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OUJIOJIOTUA ®AHJIAPVHU PUBOXXJJIAHTUPUIII
UVINIOATU TAODKUKOTJIAP

XITOY TILINI O‘QITISHDA ZAMONAVIY INTERFAOL USULLARINING
AHAMIYATI

Amirjonova Charos Qobiljon qizi
O‘zDJTU lingvistika (xitoy tili) magistri
[lmiy rahbar: f.f.n., dots. Nasirova Saodat Abdullayevna

Annotatsiya. Hozirgi kunda xalgaro aloqalar tillarini o‘qitishning jahon amaliyotida xitoy tilini
madaniyatlararo aloga vositasi sifatida, xalqlarni, mamlakatlar, qit’alarni o‘zaro boyitish vositasi
sifatida, milliy va umumbashariy madaniyat yutuqlari bilan tanishish usuli, 0‘z mamlakatining
fuqarolari va jahon hamjamiyati a’zolari tomonidan o‘zini anglash usuli sifatida bilish vazifalari
qo‘yilmoqda.

Kalit so‘zlar. rolli o‘yinlar, zig-zag interfaol usuli, karusel o‘yini, interfaol metod, innovatsion
texnologiya.

Mazkur maqola doirasida biz talabalarga yo‘naltirilgan ta’lim texnologiyalarini ko‘rib
chigamiz. Ta‘lim berish bu — o‘qituvchi va o‘quvchi-talabalar ishtirokidagi jamoadir. O‘qitish
reja asosida o‘qitish tizimi hamda mahorati, qolaversa o‘quvchi talabaning ma‘rifatining oshishi
bilan belgilanadi. Shunday ekan, hozirgi kunda xitoy tili darslarida har bir ta‘lim beruvchi
0°‘zining zamonaviy texnologik yondashuviga ega bo‘lishi kerak. Barchamizga ma’lumki, hozirgi
kunda pedagogik texnologiyalar asosida til o‘rganish eng qulay va zamonaviy uslub hisoblanadi.
Yevropa va chet davlatlarda allagachon innovatsion ta’limdan keng foydalanilgan holda dars
o‘tiladi.

Bugungi kunda bizning mamlakatimiz oliy va o‘rta maxsus ta‘lim muassasalarida —Aqliy
hujum, Rolli o‘yinlar, BBB jadvali, Karusel o‘yini, Bahsmunozara, Zig-zag, Venna diagrammasi,
Bumerang, Sinkveyn, Delfi shu kabi bir qator interfaol metodlardan keng foydalanilmoqda.
Bundan ko‘zlangan maqsad o‘quvchilarda har tomonlama ilmiy-nazariy bilimlarni mustagqil
egallash, bilim, ko‘nikma, malakalarini shakllantirish va shu asosda o‘quvchilarning ilmiy-
dunyoviy qarashlarini rivojlantirish, ularning barkamol shaxs sifatida erkin fikr yurita olishligini,
o‘ziga bo‘lgan ishonchni mustahkamlashdan iborat.'

Xitoy tilini o‘qitish jarayonida innovatsion yondashuvlar:

Xitoy tilini o‘qitish amaliyotida qo‘llaniladigan ba’zi texnologiyalarni ajratib ko‘rsatish muhim,
deb hisoblayman, ular turli xil manbalarda turli mualliflar tomonidan aniglangan:

I. 1) dizayn texnologiyalari; 2) axborot texnologiyalari; 3) til portfellari texnologiyasi; 4)
modulli blok texnologiyalari.

II. 1) kommunikativ yo‘naltirilgan texnologiyalar; 2) o‘rnatilgan texnologiyalar; 3) dizayn
texnologiyalari.

ITII. 1) talabalarga yo‘naltirilgan ta’lim texnologiyasi; 2) kommunikativ o‘zaro o‘rganish
texnologiyasi; 3) kompyuter texnologiyalari; 4) multimedia texnologiyasi.

Interfaol usullar ichida o‘ziga xos bir qancha ijobiy jihatlari bilan ajralib turadigan — rolli
o‘yinlar interfaol usuli XX asrning 70-yillarida chet tillarini o‘rgatishda qo‘llanila boshladi. Bu
esa o‘qitishda turli usullardan foydalanish 0°z samarasini bera boshladi ya‘ni ko‘z bilan ko‘rish,
quloq bilan eshitish xotirani yanada mustahkamlab, o‘quv jarayoniga nisbatan qiziqish va faollikni
oshirdi. Rolli o‘yinlar - ishbilarmonlik yoki rolli(vaziyatli) o‘yinlar — muammoli vazifaning bir
turidir. Fagat bu o‘rinda, matnli material o‘rniga o‘quvchilar tomonidan rollar o‘ynaladigan

! Ziyamuhamedov.J.T. Xitoy tili o‘qitish metodikasi. T.: TDSHI. 2010, B. 21.
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hayotiy vaziyat sahnalashtiriladi.

Rolli o‘yinlar metodi shundan iboratki, o‘quvchi, o‘zi uchun notanish bo‘lgan, turli xil harakterli
inson obraziga qalban kirishib ketadi. O‘zi uchun notanish bo‘lgan, turli xil harakterdagi rollarni
o‘ynashlari asosida ularning dunyoqarashlari, fikr-mulohazalari, nimalar haqida o‘ylaydilar,
ularning nozik tabiati hagida o‘quvchilar keng tushunchaga ega bo‘ladilar. O‘yinda asosan
o‘quvchilarga tugallanmagan muammoli sahna ko‘rinishi (vaziyat) rollari beriladi. O‘quvchilar
ushbu muammoli rollarni mustaqil ravishda oxiriga yetkazib, rol o‘ynashlari shart. Innovatsion,
interfaol metodga “Karusel” o‘yinini ham misol tariqasida keltirishimiz mumbkin:

“Karusel” o‘yini. Ko‘plab innovatsion texnologiyalar singari, karusel ham qarzga olingan
psixologik tayyorgarlik. Bolalar odatda bunday ishdan zavqlanishadi. Ikki uzuk hosil bo‘ladi:
ichki va tashqi. Ichki halga - tashqi aylanaga qaragan holda harakatsiz turgan talabalar, tashqi
halqga - har 30 sekundda aylana bo‘ylab harakatlanadigan talabalar. Shunday qilib, ular bir necha
dagiqada bir nechta mavzularni gapira olishadi va suhbatdoshni ularning to‘o‘riligiga ishontirishga
harakat qilishadi. Axloqiy xarakterdagi dialoglar, tanishish mavzusi, millat, jamoat joyida suhbat
va boshqalar mukammal tarzda ishlab chiqilgan. Bundan tashqari “Rolli 0‘yin” texnologiyasi ham
keng targalgan texnologiyalardan biridir. Mazkur o° yinlar interfaol usuli xitoy tili darslarida ikki
tomonlama ham o‘qituvchi ham o quvchiga teng foyda olib keladi. O‘qitish mazmuni yaxshi
o‘zlashtirishga olib keladi.

“Zig-zag” interfaol usuli bilan dars o* tish ham grammatikani mustahkamlash, ham mamlakatning
ijtimoty, iqtisodiy, siyosiy ahvolidan ham

habardor bo* lish imkonini yaratadi, eng muhimi bilishdan tashqari o quvchi talaba o° zi fikr
yuritib, boshqalarga yetkazib berish qobiliyatini, so® z boyligini oshirib, nutqini ravon qilishga
yordam beradi.'

Demak, interfaol usullardan foydalanib yangi bilimlarni berish, ko‘ nikmalarni shakllantirish,
rivojlantirish, mustahkamlash, bilimlarni takrorlash, amalda q o° llash mashg* ulotlarida hamda o°
quv fanining xususiyatlarini hisobga olgan holda har bir mavzu bo* yicha mashg* ulot uchun eng
magsadga muvofiq bo* Igan interfaol yoki boshqa metodlarni to* g* ri tanlash nazarda tutiladi.

Nafaqat xitoy tilini balki, boshqa chet tillarini o‘rganishda kompyuter texnologiyalaridan
foydalanish o‘quvchilarning shaxsiy fazilatlarini ochish, saqlash va rivojlantirishga yordam beradi.
o‘quvchilarga grammatik xodisalarni o‘rgatish jarayonida quyidagi informatsion texnologiyalardan
foydalanishni lozim topdik: kompyuter texnologiyasi (internet tarmogi), interaktiv metodlar, ochiq
munozara (disput), ekskursiya, auksion, matbuot konferensiyasi, konkurs, dumaloq stol, orzu-niyat,
she’riyat turlari, chet til o‘rgatish proyekt metodi va boshqalar. Interaktiv metodlar qo‘llanganda,
o‘quvchining o‘zi mustaqil holda erkin fikr yuritadi, o‘qituvchi bilan hamkor sifatida ishlaydi.
Xitoy tili darslarida o‘quvchilarining grammatik ko‘nikmalarini takomillashtirishda internet
texnologiyalari axborot olish va muloqot kilishning eng zamonaviy shakllaridan biridir.

Maxsus kuzatishlarim va o‘tkazilgan izlanmalarim asosida quyidagi xulosalarga keldim: o‘yin-
topshiriglardan foydalanish chettil o‘qitishning amaliy, tarbiyaviy,umumta’limiy varivojlantiruvchi
magsadlarini amalga oshirishda samarali vosita sifatida xizmat qiladi; o‘quvchilarning xorijiy
tilda fikr bayon etish(gapirish)ga nisbatan psixologik salbiy kechinmalarini bartaraf etishga imkon
beradi, o‘quvchilarga mustaqil fikrlashni o‘rgatadi, nutq malakalarini egallashni o°zlashtiradi,
magqsadga erishish, g‘alaba qozonishga undaydi, tilni kommunikativ metodika asosida o‘rganishga
imkon beradi, barcha o‘quvchilarni darsga jalb qilishga, qizigishlarini yanada orttirishga, dars
samaradorligini ko‘tarishga salmoqli hissa qo‘shadi.

Foydalanilgan adabiyotlar:

1. Ziyamuhamedov.J.T. Xitoy tili o‘qitish metodikasi.- T.: TDSHI. 2010, 21-bet.
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INGLIZ TILI O‘QITUVCHILARIGA BILIM, KO‘NIKMA, MA’LAKA VA
KOMPETENSIYALARIGA QO‘YILADIGAN TALABLAR.

Imomaliyeva Mo‘tabarxon Uluo‘bek qizi

Toshkent Shahar Yunusobod tumani 70-sonli

umumiy o‘rta ta’lim maktabining Ingliz tili fani o‘qituvchisi
Telefon: +998 99 829 67 67

Annotatsiya: Berilgan maqolada ingliz tili o‘qituvchilariga bilim, ko‘nikma, ma’laka va
kompetensiyalariga qo‘yiladigan talablar haqida to‘liq ma’lumot berishga qisqacha harakat
qilingan, ushbu o‘quv-uslubiy qo‘llanmadan respublikamizning barcha Ingliz tili fani
o‘qituvchilariga foydalanish tafsiya e’tiladi.

Kalit so‘zlar: Al, A2, B1 , B2, C1, C2.

2017 —2021-yillarda O‘zbekistan Respublikasini rivojlantirishning beshta ustuvor yo‘nalishlari
bo‘yicha Harakatlar strategiyasida ilm-fan, ta’lim-tarbiya tizimini, yoshlarga oid davlat siyosatini
takomillashtirish bo‘yicha belgilangan vazifalar quyidagilardan iboratdir;

— ta’limni rivojlantirish bo‘yicha innovatsion-strategik natijaviylikka asoslangan pedagogik
ishlarni rejalashtira olish;

— O‘zbekiston Respublikasi Prezidentining “Chet tillarni o‘rganish tizimini yanada
takomillashtirish chora-tadbirlari to‘o‘risidagi” qarori asosida o°sib kelayotgan yosh avlodga
chet tillarni o‘rgatish va shu tillarda erkin so‘zlasha oladigan mutaxassislarni tayyorlash tizimini
tubdan takomillashtirish xamda buning negizida, ularning jahon sivilizasiyasi yutuqlari hamda
dunyo axborot resurslaridan keng ko‘lamda foydalanishlari, xalqaro hamkorlik va muloqotlarni
rivojlantirish uchun shart-sharoitlar yaratish bosh maqsadlardan biri qilib qo‘yilganligi.

Chet tillarni o‘rganish, o‘rgatish, baholash bo‘yicha Umumyevropa tavsiyalari (CEFR) va
uning daraja talablari.

Birinchi daraja — tilni qo‘llay olish:

— Al-o‘ziga tanish bo‘lgan so‘z birikmalari atrofida muloqot qila olish, asosan so‘zlashuv va
eshitish qobilyatining boshlano‘ich darajasini bilish;

— A2-asosan ishda, o‘qishda, bo‘sh vagqtlarida va turli suhbatlarda oddiy tilda aytiladigan
xabarlarning asosiy mazmunini tushunish.

Ikkinchi daraja - tilni erkin kasbiy muloqotda xam qo‘llay olish:

— BI- asosan ishda o‘qishda va turli suhbatlarda adabiy tilda aytilgan har xil mavzudagi
xabarlarning asosiy mazmunini tushunish. Tili o‘rganilayotgan mamlakatda sayohatga borganda
turizmga oid vaziyatlardagi mavzular asosida suhbatlasha olish;

— B2-mavhum va aniq mavzudagi matnlarning umumiy mazmunini tushuna olish, oz
mutaxassisligi sohasiga oid ilmiy munozaralarni tushuna olish.

Uchinchi daraja - tilni ona tili darajasida bilish va qo‘llay olish:

—  Cl1- turli mavzulardagi yirik, murakkab matnlarni tushuna olish va ulardagi masalalarning
tub mohiyatini ocha olish, so‘z va iborani tanlashda qiynalmasdan tez va ravon gapira olish;

— (C2-har ganday o‘qigan yoki eshitgan habarlarini hech qanday qiyinchiliklarsiz tushuna
olish, o‘z fikrini ravon aniq ifodalay olish.

Ta’lim tizimida barcha bosqichlarda chet tillarni uzluksiz o‘rganish tashkil gilinadi, shuningdek,
o‘qituvchilar malakasini oshirishda, hamda o‘quv-uslubiy materiallardan foydalangan holda
(teleko‘rsatuv, radio eshittirish, e’lonlar, yangiliklar va hokazo) tinglab tushunish, xorijiy tilda
turli janrdagi audio va video matnlarni eshitib, asosiy ma’nosini tushuna olish.

Xorijiy tillarni o‘rgatish jarayonini tashkil etish muomala vositasi sifatida tilning barcha
aspektlarini kompleks (yalpi) muvofiglashtirish tamoyillaridan kelib chigqan holda olib boriladi.
Tinglovchilar bu bosqgichda ingliz tilining turli xususiyatlarini chuqurroq, detallashtirilgan
tarzda o‘rganishga kirishadilar. Ular bu davrga kelib lingvistik turkum fanlarini o‘rgana boshlab,
o‘qituvchilik faoliyatining nazariy va amaliy tomonlari bilan yaqindan tanishadilar. Bu bosqichda
ayni zamonda nutq malakalarini takomillashtirish,tinglab tushunish, o‘qish, gapirish va tarjima
qilish yozma nutq orqali ro‘yobga chiqariladi.

