIX, OOIIEUETOBEUECKUX OTHOIICHHID.

Tak pycckas nureparypa 19 Beka oboraiiaer 3HaHUS y4allluXcs O TOM, KaKUM ObLT YeJIOBEK,
KaK HCTOpHUSl TOTOBWJIA €r0 K MPHUHIATHIO OOIIecTBa COIMalIbHOM crpaBeanuBocTH. [lozHaércs
IpU U3yYEHHHM PYCCKOW JINTEpaTypbl MArMCTPaIbHOE JBUKEHHE HCTOPUH, IMPOLECC OTKPBITUS
e€ 3aKOHOB PYCCKUX XyTOXXKHUKaMU cjoBa. OTKPHIBAETCS MECTO MOCIETHUX B 0CBOOOAUTEIHHON
00prOe pyccKOro Hapoaa — TeM CaMbIM OCO3HAETCS OFHA M3 BaKHEHIIHMX 4YepT pyccxoﬁ uTe-
paTtypsl Kak JUTEpaTypbl MUPOBOIroO 3HaueHus. M3yueHnue pycckoit TIATEPATY Pl JAET ydalumces
3HaHUS 0COOCHHOCTEN JKU3HU PYCCKOTo Hapoaa. M 3Ta u3Hb MpeacTaéT B CBOEH LEIOCTHOCTH,
a He OTAETBHBIMH, HE3aBUCUMBIMHU JIPYT OT Jpyra cTopoHamu. JIokanbpHBIE, Ka3aJ10Ch OBl TOJBKO
pycCKue, KapTHHBI )KU3HH MPHOOPETAIOT 00IIeueIoBeYecKoe 3HaueHue. M y4eHnK npruoomaeTcs
4yepe3 pYCCKYIo JIUTEepaTypy K OCO3HAHUIO OOIEYEIOBEYECKOro B UCKycCTBE. Tak OH HaYMHAET
OCO3HaBaTh JMUAJEKTUKY IYIIU YeJIOBEKa M MPH ITOM 3HAHHS MEpexoasT B yOexaeHus. Yepes
PYCCKYIO JTUTEpaTypy CO3MaETCs y yUalMXCs MPEICTaBICHUE O HOBOM ISl HUX XYI0XKECTBEHHON
CUCTeMe M300paKeHUs >KU3HH, MPEICTaBICHHE O JUHAMUKE pealucTudeckon aureparypsl Poc-
cuu u 3anazga. Mzydyenue pycckoil 1urepaTypsl NPUBOAUT yUALIUXCS K 3HAKOMCTBY € JJUYHOCTBIO
aBTOpa, T.€. YENOBEKA, Ybs KM3Hb MOYYHUTENbHA AJIA 4YUTaTess JII000H HalMoHadbHOCTU. Tak
3HAHUS CTAHOBATCS UCTOYHUKOM BOocHUTaHus. FIMEHHO B Xy 0KECTBEHHOM IIPOU3BEIEHUU OCO3-
Ha€TCs PYCCKUH S3bIK B CBOMX KOMMYHHKATHUBHBIX (YHKLHUSX, B CBOEH XHU3HEHHOH J0CTOBEp-
HOCTH. /locTHraeTcss He TOJIbKO MCTUHHOE MOHMMAHUE PEYEBOr0 MaTepuaja, HO U MPaBUIIbHOE
N0JIb30BaHNE UM. TeM caMbIM pa3BHUBAETCsl PYCCKOE S3BbIKOBOE MbILUIEHUE yyaiiuxcs.3yqas

Hcnonp3oBaHHas nuTeparypa:

1. O. . Hukudopona. Bocrpustre xyaoxecTBEeHHON UTeparypsl B mkone. M. 1979.

2. I. W. benenpkuii. Bociutanue ucKyccTBoM, XK. «JIluteparypa B mkosue».1986.

3. M. A. 3anpauHep. «XynoxkecTBeHHas auteparypa 19 Beka». TamkeHT « YKuTyBUm» .1987.
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XO3UPI' XUTON TUWINJA OTJIAPHUHI TAKPOP OPKAJIU SICAJTUILIN
XAKHIA

HOcynoea Xunona Cavoynna Kusu

Towkenm Ooasnam wiapKUIyHOCIUK YHUGEPCUMEmU
Xumontwynocnuk paxynomemu

Xumoit ¢punonozusacu xkaghedopacu yxumyeuucu
Ten.:+998909250207, e-mail: Hilola_7893@mail.ru

AHHOTanusi: Ma3Kyp Makoiazaa X03Upru XUTON TUIUAA OTIAPHUHT TaKpOp OPKaIH SCAJIHILL
7 3 L3 LIS b
XycycusTIap Kypub unkuirad. Xycycas, OTaapHUHT yuTta mozienu ‘AA’, ‘AABB’, ‘AAB’ raxyun
KWJIMHTaH Ba MaB3y F03aCHaH TETHIILIIN XyJlocajaap OepuiraH.
KamuT cy3map: Takpop, peayIuiukanus, Mojaeib, cy3, mopdema, cy3 Kymuii, ueporiud,
cybdukc.

2% <e

“Penyrumkanys’ TEPMUHU “Takpopiail’, “UKKA Mapra KaiTapuil’ MabHOCHUHU aHIIaTagd |
3
€NyIUIMKATUB CYy3 XOCWJI KWJIMII YCYJIM XUcOOmaHamu °. Pedyniukamue c)y3 TEpPMUHU allHU
0. 2. Peoy P

CY3HHU TaKpop XojJa KyJuiam OWJaH Ty3WJITaH cy3ra HucOaTaH aitunaan’. XuTod THIUAATUA OT

TYpKyMHra ouJ cysnapiaa peaymiukanusHuar ‘AA’, ‘AABB’, ‘AAB’ monemiapu MaBxya.
maapuune ‘AA’ pedynauxamug mooenu: H KapUHJOIIYWINK aTamMaJapuHu udo-
o AA’ peo 0 Oy acocaH Ka 0 aramaia 0

JamyBUM cy3napra xoc: @t “ora”, 1835 “oma”,  4H4H “oma”, GKUK “cumrun”, AR
“kaiinora”, YY%% “kaiimona”, fH{H “amaxu” (oramuur akacu), HUH “amaku” (OTaHMHT

ykacu), 4r4r “onoku”,  Whly “Gyu” Ba Gomkanap.

bup OYFruHIM OTIIApPHUHT aKCapHUsTH peayIUIMKanusHUHT ‘AA’ Monenura sra. bynnaii otmap-
HUHT Ky XUco0 cy3u Basudacuaa KyulaHWIaam Ba “xap”, “xap 6up” MabHOCHHH Oepaau: K
K “xap xyru”, HH “xap xynn”, A A “xap oit”, H4 “xap #nn”, PAFA “xap 6up xomanma”,
[X [X “xap 6up paiion”, “xap Oup nasyiar”. Mucon TapuKacua KyHuIaruiapHy KeJITHPHULIT
MYMKHH:

ANNEENAZ RS H A IA 55 “Xap 6up omam atpod-MyXUTHE XUMOS KMJIUIIA 3apyp’ .

PR—AN NEH /N0 5 “Cus xap 6up vimga S5XTHETKOP OYJIMIIMHIU3 Kepak .

Ornapuunr ‘AABB’ pexyniukarus monenn. ‘AABB’ peaymiukaruB Mojenu acocuja
XOCWJI OynraH cy3nap KYINIMK MabHOCHHU H(ponanad, Ma3MyHHH YMyMIJIAIITHPHINTA XU3Mat
xunamm: W IL7K7K “Tor Ba mapénap”, WUAR M “mamon Ba émrupmap”, K27 P “xap 6up
omna”, “xap oup yii’, HHIEFE “axnonnap”. Macanan:

BT B ZIZ A TS H R 53T “Y Xed KadoH 3 MabCyIMATHHY SCIaH YMKapMaiiu’”.

KX E Bk E XK 2. “Xap 6up ouna yHra yitunu Tuknad onumura épaam 6epan’ b,

Otaapaunr ‘AAB’ penymuiukaruB moaenau. by monens xutoit Twin I[lekuH quaneKTUHUHT
OF3aKd HyTKMra xoc. Macanman: BEH “kycak xypru”, BEWN“kupos”, & & k“6yrupcok”
(3oropa yHuJaH OyF/a MUIIUPWITAH HOH) Ba OomKanap. Yoy MOAENIb SHTU CY3 XOCHJI KHJIHII
yUyH XU3MaT KUJIaIH.

XWTOl THIHMIA OTJIapia peayIuIMKalus KaMm ydpaidan. By xoamca, acocaH, OONaHMHT OF3aKH
THJIUTa, ITYHUHTICK, HYTKHUHT SMOIIMOHAUTUTUHH KYpCaTUIll Y9yH Kyiianaau. bynna penyrm-
KaTWB OT OMpiiaMy¥l OTHHHI MabHOCH Ba (yHKIHMsACUTa dra Oynaau. MacajaH: XUTOW THIHIArd
' “Oncksur”, “xexc” cy3u Gonanunr orzaku HyTkuaa B 1 kypunummra sra. Taxammnap HaTmk-
Jacuja OT Cy3 TypKyYMHra JJOMp CY3JIAPHHUHT TYPTTa peIyIUIMKaTUB Mojaenu aHukinanau. Hlymap-
naH Oup OYFuHIM omnapHUHT ‘AA’, ukku OYruHiu omnapHUHT ‘AABB’ Monennapu maxcynaop,
UKKU OyFuHIM oTinapHUHT ‘AAB’, ‘ABB’ Mopennapu Maxcymnuop sMaciuru aHukiaanaua. Otiap-

! Asuzos O. Tummynocnukka kupui. — T.:Ykutysun, 1989. — B. 26.

2 Xowues A THIIIYHOCTHK TePMUHITAPUHKHT H30XmH TyFati. — T.: Y30ekncTon Mumiii surmkonemsicy, 2002, — B.
101.

3 Kypcarmnran acap. — b. 102.

C ). SERBURBGETEE. - JEat, 20034F. - T 88.

S B SERIBURDGE . — JEAT, 20034F. - T 89.

o Wil SEAIBURDGR . — JEAT, 20034E. - BT 90.

TR SRABCDGE . — JEAT, 20034E. - BT 91

8 Zhang Jin. Xiandai hanyu. — Shanghai, 1984. — 7(115.
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HUHT ‘AA’ MOJIenu acocaH KapWHAOIIYMIMK aramaiapuHu uonanyBuu cysnapra oun. ‘AAB’
Mojienu Oyitnya sicanran cy3nap “Kymimk” MabHOCHHHU Udoaanad, Ma3MyHHH YMYMIIAIITUPHILTA
xu3Mar Kunaan. ‘AA’ mozenura sra OYiraH ot cy3 TypKyMHUTa OWJ CY3JapHUHT KYNH Xuco0
cy3u Bazudacuaa KyJuiaHaau Ba “xap”, “Xap Oup” mabHOCHHH Oepanu. PemxyrmukaTtuB ot ramia
acocaH sra €ku TYIaupyBud Bazudacuaa kenaau. Xucobiaapra Kypa, oTaap KaMu pelyIinKaTHB
cy3napHUHT 6%uHU TamKkui 3Ttagu. Memuil cy3 Typkymiaapu opacuaa oTiapia peayIuIMKanus

KEHI' KYJIJIAHAJIH.

doliganaHunran agaduérnap pyuxaru:

1. T'openos B. Jlexcukonorus kutaiickoro sizbika. — M.: Ilpocemenue, 1984. — 321 c.

2. ®ponosa O. CnoBooOpa3zoBaHNE B TEPMUHOJIOTUYECKOMN JIEKCUKE COBPEMEHHOTO KUTaKWCKO-
ro s3pika. — H., 1981. — 132 c.

3. XamatoBa A. CnoBooOpa3oBaHHe COBPEMEHHOTO KUTalWCKOTO s3bika. — M.: Mypaseit, 2003.
- 223 c.

4. Xamumona C. X03Upru XUTOW TWINWAA peayrnkanus. apduxcanus Ba kKoHBepcus. — 1.,
2020. — 328 ©.

5. Xammumona C. Hocuposa C. Xutoit Tunu rpammarukacu. — T.: Jahon Press, 2012. — 150 6.

6. WX SEHTEARDGETE. — b5, 20034,

7. Zhang Jin. Xiandai hanyu. — Shanghai, 1984
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O‘QUVCHILARDA BADIIY MATNNI TUSHUNISH VA TAHLIL QILA OLISH
KO‘NIKMALARINI RIVOJLANTIRISH

Allayarova Gulchehra Sabirbayevna.
Xorazm viloyati Urganch tumani
23-sonli umumiy o‘rta ta’lim maktabi
ona tili va adabiyot fani o‘qituvchisi.

Annotatsiya:Ushbu maqola o‘quvchilarda matnni  tushunish va tahlil qila olish
ko‘nikmalarini rivojlanitirish magsadida dars jarayonida qo‘llash uchun zarur bo‘lgan bir
nech usullar keltirilgan.

Kalit so‘zlar: insonni anglash, milliy qadriyatlar, zamonaviy manqurt.

Ta’lim berish jarayonida o‘quvchini mantiqiy fitkrlashga o‘rgatish ta’limning sama-
radorligini ta’minlovchi muhim omillardan biri bo‘lib sanaladi.

Ta’lim jarayonida o‘quvchilarni mantqiy fikrlashga, o‘z fikrini mantiqiy izchillikda bayon
qilishga, o‘zgalar nutqini eshitish orqali anglay olish kabi ko‘nikmalarr shakllantiriladi.
Buning uchun bolaning nutqini rivojlantirish, uning lug‘at doirasini muntazam ravishda
boyitib borish asosiy vazifa hisoblanadi. Adabiyot darslarida badiiy asar matnini tahlil qilish
jarayonlarida turli xil metodlardan foydalanish lozim. 9-sinf adabiyot darsida “Chingiz
Aytmatovning “Asrga tatigulik kun” asarini o‘rganish” mavzusini o‘ganish jarayoni bilan
tanishtirib o‘tamiz.

Dars davomida o‘quvchilardan Erkin fikr bildira olish mahoratini namoyish etish ,
faollik, 1jodkorlik, kerakli xulosa chigara bilish va eng muhimi, insonni tushunish va uning
ruhiyatini anglash ko‘nikmalari kutiladi.

Darsni adibning quyidagi fikrini kun hikmati sifatida kiritish maqgsadga muvofiq
hisoblanadi: Hech kim o‘-0zidan  yozuvchi bo‘lib qolmaydi: yillar sabog‘i, qilingan
mehnat, badiiy adabiyotga bo‘lgan qizigish va e’tigod orqali bunga erishish mumkin(
Chingiz Aytmatov). Adabiyot darslarida asarni o‘rganishdan oldin unga aynan shu nom
nima uchun olinganligi xususida to‘xtalishning o‘zi ham o‘quvchilarda matnni tushunish va
uni anglab olishga katta yordam beradi. Chunki asar nomi- o‘rganishning asosi. “Asrga
tatigulik kun” asarining nomlanishidagi ramziylikning idrok qilinishi asarni tushunish uchun
dastlabki qadam hisobanadi. Chingiz Aytmatovning birinchi romani “Asrga tatigulik kun” (
Dastlab “Asrni qaritgan kun” sifatida) deb atalgan. Nima uchun?

O‘quvchilarga ushbu savolning o‘ziyoq asarni tushunish uchun ochilgan daricha hisoblanadi.
Bundan tashgari dars jarayonida bir gancha usullarni keltirib o‘tamiz.

Intellektual zarba:

Ch. Aytmatov kim, uning ijodiga xos qaysi asarni bilasiz? O‘rganilajak asarni mukammal
o‘zlashtirish uchun uni yozgan odamning shaxsini bilish katta ahamiyatga ega. Adibning
otasi hukumat idoralarida mas’ul vazifalarda ishlaganiga qaramay, qatag‘on qurboni bo‘lgani,
«odamlarni, hayotni g‘oyat yaxshi bilgan, chin yurakdan yaxshi ko‘rgan»i, bu ulug® insonning
bolalarni sevishi, ularni tushunishi, ardoqlashi va ayashga intilishiga e’tibor qaratilsa, o‘quvchilarda
adib shaxsiga mehr uyg‘onadi.

Asar timsollari ustida ishlash:

Bo ‘ronli Edigey- siyosatdan tamomila chetda turuvchi, bunday muammolar hal gilinadigan
joylardan minglab chaqirim yiroqda umr kechiruvchi kamtargina odam ham aslida siyosatning
ta’siridan xoli bo‘lolmasligini juda ishonarli aks ettirgan. Edigey kechagi kunini unutmagan,
bobolar amal qilgan yuksak udumlar asosida yashashga o‘zida kuch topa oladigan chin
insondir

Sobitjon- ezgu insoniy tuyg‘ulardan mahrum, odamning ko‘nglini his etmaydigan,
bobolar qo‘llagan udumlarni mensimaydigan, o‘zini uning qonuniyatlarini tushunadigan ziyoli
hisoblaydigan Sobitjon Manqurtning zamonaviy va xavfli nusxasi.

Kichik guruhlardaishlash:dars savol-javob usulda olib borilishi €’lon qilinib, sinf o‘quvchilari
“Mehr”, “Ogqibat” va “Burch” guruhlariga bo‘linadi. “Asrga tatigulik kun” asari yuzasidan
“Qaynoq kartoshka” usulidan foydalanib, tezkor savol-javoblar o‘tkaziladi. Bu usulda sinf
o‘quvchilarining barchasi ishtirok etishlri mumkin. Kartoshkani qo‘lda uzoq tutmagan holda
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adib hayoti vaijodi yuzasidan berilgan savolga qisqa, lo‘nda va tezkorlik bilan javob beriladi.

“Matn muharriri” usuli: bunda asardan keltirilgan parchani o‘qib berish va o‘quvchilar
fikrlarini tinglash, zarur bo‘lsa to‘ldirib borish topshiriladi.

“Mehr” guruhiga:

..U g‘alati-g‘alati gaplarni ayta boshladi: mahrumni uzunda uzoq Ona Bayitga olib borib
nima qilamiz, shunday ulkan Sario‘zak cho‘lida bir gabrga joy topilmadimi? Ostonadan boshlab
dunyoning narigi chekkasigacha joy degan narsa to‘lib-toshib yotgan bo‘lsa? Qabrni shu yaqin
o‘rtadan, o‘zi umr bo‘yi ishlab kelgan temiryo‘l bo‘yidagi biror do‘nglikdan qazish kerak...

“Oqibat” guruhiga:

...Ha, yoshlar ko‘rib qo‘ysin: munosib yashab o‘tgan odamning o‘limi ham hech kimga malol
kelmaydi, tashvishi tushmaydi, aksincha, qayg‘uli voqea bo‘lsa-da, juda katta voqgea ekainini,
shu boisdan ham so‘nggi manzilga izzat- hurmat bilan uzatilayotganini bilib qo‘yishsin...

O‘quvchilarning fiklari asar obrazlarini tahlil qilishda ham muhim o‘rin tutadi. O‘quvchilar
bilimini mustahkamlash ushun test savollaridan foydalanish mumkin.

Foydalanilgan adabiyotlar ro‘yxati:

1. 9- sinf Adabiyot darsligi. Toshkent 2019-yil

2. “Til va adabiyot ” jurnali. 2018-yil 2- son

3. “Asrga tatigulik kun” G*‘. G‘ulom nashriyoti. 1989-yil
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MAKTABDA CHET TILINI O‘QITISHDA SINFDAN TASHQARI ISHLARNI
TASHKIL ETISH VA ULARNING SHAKLLARI

Ergashov Rahmatillo Xoshimjonovich
Marg ‘ilon shahar I1-umumta’lim maktabi,
ingliz tili fani o‘qituvchisi

Ergashova Mashxuraxon Faxritdinovna
Marg‘ilon shahar 1-umumta’lim maktabi,
ingliz tili fani o‘qituvchisi
sadoshkarimova@gmail.com

Annotatsiya: ushbu maqolada chet tilini o‘qitishda sinfdan tashqari ishlarni tashkil etish, ular-
ning turlari, shakllari, magsadi va ahamiyati haqida so‘z boradi. Sinfdan tashqari mashg‘ulotlarda
bolalar o‘zlarining ijodiy qobiliyatlarini ochib berishni, shuningdek, jamoada ishlashni, bir-biri
bilan hamkorlik qilishni o‘rganadilar.

Kalit so‘zlar: mashg‘ulot, guruh, stend, devoriy gazeta, to‘garak, ijjodkorlik.

Sinfdan tashqari mashg‘ulotlarning turlari bolaga o‘z imkoniyatlarini ro‘yobga chiqarishga,
o‘ziga bo‘lgan ishonchini oshirishga va o‘ziga bo‘lgan ishonchini mustahkamlashga yordam be-
radi. Talaba o‘zini shaxs sifatida ijobiy gabul qiladi. Bolaning turli xil tadbirlarda o‘zini sinab
ko‘rishi uning tajribasini boyitadi va o‘quvchi amaliy ko‘nikmalarga ega bo‘ladi.

Pedagogikada sinfdan tashqari ishlar deganda, ta’limiy va tarbiyaviy harakterga ega bo‘lgan,
sinfdan tashqari vaqtda tashkil qilinadigan va o‘qitiladigan ishlarga aytiladi. Demak, sinfdan tash-
qari ishlar ham o‘quv tarbiyaviy jarayonning bir qismi bo‘lib amaliy, ta’limiy va tarbiyaviy maq-
sadni ko‘zlaydi. Maktabdagi barcha fanlarni o‘qitishda sinfdan tashqari ishlar muhim rol o‘ynaydi.
Ular asosan quyidagi vazifalarni o‘z ichiga oladi: chet tiliga bo‘lgan qiziqishni o‘stirish, bilimlari-
ni chuqurlashtirish, ko‘nikma va malakalarni o‘stirish.

O‘quvchilarning bo‘sh vaqtini ularning har tomonlama kamolotga yetkazish, siyosiy-g‘oyaviy,
mehnat va estetik tarbiyani oshirish maqsadida tashkil etiladi. Sinfdan tashqari ishlar o‘quvchilarni
bilimini chuqurlashtirish bilan birga vatanparvarlik ruxida tarbiyalashga ham yordam bermogi‘
kerak.

Sinfdan tashqari ishlar uchun harakterli narsa og‘zaki nutqni o‘stirishdir. Asosiy farglar:

1. Qatnashishning erkinligi (u yoki bu turni o°zlari erkin holda tanlab olishlari kerak).

2. Darsning strukturasiga nisbatan erkinlik (parkda, muzeyda, hovlida o‘tish. mumkin).

3. Qat’iy nazoratning yo‘qligi.

Sinfdan tashqari ishlar chet tilida kontsert, kecha, yig‘ilish o‘tkazish., stend chigarish va devoriy
gazetani bezash orqgali olib borilishi mumkin. Bunda o‘quvchilardan mustaqillik, ijodiylik, faollik
talab qilinadi. Yuqori sinflarda sinfdan tashqari ishlarni tashkil qilish shakllari: “Tarjima to‘garagi”,
chet tilida pessalar qo‘yish, badiiy adabiyotdan parcha o‘qish, she’rlarni o‘qish, qog‘irchoq teatri
tashkil qilish shakllarida olib borish mumkin.

Sinfdan tashqari ishlarga quyidagi talablar qo‘yiladi:

-darsda va sinfdan tashqari ishlarning o‘zaro bog‘liqligi, darsda hosil qilingan ko‘nikma va
malakalar sinfdan tashqari ishlar vaqtida rivojlantiriladi;

-darsdan tashqari paytda chet tilida muloqatda bo‘lish qizigishni (motivatsiyani) o‘stirish
manbai bo‘lishi mumkin;

-bir 0z yangi material berish maqsadga muvofiq. Sinfdan tashqari ishlarni tashkil qilish va
o‘tkazishda yangi o‘quv materialni (til va nutq) hajmini ko‘paytirib yubormaslik kerak. Bu
qiziqishni susaytirib yuborishi mumkin;

-sinfdan tashqari ishda ishlatiladigan material o‘quvchilar uchun qizigarli, axborotga boy va
o‘quvchilarning yosh hususiyatlarini hisobga olgan bo‘lishi kerak;

-o‘quvchilar tomonidan ular o‘zlari erkin tanlab olgan ishlarni bajarishni shartligi, sinfdan
tashqari ishlarni bir magsadga qaratilganligi va doimiyligi. O‘quvchilarning qiziqishini uyg‘otishda
sinfdan tashqari ishlarni o‘tkazish joyi, vaqti kabi faktorlar ham muhim rol o‘ynaydi.

Til materiali o‘quvchilar uchun tushunarli bo‘lishi kerak. Bellashuvlar, viktorinalar o‘tkazish
ham sinifdan tashqari ishlarga kiradi. Masalan:

a. ifodali o‘qish (she’r, hikoya, latifalar);
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c.

mavzular bo‘yicha tayyorgarliksiz hikoya qilib berish;
rasmlarni tasvirlash;

tarjimonlar bellashuvi;

yozma tarjima bellashuvi va x. k.

Sinfdan tashqari ishlarning guruh shakllari:

1) To‘garaklar - sistemali, rejali mashg‘ulot, og‘zaki nutqni o‘stirish to‘garagi, qo‘g‘irchoq
teatri.

2) Individualli shakli - o‘quvchilarning individual hususiyatlarni aniqlash asosida ularga she’rlar
yodlash, ashula o‘rganish, albomlar tayyorlash, ko‘rgazmali qurol tayyorlash kabi topshiriglarni
berish mumkin.

Ushbu mashg‘ulotlarda bolalar o‘zlarining ijodiy qobiliyatlarini ochib berishni, shuningdek,
jamoada ishlashni, bir-biri bilan hamkorlik qilishni, do‘stlariga g‘amxo‘rlik qilishni o‘rganadilar.

Foydalanilgan adabiyotlar:
1. E.N. Stepanov. O‘quv jarayoni: samaradorligini o‘rganish. - M.: Ta’lim, 2011 yil.

2. U.X.Xoshimov, 1.Y.Yoqubov. Ingliz tili o‘qitish metodikasi. Toshkent, «O‘qituvchi» 1994

yil.

3. C.®.IllatunoB Metoauveckass OOydeHHS] HEMEIKOMY SI3bIKy cpenHel mikoie. 1986.
cTp . 147-154.
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PISA DASTURI NATIJALARI HAMDA BILIM CHUQURLIGI (DOK)

Hojimova Feruza Aqilbekovna

Sirdaryo viloyati Mirzaobod tumani

29-maktabning ona tili va adabiyot fani o ‘qituvchisi
Telefon: +998906803110

Annotatsiya: Mazkur maqolada xalqaro baholash dasturi PISAning asosiy vazifalari 15
yoshlio‘quvchilar o‘rtasida dasturni amalga oshirilishi sabablari batafsil yoritiladi. Bundan
tashqgari ta’lim sifatini baholash Xalqaro tadqiqotlarida ishtirok etish orqali O‘zbekiston qanday
natijalarga erishishi haqida so‘z boradi. Maqola davomida bilim chuqurligi (DOK) haqida ham
alohida to‘xtalib o‘tiladi.Bilim cuqurligi qanday ishlashi xususan bilim chuqurligining 4 darajasi,
ularni tasniflash, abstrakt atamalarga izoh berish, tadqiqotni o‘rganish va ishlab chiqish kabi
ma’lumotlar yoritiladi.

Kalit so‘zlar: PISA, TIMSS, DOK,Bilim chuqurligi, abstrakt atamalar.

Barcha jabhalarda bo‘lgani singari xalq ta’limi tizimida ham o‘ziga xos o‘zgarishlar bo‘lib
turibdi. 2021-yilda o‘tkaziladigan xalqaro bahalash dasturi asosidagi sinov barchani bir maqgsad
sari birlashtirmoqda. Ta’lim tizimidagi bu jihat o‘quvchidan alohida tayyorgarlikni talab qilsa,
o‘qituvchidan katta mas’uliyatni his qildirmoqda.

Xalqgaro baholash dasturida PISAning asosiy vazifasi 15 yoshli o‘quvchilar bilim, ko‘nikma va
malakalarini baholashdan iborat bo‘lsa, TIMSS esa muayyan yoshdagi o‘quvchilarni emas, balki
4 va 8 sinf o‘quvchilarining bilim va ko‘nikmalarini baholaydi. PISA dasturining asosiy maqsadi
mamlakatlar ichida ta’lim siyosati sohasidagi qarorlar gabul qilishni qo‘llab-quvvatlashdan
iboratdir. Uch yillik sikllar davomida dasturni amalga oshirilishi esa 0°z navbatida mamlakatlarga
0‘z vaqtida axborot berish, tegishli dasturlarning ta’sirini tahlil qilish uchun ma’lumotlarni
taqdim etish imkoniyatini yaratib beradi. Agarda dasturni o‘tkazish davriyligi qisqa davrlarda
amalga oshirilsa, o‘zgarish va yangiliklarning rivojlanishi yoki yetarli ma’lumotlarni to‘play
olmaslikni va 0z navbatida ish unumdorligini kamayishiga olib keladi. Bu esa qaysidir ma’noda
tayyorgarlik ko‘rib olish uchun imkoniyat yaratadi.

Aynan 15 yoshli o‘quvchi yoshlar o‘rtasida dasturni amalga oshirilishini sababi esa ushbu
yoshda aksar iqtisodiy hamkorlik va rivojlanish tashkilotiga a’zo davlatlarning o‘quvchi yoshlari
majburiy ta’limning oxirgi bosqichiga o‘tishadi.Ushbu dasturning mukammalligi shundaki,
ushbu dastur butun dunyo bo‘yicha aynan shu yoshli o‘quvchi yoshlarning bilim va ko‘nikma
darajalarini o‘lchovchi yagona dastur bo‘lib xizmat qiladi. Bu dastur tadqiqotlari davomida biz
Dasturga a’zo davlatlar ta’lim tizimida bo‘layotgan o‘zgarishlarni o‘zaro taqqoslash va qiyoslash,
ta’lim sohasida strategik qarorlar qabul qilishni va 0z navbatida maktablarimizda berilayotgan
bilim saviyasi o‘quvchi yoshlarimizni katta hayotda o‘z yo‘llarini topishida munosib xizmat
qilmogdami kabi savollarga javob topishimizga amaliy yordam ko‘rsatadi.

Ta’lim sifatini baholash xalqaro tadqiqotlarida ishtirok etish O‘zbekistonga nima beradi?

-Tadqiqotlarda olingan natijalar mamlakatdagi ta’lim sifati va uning xalqaro standartlarni
hisobga olgan holda egallagan o‘rni to‘g‘risida xulosalar chiqarish imkonini beradi.

- Milliy ta’lim tizimini isloh qilish, ta’lim mazmunini, pedagog kadrlar tayyorlash va ularning
malakasini oshirish dasturlarini takomillashtirish hamda mutaxassislar tomonidan darsliklarning
yangi avlodini yaratishda qo‘llaniladi.

- Xalqaro tadqiqotlar ta’lim sohasidagi milliy tadqiqotlarni sifatli o‘tkazishga ijobiy ta’sir
ko‘rsatadi.

- Xalqaro standartlar darajasida yuqori iqtisodiy samaraga asoslangan milliy baholash tizimini
yaratish imkonini beradi.

- O‘zbekistonda turli tashkilotlarning yetakchi mutaxassislarini jalb qilgan holda xalgaro
tadgiqotlarda ishtirok etish orqali mahalliy mutaxassislarimizda monitoring tadqiqotlarini
o‘tkazish madaniyati rivojlanadi, ta’lim sifatini baholashning xalqaro standartlarga moslashuviga
olib keladi.

- Milliy ta’lim sifatini baholashdagi nazorat materiallarini xalqaro tadqiqotlarda qo‘llaniladigan
nazorat materiallari sifati darajasida ishlab chiqgish imkonini beradi.
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Shu sababli bu dasturga tayyorlanish jarayonida bilim chuqurligiga ham e’tibor qaratish
kerak. Bilim chuqurligi (DOK) 1990-yillarning oxirida Norman L. Vebb tomonidan olib borilgan
tadgiqotlar natijasida ishlab chigilgan bo‘lib, bugungi kun nuqtayi nazaridan ham ahamiyatlidir.
Baholash — bu savolga javob berish uchun zarur bo‘lgan tushunchaning murakkabligi yoki
chuqurligi sifatida tavsiflanadi.

Bilim darajalarining chuqurligi turlicha ko‘rinishga ega. Har bir murakkablik darajasi
o‘quvchining bilim darajasini o‘lchaydi. Bunda har bir DOK (bilim chuqurligi darajasi) uchun
bir necha kalit so‘zlar, shuningdek, identifikatorlari bor ekanligi adabiyotlarda ko‘rsatib o‘tilgan.

DOK 1 darajasi. (Eslatib o‘tamiz - o‘Ichov, eslab qoling, hisoblang, aniglang, ro‘yxat, farqlash.)
Ushbu darajada o‘quvchilar ma’lumotlarni eslaydi va bilim,ko‘nikmalarni qayta ishlaydi. Bu
oddiy jarayonlar yoki faktlar-atamalar bilan ishlashni o‘z ichiga olishi mumkin. O‘quvchilar
ushbu DOK darajasini aniqlab olishlari shart emas, ular javobni bilishadi yoki yo‘q.

D O K - 2 darajasi. Mahorat, kontseptsiya-grafik, tasniflash, taqqoslash, baholash,
umumlashtirish. Ushbu DOK darajasi o‘quvchilardan ma’lumotlarni taqqoslash, taqqoslab
tushuntirish yoki tavsiflash, qayta ishlashni talab giladi. DOK2 ma’lumot(kontekst)dan tashqariga
chiqishni va sabablarini tushuntirishni (qanday qilib va nima uchun) o‘z ichiga oladi. Ushbu
darajada o‘quvchilar xulosalar chiqarish, baholash yoki tartibga solishlari kerak bo‘ladi.

DOK 3 darajasi. (Strategik fikrlash-baholash, o‘rganish, shakllantirish, xulosalar chigarish,
loyihalashtirish.) Ushbu darajadagi o‘quvchilar yuqori darajadagi fikrlash jarayonlaridan
foydalanishlari kerak. Ular haqiqiy muammolarni hal qilish, natijalarni taxmin qilish yoki biror
narsani tahlil qilishni so‘rashlari mumkin. O‘quvchilar yechimga erishish uchun bir nechta
mavzulardan ma’lumotlar olishlari mumkin.

DOK 4 darajasi. (Ilg‘or fikrlash-tahlil, tanqid, ijodiy yondashish, dizayn, konsepsiyalarni
qgo‘llash.) Ushbu DOK darajasida yuqori darajadagi fikrlash qobiliyatlari talab qilinadi.
O‘quvchilar ushbu darajadagi muammolarni hal qilish uchun strategik fikrlashdan foydalanishlari
kerak. O‘quvchilar DOK4 darajasida kreativ fikrlashi, sintez qilishi va boshqarishi kerak bo‘ladi.

Bilim chuqurligi qanday ishlaydi?

Bilim chuqurligi (BCh yoki DOK) 4 darajaga bo‘linadi. Ulardan biri asosiy -“aniglovchi”
bosqich hisoblanadi. Amalga oshiriladigan jarayonlar: munozara qilish. O°zgarishlarni ko‘rsatish
uchun blok-sxema yaratish.

Matndagi muayyan personajlarning hatti-harakatlarini tasniflash. Abstrakt atamalar ma’nosini
izohlash. Savolga javob berish uchun tadqiqotni o‘rganish va ishlab chiqgishdan iborat.

Foydalanilgan adabiyotlar

1. O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyevning 2020 yil 24-yanvardagi
Oliy Majlisga murojaatnomasi https://pv.uz/

2.DilfuzaKarimova “AKT chet tilini o ‘rganish vositasi sifatida” /Sharh va fikr-mulohazalar/2013

3. Solovova Svetlana Leonidovna “ AKT yordamida darslarni o‘tkazish usullari/fGBOU
SOSH# 270

4. Ayupov Ravshan “Smart-ta’lim :0°‘quv jarayonini tashil qilishning asosiy tamoyillari”
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CHET TILI DARSLARIDA PEDAGOGIK TEXNOLOGIYALARDAN FOYDALANISH

Matyaqubova Lobarxon Ortigboyevna
Xorazm viloyati Tuproqqal’a tumani
1-son IDUM Ingliz tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada xozirgi zamon talabi bo‘lgan chet tilini o‘rganishda darslarda
pedagogik texnologiyalardan foydalanishning qulayliklari va afzalliklari keltirib o‘tilgan.
Kalit so‘zlar: pedagogik texnologiya, o‘qitish usullari, bilim, malaka, natija, metod.

Bugungi shiddat bilan rivojlanib borayotgan zamonda hayotni chet tillarsiz tasavvur qilib
bo‘lmaydi. Globalizatsiya jarayoni tezlashgan sari chet tilini o‘rganish zamon talabi bo‘lib
boryapti. Bugun har qanday sohada yaxshi bir mutaxassis bo‘lish uchun ingliz tilini bilish oddiy
talabga aylanib qoldi. O‘zbekiston Respublikasining “Ta’lim to‘g‘risida”gi qonun hamda Kadrlar
tayyorlash milliy dasturini amalga oshirish doirasida chet tillarga o‘qitishning kompleks tizimi,
ya’ni uyg‘un kamol topgan, o‘qimishli, zamonaviy fikrlovchi yosh avlodni shakllantirishga,
respublikaning jahon hamjamiyatiga yanada integratsiyalashuviga yo‘naltirilgan tizim yaratildi.

Mamlakatimiz taraqqiyotining muhim sharti kadrlarni tayyorlash tizimining mukkamal bo‘lishi,
zamonaviy iqtisod, fan, madaniyat, texnika va texnologiyalar asosida rivojlanishi hisoblanadi.

Zamonaviy pedagogik texnologiyalaridan foydalangan holda o‘qitishning ilg‘or uslublarini
joriy etish yo‘li bilan, o‘sib kelayotgan yosh avlodni chet tillarga o‘qitish, shu tillarda erkin
so‘zlasha oladigan mutaxassislarni tayyorlash tizimini tubdan takomillashtirish hamda buning
pirovardida, ularning jahon sivilizatsiyasi yutuqglari hamda dunyo axborot resurslaridan keng
ko‘lamda foydalanishlari, xalqaro hamkorlik va muloqotni rivojlantirishni nazarda tutadi. Bu
magqgsadga albatta ta’lim-tarbiya orqali erishiladi. Pedagogik texnologiyalarning o‘ziga xos
jihatlari yana shundan iboratki, unda o‘quv maqsadlarga erishishni kafolatlaydigan o‘quv
jarayoni loyihalashtiriladi va amalga oshiriladi. Ta’lim-tarbiya maqsadi va vazifalarini shunday
belgilash kerakki, unda umumiy jamiyat o‘quv maqsadlari va har bir bosqgichlarining aniq
magqsadi va vazifalari mushtarak bog‘ligligini ta’minlashi lozim. Ta’lim-tarbiyaning shuningdek,
til o‘rganishning kafolatlangan natijasini esa zamonaviy pedagogik texnologiyalar orqali amalga
oshirish mumkin. CHunki, pedagogik texnologiyada ta’lim-tarbiya jarayonidagi o‘quv maqsadlari
kutilayotgan natijaga muvofiq o‘qituvchi tomonidan oldindan loyihalanadi.

O‘qituvchi o‘z o‘quvchilarining dars jarayonidagi ilmiy — amaliy faoliyatini samarali tashkil
qilish avvaldan rejalashtirilgan, aniq bir maqsadga mustaqil matn yaratishga yo‘naltirish uchun har
bir dars puxta rejalashtirilshi, darsni zamonaviy pedagogik texnologiyalar asosida tashkil gilishi,
lozim bo‘lsa, yangi mashq namunalarini tanlab, qo‘shimcha mashg‘ulot sifatida rejaga kiritishi,
darsni guruhlararo musobaqa ruhida olib borishi nihoyatda foydalidir. O‘qituvchi doimiy ravishda
o‘quvchilarni o‘rganilgan mavzu yuzasidan o‘z fikrlarini aytishga undashi, ular tomonidan
kiritilgan taklif va mulohazalarni, o‘z iste’dodini namoyish qilishga bo‘lgan urinishlarini ijobiy
tushunishi, bunday ijodkorlik, kashfiyotchilik harakatlarini muttasil rag‘batlantirib borishi, ularga
sharoit va imkoniyatlar yaratib berishi zarur bo‘ladi.

Chet tilni o‘rgatishda amaliy mashg‘ulotlarda pedagogik texnologiyalardan foydalanish o°zining
jjobiy natijalarini ko‘rsatmoqda. Pedagogik texnologiyalardan foydalanish nafaqat o‘quvchi-
talabalarga, balki o‘qituvchiga ham ta’lim berish jarayonini yengillashtirib bermoqda. O‘quv
mashg‘ulotlari pedagogik texnologiya tamoyillari va aniq magqsadlar asosida loyihalanganda
o‘quvchining ijodiy qobiliyatini o‘stirish, aqliy salohiyatini kuchaytirish, ilmiy dunyoqarashini
kengaytirish va har bir yangilikni tez va to‘la qabul qila olish ko‘nikma va malakalari tarkib topadi.
Aynigsa, muammoli ta’lim texnologiyalarini qo‘llash orqali ta’lim jarayoni amalga oshirilganda
o‘quvchilarda ilmiy izlanishga qiziqishi ortib, ijodiy tafakkur yuritish qobiliyatini rivojlantiradi.
Natijada egallangan bilim, ko‘nikma va malakalar amaliy faoliyatda tatbiq etiladi, o°zlashtirish
sifati oshadi. Buning uchun o‘qituvchida pedagog injenerlik mahorati bo‘lishi va mavzularning
mazmuniga qarab darsni to‘g‘ri loyihalay olishi lozim. SHuningdek, chet tilida o‘quvchilarning
o‘zaro munosabatlari va ular tomonidan berilayotgan savollarning ham inobatga olinishi talim
jarayonining samaradorligini taminlashda o‘ziga xos ahamiyat kasb etadi. Ingliz tilini o‘qitishda
pedagogik texnologiyaning asosiy mohiyati talimda o‘quvchilarni qiziqtirib o‘qitish va bilimlarni
to‘liq o‘zlashtirishga erishishdir. Talimda berilayotgan bilimlarni o‘quvchilarning aksariyat
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ko‘pchilik qismi puxta o‘zlashtirishi pedagogik texnologiyani joriy etishning asosiy magsadi
hisoblanadi.