Tinglovchilarga “Amaliy xorijiy til” moduli bo‘yicha qo‘yiladigan talablar:

— tinglovchilar ingliz tilidan olgan amaliy va nazariy bilimlarini amalda qo‘llay olishlari va
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muntazam ravishda berilgan topshiriqlarni bajarib borish;

— notanish adabiyotdan luo‘at yordamida kerakli ma’lumotlarni bilish;

— masho‘ulotlarda qo‘llaniladigan asosiy termin va iboralarni to‘o‘ri talqin qila bilish;

— olgan bilimlariga asoslangan xolda muloqot ko‘nikmalarini takomillashtirib borish;

— tilshunoslik sohasidagi yangiliklardan xabardor bo‘lish.

—vyil fasllari, ob-havo, uzi yashab turgan joyni, maktabi haqida gapirib ta’riflashni bilishi hamda
0°zi, oilasi, maktabi, kasbi va boshqa mavzularda berilgan savollarni tushunish va javob bera olish;

— oila, kasb-hunar, maktab, ona yurt mavzusidagi kichik matnlarni o‘qiy olish va savollarga
javob bera olish;

—minnatdorchilik bildirish, kechirimso‘rash, iltimos qilish vahol-ahvol so‘rashdaqo‘llaniladigan
so‘z va iboralarni suhbat davomida mustaqil qo‘llay olish malakalariga ega bo‘lishi va mustaqil
jjodiy foydalana olishi lozim.

Xulosa o‘rni shuni aytish mumkinki — amaliy masho‘ulotlar hajmi 8 soat qilib belgilangan
bo‘lib, masho‘ulotlarda ingliz tili oldida turgan jiddiy muammolar, ularning yechimini topish
yo‘llari to‘o‘risida batafsil ma’lumotlar berib o‘tilganligini, Davlat ta’limi to‘o‘risidagi qonun
talabiga mos ravishda uzviylik to‘liq ta’minlanishini ko‘rib o‘tishimiz mumkin.

Foydalanilgan adabiyotlar ro‘yxati:

1. Mirziyoyev Sh.M. Buyuk kelajagimizni mard va olijanob xalkimiz bilan birga quramiz. — T.:
“Uzbekistan”, 2017. — 488 b.

2. University of Cambridge “Cambridge English Language Assessment” UCLES. 2016

3. Demidova V, Khan S, Kurbanova O, English Teacher Training Course, Uzbekistan , 2011
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APPLICATION OF INNOVATIVE TECHNOLOGIES IN ENGLISH LESSONS

Sultanova Fotima Khanafiyayevna
Mirzo Ulugbek district of Tashkent city
241 - School English teacher

+ 99890 964 01 51

Abstract: This article describes the steam approach, interactive methods that can be used in
English lessons, and their importance in English.
Keywords: STEAM, rolling snow pile, ripe grapes, garden laundry method.

STEAM is one of the most innovative methods in the world education system today. This
method allows you to conduct a mixed type of education and develop the skills to apply the
acquired theoretical knowledge in everyday life. STEAM is an in-school and out-of-school project
i1s an innovative technology that allows you to carry out educational and research activities.
With this method, sciences are taught in an integrated way, not in separate networks, showing
the general interdependence. In addition to showing that science is relevant to everyday life,
technology can also show students ’creativity. This approach presents a number of tasks to
students ’activities, with the student learning to be creative in solving them. With the help of
such tasks, the student not only invents ideas, but also learns to implement them in everyday
life. In this way, the student learns to solve their problems within the framework of the tasks
set and the available opportunities. The STEAM approach is to teach how to apply the acquired
knowledge in real life.

The method of “rolling snow pile”

The Snowball method is a symbolic name for the training method used to reflect on a
problem. It starts with giving students time, resources, and handouts. This method involves giving
each member of the group a comprehensive perspective using the knowledge and experience of
the whole group. To do this, students are divided into 4 small groups. All groups are given one
assignment to discuss. Each small group works on the task separately. Then the first, second,
third and fourth groups discuss the problem together. Eventually, all the small groups come
together to discuss different ways to solve the problem as a whole. In the course of such a
discussion, students’ knowledge of the problem is deepened, clarified, enriched and expanded.

Rolling snow pile technology

Technology of the game “Grapes are ripe, go to the garden”.

It is better to play this game in small groups. A “Grape” model will be distributed to each group.
According to the instructions on the grape leaf, the grapes are “cooked”. (Students write words of
interest to the grapes.) The group that completes the task correctly and quickly is the winner.

- Game: TErapes raped;, 2o to the gat’ddﬂdﬂ!ﬁi
» - —

The method “EVERYONE - TEACHES EVERYONE”
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This method is a teaching method that allows students to become teachers and share certain
knowledge with their peers. The purpose of this method is to provide students with the maximum
amount of information needed in the teaching process, while at the same time stimulating the
student’s interest in receiving and transmitting information. Also, the student who receives the
amount of information will pass it on to as many friends as possible over a period of time.

Application:

- to arouse students’ interest in receiving and giving information;

- to listen carefully and remember information;

- to listen to his partner’s information and look for another partner;

Advantages:

- to express one’s opinion concisely;

- develop the level of listening and memory;

- to arouse interest in science or a subject.

Students are divided into small groups. All team members will first be given a handout with the
same problem and explained how to solve the problem.

References:

1. Avliyakulov N.X., Musaeva N.N. Modular learning technologies. - T .: Science and
Technology Publishing House, 2007

2. Ishmuhamedov R., Abdukodirov A., Pardaev A. Innovation in education technology /
Practical recommendations. - T .: Talent Fund, 2008.

®eBpaib [ 2021 7-Kuem TowmkeHT
13



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 25-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

PRAGMALINGUISTIC FEATURES OF PHRASEOLOGY IN ENGLISH AND UZBEK
LANGUAGES

Qurbonova Shoira Ro‘zmatovna
Atamurotov Jamshidbek Baxtiyor o‘g‘li
Teachers of English Language School Ne 7 of
Bagat district, Khorezm region

Annotation: This article states about the pragmalinguistic peculiarities of phraseology in
English and Uzbek. Here is said that there are some pragmalinguistic similarities, differences and
challenges using idioms in two languages. Plenteous using and forming of idioms-the combination
process is an outcome of upgrading a language and speech.

Key words: English language, Uzbek language, organization of word combinations, differences,
similarities, interrelations, phraseological components, research, semantic order of firm unities.

Phraseology is a branch of science which belongs to phraseological units; a steady grouping
words. Phraseology is a wealth of a language, which reflects the history, the background and the
way of any country. Phraseology verbalize national distinct. The stock of English Phraseology is
rich in national, international and obtained of terminological and non-terminological origin clause
units as well as Uzbek phraseology.

While translating phraseological units into another language, we must acknowledge that it is
depends on several factors: dissimilar connection of words, homonymy and synonyms, polysemy
of phrases and proximity of irregular identical units, which makes it necessary to take into
consideration of the context.

Besides that, there majority scientific approaches to the classifying English and Uzbek
phraseological units. It has been pointed out by Koonin that classification, being for the Russian
phraseology doesn’t identical to specifically English features. A.V. Koonin’s division is supported
on the functions the units fulfill in speech:

1. Nominating

2. Interjectional

3. Communicative

Furthermore; English Phraseological units can be differentiate as parts of speech. Idioms have
as basically featured; it is very complicated to find analogues in any language translation. For
instance, along with solid national idioms in English and Uzbek phraseology, there are many
foreign phrases that help to find out proper meaning in translation. The phraseological reservoir of
any language is a complicated conglomerate of native and borrowed phrases with a clear leading
of the first ones.

Some idioms retain stylistic components characteristic of prior eras, reproducing the primacy
and urgency of the time. The phraseological formation of Uzbek and English languages is
numerous but have similar meaning. The substantial part of it is made by elements with ethnic
and thematic semantics. Here we should classify pragmalinguistic aspects of phraseological units
and properties of the Uzbek and English languages considerably.

Uzbek language has advanced along history of the Republic of Uzbekistan. Along this time it
combined Great number of phraseological units, which people found successful, interesting and
still have used them. As a fact, there was a special section of linguistics-phraseology.

Knowledge of English phraseology makes reading both publicistic and fiction easier. The
exact phraseological unit can be both composite and indicative. This event is quite typical and
happens mainly by substituting the relationship of the structure in phraseologism. For example,
“Ko‘nglini ko‘tarmoq” in English “cheer” is a phraseologism with a built-in compound, but this
does not occur in English because its meaning has substituted basically. Only parts which are
joined connection with utter are not part of the plan of composition of the idiom. For example,
“Shumliging o‘zingning boshingga yetsin” — “Let your ideas be in your head”. When you say
that a phrase should be referred as a sign to express idiom, stylistic expression. The category
of our exposition is one of the fundamental cultural prevalents, which appears the image of
each notion as a whole, and the linguistic picture of the ethnic language in peculiarity. We
analyzed some of the idioms of the Uzbek and English language with the absolute meaning
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“work” selected from phraseological dictionaries of Uzbek and English. Get/go/set to work(on

something) —ishga kirishmoq; a bad workman quarrels with his tools-yomon kosib bigiz tanlar;
out of work-ishsiz, bekorchi...

many hands make light work-ko‘pdan quyon qochib qutilmas

So we observed the main approaches and means of pragmalinguistic peculiarities of Uzbek and
English phraseology. We have obtained that related problems are deliberated differently by different
linguistics, different methods are found. At present, it is essential to realize the replenishment of
the Uzbek and English phraseological stock, because idioms appear at great speed, which depend
on the advancement of science, that is important for English and Uzbek nations.
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ALISHER NAVOIYNING “LAYLI VA MAJNUN” DOSTONIDA
FRAZEOLOGIZMLARNING QO‘LLANILISHI

Tamikayeva Dilafro‘z Maxmudovna
SamDCHTI o‘qituvchi va erkin tatqiqotchisi
Dilafruztamikayeva84@gmail.com +998933353084

Annotatsiya: Ushbu maqola Alisher Navoiyning “Layli va Majnun” dostonida umumturkiy
frazeologizmlarning qo‘llanilishi masalalariga bag‘ishlanadi. Shu asosda “Layli va Majnun”
dostonida iboralarning qo‘llanish xususiyatlari ma’lum darajada tahlil qilindi. Tilimizda oyoq,
bosh, ko‘z, quloq, bo‘yin, kiprik, til, tomoq, qorin singari somatizmlar asosida shakllangan
frazeologizmlarni umumturkiy frazeologizmlar deb hisoblab, bunday iboralarning dostonda
qo‘llanilishi tahlil qilindi

Kalit so‘zlar: Bosh, oyoq, ko‘z, quloq, bo‘yin, kiprik, til, tomoq, qorin.

Annotation: A note This article is devoted to the use of all — Turkic phraseology in Alisher
Navoi’s epic “Layli and Majnun”. On this basis , the features of the use of phrases in the
epic “Layli and Majnun” were analyzed to some extent. Phraseologisms formed on the basis
of somatisms such as legs, head, eyes, ears, neck, eyelashes,, tongue, throat, abdomen in our
language are considered as all-Turkic phraseologisms, and the use of such expressions in the
epic is analyzed.

Key words: Head, legs, eyes, ears, neck, eyelashes, tongue, throat, abdomen.

AnHoramusi: CTarbs TOCBSIIEHA HCIOJIL30BAaHUIO OOMIETIOPKCKOH (hpa3eosiorTiu B 3I0OCe
Anumepa HaBou « Jleitnn u Memknayn». Ha 3Toi ocHOBE B TOW WJIM MHOM CTETIEHU OBLIH IPO-
aHaJM3UPOBaHbl 0COOEHHOCTH ynoTpedneHus (pa3 B snoce «Jleitnmn u MemknayH ». @paseorno-
TH3MbI, C(POPMUPOBAHHBIC Ha OCHOBE TAKMX COMAaTHU3MOB, KaK HOTH , TOJIOBA, IJ1a3a, yIIH, Iies,
PECHHMIIBI, SI3bIK , TOPJIO, )KUBOT, B HAIIIEM SI3bIKE PACCMATPUBAIOTCS KaK OOIICTIOPKCKUE (pase-
OJIOTU3MBI, U aHAIM3UPYETCS UCTIOIB30BAHUE TAKHX BBIPAKCHHUN B ATIOCE.

Kurouesbie cjioBa: [ 010Ba, HOTH, YU, IS, PECHULBI, SI3bIK, JKHUBOT.

Ma’lumki, istiglol qo‘lga kiritilgandan keyin o‘tgan davr mobaynida xalqimizning o‘z yurti,
tili, madaniyati va qadriyatlari tarixini chuqurroq o‘rganishga qiziqish ortib , uni taro‘ib-tashviq
qilishga yanada jiddiy e’tibor qaratilmoqda. Zero, davlatimiz va millatimizning haqqoniy ilmiy
tarixini yaratish keng jamoatchiligimiz uchun o‘oyat muhim va dolzarb masalaga aylanib
bormogqda.

Shu asnoda Alisher Navoiyning “Layli va Majnun” dostonini tilimizda frazeologik tomondan
o‘rganar ekanmiz, umumturkiy iboralarning qo‘llanilishini ma’lum darajada tahlil qilishni lozim
topdik.

Biz oyoq, bosh, ko‘z, quloq, bo‘yin, kiprik, til, tomoq, qorin singari somatizmlar asosida
shakllangan frazeologizmlarni umumturkiy frazeologizmlar deb hisoblaymiz. Shulardan biri
“ayoo‘ uzatmoq” iborasi bo‘lib, “Layli va Majnun” dostonida “oyoqni cho‘zib yashamoq, yurmoq”
ma’nolarini ifodalaydi.

G‘am zafarida dasht uzra yotsang,

Qum bistar ekin ayoo* uzotsang (L.M, 133 b26),

Har bargki xastavar yotti,

Yer bistarida oyoq uzatti (L.M 188 b 35).

Hozirgi paytda “oyoq uzatmogq//oyoq cho‘zmoq ” iborasi polisemantik ibora sifatida tilimizda
faol qo‘llanadi. Uning dastlabki ma’nosi “ko‘ngli tinchimoq, o‘am-tashvishdan holi bo‘lmoq ”,
keyingi ko‘chma ma’nosi esa “o‘lmoq, jon bermoq ” dir.

2 (13 2 13

“Layli va Majnun ” dostonida “boshiga tushmoq”, “boshiga tufroq sovurmoq”, “boshiga
urmoq”, “boshi ostonaga yetmoq”, “boshi quyi bo‘lmoq”, “bosh tortmaslik™ singari bir gancha
“bosh” komponentli umumturkiy frazeologizmlar qo‘llangan. Jumladan, “boshiga tushmoq ”
iborasi “oo‘ir ahvolga tushmogq, tashvishga tushmoq” ma’nolarini beradi.

Bir kun erikib mahi muaddab,

Tushti boshio‘a havoi maktab (L.M. 49 b11)

Hozirgi vaqtda “boshiga tushmoq™ iborasi “hayotida kutilmagan tarzda sodir bo‘lmoq”

ma’nosida qo‘llanadi.
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“Boshiga urmoq” ummumturkiy iborasi dostonda “boshiga baxtsizlik yoo‘ilmoq” ma’nosini
ifodalash uchun xizmat qilgan:

Boshiga ki urdi zaxm gardun,

Boshi to‘kidin adadda afzun (L.M.143 b 28)

“Boshini silamoq” umumturkiy iborasi esa “mehribonlik ko‘rsatmoq” ma’nosini bildiradi.

Boshin siladi firoqi avboshi ,

Kim yoo‘dirgum bu bosh uza tosh (L.M. 60 b10)

“Boshiga tufroq sovurmoq” iborasi ham umumturkiy bo‘lib, “boshiga o‘am-alam yukini
sochmoq, gqiynamoq, azob bermoq” ma’nolarini bildiradi.

Boshio‘a sovurdi oncha tufroq ,

Go‘yo yiqildi bu ko‘han toq (L.M. 178 b33)

“Quloq” so‘zi umumturkiy bo‘lib, “eshitish organi va uning tashqi qismi” degan ma’noni
bildiradi. Tilimizda ana shu somatizm so‘z yordamida “quloq bermoq”, “qulogdan qolmoq”,
“quloo‘iga quymoq”, “quloo‘I ding bo‘lmoq”, “quloo‘ini pishirmoq”, “quloo‘i ding bo‘ldi ,”quloq
miyasini yemoq”, “quloq solmoq”, “quloo‘idan kun ko‘rinadi” singari juda ko‘plab umumturkiy
frazeologizmlar shakllangan. “Layli va Majnun ” dostonida xuddi ana shunday umumturkiy
iboralardan “qulogga olmoq” va “quloo‘iga yetmoq” iboralari “eshitmoq, xabardor bo‘lmoq,
xabar topmoq” ma’nolarini bildiradi.

Bu bir necha so‘z quloqga olo‘il,

Balkim necha dur qulogga solo‘il (L.M. 204 b37)

Kim yeti quloo‘iga xurushe

Aytur edi bu xabar surushe (L.M. 195 b350

“Qulogga olmoq” umumturkiy iborasi esa xuddi hozirgi vaqtda bo‘lgani singari dostonda ham
“tinglamoq , aytganini qilmoq” ma’nolarini ifodalaydi:

Bu bir necha so‘z quloqqga olo‘il,

Balkim necha dur quloqga solo‘il (L.M. 204 b37)

Tilimizda “ko‘z” somatizmi asosida yuzdan ortiq umumturkiy iboralar shakllangan. Bu haqda
A. Isayev, keyinchalik A. Mamatov singari frazeolog olimlar maxsus kuzatishlar olib borganlar .
Jumladan , A. Isayevning kuzatishlariga qaraganda , tilimizdagi “ko‘zga ko‘rinmoq” , “bo‘yniga
olmoq”, “tilini tiymoq”, “ko‘zi och bo‘lmoq” singari frazeologizmlar qadimgi turkiy tilda ham
faol qo‘llangan. Qadimgi turkiy tilda 249 ta iboradan hozirgi kunga kelib u yoki bu o‘zgarishlar
bilan 54 tasi saqlanib qolgan, boshqalari esa asta-sekinlik bilan iste’moldan chiqib ketgan .Bunday
holatni Alisher Navoiyning “Layli va Majnun” dostoni tilida ham kuzatimiz . Masalan, “ko‘z
oldiga keltirmoq”, “xayol qilmoq” ma’nolarini ifodalash uchun asarda “ko‘zga eturmoq” iborasi
qo‘llangan.

Hozirgi kunda esa bu ibora tilimizda arxaiklashgan:

Tasvir etib yuzi xayolin,

Ko‘zga eturub qadi misolin (L.M. 102 b21)

Dostonda “ko‘ziga uyqu solmoq” uch komponentli iborasi “yutuglardan esankiramoq, o‘zidan
ketmoq, ko‘zini o‘aflat uyqusi bosmoq” ma’nolarini ifodalashga xizmat qilgan:

Bedilni yengib edi bu qayo‘u,

Kim baxt ko‘ziga soldi uyqu (L.M. 115 b23)

“Ko‘ngil” so‘zi umumturkiy bo‘lib,”kishining his-tuyo‘u kechinmalari manbai, yurak, qalb,
dil” ma’nolariga ega. Bu so‘z Alisher Navoiy davrida ham juda faol qo‘llanishda bo‘lgan. Masalan,
“ko‘nglini olmoq ” iborasi “o°ziga yaqin olmoq” ma’nosini bildiradi.

Key jonima hayrat o‘ti solo‘on,

Ko‘nglumni burun nazarda olo‘an (L.M. 57 b12)

“Ko‘nglini ovutmoq” umumturkiy iborasi esa “ko‘ngliga taskin bermoq, tinchlantirmoq”
ma’nolarini ifodalashga xizmat qilgan:

Ul kom ila ko‘nglini ovutma,

Bu ravza sori ani yovutma (L.M. 211 b38)

“Ko‘ngul oo‘ritmoq” umumturkiy iborasi “Layli va Majnun” dostonida ‘“alam chekmoq,
gayo‘uga tushmoq” ma’nolarini bildiradi:

... aning ko‘ngli jarohatlarin muning ham ko‘ngli oo‘ritqani va aning talh komin achitqani
(LM.81b9)

Shunday qilib, Alisher Navoiyning “Layli va Majnun” dostonida oyoq, bosh, qulog, ko‘z,
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ko‘ngul kabi kishi a’zolarining nomlari-somatizmalar asosida shakllangan iboralarni ma’lum
darajada tahlil gildik. Umuman olganda, tilshunoslik fani oldidagi dolzarb masalalardan biri
frazeologizmlar hisoblanadi.

Foydalanilgan adabiyotlar ro‘yxati

1. Alisher Navoiy. “Layli va Majnun” dostoni - Toshkent, G‘afur G‘ulom nomidagi nashriyot-
matbaa ijodiy uyi, 2020.-344 b.

2. Mamatov. A. Frazeologizmlar shakllanishining nazariy asoslari. Toshkent: “Navro‘z”
nashriyoti, 1997

3. Isayev. A Drevnetyurkskiye somaticheskiye frazeologizmi. Trudi SamGU, novaya seriya
N. 277. Voprosifrazeologii. UP.-Samarkand. 1976
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SAMARQAND SHAHRI SHEVALARIDA BOLA TILIGA OID SO‘ZLAR XUSUSIDA

Tillabayeva Zilola Raxmatillayevna
SamDCHTI tadqiqotchisi

Telefon: +998(97) 9169261
tillabayeva87@bk.ru

Annotatsiya: Maqolada Samarqand shahri shevalaridagi bola tiliga oid leksemalar va ularning
ma’nolari leksik guruhlarga bo‘lib tahlil qilingan, erkalama xususida fikr yuritilgan.
Kalit so‘zlar: sheva, leksema, leksik guruh, erkalama.

Ma’lumki, barcha o‘zbek shevalari qatori Samarqand shevasi ham o‘ziga xos rang-baranglikka
ega. Uni qanchalik ko‘p o‘rganishishingiz, xalq tiliga chuqurroq kirib borganingiz sari bunga
yanada ko‘proq qiziqishingiz ortib boradi. Yosh bolalar nutqini o‘rganish murakkab jarayon
sanaladi. Ularning nutqini suhbatlashish, fikrlashga undash, tafakkurini o‘stirish ehtiyoji orqali
o‘stirish mumkin. Bu jarayonning muhim jihati shundaki, bolalar talaffuzi hamda axborot olish
va o‘rgatishdan iborat. Ota-onalar uchun ham bola bilan tez muloqotga kirishish, biror yumushni
bajartirish jarayonida bevosita varvarizmlarga duch kelinadi. Biz ushbu ishimizda Samaraqand
shahri shevasida ko‘p va faol uchraydiganlaridan ba’zi so‘zlarni imkon darajada tahlil gilishga
harakat qilamiz. Yio‘ilgan materiallar tahlili ularni quyidagi guruhlarga bo‘lib o‘rganish
mumkinligini ko‘rsatdi:

1. Ozig-ovqat nomlarini ifodalovchi leksemalar: nana-(non), asha (ovqat), buva (suv), ququ,
dunduq (tuxum), kaka (biror bir shirinlik turi).

2. Hayvon va qushlar nomi bilan boo‘liq leksemalar: baba (kuchuk, biror bir kattaroq hayvon
yoki biror bir maxluq), titi, kuku (qush), mo‘(sigir), be (qo‘y), pishi (mushuk).

3. Ish-harakatni anglatuvchi leksemalar: mama, mamam, mamoq beraymi? (emasanmi?),
nyam nyam qil-(ye), happi qil (yut), aa gilasanmi? (katta hojat qilasanmi?), ufa bo‘ldimi? (0o‘ri-
dimi?), atata (urmoq), bay-bay (xayrlashmoq), alla qil , uxxapish yoki uxxa qil (uxla), uppa qilay-
mi, upala gilaymi yoki obbo qilaymi? (ko‘taraymi?), uchaga yoki uttaga boramizmi? (ko‘cha-
ga aylangani chigamizmi?), hi-hi gilma (yio‘lama), paq bo‘ldi (buzildi yoki sindi), paq bo‘lasan
(yiqilasan), ava qil (o‘p), chum-chum qilasanmi?(cho‘milasanmi?), chalap-chalap (cho‘milish),
uppa (bolani dast ko‘tarib, katta bo‘Isin qilish).

4. Kiyim-kechak nomini bildiruvchi leksemalar: lolo (kiyim), patik, patish, patin (oyoq kiy-
im), papoq (bosh kiyim).

5. Biror ish-harakatni qilishga undovchi leksemalar: chish (kichik hojat, ya’ni to‘sish),
chuuush yoxud chiiish (bolani to‘sganda aytiladi), totoy-totoy yoki totoy tata (endi atak-chechak
qilib yurmoqchi bo‘lgan bolani yurgizish uchun aytiladigan so‘z), lalay-lalay (ragsga tushirish
uchun qo‘llanadi), lalay tani, top ( musiqa ovozi chiqadigan radio yoki telefon qani, izla), adi
(bolani ovuntirish, kuldirish uchun katta odam yuzini kafti bilan berkitib, keyin ochganda qo‘llay-
digan so‘z), chapak-chapak (bolani qarsak chalishga undashda aytiladi), sarak-sarak (boshini qi-
mirlatishi uchun ishlatiladi), to‘nqur-to‘nqur (go‘dakni o‘tirgan holda tanasini oldinga, orqaga,
o‘ngga, chapga bir maromda harakat qildirish uchun qo‘llanadi), dikiri nonoy dikiri (2-3 oylik
bolaning qo‘Itio‘idan ushlab, oyoo‘ni yerga bosishi uchun aytiladigan so‘z), huuu ale, huppale
(go‘dakni chalgancha yotqizib, qo‘Ichalari yetmaydigan darajadagi uzoqlikda o‘yinchoqni qo‘yib,
ikkita oyoqchalarining tovonidan itarib, emaklashga o‘rgatishda aytiladi), usul, usul, usuli (bolani
raqsga tushishga o‘rgatish uchun aytiladi), no,no,no (biror ishni qilishdan qaytarishda), tshshsh
(jim o‘tirishga undashda), achosh-achosh (bolaning quchoqlashga undash uchun aytiladi).

6. Belgi bildiruvchi leksemalar: jiz (kuydiradigan darajadagi issiqlik), qix (yomon) , aposh,
babay (yaxshi), uvv (sovuq), kixa, ax (kir, iflos narsa), hoy-hoy (yangi).

7. Narsa-buyum nomi bilan boo‘liq leksemalar: jizza (ukol), shaqshaq (shaqildoq), bibib yo
gi’ng (avtomobil), alyo-alyo (telefon), nanay-nanay (kuy, musiqa), chichi (qo‘l), tata (beshik),
didid (avtomobil), loy-loy (olov).

8. Shaxs tushunchasi bilan boo‘liq leksemalar: nini (chaqaloq), ana (buvi).

O. Safarovning kitobida “Ha, do‘rsa, do‘rsa, do‘rsa” ko‘rinishidagi taqlidiy so‘zlarga asoslan-
gan erkalama turlari borligi qayd etilgan. Mazkur erkalamaning esa Samarqand shahri shevalarida
quyidagi namunasi keng tarqalganligi ma’lum bo‘ldi:
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Ha do‘rsi, do‘rsi, do‘rsiya,

Dadasi bozorga borsa.

Go‘shti biqin keltursa,

Sho‘rbo qilib ichursa.

Bundan ko‘rinib turibdiki, bu yo‘nalishdagi erkalamaning samarqandcha variantida “do‘rsa”
so‘zi “do‘rsi” ko‘rinishida aytilmoqda.

Xulosa o‘rnida shuni aytmoqchimizki, adabiy tildan farqli o‘laroq shevaga oid so‘zlarning
ma’nosi juda keng va turli-tuman. Bunday talaffuzi oson va o‘ziga xos bolalar nutqiga oid so‘zlarni
to‘plash va tahlil qilish, ovunchoqlar, erkalamalar, allalar matnining o‘ziga xos xususiyatlarini
tadqiq qilish muhim ahamiyat kasb etadi. Go‘daklarning so‘z boyligini yanada boyitish hamda
nutqini rivojlantirish metodlarini ishlab chiqish hamda keng tadqiq qilish tilshunosligimiz oldidagi
muhim va dolzarb masalardan biri hisoblanadi.

Foydalanilgan adabiyotlar ro‘yxati:
1. Safarov O. O‘zbek bolalar poetik folklori. Toshkent: O‘qituvchi, 1985
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BADIIY MATN TUZISHDA METAFORADAN FOYDALANISH

Zakirova Gulchexraxon Abdusattarovna
Andijon viloyati Andijon tumani

36-son umumta’lim maktab ona tili va
adabiyot fani o‘qituvchisi

Annotatsiya: Mazkur maqolada metafora haqida, badiiy matn tuzishda metaforadan foydalan-
ish haqida malumotlar berilgan.
Kalit so‘zlar: matn, metafora, obraz, konnotativ ma‘no, ko‘chma ma‘no.

Metafora narsa-buyum, voqea-hodisalar, belgilar o‘rtasidagi o‘zaro o‘xshashlikka asoslangan
ma‘no ko‘chishi, ya‘ni metafora ko‘chma ma‘no hosil qilishning eng keng tarqalgan usullaridan
biridir. U mumtoz adabiyotshunosligimizda - “istiora” deb ham yuritiladi.

Matnga lingvopoetik yondashuvda lisoniy va xususiy-muallif metaforalarini farqlash maqgsad-
ga muvofiq. Lisoniy metaforalar til taraqqiyoti bilan boo‘liq hodisa hisoblanadi, ular tilda vizuallik
kasb etib bo‘lgan. Shuning uchun ham tadqiqotchilar to‘o‘ri ta‘kidlaganlaridek, - bunday meta-
foralar, asosan, atash, nomlash vazifasini bajarganligi uchun ularda uslubiy bo‘yoq, ekspressivlik,
binobarin, ular ifodalagan nutq predmetiga nisbatan subyektiv munosabat aks etmaydi. Faqatgina
ma‘lum bir so‘zning ma‘no doirasi kengayadi hamda yangi tushunchalarni atash uchun xizmat
qiladi. Masalan: odamning oyoo ‘i - stolning oyoo ‘i, odamning ko ‘zi -uzukning ko ‘zi, ko ‘ylakning
etagi - too ‘ning etagi kabi. Demak, lisoniy metaforalar lingvopoetik nuqtayi nazardan jiddiy qim-
matga ega emas. Xususiy-muallif metaforalari esa yangi va okkazional, kutilmagan bo‘ladi. Ularni
yozuvchining o°zi estetik magsad, ya‘ni borligni subyektiv munosabatini ham qo‘shib obrazli if-
odalab nomlash asosida yaratadi. Ular uslubiy jihatdan bo‘yoqdorlikka va voqelikni obrazli tasvir-
lash xususiyatiga ega bo‘ladi. Shuning uchun ham badiiy matnda qahramonning his-tuyo‘ularini
ta‘sirchan, yorqin bo‘yoqlarda, aniq va ixcham ifodalashga xizmat qiladi. Shuning uchun ham
bunday metaforalar badiiy matnning lingvopoetik tahlilida favqulotda muhim o‘rin tutadi. Xusu-
sty-muallif metaforalarida hamisha konnotativ ma‘no aniq holda ifodalanadi.