Xulosa sifatida aytish mumkinki, biz o‘z darslarimizda qo‘llayotgan har bir pedagogik
texnologiyalar shuningdek, axborot texnologiyalarining samaradorligini quyidagi mezonlar
orqgali doimiy kuzatib va takomillashtirib borishimiz mumkin bo‘ladi:

- 0‘quv materialini didaktik loyihalashda o‘quv magsadlarini to‘g‘ri belgilash;

- ta’lim metodlari va vositalarini to‘g‘ri tanlash;

- pedagogik texnologiya turlarini o‘quvchilarning yoshi va bilim darajasini inobatga olgan
holda to‘g‘ri tanlash;

-o‘quvchilarning ijodiy ishlarini doimiy tashkil etish;

-o‘zlashtirish darajasini muntazam ravishda monitoringini olib borish.

Bunday turdagi faoliyat juda ham foydali va samarali hisoblanadi, chunki u o‘quvchilarning
0°‘z natijalarini ko‘rishga, olgan bilimlarni tizimlashtirishga, o‘qituvchiga esa keyinchalik amalga
oshiradigan faoliyatni rejalashtirishga yordam beradi.

Foydalanilgan adabiyotlar

1. Jamol Jalolov ,,Chet til o‘qitish metodikasi”.

2. XyxaeB H.X., Xogues b.1O., bayoekosa I'JI., Tunabosa H.T. flHru nmemaroruk TexHoJIO-
rusiiap.

3. 3apunosa P.A. Yer Twiap YKUTUII METOAMKACUAAH KYJJaHMA.

4. www.ziyouz.com
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O‘QUVCHILAR NUTQIGA QO‘YILADIGAN TALABLAR

Salimova Magsuda
Buxoro viloyati Olot tumani
28-son maktab ona tili va adabiyot fani o ‘qituvchisi

Annotatsiya: Mazkur maqolada nutq tushunchasi va o‘quvchilarning nutqiga qo‘yiladigan
talablar keltirilgan.

Kalit so‘zlar: nutq, tafakkur, fikr, dalillar, taassurot, hissiy ta’sir, o‘xshatish, jonlantirish,
mubolag‘a.

Nutq — kishi faoliyatining turli, til vositalari asosida tafakkurni ishga solishdir. Nutq o‘zaro
aloga va xabar, o‘z fikrini his-hayajon bilan ifodalash va boshqalarga ta’sir etish vazifasini
bajaradi. Nutqda fikr shakllantiriladi, shu bilan birga, fikr nutqni yaratadi. “Nutq tafakkur bilan
chambarchas bog‘langandir. Nutq bo‘lmasa, tatakkur ham bo‘lmaydi, til materiali bo‘lmasa, fikrni
ifodalab berib bo‘lmaydi. O‘quvchilar nutqini o‘stirishda aniq belgilangan bir qator talablarga
rioya qilinadi:

1. O‘quvchilar nutqi mazmundor bo‘lsin. Hikoya yoki insho o‘quvchilar uchun yaxshi
ma’lum bo‘lgan dalillar, ularning kuzatishlari, hayotiy tajribalari, kitoblardan, rasmlardan,
teleko‘rsatuvdan olgan ma’lumotlari asosida tuzilsagina mazmunli bo‘ladi.

2. Nutqda mantiqiylik bo‘lsin. O‘quvchilar nutqi mantigan to‘g‘ri bo‘lishi, fikr izchil, asosli
bayon etilishi, asosiy o‘rinlar tushirib qoldirilmasligi va o‘rinsiz takrorga yo‘l qo‘ymasligi talab
etiladi.

3. Nutq aniq bo‘lsin. O‘quvchi dalillar, kuzatishlar taassurotlarini haqiqatga mos ravishda
oddiy bayon etibgina qolmay, shu maqgsadning eng yaxshi til vositalaridan foydalangan holda,
maxsus tasvirlar bilan ifodalashga o‘rgansin.

4. Nutq til vositalariga boy bo‘lsin. Mazmunni aniq ifodalash uchun o‘quvchi nutqi til
vositalariga boy bo‘lishi, u har ganday vaziyatda ham kerakli sinonimlardan, xilma-xil tuzilgan
gaplardan mazmunga eng mosini tanlab foydalana olish ko‘nikmasiga ega bo‘lishi zarur.

5. Nutq tushunarli bo‘lsin. Og‘zaki nutq eshituvchiga, yozma nutq esa uni o‘quvchiga tushunarli
bo‘lishi zarur. So‘zlovchi yoki yozuvchi nutqini eshituvchining yoki o‘quvchining imkoniyatini,
qiziqishini hisobga olgan holda tuzsa, uni hamma birdek, hech qiyinchiliksiz tushunadi.

6. Nutq ifodali bo‘lsin. Agar nutq ifodali, ya’ni jonli, ishontiradigan bo‘lsa, eshituvchiga yoki
o‘quvchiga ta’sir etadi. Og‘zaki nutq eshituvchiga intonatsiya orqali ta’sir etsa, og‘zaki nutq ham
, yozma nutq ham tinglovchi va o‘quvchiga hikoyaning umumiy ruhi, dalillar, tanlangan so‘zlar,
ularning emotsionalligi, tuzilgan jumla, iboralar yordamida ta’sir etadi.

7. Nutq to‘g‘ri bo‘lsin. Maktab o‘quvchilari uchun nutqning adabiy til me’yorlariga mos va
to‘g‘ri bo‘lishi alohida ahamiyatga ega. Yozma nutq grammatika, imlo va punktuatsiya jihatidan,
og‘zaki nutq esa orfoepik jihatdan to‘g‘ri tuzilishi talab etiladi. Nutqning to‘g‘ri bo‘lishi uchun
so‘z tanlash va logikasi katta ahamiatga ega. Yuqorida sanab o‘tilgan talablar o‘zaro bir-biri bilan
uzviy bog‘liq bo‘lib, ta’lim tizimida kompleks ravishda amalga oshiriladi.

Shunday qilib, nutqni tafakkurdan ajratib bo‘lmaydi, nutq tafakkur asosida rivojlanadi; fikr
nutq yordamida pishib yetiladi, yuzaga chiqadi. Ikkinchi tomondan, nutgning o‘sishi fikrni
shakllantirishga yordam beradi, takomillashtiriladi.

Foydalanilgan adabiyotlar ro‘yxati:

1. K. Qosimova va boshqgalar. Ona tili o‘qitish metodikasi.
2. Umumta’lim maktablari ona tili darsliklari.

3. www.ziyouz.com
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O‘QUVCHILAR NUTQINI O‘STIRISHDA INTERFAOL USULLARNING O‘RNI

Farg‘ona viloyati, Farg ‘ona tumani

XTB ga qarashli 26-sonli o‘rta ta’lim maktabi
Ona tili va adabiyoti fani o‘qituvchisi
Xolmirzayeva Nilufar Qambaraliyevna

Annotatsiya: Ushbu maqolada ona tili va adabiyot darslarida qo‘llanadigan qiziqarli usul va
o‘yinlar yoritilgan bo‘lib, unda o‘qituvchining o‘quvchini dars jarayoniga jalb qilishiga yordam
beruvchi innovatsion ta’lim samaradorligi yoritilgan.

Kalit so‘zlar: tanqidiy tafakkur, toza va xira, rolli o‘yinlar, innovatsiya

Ta’limni tashkil etishning bosh omili dars hisoblanadi. Bugungi kunda dars- shaxsga
yo‘naltirilgan dars bo‘lishi lozim. Bunda o‘qituvchi o‘quvchilarni o*qitish bilan chegaralanmaydi,
balki o‘quvchini darsga qiziqish ehtiyojini tug‘diradi. Dars jarayonida o‘qituvchi passiv, o‘quvchi
esa faol ishtirokchiga aylanadi. Bugungi kunda kim uchundir noan’anaviy sanalgan dars kimlar
uchundir an’anaviy dars bo‘lishi mumkin. Darslarni noan’anaviy shaklda tashkil etish uchun har
bir darsga yangilik olib kirishga harakat qilish lozim. Faollik bo‘lmagan joyda shaxsning qaror
topishi va rivojlanishi ham bo‘lmaydi. O‘qituvchi o‘quvchini darsga jalb etish uchun o‘quv
materialini qiziqarli qilib tushuntirishi, hayot bilan bog‘lashi, amaliy ahamiyatini ko‘rsata bilishi,
ilgor, interfaol usullarni qo‘llashi , test, reyting orqali bilim ko‘nikmalarini sinashi, ijobiy iqlim
yarata bilishi , natijalarni ko‘rsata bilishi va namoyish eta olishi kerak.

Bilishning asosini amaliyot tashkil etadi. Amaliyotda qo‘llanilmagan bilim hosilsiz daraxt
kabidir. Shuning uchun nazariya bilan amaliyot bog‘lanmas ekan, hech qanday bilim haqida
gap bo‘lishi mumkin emas. Maktabda olingan bilimlarni hayotda, amaliyotda qanday qo‘llash
mumkinligini o‘quvchilarning o‘zlari bilan bajarib ko‘rish lozim. Shundagina o‘quvchilarda
bilishga nisbatan qizigish oshib boraveradi, ta’lim samaradorligi esa yuqori bo‘ladi.O‘qituvchi
innovatsion usullardan foydalana bilishi va ularni amalga oshira olishi lozim. Quyidagi usul va
o‘yinlar maktabda tillarni o‘qitilishida muhim ahamiyat kasb etadi.

Rolli o‘yinlar-  Ofqitishning bu wusulida o‘quvchilar «real hayot» holatlarini qayta
jonlantiradilar. Bu ularga o‘z amaliy ish faoliyatlarida qo‘llash mumkin bo‘lgan yangi turdagi
faoliyatlarini sinab ko‘rish, va tekshirish imkonini beradi.Yangi turdagi faoliyatni sinash imkonini
ko‘rsatishda;o‘quvchilarni nazariyasini amaliyotda qo‘llab ko‘rishga o‘rgatishda;o‘quvchilar
faolligini yanada oshirishda qo‘llanadi.

Afzalligi: «real hayotwning qayta tiklanishi, o°‘quvchilarning mavzuga chuqurroq jalb
qilinishi,o‘quvchilarning muommoga boshgacha yondashuvini ko‘rish imkonini berishi.

“Tanqidiy tafakkur” usuli o‘qituvchi qo‘ygan masala yoki muommoni o‘quvchi o‘z fikrini
bayon qilish, o‘zgalar fikrini tanqidiy qayta idrok etish,0‘z nuqtai nazarini asoslab berish va
saqlab qolish orqali yechish yoki hal etish imkoniyatiga ega bo‘lishga asoslangandir.O‘quvchi
0°z nuqtai nazarini shakillantirishga yo‘naltirilgan holatlarda, o‘quvchiga o‘z nuqtai nazari fikrini
ishlab chiqish uchun imkoniyat va fursat berilishida ,0°qituvchi o‘quvchilar bilan birgalikda turli
nuqtai nazarlarni muhokama qilish jarayonida qo‘llanadi.

Afzalligi: O‘quvchi o‘z fikrini asoslaydi ,ta’lim oluvchilarga erkin so‘zlash imkonini
beradi,barcha fikrlar erkin tahlil qilib chiqiladi.

«Har kim har kimga o‘rgatadi» usuli o‘quvchilarga o‘rgatuvchiga aylanish, ma’lum bilimlarni
o‘zlashtirgach, o‘rtoqlari bilan baham ko‘rish imkonini beruvchi uslubidir. Bu uslubning magsadi
o‘quvchilarga o‘qitish jarayonida zarur bo‘lgan axborot maksimumini berish.Ayni paytda
o‘quvchida axborot olish va berishga qiziqish uyg‘otishdir.Shuningdek, axborot hajmini olgan
o‘quvchi ma’lum vaqt davomida uni iloji boricha ko‘proq o‘rtoqlariga yetkazadi.O*qituvchilarda
axborot olish va berishga qiziqish uyg‘otish uchun ,axborotni digqat bilan eshtish va eslab qolish
uchun , sherigining axborotini tinglab, boshqa sherik axtarish uchun qo‘llanadi.

Afzalligi: o‘z fikrini lo‘nda bayon etishi ,tinglash va eslab qolish darajasini rivojlantirishi
,fanga yoki mavzuga bo‘lgan qiziqishini uyg‘otishi

“Toza va xira oyna” usuli - bu usuldan darsninig xulosalash gismida foydalanish mumkin.
Bunda o‘quvchiga bir varaq qog‘oz beriladi, uni 2 bo‘limga ajratib, biriga “toza”, ikkinchisiga
”xira” deb nom berishi aytiladi. Toza oyna tomoniga dars davomida bilib olgan tushunchalari, xira
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tomoniga esa tushunishi qiyin bo‘lgan, yana qo‘shimcha ma’lumot talab giladigan tushunchalar
yoziladi. Bu usulning qo‘llanilishi o‘qituvchining ham kelgusi darsga yana qo‘shimcha
ma’lumotlar bilan kelishini va mavzuni yanada soddaroq va tushunarliroq qilib tushuntirib
berishini ta’minlaydi. Yuqoridagilardan xulosa qilib shuni aytish mumkinki, innovatsion usullarni
ko‘plab dars o‘tilganda sinfda qoloq, o‘zlashtirmaydigan o‘quvchi qolmaydi. Deyarli barcha
o‘quvchilar dars jarayoniga jalb etilib, ularning darsga qiziqishlari ortadi. O‘quvchilarning
kelgusida mustaqil bilim olishlarida , hunar o‘rganishlariga imkon yaratadi.

Foydalanilgan adabiyotlar ro‘yxati:

1. O‘zbekiston Respublikasining Kadrlar tayyorlash milliy dasturi. Barkamol avlod -
O‘zbekiston taraqqiyotining poydevori.- T.: «Sharg» nashriyot-matbaa kontserni, 1997.-65 b

2. Azimova “O‘zbekistonim mening” Boshlang‘ich ta’lim jurnali 2003-yil Nel5 mart-aprel
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SEMANTIC PECULIARITIES OF COLLOQUALISMS OF THE ENGLISH
LANGUAGE

Xudoynazarova Nasiba Baxronqulovna
Teacher of English at Karshi College of Olympic Reserve

Annotation: This article provides information on the semantic features of English
colloquialism.
Key words: colloquialism, language, colloquial, semantic features, words, phrases, aphorisms.

The word “colloquialism” stems from the Latin colloquium that means “conference” or
“conversation.” Colloquialism-as a literary device- implies using informal or everyday language
in literature. Colloquialisms have generally a geographic nature, as a result, every colloquial
expression belongs to a regional or local dialect. Colloquial language is different from formal
speech or formal writing. It is a category of language that speakers normally use when they are
stress-free and not especially self-conscious. Some colloquial speech includes a large amount
of slang while some has no slang at all. Slang is allowable in colloquial language without
being a necessary constituent. Other examples of colloquial usage in English are contractions
or swearword. In the philosophy of language, the term “colloquial language” refers to ordinary
natural language that is distinct from specialized forms applied in logic or other areas of
philosophy. In the field of logical atomism, meaning is appraised in a different way than with
more formal propositions.

According to McCrimmon, the word “colloquial” has been defined by the American College
Dictionary as “characteristic of or appropriate to ordinary or familiar conversation rather than
formal speech or writing.” In his opinion, this definition does not mean that a colloquial word
is improper or inappropriate or careless. McCrimmon himself calls colloquialism any word or
expression that may accurately be used in conversation among educated persons. He maintains
that such definition of colloquial word transforms it to a wider term than popular words or idioms
covering the popular words and idiomatic constructions as well. They also include constructions
that are not strictly idioms, particularly abbreviated or clipped versions of more formal words,
such as ‘ad’ for ‘advertisement.

Holmes enumerates pronunciation and grammatical features as two linguistic features of
colloquial style in English:

-Pronunciation Features [h]- dropping, e.g. Oh well, ‘e said, ‘I suppose you can ‘ave it. [in]
(vs. formal [ing], e.g. We was up there cuttin’.

— Grammatical Features Was with plural subject we, e.g. we was up there cutting. Come (vs.
came): Frazer come on to us.

Colloquialism is classified into three sub-categories that are words, phrases, and aphorisms.
If the words reflect the regional dialect of the speaker, they can be qualified as colloquialism
examples, or if they are contractions or examples of swearword. Phrases and aphorisms are
colloquialisms if they are not used in literal sense, nevertheless, are broadly understandable
within a geographical region 1. Words:

* Regional differences: One well-known colloquial variance in the United States is the way
an individual refers to a carbonated beverage. There are regional boundaries that isolates the
usage of the words “soda”, “pop”, “soft drink”, and “Coke” (used as a generic term and not
just to refer to the brand). There are many differences between American English and British
English, such as truck”/“lorry”, “soccer”/football”, and “parakeet”/ budgie”.

* Contractions: Words such as “aint” and “gonna” that are not used widely throughout
English-speaking communities are some notable illustrations of colloquialism.

* Profanity: A set of words are deemed irreverent in some dialects of English where they are
not at all immoral or swearword in other dialects. For example, the word “bloody” is a simple
adjective in American English, but is a swearword in British English.

2. Phrases: The following phrases all are qualified as colloquialism:

* Old as the hills

* Penny-pincher

* She’ll be right (Australian English, meaning everything will be all right)
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* Pass the buck

* Eat my dust

3. Aphorisms: The following aphorisms all are qualified as colloquialism:

* [ wasn’t born yesterday.

» There’s more than one way to skin a cat.

* Put your money where your mouth is.

All these words have acquired new meanings because they are used in combinations not
yet registered in the language-as-a-system. It is a well-known fact that any word, if placed in
a strange environment, will inevitably acquire a new shade of meaning. Not to see this, means
not to correctly evaluate the inner laws of the semantic development of lexical units. It can be
concluded that there is a certain analogy between the interdependence of common literary words
and neutral ones, on the one hand, and common colloquial words and neutral ones, on the other.
Both sets can be viewed as being in invariant — variant relations. The neutral vocabulary may
be viewed as the invariant of the standard English vocabulary.

References:

1. Bynaros P.A. JlutepatypHble SI3bIKU U S3bIKOBBIE CTHIIU.

2. Boeirorckuii JI.C. MbllieHne 1 peyb.
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OCOBEHHOCTH INPEITOJABAHUSA PYCCKOI'O A3BIKA KAK HHOCTPAHHOTI'O

Kapumoea Cauoa Adoypaumosna, npenooasamein
Depzanckon oonacmu, bewapvikckozo paitona Illkona Ne 14

AHHOTaI[I/Iﬂ: PyCCKI/Iﬁ SA3BIK ABJIACTCA OAHHUM M3 CAMBIX CJIOKHBIX SI3BIKOB B MUPC, MTOITOMY
Ipu Cro U3y4YCHUUN Y MHOCTPAHHBIX 06yt1a10umxc;1 BO3HHUKAIOT HCKOTOPLIC TPYAHOCTH.
KarwueBble cioBa: pycckuil si3bIK, 00pa30BaHus, MIKOJIA.

OO0yueHne pycCKOMY SI3bIKY KaK MHOCTPAaHHOMY SIBJISIETCS OYEHb CIIOKHBIM, HO B TO € Bpe-
MsI MHTEPECHBIM HPOILIECCOM Kak Ui oOydaroluXcs, Tak M Ui npenogasatens. [lng ycmerm-
HOTO TpEMNoaBaHusi HEOOXOAUMO MOAPOOHO H3YUUTh pa3IMyHble METOJUKH MpENoAaBaHUs, a
TAKXKe Y4eCTh JINYHOCTHBIE M KYJIbTypHBbIE 0COOEHHOCTH OOydaronuxcs. BakHO OTMETHTB, 4TO
IperosiaBaTellb MHOCTPAHHOIO fA3bIKa 0CO00€ BHMMAHME JIOJDKEH Y/EISATh MMEHHO KOMMYHHU-
KaTUBHO-00y4aroled (pyHKIUU, YTO ONPEIeisieT Ba)KHOCTh MOCTPOEHUS! y4eOHOro 3aHSATUSl Ha
KOMMYHUKaTHUBHO-PEUEBOH OCHOBE U IMO3BOJISIET €My JIydllle B3aMMOJEHCTBOBAaTh ¢ 00y4arolu-
MHCS. Y MHOCTPAHIIEB YaCTO BO3HUKAIOT Pa3IMYHbIEe MPOOIEMBbI IIPU U3YUEHUU PYCCKOTO SI3bIKa,
00yCIIOBJIEHHBIE CIOKHOCTBHIO M3y4aeMOro MaTepuaia.

OnHako JaHHBIA BOMPOC TAK)KE CTAHOBUTCS MPOOJIEMON MpenoaaBaTess, MOCKOJIbKY eMy He-
00X0IMMO HAWTH HAWIYYIIHHA CIIOCO0 OOBSICHEHUS CIOXKHBIX, TPOOJIEMHBIX SI3BIKOBBIX SIBIICHHIM.
[IpoGrieMbl B M3y4eHMH PYCCKOTO Si3bIKa MOTYT HauaThbCsl HA CAaMOM paHHEM JTare Ipu usyde-
Huu andasuta u poHeTrku. OOyyarOIIMMCs HEOOXOIUMO 3aTIOMHUTh, KaK MPOU3HOCUTCS KaXk/1ast
OykBa M KaKIbli 3ByK. BakHO pa3bsCHUTH OCOOEHHOCTH TBEPAOIO M MATKOTO 3HAKOB, IIOTOMY
YTO OHM HE MMEIOT 3BYKa, a SBJSIOTCS 3HAKaMHU pa3leIUTEIbHbBIMU U YKa3bIBaIOT HA TBEPIOCTb
WM MATKOCTH BIIEPEIN CTOSALIETO COMIACHOTO 3BYKA.

OcoOeHHOCTH PYCCKOM (DOHETUKHU MPEIACTABISAIOT COO0M OONBIIYIO TPYIHOCTh Il HHOCTPAH-
LIEB, [IO3TOMY NPENOoJaBaTeib JAOJKEH YAEIATh BHUMAHUE JaHHOMY acleKTy W PErysspHO Ipo-
BOJIUThH (POHETHUECKUE 3apAIKU, (DOHETHUECKHE AUKTAHTbI, OTpAadaThIBaTh pa3IUYHbIE yIpaXKHe-
HUS 171 TPEHUPOBKH U MOCTAHOBKHU 3BYKOB. OOyyaromumMcsi HeoOX0MMO HayuUThCS pa3inyarhb
3BYKHM Ha CIIyX, IOCKOJIbKY CYILECTBYIOT OIpPEIEICHHbIE TPYJHOCTH B paclo3HaBaHUU CIIOBA IO
3BydaHuto. Ilpu m3yueHnn (QoHETHKM NpernopaBaTeb JOJKEH PYKOBOICTBOBATHCS PEHpPOIYK-
TUBHBIM METOZOM OOy4YeHHMs, OH JTOJDKEH CTaTh 00pa3lioM MpPaBUIBHOTO MPOU3HOLICHHUS 3BYKOB,
IporoBapuBaHusl ci10B. Kak noka3pIBaeT NMpakTUKa pabOThl ¢ HHOCTPAHIIAMH, TPEHUPOBKA apTH-
KYJSIUUOHHOTO arrapara JODKHA ObITh IMOCTOSHHOM Ha HauyajbHOM JTare Ka)kJ0ro 3aHsTHsI 110
PYCCKOMY SI3BIKY.

[IpenonaBarens JOMKEH MOKa3aTh MHOCTPAHIAM NPUMEpP MPAaBUIIBHOIO YTEHUs (Ppa3bl-CKOPO-
TOBOPKH, C YYETOM aKLEHTOJOTHUYECKUX HOPM, MHTOHAIMM, TEMIIAa U CUHTarMaTH4eCKoro yaape-
HUs. Jpyroii ciokHON npoOneMol MpH M3yYeHUH PYCCKOTO sI3bIKa KaK MHOCTPAHHOTO SIBISIETCS
YCBOEHHE IPaMMaTHYECKUX 3aKOHOB M MpaBWil. Pycckuil si3bIK SIBISIETCS (IEKTUBHBIM SI3BIKOM,
TO €CTh B BBIPAJKEHUU I'PaMMaTUYECKUX 3HAUEHUI JTOMUHHMPYET CIOBOM3MEHEHHE MPHU MOMOILU
¢nexcuii. 3nech 0co00e BHUMaHHUE CTOUT YACTUTh CKIIOHEHUIO (M3MEHEHHIO CJI0BA 110 TPaMMaTH-
YECKUM KaTeropusM poja, Yrciia u majaexa). OcoObie TPYIHOCTH Y HHOCTPAHHBIX 00yJarOITUXCs
BBI3BIBAET CHCTEMaA MaJekKel pyccKoro s3blka. BBenaeHne [uid M3ydeHus IV1arojioB B KOHCTPYK-
LU0 ONpesessieTcs TeM, Kakoe 13 Ma/ieXKHbIX 3HAYCHUH M3ydaeTcsl Ha JaHHOM 3rtane. [ nHo-
CTpPAHIIEB OOJBIIYIO CIIOKHOCTh B U3yUYEHHH PYCCKOTO SI3bIKa MPEACTABIAET CUHTAKCHUC, TaK KaK
B IIPEVIOKEHUN HET CTPOTO 3aKPEIUIEHHOI'O MECTa 3a TEM WJIM UHBIM €r0 YJEHOM.

[Ipu opranuzanuu yueOHOro mporecca npenojaBaresb J0JKEH YUUThIBATh BEPOSITHBIE TPY/-
HOCTH YCBOEHHs Y4YeOHOro Marepuana MHOCTpaHLUAMHU U YIEISITh Kaxaou mpolieme ocoboe
BHHUMaHUE, YTOObl MHOCTpPaHHbIE OOydYarolluecs MOIIM B MOJHOW Mepe HMCIOJIb30BaTh YCBOCH-
HBII MaTepuasl B KOMMYHHKaTUBHOU cdepe.
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DEVELOPING STUDENT’S SPEECH IN ENGLISH LESSONS

Abdusalomova Dilfuza Erkinovna
She is an English teacher law college in
Karshi district of Kashkadarya region

Annotation: This article discusses ways to develop speech culture and reading skills in
English classes.
Keyword: review, read carefully, get acquainted (need to explain)

We need to identify the role of reading in the formation and development of reading skills in
a foreign language and its place in the learning process. It is well known that reading a foreign
language has two functions:

1. Reading is the goal of foreign language teaching;

2. Reading is a tool for teaching a foreign language.

In the first case, it is recommended to read aloud, and in the second case, it is recommended
to read aloud. It is necessary to teach silent reading in high school, because reading aloud
belongs to certain people, such as teachers, actors, speakers. For many, the main goal is to get
information while reading. This requires the development of silent reading skills. There are
three types of reading when reading a text for information:

a) Review b) Read carefully ¢) Get acquainted (need to explain)

The book aims to gain an understanding of the topic. All you have to do is quickly read
some paragraphs or sentences in the introduction.

In the “introductory” type of reading, the student reads the text, article, or aims to know the
exact content of the book and focuses all his attention (information) focuses on information,
which is why this type of reading is sometimes called comprehensive reading.

Reading is a tool for learning a foreign language. Because reading is a form of speaking
activity, it can also be an effective tool for teaching a foreign language. For example, it is
scientifically proven that language material is better stored in memory when perceived through
the senses of sight. Therefore, reading texts at an advanced level (grades 8-9-10) is one of the
ways to increase students’ vocabulary.

There are two types of reading comprehension,

1. Optional (“acquaintance” - oznokomitelnye chtenie)

2. In “gifted” attention, students ’attention is consciously focused on a specific task focused.
For example: not only to the content, but also to the language units that express it are also
focused.

Extensive (content only) and intensive (language from content) in the methodological literature
material) reading texts are selected. Reading a foreign language helps to create a “language
experience”. Reading also helps to develop oral communication. For example, all analyzers
involved in silent and aloud reading are involved. Reading aloud is especially important. For
example:

1) In the development of pronunciation;

2) It is a valuable exercise in building speaking skills. (see signals are converted into audio
signals).

Which aspect of mental activity (operations) during reading read according to orientation

a) analytical

b) synthetic types

c¢) without translation

d) differs in translation.

Using a dictionary, depending on the nature and level of support provided to students and reading
without a dictionary is different. Types of prepared and unprepared forms of study, depending on
the form of organization:

1. Types of study in the classroom and at home.

2. Read the teacher’s assignment.

3. Read on your own.

4. Frontal reading (everyone reads the same text).
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5. Individual reading.
The texts selected for reading take into account the interests and age of the students should be
selected.

Books
1. Porosa I''B. Meronuka oOy4yeHus aHniickomy s3biky. M.,, [Ipocsemienue,, 1977
2. Xoshimov U. X va Ekubov I. Y. —Ingliz tili o‘qitish metodikasi. T. “O‘qituvchi” 1995.

Nexadpn | 2020 7-Kuem TourkeHT
31



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 23-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

ONA TILI FANINING INTEGRATSIYA ASOSIDA OLIB BORISH

Azimova Malika Mamatovna
Marg ‘ilon shahar 28-umumiy o ‘rta ta’lim maktabi
Ona tili va adabiyoti fani o ‘qituvchisi

Annotatsiya: Maqolada Ona tili fani ya’ni tilshunoslikning boshqa fanlar bilan o‘zaro
hamkorlikda olib borishning ahamiyati xususida fikrlar bayon etilgan.

Kalit so‘zalari: ona tili, matematika, kompyuter lingvistikasi, integratsiya. “Mening
tasavvurlarim chegarasi ona tilimni bilishim chegaralarida tugaydi”, degan ekan mashhur
nemis mutafakkiri. Darhaqiqat, olam sirlarini anglashda ona tilining o‘rni beqiyos. Shu ma’noda
olamda hech bir fan yo‘qki, o‘z xususiy masalalarini o‘rganishda til boyliklaridan so‘zlardan
foydalanmagan bo‘lsa. Shu sababli bugungi kunda fanlar integratsiyasi asosida har bir fanning
o‘zlashtirilishida undagi qoidalar va tushunchalarni ifoda etish masalalari kun tartibidan keng
joy egallamoqda.

Bunda mutaxassis-o‘qituvchi birinchi navbatda o‘z fanining nazariy asoslarini mukammal
bilgani holda muayyan tilda ularni ifoda etish malakasiga ham ega bo‘lishi zarur. Bu esa navbatida
fanlar o‘rtasida integratsiyani vujudga keltiradi. Bugungi kunda fan olamida maydonga kelib
rivojlanib borayotgan yangi sohalardan biri matematik lingvistika yoki kompyuter lingvistikasidir.
Bunda aynan matematika va tilshunoslik fanlari o‘zaro hamkorlikka kirishadilar. Kompyuter
lingvistikasi bo‘yicha matn tuzish va uni tahrir qilish dasturlarini yaratishda ham matematika-
informatika fanlari qonun-qoidalari va amallarini, ham tilshunoslikka oid bilimlarni ishga solishga
to‘g‘ri keladi. Sir emaski, hozirgi kunda matnlarni boshqa tilga o‘girishda “Clovar Translite”,
“Google Prome” kabi juda ko‘p AKT tarjima dasturlaridan foydalanamiz. Bu maqsadimizga
tez vaqt ichida oson erishishimizni ta’minlaydi. Bundan tashqari bu jarayon o‘quvchilarning
ona tili bo‘yicha bilimlarini mustahkamlash, amaliy jihatdan sinovdan o‘tkazish bilan birga chet
tillariga xos til sistemasi va gap qoliplarining tuzilishini o‘rganishiga ham ijobiy ta’sir ko‘rsatadi.
Masalan, bugungi kunda katta qiziqish bilan o‘rganilayotgan ingliz tili gap tuzilishi sistemasi
o‘zbek tili gap tuzilishidan farq qiladi. Ziyrak o‘quvchi bu dasturlardan foydalanar ekan, tarjima
jarayonida matnlarda bo‘layotgan o‘zgarishlarni sezadi va har ikkala tilning grammatik qoidalari
hamda lug‘at tarkibiga tegishli bo‘lgan bilimlarni egallaydi. Masalan, o‘zbek tilida gap tarkibida
bo‘laklar ketma-ketligi “ega-to ‘Idiruvchi-kesim” tarzida tartiblansa, boshqa tillarda gap bo‘laklari
joylashuvi bunday emas. Masalan, ingliz, rus va yana bir nechta boshqa tillarda ular “ega-kesim-
to‘ldiruvchi” holatida gap hosil giladi. O‘quvchi tarjima jarayonida ularning o‘rin almashganini
sezadi va o‘zining nazariy bilimlarini amaliyotdagi isbotini ko‘radi.

Ammo ahvol shundayki, dasturlarni ko‘pincha informatika va dasturlash ishlari bo‘yicha
mutaxassislar yaratadilar va uning bazasini ham o‘zlari to‘ldirishga harakat qiladilar. Tabiiyki,
ularning bilim darajasi soha mutaxassisi darajasida bo‘lmaydi. Til bo‘yicha yuqori bilim va
salohiyatga ega bo‘lgan mutaxassislar esa dasturlash ishlarida qiyinchilik sezishadi, kompyuter
bilan “tillashish”ga qiynalishadi. Ko‘rinadiki, maqgsadga yetish, ya’ni tillardan foydalanishda
mukammal elektron dasturlarga ega bo‘lish uchun har ikki soha informatika hamda tilshunoslikda
yetarli bilim-salohiyatga ega bo‘lish, boshqacha qilib aytganda, fanlar integratsiyasiga erishish
talab qilinadi.

Foydalanilgan adabiyotlar.

1. Mavlonova K. Ona tili darslarida badiily matnning til xususiyatlarini integratsiyalash
asosida o‘rgatish metodikasi. — T.: 2016

2. Abdiyev M., Safarov P. Noan’anaviy dars shakllari. —S.: 1996

3. Rahimov A. Kompyuter lingvistikasi asoslari. — T.: 2013
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NEMIS TILI RIVOJI

Maxmudova Yoqutxon Xamdamovna
Farg‘ona shahar 10- maktab

nemis tili fani o ‘qituvchisi
e-mail:yoqut@inbox.uz

Annotatsiya: maqolada chet tili fanining o‘qitilishi va rivoji, nemis tili faniga bo‘lgan
qiziqishni oshirish, tilning mavgeini tiklash, rivoji uchun amalga oshirish lozim bo‘lgan ishlar
xususida so‘z boradi.

Kalit so‘zlar: darslik, til ko‘nikmasi, mutaxassis, samara

Nemis tili fanining o‘qitilishi xususida turli fikrlar mavjud. Chet tili sifatida mavqeini saqlab
golish uchun esa bir qancha ishlarni amalga oshirish lozim. Bu borada O‘zbekiston davlat jahon
tillari universiteti hamda O‘zbekiston Milliy universitetidan nemis tili o‘qituvchilari seminarlar
tashkil etib bormoqda. Tashkil etilayotgan seminarlarda turli tashkilotlar fanning rivoji uchun oz
hissalarini qo‘shmoqdalar. Yaqinda tashkillangan seminar-treningda ham Germaniyadagi logan
Gutenberg Mayns universiteti (Johannes Gutenberg-Universitit Mainz) dotsenti Marion Grein
(Dr. Marion Grein) o‘z ma’ruzasida nemis tilining mavqei va tilning riviji borasida bir qator
vazifalarni sanab o‘tdi.

Nemis tili fani oldida turgan vazifalar bo‘yicha tashkillangan ushbu ilmiy-amaliy seminar
davomida ishtirokchilar Germaniyada chop etilgan yangi daslik va o‘quv qo‘llanmalar hamda
ularni dars mashg‘ulotlariga joriy etish, ularning shu davrgacha amalda bo‘lgan darsliklar bilan
o‘xshash va farqli jihatlari, o‘quvchilarning til bilish ko‘nikmalari, xususan, talabalarning nemis
tilidan og‘zaki va yozma bilim ko‘nikmalarini rivojlantirishda mazkur qo‘llanmalarning roli,
xorijiy tillarni o‘rgatish jarayonlariga yangicha yondashuvlar, dars mashg‘ulotlarini o‘qitishning
ilg‘or innovatsion texnologiyalari, zamonaviy pedagogik va axborot texnologiyalar yordamida
qiziqarli shaklda tashkil etish, til o‘rgatishda muammoli yondashuvning ahamiyati kabi bir qator
muhim masalalarni keng muhokama qildilar. Shu o‘rinda ta’kidlash kerakki, dotsent Marion Grein
xonim — Germaniyaning Mayns universitetida nemis tilini chet tili ikkinchi til sifatida o‘qitish
bo‘yicha magistrlik dasturining rahbari. U qiyosiy tilshunoslik (ingliz, nemis, yapon tillari) va
katta yoshlilarni nemis tilini chet tili sifatida o‘rganishga ixtisoslashgan tilshunos. U tadqiqotlarini
til va nevrologik sohalarda olib borgan. Talabalar va katta yoshdagi o‘quvchilarda tilni o‘qitish
nazariyasi va amaliyoti bo‘yicha bir qator kitoblar, shuningdek, nemis tiliga oid darsliklar nashr
ettirgan. Hozirda til o‘rganish usullari va o‘qitish uslublari, shuningdek, mashg‘ulotlarda raqamli
va internet texnologiyalarni qo‘llash ustida ish olib bormoqda. Germaniyalik olima nemis tili
o‘qituvchilari bilan o‘zining til o‘rgatishdagi tajribalari, universitetda, o‘zi tashrif buyurgan
mamlakatlarda shunday treninglar chog‘ida o‘rgangan ko‘nikmalari xususida o‘rtoqlashdi.
Dotsent Marion Greinning ta’kidlashicha, u dunyoning 15 mamlakatida bo‘lgan. O‘zbekistonga
ilk bora 2009-yilda ilmiy anjumanda ishtirok etish uchun kelgan. 2010-yilda ham Toshkent va
Samarqandda nemis tili o‘qituvchilari uchun mahorat darslari, seminar-treninglar tashkil etgan.

Seminar-trening davomida, shuningdek, universitetlar professor-o‘qituvchilari Germaniyada
“Hueber” nashriyotida so‘nggi 2018-2019-yillarda nemis tilini xalgaro CEFR darajalarida
o‘qitish maqgsadida chiqarilgan va “Motive”, “Sicher” kabi so‘nggi nemis tili qo‘llanmalarida til
o‘rganuvchilarning o‘qish va yozma nutqini rivojlantirish magsadida berilgan topshiriglarning sifati,
samaradorlik darajasi, mashqlarni real hayotiy vaziyatlar bilan ham bog‘lagan holda rolli o‘yinlar
va interaktiv usullar yordamida tashkil etish bo‘yicha o‘zaro fikr almashdilar. Xulosa o‘rnida
shuni aytish mumkinki, bugun O‘zbekiston barcha sohalarda jahonning rivojlangan davlatlari
bilan samarali hamkorlikni yo‘lga qo‘ygan. Shu jumladan, ta’lim sohasida ham Germaniyaning
ko‘plab universitetlari davlatimizdagi oliy ta’lim muassasalari bilan hamkorlik shartnomalari
va memorandumlar imzolashgan. Xorijiy ekspertlar bilan tashkil etiladigan bu kabi anjumanlar,
mahorat darslari ana shunday do‘stlik alogalarini mustahkamlabgina qolmasdan, yurtimiz
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yoshlarining xorijiy tillarni aynan chet elda nashr etilgan va so‘nggi yutuq hamda tajribalarni o‘z
ichiga olgan kitoblardan foydalangan holda o‘qishiga ham keng imkoniyatlar yaratadi.

Maktab ta’limi jarayonida ilmiy-amaliy seminarlarning ahamiyati katta. O‘qituvchining
faoliyatini samarali tashkil etishda metodik tavsiyalar va metodik qo‘llanmalarni ish faoliyatida
qo‘llash esa fan rivoji uchun muhim omildir.

Foydalanilgan adabiyotlar:

1. http://xs.uz/uz/post/

2. Qahhorova M. Nemis tilini o‘qitish metodikasi, 2011.
3. Ziyonet/uz
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ONA TILI DARSLARIDA O‘QITUVCHIDAN TALAB QILINADIGAN PEDAGOGIK
MAHORAT

Mirzaqulova Gulbahor Ashurovna
Surxondaryo viloyati, Sho‘rchi tumani
32-umumiy o‘rta talim maktabi
ona-tili va adabiyot fani o ‘qituvchisi

Annotatsiya: Ushbu maqgolada ta’limning eng samarali metod, vosita va usullarini qo‘llash
orgali o‘quvchida tezkorlik, sezgirlik, topgqirlik, qat’iylik, o‘quv qiyinchiliklarini mustaqil
yengish, o‘z fikr va mulohazalarini erkin bayon etib, 0°z nuqtai nazarini himoya qilish hamda
ona tili mashg‘ulotlarining samaradorlik darajasi xususida mulohazalar yuritilgan.

Kalit so‘zlar: O‘quvchi e’tibori, ijodiy faoliyat, reproduktiv tafakkur, ijodiy tafakkur, qayta
xotirlash.

Ma’lumki, yosh avlod tarbiyasi hamma zamonlarda ham muhim va dolzarb ahamiyatga ega
bo‘lib kelgan. Ammo biz yashayotgan bugungi kunda hagigatan ham hayot-mamot masalasiga
aylanib bormoqda.

O‘zbekiston Respublikasining Davlat ta’lim standartlarida barcha umumta’lim fanlarining
o‘qitilishini tubdan yaxshilash kuzda tutilgan. Ta’lim-tarbiya muassasalarining asosiy bo‘g‘ini
hisoblangan umumta’lim maktablarida ona tili o‘qitilishini tubdan yaxshilashni, ta’limning eng
samarali metod, vosita va usullarini qo‘llashni, muhumi o‘quvchini ta’lim jarayonining faol
ishtirokchisiga aylantirishni talab etadi.