Ayrim tadqiqotchilar ot, eshak, qo*y, it, bo ‘ri, tulki, yo ‘lbars, boyo ‘g ‘li, musicha, burgut, lochin,
qaldiro ‘och, bulbul kabi so‘zlar ko‘chma ma‘nolarda keng qo‘llanishini aytib, shunday mulohaza
bildiradilar: Otning baquvvatligi, eshakning aqlsizligi, qo‘yning yuvoshligi, itning vafodorligi,
mushukning epchilligi, tulkining ayyorligi, burgutning changallashdagi kuchliligi, lochinning
ko‘zi o‘tkirligi kabi tipik xususiyatlari boshqa predmetlarga nisbatan metaforik usulda ko‘chiriladi,
natijada konnotativ ma‘no yuzaga keladi hamda matnning ta‘sirchanligi oshadi. To‘o‘ri, bunday
metaforalar asosidagi ko‘chma ma‘nolar, albatta, konnotativ ma‘noga ega, shuning uchun matnning
ta‘sirchanligiga yordam beradi. Lekin ular an‘anaviy metaforalardir, xususiy-muallif metaforalari
emas, ya‘ni ko‘p qo‘llangan va yangi emas. Shunga ko‘ra ularning badiiy matndagi lingvopoetik
salmoq darajasi xususiy-muallif metaforalariga qaraganda ancha pastdir. Masalan, bugalamun
so‘zining metaforik ko‘chma ma‘nosi -“o‘zgaruvchan odam” demakdir, bu ma‘no luo‘atlarda ham
qayd etilgan. Ayni ma‘no tarkibida konnotativlik bor, shuning uchun bugalamun bilan uchrashuv
(S.Ahmad.) birikmasidagi ifoda ta‘sirli. Lekin bu ma‘noning yuzaga kelishi yozuvchiga boo‘liq
emas, u oldindan ma‘lum.

Yangi, kutilmagan, ijodkorning o‘ziga xos metaforalar badiiy matnda kuchli darajada poetik
ta‘kidga ega bo‘ladi. Aytaylik, yozuvchi tomonidan yaratilgan kelinlar qo ‘zgoloni (S.Ahmad)
birikmasidagi go zo ‘olon so‘zida yuzaga kelgan metaforaning poetik kuchi oldingidan ortiq.
Shuning uchun ham aynan xususiy-muallif metaforalarining poetik salmoo‘i jiddiydir.

Tilshunoslikda metafora haqida ko‘plab ilmiy asarlar yaratilgan. Ularning aksariyatida
metaforaning asosiy mohiyatini o‘xshatish, giyoslashdan iborat mantiqiy amal tashkil etishi
aytilgan.

Foydalanilgan adabiyotlar

1. Sh.Rahmatullayev O‘zbek tilining asosiy imlo qoidalari.

2. A.Rasulov Badiiy asarga yondashuv asoslari.

3. B.To‘xliyev va boshgq. Til va adabiyot ta‘limining zamonaviy texnologiyalari.
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AJIMIIEP HABOUMHUHT “TAPUXU AHBUE BA XYKAMO” ACAPHA KYPHOHHUI
KHCCAJIAP MAHBAU CU®ATUJIA

A0aypaxMoHOB AOXypaxMoOH

TomKkeHT AaBiaT MIAPKIIYHOCIUK YHUBEPCUTETH,
MymTo03 ¢utonorust Ba anabuii MaHOAITyHOCIHK
Kageapacu MarucTpaHTH

Tenedon: +998 93 777 77 45

AnHoTamusi: Yoy maxkonana Anumep HaBowitHunar “Tapuxu anOu€ Ba Xykamo™ acapuaaru
Xakuzaa cy3 6opaau. HaBonitHuar ymoy acapu Xxakuaa GUKp Ba Myrnoxasaiap OWITUpUITaH.
KamuT cy3nap: an6ué, naitrambap, kucca, Man6a, Oaauuii canbariaap

Bytok mounp Ba myradakkup Huzomuanun Mup Anumep HaBouil ¥3 naBpuHUHT HUpUK Ta-
PUXIIYHOCH XaM OYyiraH. YHMHT X03Uprada UKKUTa TApUXUN acapu MabiayM. Yiap “Tapuxu aH-
o6ué Ba xykamo” Xxamaa “Tapuxu myiku axkam” acapiapuaup. AMmo HaBowii Oy mkkaia acapua
xam Xycaiin baiikapo Tapuxu, 1eMKa TeMypuiiap XOHaJOHU TapUXUHU E3UIT HUSATH OOPIUTUHU
Kaiin kunran. Anumep HaBoutinunr “Tapuxu an6ué Ba xykamo” acapu 890-904(mumnoawmii 1485-
1489) itmnnap ypracuaa €3unrad 0YinMO, IOMPHUHT HACPUHM acapiapy jKyMiacuaaHaup'.

Masnymku, HaBouiira kagap xam aHOuénap TYFpUCHAA TypiM PUBOST Ba KUCcCaldap MaBXKy.l
Oynran. AitHukca, ymym tapuxra oun “Tapuxu TaOapwuit”, “Tapuxu banokaruit” (XIV acp) Ba
Oomka 1y kKabu KaJuMuid MaHOanap/jia TApuxXui BoKeasap, IIYHUHTIEK, 0abh3u MOIIIOXTapHUHT
IOPUIILIAPH XaM TUH TapUXHUra O MabIyMOT OujaH Oupra Oepuiaau’.,

“Tapuxu anOué Ba Xykamo” acapu lllapk TapuxHaBuCIMTUAAa OYNTaHUIEK, CY3 KaAUMUN JU-
HUll puBosATIap, sbHU OfaM Ba XaBOJAPHHUHT SPATHIUIINHU XUKOSl KWiniian oomntanu6, Onam
aBJIOJUIApU Ba yJap OopacuaH YMKKaH nairamoOapiap TapuxuHu 0a€H KWW WYiu OWiaH 1aBOM
stamu. llly xuxarnan Oy acap XIV acp y30ek OGamumii HaCpUHUHT TY3an HamyHacu Hocupua-
nuH uOH bypxonumnua Pa6ry3uitnunr “Kuccacyn anoué” acapura yxmab keranu. Acapaa Hyx,
No6poxum, Ucmounn, FOcyd, Uco, JloByn, CynaliMoH KaOWIapHUHT Xa€TH Ba Y3 IBTHKOJJIAPH
ydyH onub OopraH Kypalutapu Xukos KuiuHraH. Anumiep HaBomit xam xynmu PaGrysuii xabu
6ab3u epnapna “Kypbon’naH ostiap KeaTHpraH.

AcapHUHT yHYa KaTTa OyJIMaran MKKMHYM KHCMHUJA 3Ca jKaXOHra Mamxyp onumiapias JIyk-
Monn XakuM, Cykpot, agnotyH, XKomacn, barnuMyc kaOMIapHUHT XUKMATIN CY3/IapuIaH Ha-
MyHa KeJTHpWIraH. By XuKkMatiap MHCOHUST Tapuxuia KyJira KAPUTHITaH YJIKaH MabHaBUN
xa3uHaaup. byTyH wxoauna Oynranuek, yayr myradakkup Oy acapuja XaM UHCOH YIyFIUTUHU
TabKUJUIaraHy 11y YIYF HOMra MyHOCHO OYIuIira yakupras. “SlHa mryHu Kaij STuil >xou3ku, Ha-
BOMIJIEK (PUKp AyHECH KEHT Ba MyII0XaJla KyBBaTH 3a0apAacT OUPHUHT acapu/a naitramoapiap
Ba XyKaMo - JOHHUIIMaHJUIap TYFPUCHAArH MabIyMOTIapHU Oupra Oepuin 6exu3 smac, andarra.

Bytyn ¢aonustu gaBommIa UM axJIMHU Kaapial, mapBapuin Kuinb kenran HaBowit acapia
“anOuénap” karopu “xykamomap”’ O0aéHHUHH Oepap dKaH, AeMak Oy OWIaH y WM axJIMHU aHOW-
&nap kabu yiyriaaHran’™,

Hapouiinunr “Tapuxu anOué Ba xykamo” Ba “Tapuxu Mymyku Askam™ acapiapu KeTMa-KeT
TapUXHi AaBpiap/a sipaTuira, acapiap Hadakar E3uInmI

XPOHOJIOTHACHIAH, OalKu BOKeajap 3aH)KUPUHUHI OOFIMKIMIHM, CIOKETHUHI JIaBOMUIIIN-
ru OWyaH Xxam y3apo y3Builiukka sramup. Haowit Oy acapmapunm y3uHMHT “MyxXokamar yi-
JyFaTaiiH” acapuja OuTTa yMyMui HOM Owitan “3yoOnar yr-taBopux” (“Tapuxmnap kaitmoru’) ned
ataiiau. by wmkku tapuxuit acap HaBouii wxoauii pexxacuaa OynraH, aMmMmo €3uJIMaid KOJIraH siHa
Oup acap O6unan OMp TypkyMm cudaruia OMTTa yMyMUil HOM OMJIaH aTajraH.

“Tapuxu aHOME Ba XykamMo™ acapHUHI OouUIaHFUY KHUcMHU Oyica, “Tapuxu mymyku Axam”
YHHUHT AaBOMUAUP. Acapiap KOMIO3UIMOH Kypuiniiy xxuxarugad lapk TapuxiryHocauru anb-
aHaJlapura TasHWITaH XO0JJa sSpaTUIIraH.

! Vinby acapHMHr Kynésmacu Y3Gekucton PecryGnukacu ®amnap Akagemuscd  BepyHumii  HOMugarm
[MapxuryHOCIHK HHCTHTYTH Kyné3manap ¢pormauna MHB Ne 7412, 6871,1211 mga cakmaHMOKIA.

2NV36ex anadbuétn tapuxu. Tomxkent, 1978 #. b. 454. II-tom.

3 V36ex anabuétn tapuxu. Tomkent, 1978 #. b. 455. II-tom.
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Vpra acpnapna KaTbuii aMman KUIMHTaH aHbaHATa MyBo(HK HaBouii acapmapiHu Ky3aTaauras
oyncak, “Tapuxu aHOu€ Ba Xykamo’ acapu Onam canoBaTyioXy aTalXHUHT SPATUIHIIN OWIIaH
Oomuianu6, cyHr HaOwiap, yaap/iaH CYHr oOujyuiap Ba xakumiap Tyrpucuna, “Tapuxu Mymyku
AskaM”11a ca DpOHHUHT aQ)COHABUH CYIOIaIapy XaKu1a XUKOsl KHJIMHAIH.

Hapowuii Kypsoun Kapum tabcupuna «Tapuxu anOuE Ba Xykamo» acapuHu &3raH. by acap
WKKW KHCMJIaH noopar 6ynub, oupuaun kucmuaa Ogam atomad toptud, Hyx, Mco, SAbky0, Cy-
naiiMoH, FOcyd, JloByn Ba Gomika nmaitrambapiap Xakuga MabiyMoTiap Oeprad. Xap Oup Kucca
oxupuaa pyoowuii 6epunu6d, ynap xaétura xoTuma sicajirat. ciatiaapuHu xam Eputud o6epanu. Ha-
BOMI TapUXHi acapiIapUHHUHT E3WIUII yCIyOH yHraya sipaTWiraH Tapux KUToOJapu yciayOouaaH
aH4Ja (hapK KUJIaJIu.

bupununan, HaBouit uykyp ma3zmysra sra Oynran “Tapuxu anOué Ba xykamo” Ba “Tapuxu
MyIyKd Askam HU €3uI1 OumaH y30eK THIIKIa TApUXHUi acap E3UITHUHT SHTU OUp yCITyOMHH XaM
sIpaTIu.

Wkkununnan, Oy acapu Ownan HaBouit yTMHMIIHM ¥3 sIaraH JaBPUHUHT MKTUMOUII-
MKTHCONMUI Macananapura 00riad €puTyBUM, TAPUXHH U30XJAIIIA XaJIK Ba MaMjakar MaH(paar-
JapuHM KY3JI0BUM TapuXuu cudaThaa MaioHTa YUKIH.

YuuH4YHMIaH, 1aBpH WOKOIUHA yCIyOW aHbaHAJIApH Yerapacuja Wil IOPUTIaH IMIOWp TaMOMaH
SIHTH pyxJla OUTWJITaH TapuXHUi acapjJapuHU XaM IIebpUi caHbamiap OWilaH 3uiHaATIaAn. AMMO
Oy acapmapaaru 6anunii 6e3ak HaBouitHuHT Oolika Oapya acapiiapujiaH MOATHK JKUXATAaH GapK
Kunaau. TagkKUKOTHUHT KeHWHTH 0oONapu aHa NIy macayia TaxJuiura OaruiliaHaIu.

Xazpar Anumep HaBouilt kanamura MaHcyO Ta3KuMpaBHUH XycycHsATra sra OYIraH TapuXHi
acapnap “Tapuxu anO6u€ Ba xykamo” Ba “Tapuxu Myayku Axam” Y3UHUHI JaBIaTYWINK Ba
XYKMJIOPJIUKKa ouJ] (ancaduii-axIoKuid, WKTUMOUN- CUECUH, TabIUMHI-MapKypaBHii, Tacas-
By(OHA pyxJaru rosyapu OuinaH KuMMaTiu agabuii ManOaaup. by acapnap Hadakar HacpumMu3-
HUHT Ty3a] HaMyHacH, Oajgku OyryHru KyHJa 0apmo STHIaéTraH Ba acoCHi MaKcaauMu3sra aii-
JIaHTaH 3PKUH JIEMOKPATUK KaMHT KypHII FOSICUHUHT acOCHIl Ma3MyHH Ba Mar3M XMCOOJIaHTaH
MWUIMH-MabHaBUN KaJpUATIap capyalIMacuiup.

doiiganaHuiIran axaduéraap pyimxaru

1. V36exucron Pecny6mukacu ®anmap Axamemusicn Bepynmii Homumaru IllapkuryHocnmk
UHCTUTYTH Kyné3manap ponauna MHB Ne 7412, 6871,1211

2. V36ek anabuéru tapuxu. TomkeHt, 1978 . b. 454. II-tom.
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I'PAMMATUYECKHUE TPAHC®OPMALIMU ITPU YCTHOM IIEPEBOJE

Matnuszosa Taucusa IlaBioBHa
Yyutesnap aHIIUHACKOTO A3bIKA CIIEIIIKOIIBLI No3
ropox Yprenua Xope3mckon o0nactu

AHHoTanusi: B naHHON cTarbe paccMaTpuUBaeTCs BONPOC O JOCTHIKEHUM CEMAaHTUYECKON
HKBHBAJICHTHOCTH MCXOIHOTO W MEPEBOTHOTO TEKCTOB. [t ee mocTmkeHus: TpeOyIoTcsl pa3HO-
oOpa3Hble MepeBoUecKre MpeoOpa3oBaHMsl, a Ha YpOBHE KOMIIOHEHTOH 3KBHMBAJEHTHOCTU —
TpaHcpopMaIliK, 3aTparuBarolue rPAaMMATHYECKYI0 CTPYKTYPY BBICKAa3bIBAHUS.