Ona tili mashg‘ulotlari shunday olib borilmog‘i lozimki, har bir o‘rganiladigan til hodisasi
o‘quvchi e’tiborini 0‘ziga qaratsin, uni ijodiy faoliyat ko‘rsatishga undasin, o‘zligini namoish etish
imkoniyatini yaratsin. Mashg‘ulotlar o‘quvchilarni ijodiy faoliyat ko‘rsatishga, o‘rganilayotgan
til hodisalarining mohiyatlarini anglab, mustaqil fikrlashga va xulosalar chiqarishga, har bir
o‘quvchiga o‘zligini namoyish etish, o‘z fikr va mulohazalarini erkin bayon etib, 0‘z nuqtai
nazarini himoya qilishga keng imkoniyat yaratsin. Tezkorlik, sezgirlik, topqirlik, qat’iylik,
o‘quv qgiyinchiliklarini mustaqil yengish, boshlangan ishni nihoyasiga etkazish kabi fazilatlarni
tarkib toptirish o‘qituvchi zimmasidagi dolzarb masaladir. Bir soatlik dars mashg‘ulotlarida
o‘qituvchi o‘rni kelganda reproduktiv tafakkurga, o‘rni kelganda ijodiy tafakkurga tayanib ish
ko‘rmog‘i magsadga muofiq bo‘lar edi. Bu esa o‘z o‘rnida umumta’lim maktablarida faoliyat
olib borayotgan pedagoglarimizdan o‘tilayotgan dars mavzusi gamrovini to‘g‘ri baholagan holda
o‘quvchilarning yosh xususiyati, bilim saviyasidan kelib chiqib ish ko‘rmoqlikni talab qiladi.
O‘quvchilarning mashg‘ulot samarasini kuzatash, tekshirish jarayonida o‘qituvchi, o‘quvchi
kamchiligi, izlanganligidan dalolat ekanligi, agar izlanmaganida mutlago bu mashg‘ulotni
o‘zlashtirolmasligi mumkiligini ta’kidlab, baholashi ham muhim masala, aslida. Chunki, aksariyat
hollarda, mashaqqat bilan bajarilgan mashg‘ulot, ko‘ngildagidek samara bermasa, o‘quvchi

rag‘batlantirilmasa fanga nisbatan qiziqish so‘nishiga sabab bo‘ladi. Sinf xonasidagi har bir
o‘quvchi nazoratdan chetda qolmasli kerak. Bu vaziyat o‘qituvchidan katta pedagogik mahorati
talab etadi. Har bir o‘quvchining bilim samaradorligini nazorat qilishda ulgurishi, og‘zaki “tezkor
test”, “tezkor savol-javob” yoki o‘yin topshiriqlardan qay darajada foydalanishiga bog‘liq.

Ona tili fanini o‘qitishning asosiy maqsadi - o‘z fikrini og‘zaki va yozma tarzda to‘g‘ri va
ravon bayon qiladigan, kitobxonlik madaniyati shakllangan, mustaqil va ijodiy fikrlay oladigan,
o‘zgalar fikrini anglaydigan

- muloqot va nutq madaniyati rivojlangan shaxsni kamol toptirishdan iborat. Umumiy o‘rta
va o‘rta maxsus, kasb-hunar ta’limi muassasalarida Ona tili fanini o‘qitishning asosiy vazifasi:

- o‘quvchi shaxsini fikrlashga, o‘zgalar fikrini anglashga, o‘z fikrini og‘zaki hamda yozma
shaklda savodli bayon qila olishga garatilgan nutqiy kompetensiyani rivojlantirish;

- o‘quvchilarda grammatikaga oid o‘zlashtiriladigan bilimlarni (fonetika, leksikologiya,
so‘zning tarkibi, so‘z yasalishi, morfologiya, sintaksis, yozuv va imlo, tinish belgilari, nutq
uslublari, stilistikaga oid tushunchalarni) rivojlantirish;

- ona tilining keng imkoniyatlaridan unumli foydalangan holda to‘g‘ri va ravon bayon eta
olishni rivojlantirishga garatilgan lingvistik kompetensiyalarni shakllantirishdan iborat.

Nexadpn | 2020 7-Kuem TourkeHT
35



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 23-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

Bunday o‘zgarishlar har tomonlama sog‘lom va barkamol avlodni tarbiyalash borasidagi sa’y-
harakatlarni kuchaytirishga muhim asos bo‘ladi.

Bu kelgusida yuqori malakali va raqobatbardosh, kompetentli utaxassiskadrlarni tayyorlash
imkoniyatini yaratadi.

Ona tili ta’limi jarayonida o‘quvchilarning so‘z boyligini oshirish, so‘zdan nutqda to‘g‘ri
va aniq foydalanish malakalarini shakllantirish va rivojlantirishga oid o‘yin va topshiriqlardan
keng foydalanilsa, kata mavzular va bo‘limlar o‘rganilgandan keyin takrorlash mashg‘ulotlari
“Topgqirlar bellashuvi” asosida o‘tkazilsa, ona tili darslarida qayta xotirlash xarakteridagi
topshiriglar bilan ijodiy va ijodiy xarakteridagi topshiriqlaro‘rtasida mutanosiblik vujudga
keltirilsa, tashkil etiladigan o‘yin-topshiriqlarning biri ikkinchisini to‘ldirishga qaratilsa,
ona tili mashg‘ulotlarining samaradorlik darajasi yuqori bo‘ladi.l1 Ona tili darslarini o‘tish
jarayonida, o‘yin vaziyatlarini yaratish, har bir o‘quvchi uchun tezkor test yoki savollar berish,
takrorlash mashg‘ulotlarini muntazam ravishda “Topqirlar bellashuvi” tarzida o‘tkazish, bunday
bellasuvlarni sinflar kesimida tashkil etish, o‘yin-topshirigqlar tuzishga o‘quvchilarning o‘zlarini
ham jalb qilish, topshiriglarni bajargan o‘quvchini o°zlashtirish saviyasiga qarab rag‘batlantirib
borish maqsadga muofiqdir.

Foydalanilgan adabiyotlar

1. Bobomurodova A. Ona tili ta’limi jarayonida o‘yin-topshiriqlardan foydalanish.
Toshkent-2009. 4-bet.

2. Umumiy o‘rta ta’limning davlat ta’lim standarti. Toshkent, 2017 y

3. Mengliyev B. Ijtimoiy buyurtma va til tadqiqi hamda ta’limi. Toshkent , 2011 y
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O‘RTA MAKTAB O‘QUVCHILARINI YANADA MURAKKAB MATNLARGA
QIZIQISHINI QO‘LLAB-QUVVATLASH.

Mukarramova Ra’no Davlatovna
Namangan viloyati Namangan shahar
71-umumiy o°‘rta ta’lim maktabining
1-toifali ona tili va adabiyot o ‘qituvchisi.

Annotatsiya. Ko‘pincha yoshlar, oxirgi marta qachon kitobni yaxshi ko‘rganligini so‘rashganda,
boshlang‘ich maktabdagi davra yoki ovoz chigarib o‘qish vaqtini, ota-onalar yoshligida o‘qigan
yotish haqidagi ertaklarini yoki masalan, sevimli seriallarga muhabbat qo‘yganlarini eslashadi.
Boshlang‘ich yoshdagi o‘quvchilar ko‘pincha rasmli kitoblarni o‘qishdan, bob kitoblari va
turkumlarini o‘qishga o‘tishdan katta g‘ururlanishadi.

Kalit so‘zlar: o‘qish, qiziqish, qobiliyat, kompetensiya, vositalar, o‘rganish.

Agar bizning maktab tizimimizda bitta maqgsad bo‘lishi kerak bo‘lsa, bu o‘quvchilarga tug‘ma
qiziqish va ular o‘rganayotgan mahorat va mazmundan faxrlanish tuyg‘usini his qilishda yordam
berishdir. Afsuski, ko‘plab o‘quvchilar maktabni o°qishga bo‘lgan muhabbatini yo*qotib maktabni
tugatmoqdalar. Ular stipendiya nimaga o‘xshashligini tushunishadi, lekin doimo qiziqish olovini
yoqish va shu olovni boqishni davom ettirish uchun o‘rganish nimani anglatishini juda kam
bilishadi.

O‘rta maktab sinflarda ko‘plab o‘quvchilar o‘qish identifikatsiyasini aniqlashning birinchi
usullaridan biri o‘qituvchilarga o‘quvchi sifatida o‘sish uchun nima zarurligini aniglash uchun
o‘qituvchilarni baholashda berilgan ballardir. Biroq, o‘quvchilar ushbu baholarning magsadini
tushunmasliklari va savollarga o‘zlarining haqiqiy o‘qish kuchli va qobiliyatlarini oshkor
qilmaydigan tarzda javob berishlari odatiy holdir.

Agar o‘quvchilar bilan tezlashtirilgan o‘quvchi yoki leksika darajasidan ko‘proq o‘qish
qobiliyati yoki mahorat darajasi to‘g‘risida suhbatlashishni normallashtirsak nima bo‘ladi?
Matnning murakkabligini o‘zi aniqlagan ko‘rsatkichlar kombinatsiyasidan foydalangan holda
o‘qish yutuglari uchun o‘z darajalarini yaratgan bo‘lsalar-chi? Masalan, o‘qituvchilar va
o‘quvchilar Google rubrikalari yordamida birgalikda o‘qish murakkabligi uchun sifat (ma’no
qatlamlari, til konventsiyalari), miqdoriy (so‘z va jumla uzunligi) va o‘quvchiga xos (oldindan
bilim talab qilinadi) ko‘rsatkichlarini o‘z ichiga olgan rubrika yaratishi mumkin.

O‘quvchilar o‘sishni olchash uchun turli xil vositalardan foydalanishlari mumkin, masalan,
jurnal o‘qish yoki baliq qushlarini muhokama qilish paytida birgalikda yozuvlar. O‘qituvchilar
standartlarni va o‘quv magsadlarini o‘quvchilarga qulay tilda o‘zgartirib, ularni Google
Formalariga qo‘shishlari mumkin, shundan so‘ng o‘quvchilar ko‘nikmalar va mashg‘ulotlar
o‘rtasidagi bog‘liglikni aniqlashda va o‘lchovli magsadlarni belgilashda foydalanishi mumkin.
So‘ngra o‘qituvchilar o‘quvchilarga mustaqil va jamoaviy ravishda bilim olish imkoniyatini
berish maqsadida birgalikdagi izohlash yoki birgalikda yozib olish kabi vositalarni sinf ichidagi
munozaralar paytida qo‘llashlari mumkin. O‘qish haqidagi yozuvlarni to‘playdigan aks ettirish
jurnallari va portfellari o‘sishni o‘lchash uchun o‘quvchilarning o‘zini o‘zi baholash usulidir.

Ko‘p o‘rta sinf o‘quvchilari mualliflarga yoki kitoblar turkumiga muhabbat qo‘yadilar, bu
esa boshlang‘ich maktabda sevib qolgan bob kitoblaridan tashqari o‘qish ravonligini oshirish
uchun ishlaydi. O‘qituvchilar o‘quvchilar bilan ish olib borishi mumkin, ular gizigishlariga mos
keladigan kitoblar turkumini aniqlash uchun boshlang‘ich maktabdan boshlab ommabop bob
kitoblarini ko‘rib chiqish va mavzu va janr hagida ma’lumot berishlari mumkin. Masalan, agar
o‘quvchi “Origami Yoda fayllari” ni yoqtirsa, ular o‘qituvchisi bilan birgalikda ushbu kitoblar
uchun janr tasnifiga mos keladigan, ammo uzunroq yoki leksile darajasidan yuqori bo‘lgan
kitoblarni aniqlashlari mumkin.

O‘qituvchilar o‘quvchilarni maktab va sinf kutubxonalarining belgilanishi va rasmli kitob,
erta o‘quvchi, bob kitobi, yosh kattalar va kattalar kabi toifalarga mos keladigan kitoblarning
xususiyatlari bilan tanishtirishlari mumkin. O‘quvchilar ushbu toifalarning har birida kitoblarning
xususiyatlarini aniqlagandan so‘ng, ular o‘zlariga yoqadigan janrlardan qiziqish sarlavhalarini
topishlari mumkin, bu ularga matnning murakkabligi darajasida organik ravishda o‘tish nimani
anglatishini osonlashtiradi. O‘qituvchilar ularni baholash uchun Google rubrikalari kabi vositalar
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yordamida murakkablik ko‘rsatkichlarini aniqlashda ularni qo‘llab-quvvatlashi mumkin.

Kitoblarni toifalarga ajratish kitob xaridorlari va kutubxonachilar uchun foydalidir, ammo
o‘quvchilarga barcha kitoblar barcha o‘quvchilar uchun ekanligini tushuntirish zarur, shuning
uchun tekislash va yoshga moslik atrofidagi keraksiz zararli tamg‘alar olib tashlanadi. Odatda
kitobxonlar gravitatsiya qilishlari va kitoblar bilan yoqimli tajribalarga ega bo‘lishining turli
sabablari bor. Ko‘pincha o‘quvchilar zararli tilni o‘zlashtiradilar, agar ular kompyuterda ishlab
chiqarilgan yoki davlat tomonidan aniqlangan Lexile darajasi ostida bo‘lgan kitoblarni o‘qishni
yoqtirishsa, ulardan uzoqlashishlari kerak, bu albatta bunday emas. Magsad o‘sishni doimo zulm
bilan emas, balki kuch bilan o‘sish orqali rag‘batlantirishdir.

Biz bilamizki, o‘quvchi sifatida o‘sish ko‘nikmalarni aralashtirishni talab qiladi. O‘quvchilar
o‘zlari bilmagan so‘zlarni o‘qish va aniqglash uchun kontekstli maslahatlar yordamida ravon
o‘qishni rivojlantirish va so‘z boyligini oshirish nimani anglatishini yanada chuqurroq anglashar
ekan, o‘qish pillapoyalari kabi vositalardan o‘zlari uchun qaysi kitoblar o‘zlarini qulay his
qilishlarini yaxshiroq ko‘rishlari mumkin. va tabiatan qiziquvchan bo‘lgan va qo‘yib bo‘lmaydigan
kitoblarni o‘qiyotganda ichki motivatsiyani maksimal darajada oshirish.

Ota-onalar o‘quvchilar uyda o‘qiydimi yoki yo‘qmi, darvozabon bo‘lishni to‘xtatganda,
o‘qituvchilar o‘quvchilarning o‘sishiga yordam berish uchun o‘qish va murakkablikni qidirib
turish uchun o‘qituvchilardan ko‘proq narsalarga ehtiyoj bor. Ko‘plab boshlang‘ich o‘qituvchilar
foydalanadigan vositalarni, masalan, tekislash, o‘qishni baholash va o‘qish jurnallari, o‘rta sinf
o‘quvchilari uchun mustaqil ravishda o‘qish odatlari va didlarini rivojlantirgani uchun ularni
bekor qilish mumkin.

Shu bilan birga, ushbu vositalarni o‘quvchilar bilan birgalikda o°qish ravonligini aniglash va
matnning murakkabligini kuzatish usullarini ishlab chiqish bilan almashtirish muhim ahamiyatga
ega. Bunda o‘quvchilar o‘qishni haqiqiy usullar bilan baholash jarayonida ishtirok etishlari va
turli janrlar va formatlarda o‘qishga umrbod muhabbatni rivojlantirishlari mumkin.

O‘quvchilar o‘zlarining qiziqishlari bilan ko‘proq tanishganliklari sababli, o‘quvchilar uchun
kitob klublari va kitobxonlik guruhlari foydali bo‘lishi mumkin va ular uchun mavjud bo‘lgan
kitoblarning xilma-xilligi o‘zlarining dunyosi chegaralari bilan kengayib boradi, chunki ular
uyda tanish bo‘lgan narsadan dastlab noma’lum bo‘lishi mumkin bo‘lgan narsalarga o‘tishadi,
masalan, ularning qo‘shnilari, jamoalari, davlatlari va mamlakatlari keng dunyosida.

Har bir o‘quvchi chin dildan sevadigan kitobni o‘qishdan kelib chiqadigan quvonchni
biladi. Bu yozuvchining qanday qilib o‘qitishi va ko‘ngil ochishi borasida qiziqish, hayajon va
hayratning ta’riflab bo‘lmaydigan aralashmasi. Yozishni o‘rgatadigan o‘qituvchilar o‘quvchilarni
universal haqiqatlarni etkazish va eng samimiy va shaxsiy tajriba yoki hissiyotlarni ochish uchun
til yordamida ishlashda qo‘llab-quvvatlashga intilishadi.

Buning eng yaxshi usullaridan biri bu o‘quvchilarga sevgan kitoblarini o‘qish, ularni juda
sevish sabablarini ochish va mustaqil ravishda ularni nafaqat o‘quvchi va inson bo‘lib o‘sishga
chorlaydigan keyingi kitobni izlashni o‘rganishdir nafaqat boshlang‘ich maktabda, lekin o‘rta
sinflarda ham.

Foydalangan adabiyotlar:

1. Jumayev A. Bo‘lajak o‘qituvchi shaxsining ijtimoiy faollik omillari. “Xalq tailimi” jurnali,
2006

2. Mynnomes X K. Bapkamon aBioIHi TapOUsUIalT OMIa, MaXallla Ba TAhIHM Myaccacasla-pH
XaMKopJiuru KoHuenuusicu. - T., 2012.

3. PQ-3271 13.09.2017 “kitob mahsulotlarini nashr etish va tarqatish tizimini rivojlantirish,
kitob mutolaasi va kitobxonlik madaniyatini oshirish hamda targ‘ib qilish bo‘yicha kompleks
chora-tadbirlar dasturi to‘g‘risida”
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OHA TUJIA BA AJJABUET ®AHJIAPUHNA S"TPIII[I[A NHHOBAIIMOH TABJIUM
TEXHOJIOT'UAJTAPUIAH ®OUJATAHUII

Jlunnasos Yporosa
Okoapé myman 52-H/IYMHU
OHa muau eéa adaduém ¢panu YKumyeuucu

AHHOTAIUSA: MAaKOJIaJa OHA THJIM Ba afaOuET daHIapruHU caMapaiy TalllKul KUJIUIIIa HHHO-
BaIllMOH TaBJIMM TEXHOJOTHUsUIapuaaH ¢oimananuin Xycycuaa Gukpiaap OepuiraH.
Kanur cy3napu: ona tTuinu, afabuET, MHHOBAIIMOH TEXHOJIOTHSIIAP.

MyTinako siHTU4a, MyCTakuil (DUKpIaiIuraH, 3aMOHAaBHM SHTUJIMK Ba TEXHOJOTHSIIAPHU
V3namrupuiira KypOou-Kyapara eTaurad, MUJUTHA Ba YMyMUHCOHUH KaJpUATIap PyXHaa KaMoJ
TomaéTrad, MabHaBUN Ba )KMCMOHUI €TyK €lIJIapHU TapOusuiall, YIapHU Japc MalFyJoTIapura
KM3UKTUPHUIL, OWJIMM Ba CaBUACHHU OUIMPHUIIIEK 33Ty HIUIAPHU amalira OIIMPHIN MakKcaauaa
TabJIUM KapaéHUJa WHHOBAIIMOH MEJaroruk TEXHOJMOTUsIApUHU KYIlaml OyryHIH KyH/ia KarTa
axaMusaTra srajup.

[y makcanma Oxkmap€ TymaH 52-UXTHCOCTAIITHPUITAH MaKTa0-MHTEpHATHIa OHA THUIU Ba
amabueT paHHN YKUTHUIIA THHOBAIIMOH TabJIUM TEXHOJOTHSUIAp/IaH MyHTa3aM paBHIga Qoui-
JAJaHWING KEeTMHMOKIA. bruiaaMu3ky, WHHOBAIMOH TabIMM TEXHOJOTHsIapuaaH (oinananuod
Jlapc YTUII KyWHIAard acOCUM ME30HJIapHU Y3 WUura oJiaJiu:

* (paxkarruna “kanmait yprarum?” caBonmra »)aBoO Oepmaii, 0aTku y MyXUM KyIiuMuasap
KWJIaJu —camapajiu HaTvXa OJIMII YYyH KaHJal ypraTuil Ba KaHAall onTuMal YKyB KapaéHUHHU
TaIKWUIAIITUPUII KEPAKIUTUHU EPUTAIH;

*  TaXMMHHUU HaTKajmapra smac Oanku aHUK Basudanap, aHUK Tanadiapra TasHTaH XOJa,
aHUK IEJaroruK ¥os acoCu/a JoONUXalallTUpUIaan;

*  OwIMM oNMIIzIa, TABJINM OEpyBYMTa HyHAITUPUIITaH, JAPCHUHT METOIMK HUIIIJIAaHMaTIapu1aH
bapkiu ymapok, maxcuil (HaonusATIapUHU XUCOOTa OJITaH XOJAa IOTYKJIApHU TabMHUHIIAMINA Ba
TabJIUM OJIyBUMJIAPTa UYHAITUPA/IH;

*  aHWK OeNTHWJIaHTaH HaT¥Kayiap OWIaH ui oaud 6opaau,

*  MablyM Myajarna Ba Tana® Oyiinya KyHWiIraH MakcaJHU amalra OIIMpHINAa mry0xa
TyFAMPMaiuran, GakaTruHa acoCIanran OuIMMIIapra TasHa/iu;

*  VYKyB Makcaau KYWWITaHJIaH CYHI, MaB3ylap aHUK OCJITHJIaHraHJaH CYHI, TaXMHUH
KWJIMHIaH VKyB HaTWKajapy IIAK/UIAaHTaHJIaH CYHI Ba YKyB Xapa€HUHUHI KEeTUIIM Oyilnua
Kyhuirad tanabnapaad cyHrruHa wuHTepdaon ycymwiapaad (ougamaHUul MyMKHH. AKC X0iaa
KY3JIaHTaH MaKcaJra »puimuo OyaManu.

Ona Tuiu Ba amabuér nmapciapuHu yTumaa Taxpuba cudarhga HHHOBAIMOH TablIUM
TeXHOJoruslapHuHr acocan ‘“Knacrtep”, “banuk ckenern”, “Benn Jlmarpammacu™, “Occe”,
“Tomncanam >xaaBanu’ kabu Typrapuat (oiananuim.

9-cua(d YKyBumIapuga OHa TWJIM Ba aAa0MET JapCapyHU YTUIIA WHHOBAIIMOH TabJIUM
TEXHOJIOTHsIIApHIaH (O IaIaHuII TAXKPUOACH IaH XyJlocaap:

*  TU3UMJIAMITHPWITAH  TabINM acocuaa  YKyBUMIap
ounuMIapHu (haos Y3mamTupauiap;
. allHM TalToa, Typid FosUlapHU ubomansam Xamaa yaap

opacuari OOFIMKINKIAPHH aHUKJIAIIra HMKOH SIPaT/iu;
*  YKYBUWIADHUHT KHCKa, JIyHOAa caBoJ Oepull, caBoira

WCKa, JIYHAa, TYFpU Ba aHMK >aBoO OepHIl KOOWIMSITHHH
Kyunu Tomonn K Y YIp K P

PUBOXKIAaHTUP.IY;
*  MaB3yHHMHI MOXUSATHHH YyKyp TyLIyHHIITa Epaam Oepiu;

*  U3JaHYBYAHJIUK, TONKUPIIUK KOOMITHSATIapUHH
PUBOXKIAaHTUP.IY;

e YKyBYWJIApPHU TU3UMIIAILTHPHII (CHCTEMAra COJIUII), HoKOAUH,
TaxXJIMINH MyI10Xaa KWINII KYHUKMaJapUHU PUBOXKIIAHTUPAH.

. KYT BaKT Tanab 3Tau;
. TaBJIMMHUHT TEXHUK BOCHTAIAPH OWJIaH TAbMUHIIAHTaH YKYB

O3 TOMOHU ..
XOHa, alloXH/a Taiéprapiuk Tanad STIu.
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*  YKyBUmIapra MyCTakWJ paBHIIJAa OWIMMHUHI cH(aTH Ba
CaBHSICHHHM XONIHC Oaxojaml, ypraHwiaéTraH MaB3y XaKHJard
TYIIyHYa Ba TACaBBYPJIAPHHU AaHMUKJIAIl MIMKOHUHHU Oep/iv;

*  yKyBUWIapiap COHM  4YeKJAaHMaraH Oynmmu  OGapua
NmkonusaTiapu MaB3yJIapHU YpraHuIl HMKOHU OYIIIH;

*  TejaroraaH Maxcyc Taléprapimk Ba MIMHHA CaJOXUSTHH
Tanab sy, nry OmiaH oupra YKyB4M (Gaos UIITHPOK ITAN;

*  YKyBUWJIApHUHT (aHHU Y3NAMTHPUII KYpCaTKUWIAPUHH
OLIMPHUIIIAPUTA UMKOHUSAT SIPATIH

. Xap Oump MaB3yra HWHIUBHIOyan EHIAIIUO BocUTanap,
yeyutapAaH TYFpu (oipamaHuIMaca Makcaara SpUIIAN KUHHH
Oy mumIm;

Xasduap . Xap Oup VYKyBUMHUHT OWIMMH, CaBHICH IbTHOOpra
ONMHMAaca, YKyBUHIap (Haoi HIITHPOK STMACIHTH.

Xammamu3 ryBoX OYnu6 TypuOMHM3, MaHa KEWMHIM HMIUIapAa WHHOBALMOH — INEJArorMK
TEXHOJIOTHsJIAp KOOMHM caMapacuHu OepMOKIa. YKyBUMJIAp MYCTaKWJ PaBUILIA Y3IapUHH
KH3UKTUPAIUTaH MaB3ylap Oyiida ax0opoT pecypc MapKaslapuiaH, MHTEPHET TApMOFUIAH ax-
Oopomiiap uFn0, YKUTYBUM Ba YKyBUMIIAp Opachia Mabpy3a KWIMOKIatap. by aca YKyBunimapHu
KeNTycHu/ia KYMUWJINK OJuAa Y3WHU TyTa OWIUIIM, OWJITaHIApUHH auTHO OepuIv, HyTKUHH
HIaKIaHTUpUIITa épaam oepanau.

Anabuétnap

1. Abdiyev M., Safarov P. Noan’anaviy dars shakllari. —S.: 1996
2. Ziyomuhammedov B., Abdullayeva Sh. Pedagogika. — T.: 2000
3. Mavlonova R. Pedagogika. — T.: 2001
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NHHOBAIIMOHHBIE TEXHOJIOTHH B OBYYEHUU PYCCKOMY A3BIKY

Pu3zoxynoe Xypuwuo Xanumoeuu
Ilpenooasamens pycckozo a3viKka
Kvi3stimenunckoii cpeoneil wikoivl
Ne42 Hasouiickoit oonacmu

AHHoTanus.M3yueHne rocyJapCTBEHHOIO $3bIKa U fA3bIKa MEKHALMOHAJIBHOTO OOIIECHHUS,
PYCCKOTO sI3blKa, 3aHUMAeT B Hallel pecrnyOnuKe OJHO M3 BaKHEHIIMX MECT, B TOM YHCIIE U B
BOCIIMTAHUM NATPUOTU3MA U MHTEPHALMOHAJIN3MA, TOJEPAHTHOCTH, KyJIbTypsl. 1 KynbsTypa mo-
HUMAETCS KaK TPaJuLUH, S3bIK, KyJIbT, OOIHOCTb, COI[MAILHOCTh, CUCTEMA LIECHHOCTEH.

KiroueBbie cjioBa. CoBpeMEHHbIE TE€XHOJOTMM, WHHOBAIMs, 0Opa3oBaHUs, POJHON S3BIK ,
MeTozbl 00y4YeHHUs, TpaMMaTHKa, PYCCKasl peyb

B nactosiiee Bpems B PecriyOnnke Y30ekucTaH onpezesieHbl CTpaTernyeckue NpuopuTeThl B
pa3BuTUM 0Opa3oBaHus A1 (GOPMUPOBAHUS HAIIMOHAIBHONW MOJAEIU MHOTOYPOBHEBOIO HeEIpe-
PBIBHOTO 00pa3oBaHUsl, HHTETPUPOBAHHON B MHPOBOE MPOCTPAHCTBO U YIOBIETBOPSIOLIEH MO-
TpeOHOCTH JTUYHOCTH M OOIIECTRa.

OnHo u3 oOpa3oBaTeNbHBIX TPEOOBAHUH, XapaKTEPHBIX IS HAIIEr0 BPEMEHM - 3TO MOHUMa-
HUE U MIPUHATHE YYXKOH KYJIBTYpbI, 4y’)KOT0 MHEHHS, T.€. 0OCO3HAHUE NMPHUHAJICKHOCTH K MUPOBO-
My coo0miecTBy. B 3ToM oTHOmEeHNHN a5t TOBBIEHHUS d()(GEKTUBHOCTH 00pa30BaHUS U3yUCHHS
y30€KCKOIr0, pyCCKOTO U aHINIMKUCKOTO S3bIKOB MMEET Ba)KHOE 3HAUEHUE.

OrpoMHOE KOJIMYECTBO JIOJIEH B MUPE MO CBOEH NEATEIBHOCTH COTPYAHUYAET C HOCUTEISIMU
JIPYTUX S3BIKOB M HYXKJIAETCS B CBOOOJHOM BIIAJICHUM SI3bIKAMU. OTO CBSI3aHO C HEOOXOIM-
MOCTBIO B3aUMOJEHCTBHS Jitoed B 3moxy miobanuzanuu. Oco3HaHME TOTO M 4TO CBOOOIHOE
BJIaJICHUE SI3bIKOM BO3MOXKHO TOJBKO TIPU YCIOBHM (POPMHUPOBAHUS U PA3BUTHs HABBIKOB IO
OCHOBHBIM BHJIaM PEUEBOM JIEATEILHOCTH, MOXKHO CUUTATh JIOCTHKEHUEM METOINYECKON HAYKH.
OO6mienne 6a3zupyercss Ha TEOPUU PEUEBOM JesITeNbHOCTH. KOMMyHUKAaTHBHOE OOy4YEHHUE SI3BIKY
HOCHT JIeITEIbHOCTHBIN Xapakrep.

[Ipu u3yueHuun BTOPOroO A3bIKA B EPBYIO Ouepeb TpeOyeTcs OBla/leHue ero 3ByKOBOM CTOPO-
HOM. Mexay TeM Ha MpaKTHKe 4acTo ObIBaeT TaK, YTO ydalluecs, U3ydarollue APYTou s3bIK,
a100 MOoJNB3yI0TCA (DOHETUUECKOM CUCTEMOI pOJHOTO sI3bIKa, JIMOO CTApalOTCsl YCBOUTH 3BYKO-
BYIO CHCTEMY M3y4aeMoro si3blka. [Ipu 3ToM Oolblve OHU UCTIBITHIBAIOT 3aTPY/JAHEHUS B TPaK-
THUKE €€ KOHKPETHOTO NMPUMEHEHHMsS, YTO MPUBOJWT K HAPYUICHHWIO HE TOJBKO HOPMATHBHOTO,
HO M 3a4acTyl0 KOMMYHHKAaTHBHOI'O acleKTa HEepOAHOro sizbika. CoBpeMeHHas 11eJlb 00yueHus
PYCCKOMY SI3bIKY — (DOPMUPOBAHUE KOMMYHUKATUBHOM KOMIIETEHTHOCTH, MPEJICTABICHHOMN SI3bI-
KOBBIM, PEUYEBBIM U y4eOHO-IT03HABATEIILHBIM KOMIIOHEHTaMHU.

VHHOBaIIMOHHBIE TEXHOJIOTHH UTPAIOT OOJIBIIYIO POJIb B O0YUEHUH PYCCKOMY fA3bIKY. X pas-
paboTKa TeCHO CBsI3aHa C MOSBICHUEM HOBBIX MOAXO/I0B K M3YUECHHUIO SI3bIKOB. B HacTos1ee Bpems
MHOTHE YUUTEIIS MTOJB3YIOTCS COBPEMEHHBIMH TEXHOJIOTHSIMH. VIHHOBAIIMOHHBIE TTOAXO/AbI JIea-
10T YPOKHU PYCCKOTO sI3bIKa OApOoOHEe, MHTepecHee U sipue. CaMOCTOATEIbHBIN TOMCK PEIICHNUS,
aKTHBHASI MBICIIUTEIbHAS JIESITEIbHOCTh YUEHHKOB CITOCOOCTBYIOT MOBBIIICHUIO d(ppekTnBHOCTH
yueOHoro mpornecca. [IpaBuibHas opraHuzaiusi YpPOKOB C HCIOJIB30BaHUEM HHHOBAIIMOHHBIX
TEXHOJIOTUN TpeOyeT, yTOObl KaKIblii peOCHOK OBbLT 3aHAT PEIICHUEM MOCUIBHON Ui HEro 3a-
Jla4M, TaK KaK IPU 3TOM YCIOBHU MOXKHO IOJ/IEP’KaTh Y HEro nHTepec K yueHuto. CoBpeMeHHbIe
METO/Ibl 3aHUMAIOT 0CO00€ MECTO U B MEJAroruuecKoi IesATeNbHOCTH YUUTEIS.

[IpenogaBanne pyccKOro si3bIKa B HA4YaJbHBIX KJACCaX Y30€KCKOW MIKOJIBI MPEATONaraeT
(hopMupOBaHNE y yYalIMXCsl HABBIKOB, TMO3BOJISIONIMX WM TIOHUMATh Ha CIyX JIEMEHTapHYIO
PYCCKYIO pedb, CBOOOIHO BOCIIPOU3BOJIUTH €€ MPOCTEHIINEe 00pa3ibl, 00MaThCA B Mpeaeaax
yueOHOi cdepbl. OCHOBY Takoro OOIIEHHS COCTABISAIOT KOMMYHHUKATHBHBIE yYMEHHS: JIUIIb
Hay4yuB peOeHKa TOBOPUTH (peanbHOE OOIIeHHUE), CAyliaTh, YATATh M MHUCATh HAa PYCCKOM
A3bIKe (B ONpEAENEeHHBIX PaMKax), MOXKHO JOOUTHCS Kauye€CTBEHHOTO JOCTHKEHHS OCHOBHOM
nenu o0ydyenusi. Heo6xoqumo mpuBHUBATh MIKOJIBHUKAM HE TOJBKO MPAKTUYECKUE YMEHUs, HO
U (OpMHPOBATh y HUX OINpPEICIICHHbIE KayeCTBA JIMYHOCTU: OOIUTENBbHOCTh, PACKOBAHHOCTb,
JKEeJIaHWe BCTyNaTh B KOHTAKT, yMEHUE B3aUMOJIEHCTBOBATh B KoyleKTHBE. COBpEMEHHbIE LIeNN
o0ydeHHUsl A3bIKaM 3aKJII04YaloTcs B (OPMHPOBAHUU Yy JIeTe yMEHHsS OOIIaThCsl B peajbHBIX
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CUTyalusaX. ITO U €CTh KOMMYHUKATUBHASI KOMIIETEHTHOCTh U YMEHUE BECTH MEKKYJIbTYPHBIN
JTVAJIOT.

Hcnonp30Banne MHHOBAITMOHHBIX TEXHOJOTHH Ha 3aHATHUSAX B HAIIIBIX IITKOJIAX IMOKA3ajio, YTO
MEHSIETCSl OTHOIIIEHUE YYCHHKOB K IMPEIMETY, peOsita He OOSITCS MPOSBIATH CBOK WHUIIUATUBY
B PCIIICHUH TIpearacMbIX 3aJaHui, BHICKa3bIBAaTh CBOE€ COOCTBEHHOE MHEHHUE, CTPEMSATCS OBJIA-
JIETh TTPOTrPAMMHBIM MaTepuajoM Ha 0oJiee BHICOKOM YPOBHE, YTOOBI CIIPABUTHCS C 3aJIaHUSIMH.
CuuTaro, 4TO MCHOJIB30BAHME MHOI0 MHHOBAIIMOHHBIX TEXHOJIOTMI Ha YPOKax PYCCKOIO sI3bIKa
B IIKOJIC B JajbHEMIeM OyaeT MO3BOJSTh MOMM YYCHHKAM HE TOJIBKO MOJIy4aTh HOBBIC 3HAHMS,
CO3/1aBaTh PEUEBHIC MMPOU3BEICHUS PA3INYHBIX KAHPOB, HO U YYBCTBOBATH COOCTBEHHYIO OTBET-
CTBEHHOCTb 3a KOHEUHbIA PE3yJbTaT — CTaTh S3BIKOBOW JIMYHOCTBIO.

Crucok nureparypsl

1. Kocepuy 3. Cunxponusi, nuaxponust u ucropus. / HoBoe B nunructuke. Beim. 3. - M.,
1963. - C. 174.

2. Kapnuuckuii A.E. OcHOBBI TeOpUHM B3aUMOJEHCTBUS SI3bIKOB. - Anma-Ata, 1990. - C. 39.

3. Bepemarun E.M. Ilcuxonormueckass © METOAWYECKAss XapaKTEPUCTUKA ABYS3bIYHs (OH-
auHreusma). - M., 1069. - C. 51.

4. BacunweB C.T. Pa3HOs3pIuHBIC (CMEIIAHHAS PEYb) U THUIOJOTUM OMIMHTBU3MA JIMYHOCTH /
IokT. muc. - M., 2000. - C. 246.

5. becnanast E.H. CoBpemenHble MeTOABI 00yueHus B By3e. - M., 2004
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BADIIY ASARLARNI TARJIMA QILISHDA BADITY NUTQ MASALASI

Tirkasheva Charos G ‘aniyevna

Samarqand viloyati Ogdaryo tumani

52-IDUMI 2-toifali Ona tili va adabiyot fani o‘qituvchisi
+998944745896

Annotatsiya: maqolada tarjima jarayonida badiiy nutq masalasi - bu katta, turli aspektlarga
ega bo‘lgan muammo hisoblanib, tadqiqotchilar oldiga bir qator uning yechimini topishini
aniqlaydigan bir-biri bilan o‘zaro bog‘liq bo‘lgan savollarni qo‘yishi haqidagi fikrlar yoritilgan.

Kalit so‘zlar: asosiy tushunchalar, til aspektlari, statik tizim, morfologik, sintaktik,, sistematik.

Tarjima jarayonida badiiy nutq masalasi - bu katta, turli aspektlarga ega bo‘lgan muammo
hisoblanib, tadqiqotchilar oldiga bir qator uning yechimini topishini aniglaydigan bir-biri bilan
o‘zaro bog‘liq bo‘lgan savollarni qo‘yadi. Buning uchun tadqiqot uchun materiallar tahlilining
til aspektining uning nutqdagi amalga oshgan ifodasi bilan birikishi kerak, bu esa tilning o‘zaro
ta’sirini statik tizim va nutqni dinamik tizim sifatida ko‘rinishiga imkon beradi.

Matn o‘rganilishining lisonly va nutqiy aspektlari tarjimasi masalalarida umumiy va
o‘zaro uyg‘un muammolar mavjud bo‘lib, leksik birliklarni tahlil qiluvchi tilning o‘ziga
x0s Xususiyatlarisiz badily tarjima masalalarini tushunib yetish mumkin emas, boshqa bir
tomondan ularni nutq doirasiga kirmasdan turib ham tasvirlab bo‘lmaydi. Bu ikkita aspektning
hissiy bo‘yoqdorlikka ega leksik birliklarning A.N.Tolstoyning “Sarsonlikda” trilogiyasining
tahlili jarayonida sintez qilinishi hamda uning T.Axtamova tomonidan tarjima qilinishi shuni
ko‘rsatdiki, badiiy tarjima mugqobil birliklardan foydalanish yoki uning o‘rindoshlarini izlash
bilangina kifoyalanib qolmaydi. Ko‘pgina holatlarda ijodiy o‘ziga xoslik va tarjimonning ijodiy
imkoniyatlarini aks ettiruvchi badiiy butunlikning original sistemasi yuzaga keladi.

“Sarsonlikda” - epik asar bo‘lib, unda keng hudud va katta davrni qamrab olgan tarixiy
global vogea-hodisalar avj oladi. Tarix gahramonlarning xatti-harakatlari va taqdirlari bilan
o‘zaro bog‘langan munozaralar, tarixiy paralellar, assotsiatsiyalar ko‘rinishlarida estetik faol fon
obrazini beradi. Muallif nutqi turli xil personajlar nutqi bilan galma-gal kelib va qissanavislik
negizida qurilib, asosiy rolini subyektiv-baholovchi, emotsional-ta’sirchan ma’lumot o‘ynaydigan
ma’lumotlar qatlamlarini yaratadi. A.N.Tolstoyning uslubini turlicha baholab, ko‘pgina
adabiyotshunoslar yozuvchi badiiy so‘zining muhim belgisi madaniy-tarixiy fon, to‘liq fojea va
dramatizm yaratuvchi mantiqiy-tushuncha va obrazli- emotsional asos hisoblanishini tasdiglab
o‘tishgan. Muallif o‘y-fikri mohiyati personajlar nutqi orqali ham eshitiladi. Bu A.N.Tolstoyning
“badiiy fikrlash paralleligi” ning ko‘rinishlaridan biridir. Baholovchi kontekst romanning baholash
maydonini yaratib, muallif tilidagi va asosan, qahramonlar tilidagi singari katta miqdordagi
emotsional-baholovchi so‘zni chaqiradi

Muallifning o‘zining tilida ko‘pincha neytral so‘zlar ishlatiladi. Lekin, tasvirlanayotgan
hodisalarga muallifning munosabatini bera turib, ular roman kontekstida emotsional-baholovchi
fikrning ortishiga erishadi. X.X.Mahmudovning yozishicha, “guruhlarning har birida stilistik asos
va stilistik sirti o‘rtasidagi alogani saqlash katta mehnat talab giladi (bunday aloga kommunikativ
ahamiyatga ega bo‘lib, tilning leksik-grammatik vositalari bilan ifodalanadi), lekin guruhlar
orasidagi aloga munosabatlarining saglanishi, bu ikki guruh komponentlari, bunday aloga ta’sirli
xarakterga egaligi uchun, tarjimon uchun kutilmagan qiyinchilik tug‘diradi. Axir, bosh obraz
bilan bunday ta’sirchanlikning saqlanishi stilistik kompleks taqdirini va natijada, butun original
kontekst taqdirini ham hal qiladi”.

Badiiy asarning baholash maydoni, nafaqat tildagi so‘zning stilistik ma’nosi bilan, balki
kontekstual ma’nosi, to‘ligicha kontekst bilan shakllanadi. Matnning neytral birliklari ham
mag‘izli, stilistik mazmunga boy birliklar, stilemalarga nisbatan periferiya ma’nosini olib, kontekst
bilan bezaladi. Stilemalar tayyor asarni emas, balki yozuvchining noyob hissiyotini ifodalash
uchun ishlatiladi. Shunday «yagona so‘zlar» bo‘lmish stilemalar har qanday haqiqiy yozuvchida
mavjud va bir ijodiy kontekstni boshqasidan farqlaydi. Subyektiv jihatdan yozuvchining ijodiy
asosi dunyoning individual tasvirini yaratuvchi intellektual emotsional-baholi ko‘rinishdagi
stilemalardan iborat.

Bunday vaziyatda baholovchi-emotsional ma’no designit va konnotatsiya bilan qo‘shiladi,
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shuningdek, ajralmas birlikda yaqqol ko‘rinadi. U tarqoqligi, sochilganligi bilan xarakterlanib,
yozuvchining obyektiv reallikka bo‘lgan munosabatini bildiradi. Bunday munosabatning hosilasi
dunyoni individual ko‘rinishi va uni baholanishi bo‘lgan intellektual va emotsional baho sanaladi.
Bunda stilemalar ma’nosi, “stilistik mazmuni” til birliklarining fikriy va lisoniy mohiyati
yozuvchining badiiy hissiyoti bilan qiyofasi o‘zgartirilgan o‘ziga xos doirani ifodalaydi.

Bir tomondan, shunday til birliklari mavjudki, ular o‘zining emotsional-baholash ma’nolari
bilan matn tarkibiga kiradi. Boshqa bir tomondan esa butun birlik sifatidagi matn mavjud bo‘lib,
emotsional-baholovchi, ta’sirli fonga ega bo‘lib, ularni yaratishda stilemalar ishtirok etadi.
Alohida so‘zlarga badiiy kontekst stilemalarida yaratiladigan emotsional-baholovchi fonning
ta’siri shunday vaziyatga yuzaga chiqadiki, unda nutqiy darajada so‘nggisi ko‘proq ifodaviy
imkoniyatlariga, keng miqyosda aytganda ularning emotsional-baholovchi semantikasiga ega
bo‘ladi.

Har gqanday badiiy asar kabi, “Sarsonlikda” romani aytilgan va ko‘zda tutilgan narsalardan
iborat. Unga matnga mos bo‘lmagan, uning organik strukturaviy elementi sifatida yuzaga chiquvchi
o‘zining tag ma’nosi muvofiq keladi. Tag ma’no muallif tomonidan programmalashtiriladi,
chunki badiiy matnning qabul qilinishi muallifning o‘quvchi bilan ichki dialogini nazarda tutadi.
Emotsional kontaktning vositalaridan biri konnotatsiya hisoblanib, u emotsional tag ma’noni
yaratadi. Badiiy asar matnini o°‘rganish jarayonida tag ma’noga ega emotsional-baholovchi gatorni
topish zaruriy shart sanaladi, va bu esa, shubhasiz, matnning asl matnga bo‘lgan muqobilligi
tushunchasini fanga kiritadi.

Foydalanilgan adabiyotlar:

1. Solijonov Y. Badiiy nutq // O‘zbek tili va adabiyoti, 1979 2-son.
2. Sultonova M. Yozuvchi uslubiga doir. — T.: 1973

3. Umirqulov B. Poetik nutq leksikasi. — T.: 1990
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O‘QUVCHILANI ADABIYOT DARSLARIDA 1JODIY FIKRLASHGA
O‘RGATISHNING ILMIY-NAZARIY ASOSLAR

Ubaydullayeva Gulchexra Bazarbayevna

Ohangaron tumani 6-sonli umumiy o°‘rta ta’lim maktabining
II-toifali ona tili va adabiyot fani o‘qituvchisi.

Tel; +99899 436 81 68

Annotatsiya. Ushbu maqolada adabiyot fanini o‘qitishda interfaol metodlarning ahamiyati
va o‘quvchilarni ijodiy fikrlashga o‘rgatish haqida ma’lumotlar, ijodiy fikrlash ko‘nikmalarini
shakllantirishda metodlari berib o‘tilgan.

Kalit so‘zlar: ijodiy fikrlash, tafakkur, og‘zaki nutq, yozish ko‘nikmasi, metod.

Adabiyot fanining oldiga qo‘yiladigan bugungi vazifalar milliy hamda jahon adabiyotining
nodir namunalarini o*qitish orqali o‘quvchilarning ma’naviy-axloqiy dunyosi, adabiy-estetik didini
shakllantirish hamda ularda mustaqil fikrlash, obrazli tafakkurga oid bilim, ko‘nikma, malakalarni
hosil qilish va rivojlantirish; badiiy adabiyotga qiziqtirish orqali o‘quvchilarning ma’naviyatini,
dunyoqarashini kengaytirib, mustahkamlab borishdan iborat.

O‘quvchilarda mustaqil va 1ijodiy fikrlash layoqatini shakllantirish ta’limning asosiy
magsadlaridan biridir. Jumladan, adabiyot ta’limidagi o‘quv topshiriqlarning mazmuni ham
muloqot asosida o‘quvchini ijodiy fikrlashga undaydi.

[jodiylikning yana bir belgisi yangilik topa bilishdir. Masalan, o‘quvchi dars jarayonida
yangi ijod mahsulini yaratishi (buning o‘zi ham oldindan rejalashtirmagan bo‘lishi mumkin),
bir mavzuda turli matnlar tuzishi mumkin. Ijodiy tafakkur o‘quv topshiriglari orqali shakllanadi.
Shu bois maktab darsliklarida o‘quv topshiriglarning xarakteriga juda katta e’tibor qaratilgan.
[jodiylikning yana bir muhim belgisi mustaqil ishlashdir. Mustaqil ishlash, birinchidan, ko‘nikma
va malakalarni talab etsa, ikkinchidan, tafakkur va xotira bilan chambarchas bog‘langan.

Adabiyot o‘qitishda oldingi o‘rganilganlarga tayanib, yangi tushunchalarni kuzatish, guruhlarga
ajratish, qiyoslash, umumlashtirish orqali o‘zi mustaqil qoida, ta’rif chiqarishga o‘rgangan
o‘quvchi bir-biriga o‘xshash va farqli hodisalar ustida ishlaydi, o‘qituvchi yordamida xulosa va
hukm chiqaradi.

Adabiyot o‘qitishning vazifasi o‘quvchini kitobga ishqiboz, o‘qiganini idrok etadigan, idrok
etganini tahlil eta oladigan inson qilib tarbiyalashdan iborat. = Adabiyot o‘quv fani sifatida
murakkab va ko‘p qirralidir. Umumta’lim maktablarida o‘quv fani sifatida o‘qitiladigan ana
shu adabiyot darslarida asarlari ma’naviy barkamol avlodni tarbiyalashga xizmat qiluvchi va
shoirlarning hayot yo‘li va asarlari turli bosqichlarda o‘rgatiladiki, bu zamonaviy pedagogikaning
0‘z dolzarbligini yo‘qotmaydigan masalalaridan sanaladi. Ayni paytda adabiyot darslarida
o‘quvchilarning ijodiy fikrlashini rivojlantirish, ularni mustaqil fikrlaydigan tafakkuri ozod
shaxslar qilib tarbiyalash asosiy vazifalardandir.

O‘qituvchi darsga tayyorgarlik ko‘rish mobaynida o‘quv vositalarini dars mavzusiga qarab
tanlaydi va asosiy e’tiborni qo‘llaniladigan metodlar va o‘quv vositalariga qaratadi. O‘qituvchi
har bir mavzuga mos yangi usullar va texnik vositalardan o0‘z o‘rnida va unumli foydalana olsa,
shundagina ko‘zlagan maqgsadga erisha oladi. Bu esa o‘quvchilarni mustaqil bilim olishga, berilgan
aniq mavzu bo‘yicha atroflicha fikrlashga va ijodiy faol bo‘lishga yo‘naltiradi. Bu jarayonda interfaol
usullardan foydalanilganda o‘quvchilarning mustaqil fikrlash, tahlil qilish, xulosa chiqarish, o‘z
fikrini bayon qilish, sog‘lom muloqot, munozara, vaziyatni baholash ko‘nikmalari shakllanib,
rivojlanib boradi. [jod bu - faoliyat. Lekin o‘quvchining barcha xatti-harakatini ijodiy faoliyat deb
atay olmaymiz. I[jodning amaliyotdagi natijasi originallik va noyobligi bilan ajralib turadi.

Muammoni eski usul, yondashuv bilan yechish imkoniyati bo‘lmaganda, oldin qo‘llanilmagan,
innovatsion vositalardan foydalanib natijaga erishish ijod hisoblanadi. [jod insonning qobiliyati,
magsadi, intilishi, ijtimoiy-psixologik muhiti kabi omillar bilan bog‘liq. Dars davomida mavzu
yuzasidan kelib chiggan muammolarni innavatsion texnologoyalarni qo‘llash orqali oson
yechimini topish mumkin.

Foydalanilgan adabiyotlar: .

1. A. Zunnunov va boshq. Adabiyot o‘qitish metodikasi. - O.: “O‘qituvchi41, 1992.

2. Xazratqulov O‘.M.Usmonboyeva M.H.Rustamov S.S.Ta’limni tashkil etsihda zamonaviy
interfaol metodlar.O‘quv- uslubiy tavsiya.-Toshkent-2016
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XALQ O‘YINLARINING NOMLANISHIDA ONOMASTIK QONUNIYATLARNING
O°‘RNI

Hamidova Nigora Urinovna

Navoi Davlat Konchilik Instituti

“O“zbek va chet tillar” kafedrasi katta o‘qituvchisi
nigora.khamidova.1969@mail.ru

+998 91 3375434

Annatasiya: Xalq o‘yinlarining nomlari har doim ko‘proq ma’noni anglatadi, ma’lum bir
ma’noga ega bo‘ladi. Dunyo tushunarsiz tarzda qurilgan, ammo bizning tushunchamizda bu
o‘rinli. va shuning uchun qadimgi zamonlardan beri xalq o‘yinlarining nomlari uning qanday
o‘yin ekanligini, o‘tmishi, kelajagi va buguni bilan deyarli bog‘liq ekanligi ko‘rinadi.

Kalit so‘z: onomastika, xalq o‘yinlari, ta’lim,milliy, rivojlanish

Xalq o‘yinlar - bu an’anaviy bayramlar yoki milliy tagvim bayramlarida boshlang‘ich
o‘yin turlari bo‘lib, hozirda ular etno-madaniy festivallar va musobaqgalar shaklida o‘tkazilib
kelinmoqda. Bundan tashqari, bunday tadbirlar davomida folklor jamoalarining chigishlari,
hunarmandchilik va etno-oshxona taomlari yarmarkalari ham o‘tkaziladi. Ularning hammasi o‘z
nomlariga ega.

Xalq oyinlari o‘zi nima? Xalq o‘yinlari har doim barcha jamiyatlarda tarbiyaviy vazifani
bajargan. Ta’limning boshqa turlaridan farqli o‘laroq, xalq o‘yinlarida bu jarayon oson va
raqobat shaklida kechadi. Ularning yordamida jismoniy va aqliy rivojlanish mumkin. Qoida
tariqasida, xalq o‘yinlari hamma uchun ochiq va shuning uchun ular ta’limning eng demokratik
turi hisoblanadi.

An’anaviy o‘yinlar oylar va quyosh sikllari va yil davomida qishloq xo‘jaligi tadbirlari
bilan chegaralangan an’anaviy milliy taqvim yoki an’anaviy bayramlarning marosimlari va
bayramlarining bir qismi sifatida o‘tkaziladi. Shu sababli, ular o‘xshash landshaft va iglim
zonalarida istiqgomat qiluvchi ko‘pchilik odamlar uchun bir xil vaqt oralig‘iga tushadi. Xuddi
shu sababga ko‘ra, an’anaviy o‘yinlar sanasini va nomini ko‘chirish ma’nosiz.

O‘yin qoidalariga katta ma’rifiy ahamiyat beriladi. Ular o‘yinning butun yo‘nalishini belgilab
beradi, ishtirokchilarning xatti-harakatlari va xatti-harakatlarini, o‘zaro munosabatlarni tartibga
soladi, iroda va xarakterni tarbiyalashda yordam beradi. Shuningdek, ular faol fikrlashni
rag‘batlantiradi, ongni kengaytirishga yordam beradi, atrofdagi dunyo haqidagi fikrlarning
ravshanligini ta’minlaydi va barcha aqliy jarayonlarni takomillashtirishga yordam beradi.

Xalq o‘yinlarning onomastik nomlarining tasnifi ikki belgi - etnik va taqvimga asoslanadi.
O‘yinlarning onomastik nomlarining etnik holati marosim va semiotik xususiyatlar bilan
belgilanadi. O‘yinlarning taqvim holati ular o‘tkaziladigan milliy bayramlar bilan belgilanadi.
Va bu ularning sport nomlarida tubdan farqli ekanligini bildiradi. Xalq o‘yinlari nomlari dasturi
taqvim va etnik holatlarga qarab tuzilgan.

Xalq o‘yinlarini nomlanish amaliyoti odatiy huquq printsiplariga - an’anaviy mezonlar
asosida natijalarni tarixan ishlab chiqilgan usullariga asoslanadi. Bundan farqli o‘laroq, xalq
o‘yinlarining onomastik nomlanishi deb oldin nomlangan o‘yinlar zamonaviy qonunlarda raqib
jarayonining onomaastik nomlanishi o‘ziga xosligida ifodalangan protsessual jihatlarga egadir.

Onomastik nomlanish nazariyasi kontekstida an’anaviy o‘yinlarning tipologiyasi etnik
yo‘nalish bo‘yicha qurilgan. Bundan tashqari, mavjud xalq o‘yinlari tasnifiga integratsiyalashishni
osonlashtirish uchun tipologiya shuningdek toifalar bo‘yicha nomlanish taqdim etiladigan
musobaqalar turlari bo‘yicha qurilgan.

Adabiyotlar:

1. Levashov E.A. Geografik nomlardan olingan sifatlar lug‘ati. - M., 1991 yil

2. Murzaev EIM. Ommabop geografik atamalar lug‘ati. - M., 1991 yil.

3. Kilasov A.V. An’anaviy o‘yinlar va etnosport: umumiy tasniflash // Jismoniy madaniyat
nazariyasi va amaliyoti, 2014 yil.

4. Staltman V.E. Onomastik leksikografiya. - L .: Fan, 1991 yil.

Jexadpn | 2020 7-Kucm Tomkent
46



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
23-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

NEMIS TILINING MAVQEI

Yadgarova Nigora Adhamovna
Farg‘ona shahar 10-maktab
nemis tili fani o‘qituvchisi
e-mail:yadgarova@gmail.com

Annotatsiya: maqolada nemis tilining mavgei va uni O‘zbekistonda o“qitilishi, o‘quvchilarning
fanga bo‘lgan munosabati xususida so‘z boradi
Kalit so‘zlar: chet tili, nemis tili, rasmiy til, dunyo tili

Darhagqiqat ta’lim va tarbiya g‘oyatda muhim masalalardir. Har bir mamlakat o‘z rivojini
ta’lim va tarbiya bilan bog‘laydi. Mamlakatimizda ham bu sohaga e’tibor juda baland. Aynigsa
oxirgi o‘n yil ichida chet tillarining o‘qitilishi sifatini takomillashtirish borasida salmoqli ishlar
amalga oshirildi. Ammo ayrimlarda esa nemis va fransuz tillarini chet tillari sifatida o‘rgatil-
ishining nima keragi bor degan fikrlar yo‘q emas.

1980-yillarning boshlarida nemis hali ham asosiy chet tili deb hisoblanar edi. Hozirgi paytda
esa ommada bu til kerak, bu til kerak emas degan fikrlar tug‘ildi. Men hozir nemis tili nima
uchun kerak degan savolni o‘rtaga tashlab, o‘zim javob berishga harakat qilaman. Nemis tili bu
Yevropada eng ko‘p gaplashiladigan til. Nemis tili Yevropadagi eng ko‘p odamlar uchun ona
tilidir. Nafagat Germaniyada nemis tilida gaplashadi, balki Avstriya, Shveytsariya, Lyuksemburg
va Lixtenshteynning rasmiy tilidir. Bundan tashqari, nemis tili shimoliy Italiya, sharqiy Belgiya,
Gollandiya, Daniya, Fransiya sharqida, Polsha, Chexiya va Ruminiya aholisining ko‘p qismi
uchun ona tilidir. Nemis tilini o‘rganish sizni dunyo bo‘ylab 120 million nemis tili ona tilisi
bo‘lganlar bilan birlashtiradi va ko‘p odamlar nemis tilini ikkinchi til sifatida o‘rganadilar. Bu
butun dunyo bo‘ylab o‘rganilayotgan chet el tillari bo‘yicha uchinchi, shuningdek, Yevropa va
Yaponiyada ingliz tilidan keyin ikkinchi o‘rinda turadi. Bundan tashqari, nemis iqtisodiyoti juda
raqobatbardosh.

Germaniya Yevropa Ittifoqining iqtisodiy markazidir. 2007-yilda Germaniya jahon eksportida
yetakchi o‘rinni egalladi. Germaniya mahsulotlari raqobatbardosh va xaridorgir bo‘lib, 2006-yilda
mamlakatning tashqi savdo aylanmasi 162 milliard yevroga etdi va har yili o‘sishda davom
etmoqda. Nemis tilini bilish sizga biznes qilish imkoniyatini beradi. Germaniya iqtisodiyoti
ko‘plab biznes imkoniyatlarini taqdim etadi. Dunyoda ikkinchi eng rivojlangan iqtisodiyotga ega
bo‘lgan yaponlar uzoq vaqt davomida ularga nemis tilidan bilim berishning foydasini tushunib
etishdi: 68% yapon talabalari nemis tilini o‘rganishadi.

Shuningdek, nemislar novatorlardir. Gutenbergning bosma nashri, Gerts tomonidan
elektromagnit to‘lqinlarning kashf etilishi, Erixich tomonidan klmyoteraplyamng rivojlanishi,
Eynshteynning nisbiylik nazariyasi, Brandenburg tomonidan MP3 musiqa formatlmng yaratilishi

. Tarix davomida nemislar vaqt sinovidan o‘tgan va ular hanuzgacha oldingi o‘rinlarda turishibdi.
Nemis tilida juda ko‘p internet sahifalar mavjudligi. Nemislar yirik kashfiyotchilar bo‘lganligi
sababli, ularning Internetda mavjudligi juda sezilarli. sakkiz million domenga ega, nemis yuqori
daraJa11 .de domeni .com kengaytmasi bilan ikkinchi o‘rinda turadi.

Nemis tilida so‘zlashuvchi mamlakatlarning boy madaniy merosi Germaniya shoirlar va
mutafakkirlar mamlakati hisoblanadi: Y.V. Gyote, T. Mann, F. Kafka, G. Xess — bularning asarlari
dunyoga mashhur bo‘lgan bir necha mualliflar. O‘rta asrlarning ulug‘vor me’morchiligidan
Bauhausning avangard yo‘nalishigacha, Dyurerning yog‘och o‘ymakorliklaridan Nolde,
Kirchner, Kokoschki ekspressionizm durdonalarigacha dunyo san’ati va me’morchiligiga katta
hissa qo‘shildi. Falsafa va fanni nemis mutafakkirlari ishtirokisiz tasavvur etib bo‘lmaydi. Kant,
Gegel, Marks, Nitsshe va boshqalar falsafasi zamonaviy jamiyatga katta ta’sir ko‘rsatdi.

Psixologlar Freyd va Yung insonning xatti-harakatlari haqidagi g‘oyalarni abadiy o‘zgartirdilar.
Uchta nemis tilida so‘zlashadigan mamlakatlarning olimlari fizika, kimyo va tibbiyot sohalarida
ko‘plab Nobel mukofotlariga sazovor bo‘lishdi. Nemis tilini bilish sizga ushbu odamlarning asl
tilida yaratgan asarlari bilan tanishish va madaniyatni to‘liq anglash imkonini beradi. Ushbu
sohalarga qiziqgan har bir kishi avtomatik ravishda tilni bilish orqali o‘z bilim va ko‘nikmalarini
kengaytiradi.
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IOPEKTUBHBIE CIIOCOBbBI NIOBBINEHUA 'PAMOTHOCTH YYAIIUXCA

bepouesa I'ynuexpa Xaumoena.
Yuumenonuua pyccxozo azvika u
aumepamypol I'CO wkonvt Nel2
2opooa Haeou Haeouiickoit oonacmu
Tenegpon: 99-752-75-77

AnHoTanusi: B nociennue rogsl 0CHOBHBIE MPOOEIHI IEAArorMueCcKOro MpoIecca CBI3aHbl C
JATBHEHIIIMM COBEPIIIEHCTBOBAHUEM IIpoIlecca 00pa30BaHMs, HAMPABICHHBIM Ha Pa3BUTHE JTUY-
HOCTH IIKOJIbHUKOB. J[J1g 1ieJIeHanpaBieHHOTO U CUCTEMaTUYECKOrO Pa3BUTHS MHTEIJIEKTa, ca-
MOCTOSATEJIBHOCTH YYaIIUXCS CIEAYET NMPUMEHATH COBPEMEHHBIE NEAATOIMYECKUE TEXHOJIOTHUH,
HamnpaBlieHHbIC HA aKTUBH3AIMIO M MHTEHCU(UKAIIMIO TTO3HABATEILHOTO MPOIECCa, Ha TIOBBIIIIE-
HHE Kaue€CTBA 3HAHWUW M B UTOIE€ — HA CAMOPA3BUTHUE JINYHOCTH.

KiitoueBblie ¢jioBa: COBpeMEHHOTO 00pa30BaHus, MEeIarorn4ecKre TEXHOIOTHH, HaBbIK MTUChH-
Ma, KadecTBa 3HAHHUH

[maBHO# 11€7BI0 COBpEMEHHOTO 00pa30BaHUsI OMPEAENAeTCs - JOCTIKEHUE YUalTUMCS YPOBHS,
J0CTATOYHOTO JJIsi 00ECIIEUEeHHUs €r0 CaMopeaIn3alui U TapaHTUPYIOIIETo MPorpece B pa3BUTHH
U MOCTyNaTeIbHOE JBI)KEHUE COBPEMEHHOTO o01ecTBa. Ho opueHTanus Ha MaKCUMyM yCBOCHHS
y4e0HOTr0 Marepuasia ImpuBeia K 3aMETHOW IMeperpy3ke yJamuxcsi: YpOBEHb TpeOOBaHWH IS
OOJIBIIIMHCTBA W3 HHUX CTajl HENMOCWIbHBIM. Kak crencTBue — CHU3WICA HHTEpec K ydebe u
yBepeHHOCTh B cebe. [TloaTomy nuddepeHnupoBanHbIii TOIX0A K MPoIieccy 00yUeHUs — 3TO OJTHO
U3 CPEICTB 30POBbE COEPErarofx TeXHOIOTUH.

Peanu3anus 1aHHOM 11e/TM BO3MOXKHA Yepe3 peleHne TPeX OCHOBHBIX 3a/1au:

- JIOCTIDKCHHME YpPOBHS OOpa30BaHHOCTH, COOTBETCTBYIOIIETO MOTEHIMATY Yy4allerocs
1 00ecreunBalonIero JajbHENIIee pPa3BUTHE €ro JIMYHOCTH W BO3MOXKHOCTH IPOJODKEHHS
o0Opa30BaHMsl, B TOM YHCJIE U IIyTEM CaM000pa30BaHUsI.

(hopMHPOBaHUE Y KAXKIOTO YUAIIETOCS OIBITa TBOPUECKON, COIIMATLHO 3HAYUMOH IeATEIIbHOCTH
B pean3alii CBOUX CIIOCOOHOCTEH.

HAaKOIJICHWE Yy YyYalluXcs OmnbiTa OOIIeHHs ¢ B3aUMOACHMCTBHS, OCHOBAaHHBIX Ha
TYMaHUCTHUYECKUX OTHOIIeHUsAX. [log ypoBHeM oOpa3oBaHus (0O0pa30BaHHOCTH) TMOHUMAETCS
- Ka4eCTBO JIMYHOCTH, KOTOPOE OIPEEINIETCsl CIIOCOOHOCTRIO pelaTh 3aa4u M03HaBaTeIbHOM,
[IEHHOCTHO-OPHEHTAIIMOHHOH, KOMMYHHUKAaTUBHOW W MpeoOpa3oBaTeNbHONH JCSITEIbHOCTH,
ONUpPasiCh Ha OCBOCHHBIN COLIMATIbHBIN OIIBIT.

OcHoBo#1 11000T0 ypOBHSI 00pa3oBaHHOCTH sBJsieTcs, npexae Bcero - [PAMOTHOCTD. B
JTAHHOM CJIy4ae: TPaMOTHOCTh - YPOBEHb 00pa30BaHHOCTH, XapaKTEPU3YIOIIHUICS CTIOCOOHOCTHIO
WCIIONB30BaTh OCHOBHBIE CIOCOOBI TO3HABATENBHON JESATENBHOCTH, 4Yepe3 BOCIPUSATHE U
TEKCTOBYIO TIepeaavdy THHTBUCTUYECKON MH(POPMAITHIH.

I'pamoTHOE MUCHMO TpEAIoNaraeT yMEHHE HaXOAWTh, Y3HABAaTh SIBICHUS SI3bIKa HAa OCHOBE
TaK Ha3bIBaeMOro ophorpaduyeckoro HaBBIKA, KOTOPBIA MOMOTAET MHIIYIIEMY OCTaHOBUTHCS,
3aJyMartbCsl, POBEPHUTH CeOs1, KOTIa 3TO HAJIO.

K coxanenuto, He BCE YUUTEISI 0CO3HAIOT CMBICI 3TOr0. [ToaTOMY Hanbosee pacpocTpaHeHHON
OPUYUHONW HU3KOM opdorpaduyeckoil TIpaMOTHOCTH YyYalllUXCsl SIBISETCS  OTCYTCTBUE
chopmupoBaHHOCTH opdorpaduueckoro HaBbika. Opdorpaduveckuil HaBBIK - 3TO CIOKHBIN
HaBbIK. OH cO3/1a€TCs B IPOLIECCE JUTUTENbHBIX YIIPAKHEHUH U OCHOBBIBAETCS Ha 00JIee MPOCTHIX
HABBIKaX U YMEHUSX, TAKUX KaK:

1) HaBBIK IHCHMA;

2) yMEeHHE aHAJIU3UPOBATh CJIOBO C (POHETUYECKON CTOPOHBI;

3) ymeHue ycTaHaBIuBaThb MOpP(HEMHBIN COCTAaB CIOBAa U BBIWICHATH U3 CJIOBa opdorpammy,
TpeOyIOIIyI0 IPOBEPKHU;

4) ymenue noasecTu ophorpaMmMy MoJ COOTBETCTBYIOILEE €l MPaBUIIO.

Jliis nocTukeHus e (MOBBIIICHHE TPAMOTHOCTH, opdorpaduueckoil 30pKOCTH) TOCTOSTHHO
MIPOBOXKY MPEAyNPEAUTENbHBIC TUKTaHTBI. MeTouKa MpoCcTa U U3BECTHA BCEM: CHauasla yYeHUKH
YCTHO TIOBTOPSIIOT OCHOBHBIE TIpaBmiia opdorpaduu v MyHKTyalluu, Ha KOTOPbIE Ta&TCs TUKTAHT.
[lepen 3amuchio TEKCT pa3dupaeTcss yCTHO (IO PYKOBOJACTBOM y4HUTENs) ¢ opdorpadudeckoit
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TOYKHU 3pCHUSA U HYHKTyaHHOHHOﬁ (B 3aBUCHUMOCTH OT LI CJIN ypOKa) Taxoit pa36op MOXET OXBATUTH
BCC TPYAHLIC B TOM WJIM MHOM OTHOIICHUHW HAITMCAHU, BCTPCHAOMUCC B JAHHOM TCKCTC, WUJIA

HEKOTOPbIC U3 HUX (MMEETCS] BBULY OJTHO M3 HECKOJIBKUX MPABUJI, TPOXOAUMBIX WJIA TTOBTOPSIEMBIX
B JIaHHBII MOMEHT).

bubnuorpaduueckuii ciucox

1. Amngpeesa lO., Typkoa K. Pycckuii 6e3 narpysku. — M.: ACT, 2017.

2. Topneesa E. Ypoku npaktuueckoit opdorpadun. - M.: BIIAZIOC, 1999.

3. Kunenoga E. Kak 3anmomuuTh Bece npasuiia pycckoro sizbika. — M.: ACT, 2016.

4. Maxkapona b. AGcomotHas opdorpaduueckas rpamotHocTs 3a 30 nueit.— M.: ACT, 2010.

5. Cpruesa H. Iuimem 6e3 ommbok. Bee npasuiia pycckoro ssbika. 100% rpamorHocTs 3a 20
MUHYT B 1eHb. — [IPAUM, 2007.

6. Touxwuii I1.C. Metoauka opdorpadudeckoro ureHus. — M.: [Ipocsemenue, 1991.

7. ®enopenxo WN.T. (ITanbueHko) «3pUTENbHBIE AUKTAHTHD).

8. https://urok.Isept.ru/articles/411317

9. https://urok.1sept.ru/articles/685451

Nexadpn | 2020 7-Kuem TourkeHT
49



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 23-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

UNIVERSAL GRAMMAR THEORY
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Annotatsiya: the article discusses the theory of universal grammar and the role of grammar in
teaching English
Kalit so‘zlar: grammar should be taught, implicit manner, Universal Grammar Theory

The Universal Grammar (UG) school of thought was established in the 17th century (Cram,
1981). However, it was revitalized by and is normally associated with the linguistic philosopher
Noam Chomsky in the 1980’s (Cook,1989). Chomsky hypothesized that learning a foreign
language is no different from learning our first language. According to Chomsky, the UG is
a “mental organ” that all humans are born with (Del Valle-Gaster, 2006); it is the linguistic
structures that are assumed to be common in all languages. Thus, according to UG supporters,
there is no need for formal grammar instruction for ELLs because they already have these
basics (Cook, 1989; Nassaji & Fotos, 2004) what is needed is exposure to meaningful input in
the targeted language (Cook, 1989). Hence, the UG theory calls to exclude explicit grammar
instruction in ELL teaching (Nassaji & Fotos, 2004). Second Language Acquisition Theory
(SLA) Another major theory that was strongly influenced by Chomskian ideas is the Second
Language Acquisition (SLA) theory (Del Valle- Gaster, 2006). Influenced by the naturalist
movement and the Universal Grammar theory, Stephen Krashen established his Second Language
Acquisition theory (SLA) in the 1980s ( Del Valle-Gaster, 2006). Through his theory, Krashen
explains that English as a second (ESL) or other language (ESOL) learners acquire language
in the same way that children learn their first language, that is, through comprehensible input.
Krashen emphasizes that there is no need for grammar instruction in language acquisition (Nassaji
& Fotos, 2004). Instead ELLs need to be exposed to a rich language environment that offers
meaningful input in the targeted language. This factor enables them to master the language in a
natural and fluent manner. The SLA theory is built on five hypotheses: 1) Learning hypothesis,
2) Acquisition hypothesis, 3) Natural Order hypothesis, 4) Input hypothesis. 5) Affective Filter
hypothesis (Del Valle-Gaster, 2006; Altenaichinger, 2002). The SLA theory basically views
language learning and language acquisition as two different modes. As Krashen explains, there
is a difference between language /earning and language acquisition that teachers must be aware
of. According to Krashen, language learning is a conscious behavior that naturally results
from teaching language in an explicit manner (Del Valle- Gaster, 2006). In contrast, language
acquisition is an unconscious behavior which results from exposing learners to meaningful input
in the targeted language that can be implemented in everyday life. According to the SLA theory,
it is this type of knowledge that leaves the learner with an enduring effect and leads to practical,
fluent use of the targeted language. Obviously, advocates of this theory strongly disagree with
the Behaviorist theory. Krashen & Terrel (1983) elucidate that second language (L2) like first
language (L1) “develops through interactions with peers, rather than through imitation of a
teacher’s model or through formal study” (as cited in Del Valle-Gaster, 2006, p. 32). Despite
the positive recognition that this theory achieved in the 1980°s (Del Valle- Gaster, 2006), it
was eventually seen by several researchers as having insufficient influence on ELLs overall
language achievement (Nassaji, 2000; Long, 1988 as cited in Fotos 1998, p.302). In fact, several
researchers claimed that implementing comprehensible input alone to teach ELLs had limited
outcomes (Long, 1988 as cited in Fotos, 1998; Nassaji, 2000). Nassaji (2000) found that “in
terms of grammatical development, in particular, the contribution of communicative tasks has
been shown to be limited” (Nassaji, 2000). The SLA theory may have been partly effective
in supporting the learning of a foreign language; however, it may not be complete enough
to achieve the desired results. Full and proficient language learning may require educators to
consider a combination of studies and theories, including ones that address the need for explicit
instruction in grammar.
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Secondly, researchers who believe that successful language growth does not require grammar
instruction but, rather, develops in the context of natural language environments (e.g. Chomsky
and Krashen). Despite the different views of how to approach grammar instruction, both the
Behaviorists and the Constructivists claim that there must be a type of formal instruction or
guidance provided by the facilitator for the language learning process to happen. While on the
other hand, both the UG and the SLA theories state that language acquisition occurs without
providing explicit grammar instruction. Instead, the two advocate a naturalist stance that advocates
the abundant presence of comprehensible input in any ELL instruction.
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BLENDED LEARNING: AN INNOVATIVE APPROACH
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Annotation:The present paper discusses the concept of blended learning, its main features
and prerequisite of its implementation. The present paper also tries to explain that how blended
learning is an approach that needs to be adopted.
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Blended learning can be explained by following figure: As the figure shows it includes: a)
Face to face teaching- blended learning provides full scope for traditional classroom teaching
where students get ample of time to interact with their teachers and thus get influenced by
their personality, behaviour and value system. Face to face interaction helps in synchronous
communication. Teachers and students both are able to get immediate feedback that in turns is
favourable for teaching learning process.

b) Student interaction with course content- traditional mode of teaching and the school
campus provides student time to interact directly with their course content through printing
material and ICT mediated learning provides them indirect interaction with their course content
in a versatile and diverse interesting way.

c) Peer group interaction- inside the school campus students learns by formal means and
they also learn informally when they interact with their peer groups. Many needed life skills
and social values are practised in non-formal interaction with their peer groups. School campus
provides many opportunities for this during playground activities, social exchange during free
time

d) Group discussion and exchange of ideas- classroom teaching not only provides students
interaction with teachers but well-designed strategies give students to undergo discussions with
their class mates on different aspects of the course and exchange ideas. ¢) Accessing e-library-
this is a part of ICT supported teaching learning in blended learning.

f) Virtual classroom- this provides student an option to learn anywhere, anytime and from
anyone. Students can be a part of a virtual classroom meeting with his co-students and teacher
in cyber space irrespective of the geographical boundaries. School can also provide provision
for it so that the system gains flexibility and students who cannot attend school regularly can
gain advantage from this mode.

g) Online assessment- immediate feedback is a key factor in learning as it motivates the
learner and is based on principles of readiness. Online assessment helps to make evaluation
system more formative, transparent and more fast. It becomes more reliable and objective.

h) e-tuitions- students have different needs. Few of the students don’t get benefits from
classroom teaching as they continuously require personal guidance and complete attention. Such
students may choose the option of e-tuition that is meeting a private tutor and getting personal
guidance in cyber space via video conferencing.

1) Accessing and maintaining educational blogs-students get less opportunity for nurturing
their creativity in traditional classrooms because of rigid time table and lot of pressure of class
work, assignments and coping with examination stress but educational blogs provide students a
platform to show their creativity and can get feedback also.

J) Webinars- webinar is an also a feature of blended learning that is ICT supported format.
It means that students participate in seminars in different topics relevant to them via internet
connection.

k) Viewing expert lectures in YouTube- the blended earning provides student to gain
advantage of the experts of the course content they are studying as they can easily watch the
different lectures by renowned experts from different fields available on you tubes.

1) Online learning through videos and audios- various recordings, animated videos are
available that explain various concepts very easily and in interesting way. They are based on the
principle of realism and connecting with life. So students can get feel of real life while studying

Jexadpn | 2020 7-Kucm Tomkent
52



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
23-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

and it makes the difficult concepts and phenomenon concrete for the students.

m) Virtual laboratories-it can be used in professional courses where the laboratory work is
very crucial and sometimes the cost of establishing a well-furnished laboratories is not feasible
and in few cases the experiments are dangerous and it is not safe for students to handle those
equipments then in such cases students

The main features of blended learning are:

* Students have the option of the two modes- students in blended learning can select either
the traditional mode of classroom teaching where they can get personal interaction with teacher
and their classmates or they can choose ICT supported teaching learning.

* Teachers are well versed with both the modes — it is an important feature of the blended
learning that teachers are very dynamic, techno savvy and fully trained to work efficiently in both
the formats-traditional classroom format and ICT supported format. They will be well equipped in
using traditional methods and other modern technologies

* Students get face to face interaction as well they interact in virtual space- students get
ample of time to interact with other students pursuing same course. They can interact with them
inside college campus and also in virtual space.

* Students get full experience in using new technology- the present century is the century of
ICT. Today the illiterate is not only the one who cannot read and write but a person who is not well
versed with modern technologies is also illiterate. Today all professions demand expertise in ICT
so blended learning help to make student’s ICT experience rich.

* Students get training in different life skills- life skills are those skills that are needed to lead
a happy peaceful and successful life. The major life skills are empathy, decision making capability,
love, patience, communication, self-management, critical thinking. The blended learning helps
the students to practice these skills. Students get acquainted with few skills like love, empathy,
patience in classroom through his teachers, classmates, and few like self-management, decision
making, critical thinking, communication through the online experiences.

References

1. “Blended Learning (Staker / Horn - May 2012)” (PDF). Retrieved 2013-10-24.

2. “Blended Learning: A Disruptive Innovation”. Knewton.

3. “Plato Rising”. Atarimagazines.com. Retrieved 2013-10-24.

4. Bonk C.J., & Graham, C.R. (2006). The handbook of blended learning environments:
Global perspectives, local designs.

Nexadpn | 2020 7-Kuem TourkeHT
53



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 23-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH
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Annotation: This article focuses on the formation and management of international tourism
in each region. The development of international tourism, first of all, affects the economy and
tourism culture of the region. Today, the most important and key factor for the development of
international tourism in Uzbekistan is to conduct marketing research, as well as to choose the
right and clear strategy.
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railway, air tourism.

The most common features of the international classification of tourism are the type of offer,
the method of organization of the trip, the purpose of travel, the mode of movement. Recreational
and recreational tourism includes various types of recreational tourism, sightseeing, sports, exotic
recreation, thematic trips. Classification by type of offer means group and individual foreign
tourism. There are a number of terms in the tourism business that professionals understand
each other in half a word. The terms FIT and GROUP are the most commonly used. FIT is a
foreign independent traveler, called an individual tourist in Russian. He determines the direction
and schedule of the trip at his own discretion. A single tourist can use the services of a travel
agency. But it is also possible to organize the trip independently. For example, via the Internet.
Complex services are the main type of services offered for group tourism. The tourist buys a
tour package. It contains a set of services added to the value of the tour. Usually the cost of the
tour package is less than the sum of the cost of some services included in the tour package. The
group tour package is issued with a group voucher. Tourists of the group receive a full range
of services in return. This includes air transportation, hotel accommodation, catering 9 services,
excursions and other services. Classification by trip organization. Organized tourism is a trip
organized by a travel agency for individual or group tourists. Organized tourists have the right
to purchase tour packages with a variety of services from a tour operator or its agent. Classifi-
cation by purpose of travel. Depending on the main purpose of the trip, the trip is divided into
the following groups: - Recreation and recreation; - Social goals; - Work-related and professional
goals; - Visiting acquaintances, relatives; - Classification by methods of religious (pilgrimage)
movement. Depending on the mode of movement and the selected mode of transport, tourism
can be divided into aviation, railway, air tourism, bus, water, pedestrian, bicycle types. Several
factors affect the development of international tourism. Natural-geographical factors. The level
and nature of the diversity of natural conditions for tourism and recreation are important. In other
words, the topography, climate, diversity of flora and fauna of a certain area is one of the main
means for people to relax and improve their health.

For this reason, travel companies often advertise exotic, unique natural objects. Countries
such as Asia, Africa, Central and South America, Australia and Oceania, in particular, attract
European and North American tourists with their remarkable natural exotics. The geographical
role of the country and the region in the development of international tourism, ie its proximity
to the sea and ocean, the nature of the coastline, the intersection of various waterways, roads and
railways, proximity to mountain and forest landscapes, they also depends on the level of security.
The development of international tourism largely depends on the natural climatic conditions
of countries and regions. In these 10 places the natural climatic conditions take the leading
place. Natural climatic conditions are the main factor that makes the tourist movement seasonal.
Climate change in nature is a frequent recurrence of natural disasters, natural vagaries lead to a
sharp decline in the flow of tourists. Therefore, the most developed regions of tourism fall into
the temperate climate zones of the globe. In particular, tourism is of international importance in
the countries of the Mediterranean, the Black Sea, the Caribbean and the Baltic Sea. Economic
factors. Along with macroeconomic factors, microeconomic factors also have a significant impact
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on the development of tourism. Macroeconomic instability, rising unemployment, devaluation
of money, etc., provoke and disturb society. In some cases, people have to stay at home and
travel without going anywhere. When a country’s economy is developing, it is determined by its
production capacity, ie the increase in the amount of currency. In a country where the profits from
tourism have a significant share in GDP, the investment is spent on the construction of hotels
and the development of tourism infrastructure. At the same time, the growth of national income,
especially the growth of expenditures aimed at meeting the personal needs of the population,
stimulates their interest in tourism. One of the most important factors for people’s recreation is
the price of tourist products and tourist goods. The exchange rate also plays an important role in
financing tourism. International tourism statistics mainly consists of two sections, tourism flow
statistics and tourism revenues as well as costs and expenses statistics. Tourist flow The most
important indicators are arrival and departure and stay in the country duration. Growth in world
tourism is also accompanied by growth in tourism in the Republic of Uzbekistan affected. Since
the years of independence, Uzbekistan has been confident in the world tourism market is taking
its place in world tourism.
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Annotatsiya: ushbu maqolada ona tili va adabiyot darslarini noan’anaviy usulda tashkil etish
haqida bayon etilgan.
Kalit so‘zlar: noan’anaviy ta’lim, dars samaradorligi, bilim, ko‘nikma, malaka

Ma’lumki, ona tili va adabiyot fani ta’lim tizimining poydevori bo‘lib, o‘quvchilarni boshqa
fanlarni o°zlashtirishi unga bog‘liq bo‘ladi va ona tili o‘qituvchisi zimmasiga katta ma’suliyat
yuklaydi. Bugungi kunda o‘quvchi — yoshlar o‘rtasida kitob mutolaasi va kitobxonlik madaniyatini
oshirish hamda targ‘ib qilish ustivor vazifaga aylandi. Chunki, til va adabiyot o‘qituvchisining
eng asosiy va dolzarb vazifalaridan biri ham shu. O‘quvchilarda bugungi kunda xorijiy tillarni
o‘rganishda qiziqishi katta. Boshqga xorijiy tilni o‘rganmoqchi bo‘lgan kishi avvalo o‘z ona tilini
mukammal bilishi, e’zozlashi, sevishi, qadrlashi kerak. Shunday ekan, o‘z onatilini mukammal
bilgan kishi, boshqa tillarni o‘rganishga kirishishi tabiiy hol. Buning uchun til va adabiyot
o‘qituvchilari oz darslarida zamonaviy interfaol metodlarda foydalanib, o‘quvchilarning fanga va
bilim olishga bo‘lgan qiziqishlarini yanada orttirishlari lozim.