KiroueBble cjioBa: npeobpazoBanue, Tpanchopmalinu, KaTeropusi, 3aMeHa, YCTHBIN MepeBo/,
MEXbSI3bIKOBAs, SKBUBAJICHTHAs: (opMma.

[Ipomecc mepeBoa HE SBISETCS MPOCTON 3aMEHOU EAMHHUII OJTHOTO SI3bIKA CTUHUIIAMHE JPYTO-
ro si3bIka. Kak M3BECTHO, 3TO CIIOKHBIN MPOIECC U BKITFOYACT PSIT TPYIAHOCTEH, KOTOpPBIE He0O0X0-
JIIMO TIPEOIONIETh MEePEeBOMYHKY. [IepeBOMIHMK MOKEH HE TOJIBKO TOUYHO U3JIOKUTH CONEPIKAHHS
MBICJICH Ha SI3bIKE OPUTHHAJA, HO M BOCCO3/aTh CPEICTBAMU sI3bIKa MEPEBOJa BCEX OCOOCHHO-
cTeit cTuiis u popmbl coobiieHuss. OMHUM U3 TPHUEMOB, KOTOPHIE TOMOTAIOT TIEPEBOIUMKY, SIBIISI-
10TCs niepeBoaueckue Tpancopmanuu. [lepeBonueckue Tpanchopmanuu (3aMeHbI) MPOUCXOASAT
[0 TPUYMHE HETOJIHON OOMIHOCTH WM Pa3lIUYMs aHTIUHCKOTO U PYCCKOTO s3bIKOB. OOIIHOCTH
MEXTy TPAaMMAaTUYCCKUMHU CBOMCTBAMH PYCCKOTO M aHIIMICKOTO SI3BIKOB — OOIIast MPUHAIIICHK-
HOCTh K MH/IOEBPOITEHCKOW CeMbe 1 TIPOSBIICTCS B HATMYHH OOIIUX TPAMMATHICCKUX 3HAYCHHIA,
KaTeropuii U (yHKIUH, HapUMEp KaTerOpHs YKClia Y CYIIECTBUTEIBHBIX, KATETOPHUS CTETICHEH
CpaBHEHWsI y TIPUJIAraTelIbHBIX, KATETOPHsI BPEMEHH y Iiaroia u T.im. Ho B TO jke BpeMs pa3iinine
MIPUHIIMIIOB TPAMMaTHUYECKOTO CTPOS, BhIpaXkarolieecss B MPUHAICKHOCTH PYCCKOTO M aHTJIHIi-
CKOTO SI3BIKOB K Pa3HBIM IPaMMAaTHYECKUM TPYIIIaM, OTPAXKAETCS B 3HAYUTEIBHBIX Pa3TUUMSIX
MEXTy TPAaMMaTHYeCKUMHU CBOWCTBAMH, HAIIPUMEP, B CYIIECTBOBAHUH HECXOIHBIX TpaMMaTHde-
CKUX KaTeTOPH: apTHKJIM B aHTJIMICKOM SI3bIKE, JCCTPUIACTHE B PYCCKOM SI3BIKE, TBEPABIN TO-
PAZIOK CJIOB B PYCCKOM sI3bIKE M (PUKCHPOBAHHBIN TOPSIOK CJIOB B aHTJIMHCKOM si3bike. CriemyeT
MIOMHUTb, YTO KaK Pas3jHyue, TaK M CXOACTBO MEXIY TpaMMaTHUYECKUMHU (popMamMu MOXKET OBbITh
MIOJTHBIM W HETOJHBIM. B Halei cratbe Mbl pacCMOTPUM HauOoJiee CIOKHBIA BUJ TpaHCHOp-
Maluii — rpammarudeckue TpaHchopmaiuu. [lepeBoguuk mpuMeHsisi rpaMMaTHYECKUe TPaHC-
(dhopMaIuu T0JDKEH cTaparhesi HE HAPYIIUTh HOPMBI IEPEBOJISIIIETO s3bIKa. MBI HCCIIeyeM IpaM-
MaTH4YeCKHe TpaHC(hHOpMaIUu IPU YCTHOM TEPEBOJIC, UTO €IIe B OOJNBIICH CTEIIeHN OCIIOKHSIET
3aa4qy TepeBOAYNKA.

OCHOBHBIM (haKTOPOM, OTIIMYAIOIIUM YCTHBIH IEPEBO OT MHCHMEHHOTO, SIBIISIETCS TO, YTO B
OTJINYKME OT MUCHMEHHOTO, MPH YCTHOM IEPEBOJIC MEPEBOAYMK MOCTABIEH B YCIOBUSI OTpaHH-
4eHHOCTH BpeMmeHH. ClieoBaTenbHO, MEPeBOAUMK MpHrberaetr Kk TpancopmalisM, B YaCTHOCTH
rpaMMaTHYeCcKUM, 9YTOOBI TIepeaaTh CMbICT HH(OPMAIIMK Ha aHTJIIMICKOM sI3bIKE B TOH (opme, B
KaKo# OH mepenai Obl 3Ty HHGOPMAIUIO, KaK CYUTACT OH CaM, €CJIH Obl OBUT HOCUTEJIEM aHTJIHIi-
CKOTO $13bIKa, TO €CTh POJIb CYOBEKTUBHOTO (PaKTOpa MpH yCTHOM NEPEBOJEC BO3PACTAET.

[TepeBOAYNK MOXKET MCITOJIB30BaTh MEPEBOTICCKUE, @ B YACTHOCTH IPaMMATHYECKHUE, (MEXKb-
SI3BIKOBBIC) TpaHC(OpMaIK KOTJa SKBUBAJCHTHAs ()OpMa BBICKA3bIBAHHS B SI3bIKE TEPEBOJIA
OTCYTCTBYET WJIM HE TOAXOMUT IO KOHTEKCTy. HeoOXoauMo OTMETHTh, YTO BCE NMPHYUHBI HC-
MOJIb30BaHUS TPaMMaTHUECKUX TpaHCchOopMaIiii CBOASTCS K IBYM OCHOBHBIM: OOBEKTHBHBIC U
cyobekTuBHbIE. [10 0OBEKTUBHBIM MPUYUHAM MPOUCXOIAT TpaHC(OpMaIIUY, CBI3aHHBIE C KYIb-
TYPHBIMH Pa3TUYHSIMHA HOCHTEJICH JIByX SI3BIKOB, C PA3IHUUSIMU IPAMMATHIECKUX CTPYKTYD SI3bI-
KOB, U T. Tl. K CyOBEKTUBHBIM MTPHYWHAM OTHOCSITCS: HEJJOCTATOK BPEMEHHU B YCJIOBHSX YCTHOTO
MepPeBO/Ia, COOCTBCHHBIN CTWIb TEPEBOIUMKA, SBISICTCS JIM MEPEBOTYMK HOCUTEIIEM HCXOTHOTO
SI3bIKA MJTU TIEPEBOJTHOTO, U T.II.

OO0111en3BEeCTHO, YTO CYIIECTBYET Ba OCHOBHBIX BHJIa TPAMMAaTHYECKHX 3aMEH: yCTONYMBbBIC
MEXbS3bIKOBBIE COOTBETCTBHSI, 00Pa30BAHHBIE C TIOMOIIBI0 TPAMMATUYECKUX TpaHChOpMaIil U
KOHTEKCTyallbHbIE, 00pa3yIolrecs B Mpolecce MepeBoja B 3aBUCUMOCTH OT KOHTeKcTa. Bee atn
3aMEHBI TIPOUCXOJAT IO MPUYMHE PA3IIUYHA B CTPYKTYpaX JIByX SI3BIKOB — SI3bIKA OPUTHHAJIA U
SI3bIKA TIePEeBOJIA.

[TonoxeHue S3BIKOBOM €AMHUIIBI B CUCTEME SI3bIKa (4aCTH PEeUH).
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BryTpusi3pikoBbie (HaKTOPEHIL.

I'pamMMaTHYecKue KaTeropuu: KaTeropus Majexka; KaTeropusl YUCIa; KaTeropusl pojia; KaTero-
pUsi OTPEICIICHHOCTH — HEONPEICIICHHOCTH, KaTeroOpysl CTCTICHH KaueCTBA; KATErOpUs BUA H
BpPEMEHH; KaTerOpHs 3aJI0ra.

B Hacrosiee BpeMs CyIecTByeT MHOKECTBO MOJXOJI0B K pa3/IeICHUIO MIEPEBOAUECKUX TPAHC-
(dbopMmaruii Ha BUIBI, TUIIBI 1 MHOXECTBO KJIacCU(DUKAIIMA, MPEITOKEHHBIX PAa3TUYHBIMU aBTO-
pamu. K rpaMMaTHuecKkiM e OTHOCATCS CIEAYIOIINe THIBL: a) 3aMeHa GopM cloBa; 0) 3aMeHa
4yacTell pedu; B) 3aMeHa YWICHOB MPEIOKEHHUs (MIEPEeCTPOiika CHHTAKCUIECKON CTPYKTYphI Tpe-
JIOXKEHUS).

[Tpu mepeBoje 000 MEPEBOAYNK BCETIa CTAIKHBACTCS ¢ HECOOTBETCTBUSMHU MEKIY T'paM-
MaTHYECKUM CTPYKTYPaMH HCXOIHOTO W IEPEBOISAIICTO S3BIKOB. M 3TO MPOMCXOIUT dalle, YeM
OTCYTCTBHE JIEKCUUECKOTO 3KBUBaJIEHTA. [[7151 TOTO, 4TOOBI OBICTPO BHIOpATh MPAaBUIBHBIN BAPUAHT
NEPeBO/Ia, YCTHOMY MEPEBOAYMKY HEOOXOAMMO 3HATh BCE BUJBI TpaMMaTUYECKUX TpaHchopma-
1uid. CyIlecTBYIOT CeIyIOIie rpaMMaTHIeCKUue TpaHC(OopMaliu: CHHTAKCUYECKOe Yronooie-
HUE, IePECTAaHOBKH, YWICHEHUE MPEIOKECHNN, 00beAMHEHNE TPEATIOKEHIUH, 3aMeHa YJICHOB Tpe/-
JIOKEHUsI, TIpeoOpa3oBaHre OOPATHOTO MOPSIKA CIOB B MPSMOM MOPSIOK CIOB, TpeoOpa3oBaHHe
AKTUBHBIX KOHCTPYKIIUN B ITACCHBHBIE KOHCTPYKITUU H HA000OPOT, CMEHA MPEIUKATOB MTPH MEPEBO-
11, OITYIICHUS, IOTIOJTHCHHUSI, TPAMMATHYCCKUE 3aMCHBI YacTel peuH, a Tak)ke HEeMOTHBUPOBAHHBIC
TpaHchopmarum.

Cnmcok MCNoJIb30BAHHOM JTUTEPATYPbI:

1. Komuccapos B.H. Teopus nepesosa.

2. HIsetinep A.Jl. K mpobieMe TUHTBUCTHYECKOTO U3yUEHHUS MPOIIecca MepeBoia.
Munsbsp-benopyues P.K. Teopus u metonsl nepesona.

3. lsetiniep A.Jl. K mpobieMe TMHTBUCTHYECKOTO U3YUEHHUS MPOIIecca epeBoia
4. bapxynapos JI.C. SI3bIK 1 1epeBo/I.
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O BJIIMAAHUUA JUAJEKTHBIX OCOBEHHOCTEM PYCCKOTI'O SI3bIKA HA
MNPOU3BHOUWEHUE

Hlaruesa 3yasdusa Uiabruzosna
VYuutenb pycckoro si3blka W JUTEPaTypbl
cnermkonbsl Ne3 ropox Yprenua Xope3mMckoil o0nactu

AnHoTanus: B 1aHHO# cTarbe MPUBOASTCS CBEICHUS O BIUSHUU TUAJIEKTHBIX OCOOEHHOCTEN
PYCCKOTO $I3bIKa Ha MPOU3HOILICHHUE.
KuroueBble ¢jioBa: TOBOpP, AUAJEKT, JTUTEPATYPHBINA SI3bIK, HAPEUHS.

CocTaBHOH 4acThIO JIIOOOTO S3bIKA, B TOM YHCIIE M PYCCKOTO SI3bIKA, SBISAIOTCS JUANEKThl. Tak
KaK JUaJIEKThl JalOT BO3MOKHOCTb HAaWTH B CTPYKTYpPE COBPEMEHHBIX PYyCCKMX FOBOPOB TaKHe
MOSIBJIEHUS, KOTOPBIE YTPAYEHbI JINTEPATYPHBIM SI3bIKOM M OTMETUTH TEHJCHIIMH, OIPEEIIAIONINE
(dhopmupoBaHne OOIIEHAPOIHOTO S3BIKA.

B passbix pernonax Poccuiickoii ®enepaniii MOKHO YCJIBIIIATh BCEBO3MOXKHBIE TOBOPBI,
O0COOEHHOCTH peYH M JOBOJIBHO OCOOEHHBIE CJIOBA, KOTOPHIE MOTYT MOKA3aThCS HEMOHSATHBIMU
U CMEUIHBIMU. PyCCKUI 3BIK MEHSUICA Ha MPOTSHKEHUHM OONBIIOTO BPEMEHHM, BIHUTHIBAS B ceOs
HOBBIE CJIOBA U BBIPAXKEHUS U3 A3BIKOB MHBIX HAPOAOB, CTAHOBSCH Ooraye, sipye M HaCHIIIEHHEE.
B namie BpeMsi OH COCTOSITENIEH OOJIBIIMM CIIOBAPHBIM 3allacOM, MHOTO3HAYHOCTBIO TEKCTOB,
OOJIBIIION YUCIIEHHOCTHIO CHHOHMMOB, OCOOCHHOCTSIMU 3BYKOB U OOHMIIMEM CTHIIMCTHYECKUX Pe-
CYPCOB.

Ceiluac auanexkTsl CyIIECTBYIOT B Mpelenax CBOMX TEPPUTOPHUAIBHBIX MECTHOCTIX. Yarmie
BCEIr0 BCTPEUAIOTCS TaKue CII0Ba, KOTOpbIe 0003HAYaIOT OYyTHU MPOCTOTO CEIbCKOro xkutens. [1o
TOMY, KaK 4€JIOBEK TOBOPUT, KAKOH Y HETO TOBOP, MOXHO JIOBOJIBHO TOYHO YCTaHOBUTH FOpOJ, 00-
JACTh UM palioH, OTKY/Aa OH POAOM HIIM >KUJI 1oyiroe BpeMs. OTauyaroTcs Apyr OT Jpyra CBOUM
TOBOPOM U JKUTENN ONMMKaWIIMX JepeBeHb. Yaie Bcero qualiekTHbIE CI0Ba YIOTPEOISIOT JTHOIH
MOKUJIOTO BO3pPAcTa, a BOT MOJIONEXKb B CBOEH PEUM HCIIONB3YET UX KpalHE PEIKo.

Kak u3BecTHO, B pyCCKOM SI3bIKE CYLIECTBYET 2 OCHOBHBIX Hapeuwsl, T.e. JHaJIeKTa — CEBEPHOE
U I00KHOE, B CTPYKTYPY KOTOPBIX BXOIST CAMOCTOATEIbHbIE TOBOPHL. COCTABIAIOT 0COOYIO KaTe-
TOPUIO CPEIHEPYCCKHUE TOBOPHI, KOTOPHIE XAPAKTEPU3YIOTCSI COUYETAHUEM AKaHbs C CEBEPHOPYC-
cKuMH 0coOeHHOCTIMH. COINIacCHO MPOHMCXOXKACHUIO 3TO B OCHOBHOM CEBEPHOPYCCKHE TOBOPBHI,
YTPaTUBIINE OKaHbE U BOCIPHUHSBIINE ONPEAEIEHHBIE YEPThl XapaKTEPHbIE F0KHBIM FOBOPaM.