Shunday ekan, o‘z tilini mukammal bilgan kishi boshqa xorijiy tillarni o‘rganishga kirishishi
tabiiy hol. Buning uchun ona tili va adabiyot o‘qituvchilari o‘z darslarida zamonaviy interfaol
metodlardan foydalanib, o‘quvchilarning fanga va bilim olishga bo‘lgan qiziqishlarini yanada
orttirishi lozim. Ona tili va adabiyot o‘qituvchisining mahorati 0‘z o‘quvchilarini ta’lim jarayoniga
faol ravishda jalb qila olish darajasi va ularning mustaqil aqliy va amaliy darslarini to‘g‘ri tashkil
qilishi bilan belgilanadi. Dars jarayonida interfaol usullardan foydalanish dars samaradorligini
oshirishi, o‘quvchilarning bilim, ko‘nikma va malakalarini yanada mustahkamlashi hech kimga
sir emas. O‘qitish jarayonida noan’anaviy ta’lim usullaridan: “Aqliy hujum”, “Debat”, “Tanqidiy
tafakkurni rivojlantiruvchi usul”, “Klaster”, “Muammoli vaziyat”, “Idrok xaritasi”, “Mazmun va
mohiyat”, “Izohli test” usullaridan foydalanish yaxshi samara beradi. Bunda o‘quv materiallarini
bayon qilish emas, balki, o‘quvchilarning faol ijodiy ishlashini tashkil qgila olish muhimdir. Shuni
alohida ta’kidlash joizki, bolalar ko‘proq eshitganidan ko‘ra, ko‘rganiga ishonishadi. Demak,
biz o‘qituvchilarning vazifamiz faqat aytib o‘tish yoki ta’kidlash emas, balki aytganlarimizni
ko‘rsatib ham berishimiz lozim. Oz tajribamdan kelib chiqib, ona tili va adabiyot darslarida
quyidagi interfaol usullardan foydalanishni tavsiya etaman:

“Jzohli test” usuli. Bu usuldan ona tili va adabiyot fanlarining har ikkisida,qolaversa, boshqa
fanlarda ham o‘tgan mavzuni so‘rash va yangi mavzuni mustahkamlash uchun foydalanish
mumkin. Bu usulni qo‘llaganda darsdagi har bir o‘quvchining darsda faol ishtirok etishiga
erishiladi. Bunda beshtadan o‘ntagacha bo‘lgan test savolini qo‘llash magsadga muvofiq.
O‘qituvchi testda ikkita bir — biriga yaqin javoblardan foydalanadi. Javoblarning biri xato,
biri to‘g‘ri. O‘quvchilar A javob uchun sariq rangli, B javob uchun yashil rangli tarqatmalar
ko‘rsatishadi va tanlangan javobini izohlashadi. Har bir test savoliga berilgan javoblar o‘sha
paytning o°‘zida umumlashtirilib, to‘g‘ri javob bergan o‘quvchilar rag‘batlantirib boriladi.

“Izohli test” usulini qo‘llashdan kutiladigan natija:

- o‘quvchilarning olgan bilim, ko‘nikma, malakalari darsning o‘zidayoq aniqlanadi;

- har bir o‘quvchining bilimini aniqlash imkoniyati tug‘iladi;

-o‘quvchilar o‘z fikrini mustaqil izohlashga o‘rganadi.

“Zukkolar bahsi” usuli. Bu usulni ona tili fanida qo‘llash mumkin. O‘qituvchi guruhlarga
so‘zlar zanjirini beradi. O‘quvchilar ulardan foydalanib eng mantiqli, mukammal, xatosiz,
mazmundor gap tuza olishi kerak.

1-guruhga bahor, gulzor, Navro‘z, lolaqizg‘aldoq, yalpiz so‘zlari;

2- guruhga ona, mo‘tabar, ulug‘, mehridaryo, beshik, alla, mehr, sehr, inson so‘zlari;
3-guruhga bola, sog‘lom, mukammal, baquvvat, qudratli, barkamol, kelajak, vatan ravnagqi, oila,
el — yurt kuch — qudrat so‘zlari beriladi.

Bu usulni qo‘llashda mavzuga oid atamalardan foydalanish ham mumkin. Eng mazmundor va
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xatosiz yozilgan gaplar mualliflari aniglanadi.

“Zukkolar bahsiusulini qo‘llashdan kutiladigan natija:

- o‘quvchilarni mantigan va mazmunan boy gaplar tuzishga o‘rgatadi;

- o‘quvchilar uslubiy xatolarga yo‘l qo‘ymaslikka harakat gila boshlaydi;

- o‘quvchilarning fikrlash qobiliyatini o‘stiradi.

Xulosa qilib aytganda, bunday interfaol usullar o‘quvchilarning savodxon bo‘lishiga, DTS
talablariga qo‘yilgan bilim va ko‘nikmalarni oson va qiziqarli egallashlarida muhim rol o‘ynaydi.

O‘quvchilarning ona tili va adabiyot bo‘lgan qiziqishlari va dars samaradorligi ham ortishiga
sabab bo‘ladi.

Foydalanilgan adabiyotlar ro‘yxati:
1. Mengliyev B., Xoliyorov O¢. O‘zbek tilidan universal qo‘llanma. T-2013 yil.

2. Ro‘ziyeva D.I. Usmonboyeva M.H. Xoliqova Z. Interfaol metodlarning qo‘llanilishi va
mohiyati. Metodik qo‘llanma. T-2013 yil.
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HNCIHOJBb30BAHHUE UKT HA YPOKAX PYCCKOI'O A3bIKA

Maenamosa Manoxam Mamaoueena,
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AHHoTaunusi: B 1aHHOM cTaThe OCBEIIEHO MCIIOJIb30BAHNE UKT Ha YPOKaX PYyCCKOTIO S3bIKA.
Kurouessle cioBa: VKT, pycckuii A3bIK, THHOBALUSI.

B coBpemMenHoMm 0Oy4yeHHH B Kaue€CTBE HCTOYHUKOB MH(OPMAIMU BCE IIMPE UCIOJb3YIOTCS
ANIEKTPOHHBIE cpecTBa. KaxIblil ypoK pycCKOro si3blka JOJDKEH OBITh HAIlpaBlieH Ha MPaKTH-
YECKUHM pe3ylbTaT, Ha JOCTHKEHUE KOMMYHUKATUBHOW KOMIIETEHTHOCTHU, T.€. OIPEIECIICHHOIO
YPOBHS SI3BIKOBBIX, CTPAHOBEUYECKUX 3HAHUIN, KOMMYHUKAaTUBHBIX YMEHUN M PEUEBBIX HABBIKOB,
MO3BOJIIOIINX OCYLIECTBISATh MHOSI3bIUHOE OOILIEHUE.

Wcnonp3oBanue Ha ypokax pycckoro sizbika KT mosBossier paznooOpasuth mpouecc 00-
y4€HUsl, MPEeACTaBUTh yueOHbIH Marepuan Oojiee HAMISAHBIM, TOCTYMHBIM U MHTEPECHBIM IS
kaxaoro oOyuyatomierocsi. Mcnons3oBanne UKT npu n3ydeHun pycCcKHUX SI3BIKOB CIIOCOOCTBYET:
Pa3BUTHIO TBOPUECKUX BO3MOKHOCTEN U CIIOCOOHOCTEH 00ydaronuXcsi; CO3IaHUI0 YCIOBUN JUIs
camM0o00pa30BaHMs YUYCHUKOB B MHTEPECYIOIINX MX OOJACTAX 3HAHMIA; MOBBIIICHUIO YPOBHS HC-
IIOJI30BAHUS HAIAIHOCTU HA YPOKE; MOBBIIICHUIO IPOU3BOAUTEIIBHOCTH YPOKA; YCTaHOBJICHUIO
MEXIPEIMETHBIX CBSI3€l; MPUOOPETEHUIO PEATILHOTO OIBITA MEXKKYJIBTYPHOIO OOILIIEHUS! HA HHO-
CTPaHHOM SI3bIKE; 0OOTallleHUI0 3HAHUM yyaliuxcst 00 UCTOPUU U KYJIBTYpe CTpaH M3y4aeMoro
A3bIKa; Pa3BUTHIO YMEHUS OPUEHTHPOBATHCS B COBPEMEHHOM HHOS3BIYHON HH(DOpPMaLMOHHON
cpene. Takum o6pazom, npumenenre UKT ciocoOGCcTByeT yckopeHHto npoiecca 00yueHus, pocTy
HMHTEpeca ydaluxcs K IPeIMeTy, YIydllaeT KadyeCTBO YCBOCHHUs MaTepualla, I103BOJSET UHIM-
BUyaJIM3UPOBaTh Mporiecc 00y4eHUs: U JaeT BOZMOXKHOCTh M30ekKaTh CyObEKTUBHOCTU OLICHKH.

Ypoku pycckoro si3bika ¢ ucnonb3doBanneM MKT oramuatorcs pasHooOpa3ueM, MOBBIICHHBIM
MHTEpECOM 00y4aroluXcsi K MHOCTPAaHHOMY SI3bIKY, 3¢ (deKkTuBHOCThIO. [Ipy opranuzanuu ypoka
C MCIIOJIb30BAHHEM KOMIIBIOTEPHBIX MPOrpaMM, MHQPOpMAIHs MPEeI0CTaBIseTCs] 00ydaomumcs
KpacoyHo o(pOpPMIIEHHOM, C UCIONIb30BaHUEM 3(()EKTOB aHMMAlIMHU, B BUJIE TEKCTa, TUArPaMMBI,
rpaduka, pucynka. Bce 310 mo3BomnsieT Oornee HAMISAHO U JOCTYIHO, YeM B YCTHOU (opme,
00bACHUTH YyueOHBIN Marepuan. OueHb Ba)KHO, YTO HA TAaKMX YPOKaxX YUEHHK MOXKET paboTarhb
B MHJMBUJIyaJIbHOM PEKHMME, IIPOJBUTasCh B U3yYCHUU HOBOI'O Marepuaja B CBOEM TEMIIE, BO3-
Bpalllasch K HEMOHITHOMY, €CJIM 3TO TpedyeTcsl, WM u3ydaTh jajibiie. Ho, TeM He MeHee, Kax-
JbIA yYUTENb JOKEH TIOMHUTh, YTO KOMIIBIOTEP B yUeOHOM IpOLecce HE SBISETCS Ie1aroroMm,
3aMECTUTEIEM WM aHAJIOTOM CaMOI0 YYMTEIs, KOMIIBIOTEP - 3TO CPEACTBO Pa3BUTHUA JETEH,
YCUWJIMBAIOLIEE U PACIIUPSIONIEe BOBMOXXHOCTH €r0 MO3HABATEIbHOMN €SI TEIIbHOCTH.

KomnbroTep mpeaocTaBiseT meiarory BO3MOXKHOCTb BBICBOOOXKICHHSI BPEMEHH JJIsl TBOpYE-
CKOHM J1eATeNIbHOCTU U CO3/[aHMsl MHAMBUAYaJIbHBIX 00pa30BaTENbHBIX MapIIPYTOB OOyYaroInX-
csa. Jlns opraHu3anuyu JTMYHOCTHO-OPUEHTHUPOBAHHOIO 00pa30BaTEIbHOIO IPOLECCA YUUTEIAM
PYCCKHUX SI3bIKOB HEOOXOMMO OBJIAJIETh METOIMKON ucnoiab3oBanus cpeacts UKT.

OueBunHo, yTo Ucnonb3zoBanue cpeacts KT Ha ypokax pycckoro si3blka pa3InyHbIX THUIIOB
CIIOCOOCTBYET MOBBIIIEHUIO MHTEpEca yYalluxXcs K MPeAMETy M aKTUBHM3ALMH UX PEYEeMbICIIH-
TENbHON JESATEIBHOCTH, PAa3BUTHIO HABBIKOB CAMOCTOSITENIbHOM paboThl U pabOThl B KOJUIEKTUBE,
3¢ pexTUBHOMY (OPMHUPOBAHUIO BCEX BHUJIOB peueBOi jaesTesnbHOCTH. CucteMarndeckas pabora
C KOMIIBIOTEPHBIMH 3aJaHUsIMU (popMUpyeT y 0Oydyaromuxcs yCTOMYMBBIE HABBIKM CaMOCTOS-
TEJIbHOW PabOoThI, YTO MPUBOJUT K COKPAILICHHIO BPEMEHH Ha BBITIOJIHEHUE CTAHIAPTHBIX 3aja-
HUHN U MO3BOJIAET YBEJIWYUTHh BpEMs Ha BBIIIOJHEHHE PabOT TBOPUYECKOTO XapakKTepa.

B mpouiecce pa®oThl s npuiLia K BbIBOAY, YTO KOMITBIOTEPHBIE TEXHOJIOTHUH ITOMOTAIOT:

- obecrieunBaTh y4eOHBIN MpOIECC HOBBIMH, paHee HEJOCTYIMHBIMU MarepHallaMd, KOTOpbIe
MOMOTAIOT YYaIlUMCS MPOSIBIIATH UX TBOPYECKUE CIIOCOOHOCTH;

- JienaTh 3aHATHs Oojiee HarIsAHBIMU;

- IpUyYaTh y4alIuxcs K CaMOCTOSTENIbHOM paboTe ¢ MaTepuaiom;

- NIPUBJIEKATh MTACCUBHBIX CIIyLIATEIIEeH;

- obecrneynBaTh MOMEHTAJIbHYIO OOpaTHYIO CBA3b;
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- aKTUBU3MPOBATh MO3HABATENIFHYIO AaKTUBHOCTh OOYYaIOLIUXCS, a, CJIEI0BATENIbHO, KETaHUe
M3y4aTh IPEIMET;

- 0OBEKTHBHO OIICHWBATh ACUCTBUS 00yUYaAIOIIMXCH.

Taxum oOpazom, ucrons3oBanue UKT Ha ypokax, COTpyIHUYECTBO yUUTENEH U 00yUyaronX-
Cs1 CIOCOOCTBYIOT TMOBBIIIICHUIO MOTHBAIIMU K OOYYCHHUIO, OpTaHU3aluu arMochepbl CBOOOTHOTO

Pa3BUTHA KaXXI0T'O pe6éHKa, COHpOBO)KﬂaeMOfI pPaaoCTbO U BBICOKUM YPOBHEM IMO3HaBaTCIbHOU
AKTUBHOCTHU O6y‘IaI'OH_ICFOC$I.

JIureparypst:

1. CeneBko I'K. CoBpemeHHbIe 00pa3oBaTesiHble TeXHOJIOTUU: YueOHoe nocoodue. -M.: Ha-
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Abstract: You can learn a foreign language all your life, at school, at the institute, in special
courses. And so and never learn, once and for all remained with the stigma of “incapable”. To
languages, but if this language is not enough for complete happiness and for a successful career,
there is nothing left but to hope for a miracle and try to learn it in some original way. This article
is about the “Dialogue” method.

Keywords: the “Dialogue” method, Language Psychology, traditional knowledge.

Schools armed with unconventional author’s methodology, as a rule, have a very clear
understanding of who their potential client is. Undoubtedly, first of all, these are the very
“incapable of languages”, often quite reasonable and well-educated individuals. Also, original
methods attract very busy people who do not have time to thoroughly study the language using
the traditional method. And if we consider that just lazy people also hope for a miracle, we can
say with confidence that almost anyone can one day be on the courses that will be discussed
today.

How naive we are! For us, who have lost our vigilance and common sense, they come up
with fairy tales about sound effects and hypnosis, after which communication with the English
queen in the language of Shakespeare becomes a reality. We are ready to lay out a lot of money
so that, without straining any of the convolutions, to get instant results. For which, by the way,
others have been fighting for more than one year. But it would be unfair to say that any original
technique is a deliberate swindle. Of course, among the author’s developments there are those
that deserve attention.

If only because they do not exaggerate the effect of their courses and clearly explain to the
person what he can achieve in the learning process. As a rule, this is by no means a magic
promise: “Two weeks - and you are fluent in the language”, which can be seen on the pole at
the bus stop.

Usually, such techniques focus on one side of language learning, for example, develop
speaking skills or the ability to perceive foreign speech by ear. In addition, any unconventional
way, no matter what it promises, will still force you to study the language in one way or another.
It is also important to note that the original author’s techniques are intended more for adults
than for children. And it’s not just that some fifth grader can still learn the language at school
in the traditional way. It’s just that the author’s methods require a more meaningful approach
to teaching.

The method offered by this center has an interesting history. At one time, namely 25 years
ago, the state spent a lot of money to develop a quick and effective way of teaching foreign
languages, in particular, for military specialists. This in itself is a kind of quality guarantee. So,
most likely, by regularly practicing this technique, you will eventually be able to communicate
with native speakers. It is the ability to speak and understand that is the main achievement that
students of the Center for Language Psychology come to. Traditional knowledge - grammar,
translation, etc. you will have to study on your own or in other courses, if, of course, you need
it. The method that was named “Dialogue”, namely, the principle of natural learning. To make
it completely understandable, remember how a small child masters speech, who can neither read
nor write, and who only tries to repeat words after adults. That is, all of us have already learned
the language (our native language) once according to the same principle that the “Dialogue”
method promotes. And if you create an artificial linguistic environment similar to the one we had
in childhood, then you can learn a foreign language naturally. For each student, the Center for
Language Psychology prepares an individual training program. For this, the student is tested and
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the characteristics of his memory, attention, perception, etc. are determined, in a word, what in
scientific language is called “informative personality traits.” Then all these data are processed by
a psychologist-mnemo technician, educational psychologist, psycho diagnostician and a foreign
language teacher. Then, your individual program is read onto cassettes by professional native
speakers. The training itself can take place in two ways: in absentia or in absentia. In the first case,
you study on your own, however, always having the opportunity to consult with the specialists of
the center. With the extramural-full-time option, the student at a certain stage can start studying
with the teacher.The listener receives a set of audiotapes, methodological recommendations, a
dictionary and a “Listener Control Diary”. It is this diary that will distinguish you from a small
child, since you will have to control your learning process. Now you are required to listen to
cassettes daily for an average of 45 minutes a day. And that’s all. Moreover, it is permissible to
engage in any physical or even mental activity while listening without delving into the sounding
text. Experts say that you can even read: language learning is still going on at the subconscious
level. But you can feel like Julius Caesar only at the initial stage of training, when you use a
“passive” audio cassette unit. It is hard to imagine that it is possible to engage in extraneous
matters when you listen to “skill” (forming primary skills of a foreign speech and thought
processes in a foreign language) cassettes, which involve mental repetition of the text. Not to
mention the work with the “active” block of cassettes. These two stages of Dialogue learning
prove that there are no unconditional miracles, you still have to make your brain work. But the
artificially created language environment, regular repetition in an individual mode will ultimately
teach you how to listen and understand a foreign language. Moreover, in order not to completely
go crazy (due to the abundance of information and unconventional loads), you will also be given
a cassette of psychological support to relieve stress and to improve attention and concentration.
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ADABIYOT DARSLARIDA O‘QUVCHINING MUSTAQLI FIKRLASH
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Annotatsiya: Adabiyot darslarida badiiy asar o‘qitishda o‘quvchi qobiliyati va ishtirokini
ta’minlashda o‘qituvchi olib boradigan metodik tavsiyalarning to‘g‘ri va aniq yo‘nalishda
yetkazilishini ta’minlashda bola ruhiyatining psixologik xarakteri aniq belgi hisoblanadi. Badiiy
asarni o‘quvchi ongiga to‘g‘ri yetkazish kerakligi uchun eng muhim vositalardan, asar g‘oyasini
bola fikr g‘oyasi bilan bog‘liq holdagi tushunchalar bilan birgalikda singdirishni eng muqobil
yo‘nalishlarni tanlay bilish.

Kalit so‘zlar: Adabiyot, badiiy asar, bola ruhiyati, metodik tavsiya, mustaqil fikrlash, g‘oya,
dunyoqarash, qobiliyat, hikoya, gissa, Alisher Navoiy, badiiy tasavvur, keng mulohaza, asosli
fikrlash, muhokama darsi, nutq erkinligi, keng g‘oya , videorolik.

Adabiyot darslarida o‘quvchilar eng avvalo, mustaqil dunyoqarashga ega bo‘ladi. Bu orqali
har bir o‘quvchining fikr-mulohazalarini aniq va ravon ko‘rinishda namoyon bo‘lishi, asarlardagi
g‘oyaning o‘quvchi yoshiga mos kelishi orqali namoyon bo‘ladi. Darsliklarda keltirilgan asar
parchalari asosida o‘quvchi mustaqil g‘oyalarni fikrlashga, o‘z dunyoqarashini bemalol chiqara
olishga, 0z tengqurlari oldida hayajonlanmay nutq qilishga, o‘zini sezgir darajada tutishga, ichki
qobiliyatini atrofdagilarga ham ko‘rsatishga o‘zida kuch topa olishi kerak.

Badiiy adabiyot o‘quvchi ongi, tafakkuri va aqliy mulohazalarni ifoda etishda eng zarur
ko‘makchi vazifasini bajaradi. Bunda berilgan adabiy matn turkum doirasi aniqlanib, unga
ko‘ra o‘quvchi fikr, g‘oyasi o‘rganiladi. O‘quvchi ongidagi fikr- g‘oyalar aniqlanib shunga mos
holdagi psixologik qobiliyat sinovdan o‘tkazilishi kerak. Agar har bir o‘quvchi uchun psixologik
qobiliyat alohida-alohida o‘rganilsa, badiiy adabiyotning bolalar ruhiyatidagi o‘rni juda katta
muhim rol o‘ynaydi. Hozirgi kunning tezkorlik darajasida o‘sib borayotgan yosh zurriyotlar
ilm-fan sohalarini egallash ko‘nikmalari ayni biz aytayotgan badiiy adabiyotni qay mohiyatan
tasavvur etib yuzaga chigarishga alogadorligi asosida yaqqol namoyon bo‘ladi. Shuning uchun
adabiyot darslarida interfaol metodlarning o‘rni beqiyos va muhim. Badiiy asar o‘rganish davrida
o‘quvchi bilan birgalikda shu asar qahramonlariga aylanib mulohazalarni olib borish bu bola
ruhiyatidagi eng katta yutuq hisoblanadi.

5-sinf adabiyot darslarida keltirilgan hikoya va qissalarni bugungi davr bilan o°zaro
bog‘ligligini farqlashda bola tasavvuridagi g‘oyalardan foydalanish zarur. 5-sinf yoshidagi
o‘quvchida ko‘proq g‘oya bergandanam muhimroq narsa ularning nutq erkinligini tinglab, ular
bilan muhokama darslarini ko‘proq tashkil etish lozim. Masalan: Alisher Navoiyning “Hayrat-
ul abror” asaridagi 10-magqolatda keltirigan pand-nasihatlar bola ruhiyatini tubdan o‘zgartira
oladigan mavzuga aylanishini ta’minlash uchun eng avvalo Navoiy dahosini yorqin asosli
misol va ma’lumotlar orqali to‘ldirib, ko‘proq videorolik, rasmlar, kundalik turmush-tarzidagi
oqgilona voqealar asosidagi sahna ko‘rinishlarini tashkil etish o‘quvchi o‘y-mulohazalar asosida
fikrlashini ta’minlaydi. Yoki asar uchun keltirilgan parchadagi “She’r bilan durroj” hikoyatining
multfilm shaklidagi ko‘rinishi o‘quvchini yanada qiziqtirib borib, adabiyot fanini qunt bilan
o‘qishini ta’minlaydi.

Adabiyotning biz bilgan va bilmagan sir-asrorlari bilan birga to‘g‘ri fikr-mulohazalarni yuritish
kelajak avlod bolalarini tarbiyalashdagi asosiy sabog‘lardan biriga aylanmog‘ini, zero, biz barcha
avlod tarbiyachilari uchun muhim hisoblanadi. Shunday ekan bolalar bilan badiiy asar voqgealarini
aniq tahlil qilishda asosiy vositalar deb, bola qalb dunyosida kelib chiqadigan tuyg‘ularning
erkinligi, mukammal g‘oyalarni ilgari surishi, asosli va to‘laqonli fikrlardan foydalanganligiga,
ona vatan timsolini aniq ifodalar orqali ko‘rsata bilishi, o‘tmish qadriyatlarini hisobga olgan
holda yangi muhitlarni kashf eta bilishi kabi g‘oyalarni shakllanishidagi xususiyatlarni olish
eng magbullari hisoblanadi. Bunda bola ham, o‘qituvchi ham eng muammoli vaziyatlarni
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hech qiyinchiliksiz o‘tkaza bilish qobiliyatiga ega bo‘ladi. Bolada ham dunyo misolida qarash
tushunchalari hech ikkilanmay paydo bo‘lishini shakllantirish mumkin. Shuning uchun bolalarda
badiiy asar haqidagi tushunchaga nisbatan iliq muomila paydo qilishni shakllantirishdagi
qobiliyatlar o‘z-o‘zidan namoyon bo‘lib boradi. Haqiqiy qobiliyatlar esa eng avvalo to‘g‘ri,
to‘laqonli fikrlarni ilgari suradigan ruhiy va aqliy jihatdan o‘rganilgan badiiy asarlarni seva
bilgan kashfiyotchilardagina paydo bo‘lishini doim yodda tutmog‘imiz lozim.

Foydalanilgan adabiyotlar:

1. Alisher Navoiy “Hayrat-ul abror” dostoni;
2. 5-sinf adabiyot darsligi;

3. Til va adabiyot jurnali 2019-yil;

4. Ustozlar uchun jurnali 2020-yil.
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IMPORTANCE OF TECHNOLOGIES IN EDUCATION.
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Annotation: This article reviews that technology has revolutionized the field of education.
The importance of technology in schools cannot be ignored. In fact, with the onset of computers
in education, it has become easier for teachers to impart knowledge and for students to acquire
it. The use of technology has made the process of teaching and learning all the more enjoyable.
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The era of 2lcentury is often regarded as an era of technology. Technology, today, plays
a very important role in our life. It is seen as a basis of growth of an economy. An economy
which 1s poor in technology can never grow in today’s scenario. This 1is because
technology makes our work much easier and less time consuming. The impact of technology
can be felt in every possible field one such field is Education. Modern students of today prefer to
use technology and how does their learning get an impact if they use technology, it was revealed
that the use of modern equipment technology and tools, the learning and interactivity of students
increases. They also find it much more interactive, as well as full of interesting areas, when
aided by technology. The transfer of knowledge becomes very easy and convenient, as well
as effective. What this means is, that our minds now tend to work faster when assisted with
the use of modern technology, be it any part of life, here we talk about education.
The reliance and dependence of such an innovation, that simply makes life an easy, smooth
journey is completely unavoidable these days even in schools, universities and colleges.
Students today can make use of technology in the following ways: Internet connection and
round the clock connectivity The internet has grown in importance by many folds, over the
process of decade. Its importance in the education world can now never be undermined. Despite
the chances of fraud and drawbacks, the use of the internet is like a blessing for students. Today,
the internet is something that is present in almost everything we use. From television to
gaming consoles, and our phones, the internet is literally everywhere. The use of the
internet allows students to find amazing convenience, they can find various kinds of help,
tutorials and other kinds of assisting material which could be used to academically improve and
enhance their learning. Using projectors and visuals Visual images always have a strong appeal
compared to words. Using projectors and visuals to aid in learning is another form of
great technological use. Top institutions around the world, now rely on the wuse of
amazing PowerPoint presentations and projections in order to keep the learning interactive
and interesting. Technological use such as projectors within the schools and colleges can take
the interaction and interest levels right up and also improve motivation. Students like to see
appealing visuals and something that entices them to think rather than just reading words.
The learning part also becomes pretty efficient when it comes to technology. Digital footprint
in the education sector If we talk about digital and education, then the penetration of
digital media within the education sector has now grown. This penetration has resulted in round
the clock connectivity with students and different forums that are available for different
kinds of assignments or help. As the power of digital increases, there are and there will be more
applications that will assist students in development and learning.

Online degrees with the use of technology .Online degrees now have become a very
common phenomenon. People wish to take up online courses for their learning and certifications.
Top institutions offer amazing online programs with the use of various applications and the
internet. This is a concept that will continue to rise as it gets more support and awareness. The
online degree scenario around the world is more famous among students who work and look
for flexible studying programs. Importance of technology in education The role of technology
in the field of education is four- fold: it is included as a part of the curriculum, as an
instructional delivery system, as a means of aiding instructions and also as a tool to enhance
the entire learning process. Thanks to technology; education has gone from passive and
reactive to interactive and aggressive. Education is essential in corporate and academic
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settings. In the former, education or training is used to help workers do things differently than
they did before. In the latter; education is geared towards creating curiosity in the minds of
students. In either case, the use of technology can help students understand and retain concepts
better.

I. Jung talks about the enormous challenge teachers are facing in our society due to the
rapid expansion of knowledge. The modern technologies are demanding that teachers
learn how to use these technologies in their teaching. Hence these new technologies
increase the teachers’ training needs. Gressard and Loyd (1985) asserted that teacher’s attitudes
toward computers are a key factor in the successful implementation of ICT in education.
They pointed out that teachers do not always have positive attitudes towards computers
and their poor attitudes may lead to a failure of the computer- based projects. Also the most
commonly cited barriers are:

e lack of time;

e lack of access;

e lack of resources;

* lack of expertise and

* lack of support.

Another barrier given by Butler and Sellbom and Chizmar & Williams is reliability.
Reliability included hardware failures, incompatible software between home and school, poor
or slow internet connectivity and out of date software which are available mostly at school while
the students/educators are having more up-to-date software at home.

Technology has a positive impact on education and at the same time may also pose negative
effects. Teachers and students should take advantage of this in the good light and eliminate
the drawbacks which are pulling back many of students as well as schools from achieving
excellence. It is thus time for every country to introduce a more technologically equipped
education sector in the future.
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Education is the combination of Teaching and Learning. Indian education history is very
rich and interesting. In pre-literate societies, education was achieved orally and through
observation and imitation. The young learned informally from their parents, extended family
and grandparents. After that students are sending to Institutes for education. From 18th century
Modern Education started. This education is class room teaching. All these education system
based on classroom based. From 20th century active learning introduced. It is introduced by the
English scholar R W Revans. Bonwell”states that in active learning, students participate in the
process and students participate when they are doing something besides passively listening.”.
Active learning is a process where students learn through reading, writing, talking, listening, and
reflecting. Examples of Active Learning is: online discussions/debates, group projects, concept
mapping, role playing, content related games, problem solving, visual listing, and worksheets
inspiring the presentation of new knowledge (equations, formulas, etc.). Now let’s think back to
a time when we learnt something. When we sat in a lecture and passively listened to an expert
talk on a subject. That is Passive Learning. There we aren’t doing anything but listening; we
aren’t involved in the learning process. Passive Learning is a process where students receive
information from the learning environment and internalize it, and “where the learner receives no
feedback from the instructor”. In this learning process students practiced passive leaning which
give them freedom to think clear. Passive learners absorb information and knowledge without
classically learning experience. They may not interact with others, share, or contribute to a
dialogue. It is the good way of self-study. An estimated percent of people are passive learners.
Examples of Passive Learning is: reading, listing to a lecture, watching a video, and looking at
pictures or powerpoints. Students learn at the level by taking in the information presented. Other
different types of learning are: Collaborative Learning, Co-operative Learning, Problem-Based
Learning etc. So learning is the process of a mix information that we select (active learning) and
information that we receive (passive learning). But what type of learning is best for different kinds
of learning problems? This paper try to explore this question by comparing different features
and characteristics of active/passive learning. Active learning is an instructional process which
engages students to learn through reading, writing, talking, listening, and reflecting. Passive
Learning is a process where students receive information from the learning environment and
internalize it, and “where the learner receives no feedback from the instructor”. Characteristic(
For Student) Students doing some activities during class time. Instructor reads definitions to the
class and Students are expected to “record and absorb knowledge”. Students are monitored before
and after class. No feedback process or monitoring from the instructor. Students develop and
improve skill and knowledge with guidance of instructors. Learners filled with knowledge like
empty vessel, process it by own and regurgitate at exam. Students are expected to “retain and
understand best by doing something active with what they learn”, collaborate with other students
to discus and construct a framework of knowledge. In this learning process students practiced
passive leaning which give them freedom to think clear and work alone. May enjoyable. May
become tedious and boring. Instructors deliver lecture with examples and diagrams, audio
visual, presentation to explain the concept. And students practice applying these skills. Like
“traditional class”: where instructor given notes for verbalizing information to passive note-
taking students. Mostly verbal lectures. Instructor reads definitions to the class. May difficult
for teacher to give active learning experience. Mostly verbal lectures, so easy for instructors.
Textbook assignments Read; think; ask questions; try to connect ideas; try to discover the
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purpose behind the assignment; consider how the assignment fits the goals of the course. Read
Writing in class Increase critical thinking skills in students so they decide what is important to
write down and try to accurately write down information in their own words. Write down what
the professor says. The instructor will fill the minds of the students with knowledge in order to
obtain better examination results. Requires more time and energy Can present a great deal of
information in a short period of time. Time Materials can prepare in advance but presentation
delivers on real time. Lecture notes, handouts, and audio-visual media can be selected and
prepared in advance. Cost Costly Cost effective. Learning Process Students cantered learning
process Teacher cantered learning process. As per the comparative study and survey we see that
both Active and Passive Learning has benefits and limitation. Currently, most of the Learning
Management Systems are built upon active or passive learning approaches. In active learning
approach, the learning model is updated based upon the detected shift in the data stream using
a change or shift detection test. In passive learning approach, the learning system is updated
continuously, assuming that the environment is constantly shifting. It does not requires any shift
detection test. So it can be concluded that adaptation of active and passive learning depends on
Learners needs and practice. The adaptation of learning style can be extended in future by an
experimental research because active and passive learning exercises are not always exactly clear.
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Annotatsiya: Ushbu maqolada boshlang‘ich sinflarda ingliz tili fanining o‘qitilishi,
o‘quvchilarga chet tilini o‘rgatish bo‘yicha fikr-mulohazalar berilgan.
Kalit so‘zlar: adabiy ta’lim, chet tili, metod, mahorat, boshlang‘ich ta’lim

Maktabdagi o‘quv jarayoning sifati ko‘p omillarga bog‘liq bo‘lib, ular orasida o‘qitishning
usul va metodlari hal giluvchi ahamiyatga ega. Binobarin, ular bilimlarning ongli va chuqur
o‘zlashtirilishiga, o‘quvchilarda mustaqil va ijodiy faollikning rivojlanishiga ijobiy ta’sir ko ‘rsatadi.
Usul va metod tushunchalari o‘zaro bog‘liqdir, chunki ularning har biri metod sifatida ham usul
sifatida ham namoyon bo‘ladi. Pedagogika amaliyotida o‘qitish usullari va metodlarining juda katta
boyligi to‘plangan. Ularni tanlashda turli sharoitlar, o‘qitilayotgan fanning xarakteri, bolalarning
yosh xususiyatlari, oldingi tayyorgarlik darajasi va hokazolar hisobga olinadi. Metodlar va
usullarni tanlash o‘qituvchi darsda hal qilishi mo‘ljallangan masalaga bog‘liq bo‘ladi. Chunonchi,
yangi materialni bayon etishda bir hil metodlar qo‘llansa, uni mustahkamlashda ikkinchi va
mavzuni umumlashtirishda yana boshqga xil metodlar qo‘llanadi. Darsning turli bosqichlarida
puxta o‘ylash va samarali usullar hamda metodlarni tanlash juda muhimdir. O‘qituvchi darsning
eng boshida 4-5 dagiqa umumiy so‘rashni amalga oshiradi va o‘quvchilarning qaysi guruhi o‘tgan
dars bo‘yicha yetarli darajada o‘zlashtirmaganini aniqlaydi va keyingi so‘rashda sinfning diqqat-
e’tiborini eng avval ana shu masalaga qaratadi. O‘qituvchining vazifasi usul va metodlardan
foydalanib, o‘quvchilarda anashu sifatlarni tarkib toptirish va ularga qiyinchiliklarni yengishni
o‘rgatishdir. Hozirgi davrda ingliz tili fanini o‘qitishda juda katta burilishlar ro‘y bermoqda. Bu
jarayonda o‘qituvchi va o‘quvchi birdek mehnat qilmogda. O‘quvchilarga mos shaklda va o‘quv
dasturiga muvofiq amalga oshirish lozim. Mazkur talabning ikkinchi xususiyati o‘qituvchining
o‘quvchilar fikr doirasini kengaytirish to‘g‘risida doimo g‘amxo‘rlik gilishdir. Ta’limning mana
shu bosqichida ingliz tili fani o‘qituvchisi oldida o‘quvchilarga oddiygina bilim berish emas,
balki ularning fikr doirasini kengaytirish, qiziquvchanligini oshirish va ularda ingliz tili faniga
muhabbat uyg‘otish vazifasi turibdi. Shunday qilib o‘qitish metodi o‘qituvchi va o‘quvchilar
nazariy hamda amaliy bilish faoliyatining ta’limiy vazifalarini bajarishga qaratilgan yo‘ldir. Chet
tili faninni o‘qitishda nazariy bilimdan tashqari amaliy ko‘nikmaning ahamiyati juda katta. Ingliz
fanini o‘qitishda muayyan talablar qo‘yiladi:

1. O‘quv materialini o‘rganishning o‘qituvchi tavsiya etgan yo‘li fikrlashning materialistik
usuli, mustaqil qarashlar, irodaviy xususiyatlari va xulqning shakllanishiga olib borishi, til
o‘rganishga qiziqishning kuchliligi.

2. O‘qitish metodining ilmiy asosi yaqqol va aniq bo‘lishi lozim. Shundagina o‘qituvchi
mazkur metod orqali qanday masalalar qo‘yilishi, ingliz tilining o‘rgatilish masalasi va hal
qilinishi mumkinligini, qanday masalalarni hal qilib bo‘lmasligini ko‘ra olishi so‘nggi yillarda
maktablarda ingliz tili o‘qitish metodlariga alohida e’tibor berilmoqda. Maktablardagi ta’limning
hamma bosqichlarida o‘quvchilarning ijodiy imkoniyatlarini rivojlantirish, ingliz tilida erkin
so‘zlasha olishini ta’minlash juda muhimdir. Lekin boshlang‘ich sinfdan boshlab ularning
jodiy fikrlashini va chet tiliga bo‘lgan qiziqishini shakllantirish alohida ahamiyatga ega.
Chunki boshlang‘ich sinflarda, xususan, ta’limning birinchi yo‘li bolalarda o‘qish qobiliyatlari
shakllana boshlaydi. O‘quvchining ijodiy fikrlashi yangilik kashf etishida, ko‘rilayotgan narsani
yaratishning boshqacha usulini topishda, o‘quv materialidan o‘zgacha bog‘lanishlarni ochib
berishi va hokazolarda aks etadi. O‘quvchilarning namunaga tayanmay gandaydir yangi narsani
yaratish qobiliyati, ijodkorlikni talab qiladigan faolyatda rivojlanadi. Kichik maktab yoshidagi
o‘quvchilarda ijodiy fikrlarni rivojlantirishda ta’limiy topshiriqlar muhim rol o‘ynaydi. Bunday
topshiriglar fikrlash faoliyatining maqsadi sifatida xizmat qiladi va uning xarakterini belgilaydi.
O‘quvchilarda ingliz tilidagi bilimlarni o‘zlashtirish jarayonida ularning aqliy kamol topishi va
to‘g‘ri tarbiyalanishi o°z-0‘zidan amalga oshmaydi. Shu jihatdan boshlang‘ich sinflarda dialogdan
unumli foydalaniladi. Umumta’lim maktablari boshlang‘ich sinflarida ingliz tili o‘qitishning
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amaliy magsadlaridan biri og‘zaki nutqni o‘rgatishdir. Mazkur jarayonning talablariga binoan,
o‘quvchilar ingliz tilida og‘zaki axborot berish, suhbatlasha olish va o‘rganilgan mavzuga bog‘liq
ingliz tilidagi nutqni tinglab tushuna olish malakalarini egallashlari talab etiladi. Chet tili o*qitish
metodikasida og‘zaki nutqni o‘rgatishga doir bir talay ilmiy tadqiqot ishlari olib borilgan (I.A.
Zimnyaya, A.P. Lebedova, L.M. Sizova, E.I. Passov, V.I. Andriyanova, N.I. Jinkin, A.A. Leontev,
T.V. Ryabova, A.A. Alxazishvili, S.A. Butyugina, B.YA. Lebedinskaya, O.I. Moskalskaya, G.M.
Uayzer, A.D. Klimentenko, Z.M. TSvetkova va b.). Turli o‘quv yurtlarida ingliz tilida og‘zaki
nutq(gapirish va tinglab tushunish)ga qo‘yiladigan dasturiy talablar, uning tilshunoslik (lingvistik)
va ruhshunoslik (psixologik) asoslari, juft nutq (dialog) va yakkanutq(monolog)ni o‘rgatish, nutq
faoliyatini reproduktiv hamda retseptiv egallashga doir masalalar tadqiq etilgan. Shuningdek,
ingliz tili o‘qitishning turli bosqich va tashkiliy qismlarida og‘zaki nutqni o‘rganishdan ko‘zda
tutilgan magsad hamda vazifalar belgilab berilgan, og‘zaki nutq malakalarini shakllantirish uchun
tavsiya etilgan. Ushbu tadqiqotlar hozirgi kunda ham o‘z ilmiy qimmatini yo‘qotganicha yo‘q.
Biroq bugungi kunning talabi mazkur faoliyat turini o‘rgatishga doir masalalarni zamonaviy
metodika talablari nuqtai nazardan ko‘rib chiqishni taqozo etadi. Ingliz tilini rivojlantirish va
chuqur o‘rgatishda boshlang‘ich bilimlar juda muhimdir.
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Annotatsiya: the article discusses the importance of reading in English and understanding it
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Before defining what reading comprehension is, it is better to know the nature of reading
itself. Reading is more than simply referring of the activity of pronouncing the printed material
or following each line of written page. It consists of various and mixed activities. People have
their own activities to apply the reading activities. They have different purpose why they read.
It is also more than recognizing words within a sentence; it includes whole activity of thinking
process to evaluate the information.

Teaching and learning English in school has its scope including competence to comprehend
and to produce spoken and written texts through four language skills: listening, speaking, reading,
and writing; competence to comprehend and to create many short functional texts and monolog
also essay in the form of procedure, description, recount, narrative, and report. For this reason
the teacher must have various methods in teaching genre to make the learners more interested
in teaching learning process.

Teaching English is not easy because it requires motivation and creativity in order to make
a good condition and achievement of English Learning and teaching goal. Learners in school
still find many difficulties in reading. For example, when the learners read a text, they can
not comprehend that text because the text is very long. For that reason, the learners need an
interesting technique to improve their reading comprehension. Aebersold and Field (1997: 15)
define that reading is something which people look at the text and assign to the written symbols
in that text; in other words, we assume that reading activity is people’s activity to read a text;
there is interaction between the reader and the text when people read that text. Wallace (1992:
3) states that reading in a first or any other language, is an awareness of the way in which we
use language. It means that reading is above all to do with language.

Reading is commit to user very important to be given as a skill in English lesson and becomes
the compulsory skill in English learning in the school curriculum.

Based on the interview done with the English teacher we found that the learners’ comprehension
on genre is low. From the result of interview, it revealed that the learners at the eighth grade had a
problem in reading. The teacher said that the learners have weaknesses in reading comprehension.
From the pre-observation and interview done in pre-research, we found the fact that the eighth
grade learners had a problem with reading that was the learners’ achievement in reading.

The problem which arises at the eighth grade learners is that the learners have low
comprehension on genre. It was affected by learners’ competence and classroom situation. The
problem which arises at the eighth grade learners in reading comprehension was recognized
when we did pre-test to the eight learners of 8grade. From the learners’ competence aspect, we
found some indicators dealing with the low of the learners’ comprehension on genre. First, the
learners got difficulties to identify the setting of place and the setting of time in a narrative text.
For example, when the teacher asked the learners, “When did the story take place?”” They got
difficulty to answer it. Then, the learners got difficulties to catch the main idea of each paragraph
in the narrative text. For commit to user example, when the teacher asked ‘What is the main
idea of paragraph one?’ the learners were silent. In the written test, they also could not answer
the question. Last, the learners got difficulties to identify the generic structure of the narrative
text. We also found the learners’ problem in comprehending the text when the learners were
asked to identify the orientation, conflict, and resolution in the narrative text, such as ‘What is
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the orientation of the text?’, “What is the conflict of the story?’

From the classroom situation category, we found some indicators dealing with the low level
of the learners’ comprehension on genre. The indicators are: a) the learners were noisy in the
teaching and learning (TL) of English in the classroom, they made some noise by chatting with
their friends, and some learners disturbed the other ones who were doing the exercise seriously
and quietly; b) the learners tended to be passive learners. We observed that the learners were
silent when their teacher asked them about the difficulties and response to the materials they had
learned; c) the learners paid little attention toward their teacher’s explanation during TL activity.
We observed that some learners were drawing something in their own book; d) the learners got
difficulties to speak English in the classroom during TL English. They were not willing to speak
English in the classroom. Moreover, they had difficulties to read English text loudly. The other
problem came from the teacher, the learners, and factors other than teacher and the learners.
From the teacher’s side, the teacher’s way of teaching reading affected the learner’s reading
comprehension. The teacher gave the material based on the curriculum only, so there was no
improvement when she was teaching. She just asked the learners to read a certain text in the
book or the learners’ exercise book (LKS), and then she asked them to do the task following the
text. The monotonous process of learning made learners discouraged to learn. The other problem
is that the teacher was not able to make the situation in the class interesting, so the learners were
not interested in the topic.
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O‘QUVCHILAR BILIMIDAGI BO‘SHLIQNI TO‘LDIRISH.

Mirzakarimova Feruzaxon Sattorjonovna
Marg‘ilon shahar 8-umumiy o°‘rta ta’lim maktabi
ingliz tili fani o‘qituvchisi

Annotatsiya. O‘quvchilar bilimida paydo bo‘lgan bo‘shliglarni to‘ldirish uchun asosan
o‘qituvchiga pedagogik mahorat kerak bo‘ladi. Pedagogik mahorat nima ? Maqolada shular
haqida batavsil ma’lumot berilgan.

Kalit so‘zlar. Tafakkur, psixologik qonuniyatlar, Faoliyat tahlili, Reyting, Psixologik ta’lim,
Javobgarlik, jamoaviy ish, Kollektivlik, didaktik tamoyillar, Axborot texnologiyalari, pedagogik
mahorat.

Pedagogik mahorat- ta’lim — tarbiya jarayonini doimo rivojlantirib yuksak darajaga olib
chiqish san’ati bo‘lib, bu har bir pedagog uchun xos , qachonki u bolalarni va ishini sevsa.
Pedagog - bu yuksak madaniyatli mutaxassis , 0o‘z fanini chuqur bilishi umumiy va bolalar
psixologiyasini yaxshi biluvchi ta’lim — tarbiya metodikasini mukammal biluvchidir . U bilimida
bo‘shlig‘i bor o‘quvchilar bilan ishlay oladi va uni bartaraf etadi. Bilimida bo‘shlig‘i bor bo‘lgan
o‘quvchilar bilan ishlash uchun asosan interfaol usullalaridan foydalanish magsadga muvofiqdir.
Axborot texnologiyalaridan foydalanish, axborot, ma’lumot to‘plash orqali bilimida bo‘shlig‘i
bor o‘quvchilar bilan ishlash bo‘shliglarni to‘ldirishni jadallashtiradi. Ta’limning didaktik
tamoyillari va o‘quv jarayonini tashkil etish va olib borishning xususiy tamoillari quyidagilarga
bog‘liq : - Mustaqillik; - Rivojlantirish; - Kollektivlik, jamoaviy ish; - Javobgarlik; - Psixologik
ta’lim. BMK larini aniqlashning usullari : - Test; - Reyting asosida; - Yozma ish; - Kuzatish;
- Suhbat; - Tajriba; - Tarjimaiy hol; - Faoliyat tahlili; kabilar bo‘lib, uni o‘tkazish hech kimga
unchalik qiyinchilik to‘g‘dirmaydi. Pedagoglar o‘rtasida ta’limda tarbilaymiz, tarbiyalab turib
ta’limni shakllantiramiz degan tushuncha bor. Shuning uchun tarbiyaning ta’limdagi ta’limning
tarbiyadagi o‘rni beqiyos. Demak bilimida bo‘shlig‘t bor o‘quvchilar bilan ishlash uchun ham
tarbiyaviy , ham ta’limiy, ham revojlantirish , ham mafkuraviy, ham kasbga yo‘llash bo‘yicha
tahlil etishimiz lozim . Zero bu ta’limning 5 ta asosiy magsadlari bor. Bilimida bo‘shlig‘i bor
o‘quvchilar bilan ishlash uchun bolaning talabi, moyilligi , istak hohishi uning imkoniyatlari
darajasida qoldiriladi. Bunda: O‘quvchining o‘quv mehnatiga mas’uliyati , javobgarligi va burchi
oshadi. Bilimlarni mustaqil egallash malakasi shakllanadi . Shaxs jamiyatda o‘z o‘rnini tezroq
topib olishiga muhit yaratiladi . Bilimida bo‘shlig‘i bor o‘quvchilar bo‘shliglarini to‘ldirishda
o‘qituvchining kabeniti, ko‘rgazmalari , jihozlari, ilmiy maqola va bolalarni o‘qitishi baholanib
emas , balki darsni tashkil etishi, o‘quvchining psixologik xususiyatlarini revojlantirishi , o‘qishga
o‘rgatish kabi tamoillari hisobga olinishi lozim. O‘qituvchi ta’lim mazmunini , darslikni, DTS
ni, dasturlarni o‘zgartira olmaydi , yaxshi ta’lim - tarbiya jarayoniga ijodiy yondoshib uni
boshqacha tashkil etishi mumkin. Tashkil etganda ham qo‘yidagi qoidalarga javob berishi lozim.
- Dars (o‘quv ta’lim jarayoni) ta’lim qanday psixologik qonuniyatlar asosida tashkil etilgan?
- Bu tajribada ta’lim va revojlantirishning borligi. - Tafakkur (fikrlash) qay darajada , qanday
turlari revojlantiriladi. - Shaxsiy xususiyatlar qanday revojlantiriladi? - Mustaqil bilim olish,
munosabat va muloqat qay darjada , ganday yo‘llar bilan amalga oshirilgan? Bilimida bo‘shlig‘i
bor o‘quvchilar bilan ishlaydigan o‘qituvchilarga qo‘yiladigan asosiy talablar . - Ta’lim berish
mabhorati ; - Tarbiyalay olish mahorati; - O‘quv — tarbiya jarayonida inson omilini ta’minlovchi
shaxsiyat fazilatlari . - Ta’lim oluvchining bilimlarini xolisona baholay olish va nazorat qila
olish mahorati. Ilg‘or o‘qituvchida bo‘lishi lozim bo‘lgan mutaxasislik sifatlari. - Pedagogika
nazariyasini bilishi; - Pedagogik mahoratga ega bo‘lishi; - Psixologiyani teran bilishi; - Ta’lim
— tarbiya texnologiyasini bilishi; - Mehnatni to‘g‘ri tagsimlay olishi ; - Ishiga muhabbatli va
sadogatli bo‘lishi ; - Pedagogik qobiliyatli bo‘lishi; - Umumiy bilimdonlik; - Sabr — toqatlilik
; - Xissiyotlarni boshqara olishi; - Bolalarni sevishi va tushuna olishi ; - Nutq madaniyatiga ega
bo‘lishi; - Mulogat madaniyatini egallashi; - O‘ziga va o‘zgalarga talabchan bo‘lishi; - Taktikali
bo‘lishi; - Tashkilotchilik. Bilimida bo‘shlig‘i bor o‘quvchilar bilan ishlash uchun o‘qituvchidan
mahorat talab etiladi. Pedagogik mahorat o‘qituvchining kasbnomasiga eng asosiy sifat tarzida
berilgan. Pedagogik mahorat shunisi bilan ajralib turadiki , bunday o‘qituvchilar har qanday
vaziyatdan chiga oladi, javob topa oladi. Va o‘quvchilarning tarbiyalanganlik va bilimdonlik
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darajasining samaradorligiga erisha oladi. Bunday o‘qituvchi o‘z fanini chuqur biladi . Birgina
bilimni o‘zi yetarlimi? Uni o‘quvchilarga yetkaza bilish ham kerak . Bu esa metodika . Agar
uzluksiz malaka oshirib o‘z ustiga ishlasa vapedagogik tajribani kuzatib o‘rganib borsa, Xush bu
mahorat nimalarga noimoyon bo‘ladi? 1. Albatta birinchi o‘rinda dars to‘radi. Ya’ni o‘qita bilish.
O‘qituvchilar faoliyatini boshgara bilish. Darsda o‘rganish, . Uyga vazifa bu chuqurlashtirish
, to‘ldirish xolos. Darsda o‘qituvchi rejiseyor . 2. O‘quvchilarni faollashtirish qobiliyatini
revojlantirish mustaqillikka o‘rgatish. Bunday o‘qituvchi o‘quvchilarni fikrlashga ijodkorlikka
mustaqil ishlashga bir — biridan o‘rganishga o‘rgatadi. 3. Pedagogik mahoratning yana bir jihati
ta’lim jarayonida tarbiyalashdir. O‘qituvchi ta’lim jarayonida axloqiy xislatlarni , vatanparvarlik,
mehnatsevarlik, mustaqillik kabi xislatlarni shakllantiradi. 4. [jodiy hissiyotni shakllantirish esa
oddiy usullar , xissiyot faollik , hazil — mutoyiba , qizigarli misollar, ijodiy tanqid, takroriy
bo‘lmagan metodlar, orginal variantlar kabi ishlar bilan olib boruvchi o‘qituvchi mahoratidir .
O‘quvchilar bunday o‘qituvchini va fanini sevadi. 5. Pedagogik mahorat - pedagogik texnika ,
fakt, temp, shaxsiy sususiyat, bilim, dunyoqarash, umumiy bilimdonlik, ilg‘or tajribani bilish,
ta’lim - tarbiyaning qonunlkari , tamoyillari vazifasi , maqsadini vositasini bilishdir. 6. Pedagogik
mahoratning asosiylaridan yana biri muloqat. Mulogat psixologiyasini bilishdir. O‘z shaxsiy
xuusiyatlari va o‘quvchilarning shaxsiy xususiyatlarini bilish orqali munosabatda bo‘lish. Oz
diqqgatini boshgara olish , hissiyotini boshqarish va uni ko‘rsata olish , nutq, nutq madaniyatini
bilish. Makarinko shunday degan edi “ men bir so‘zni 15 — 20 xil ohang bilan va yuz , tovush
gavdamni 20 xil holatga tushira olganimdan so‘ng o‘zimni haqiqiy pedagog deb hisoblayman”.
Amerkalik pedagoglar Brofi va Tudlar “ O‘qituvchi va o‘quvchi munosabati” kitobida shunday
yozadi. “ O‘qituvchi uchun mulogat tabiiy va xursandchilik bo‘lmasa - o‘qituvchi maktabdan
ketishga tayyor bo‘laversin”. Ta’lim — tarbiya jarayonining asosiy magqsadi va vazifasi barkamol,
yetuk shaxslarni , ya’ni komil insosni yetkazish - shakllantirishdan iborat. Shunday ekan biz
ta’lim — tarbiya samaradorligini o‘quvchilarning qay darajada BMK larga ega ekanliklarini ,
tarbiyalanganlik darajalari, mustaqil bilim olishga , hayotga o‘z o‘rinlarini topish uchun qanday
tayyorgarligi bilan o‘lchashimiz baho berishimiz lozimligini bilishimiz lozim.
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INGLIZ TILI DARSINI O‘QINLAR ORQALI QIZIQARLI O‘TISH

Buxoro shahar, 6-IDUM ingliz tili fani o‘qituvchisi
Oblokulova Dildora Ravshanovna

Annotatsiya — Ushbu maqolada dars davomida o‘quvchilarning zerikmasligi hamda dasrning
qiziqarli o‘tishi uchun, darslarni turli xil o‘yinlar orqali o‘tish yaxshi samara berishi haqida
aytib o‘tilgan. Undan tashqari misol tariqasida turli xil qizigarli o‘yinlar qanday o‘ynalishi
tushuntirilib o‘tilgan

Kalit so‘zlar — ingliz tili, o‘yinlar, Last man standing, Pictionary, Charades, Taboo words, 20
Objects, Categories, Letter Scramble, What Am I Thinking Of?, Word Bingo

Ingliz tili bugungi jamiyatning tili. Uni bilmay turib yaxshi ishga joylasha olish, birorta
sayohatga jo‘nab ketib, usiz bemalol muloqotda bo‘lish amri mahol. Bu til har bir mamlakatda
alohida ehtiromga sazovor. Uni yaxshilab o‘rganib olib siz o°zingiz uchun yangi texnologik olamni
kashf etasiz va shu olamda juda ko‘p qiziqarli ma’lumotlarga ega bo‘lasiz. O‘zbekistonning
birinchi prezidenti I.A.Karimovning 10.12.2012 yildagi “Chet tillarni o‘rganish tizimini yanada
takomillashtirish chora-tadbirlari” to‘g‘risidagi qarorlariga muvofiq yurtimizda yosh avlodga
xorijiy til o‘rgatish yanada kuchaytirildi. Biroq chet til o‘rgatish juda mas’uliyatli kasbdir.
O‘qituvchilar juda bilimli va shu bilan bir qatorda sabrli bo‘lishlari lozim. Chunki bolalar
til o‘rganish davomida ko‘plab qiyinchiliklarga duch kelishlari tabiiydir. Ma’lumki, ingliz va
o‘zbek tillari turli til oilalariga mansub. Bu esa til o‘rganuvchilariga fonetik, leksik va grammatik
qiyinchiliklarga sabab bo‘lishi mumkin. Shu sababli Ingliz tili fanini o‘qitishda turli xil o‘yinlar
orqali o‘rgatishning o‘rni beqiyosdir. Dars davomida har xil o‘yinlar o‘ynatib turish sinfda
fanni o‘rganishga bo‘lgan ishtiyoqni yanada oshiradi, passive o‘quvchilarni ham darslarda
yaxshiroq gatnashishga undaydi, sinfda o‘quvchilar o‘rtasida raqobat, ayni paytda jamoadoshlik
muhitini  hosil qiladi. Shuningdek, o‘quvchilarning ustozlariga bo‘lgan hurmatini oshiradi.
Quyida sizga ingliz tili darslari davomida o‘qitish samaradorligini yanada oshirishga xizmat
qiluvchi o‘yinlarni taqdim etiladi.

Last Man Standing (Oxirgi qolgan odam) - Bu o‘yin tezkor o‘yin hisoblanadi. Lekin
O‘quvchilarga o‘ylash uchun biroz vaqt beradi. Bu o‘yin birgalikda o‘rganishga undaydi, ya’ni
boshga o‘quvchilar so‘zlayotganida qolgan o‘quvchilar o‘zlari so‘z o‘ylayotgan bo‘lishadi.
O‘yinni o‘ynash uchun sizga kopto‘kcha kerak bo‘ladi. Va hamma o‘quvchilar doira shaklida
turib olishlari kerak. Birorta mavzu tanlashingiz kerak bo‘ladi. Masalan: Things found in a
kitchen (oshxonada topiladigan buyumlar), food, profession va hokazo. Biror o‘quvchiga to‘pni
uloqtirish orqali o‘yin boshlanadi. O‘sha o‘quvchi mavzuga doir biror inglizcha so‘z aytadi va
to‘pni keying o‘quvchiga uloqtiradi. To‘pni gabul gilgan har bir o‘quvchi shu mavzuga doir biror
so‘z aytishi kerak bo‘ladi. Agar ular aytilgan so‘zlarni gayta aytsa yoki bir necha soniya ichida
s0‘z topa olmasa, ular o‘yindan chiqadi va o‘yinni o‘tirgan holda kuzatadi. Havotir olmang, ular
baribir o‘rganayotgan bo‘ladi. Bu o‘yin biroz boshqacharoq qilib o‘zgartirsangiz ham bo‘ladi.
Biror mavzuga so‘z aytish o‘rniga, har bir o‘quvchi keyingi o‘quvchiga biror boshqa mavzu
aytishi mumkin. Masalan, siz “say something red” (biror qizil narsani ayting) deb o‘yinni
boshlashingiz mumkin. Koptokni ushlab olgan birinchi o‘quvchi “strawberry” deb keyin o‘zi
biror mavzu tanlab ko‘ptokni boshqasiga uloqtirishi mumkin.

Pictionary — (Rasm chizish) - Ko‘pchilik ingliz tilida so‘zlashuvchilar Pictionary, rasm chizish
o‘yini bilan yaxshi tanish. Rasm chizish maqsadi uchun siz oddiy doska yoki oq magnit doskadan
foydalanishingiz mumkin. Sinfni 2 guruhga bo‘lib oling va har bir jamoa uchun doskadaning
bir tomonida jadval chizing. Siz jamoalarning ballarini shu yerga yozib borasiz. A jamoadan bir
kishi chiqgadi. Va ko‘pgina teskari o‘girilgan so‘zlardan bittasini tanlaydi va shu so‘zni doskaga
chizib beradi. Va boshqalar topishi kerak bo‘ladi. So‘zni birinchi bo‘lib to‘g‘ri topgan jamoaga
ball beriladi. 10 ball olgan jamoa g‘olib hisoblanadi.

Charades - Charades o‘yini Pictionary o‘yiniga o‘xshash lekin asosiy farqi bunda
so‘z ifodalash uchun rasm emas harakatlardan foydalaniladi. Bu o‘yin o‘quvchilariz sust,
zerikkan va uyqusi kelgan vaqtlarda juda qo‘l keladi. Ularni uyg‘oting va harakatlantiring!
O‘quvchilar tanlashi uchun bir necha to‘rtburchak qilib qirqilgan qog‘ozlarga
so‘zlar yozing. Fe’llarni ifodalash ancha oson. Lekin siz biroz murakkabroq,
shunday bo‘lsada hamma o‘quvchilar biladigan so‘zlardan foydalanishingiz mumkin.
Sinfni ikki jamoaga bo‘ling. Va har bir jamoadan bir o‘quvchi so‘z yozilgan qog‘ozni tanlaydi
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va harakat bilan ifodalab beradi. Jamoadagilar esa uch daqiqa ichida o‘sha so‘zni topishi kerak
bo‘ladi. Har bir to‘gri javob uchun, bir ball beriladi. 10 ball jamlagan jamoa g°olib hisoblanadi.

Taboo words (Ta’qiqlangan so‘zlar) - Taboo words o‘quvchilarga sinonim so‘zlar va so‘zlarni
tariflarini qo‘llashga yordam beradi. Sinfni ikkiga bo‘linadi va jamoalar bir birlariga qarama-
qarshi holda o‘tiradilar. Har bir jamoa o‘z jamoasidan bir kishini ro‘parasidagi stulga o‘tirish
uchun tanlaydi. O‘qituvchi esa o‘quvchilar ortiga o‘tib turadi va katta qog‘ozda yozilgan so‘z
ushlab turadi. O‘rindigda o‘tirgan o‘quvchilar bu so‘zni ko‘ra olmasligi kerak bo‘ladi. Jamoaning
o‘rindiqda o‘tirgan a’zosiga siz ushlab turgan so‘zni ayttirish uchun 3 daqiga vaqti bo‘ladi.
Eng asosiysi ular shu so‘zni nima bo‘lganda ham ishlatmasligi kerak bo‘ladi. Katta sinflarda
o‘ynatish uchun maslahat. Agar sizning sinfingizda 12 tadan ko‘p o‘quvchi bo‘lsa, bu o‘yin
davomida biroz shovqin-suron, tartibsizlik bo‘lishi mumkin. Bu holatda, hammani 5-6 talik
kichik guruhlarga bo‘lib faqat navbati kelganda qatnashadigan qilsangiz bo‘ladi.

20 Objects (20 Buyumlar) - Bir vaqtning o‘zida ushbu o‘yin orqali o‘quvchilaringizni xotirasini
va so‘z boyligini tekshiring. Sizga faqatgina doska va 20ta sinf xonada joylashgan buyumlar kerak
bo‘ladi. Siz hattoki o‘zingizning sumkangiz yoki yoningizdagi buyumlaringizdan foydalanishingiz
mumkin. Buyumlarni hammasini stol ustiga qo‘yib chiqing va o‘quvchilaringizni hammasini
chagqirib ularga garashlarini ayting. Keyin hamma buyumlarni bir dagigadan keyin qog‘oz (yoki
shunga o‘xshash biror narsa) bilan yoping. Hamma o‘quvchilaringizdan joylariga qaytib bir varoq
qog‘ozga eslab qolgan buyumlarini ingliz tilida yozishlarini so‘rang. Hamma tugatganidan so‘ng
esa buyumlar ro‘yxatini doskaga yozing va o‘quvchilardan o‘zlarini tekshirishlarini so‘rang.
Mugqobil variant sifatida so‘zlarni birma-bir o‘qib berib tog‘ri topganlarini belgilab borishlarini
so‘rashingiz mumkin.

Categories (Kategoriyalar) - O‘quvchilar bu o‘yinni bir marta o‘ynaganlaridan keyin har
safar yana o‘ynashlarini iltimos qiladigan bo‘lib qoladi! Yana bu o‘yin ortib qolgan daqgiqalardan
unumli foydalanish uchun ajoyib usul. Har bir o‘quvchingizga qog‘ozga 6ta ustun chizishlarini
so‘rang. Siz kategoriya (so‘z uchun mavzu)ni oxirgi o‘tilgan mavzulardan tanlashingiz mumkin.
Eng ko‘p qo‘llaniladigan kategoriyalar oziq-ovqgat, ismlar, shaharlar yoki davlatlar, mebellar yoki
jihozlar, ish harakat yoki kiyimlar hisoblanadi. Biror istalgan harfni tanlang va uni doskaga yozing.
O‘sha harf bilan boshlanuvchi so‘zlarni ustunlarga yozib chiqishlari uchun o‘quvchilaringizga
biroz vaqt bering. Siz boshqa harflar bilan o‘yinni istalgancha qaytadan boshlashingiz mumkin.

Letter Scramble (Tartibsiz harflar) - O‘quvchilaringiz oxirgi marta o‘rgangan so‘zlarni
ro‘yxatini tuzing. Va biror so‘zni harflarini chalkashtirib doskaga yozing. O‘quvchilaringizga
harflarni tog‘ri tartibda qo‘yib berilgan so‘zni topishiga biroz vaqt bering. Kim birinchi bo‘lib
so‘zni topa olsa o‘sha o‘quvchi g‘olib bo‘ladi.

What Am I Thinking Of? (Men nima haqida o‘ylayapman?) - O‘quvchilarni juftliklarga
ajratib chiqing. Har bir o‘quvchi bir varoq qog‘ozga biror buyumni tasvirlab 5-10ta so‘z yozishi
kerak bo‘ladi. Qachonki vaqt tugaganida, o‘quvchilar varoqglarini almashtirishadi va sherigi nimani
tasvirlaganini topishga harakat qiladi. So‘zlarni to‘gri topgan birinchi jamoa go‘lib bo‘ladi.

Word Bingo - Bu o‘yinni o‘ynatish uchun biroz tayyorgarlik ko‘rishingizga tog‘ri keladi,
lekin bu shunga arziydi. 4x4 shaklda bingo qog‘ozlarini tayyorlang va har bir katagiga so‘zlar
yozing. Bularni o‘quvchilarga tarqating (har biri takrorlanmas bo‘lishi kerak) va siz so‘zlarni
0°‘qib berganizda o‘quvchilar bor so‘zlarni belgilashlari kerak. Butun sahifadagi so‘zlarni birinchi
belgilagan o‘quvchi g‘olib bo‘ladi. Bingo o‘yinining ba’zi turlari bor.

Rasmli Bingo: Bingo kartasida rasmlardan foydalaning va o‘sha rasmlarga oid bo‘lgan
so‘zlarni o‘qing.

Sinonim Bingo: Bingo kartasidagi ma’nodosh so‘zlarni aytish orqali o‘quvchilaringizni
o‘ylashga majbur qiling.

Antonim Bingo: Bu ham sinonim kabi faqat o‘quvchilar ma’nodosh emas, teskari ma’noli
so‘zlarni qidirishi kerak bo‘ladi.

Foydalanilgan adabiyotlar:

1. http://www.emilygravett.com/

2. Play and learn ENGLISH through language games. Bedre Manjunatha. Published by
Navakarnataka Publications, Bangalore, 2012

3. New Self-Learning English Course with Activities. by Rita Wilson, Milan Gowel, Kalpana
Aggarwal. 2007
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USING WRITING TEMPLATES TO IMPROVE WRITING SKILLS.

English language teacher of

School 10 in Zarafshan district in Navai
Rahmankulova Inobat Abduraximovna
Tel: +998 97 322-24-37

Annotation: In this article it was aimed at revealing the findings of an experimental study in
which writing templates were used as writing materials to improve writing skills in intermediate
(B1) EFL classes as well as reviewing the concepts writing skills, second language writing and
writing templates.

Key words: Writing, writing templates, L2 writing.

As being one of the crucial productive skills, writing in a second language has a key role
in individuals’ professional lives regarding the challenges of contemporary professional and
academic life. It is possible to say that writing must be developed as a skill or a habit but
sometimes it may be too late for second language learners. It is undoubtedly a great challenge to
select the best approaches, methods and techniques to be used in EFL classes. Writing teachers
have a dual challenge: Not only must they help the most reticent and timid writers overcome a
potentially crippling writing phobia, but they must also instill in their students the confidence
needed to translate their thoughts into correct and acceptable English. Even though the writing
product is an expression of one’s individuality and personality, it is important to remember that
writing is also an ender EFL classes as well as reviewing the concepts “ Writing Skills”, “Second
Language Writing” and “Writing Templates”. Since templates allow for creative expressions
while giving a beginner writer the tools to write a successful paper, the question of whether
they have that remarkable effect on writing process rose in the researchers’ mind. They aimed
to examine these templates efficiency and reveal their contribution into writing in EFL setting.

Writing, a challenging area both for language learners and teachers, has been the main
focus of a wide range of studies, however, the related literature lacks the studies referring
writing templates despite their frequent usage in almost every writing related material, which
substantially makes the current study remarkable. This study is also marked in terms of being
the first experimental study mentioning about the writing templates and their application in EFL
settings although some blog writings and comments, suggestions, tips for EFL teachers on using
them as effective materials can be encountered on various websites. The use of writing templates
is one of the best ways to cope with the difficulties while writing in a professional manner.
According to Sumerset writing process starts with a blank document, then the task gets harder
when students try to find the starting point. Whether it is a short informal note or a professional
correspondence text, any writing is an arduous task in the first few lines. As Sumerset indicates,
writing templates help overcome the initial frustration caused by lack of advanced competences
in writing skill. Apart from their time-saving feature, writing templates provide a basic outline
and help students fulfill various writing tasks with fewer mistakes. Some of the most commonly
used writing templates are:

* Resumes

* Reports

* Business Letter Writing

* Legal Writing

* Screenwriting

* Business Writing Templates

* Medical Writing Templates

* Scriptwriting Templates

* Everyday Writing Templates. avour, a way of communicating with others, inform them,
persuading them, and debating with them.

As a technique, using writing templates in EFL writing classes is suggested to be an effective
way of teaching how to write. In the simplest way, templates can be defined as models. Specifically,
writing templates are skeletal syntactic frameworks-parts of sentences or paragraphs with blanks
to fill in with words of learner’s choice. Writing templates were used as writing materials to
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improve writing skills in intermediate (B1). All in all, main findings of the study show that the
use writing templates can be a vital tool for writing classes who suffer from the deficiencies of
traditional teaching methods. It should be noted that both the concept itself and the classroom
applications of writing template are relatively novel. More empirical data is needed to validate
the positive effect of using writing templates to improve writing in various classroom settings.

Used literature:

1. Sumerset, J. (2008, November 25). Writing templates. Can they really help you?

2. King, K.B. (2007). The writing template book. University of Michigan: USA.

3. Aghajanloo, K., Mobini, F., & Khosravi, F. (2016). The effect of teachers’ written corrective
feedback (WCF) types on intermediate EFL learners’ writing performance. Advances in Language
and Literary Studies, 7(3), 28-37.
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TIL-MILLAT KO’ZGUSI

Rustambekova Ruslana

Andijon viloyati Ulug’nor tumani
XTB tasarrufidagi 25-sonli umumiy
o’rta ta’lim maktabi ona tili va
adabiyoti fani o’qituvchisi

Annatatsiya: Ushbu maqolamda ona tili faninig o’qitilishi va fan sifatida kiritilishi haqida
yozilgan
Kalit so’zlar: ona tili,tarix, internet, til

“Har bir millatning dunyoda borligini ko’rsatadurg’on oyinai hayoti til va adabiyotdir.
Milliy tilni yo’qotmak millatning ruhini yo’qotmakdur”.
(Abdulla Avloniy).

Til-millat ko’zgusi , g’ururi , tafakkur manbaidir . Bugun dunyoda 7000ga yaqin til
bo’lsa , ulardan bor-yo’g’i yuzga yaqini davlat tili maqomiga ega. O’zbek tilining mana shu
sanalganlar orasida mavjudligining 0’zi mamlakatimizning har bir fuqarosiga o’zgacha bir g’urur
baxsh etadi . Rivojlanayotgan O’zbekistonda milliy yuksalish davri talablaridan kelib chiqib ,
bugungi kunda ona tilimizning nufuzini yanada oshirish borasida keng ko’lamli islohotlar olib
borilmoqda . Ma’lumki , 1989-yil 21-oktabrda ona tilimizga davlat tili maqomi berildi . Bu yil
ushbu maqomning berilganligiga 31 yil to’ladi . Bu borada ko’plab ishlar amalga oshirilmoqgda
. Jumladan , Alisher Navoiy nomidagi Toshkent davlat o’zbek tili va adabiyoti universitetining
tashkil etilgani fikrimizning yaqqol dalili . Maktablarda insholar tanlovi o’tkazilmoqda , teatr
, madaniyat saroylarida buyuk allomalarimiz haqidagi spektakl , badiiy hamda hujjatli filmlar
namoyish etilmoqda . “O’zbek tili taraqqiyoti va xalqaro hamkorlik masalalari”’da xalqaro ,
“O’zbek tilshunosligining dolzarb masalalari” mavzusida respublika ilmiy-amaliy konferensiyalari
tashkil etilmoqda .

21-oktabr kunini mamlakatimizda til bayrami sifatida nishonlanishi an’anaga aylanib qolgan
. Insoniyat tarixida tilga doimo katta e’tibor berib kelingan . XX asr oxirida tilga ijtimoiy
hodisa sifatida qarash g’oyasi keng tarqaldi . 1992-yil 7-dekabrda O’zbekiston Respublikasi
Oliy Kengashining sessiyasida gabul qilingan O’zbekiston Respublikasi Konstitutsiyasining
4-moddasida o’zbek tili davlat tili maqomiga ega ekanligi mustahkamlab qo’yildi . Yurtboshimiz
aytganlaridek , “ Shu tariga o’zbek tili mustaqil davlatimizning bayrog’i , gerbi , madhiyasi ,
konstitutsiyasi gatorida turadigan, qonun yo’li bilan himoya qilinadigan muqaddas timsollardan
biriga aylandi”.  Shunday islohotlarga garamay , ona tilimizga hurmatsizlik uchrab turibdi
. Ko’chalarda yozib qo’yilgan e’lonlar , bino hamda tashkilotlarning peshlavhalarida ko’plab
xatoliklarni ko’rishimiz mumkin . Masalan , “X” va “H” harflarining imlosi , boshqa chet
tillaridan kirib kelgan so’zlar , atamalar shular jumlasidandir . Bundan tashqari yangi ish
boshlagan korxona , savdo majmuasi hamda ovqatlanish joylarida “ MsI oTkpbutnCch” birikmasini
ko’p uchratamiz . Bu milliy tilimizga bo’lgan eng katta hurmatsizlik . Chunki biz Rossiya yoki
boshqa chet davlatida emas , balki O’zbekistonda yashayapmiz. Shunday ekan ushbu birikmani
o’zbek tilidagi muqobiliga almashtirish zarur, ya’ni “Biz ish faoliyatimizni boshladik™ tarzida .

Bugungi hayotimizni internet va ijtimoiy tarmogqlarsiz tasavvur etish qiyin . Afsuski , ayrim
ijtimoiy tarmoq foydalanuvchilari 0’z fikrlarini bayon qilishda uslubiy hamda imloviy xatoliklarga
yo’l qo’yishmoqda . Bu ham eng achinarli holatdir . Bejizga Abdulla Avloniy : “ Til — millatning
oyinai jahoni “ —deya fikr bildirmagan . Ya’ni davlat fugarolarining saviyasi 0’zining ona tilisini
bilishida namoyon bo’ladi . Zero , tilimizning sofligini saqlash mamlakatimiz aholisining eng
asosiy burchidir .
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MAKTABLARDA FRANSUZ TILINI O’ RGATISHDA GAP BO’LAKLARINI O’RNI
VA VAZIFASI

Saparboyeva Sayida Urazbayevna
Xorazm viloyati Yangibozor tumani
10-maktab fransuz tili fani o’qituvchisi
Raximbayeva Zamira Rustamovna
Xorazm viloyati Yangibozor tumani
10-maktab fransuz tili fani o’qituvchisi

Annatatsiya: Ushbu maqolada maktablarda fransuz tilini o’rgatish qoidalari bayon etilgan
Kalit so’zlar: fransuz tili, gap bo’laklari, zamonlar

Hozirgi kunda chet tllarni o’rganish va o’rgatishda katta e’tibor garatilayotgan bir paytda
tilshunoslik sohasida olib borilayotgan ishlarning o’ziga xos ahamiyati va ta’sir kuchi mavjuddir.
Ular o’z salohiyati bilan ajralib turadi. Shunday ekan, tilshunoslik fani ham kelajakdagi yosh
tilshunoslar oldiga dolzarb masalalar yechimini topish, zamon talablariga javob beradigan ulkan
ishlarni amalga oshirish singari o’ta ma’suliyatli vazifalarni yuklaydi. Binobarin, xorijiy tillarni
har tomonlama chuqur o’rganish bugungi kunning dolzarb masalalaridan biri bo’Imogi lozim.
Shunday ekan, biz ham uchbu maqolamizda fransuz tili grammatikasi muammolaridan biri
xususida, aniqroq qilib aytganda , fransuzcha fe’l so’z turkumi va unga xos shaxssiz shakllarning
biri, ya’ni sifatdosh hamda u ishtirokidagi qurilmalarning ahamiyati borasida kichik bir izlanish
olib borishni oldimga maqgsad qilib qo’ydim

Fransuz tilida fe’llarning shaxslarda tuslanmaydigan shakllari (les forms non personnelles
du verbe) barcha grammatika qo’llanmalarida rasman uch guruhga bo’lib o’rganiladi.Bular 1)
I’infininif, 2)le participle, 3)le gerondif. Bu uchala shakllning barchasi fe’llardan yasalsada,
0’zoga xos turlarga va xususiyatlarga ega. Masalan, I’infininif otlarga xos, le participle sifatlarga
xo0s, le gerondif ravishlarga xos xususiyatlarga ega. Shu sabab le participle sifatdoshlar gerondif
esa ravishdosh sifatida o’rganiladi.

Hozirgi zamon fransuz tili grammatikasida morfologiya va uning birliklari orasidagi fe’l
so’z turkumi muhim ahamiyat kasb etadi. Tilda fe’lning shaxsli va shaxssiz sakllari mavjuddir.
Fe’l shaxssiz shaklning dastlabki shakli infinitifdan iborat bo’lib , u tilde nominativdan verbal
xarakterga ega bo’lgan til birligi sifatida talqin qilinadi. U ish harakatni ifodalaydi, ammo shaxsni,
sonni bildirmaydi. Shu jihati bilan u harakatni ifodalaovchi otlarga yaqin turadi. Masalan:

Jaime la lecture Jaime lire

Misolda bir negizdan yasalgan otda ham, fe’lning infitiv shaklida ham ish harakat nomi
ifodalanayotganini, har ikkala jumlani “ Men o’qishni sevaman” degan fikr ifodalanayotganligini
ko’ramiz. Shu jihati bilan infitiv gapda otlarga xos bo’lgan barcha sintaktik funksiyalarni
bajarib kelishligi kuzatiladi. Masalan, u xuddi ot kabi gapda ega, aniqlavchi, to’ldiruvchi, hol
funksiyalarida kelishi mumkin. Infinitiv gapda aniqlovchi vazifasida kelishi mumkin. Fransuz
tilida gapda fe’Ining bunday tuslanmaydigan shakli Infinitiv present va Infinitiv passe shakllarida
qo’l-

laniladi. Infinitiv present gap tarkibida kesim fe’ldan keyin qo’llanib, u ifodalaydigan hozirgi,
o’tgan va kelasi zamonda sodir bo’ladigan ish harakatiga nisbatan bir paytda, keyin sodir
bo’lgan tugallanmagan ish harakatni bildirib keladi. Bunday hollarda infinitive yakka o’zi yoki
predlog bilan qo’llaniladi. Fransuz tilidagi infinitivlar doirasida olib borilgan izlanish davomida
quyidagilarni xulosa tariqasida keltirish mumkin:  Fransuz tilida infitivlar nominative va verbal
xarakterga ega. Ular odatda fe’l kesimdan keyin ishlatilib. U bajargan ish harakatni ifodalaydi,
ammo shaxsni sonni bildirmaydi. Shu jihati bilan u harakatni ifodalovchi otlarga yaqin turadi.
Fe’llarning shaxssiz shakllari, ya’ni infinitive, sifatdosh va gerundiylar gapda kelish o’rniga
qarab, 0’ziga xos jihatlari bilan ajralib turadi va ular quyidagi xususiyatlarga ega bo’ladi. Demak,
fransuz tilida fe’l zamonlarini alohida e’tibor berishimiz kerak.

Foydalanilgan adabiyotlar:
1. Fransuz tilini o’rganish metodikasi va internet tarmoqlaridan
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ZAMONAVIY O‘QITISH JARAYONINI TASHKIL ETISH VA UNGA QO‘YILGAN
TALABLAR.

Sunnatova Gulnoza

Buxoro viloyati G‘ijduvon tumani
4-umumiy o‘rta ta’lim maktabi
fransuz tili fani o‘qituvchisi

Annotatsiya. Mustagqilligimizning dastlabki kunlaridanoq sog‘lom, barkamol avlodni voyaga
yetkazish muhim va ustivor vazifaga aylandi. Rivojlanayotgan jamiyatimizning o‘z oldiga
qo‘ygan oliyjanob magsadi kelajagi buyuk davlatni barpo etish vazifasi shuni taqozo etadi.

Kalit so‘zlar. Farberman B. L, ma’naviy barkamol, Arastu, Ibn Sino, Bahovuddin Nagshbandiy,
Najmiddin Kubro, umuminsoniy qadriyatlar, amaliyot,, nazariya, Pedagogik amaliyot, amaliy
tajribalar.

Barcha davrlarda ham barkamol avlodni tarbiyalash unga ta‘lim berish to‘g‘risida qayg‘urganlar
va bu izlanishlar hoirga qadar ham davom etmoqda.

Bugungi kunda zamonaviy ta‘lim texnologiyalari asosida barkamol avlodni tarbiyalash
muammosini o‘rganishga doir ahamiyatli nazariy va amaliy tajribalar to‘plangan (Ochilov M.
—Yangi pedagogic texnologiyalar, Saydahmedov N.—Pedagogik amaliyotda yangi pedagogic
texnologiyalarni qo‘llash na‘munalari, Tolipov O‘., M. Usmonboyeva — Pedagogik texnologiya:
nazariya va amaliyot, Farberman B. L. —Peredoviye pedagogicheskiye texnologii Azizxo‘jacva
N.N. —Pedagogik texnologiyalar va pedagogic maxorat, Avliyoqulov N —Zamonaviy o‘qitish
texnologiyalari, Yo‘ldoshev J., Usmonov S. — Pedagogik texnologiya asoslari va boshgqalar).
Jismonan sog‘lom, bilimli, ma’naviy barkamol, yetuk insonni tarbiyalash mavzusi sharq allomalari
tomonidan chuqur o‘rganilgan. Arastu, Ibn Sino, Bahovuddin Nagshbandiy, Najmiddin Kubro
kabi ulug® allomalarning asarlari va nazariy ta’limotlarida ham yosh vujudni kamol toptirish,
tarbiyalashga katta ahamiyat qaratilganligi bejiz emas.