CpenHepycckue roBopbl ¢(hOPMUPOBAIUCEH B PE3YJIbTATE AKTUBHBIX MEXAMAIEKTHBIX KOHTAK-
TOB B MECTHOCTH HCTOPMYECKHX LIEHTpalbHbIX oOnacteil Pycckoro rocymapcta U B OCHOBY
PYCCKOTO s13bIKa JIEITIM UMEHHO 3TH T'OBOPBI.

Boigensor 3 ocHOBHBIE TPYMIIBI (CPEAHEPYCCKUX TOBOPOB U IBYX HApeunid):

- CEBEpPHOE HApEUHe: JIaJOTO-TUXBUHCKAs1, BOJIOTO/ICKasi, KOCTPOMCKas;

- CpEIHEPYCCKHE TOBOPBI: IICKOBCKAs, BIaJUMUPO-TIOBOJIKCKAS;

- IO)KHOE Hapeuune: KypCKO-0pIoBCKasi, ps3aHCKasl.

Ecnu nuanekt — 310 KpynHOe Mojpas3zesieHue si3bIKa, TO TOBOP IPEICTaBISAET cOO0H CBOEO-
Opa3HyI0 pa3HOBUAHOCTH TUAJIEKTA U SBJISETCS CaMON MaJICHBKOW S3BIKOBOM enuHuien. OH wc-
TOJIB3yeTCsI B OOIIIEHUU HEOOJIBIIION TEPPUTOPHATHHO CBA3AHHOM TpyNIoi HaceneHus. [ pammaru-
YECKHU I'OBOP HE OTIMYAETCS OT OCHOBHOIO s3bIKa. Ero oTiinymus oT yCTaHOBIEHHOW HOPMBI HOCST
yaie Bcero (POHeTHYeCKHii XxapakTep. MoryT ObITh TaK)Ke U HEKOTOPBIE JIEKCUYECKUE PACXOXK/Ie-
HUS MEKly TOBOPOM U JINTEPATyPHOU HOPMOM.

IToMuMO pa3HOBHIHOCTEH TOBOPOB M JHAJEKTOB, HA MPOU3HOILICHHE OKA3bIBAET OOJBIIOE
BIUSIHUE W OOCTaHOBKAa, B KOTOPOH OOIIAlOTCs JIIOAU, TaKKe cTeneHb oOpazoBaHHOCTH. K
npuMepy, B HeopMaIbHOM OBITOBOM OOILIEHHH BCE CIIOBA M 3ByKM YKOPauMBAIOTCS, HO MOTYT
MIPOroBapyuBaThbCsl T€, KOTOPBIE 10 IpaBUiIaM NPOU3HOLIECHHUS CIEAOBAIO HE IPOU3HOCHUTH, a
HCIIO0JIb30BaTh TOJIBKO HA MTUCHME.

B OonbIIMHCTBE €BPONEHCKUX CTPaH, IUAJIEKThl IPOTUBOMOCTABISIOTCS TUTEPATYPHOMY SI3bI-
Ky, KOTOpBI cuMTaeTcsi oOpaszuoM. Ha nurepaTypHOM s3bIKE BEIIAaeT TeNEBUACHUE, M3MAETCA
00IbIIMHCTBO KHUT. OH MpeAcTaBiseT 3HaUMMOCTh CBSI3bIBAIOLIETO 3BE€HA CPEAM MHOI'OYMCIIECH-
HBIX MECTHBIX AuasiekToB. Ho Grmaronapsi quanekram, MOXeM MpPEICTaBUTh, KAKUM ObLI TOT WX
VMHOM S13bIK MHOTHE CTOJIETHS Ha3al.
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OTmeTHM, 4TO NEPEMEHBI IPOU3HOCUTENBHBIX HOPM — KpallHE MEMJIMTENbHBIN IpoLecce,
orpee€HHBIN BHYTPEHHUMHU MeXaHU3MaMu (POpMUpPOBaHMS SI3bIKA, TOPON HEU3BECTHBIMHU HaM.
Crienianmuctsl Mo opOSMUM HUKAK HE TOPOMSTCS NMPHUHATH HOBBIM BapHaHT, MPUICPKHUBAICH
pPalMOHAJIBHOTO KOHCEPBAaTU3Ma: JIUTEPATYPHOE IPOU3HOLIEHUE HE JOJKHO MEHSTBCS CIIMILKOM

obicTpo. HyXHO cienoBaTh NPOM3HOCUTENBHBIM TPAIUIUsIM, (POPMHUPOBABIIMMHUCA TapaHTOM
S3BIKOBOTO BKycCa.

Cnucok uCNnoJIb30BaAHHOM JINTEPATYPHI
1. JI. JI. Kacarkuna Pycckas quanekTosorus.

2. bykpunckas U.A., T'ony6esa H.JI. u ap. S3bik pycckoit nepeBuu: IIIkonbHBIN AHaneKTOI0-
TMYECKHH aTiiac.

3. www.ziyouz.com
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USING ERROR CORRECTION AT EFL CLASSES.

Abdullayeva Nasiba Murodjonovna
Teacher of English language of the
School 21 Kyzyltepa district

Annotation: This article reveals the need for researching different methods that should be
used in regard to learners” level and needs, with the avoidance of generalizing the effects of
error correction on all EFL learners.

Key words: error correction, teacher’s belief, practice, behaviorism, contrast.

Error correction has always been a topic subject to heated discussion in linguistics. In the past,
it was widely believed that correction was germane to improvement and correcting students was
teachers’ main responsibility. In fact, behaviorists saw errors as blunders that had to be eradicated
at all cost through exhaustive drilling and modelling. Although this may, to a certain extent, still
hold true, newer theories have proven that not always does correction bolster language acquisition
and that, conversely, for certain types of activities it would be advisable not to interrupt the flow
of the conversation between students. The paradigm shift from behaviorism to communicative
language teaching-CLT-theories encouraged teachers to modify their understanding of errors and
to see them as a reflection of a learner’s interlanguage development. In spite of the significant
amount of research being carried out over students’ errors, it is still undeniably complicated to
decide when and how to correct students because many individual and socio-cultural factors
can affect the perception of what good teaching practice is. While acknowledging the difficulty
of the task, the present study aims at discovering some common advantages and disadvantages
brought about by 3 types of corrective feedback-CF-namely self-correction, peer-correction and
teacher’s correction by comparing and analyzing research carried out in different countries where
socio-cultural norms differ. The findings, collated with teaching practice conducted in Costa
Rica, suggest that, contrary to the common belief that students do not like being corrected,
learners do feel the need of receiving CF from the teacher. Nevertheless, they would like to voice
their opinion about which correction techniques should be used by the teacher in the classroom
too. In the realm of language learning and teaching where very few claims can be universally
substantiated, one of the few aspects linguists seem to agree on is that correction has to be
flexible and that students’ preferences need to be taken into account.

Correction is a vital part of teaching English. There are various methods of correcting, each
has its pros and cons. Take a look at the different methods below and try to vary the methods
you use in your classes.

Self-correcting

In this method, students correct any mistakes they have made on their own. This makes the
correction more memorable for the student, as they work out their mistakes for themselves.
This also encourages independence from the teacher and gives the student more motivation
and confidence. Furthermore, this helps the student take responsibility for their own learning.
Students learn to recognize their own problem areas and gain a better awareness of the language.
On the downside, students may not understand how to self-correct or be clear on the correct
language to use. This could lead to the reinforcement of errors. There is also a chance that
students may not recognize the mistakes they are making. The student may also over-correct or
become too self-conscious about errors. It’s better for students to use self-correcting with another
correcting method. In this way, they get the most benefit.

An easy way to get a student to self-correct when speaking is to use phrases like ‘Sorry?’
‘Could you say that again?’ or ‘What was that?’ The student will then repeat what he/she said
and in most cases they correct their mistake. If a student is still having problems, write the
sentence down on the board, and ask him/her to find the mistake. You could also leave a blank
where the mistake was made and ask the student to fill in the blank. When you want students to
self-correct when writing, write down the number of mistakes they made and indicate the type
of mistake. Then have them try to find the mistakes and correct them. Try to focus on one type
of mistake, e.g. past tense verb forms, spelling, articles, etc. A page full of red pen marks is no
good to anyone.
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Student to Student Correction

Another way to correct in the classroom is student to student. In this method, a student
works together with one of their peers to correct their mistakes. Students find it easier to accept
correction from a classmate than a teacher. This method works best during conversational
activities as students can listen, identify, and correct any mistakes their partner makes. You
could also use this method with a ‘Find the mistake’ worksheet by getting the pairs to discuss
and correct the mistakes together. When students help each other, it encourages them to listen
and become more involved in the ESL/EFL class.

There are some disadvantages to this method. The students offering the correction may not
give the right answer or may not identify the mistakes correctly. There may be miscommunication
between the two students if they are not concentrating. Furthermore, students may be slow or
unclear in their correction.

One way to combat these problems is for the students to do group correction. This can be done
in small groups during a group activity, such as a role-play, presentation, etc. Have the students
note down any mistakes their group members make for a feedback session afterwards. You could
also ask one student to sit out, observe and make notes. In this method, stronger students help
weaker students in the group. Students are likely to make similar mistakes and these mistakes are
more likely to be noticed. Therefore, all the students get reinforcement of the correct language.
Group correction also builds teamwork and a sense of support in the classroom.

Teacher to Student Correction

This is probably the most common and overused method of correction in the ESL/EFL
classroom. The teacher helps the student by identifying any mistakes and giving immediate and
accurate correction supported by clear explanations and examples. This method should only
be used in the early stages of a lesson when students first practice the target language. At this
time, students won’t be familiar with the new language and will need help and direction from
the teacher to know what’s right and wrong. The teacher can use modelling or highlighting to
catch any errors in the early stages, before they are repeated by the students. The teacher can
also focus on common errors made as a class rather than picking on individual students. When
working alongside the teacher, students can help in analyzing errors made by other students.

However, teacher to student error correction creates a teacher-centered classroom. If it is
used too often or later in the lesson, it stops students taking responsibility for their learning and
prevents students from noticing their mistakes. It can also be very demanding on the teacher and
threaten the confidence of the students.

If you are correcting in the class, be aware of other students who may feel left out while the
correction is taking place. This can lead to loss of interest or distraction. Make sure the other
students are doing something to keep them focused while you are correcting a student. One
important thing to remember when correcting a student’s work is not to highlight every single
mistake the student makes, just correct one particular kind of mistake that the student has a
problem with. As a result, the student will better understand the mistakes they are making.

Used literature:
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2. Lee, 1., 2005. Error correction in the L2 writing classroom: What do students think?. TESL
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3. Fathman, A. & Whalley, E., 1990. Teacher response to student writing: Focus on form
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EDUCATION IS AN ORNAMENT IN PROSPERITY AND REFUGE IN ADVERSITY

Bahriddinova Nilufar Nasriddin qizi

NSPI the faculty of foreign languages

a 2 — year student

“Everyone shall have the right to

education. The state shall guarantee

free secondary education. Schooling

shall be under state supervision”

(The Constitution of the Republic of Uzbekistan.
Article 41)

Annotation: the given article is about the role of education in people’s life and how it may
affect one’s life to a positive side.
Key words: education, prosperity,improving schools, human personality,independence.

There is no doubt that, education is a consequential tool that is applied in the contemporary
world to succeed as it mitigates the challenges which are faced in life. Education also provides a
stepping stone to the real world, offering many different courses on proper financial techniques,
life planning and personal development. As the UNDP resident Fikret Akura said : “Education is
a fundamental human right, targeting full development of human personality”

Moreover, every country needs education system that may eradicate illiteracy and may provide
a common man an access not only to basic education, but also to higher and technical education.
A good example is education system in Uzbekistan.

In Central Asia Uzbekistan is the first country to have started improving school buildings and
facilities. Since the early years of independence the government has made education a national
priority, providing free compulsory education for all. From that day on, there has been a huge
number of construction and renovation of school buildings and provision of educational equipment.
It is pleasure to see children’s eyes when they happily sit down at new desks, use modern learning
materials. It is a common belief that, Uzbekistan greatly values our education. All stages of
education exist in our country, such as pre-school, primary, secondary, primary vocational, higher,
two levels of postgraduate, personnel training and upgrading of personal skills.

All citizens have access to all types of education irrespective of their gender , ethnicity and
religion. In Uzbekistan 12 year education is provided and is free and compulsory for all. It is
creating the foundation for reaching high levels of literacy and developing all members of our
society.

Yoshlar ittifoqi has been established for talented students by specialized foundations, which
helps build social skills, creative thinking skills, problem solving skills and decision making skills.

Nowadays our president is paying great attention to teaching and learning foreign languages,
especially English. From my perspective, that is the strong point of education system.

To sum up briefly, I have reached the conclusion that, education can appeal to our hearts,
conquer our souls, enrich our minds and transform our feelings. We have everything we need. The
only responsibility of us is nothing but studying and making the country prosper.

References:

1. “Democracy and Education ” by John Dewey
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ONA TILI DARSLARIDA ZAMONAVIY AXBOROT TEXNOLOGIYALARIDAN
FOYDALANISH USULLARI

Djumayeva Ruxsora Abdug‘afforovna
Sirdaryo viloyati Boyovut tumanidagi
2-sonli Viloyat xorijiy tillarga
ixtisoslashtitilgan maktab-internati

Ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: Ushbu maqolada ona tili darslarida zamonaviy axborot texnologiyalardan
samarali foydalanish yo‘llari haqida so‘z boradi.
Kalit so‘z: axborot texnologiya, kompyuter, tilshunos, o‘zbek tili, internet tarmoo‘i.

XXI asr fan va texnika asridir. XXI asr o‘quvchisi fan va texnikaning eng oxirgi yutuqlariga
tayangan holda o°‘z bilim va iqtidorini oshirib borishi lozim. Jumladan, eng so‘nggi axborot
texnologiyalari: kompyuter, undagi internet tizimi bilan bemalol tillasha oladigan bo‘lmoo‘i
lozim. Negaki, yurtimizdagi umumta’lim maktablari, ayrim fanlarga ixtisoslashtirilgan maktab
internatlari, texnikum, institut va universitetlar yil sayin axborot texnogiyalari bilan ta’minlab
borilmoqda. Bunday dars turini ushbu ma’ruzada o‘rta ta’lim maktabining 7-sinf “Ona tili”
darsligining birinchi “Til va nutq” mavzusi mazmunini kompyuter yutuqlaridan foydalangan
holda yoritishga bao‘ishlangan bir soatlik dars misolida ko‘rsatmoqchimiz.

Dars quyidagi tartibda o‘tkaziladi:

I. Ushbu dars yangi o‘quv yilidagi ilk saboq bo‘lganidan kirish suhbati o‘tkaziladi.

Shundan so‘ng sinf o‘quvchilarini 4 kichik guruhga bo‘ladi:

1-guruh: “Tilshunos”

2-guruh: “O zbek tili”

Gururhlarga berilgan vazifa quyidagicha:

1.“Tilshunos” guruhi a’zolarining vazifasi tilning jamiyatda tutgan o‘rni, tilshunoslik fani
o‘rganadigan masalalar, til haqidagi maqol, hikmatli so‘zlarni bayon qilib berishdan iborat bo‘ladi.