Azaldan zukko ajdodlarimiz o‘z milliyligini, ma’naviy boyligini saglabgina qolmasdan,
ezgulik, ilmu ma’rifat, mustaqillik singari ezgu g‘oyalar sari intilganlar. Millatimizga xos ana
shunday intilish, millatparvarlik, vatanparvarlik, insonparvarlik kabi fazilatlar, shuningdek, buyuk
mutafakkirlar hamda ma’rifatchilar xatti-harakatlari tufayli xalqimiz har qanday sharoitlarda
ham barkamol, ma’nan yetuk farzandlar tarbiyalash vazifasini yoddan chiqarmagan. Bu jarayon
bevosita jamiyat rivojlanishining poydevorini mustahkamlash magsadi bilan ham uzviydir.
Ammo bu magsad nafaqat kundalik faoliyat mezonida balki, jamiyat va oila hayotida milliy va
umuminsoniy qadriyatlarni o‘zaro uyg‘unlashtirishda ham namoyon bo‘lgan va bugungi kunda
ham o°ziga xos taraqqiyot yo‘limizda namoyon bo‘lmoqda.

Barkamol avlod - ko‘nglida, gqalb-qo‘rida ishonch va iftixor tuyg‘ular mavjlanib turgan avloddir.
U nafaqat haq-huquqini, balki fuqarolik burchini ham chuqur anglaydi. Xuddi shu anglash,
his qilish qaysi ilm dargohida ta’lim olmasin, qay bir sohada mehnat qilmasin, ulug® yurtning
an’analariga munosib bo‘lishgaundaydi. Hech shubhasiz, har qanday millat o‘z farzandlarining
barkamol bo‘lishini orzu qiladi. Aslida barkamollik juda keng tushuncha. Tilimizning izohli
lug‘atida barkamollik quyidagicha ta’riflanadi: “jismoniy va aqliy jihatdan kamolot, voyaga
yetish, bekamu ko‘st mukammallik holati va hokazo™.

Shunday shaxslarni tarbiyalayotgan pedagogning o°zi teran bilimga, yuksak ma‘naviy —
axloqiy fazilatlarga, pedagogik maxoratga ega bo‘lishi, fanni zamonaviy pedagogic texnalogiyalar,
interfaol usullardan samarali foydalangan holda o‘tishini hayotning o°zi taqazo etmoqda. Bu
davr talabidir.

Hozirgi paytda pedagogika fanida zamonaviy dars iborasi tez- tez tilga olinmoqda. Zamonaviy
dars shunday darski, unda o‘qituvchi o‘quvchining mavjud imkoniyatlaridan ustalik bilan
foydalanib, uning aqliy imkoniyatlarini ishga solib, rivojlanishini t‘aminlaydi. O‘quvchi esa o‘z
navbatida bilimlarni chuqur o‘zlashtiradi va ma‘naviy barkamollik sassri odimlaydi.

Zamonaviy dars deganda ganday darsni tushunamiz, uning belgilari, mezonlari gqanday, u
qanday shakillarga ega, u qanday uslubda o‘tiladi, darsda qanday usullardan foydalaniladi, unga
qanday didaktik talablar qo‘yiladi? Kabi savollar tug‘ilishi tabiiy.Zamonaviy dars mezonlari va
belgilari:

- dars o‘quvchi shaxsiga yo‘naltirilgan, o‘qituvchi va o‘quvchining o‘zaro faol munosabatlariga
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asoslangan bo‘ladi;

- dars jarayoni tabaqalashtirish va shaxsiy qobiliyatlariga yondashuv asosida amalga oshiriladi;-
dars o‘quvchining yuqori darajadagi qiziqishi, xoxishlari, aqliy faolligi, muvaffaqiyatga erishuviga
qaratiladi;

- dars o‘quv materiali mazmuniga ko‘ra tirliuslublar, vositalar, uslubiyatlargasuyanadi; -darsda
o‘quvchining aqliy faoliyatini faollashtirishga e‘tibor garatiladi.

- darsda o‘quvchi shaxsiyatini rivojlantirishga, birinchi navbatda, o‘quvchining o‘zini — 0°zi
boshqara olishiga garatilgan mexanizm to‘liq ishga solinib, shu orqali uning bilimga bo‘lgan
qiziqishi va xoxishi orttiriladi;

- dars sifati va samaradorligini t‘'min etuvchi nazorat turlaridan foydalaniladi,

- darsda vaqtdan unumli va magqsadli foydalaniladi. O‘quv materiali qiyinchiliklarini osonlik
bilan yenga olishga e‘tibor garatiladi;

- darsda nazariya va amaliyot o‘zaro bog‘lanishda talqin etiladi.

Darsga qo‘yilgan didaktik talablar:

- 0‘quv magqsadlarini aniq va ravon belgilash, dars bosqichlarining ketma ketligi jarayonining
rivojlantiruvchi ta‘lim va tarbiyaviy maqsadlarini ta‘min etish;

- ta‘lim mazmunini optimal aniqlash, o‘quv dasturlari, standart meyorlariga moslash, o‘quvchilar
tayyorgarligini dars jarayoniga mosligi;

- bilimlarni o‘zlashtirib olishlarini kafolatlash orqali o‘quvchilarni ko‘nikma, malakalarni
egallab olishga tayyorlash;

- dars mazmuniga mos ravishda ratsional metod, uslub, vositalarni tanlay olish, orqali
o‘quvchilar qizigishini oshirish yakka va jamoa tartibida ishlashga muxityaratish; -dars jarayonida
turli didaktik prinsplardan foydalanish; Shu bilan birga bu darslarning o‘ziga yarasha kamchiliklari
ham mavjud. Bu darslarda o‘quv materiallari tayyor holda beriladi, o‘quvchining mustaqil ishlashi,
fikrlashi tshkil etilmaydi. O‘zlashtirish jarayonida shaxsga individual yondashilmaydi.

Foydalanilgan adabiyotlar ro‘yxati.
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DEVELOPING FLUENCY IN SPEAKING

Mahbuba Toshpulatova
Ferghana Regional Retraining
and In- Service Center

of Public Education Staff
EFL teacher

Annotation: this article describes some of the techniques and tips for developing speaking
skills and improving language fluency. The techniques and tips can be used in the secondary
education pedagogy and independent learning.
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English is the language which connects people from different regions, cultures, religions,
and nations. Brown and Lee (2015) claim that “English is increasingly being used as a tool for
interaction among nonnative speakers” (p. 163). Among the four language skills, speaking seems
to play more important role in communication (Zaremba, 2006). Chastain (1988) views speaking
“as one important element in developing each language skill and conveying culture knowledge”
(p. 271). Considering the significance of accuracy, more attention is drawn to fluency in achieving
communicative purposes in conversations.

Speaking is the main skill; it includes all the levels of oral communication and all the stages
of that process. On the other hand, fluency is a sub-skill and implies how easy a foreign language
learner can express himself without having to stop to think about words, and experience
breakdown in communication. As previously mentioned, speaking as a skill includes fluency
as a sub-skill. In a classroom, as teachers, we can develop some aspects of speaking, but not
necessarily fluency. That is why it is relevant to create effective techniques to develop fluency
in English oral production within a classroom.

The Common European Framework (2001) indicates that a person is fluent when he or she
uses the language structures accurately but at the same time concentrates meaning not form.
Hartmann and Stork affirm that “a fluent speaker uses correct patterns automatically in a normal
conversational speed.” (cited in Murcia et al., 2014) This, means that the main characteristics of
a fluent student include speaking without too much hesitation; learners can make some pauses,
but not too many and not for too long. For all this, it is relevant that teachers develop appropriate
techniques in their classroom to help students achieve a better fluency level.

In order to achieve the fluency in the speaking skill, we need to know about the different
functions or purposes of language and then find effective techniques that can help students of
level T of English to speak fluently. Teachers adopt different techniques in language classroom.
Based on general observations of teaching and learning process they can be grouped into certain
modes. A few modes often used in the language classroom can be tapped as techniques for
developing the oral communication skills:

* Solo Mode: Self-introductions, one-minute sessions, giving running commentary, reading
newspaper loudly, making/giving presentations, etc.

* Interactive Mode: Giving directions, asking questions, role-plays, simulation, situational
dialogues, etc.

* Group Mode: Debate, group discussions, etc.

Learning the basics of a new language is certainly a challenge, but mastering true fluency in
a new language is even more difficult. It is, however, possible to develop fluency in a language
that is not your native language with the appropriate learning and a lot of practice. Developing
fluency in English can be done with determination and hard work.

Some tips for the English learners to develop fluency:

1. Speak in English. Developing fluency requires constant and consistent practice speaking
aloud. It is best if you can speak with native English speakers, but if you cannot, speak with
whoever is available to you. You can even talk to yourself aloud in English.

2. Repeat what you hear native speakers say. Repeat sentences of native speakers, focusing on
pronunciation, cadence, and rhythm. Record yourself speaking and play it back to give yourself
the opportunity to evaluate whether your repetition sounds the same as the original.
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3. Be confident and relaxed whenever you try to speak English. Don’t be afraid to take risks
and try using new English words or phrases. Be confident and take every chance you have to
use your English skills so you can practice and improve them. As you get better, you’ll get even
more confident!

* Don’t be shy and don’t be afraid to make mistakes.

* If you are not sure about your English, don’t hesitate to ask someone if your English is
wrong.

4. Listen to other people speaking English. Particularly if you are living in an area with English
speakers, listening to other people’s public conversations can frequently be a good way to practice
your English comprehension and fluency.

5. Think in English. This may be tricky, but practicing forming thoughts in English can help you
almost as much as speaking in English.
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Annotatsiya: ushbu maqoladayoshlar tarbiyasida kitob mutolaasining ahamiyati va o‘rni
haqida bayon etilgan.
Kalit so‘zlar: kitob, mutolaa, ma’naviyat, madaniyat, inson, ona-yurt.

“Kitob-ilm manbai”, - deydi dono xalqimiz. Aynigsa, yosh avlodni ma’naviy sog‘lom va
barkamol etib tarbiyalashda, tafakkur xazinasini boyitishda kitob mutolaasining o‘rni beqiyosdir.
Shuning uchun ham, azal-azaldan ilm manbai, ma’naviyat xazinasi sanalgan kitobga munosabat
inson ma’naviyatini ko‘rsatadigan muhim omillardan biri hisoblangan. Agar, xalqimizning uzoq
o‘mishiga nazar tashlasak, buyuk Sohibgiron Amir Temur bobomiz ham yuksak ma’naviyatli
inson sifatida kitobni juda qadrlaganliklariga guvoh bo‘lishimiz mumkin. Tarixda o‘tgan ko‘p
hukmdorlar zabt etilgan yurtning ma’naviy boyligi bo‘lgan kitoblarni yoqib yuborib, moddiy
boyliklarini to‘plab, o‘z yurtiga olib ketgan bo‘lsalar,Sohibqiron Amir Temur bobomiz, aksincha,
qaysi yurtda bo‘lmasin, xalgning ma’naviy boyligi bo‘lgan kitob va qo‘lyozmalarni to‘plab,
o‘z yurtlariga jo‘natganlar. Ulug® bobokalonimiz mamlakatda kitob va qo‘lyozmalarga boy
kutubxonalar gancha ko‘p bo‘lsa, ilm-fan va madaniyat shuncha tez rivojlanadi, deb hisoblaganlar.

Maktab o‘quvchisining kitob o‘qishga, ilm o‘rganishga bo‘lgan mehri o‘qituvchisiga, o‘z ota-
onasiga, Ona yurtiga mehr-muhabbatning asosidir. Kitob boladagi ma’naviy bo‘shligni to‘ldiradi.
Ustoz, ota-ona,Vatan, o‘rtoq do‘st, birodarlarga mehr-muhabbatli qiladi. Bola kitob o‘qish
orqali-komil inson minorasini o‘zi bino giladi. O‘quvchi o‘zi 0‘qib-o‘rganib qurgan mustahkam
minorani hech qanday tashqi salbiy oqim-ta’sirlar buzub kirolmaydi. Kitob o‘qigan oilada ham
yaxshi tarbiya, ham baraka ham bo‘ladi. Oilada birinchi otaning o‘rni, uning hurmatini joyiga
go‘yish, onani e’zozlash, katta aka-opalar, ukalarga e’tiborli bo‘lish degan tansiq odatlar bevosita
kitob orqali mustahkamlanadi. Kitobni bola xijjalab, sabr bilan o‘qish jarayonida, har birso‘zni
yurakdan his qilib hazm qiladi. Bu donolar ta’kidlaganidek, toshga o‘yilgan naqsh singaridir.
Kitob ilm olishga tashnalikni oshiradi.

Kitob haqida har gancha gapirish,uning sifatlarini soatlab maqtash mumkin. Sababi, eng yaqin
do‘st, sirdosh, eng zarur hamroh bo‘lgan kitob, insoniyat tarixida kashf etilgan ixtirolarning eng
buyugi va eng gadrlisi, zamonlar o‘tsada,o‘z o‘rnini hech kimga bo‘shatib bermagan mo*jizadir.
Buyuk olimlar kitob, kitobxonlik haqida fikr bildirar ekanlar, adabiyotlar bilan oshno galbga
hech qachon yomonlik in qurmasligini ta’kidlashadi. Milliy o‘zlikni anglash, yoshlarimizda
yuksak ma’naviyatni shakllantirish, ularni ezgu fazilatlar sohibi etib tarbiyalashda kitobning
o‘rni va ahamiyati beqiyosdir.

Ko‘p kitob o‘qigan kishining bilim saviyasi yuqori, muomala madaniyati yuksak, yetuk inson
sifatida hayotda o‘z o‘rnini topa oladi. Biroq, bugungi kunda kitobga, kitob o‘qishga bo‘lgan
ehtiyoj va intilish, aynigsa, Yoshlar orasida tobora kamayib bormoqgda. Bu esa juda achinarlidir.
Qanchadan — qgancha kitoblar, kitob jovonlari va do‘konlarda shunchaki ko‘rgazma sifatida
turibdi. Tabiiy savol tug‘iladi. Nega shunday? Nima uchun kitob o‘qimay qo‘yyapmiz?

Ming afsuski, kitob o‘qish o‘rniga qimmatli vaqtini bekorchi ko‘ngilochar o‘yinlarga sarflaydigan
insonlar ham oramizda oz emas. Undaylar fikrlashda, o‘zini tutishda ham ma’naviyati yuksak
emasliklarini namoyon etib qo‘yishadi. Texnika asri davrida yashayapmiz, kundan-kunga texnik
vositalar taraqqiylashib, ularga bo‘lgan ehtiyoj ortib bormoqda. Xususan, qo‘l telefonlari,turli
internet tizimini bunga misol qilishimiz mumkin. To‘g‘ri yurtimizda yoshlarga keng imkoniyatlar
yaratib berilmoqda. Chunki millatimiz sha’nini, milliy g‘ururimizni yuksaltiruvchi bu — Yoshlar.
Shu bois, yoshlarimiz ongiga kitobga mehr uyg‘otmog‘imiz darkor. O‘quvchilarni kitob bilan
ishlashga odatlantirish ham tarbiyaviy ahamiyatga ega. Kitobxonlik yoshlarning ma’naviy
boyligini oshiradi, ularni mehnat va ijodiy yo‘lga boshlaydi. Kitob hayotning ulug‘vorligini
anglab olishga, u haqida mustagqil fikr yuritishga yordam beradi.
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Kitob o‘qigan oilada ham yaxshi tarbiya, ham baraka ham bo‘ladi. Oilada birinchi otaning
o‘rni, uning hurmatini joyiga qo‘yish, onani e’zozlash, katta aka-opalar, ukalarga e’tiborli bo‘lish
degan tansiq odatlar bevosita kitob orqali mustahkamlanadi. Kitobni bola xijjalab, sabr bilan
o‘qish jarayonida, har birso‘zni yurakdan his qilib hazm qiladi. Bu donolar ta’kidlaganidek,
toshga o‘yilgan naqsh singaridir. Kitob ilm olishga tashnalikni oshiradi.

Sakkizinchi mo‘jiza sifatida e’tirof etiladigan kitob inson qgalbining chinakam hamrohidir.
Biz yashayotgan zamin qadim zamonlardan beri madaniyat va ziyo maskani bo‘lib, xalqimiz
esa dunyoni larzaga keltirgan ulug® zotlarni tarbiyalab, voyaga yetkazgan xalqdir. Bugungi
kunda faxrlanib, moddiy meros borasida ham, ma’naviy meros borasida ham dunyoning sanoqli
mamlakatlarigina bizning davlatimiz bilan bellasha olishi mumkin deb baralla ayta olamiz. Asrlar
osha qanday yutuq va marralarga erishgan bo‘lsak, albatta, buning zamirida xalqimizni kitobga
bo‘lgan mehr va mutolaaga bo‘lgan ishtiyoqi mujasssam bo‘lgan.

Inson ichki olamini hech narsa kitobchalik benazir boyita olmaydi. Ruhiyatimizni hech narsa
kitobchalik, o‘qish-o‘rganish, mehnatchalik muvozanatga to‘g‘ri yo‘lga sola olmaydi. Hattoki,
intelektual rivojlanishda ham kitob eng asosiy o‘rin tutadi. Chunki, kitob kishining o‘zini- o0zi
tarbiyalashida kitob ham bilim manbai, ham o‘zini yaxshi tomonga o‘zgartirish, taqqoslash,
taqlid qilish, munozara yuritish, bahslashishda ham ma’lum darajada ko‘zgu vazifasini o‘taydi.

Farzandlarimizga kitobga mehr uyg‘oyishga harakat qilaylik. Kitob bizga ulkan ta’sir ko‘rsatib,
juda katta chuqur hayotiy tajriba berishini ham aslo yodimizdan chigarmaylik. Olimlarimizdan
biri kitob haqida shunday degan edi: ““ U kishini ziyoli qiladi, unda go‘zallik tuyg‘usigina emas,
hayotni, uning butun murakkabliklarini tushuntirish kabi qimmatli tuyg‘uni rivojlantiradi, boshqa
davrlar va boshqa xalqlarni tushinishda yo‘lboshchilik qiladi, sizga kishilarning qalbini ochib
beradi. Bir so‘z bilan aytganda sizni donishmand qiladi.”

Shunday ekan xulosa o‘rnida shuni aytmoqchimanki, kitob o‘qishdan aslo to‘xtamang. Kitob
— ma’naviyati sarchashmasi. Hozir kitobdan olgan barcha yaxshi fazilatlarni bir umr galbimizda
saglab golaylik. Zero,kitob insonni doimo yaxshilikka yetaklaydi.
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Annotatsiya: the article provides insights into ELLS theory and provides insights into the
importance of theory in foreign language teaching
Kalit so‘zlar: grammar should be taught, implicit manner, when teaching ELLs

Theories of second language acquisition have varied in their vision of what types of English
grammar instruction that leads to successful English language acquisition. It is no surprise
that continued contradictions emerge time and again on whether grammar should be taught
in an explicit manner, implicit manner, or even omitted when teaching ELLs. In order to set
the stage to understand the various instructional systems implemented in teaching ELLs, one
must understand the learning philosophies that these instructional systems have sprung from.
Understanding learning theories can play a significant role in teachers’ professional improvement
and performance (Wilson & Peterson, 2006). It can assist teachers in designing and choosing
structures and strategies that have been demonstrated to be effective in the past. In addition,
it can also assist teachers in finding answers to questions about their students, recognizing
learners’ styles, and reflecting on their own teaching performance (Darling- Hammond, Rosso,
Austin, Orcutt, & Martin, 2001, p. 20; Wilson & Peterson, 2006, p.1). As James C. Maxwell
states, “There is nothing as practical as a good theory” (as cited in Wilson & Peterson, 2006,
p.14). The following is a brief tour of a number of philosophies that have influenced the ELL
instructional system for decades. It is worth mentioning that not all the following theories were
originally aimed nor designed for pedagogical reasons. However, all theories are concerned with
how humans learn. For instance, the Behaviorist and the Constructivist theories are basically
psychological theories. On the other hand, both the Universal Grammar theory (UG) and the
Second Language Acquisition (SLA) theories come from a linguistic foundation. For the purpose
of this study, I will discuss these four principle learning theories that have influenced the teaching
approaches for ELLs.

Behaviorist Theory The Behaviorist theory is a philosophical learning theory established
between the late 19th century and the early 20th century (Moore, 2011) that is credited to the
philosopher J.B Watson and was later espoused by the famous theorist B.F. Skinner (Forrester
& Jantzie, n.d). The Behaviorist theory is based on behavioral habits and the assumption that
repetition of behaviors and reinforcement will lead to mastery of the fixed knowledge that
is received from the outside environment (Hanley, 1994; Moore, 2011; Semple, 2000). It
assumes that learning is a straight-forward enterprise that can be achieved through imitation
(Del Valle-Gaster, 2006), p.15). Advocates of this philosophy view the world as a body of facts
that are transmitted, in this case, through the teacher to students. And students are expected to
demonstrate absorbance of these facts through replicating it in their behavior. In this theory,
learners are viewed as empty vessels that are filled with the knowledge that is received through
the instructor (Lefrancois, 2011, Rogoff, Matusov, & White, 1996; Wilson & Peterson, 2006).
Students demonstrate learning through imitation of the instructor’s behavior (Wilson & Peterson,
2006). Through this school of thought, the students’ absorbed knowledge is also measured through
evaluation of exams (Forrester & Jantzie, n.d.). Obviously, this theory has been practiced and
implemented in numerous teaching facilities in the past and is still being practiced in today’s
schools (Dean, 2008). Given the principles of the Behaviorist learning theory, the Classical-
Traditional grammar method of rote rule memorization and the Grammar- Translation method
of translating sentences or text both fall into a behavioral framework. The teaching methods that
sprung from this philosophy function through drills and memorization skills and are based on a
teacher-centered environment (Hanley, 1994). Despite its widespread use, this theory has several
criticisms especially after it has been proven that students “interpret- and do not automatically
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absorb- the information and ideas they encountered” (Wilson & Peterson, 2006, p. 3). Similarly,
Long (1988) pointed out that traditional grammar instruction is ineffective (as cited in Fotos,
1998, p. 301). Consequently, regardless of the concrete evidence against the effectiveness of the
Behaviorist theory, the roots of this ancient theory remain solid in the field of education (Taber,
2008).

Constructivist Theory Jean Piaget and John Dewey are two of the pioneer sages whose
names are associated with the Constructivist theory (Morphew, 2000).The Constructivist theory
is initially based on inquiry teaching and learning. In this theory, learning is believed to occur
through discovery and experimenting with facts (Leonard, 2002). Constructivists advocate the
notion that learners build knowledge of new things by relating it to their own experiences. Thus,
this theory accounts for the prior knowledge of the learner and it differentiates between students’
needs (Morphew, 2000; Semple, 2000). In this theory, teachers are coaches or facilitators who
guide the students to acquire knowledge (Hanley, 1994). The Constructivist theory, as opposed
to the Behaviorist theory, is based on a student- centered method and focuses on the process,
not the product, of learning (Leonard, 2002). Further, the Constructivist theory stresses the role
of the learner’s brain and how it affects the learning process (Leonard, 2002). Thus, it takes
into consideration the mental role and learners’ activation of prior knowledge. Further, this
theory can be linked to Krashen’s Second Language Acquisition theory in terms of providing
comprehensible input that students can relate to in order to learn a language. However these two
theories may differ in the applied approaches to ELLs.
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Annotatsiya: Ushbu maqolada tilimizning grammatikasi haqida yoritilgan. Undagi morfologik
va sintaktik birliklar real olamdagi xilma-xil mazmun va munosabatlarni turli nuqtai nazarlardan
ko‘rsata oladi. Tilimizda tamoman to‘g‘ri ifoda, tiniq tasvir va badiiy ta’sir imkoniyatlarining
chek-u chegarasi yo‘q. Tilshunoslikning bir qancha bo‘limlari mavjud. Shulardan morfologiya
bo‘limida biz so‘z shakllarining tarkibiy tuzilishlari haqida so‘z ketadi.

Kalit so‘zlar: Tilshinoslik , morfologik, Grammatik, qo‘shimcha, kelishik qo‘shimcha, qa-
ratqich kelishik, tushum kelishik, fe’l.

Tilimizning grammatikasi shunchalik mantiqiy teran, tarang va takomil-u sayqal topganki,
ayrim g‘arb olimlari masalan, Maks Myuller tabi bilan ayyganda, “xuddi bir guruh mutaxassislar
birgalashib ishlab chiqqanday”. Undagi morfologik va sintaktik birliklar real olamdagi xilma-xil
mazmun va munosabatlarni turli nuqtai nazarlardan ko‘rsata oladi. Tilimizda tamoman to‘g‘ri
ifoda, tiniq tasvir va badiiy ta’sir imkoniyatlarining chek-u chegarasi yo‘q. Tilshinoslikning bir
qancha bo‘limlari mavjud. Shulardan morfologiya bo‘limida biz so‘z shakillarining tarkibiy
tuzilishlarini o‘rganamiz.

Morfologik vositalarni nutqiy usulda qo‘llash vositalari:Grammatik qoidalar to‘g‘ri nutq
tuzilishining asosidir. Ammo aniq va ta’sirli nutq tuzish uchun Grammatik vositalarning uslu-
blarga xoslashish, ma’no nozikliklari va ulardagi uslubiy o°ziga xoslik, uslubiy bo‘yoqni ham hi-
sobga olish zarur.Morfologik shakllarning barchasi hamma uslublarda aynan bir xil qo‘llanmay-
di,ularning qo‘llanishida uslubiy o‘ziga xosliklar mavjud. Ularda emotsional-ekspressiv bo‘yoq
nisbatan kam, funksional bo‘yoq — uslubga xoslashish esa anchayin sezilarli bo‘ladi.

Ko‘plik qo‘shimchasi uslubiyati:Ko‘plik qo‘shimchasi odatdagi miqdoriy ortiglik ma’nosi-
dan tashqari turli qo‘shimcha ma’no nozikliklari, ma’nolarn ifodalashga hizmat giladi.—lar hurmat,
kinoya-piching, kuchaytirish-ta’kidlash, taxminlash umumlashtirish kabi turli uslubiy ma’nolarni
ifodalash uchun ham qo‘llaniladi.

Kelishik qo‘shimchalari uslubiyati:Kelishik qo‘shimchalari belgili-belgisiz qo‘llanishi,
bir-biri bilan almashinish imkoniyati, ayrim ko‘makchilar bilan ma’nodoshligi, ayrimlarining
qisqargan shakilda qo‘llanilishi kabi bir qator xususiyatlarga k’ora turli uslubiy ma’no
nozikliklarning yuzaga chiqishiga imkoniyat beradi.

Tushum kelishigi belgili (-ni) qo‘llanilganda, obyektiv ta’kidlash ma’nosini ifodalaydi,
belgisiz bo‘lganda esa bu ta’kid yo‘qoladi. Kitobni o‘qidi - kitob o°qidi.Chiqish kelishigi
(-dan) qo‘llanilganda obyektnin bir qismiga e’tibor qaratilganligi anglashiladi. Kitobni o°qidi
— Kitobdan o‘qidi. Jo‘nalish kelishigi (-ga,-ka, -qa) uchun ko‘makchisi bilan ma’nodoshligi
asosida almashtirilishi ifoda uslubiy farqi yuagakeliradi

Subyektiv baho ifodalovchi qo‘shimchalar uslubiyati: Kichraytirish — erkalash
go‘shimchalari (-cha, -choq, -gina, -loq, -jon, -xon, -toy) subyektiv baho shakllari deb
umumlashtiriladi.bu qo‘shimchalar otlar va sifatlarga qo‘shilib, shu so‘zlar ifodalagan narsa yoki
tushunchaga so‘zlovchining subyektiv munosabatini bildiradi, ya’ni bu so‘zlarda ijobiy yoki
salbiy uslubiy bo‘yoqni yuzaga keltiradi. Zamon ifodalovchi qo‘shimchalar uslubiyati:Fe’lning
zamon (o‘tgan, hozirgi, kelasi) shakillari benihoya rang-barang bo‘lib,ular nutqda ifodalangan
harakat yoki holatni uch zamondan birida voqealanishlarini bildiradi. Ammo nutq tuzilishida
shuni ham hisobga olish kerakki, nutq vaziyati, ifoda maqgsadi, umuman, uslub taqozosini
muvofiq zamon shakillari almashinishi, muayyan bir zamonni ifodalovchi qo‘shimchalardagi
o‘ziga xosliklarga ko‘ra ulardan biri tanlanishi mumkin.O‘tgan zamon shakli —di qo‘shimchasi
bilan hosil bo‘lgan so‘zlar so‘zlashuv uslubi taqozosiga ko‘ra kelasi zamon shaklida qo‘llangan.
Hozirgi zamon shaklini yasovchi —yotir, -yap, -moqda qo‘shimchalri ma’nodosh, ammo ular
nutqiy uslublarga xoslanishi, uslubiy bo‘yog‘iga ko‘ra bir — biridan farqlanadi. Ulardan —
yap ko‘proq so‘zlashuv uslubiga xos bo‘lsa, -yotir va —moqda qo‘shimchalari esa poetik
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nutqda, badiiy uslubda ko‘proq qo‘llaniladi, tantanavorlik, ko‘tarinkilik bo‘yog‘ini nomoyish
qiladi. Kelasi zamon shaklini yasovchi —ajak qo‘shimchasi ham ana shunday tantanavorlik,
ko‘tarinkilikni ifodalaydi. Ilmiy uslubda hozirgi-kelasi zamon shakli (-a,-y qo‘shimchasi)ning
go‘llanishida ham uslubiy o‘ziga xoslik mavjud. Bu shakl aniq zamonni emas, balki umuman,
zamonni,odatiylikni bildirish uchun ham qo‘llaniladi. So‘zlashuv va boshqa uslublarda ham
bunday holat odam gapiradi, qush uchadi singari qo‘llanishlarda kuzatiladi.

Shaxs-son qo‘shimchalar uslubiyati:Fe’lning shaxs-son qo‘shimchalari harakatning
bajaruvchi shaxsini va bu shaxslarning miqdorini ko‘rsatadi. Ikkinchi shaxs birligi va ko‘pligini
ifodalovchi —san va —siz qo‘shimchalarining qo‘llanishidagi uslubiy holatshundan iboratki —
siz hurmat ifodalashga, ya’ni “sizlash”ga ixtisoslashgan, -san esa “senlash”ga ixtisoslashgan.
Nutqda hurmatni va hurmatsizlikni yanada kuchliroqifodalash zaruriyati tug‘ilganda, -siz va -san
go‘shimchalariga —lar ko‘plik qo‘shimchasi ham qo‘shiladi.

Inkor ifodalovchi qo‘shimchalar uslubiyati: Tilimizda inkorni ifodalovchi morfologik
vositalr sifatida fe’lning bo‘lishsizlik shaklini yasovchi —ma qo‘shimchasini, emas, yo‘q kabi
so‘zlarni , shuningdek, na...,na yordamchisini ko‘rsatish mumkin. Bu vositalar turli nutqiy
uslublarda qo‘llanilib, bir qator uslubiy ma’nolarni ifodalashga hizmat qiladi.

Foydanilgan adabiyotlar ro‘yxati:

1. S.Rahimov, B.Umurqulov “Hozirgi o‘zbek adabiy tili” “O‘qiyuvchi” — T.:2003y

2. R.Ishmuhammedov, M. Yuldashev “Ta’lim va tarbiyada inovatsion pedagogik texnologiyalar”
“Nihol” — T.: 2016y

3. O‘zbkiston Respublikasi xalq ta’limi vazirligi Respublika ta’lim markazi “O°‘rta ta’limning
davlat ta’lim standarti va o‘quv dasturi” T.: 2017y
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XOPUKUM TUIJIAPHA YKUTHIIJA MAIJIANJIAK MACAJIACH

Kooupoe Illep300scon
Mapeunon 1-H/IYM yKumyeuucu
Teneghon:+998(91) 1264664
Aboynnaesa /lungyzaxon
Mapezunon 1-H/IYM yKumyeuucu
Tenegpon: +998(91)1284270

AHHOTanusi: Makosiajia XOpyuKUM TUJI, )KyMIIaJlaH UHIJIM3 TUIW YKUTWIAIIAIA MUUTURITUK
MacaJlacl WIrapu Cypuiran 0yiau0, Japciivk Ba YKyB KyJJIaHMaJapAaH MUCOJ KEJITUPraH X0J1a
MaB3y €pUTHIITaH.

Kanur cy3aap: nasmar tabium cranpaptiapu, [IK 1875, national, nation, Navruz, MeHTO-
JINTET, MUWUIMA CIOPT TypH.

Mycrakuuiak mapobarn Ounan Y36ekucToH PecryGmukacuma XaTHHHT Gapua coXamapy
(baH, TabIUM, MaJIAaHUAT, CIOPT, XAJIKAPO AJOKAJIAPHUHT PUBOXKJIAHUIIM Ba KEHIalUIIM Xap Oup
MYTaxacCUC/aH XOPWXKUIM TWIap/a cy3nama OWiInil 3apypHUsITHHHU Tajgad 3TMOK/a.

JlaBnar TabaMM CTaHAAPTU XOPIKUI TWIApHU YKUTHIN OYiiMua acocuil MebEépuil napaxa
XMCOOIaHn0, YHU drajulanl MakTal Typiapy Ba YKyB Kypcllapy XyCyCHUsTHIaH KaThbHi Ha3ap Max-
Oypuil Ba YHUHI ME30HJIapU YKYyBUMJIADHU XOPMKMU THIIAPHU Srajllalliiaa Y3ura Xoc JacTyp
cudaruia KyuaHaau. Y y3IyKCHU3 TabJIUM TU3UMUHHU amalra OMIMPHIIIA, YKYBYMIAPHUHT MaK-
TaOHM OWTHpraHIapuIaH KeWWHTU (HaoIHMSATHIA XOPKUA THILIAPHU SHA/la YyKyppoK YpraHuml
Ba yIapHU OEBOCHTA KyJUIAIl y4yH acoc OYnub Xu3MaT KMJIau.

Aiiankca, Y30ekucton Pecyonukacu [lpesunentununr 2012 iiun 12 gexabpaa “Yet tummap-
HU YPTraHUII TU3UMHUHU SHAJ1a TAKOMUJUTAIITUPHII Y0pa-Taa0upiaapu’’ TYFpUcHIa KaOysl KWIHHTaH
1875-connu Kapopu aitHu mymuao Oymau. Ymoy Kapop XOpHKUN THILIApHU YpraHaéTraH Ba IIy
coxaza (aoiauaT pUTAETTaH Melaror Kajapiaap y4yH Y3JIapuHUHT OMJIMMIIADMHU HaMOEH 3THUIII-
na, €l aBiojra cabok OepHil kapaéHuAa TabauM CU(ATUHU OMIMPHILAA MyXUM axaMHAT Kaco
STHUIIM OMJIaH OMp Karopja y3ura Xoc Tap3/ia coXa BaKMJUIApH 3MMMAacura 3aMOH OMJIaH XaMHa-
dac Oynmum, Kenaxkakaa 4eT THUIapuaa alHUKCa, WHIIM3 TUINAA Y3 OHA THIUCHAAN rariaima
OJIaJINTaH €TyK KaJpJiapHU TapOMsUIalAeK MAChyJIUSATHU XaM FOKIalau.

MWUTHIATIFK Y31 MUJUTAT CY3MHUHT HETH3UIaH KelnnO YMKu0, MHIIIN3 TIina Oy cy3 “national-
nation” cy3ura TYFpH KeJaJu.

byrynru xynna /laBnar tabiauMm cTaHAapmIapy acoCHA HAIIPAAH YUKAETTAaH YKyB KYyJJIaHMa
JApCIIMKIApU aBBAJITMJIApUIa KaparaHja aHuya sIHTM JacTyp Ba MaB3yjaap OwiaH EpUTHIIraH.
AWHMKCa, MHIVIM3 TWIN (paHu JapciMKiIapy Ba YKyB KyJUIaHMaJapHHU OJicak cuHQuapra axpa-
TWITaH Xap Oup COHMIA YKYBUMHMHI EHIMIAH KeauO YMKKaH X0JJa MUUIMIUIMK pyXu OuiaH
CYFOpPWJITaH MaB3ylapHM yuparamu3. JKymnaaad, 5-cuH(} YKyBUMWIapH Y4YyH MYJDKaJUIaHTaH
napcnuknaa “Spring holidays” ne6 Hommanran 6ynuMmuHuHT OupuHun Mazycu “l like Navruz”
ne0 HomnaHaau. MaBay ¥3 nuura y30eK MUJUIATUHUHT MUHT HHJUTMK Tapuxra sra 0yiraH MUJIIHMA
Oaiipamu xucobnanran HaBpy3 GaiipaMHMHUHT HOMHU MHIVIM3 THIIAA XaM XyAIU LIy KYpUHHIIIA
tanaddy3 KWIMHATIA KyBOHAPIIN XOIIUP. XyAIU 11y OYIMMHUHT UKKUHUM MaB3ycu “‘Come and
stay with us” ne0 HOMJIaHTaH coaTujia IOKOPUJATH XOJIAT MUJUIMM TaOMJIApUMHU3HUHT HOMJIA-
Hummaa (palov, manti, kabob, sumalak) namoén Oynmokna. 7-cund napcaurununr “Clothes”
oynmumuna 1-coar “National costumes” sipHM “MuuTHi Kuitumiap” ne0 HoMaHagu. Maskyp
MaB3ylna XaMm Yy30exk Muwuiuil nubocnmapuHuHT (duppi, chopon, mahsi, atlas, kavush, kalish)
“Sports at school”’maB3ycunaru Kypami cy3u (MUJUIHA CIOPT TYPH)HUHT MHIJIW3 THIUAA XyAJIU
OHa TUIMMM3JA alTHiIaéTranaek tanaddys3 KUIHHUIIN KyBOHAPIN XOJIUD.

FOxopunaru kabu MHCOJUTApHH SIHA Y30K JITAaBOM ITTUPUII MYMKHH.

VYmly XonaTHH Ky3arap SKaHCH3 OEHXTHEp KaJIOMHTU3HU (axpiaHWIL, MHUIMHA HUPTHXOP
TYWUFyCcH 4ynral onaju.

doiinananunran agabuémiap pynxaru:

1. “Xank tabpaumu, Y30ekuctoH PecmyOnukacu Xaink TabJIMMH Ba3UPIUTH WIMHI METOIUK
KypHanu 3 -utoH” (Maii - uroH) 2011 inn

2. YMymuii ypra TabIUMHHUHT J[aBiiaT TabiuM CTaHIAPTH Ba YKYB JaCTypH.

3. “5-cund, 6-cuHd, 7-cuHO” UHIIN3 TUIN IAPCIUKIAPH.
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CUCTEMA IIOBTOPEHUS HA YPOKAX PYCCKOI'O A3BIKA

Canoaxmeoosa {unpavo Hevmamynnaesna

Yuumenw pyccxozo azvika u numepamypot wikonwvt Homep 33
Dapuuwickozo paiiona /[rcuzakckoit oonacmu

Tenegpon: +998903103641
dilrabosaydahmedova@gmail.com

AHHoTanusi: B cTarbe paccMarpuBaroTCs YpPOKH-IIOBTOPEHUS, HAIIPaBJICHHbIE HA MPUYMHO-
KEHHE W 3aKperjieHHe paHee IMOJYYeHHBIX 3HAHUN U BBIABIEHHUE HOBBIX OCOOEHHOCTEW Mpu
CPaBHEHHUU M3yYaeMBbIX SBICHU.

KiroueBble ci10Ba: NONyTHOE OBTOPEHUE, IOBTOPEHUE B KOHLIE TEMBI, IOBTOPEHUE B KOHLIE
rojia, aHaJIn3 IPOU3BENEHNUS, DIIEMEHTBI UTPHI.

Uro0b! 3HaHMS ObUIM MPOYHBIMM, UX HEOOXOJUMO MOCTOSIHHO 3aKpemisiTb. OQUH U3 CIOCO-
00B TaKOro 3akperieHUsA-cucTeMarndyeckoe mnoBropeHue. CIMIIKOM 4acTOe MOBTOPEHUE OJIHO-
ro M TOrO € Marepuaja MOXXET BMECTO IOJIb3bl NMPHUHECTH Ha YPOK CKyKy. ManosddexTus-
HO U ciydvaiiHoe, OeccucTeMHOe MmoBTopeHHe. K MOBTOpEeHHI0 Ha YpOKax pyCCKOW JIMTeparyphl
NPEIbABISIOTCS 00IIMe AUJAKTHYECKUEe TpeOOBaHUs, HO YUUTBIBACTCS U crienu(puKa npeameTa.
K tomy e B mpouecce U3ydeHus JUTEPATYPhl YHalIuecs CTAIKUBAIOTCA ¢ MAaTEPHUAIOM Pa3HOU
CTPYKTYPBI U C Xy[JOKECTBEHHOW, U C HAy4HOU peubto. [1o3ToMy yHMBEpcanbHOrO peuenrta s
OpraHM3aly MOBTOPEHHUsI HE MOXeET ObITh. OUEeBHIHO, ydallhecs Mo-pa3HoMy OyIyT BCIOMHU-
HaTh TEOPETUYECKHUE, TUTEPATYPOBEAUYECKUE CBEICHHS U COACPKAHUE XyN0)KECTBEHHOTO ITPOU3-
BesieHus. Ha opranuszanuio npoiecca NOBTOPEHUS BIUSAIOT U 00bEM MOBTOPSEMOIr0 Marepuana,
U BpeMsl IOBTOPEHMSI, U €T0 LIEJIH, U PEYEBOE PA3BUTHE yHALUXCS.