2. “O‘zbek tili” gururhi a’zolari o‘zbek tilining tarixi, uning rivojlanishi, bugungi kundagi
ravnaqi haqida fikr yuritadilar.

Topshiriqqa 15 daqiqa vaqt ajratiladi. Vaqt tugagach, bajarilgan ishlarning taqdimoti o‘tkaziladi.

“Tilshunos” guruhi a’zolari topshiriqni alohida-alohida kompyuterlarda bajarishadi.

1- kompyuterdagi o‘quvchi til so‘zi bilan boo‘liq so‘z birikmalari tuzgan va bu so‘z birikmalari
orqali kichkina matn yaratgan. Topshirigning bajarilishi quyidagicha:

O ‘zbek tili, boy til, til hagidagi qonun, ingliz tili, rus tili, koreys tili, nemis tillar, chet tillari, til
bilish, o ‘z tilimiz.

Matn

Tilimiz nihoyatda boy. Har ganday ma’no ifodasiga bir necha so‘z topish mumkin.

O‘zbek tili bugungi kunda o0‘z mavqeiga ega. Til haqidagi qonun tilimizni saqlab qolish uchun,
o°‘zbek degan xalgning yo‘q bo‘lib ketmasligi uchun kerak.

Bugungi kunda yoshlarimiz o°‘zbek tili bilan birga ingliz, rus, koreys, nemis, yapon, xitoy, arab
va boshqa chet tillarni o‘rganishmoqda. Chunki ko‘p tilni bilish — bir qulfga tushadigan bir nehca
kalitga ega bo‘lish bilan barobar.

2- kompyuterdag o‘quvchi til so‘zining sinonimlarini topishga harakat qgilgan:

Til, zabon, lison. Shuningdek, o‘zbek tili haqidagi she’rlardan parcha keltirgan:

Sen emasmi Qodiriy dilida armon?

Har so‘zing Masih kabi jonlarga darmon,

Qadringni ko‘tardi-ku qutluo® farmon,

Istiglol tongida topgan shonim mening,

Bol kabi shirin turkiy zabonim mening.

Tilimizni asrang har nedan ortiq,

Yagona zaminni asragansimon.

Bobolardan qolgan bu noyob tortiq,

Toki avlodlarga yetolsin omon!

“O‘zbek tili” guruhidagi o‘quvchilar ham shu tartibda ish ko‘rishgan. Farqi shundaki, ular
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internet tarmoo‘idan eng yangi ma’lumotlarni keltirishgan.

Guruhdagi har bir o‘quvchi internetdagi turli bo‘limlardan iborat bo‘lgan veb-saytlardan
foydalanib, ozbek tili tarixi, bugungi kundagi ravnaqi, tilshunos olimlar, o‘zbek tilining chet ellarda
o‘rganilishi, o‘zbek tilida yaratilgan luo‘atlar, bugungi kunda o‘zbek tili ta’limini takomillashtirish
borasida olib borilayotgan ilmiy izlanishlar haqida ma’lumot berishdi.

Xulosa qilib shuni aytish joizki, ona tilini o‘rgatishda zamonaviy usullardan, xususan, axborot
texnologiyalaridan foydalanish orqali biz ta’lim sifatining yaxshilanishiga va o‘quvchilarning ona
tili darslariga qiziqishlari oshishga erishamiz.

Foydalanilgan adabiyotlar.

1. Qosimova K. va boshqalar. Ona tili o‘qitish metodikasi. — T.: 2009.

2. Tojiyev., Saloxitdinov R., Barakayev M., Abdalova S. Ta’lim jarayonida zamonaviy ax-
borot texnologiyalari. — T.: 2001
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OCOBEHHOCTHU JUCTAHIIMOHHOI'O OBYYEHMUS ITPU U3YUYEHUU
PYCCKOI'O SA3BIKA U JIMTEPATYPbI

HUckannapoa ®epys3a

YyutenpHUIAa PYCCKOTO S3bIKA U JIUTEPATYPHI
I'CO mxonsr Nel2

ropona HaBou HaBowuiickoii oOmactu
Tenedon: +998 90 7311548

AHHOTamusi: Peanmnn COBpPEMEHHOTO MHUpa aKTUBHO CBSA3aHbl CO BCEMHUPHOU MaHAEMUEH
COVID-19. IIpaBUTEIbCTBOM MpEAIaraloTCs pa3IMuHbIE CTPATeTUH Pa3BUTHs COOBbITHH. JIromu
M0-pa3HOMY pPearupyroT Ha MaHAEMHUIO KOPOHABHpYCa: OJHU CEPhE3HO OTHOCITCS K PEKOMEH-
JAIUsM BUPYCOJIOTOB, Apyrue UrHOpUpyroT ux. Hecmorps Ha mpoucxonsdiiee, KU3Hb MPOAOI-
xaeTcsa. Y B 3THX yCIOBUSX MPUXOAUTCS HE TOJBKO KUTh, IEPEKUBATh U COMEPEKUBATH, HO U
paboTark, yUUTHCS U YUHUTh.

KuioueBble cj10Ba: COBPeMEHHOI0 00pa30BaHuUs, NEAarornueckue TEXHOJIOTHUH, TUCTAHI[UOH-
HOE 00yuYeHHUE , PyCCKOTO SI3bIK

XKu3Hb OOBIYHOTO yUUTENsl CPeIHEH IIKOJIbl HEMOCPEICTBEHHO CBSi3aHA C HOBBIMH COOBITH-
aMu. B oOpa3oBarenbHOM MHpE BCe Hallle M Yallle 3ByYUT TEPMUH «JUCTaHIIMOHHOE 00pa3oBa-
HUE, «IUCTAHIIMOHHOE O0YUYEHUE», «IUCTAHTY, «IUCTAHIIMOHKAY.

Marepuan cBOOOAHON SHUMKIONEIUU — BuKuUNeOUM TaeT HaM BIIOJHE aJIeKBAaTHOE U
000CHOBaHHOE OOBSCHEHHE IMCTAHIIMOHHOTO O0yUYCHHUS.

JucranunonHoe oOyuenue ([1O) -B3auMoOIEHCTBUE YUHUTENS M yYalIUXCs MEXIy co0oil Ha
pacCTOSHUM, OTpaXkarolllee BCe MpHUCyIUe y4eOHOMY MPOLECCY KOMIIOHEHTHI (LIeiH, colepiKa-
HUE, METO/Ibl, OPraHU3aMOHHBIE (POPMBI, CPEACTBA OOYUEHHUS) U PeaTu3yeMoe Creun(UIHbIMU
cpeactBamMu MHTEpHET-TEXHONOIMM WM IPYyIrMMM CpPEACTBAMH, IPeNlyCMAaTPUBAIOIIMMHU HHTE-
PaKTUBHOCTD.

JlucranoHHOE 00y4YeHHE - ITO CaMOCTOsTeNNbHAsI popma 00ydeHHsI, UHPOPMALIMOHHBIE TEX-
HOJIOTUU B JIUCTAHIIMOHHOM OOYYEHHUU SIBISIFOTCS BEIYIIUM CPEICTBOM.

TpaauunonHoe oOyueHUE IEHHO HE TOJBKO Mojayeil 3HaHui. BaxkHblii sneMeHT odaitH-00-
yUeHHs - TUYHOE O0ILeHHe, KOTOPOE TaK BaKHO HA YPOKaX PYCCKOTO SI3bIKa M JTUTEpaTyphl. Yia-
JIEHHOE 00yueHHe JiesiaeT 00yJarouInXcs 3aBUCUMBIMU OT TEXHUYECKHUX cpeAcTB. CKOJIBKO ObI He
CTIIOPHJIIN TIEJAroTH O CIOKHOCTAX AUCTAHIIMOHHOTO OOYYEHHSI, CKOJILKO ObI HE COTPOTHUBIISLIIHCH,
BBIXOJ] OZIMH — UCKaTh BO3MOKHBIE U JOCTYIHbIE BAPUAHThI JUCTAHIIMOHHOTO 00yUEHUs B paMKax
W3Y4YEHUS LIKOJIBHOM MPOrpaMMBl.

Kak s peraro Borpoc ¢ TucTaHIIMOHHBIM 00ydeHrneM? Bo-nepBbIX, Opranu3yo npsiMbie 3Gupbl
B paMKax KoH(epeHIUn Zoom-CcepBUC i MPOBEASHUS BUICOKOH(EPEHIINH, OHIatH-BCTped U
JMCTAaHIIMOHHOTO OOY4YeHHsl HIKOJIBHUKOB. OpraHu30BaTh BCTPEUy MOXKET JHO0O0M, CO31aBIIMiA
YUETHYIO 3amuch. becruiatHas ydeTHasl 3amuch TO3BOJIIET MPOBOIUTH BHICOKOH(EPEHIINIO
JuiTenbHoCThio 40 MunyT. [IporpamMmma oTIMYHO MOAXOAMT JJISl MHAUBUAYAIbHBIX M IPYNIIOBBIX
3aHSTUN, IIKOJIBHUKM MOTYT 3aXOJUTh KaK C KOMIbIOTEpa, TaK M ¢ IUlaHlueTa, ureiedona. K
BUJICOKOH(PEPEHIIMH MOXKET MOAKIIOYUTHCS JI000M, MMEIOIUN CCBhUIKY, WJIH HICHTH(PHUKATOP
KoH(pepeHu. 3apaHee co3iar0 KOHPEPEHIHI0 ¢ TEMOW ypoKa, MPUCBAUBAI0 WICHTH(PHUKATOP U
BBOXKY CCBUIKY B paszien «Jlomaninue 3ananusi» B «CeTeBOM ropojie», 3aTeM IyOupyro CChIIKY Ha
ydacTHe B pOIUTENbCKUi yat B Baiibepe.

Bo-BTOpbIX, aKTHMBHO HCIIOJB3YI0 COLMANBHYIO ceTh BkoHTakre. C MOUMMH yuY€HUKaMU
MIOCTOSIHHO BE/IEM JIMAJIOT B 3aKpBITOH rpymme “Ypoku pycckoro”. [IpakTudecku co BceMU 1€TbMU
o0miarock Kak B Ipynie, Tak U UHJIMBUAYyalbHO. Ha cTeHe MpUKpeIIsio UHTEPECHBIH MaTepHall,
JIEKIIMOHHBIE TOAOOPKHU, KapTOuKH, poTorpadun (Hampumep, MOKHO choTorpagupoBaTh 3a1aHUs
U3 yueOHHKA).

B-Tperbux, nepuoauuecku UCmoib3yto Skype - OecrarHoe MpoIpHeTapHOe MPOTrpaMMHOE
o0ecriedeHrne € 3aKpbITBIM KOIOM, OOECIieuMBalollee TEKCTOBYIO, T'OJIOCOBYIO M BHUJIECOCBS3b
yepe3 MuTepHer Mexay kommbiotepamu (IP-tenedonust). Skype uwamne Bcero MCronb3yro JUIs
WHAMBUAYAIbHBIX KOHCYJBTAIIMM C TEMH JI€TbMH, Y KOTO €CTh KOHKPETHBIN 3aIpoc.

B—4eTBepThIX, B CBOCH JUCTAHITMOHHON pabOTe OYEHB IUIOTHO MCTOJB3yI0 CeTeBoil Topoa 1
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pa3nuuHble nHpOpPMaLMOHHBIE TIAaT(GOpMBL. B ceTeBoM ropose aro pazbsCHEHUS 110 MaTepuajiam
MOJITOTOBKH TIO PYCCKOMY SI3BIKY W JIUTEpaType, MPUKPEIUISI0 CChUIKM Ha WH(GOpPMAIMOHHBIE
pecypchl, Bely akTUBHYIO paboTy B paMKax 0OpaTHOM CBS3H, KaK C YYeHUKaMHU, TaK U POAUTEISIMHU.

Uro kacaercsa MHPOpMAIMOHHBIX MargopM, 4dacto npuberaro k pabore B Sfxiacce -
obpazoBarenpHasiathopma,oTkpsiTassB2013roay. [lannyromiargopmy MOXXHOTIO3UITMOHUPOBATH
KaK MOJTHOCTHIO TUCTAHIIMOHHBIN TPEHUHT, pa3paOoTaHHBIN 1JIs KOJILHUKOB. ITO CBOCOOPA3HBIN
IIKOJIBHBIN TPEeHaXKEP, KOTOPHII OMOTaET JTydllle OCBauBaTh JOMAIIIHUE 33/IaHuUsl, TEMaTUYeCKUN
MarepHai, TPeHUPOBOUHBIE U IIPOBEPOUHBIE 3a/1aHUS 110 Pa3HBIM NpeaMeTaM. MHe 1 OOIbIINHCTBRY
MOMX YUEHHKOB SIKJIacC HpaBUTCS TeM, YTO Ju3aiiH nHTepdeiica miarhopmMbl HE TPOCTO YAOOHBIH,
HO NMPOCTOM M MOHATHBIN 11 JI€TEH U B3POCIbIX JHOOBIX BO3PACTOB.

@OyHKIMOHAJI CTPAaHUIIbI OXBATHIBAET BCE MOTPEOHOCTH COBPEMEHHBIX YUUTENICH U UX YUEHUKOB,
obecrieunBasi JOCTYIl K HEOOXOAMMOM A mporiecca oOydenust nHdopmaruu. JIro6oi yuurens
MOYKET HE TOJIBKO BOCIOJIB30BATHCS TOTOBBIMHM MaTepuaiaMH Miar(opMbl, HO 1 OOHOBIISTH yiKe
uMeroIytocs MHGopMaluio, 100aBIsTh MaTepUall U 3a1aHusl. YI00Has paH)XUPOBAaHHAs CUCTEMa
OLICHUBAHUS.

Xotenoch Obl OTMETUTH €IIe OMH PECYpC, KOTOPHIM aKTUBHO TOJIB3YIOCH 5, MOU YUYEHUKH U3
Pa3HBIX KJIACCOB U UX POIUTENIN. YUU.py - HHTEpaKTUBHAs 00pa3oBaTesibHas OHJIalH-TIIaTQopma,
LIKOJIBHUKHU MOTYT U3y4aTh HIKOJIbHBIE TPEIMEThI B UHTEPAKTUBHON (JOpME: Ha KOMITbIOTEpaX WK
mnanmerax. Ha muardgopme cetiuac goctynuo 6onee 30 000 MHTEpaKTHBHBIX 3a/IaHUI B HTPOBOM
¢dbopmare. Yuu.py - uHANBUAYyaNbHas T1ardopMa ans oopasoBanusa. CepBUC OLIEHUBAET YCIEXU
peO&HKa B 331aHUSAX U CaM OTIpeJIelIsieT, KaK1e 3a/1aud HYKHO pelaTh peOEHKy ceifuac, mogooparhb
CJIIO)KHOCTh M TOCJIEN0BATEIbHOCTD JUISl U3YUYEHHs, OCHOBBIBASICh HA MPOLUIBIX pe3yibrarax U
OImMOKaxX MIKOJIbHUKA.