Pa3znnyaroT nomyTHOe MOBTOPEHUE, MOBTOPEHUE B KOHLIE TEMBbI, IOBTOPEHHUE B KOHIE TOAA.
PaccMoTpuM 0COOEHHOCTH KaKIOTO M3 HUX. BakHOe 3HaYeHHWE MMEET MOMYTHOE MOBTOPEHHE.
Takoe MOBTOpeHHE UMEET LIEIbI0 HE TOJIBKO 3aKPENUTh CTapble 3HAHUS, HO U OOJIETYUTh yCBOE-
HUE HOBBIX, a TAK)KE OCYIIECTBUTH MEPEHOC 3HAHUN M UCTOJIb30BAHUE MX B HOBBIX yCIIOBUsX. B
LIKOJIBHOHM IPAaKTHUKE CYILECTBYET HEMAJIO IPUEMOB IIPUBJICYEHHS CTAPbIX 3HAHUN ITPU OCBOCHUU
HOBOTo Marepuaia. Tak, mepea HadajloM M3y4YeHHs HOBOHM yueOHOI TeMbl UMEET CMBICI MpPOBeE-
CTH KOPOTKYIO0 Oecey, MOOMIU3YIOLIYIO YK€ MPHUOOPETEHHBIE YYalllMMHICS 3HaHUS 110 TaHHOMY
Bonpocy. Hanpumep, MOKHO BCIIOMHMTb, KaKW€ MPOU3BEICHHS M3y4aeMOIo MUCATENs ydallu-
Mmucs uutainu. A nepexa oOpauieHuem, Hanpumep, K teme «M. A. Kpbuios» nenecoodpazHo mo-
BTOPUTH U3YUYEHHBIE B MPEIBIIYIINX KJIaccax MPOU3BEACHUS STOr0 OaCHOMUCIA: BCIOMHUTh MX
TEMAaTUKY U ONPEAEIUTbh, U3 KaKMX OaceH B3SThI CTABLIME KPbUIATBIMU CJIOBA.

[TonyTHO MOBTOPSAIOTCA U NPOU3BENCHUS POAHOM JUTEPATYphl, TEMaTHYeCKH OJIM3KHE TEM,
KOTOpBIE NPEACTOUT U3yunTh. [lone3Ho 3apaHee Aarh MIaH, pyKOBOACTBYSICh KOTOPBIM, yJalllue-
cs1 OyayT CpaBHMBATh MaTepual JByX yueOHbIX KypcoB. [lomyTHoe noBTropeHue Oyaer ocoOeHHO
pe3yabTaTUBHBIM, €CJIM YUYUTEIb IPUYUYHUT YHALIUXCS ONUPATHCS HA BIIEYATIICHUS, [OJyYEHHBIE
IIPU IIPOCMOTPE CIEKTAKJICH, SKPaHW3alUi, 3HAKOMCTBE C Paguo U TEICNepenayaMu, a TaKKe
IIPY BHEKJIACCHOM YTEHUH. Y UYaluecs: HALMOHAJIBHOM IIKOJIbI HE BCET/IA UMEIOT SICHOE IPEICTaB-
JICHHE O PYCCKHX PEANUAX WIN OTCYTCTBYIOIIUX B MX POJHOMU KyJbType sBiIeHUsAX. [loaTomy npu
IIOBTOPEHUU TOJIE3HO UX aKLEHTUPOBaTh. Tak, roBops aercrse M. [opbkoro, MoKHO HallOMHHTb,
yro Anema IlemkoB, nono6no Banpke JKykoBy, OblT «MaBYMKOM Ha MOOETYIIKAaX» y KyIIOB U
PEMECIICHHUKOB.

Wnorpa yvanmecs: HAMOHATBLHON MIKOJBI IJI0XO MPEACTABISIOT OBIT PYyCCKOTO JABOPSIHCTBA.
Tak, y y30ekckux ydammxcs HpeACTaBICHUE O JIBOPSHCKOM ycanbOe, MOIy4eHHOE Ha OCHOBE
YTEHMs IPOU3BEICHUI POAHON JTUTEPaTyphl, UHOE, YEM Y PYCCKUX HIKOJIBHUKOB. [ToaTomy, mpu-
CTymas, Hampumep, K u3ydeHuro pomaHa «EBrennii OHeruH», NOJE3HO BCIIOMHUTH OIMCAHUE
TUIHMYHON pycckoll ycaas0bl B moBectu WM. C. TypreneBa «Mymy» miu B pomane A. C. Ilymiku-
Ha «JlyOpoBckuit». Ho momyTHoe moBTOpeHHE HE JaeT IeIbHOrO U MOJTHOTO BOCCTAHOBIEHHS B
MaMsATH 3aTPOHYTO ¥ TE€MBbl, HOCUT TOJIBKO BCIIOMOTAaTEIbHBIA XapakTep, a MoA4ac MOXKET Iepe-
Ipy3UTh YPOK U OTBJI€Yb BHHUMAaHUE OT IJIABHOTO.

3HaUUTENBHO OOJIBIIYIO MOJIb3Y PUHOCUT OBTOPEHUE, TPEOyIOIlee ClIeUaIbHON MTOr0TOB-
ku. OHO 3apaHee IUTAHUPYETCS W CHCTEMAaTHYECKH OPraHu3yeTcs yduTeleM. Tak, Hampumep,
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n3yunB MoHorpaduueckyio temy «A. C. [lymkun», MOKHO TTOBTOPUTH TO, YTO ydalluecs y3Ha-
a1 00 OCHOBHBIX MOTHBAX JIMPUKH TOITA, OMPEACTUTH MECTO CBOOOJOTIOOMBOM JIMPUKU B €TO
TBOpYECTBE. B cpenHuX Kiaccax, Ize y4yaluecsl 3HaKOMSTCS ¢ HEOOJIbIIMMU 110 00bEeMY MPOU3-
BEJICHUSMH, HET HaJOOHOCTH MOBTOPATH COAECP)KaHME M3yUYEeHHOTO TekcTta. O4eBUAHO, HE3aueM
3aHUMAThCSl TTIOBTOPEHUEM CONIEPIKAHUS M CIOXKETa BCEX Pa300paHHBIX MPOU3BEICHUMA U B CTap-
muX Kjaccax. Takoe MOBTOpEHHE WHOTIA IeJIeCO00pa3HO TOJIBKO Ha 3aKIIOYUTEIIHHOM JTare
paboThl HaJl OONBIINM AIHUYECKUM MPOU3BeIeHHEM. B OONBIIMHCTBE CIy4yaeB ropasio mojie3Hee
CTaBUTH BOMPOCHI, MIO3BOJISIFOIINE YBUIETH HOBBIE CTOPOHBI B M3BECTHOM, OOBEIMHUTD MOJTY4CH-
HbIE 3HAHUA B cCUCTEMY. B cpenHMX Kilaccax MpH MOBTOPEHUU MOXKHO BBECTH M 3JIEMEHT UIPHI.

O06001UTh ¥ MOBTOPUTH 3HAHUS B CPEIHUX KJIaccaX B yueOHOTO roja MOMOTYT M 3aJaHHs
takoro tumna: [IpocneanTe pa3BUTHE TEMBI TPAKTAHCKOTO MYXKECTBA, TEMBI JIPYXKObl B U3yUCH-
HBIX MPOU3BENCHUSIX. YKOKUTE 00IIee W MHIAWBHAyaJIbHOE B PACKPBITHH 3TOH Tembl. [lompo-
OyiiTe omnpenennTb, 4To najga 60pbOa 3a cyacThe APYTUX JIIOACH TeposM MPOYUTAHHBIX B STOM
rogy npousBeaeHui. Ha ocHOBE MpOUMTAHHBIX BaMU MPOW3BEACHUI HAPUCYHUTE YCTHO KapTHUHY
Oyaymiero, 0 KOTo- poM MeUTallu JIydillhe pycckue nucartenu. [loBropeHne B cpemHUX Kiaccax
MOKET MPUHITH U POPMY HHCIICHUPOBKH, ITPH KOTOPOH HE TOJIHKO aKTUBU3HPYETCS pedeBas Je-
SITEIBHOCTD yUaIlIUXCsl, HO U YITYOJISIFOTCS 3HAHUSI, Pa3BUBACTCS UX CAMOCTOSATEIBLHOCTh. Takum
00pasoM, MOBTOPEHUE SABISETCS HEOOXOIMMBIM 3JIEMEHTOM KaXKJI0T0 ypoka. Beap n3BecTHO, 4TO
MaMsITh 00yJaronuxcs 001a1aeT CBOMCTBOM HE TOJILKO 3alIOMUHAHHMS , HO W 3a0BIBaHUS, ITOATO-
My TpeOyeT MHOTOKPAaTHOTO MOBTOPEHHUSI.

Hcnonb3oBanHas ureparypa:

1. 3otos }0.B. Opranuszanus coBpeMeHHoro ypoka. -M.: [Ipocsemenne, 1991.
2. OropomnukoBa W.T. [legaroruka mxonsl. -M.:IIpocsemenne, 1998, 79-80c.
3. AunexkceeBHa A. Pycckuii si3bIK. Y4ueOHO-MeToquYecKuii Komruieke. 2014
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NHTEPAKTUBHBIE UI'PBI JJIA YIYUIIEHUA TAMATHA YYAIIUXCSA

Xamamos Lllyxpamowcon Toxuposuu,

yuumesnp pyccKkozo A3vlKaA U JTUMEPAmypbl, UIKOIbl

Ne 23 Vituunckozo paitona, Hamanzanckoit oonacmu,
Ten: +998 93 9428084

AHHOTAIUSA: B JaHHOW CTaThe PeUb UJIET O Pa3BUBAIOLINX UIPaX Ha MaMsTh, KOTOPbIE CTAHYT
HE3aMEHUMbBIMHU TTOMOLIHUKAMHU B TPEHHPOBKE 3PUTEIBHOW M CIyXOBO#l mamsatu. Mrposbie 3a-
JTaHMsl, HallpaBJIEHHbIE Ha 3allOMHUHAHME Pa3IMYHON MH(QOpPMALMU, OTIMYAIOTCSA CBOEH CIIOKHO-
CTBIO, IOTOMY BBI BCETJ]a MOXKETE BBIOPATh UTPY, COOTBETCTBYIOIIYIO BO3PACTY Balllero y4eHHUKA.

KiroueBble c10oBa: nmaMsaTh, BHUMaHKHe, BOOOpaKeHHE, pa3BUBATh, UTPHI

3HaueHUe NaMATHU B JKM3HU YEJIOBEKA OueHb Benuko. [laMaTh cozmaet, coxpaHseTr u obora-
L[aeT Hallli 3HaHWs, YMEHUs, HaBbIKM, 0€3 Yero He MbBICIMMbI HU YCIHEIIHOE Y4YE€HHEe, HU ILIO-
JOTBOpHAs JleATelNbHOCTh, HU pabora. .M. CeueHOB cuMTal MmaMsaTh «OCHOBHBIM YCJIOBHEM
TICUXUYECKOW JKU3HW», «KPACyrOJbHBIM KaMHEM ICUXWYECKOTO pa3BUTHs».! Urphl momoraror
OBITH OMIKe APYT K Apyry. IMEIOT OHU Takke W pa3BUBAIOIIee 3HAUCHHE: OHM TPEHHUPYIOT Ia-
MSTh, BHUMaHHE, BOOOpakeHHE, a TAK)KE YMEHHUE BIAJETh COOOH, COOTHOCUTh CBOM MHTEPECHI C
WHTEpPECaMU JIPYTUX, HAXOAUTHCS B IIEHTPE BHUMAHUS W JIMIUPOBATH B rpymime. BoT kak MHOTO
BUJIOB IAMSITH CYLIECTBYET — U 3TO €IIE JaJIeKO HE BCE U3 TOTr0, YTO U3BECTHO IICUXOJ0raM M Ie-
naroram! Ho camoe miaBHOe [171s1 HAC — 3TO TO, YTO MaMATh PEOEHKAa MOXKHO YNPAXKHSITh U pPa3BU-
BaThb. AKTepbI, 3ayUMBAIOIINE HAU3YCTh MHOTUE CTPAHULIBI, HE UMEIOT 3TOT HAaBBIK OT POXKICHUS,
a MpuoOpeTaroT ero Onarogaps yrnpakHeHHI0. BaxHO Takke 3HATh, YTO Y Pa3HBIX JETEH MOXKET
[JIaBEHCTBOBATh JINOO 3pUTEIbHASI, TUOO CIIyXOBas, MO0 MOTOpHAs MaMATh, B 3aBUCHMOCTH OT
aToro Oyzmer 6osee Y3PPEKTUBHBIM TO MOKA3bIBATH ACTSAM KapTHHKH, TO OOBSICHITH U JUKTOBATh,
TO MPOCUTH peOeHKa CaMOro 00OBECTH OYKBY MJIM BOCIPOM3BECTH M300pakKeHHE. 3HAHUE YUYCHH-
KaMH 0COOEHHOCTEN CBOEH MaMsITH MOMOXKET UM HE TOJIBKO MPEOI0JIeTh HETOCTAaTKH, HO M HAUTH
WHAMBUAYAIbHBIN CTUIb 3allOMHHAHMA. 3ajada y4UTess — IMOMOYb YUYEHHUKY B ATOM IOHCKE U
CTUMYJIUPOBATh Pa3BUTHE €ro MamsATH. B 9Toii cTaThbe MBI MpeAsiaraeéM UIrphl U YIPaXKHEHUS 110
Pa3BUTHUIO MAMSTH, HEOOXOIUMBIE JUIS YCTIEIIHOTO O0yUYeHUs B IIIKOJIE.

1. Urpa «IlamsaTH pacckasbIBaHUsl MCTOPHIt». Wrpoku candrcs B Kpyr, M OJUH YEIOBEK
HAYMHAET paccKas, MCIONB3Ys JII000e MpeIoKeHHe, KOTOpoe OHU XOTAT. Mrpoku mo oyepenu
MIOBTOPSIIOT MPEAJIOKEHUS U 100aBIIsAIOT HOBbIE. ECIM KTO-TO yIyCTUT XOTh CJIOBO, OH BBIHJIET.
PeGenox, cnocoOHBIN pacckazaTh UCTOPUIO 0€3 OMIMOOK, CTAHOBHUTCS TIOOEAUTEIICM.

2. Urpa «CHexHbIi KOM». « CHEXKHBIA KOM» IO TIpaBy CUMTAETCS JIyUdllIeld UTpoil ISl IepBO-
rO 3HAKOMCTBa OTHOCHUTENBHO OombIioro konudectna jrofei (10-30 yenosek). CyTh e€ B cieny-
IOLLEM: BCE MPUCYTCTBYIOIIME CTAHOBSTCS B KPYT, U KTO-TO NEPBBIM Ha3bIBaeT cBOE ums. Cros-
LU 32 HUM Ha3bIBACT UMs NPEABIAYIIETO U CBOE, TPETUM HA3BIBACT IEPBBIC JBA U CBOE, U TaK
IOKa He NpeACTaBsTCs Bce. boiee CllokHble Pa3HOBHIHOCTHU: Ha3blBaTh HE TOJBKO MM, HO U
npuiiarareiabHoe, Ha Ty OyKBY ¢ KOTOpo# HaunHaeTcsi uMs (Hampumep: Cepreit ckpoMmHbIi, Buk-
TOpUsST BHUMATEIbHAs); WKW UMs W yBiedeHue (Hampumep: Omner ¢yr6on, Mama Tanubr). Ode-
BUJTHO, YTO TaKasi UTpa MO3BOJISET HE TOJNBKO MO3HAKOMUTHCS, PU STOM MOTPEHUPOBAB MaMSATh,
HO U KO€-YTO Y3HaTh O COOPABIIUXCS, UX WHTEPECaX, «PacTONUTh JIEM» B KOMIAHHH.

3. Urpa «Otrapaii-ka! « Jlupakrudeckas urpa [uig pa3BUTHUS MaMATH, BHUMaHMS U PEUH.
MOXHO UTpaTh Kak C TPYIIION, TaK M C OJHUM peOeHKOM. 3aJjaHue COCTOUT B TOM, YTO peOeHKa
MIPOCST MO MaMSATU BBIPA3UTENIBHO ONMUCATh KaKOM-TMO0 M3 HAXOASIIMXCA B KOMHATE IPEIMETOB
TaK, 4YToObl mapTHepsl yraganu. [Ipu 3ToM Henb3s CMOTPETh HA 3TOT IMPEAMET U Ha3bIBaTh €ro.
[Tocne Toro xak Beayuuit 0OBSICHUII MpaBUJIa UIPbI, @ JETH MOATOTOBHINCH K HEM M BhIOpain
IpeaMeT, BOMSIIUN JaeT B PyKU JOOOMY MrparolleMy KaMelleK Kak MpUINalleHhe K pacckasy.
[TonyuyuBmmii Kameniex paccka3blBaeT O 3arajaHHoMm mnpeamete. Korma 3araaka oTrajgaHa, ee
aBTOp Mepe/laeT KaMelleK B pyku cienyromniemy Urpa nmpogomxaeTcs A0 TeX MOp, MOKa Kax bl
HE TPUIYMaET CBOIO 3arajiky. B3pocibliil ciieuT 3a TeM, 4TOObl Ha3bIBAJIUCH CYIIECTBEHHBIE TIPH-

! Boskoa 'annna @enoposHa, Merognueckoe coobuienne «I1aMsaTh ¥ pa3BUTHE My3bIKaJIbHOU MaMsTH 00yda-
rormxcsin 2017,
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3HAKH, OCTaJbHBIE YUYACTHUKM MMEIOT MPABO 3a/1aBaTh HABOSAIINE BOIPOCHI, OAHAKO HAJ0 AATh
BO3MOKHOCTb BOJSIIEMY IPOU3HECTH JOCTATOYHO IOJIHOE OIUCAHUE IMPEAMETA.

4. Urpa «Kro Gosnbie 3alIOMHUT». YUYaCTHUKHU UTPbI CUAST B Kpyry. IlepBblil yuacTHUK Ha-
3bIBaeT Jr0doe ciaoBo. Hanpumep, userok. Creayromuil yuacTHUK UIPbl OBTOPSET HAa3BaHHOE
CJIOBO M MPOM3HOCHUT JTF000e cBo&. Hampumep, nec. TpeTuii yuacTHUK UTPBI TOBTOPSIET YXKE JBa
cioBa U mpousHocut cBo€. U tak nanee. IloGenurens TOT, KTO BOCHPOM3BEAET OOJIbIIEE KOIH-
YEeCTBO CIIOB.

5. Arpa «Haiinu aBa oquHaKoBBIX npeameta». [Ipeanaraercs kaprouka ¢ n300pakeHHEM
IATH U OoJiee TPeIMETOB, U3 KOTOPBIX JIBa MPEAMETa OAMHAKOBbIe. TpeOyeTcst HalTH OIUHAKO-
BbI€ TIPEIMETHI, OOBSICHUTH CBOM BBIOOD.

6. Urpa «Haiinm otiimums». [Ipennaraercs kapTouka ¢ U300pa’keHUEM JIByX KapTUHOK, UMe-
IOIUX HECKOJIbKO paznuunii. HeoOxoammo Kak MOXKHO OBICTpee HAWTH HX.

Takum oOpaszom, Juisl yaydileHUs paOboThl MaMATH ClIEAyeT MOJKIIYaTh BCE IMO3HABATEIb-
HBIE€ IPOILIECCHI, HO CJIEQYyeT YUUTBIBATh, YTO JIIOOBIE MPUEMBbl XOPOIIH JIUIb TOI/A, KOrJa OHH
MOJXOAAT JTaHHOMY YEJIOBEKY, KOTJja OH caM MX Ul ceds ImpuayMal U aaanTHPOBall, UCXOAS U3
COOCTBEHHBIX OCOOEHHOCTEH U KU3HEHHOTO OIIbITA.

Hcnonbs30BaHHBIE TUTEPATYPHI:
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THE ORIGIN OF ENGLISH LANGUAGE AND SOME SIMILARITIES AND
DIFFERENCES OF DIALECTS.
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Abstract: This article is about some similarities and differences of English dialects. There was
only one English version 300 years ago. The one that was spoken in Britain. This language was
brought by the British to new lands. America, Australia, New Zealand, India, Asia, and Africa spoke
English. In each of these places, the English language has developed in its own way, enriching and
evolving. And, according to an inevitable pattern, he returned to his homeland - with emigrants,
goods, technologies, communications.

Keywords: dialects, geographical isolation, accepted standard

So let’s start with the fact that the modern British language, firstly, is heterogeneous, and
secondly, it is far from the classical English that existed 3 centuries ago. Within the British version,
three language types are distinguished: conservative English (conservative - the language of the
royal family and parliament), the adopted standard (received pronunciation, RP - the language of
the media, also called BBC English) and advanced English (advanced - the language of youth).

The last type is the most mobile, it is he who actively absorbs elements of other languages and
cultures. Advanced English is most affected by the general trend towards language simplification.
Changes occur primarily in the vocabulary, one of the most mobile parts of the language: new
phenomena appear that must be named, and old ones acquire new names. New vocabulary comes
into the British youth language and from other varieties of English, in particular American.

However, an even more variable part of the language is phonetics. Phonetic differences are
ubiquitous, and it is they that determine in the first place one or another variant or dialect of the
language. For example, the English call a store “shop”, and the Americans call it “shap”; love
among the English is “love”, among the Irish - “liv”’, and among the Scots - “luve”; the day is
pronounced by the British as “day”, and the Australians - “di”. There are three main dialects
in America: northern, central, and southern. Each of them, in turn, is subdivided into several
subdialects. The most intense and characteristic is the southern dialect, especially Californian.
This is the quintessence of what is commonly called American pronunciation: “racking,” savory
chewing, voicing consonants, and shortening vowels. So, the word “bete” (“better”) turns into
“pbader”. Closer to classical English - the northern dialect, the language of the east coast, New
England, where the first immigrants from Britain arrived at one time. In the UK itself, several
regional dialects also stand out: northern, central, southwestern, southeastern, Scottish, Welsh
and Irish.One of these dialects - the language of the educated population of London and the
southeast of England - has become the national standard (RP) over time. It is based on “correct
English” - the language of the best private schools (Eton, Winchester, Harrow, Rugby) and
universities (Oxford, Cambridge).

But America has created an almost new language: changes have affected not only phonetics
and vocabulary, but also the most stable part of the language - grammar. Therefore, it is only
natural that the controversy is mainly about the two variants of the English language - British
and American.

American English is called simplified language. And this is perhaps the most accurate
definition that reflects the essence.

In Conclusion What language do we need to learn?

The answer to this question lies in the goal: why do you need English? If you are going to
take TOEFL and study in America, American English is indispensable. Thinking of emigrating to
Canada? It would be nice to get acquainted with the peculiarities of Canadian English. Etc.

But you have to learn the right language. According to many Uzbek linguists and teachers,
this language is the British version, more precisely, that part of it called the “accepted standard”
(RP). By the way, correct basic English is also needed in order to understand other variants of the
language, dialects and peculiarities. And to be able to master them. According to Uzbek Linguists,
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teachers at the Uzbek State World Language University in Tashkent Linguistic Center, a person
with good classical English will not disappear anywhere and, if necessary, will be able to restructure
quite easily and get used to another modification of the language.

According to Uzbek Linguists, it is necessary to start with the British version also because it
is the most complete and rich language. American grammar is noticeably simplified compared
to British. Americans recognize only simple tenses: the present, past and future of Simple -
and almost never use Perfect. The general tendency for the American version to be simplified
also apphes to pronunciation. American English can be called a “sloppy” language. The British
version is more particular, more scrupulous. There is a huge variety of intonation patterns in it,
in contrast to the American one, where there is practically one: an even scale and a descending
tone. This intonation pattern also determines the entire sound structure of the American version.
In British English, there are many scales: descending and ascending, stepped and sliding.
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Abstract: Most Uzbeks, upon completing a language course at school, institute or graduate
school, can only read and translate foreign texts with a dictionary, sometimes write in a foreign
language, and very rarely speak it. This is not surprising, because the traditional method of teaching
languages for us is aimed at developing reading and translation skills, but not at developing
speaking skills. And can teachers, who often speak a broken foreign language themselves, really
teach you to speak? This article is about some methods of teaching foreign languages.

Keywords: Communicative method, Grammar translation, audio-lingual method.

Our school uses the globally recognized “communicative method”. For English, another name
for the method is often used - “Oxford” or “Cambridge”. That’s right, the foundations of this
method, now used to teach any language, not just English, were developed jointly by linguistic
teachers and psychologists from leading British universities. Such popular training courses as
“Headway” and ‘“New Cambridge English Course” (English), “Teumen neu” (German), “Le
Nouvelle sans Frontiers” (French) have been written on the basis of the communicative method.
The essence of the communicative method

What is the communicative method and what is the professional training of teachers using
this method?

The communicative method is aimed at the simultaneous development of basic language skills
(speaking and writing, grammar, reading and listening or listening) in the process of lively, easy
communication. Teaching the student to communicate in a foreign language is the main task of
the teacher. Vocabulary, grammatical structures, expressions of a foreign language are presented
to the student in the context of a real, emotionally colored situation, which contributes to the
rapid and lasting memorization of the studied material. The communicative method involves
the destruction of the psychological barrier between teacher and student. And when people stop
feeling the “distance” between themselves and the teacher, when they are interested, fun and
pleasant to communicate with him, it is easier for them to start talking in a foreign language.

Numerous game elements in teaching bring animation to the classroom, maintain a positive
emotional attitude of students, and increase their motivation. Work “in pairs”, “in triplets”,
participation in discussions on topics of interest to students - all this allows the teacher to take
into account the individual characteristics of students, to make classes creative and exciting,
and at the same time gives the teacher the opportunity to quietly exercise full control over the
process learning.

The middle of the 20th century up to the end of the seventies passed under the sign of the
grammar-translation method, the purpose of which was to study grammar in order to learn
through it to read and understand texts in a foreign language. In the classroom, they mainly did
grammar exercises and translated texts into a foreign language and vice versa. They explained
grammar most often in their native language, scolded for mistakes and tried to correct them all
to the last. If the student could not correct his mistake himself, the teacher did it for him. Your
parents, dear reader, grew up using this technique. They could not speak, but they knew the
grammatical rules and with half a sin, but still they could translate a foreign text when it was
very necessary.

The main disadvantages of this technique are that a person never acquires the skills of oral
speech, and the knowledge of grammar without their meaningful application is quickly forgotten.

In the 1970s, the audio-lingual method appeared, and with it language courses and language
classes. Each decent school was supposed to have its own language lab, in which students,
wearing headphones, did endless and boring laboratory work: according to the proposed model,
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it was necessary to make mechanical replacements in the sentence structure. The lesson was
both boring and unpromising, because there was practically no feedback. Supporters of the
audio-lingual method believed that you need to memorize the grammatical and phraseological
structures of the language by repeating them many times in ready-made educational dialogues,
and then, they said, at the right time you will use them automatically. However, the experience
of many shows that in a real situation a person, as a rule, cannot use a phrase or phrase he once
learned in a timely and appropriate manner. The best audio-lingual textbook is the Streamline
English series by Oxford University Press.
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AHHoTanusi: Maskyp Mmakonaga Oabauil acap TWUJIMAArd aHTPONOHHUMHUK MaTepHallJIapHU
TaIKUK KUIUITHUHT gom3aponuru T.KalinnoeprenHoBHUHT «Kopakaimnok AaCTOHM» acapd MHUCO-
JUa TaXJIWT KAJTHHIH.
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Xop KaHJall TWIAErH AaHTPONOHUMIIED THJI JIEKCUKAJBbIK KypaMbIHBIH YVIKEH OeJeruH
Kypaiiael. Onap Tuigeru 6acka JIEKCUKaJIbIK OMPIUKIIED CHISAKIbI THIAWH IMYTKUI payakIaHbLy
OacKpIIUTAPBIHIA payakIaHabl, KETHUIUCEOH, Tei/Ie KOK OOJbIN Ta KeTEIH.

AHTOPONOHUMIIEP,IU THUJI KO3-KapachblHaH YHPEHUY OHBIH OUp KaTap Tapayiapsl, aTar aiTKaH/a,
THJIJIUH TapUIXbl, JIEKCUKOJIOTHSI, MOP(OIOTHS, TUATEKTOIOTHsI, OHOMACTHUKA YIIBIH OXMUHETIH
ecarutaHapl. Coul yIIbIH KONIIWINK TUJUIEPE aHTPOIOHUMIIEP CUCTEMAJIbl YHPEHUIITEH.

Anamra ar oHbl OacKajaplaH aXbIpaTblll KOPCETUY YIIbIH KOibLIaabl. byna agam aTbiHBIH
OMPHHIINA XOM THHKApFbl yaszpidnacel. Oyap KOMHUHETINK Ty3UMJIe OXMHUHETIN OpPbIH TYTabl.
KomuiieTte agam amiapbiHa OOJNFaH 30PYPIUKTUH KYLIUTH €KEeHH OyHBI TACTBHIMBIKIANIBI.

OHOMaCTHKaHBIH aHTPOIOHUMHKA OOJMMUHE aJaM aTbl, (PaMUIMACHI, OKECUHUH aTbl, aTak
(THTYN), KachIpbIH (TICEBIOHMM), JaKam, Ky/UIachl, ajaMfra OalllaHBICIIbI KOWBLIFaH OapiibiK
atnap yWpenmienud. byn TepMHH TpeKTUH anthropos - «agam» XoM Oonyma «at, arama, UCHM»
ce3liepuHeH kacairaH. MzeprieyummiepauH aypbic Oenruiienn ©TKEHUHAEH, aHTPOINOHUMIIEp
TUWIJIETH CO3JIEP/ICH >Kacalabl, TWIJWH HbI3aMjapbl TUHKapblHAa emup cypenu. Omapisl
STHOrpadusi, TApUIIX, COIUOIOTHUS, TICUXOJIOTHsI MEHEH OaiaHbICIbl YHPEHUY KEpeK.

Kapakannakuia agam atnapbl TYPKHU aHTPOTIOHUMUSHBIH aXkbIpanMac Oup Oeneru. OnapasiH
TapUUXBI y3aK Aoyuprepre 6apbln Takanaasl. Xop OUp ajaM aTbIHBIH KOMBUIBIY ©3TelIeTuKIepH,
ceberuiepn 6ap. AHBIpBIM afaM amiapbl OeNruiau OUMp Makcemiepre, O0acKajapbl HOPECTECHHH
TYYBUIBIY XajamiapblHa, OpHbIHA, OacKa Ja »karjaiinapra OailyaHblcabl KobuIFaH. Jlemek, xop
KaHJal TUIACTH ajaM arjiapblH YUPEHWY apKaibl THJI WHAecH OOJIiFaH XaJbIKThIH TApUUXBIH,
YPUII-9AET JOCTYPJEPHUH, AYHbS TaHBIMbI, HICEHUMH CBISKJIbI Macesenepan ounce 0omasl.

Kapakanmak Tuiu aHTPONOHUMIIEPUHUH WIMMHIN YHpEeHWIMYUHE KeJceK, onap Oacka
TYPKUH THJUIEpHHE CaJbICTBIPFaHJAa Kell M3epTiIeHreH. byn Oarmapnarbl A9CHENKH MUKUPIIED
H.A backakoBteiH «Kapakanmakckuit si3pik» (1951) nmen aranran MUNWHETHHIIE YIIBIPACA[IBI.
bynnan keitunru umseptieynep /[.O.Haceipos, XK.Ilammeros, 11.A6nunazumos, K.Komanos
XoM T.0. WIMMMa3NapAbslH HM3epTIeyiaepuHae ce3 eTwian. Kapakaamak aHTpOINOHUMIIEPHH
TUCCepTaIUSIIBIK s)k00ana yiipenren 0. Xoxanenecora, O.CaitbimeToB 6061 HO. X 0kanenecoa
1995-xkbutbl «IIpo3Buiia B cucremMe Kapakaimakckod anTporonumum», O.CaiibimbeToB 1998-
Kblibl «Kapakainak TWIMHAETH aJaM amIapblHbIH KypaMmbl XOM KYpPBUIBICBDY J€reH Temaaa
KaHIUAATIBIK AUCCEPTALHs KOPFabl.

Kapakannak i OWiIuMHHIIE TApUNXbBIN Oaraapaa Ka3bulFaH KOPKEM IIbIFapMaiap THUIUH/IC-
I'M aHTPOIIOHUMIIEp €Jiere JEHUH apHayibl yiipeHunIMel kusteip. byn Oarmapnarsl uzeprieyiep
X3UPru Kapakailnak OHOMACTHUKAChI YIIBIH 9XMUNETIN ecaryiaHaabl. Onapasl yipeHuy apKajbl
XaJIBIKTBIH JIyHbSI TAHBIMbI, KYH KOPUCH, HICEHUMHU, TUHUN JIOCTYPJIEPH, CUSICHI TYPMbICHI MEHEH
OaillaHBICTIBI MOCENIeNepIn aHbIKJIaca OoJabl.

O30ekcTan xoM KapakanmakcTaHn XamnbIK Ka3bIymibichl, O30exkctan Kaxapmanbsl TenenGepren
KaiipinOepreHoBThIH Kol FaHa IubiFapManapbl Oap. ConapiblH HIIMHIE TapuHXbIi Oargapaa
YKa3bUIFaHJIapbl alipbIKIIa OpbIHAbI Hiteneiau. JKa3sybiHbIH «Kapakannak 19cTaHbDy aTiibl YIII
KUTANTaH n0apar TPUIOTUSACH! KYPBUIBICHI, Ma3MYHBI, YaKbIsIap/AblH OasHIAHBIYBI XoM HICSIIBIK
YKaKTaH KyHJIBUIBIFBI MEHEH aXXKbIpasbill Typaabl. bupunmm («Maman 6uit ancanacwty), eKUHIINA
(«baxvtmcoiznapy) xom ymuHmM («Tycunukcusnepy») KuTamaapbl OKbIYIIBUIAPABIH TajdaObIHA
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OaiiaHbICTBI OMp Hellle MOpTe KaiTa OaChUIBIN HIBIKTHI.

Aranran Tpunorusaa etkeH (X VII-XIX) acupnepne KapakannakaapblH TyPMBICHI, TApUNHXbI
XxoM Oacka Ja Vakplsulap jKas3blyIlbl TOPENMHEH XY 11edep OasHiiaHFaH. ABTOp IIbIFapmaja
OHOMAaCTHKAJIBIK MaTepuajuiapbl Ken KosulanraH. OnapaaH Kep-opblH, XaillyaHaTiaapblH aria-
pel Oap. Kenmmnuru agaMm atmiapel XoM Jakariapbl ecaruianajsl. lbsirapma TunuH aHanusney
apKasbl KapakKajak TUJIM aHTPOIIOHUMIIED CHUCTEMAChIHbIH Oaif ekeHUuH Ousice Oonaibl.

[IprFrapmMa TUIWHAECTH aHTPOIIOHUMIIEP/IEH XaIBIKTBIH COJ JOYUPIEPIErd COLUAJUIBIK Typ-
MBICBHI, aT KOUBIYAAFbl IOCTYpJCpPH, aTa-aHAHBIH ap3bly-OpMaHIIAPhl, XoM T.0. CE3WIHIT TypPaJbl.
Con ymbiH Oyn KepKeM HIbIFapMa THIMHJIETH a/laM aTiiapbl XoM JaKarjlapAbl CEMaHTUKAJBIK,
TEMATUKAIBIK )KaKTaH YUPEHUY XO3UPTH OHOMACTHKA, OHBIH aHOPOITOHUMHUKACHI YIITBIH OXMUHETITH
ecarulaHajibl.

Conpaii-ak, IbIFapMana KOJJIAaHBUIFAH aJaM aTjapblHBIH OUp KaTrapbl XO3UPru YakbITTa
OHMMITH, OacKajapbl CUMpEK KU yJIblyMa FOHEPreH KaTiamMFa TOH. Tapuiixblii ChIaTKa uile aH-
TponoHumiiep zie 6ap. XKasplyIbl cosl JOYUPAUH KOJOPUTHUH OepHy YIIbIH OMp Hellle TOHEpreH
KM CUHPEK KOJAHBUIATFBIH UCHMJICPACH Maiiiananrad. OnbeTTe, ojapabl YHPEHUY aHTpPOIO-
HUMIIEpD TapUiiXbl YIIBIH 39pYp. MaceneH, MmbIFapMaza KOJUIAHBUIFAH OMp Karap ajaM atia-
pol esrepucke yimblparan: Fauwin (Kaibim), Oowcucenou (Xaxovirennu), Mumpui (Amutpuit),
Quimyxameo (Emmyxammen), Qwnusz (Emmusz), Kowmom (Kockimber) xom T.0. backamapsl
TOHEPUIT KOJUTAaHBIYIaH MIBIFIN KainFaH: Xeayem (MypaT MIalbIKTBIKTBIH YIIKEH YIIbl), Axoutioati,
Maitioabutixe, [oyum XaMm T.0.

AJam aTiaphIHBIH KOJUIAHBUIBIYBIHBIH JKOHE OMp ©3TellelUry Ka3bIylibl KaXapMaHIapbIHBIH
XapaKTEepHH alllblll OepUy YIIBIH OHBI (KaXapMaH/Ibl) TJaKaObl, TUTYJIBI MEHEH OMpre aray »aFaanbl
KeIl yibelpacanbl. MaceneH, Jakan amiapbl: Fausin xanakbac, Ilonam ocacayoin, [onusp
aevLikbiman, Ceuoynna 02y, beeoynna coovinvix, Abadan akbanmeip, Cadvip coinay, Konoyuna
eyppe, Kymap cynory, Aumypam gvizvin 6em, I'yaumbem coxcanap xom T.0. TuTyn atriapsi:
Mypam waiivix, Kymavimypam unax, Atimeipsza, Annaxyn xan Xom T.0.

HIsrrapmaga KOJUTAHBUIFAH aJaM aTJIapblH TAPUNXBIN MIBIFBICH JKaFbIHAH TallJlacak, OJapablH
TUHKaprbl OeJerd TYpKuiilie, skoHe OMp Tomaphl apadiia XoM Mapchillla CO3JEPACH KEJHII
mblkKaH. [piFapMagarsl yakpisuilap Ma3MyHbl ©TKEH OCHpJepie OONFaHBIH €calka ajicak, ol
noyupe apadia-mapchiia UCUMIICPARH KOI O0JIBIYbI ToOuiinii. CeOeOu, XambIKThIH COIUAIUTBIK
TypMBICBIHAA VIciTaM IWHUW, OHBIH TONMHMATIAPEI, MIOPUATIAphl (KaFbliiiagapsl) KeH TapKaJlraH
enu. byn e3 reseruHye aHTPONOHUMIIED CHUCTEMAchlHA Ja ©3WHUH TOCHUPUH THUTU3ETYFbIHBI
aHbIK. MbIcamnap: 9oun (3-x.), Annamypam (2-x.), Annasp (1-x.), Amannvix (1-x.), Ackap (3-x.),
Hoynemoéaii (1-x.), Kabvin (2-x.), Kymap (2-x.), Mypam (1-x.), Cabwvip (1-k..), Xoxum (2-x.) 1.0.

JKazprymisl mbIFapMana Kapakaimak XaJdbIKbIHBIH OpPBIC XalKbl MEHEH OosFraH OaiiimaHbicia-
pBIH 1a Kepcernekin OonraH. Coll yIIBIH IIbIFapMa THIMHAE OPbIC MUJUIETUHE THHHCIH OUp
HeIlle ajgaM amiapel ymbipacaabl: Baaoumup (1-x.), I'epacum Kypun (2-k.), Ipueopuii Muxatino
(3-x.), I pywun (3-x.), Imumpuii Inaouwes (1-x.) T.0.

Jlemek, anymarbl YakbITIapbl Kapakajilak aHTPOIIOHUMIIED CHUCTEMAChIHBIH a)Kblpajamac Oup
Oesnern OONFaH KOPKEM Tapuilblii IIbIFapManap TUIWHAE KOJUIAHBUIFAH aHTPOIOHHMIIEPIN
TOIUIAY, OJapJbl CUCTEMAChI TYPAE YUPEHUY OXMMUUETIN ACH OMIanMBbI3.

[Taiinananpuiran oeOusTIAp
1. Kaiteimbeprenos T. Kapakanmak gocransl. — Hexuc. Kapakanmakcran, 1973, 1976.
2. CaiieimOetoB O. Kapakanmak TUIHHIETH MEHITUKIN afgaMm atiaapsl. — Hekuc. bumm, 2000.
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HOW TO HELP A CHILD WHEN LEARNING ENGLISH?
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Abstract: This article is about how to help a child or children learning English.

Very often you can hear the following phrase from parents - I do not know English and I cannot
help my child in any way. This is not entirely true. As a teacher dealing with children’s groups, I
can say that I expect a lot of help from the parents, and this absolutely does not depend on the age
of the child or on the complexity of the program - to achieve the result, the teacher and the parent
must work in tandem.

Keywords: picture dictation, simple construction, written sign, a magnetic alphabet.

This can be easily seen in the example of preschool children.

Children 3 - 5 years old do not yet know how to write or read, but they love to play and are very
receptive to everything new and interesting. Use this. When playing with your child, ask him how
this or that word will be in English, for example - a cat, a dog, a mouse, a bird, what color they
are, large or small, how many eyes, paws and tails they have. Deliberately make mistakes yourself
and have the child correct you, for example, say that the dog has 3 eyes and 6 paws. Children
will never be silent and if they understand what it is about, they will definitely correct you. They
also love pictures very much. Again - select 6 pictures of different animals and cut them into 3 - 4
pieces, let the child try to glue them together. Thus, you develop not only the child’s motor skills
(it 1s still difficult for them to correctly and evenly glue the cut parts of the picture at this age), but
also develop his logic (where and which piece of the picture to glue), and also make it entertaining
and interesting for the child. Ask him to color the glued pictures, but let him ask you to give him
a pencil of one color or another in English that is understandable to him and then ask him to tell
about this picture, who, what is on it and what color. Picture dictation is useful for children when
they are learning foreign languages.

Breakfast or afternoon tea can also be made a pleasant and useful activity. Introduce the custom
of asking the child what he wants - tea, milk, juice, biscuits, apple, banana, what color he wants a
plate or a cup, etc. et him ask you for this using a simple construction - Can I have .., please .. and
so on...

Children love songs and poems, learn them by heart without any problems and, as a rule, do
not hesitate to reproduce them. Listen to more songs at home, put on cartoons in English for
children, listen to fairy tales in audio format if you do not know the language enough to read them
to themselves.

Very often at this age, children can and love to count (usually up to 10 or 12), they also know
the English alphabet, often in the form of a song, in order, but they cannot always match the spoken
word with a written sign. A very good and interesting exercise for a child at this age will be to
call him letters or numbers in disagreement and ask him to point at them. If you have a magnetic
alphabet or just cards with English letters, spell out the words to your child and let him make up
words. For example the word CAT, tell him C - A - T and when he puts these 3 letters into a word
- read it to him and ask him to choose a picture with a cat.

All this, of course, will not replace direct communication between the child and the teacher
in the format of a lesson, but it will greatly help maintain the child’s interest in learning and
consolidate the material passed in class.

References:
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