B coBpemeHHBIX peanusX JUCTAHIMOHHOTO OOyuY€HHUs Ha 3aHATUSAX 10 PYCCKOMY SI3BIKY U
nmutepatype 1no Ckaiiny npuBbIYHAS IIKOJIbHAS I0CKA UCIOIb3yeTCs Majio. 3aTo €CTh MpeKpacHas
BO3MOXKHOCTh Pa3BHUBaTh peUb YUYEHHUKA. YUHUTEIh 33/7a€T TEeMYy ypOKa M pacCKa3bIBaeT caM,
MIpUBIIEKAs K JMAJIOTy YYEHUKOB. AKTHUBHO HCHONB3YIOTCS Pa3UYHbIe MPE3CHTALNU, (PUIBMBI,
ayJMOXPEeCTOMAaTHH, TO €CTh IEAaror He OrpaHuyYeH B BbIOOpe marepuana. Ilpu 3ToM HUYTO He
MellaeT YYEHUKY JIeJaTh KaKHe-TO 3alHCH.

Takum 00pa3om, NMpU XOpOILIEM HHTEPHETE OUCTAHIIMOHHOE M3YYEHHME PYCCKOTO S3bIKa U
JUTEPaATypbl MOJKET OBITh TaKKe IUIOJOTBOPHO, KAK U OYHBIE 3aHATHUS, UCKIIIOYEHHE COCTABIISAIOT
pa3Be YTO 3aHATHUS C MaJIbIIIaMHU, KOTOPBIM HY>KHA MIOMOILb B3pOCIIOro Ha MEPBBIX MOpax, HO, KaK
U3BECTHO, MaJIeHbKHE JETH 00J1a/1al0T OTPOMHBIMH aJJalITAIIMOHHBIMUA BO3MOXKHOCTSIMH.
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NUTQDA IDIOMALARNING QO‘LLANILISHI

Karimova Shahloza
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Gulyora Ismoilova
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Annotatsiya. Ushbu magqola idiomalar haqida umumiy tushuncha hamda ularning nutqda
qanday vaziyatlarda qo‘llash bo‘yicha ma’lumotlar keltirilgan. Misollar o‘zbek va ingliz tillarida
keltirilib taqqoslab o‘rganilgan hamda xulosalar gilingan.

Kalit so‘zlar: Idioma, turo‘un birikmalar, ibora, formulaviy til

Har bir tilda shunday so‘zlar yoki so‘z birikmalari borki, ularni to‘g‘ridan- to‘g‘ri tushinib
bo‘lmaydi. Agar siz barcha so‘zlarning ma’nosini yaxshi bilsangiz ham va barcha grammatik
iboralarni tushunsangiz ham, shunga qaramay idiomatik iboraning ma’nosini anglash
murakkabligicha qolaveradi. Maqollar, iboralar va og‘zaki so‘zlashuv uslubidagi so‘zlarni
tushunish bir qator qiyinchiliklarni vujudga keltiradi. Idioma deb ma’nosi tarkibidagi so‘zlar
ma’nolarining yig‘indisidan kelib chigmaydigan so‘z birikmalariga aytiladi. Idiomatik iboralar,
asosan, kundalik muloqotlarda qo‘llaniladi. Bunday iboralar tezda yodda saqlanib qolib, o‘ziga
funksional jihatdan teng bo‘ladi.! Ular fikrlarni chiroyli ifodalashga ham xizmat qiladi. Tilni
o‘rganayotganda idiomalar uning eng murakkab sohalaridan deb hisoblanadi, aynigsa, ingliz
tilida va unga alohida yondashuv talab qilinadi.

Quyidagi jadvalda biz ingliz va o‘zbek tillarida taqqoslangan formulaviy til turlarini
ko‘rishimiz mumkin:

1-jadval
Formulaviy til turlari Ingliz tilida O¢zbek tilida
Salomlashish va tilaklar Hi there! See you soon! Assalomu alay ktfm’ s00" bo'ling,
hayrli tong
Predlogli birikmalar At the moment, in a hurry Ayni paytda, shoshilinchda
. - Iris “ small world. Don t put all your Musulmonchilik asta sekinlik bilan.
Magqol va hikmatli so‘zlar eggs in one basket. 10 be or not to be . . .
. . Oz- oz o ‘rganib dono bo ‘lur.
-1t is a question.
Qo‘shma so‘zlar Car park, bus stop, home-made Avtobus bekati, mashin turar joyi
Frazali fe’llar Take off, look for, turn down Suo'urib olmog, berib qo ymog,
qarab turmoq
Turo‘un birikmalar Blonde hair, deeply disappointed Malla soch, chugur qayo ‘uda

Jadvaldagi so‘zlardan ko‘rinib turibdiki, iboralarning ishlatilishi va kelib chiqishi har bir
xalgning madaniyati va so‘zlashuv uslubiga bo‘liq. Ularni bir tildan ikkinchi tilga aynan tarjima
qilib bo‘lmaydi, balki unga mos yoki ma’nosi o‘xshashidan foydalanishimiz mumkin. Shu
o‘rinda yana bir iborani misol keltirmoqchiman: smile like Cheshir cat — cheshir mushugidek
kulmoq ya’ni ma’nosi barcha tishini ko‘rsatib kulmogq, tirjaymoq bo‘ladi. O‘zbek tilida esa
kuydirgan kalladek iborasini qo‘llashimiz mumkin. Ko‘rinib turibdiki, iboralarning kelib chiqishi
til egalarining yashash tarzi va madaniyatidan kelib chiqadi.?

Iboralar turo‘un birikmalar bo‘lgani uchun ham ularni alohida so‘zlarning ma’nosidan
tushunish q1y1n Masalan, inliz t111dag1 “I put my foot in it the other day in Linda’s house ” gaplda
qo‘llanilgan “put your foot in it” ya’ni xafa giladigan gapni tasodifan aytib qo‘yish ma’nosini
beruvchi ushbu iborani bilmasak, gapning asl mazmunini tushunmaymiz. O‘zbek tilida esa bu
birlik “oo zidan gullamoq” iborasiga to‘o‘ri keladi.?

Shuningdek, iboralar gapda turli ma’nolarda qo‘llaniladi. Quyida ulardan bir nechtasini tahlil
qilib o‘tamiz:

' A.L. Yusupov Inglizcha —o‘zbekcha iboralar luo‘ati. Yangi asr avlodi. Toshkent 2014
2 Michael Mc Carty. English idioms in use. Cambridge University press 2010
3 M.Abdurahimov, Qisqacha o‘zbekcha —ruscha frazeologik luo‘at, O‘qituvchi, Toshkent, 1980
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2- Jadval
Qo‘llanilishi Ingliz tilida O‘zbek tilida
Takidlash The singer’s second album sank like |  Uning bu ishi yetti uxlgb tushiga
stone. kirmagan edi.

Jalb qilish

In headings: Jack is in a debt of
dishonour

Sarlavhalarda: Tosh kelsa kemirib,
suv kelsa simirib xalqqa xizmat

qilgan
. P Bir narsadan qurug golgandek
Taqqoslash It is as dark as night in his room yugurib ketti
Bo‘ritirish In soccer, pla.yers oftep .blo.w out of Uning odati shu- pa.shshadan fil
proportion their injuries. yasaydi

Yuqoridagi misollardan ma’lumki, har bir iboraning 0‘z o‘rni va ma’nosi bor. Qachonki biz
ularni to‘liq tushunib, o‘z tilimizda ham ingliz tilida ham to‘o‘ri qo‘llay olsak, nutqimizni tabiiy
va chiroyli gilamiz. Xulosa o‘rnida shuni aytmoqchimanki, har ganday so‘zni ham iborani ham
kerak bo‘lgan vaqtdagina o‘rinli paytda ishlatish lozim. Aks holda biz undan noto‘o‘ri foydalanib,
tilning ko‘rkini buzib qoyishimiz mumkin.

Foydalanilgan adabiyotlar

1. A.L. Yusupov Inglizcha —o‘zbekcha iboralar luo‘ati. Yangi asr avlodi. Toshkent 2014
2.  M.Abdurahimov, Qisqacha o‘zbekcha —ruscha frazeologik luo‘at, O‘qituvchi, Toshkent,

1980

3. Michael Mc Carty. English idioms in use. Cambridge University press 2010

®eBpain [ 2021 7-Kuem

36

TomkeHnT



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA %@
25-KVII TAPMOKJIA WIMHH MACO®ABHM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

STRUCTURAL SEMANTIC ANALYSIS OF THE LEXICAL FIELD OF THE WORD
DENOTING POSITIVE FEELING

Meliqulova Madina Xikmatovna
Master student
Termiz State University

Annotation. This article discusses the semantic analysis of the lexical field of a word. it also
mentions concepts about the lexical field of a word that signify a positive emotion.
Key words: lexical units, semantic analysis, modern studies of lexical field, character

The lexical system is the highest-order lexical category - fully and adequately reflected in the
semantic field. A semantic field is a hierarchical structure of a set of lexical units combined with a
common (invariant) meaning. Lexical units are incorporated into a particular joint venture on the
basis that they contain the archetype that unites them. Fields are distinguished by a homogeneous
conceptual structure of the unit, so its elements are usually lexical-semantic variants rather than
words associated with different concepts with their meanings.

The semantic field (SP) of perceptual verbs can be viewed as a fragment of the cognitive
model of the language. The statutory characteristics of the verbs of perception, reflecting, on
the one hand, a referential connection with the perceptual process, which is polymodus due
to belonging to the functional systems of a person, as well as their polysemicity, on the other,
create the prerequisites for finding an ethnolinguistic component in their functioning. Modern
contrastive studies, which were in the background after monolinguistic cognitive research,
allow us to present the known facts of related languages in a different perspective, thereby
revealing new connections between them (similar and distinctive).If one should seek to name
each particular one of [the emotions] of which thehuman heart is the seat, it is plainthat the limit
to their number would lie inthe introspective vocabulary of the seeker,each race of men having
foundnames for some shade of feeling which other races have left undiscriminated.If we should
seek to break the emotions, thus enumerated, into groups,according to their affinities, it is again
plain that all sorts of groupings wouldbe possible, according as we chose this character or that
as a basis, and that all groupings would be equally real and true.

Part of the purpose of this paper is to test whether an orderly semantics of English emotion
terms is possible. If so, it questions these two alternative positions, and makes our theory of emo-
tion more plausible. Two lines of work are close to our own in that they too analyze the meaning
of emotion terms and specify their contribution to the truth conditions of sentences in which they
occur According to our theory, there is a set of basic emotion modesthatcorrespond to internal
signals that can impinge on consciousness.

These modes-happiness, sadness, anger, fear, disgust-should be universally accepted as dis-
criminable categories of direct experience. Basic emotion signals have no internal structure that is
parsed and interpreted within the system. Hence, it follows from our theory that there is no way in
which words that refer to the subjective experiences corresponding to these modes can be analyzed
semantically: The modes are primitive subjective experiences that the words denote. They are, as
philosophers say, unanalyzable qualia.

If you were “emotion-blind” and unable to experience emotions, then you would have no idea
what it was like to feel, say, sadness. Words that can be analyses semantically, whether based on a
prototype or on necessary and sufficient conditions, can be communicated to people who are not
familiar with them. Although there are studies that have explored the analysis of emotions in terms
of prototypes there are no concepts which, if taken for granted, will enable us to communicate the
contribution that the word“sad” makes to the truth conditions of sentences.

“Feelings are usually presented in the form of five women, each engaged in their own most
characteristic business. So, Hearing is usually associated with music and has a FLUTE, ORGAN
- a portable or bowed instrument (depending on the era). Sight holds the MIRROR and looks into
it with admiration; less often she has a burning TORCH. Taste has a basket of FRUITS, and Smell
has a bouquet of FLOWERS or a VASE with incense. The manner in which Touch is depicted
is less well-established. She may have - Hedgehog and ermine (MOUNTAIN FUR) (rough and
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tender sensitivity); in a later era, the BIRD sits on her raised hand. Other animals associated with
feelings in the 16th century: EAGLE (Sight), DEER (Hearing), MONKEY with some fruit in its
mouth (Taste); DOG (Smell). A different approach 18 is characteristic of 17"century Flemish genre
painters - their scenes in taverns included drunkards (Taste), pipe smokers (Smell), singers singing
at full throat, and country violinists (Rumor). Feeling was portrayed as a man holding a woman by
the waist, or a surgeon bleeding”. Thus, from the above, we can conclude that perception is closely
related to language and thinking, as well as to the picture of the world, both direct and mediated,
linguistic and artistic. In recent decades, interest in the vocabulary related to the sphere of human
perception and sensations has noticeably increased, a significant number of scientific works have
appeared on the adjectives of color, light, touch, sound, etc. “Sensation is a reflection of the prop-
erties of objects of the objective world, resulting from exposure to them on the sense organs and
excitation of the nerve centers of the cerebral cortex. There are various types of sensations: tactile,
visual, auditory, vibration, temperature, olfactory, gustatory, painful, etc.”. A specific property of
sensations is their active character. This property is associated with the peculiarities of the interac-
tion between a person and the outside world. It is about using the sensitive ability as a consciously
directed human activity. The results of the process of perception: sensory sensations, representa-
tions and perceptual images are connected, this connection is based on acquired experience.
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CORRECTING STUDENT ERROR IN WRITING

Rajabova Bahora Yusuf qizi
Teacher of English language of the
School 21 Kyzyltepa district, Navoi region

Annotation: This article proves the significance of error analysis and correction in enhancing
the writing skills of English learners, but the beliefs and applications of teachers in error correction
methods still differ.

Key words: error correction, writing, teacher’s belief, practice, contrast.

English writing can be difficult if the writer does not make use of the many English language
writing resources that are available to help them. Writers can use dictionaries, style guides,
spell checks, show the writing to friends, fellow students and of course their English language
teachers.

How to correct English writing Errors?

The most obvious answer is teacher correction. But is teacher-correction effective? There
is some research that shows English language students do not make effective use of teacher-
corrections. Every English writing teacher would like to imagine that their student takes their
corrected paper home, pulls out a dictionary and grammar book and carefully goes over each
correction. Unfortunately, most students only check to see how much “red” is on the paper and
then file it away — never to be looked at again. Most of the teacher’s careful written corrections
are actually wasted .Error correcting takes lots of teacher time and energy and many students just
do not want to see their writing compositions after teacher corrections. Beware of the student
who forgot the homework and just before the homework is due dashes off a quick paper. He
makes a lot of mistakes all made in haste. The problem is that the student wants his paper to be
corrected and correcting it takes four times the effort to read the “mess with multiple errors”.
Your policy should be: if the student does not have time to try to write it well, then you do not
have time to try to correct it. John Truscott and later Krashen have presented research indicating
that grammar correction does not really help students at all. Personally, I have seen that my
students do learn from some corrections.

Except for typos and simple errors, self-correction is very difficult for English students
because if they understood what was wrong they would not have written it in the first place.
One to One peer correction is not fun and it is difficult for many students to fully trust their
partner’s language experience or writing ability.

How can the student add to his English writing skills in a way that interacts with his previous
English grammar knowledge and vocabulary? One of many new methods is called Group writing.

Group writing. Group writing helps students to benefit from several peers, helps students to
learn not only from their mistakes but from the mistakes of others and makes economical and
efficient use of the students’ and the teacher’s time.

The group writing tasks are everything from writing a paragraph to writing an essay. Each
group can get a different topic to work on or sometimes it can be the same topic and they
compete with the other groups. You can use the whiteboard, the large paper paper pads on an
easel or overhead projector as long as there is one per group. One student writes while the
rest of the team from one to three others offers suggestions and corrections during the writing
process. Group writing gets the students to benefit from group assistance as a peer-learning
experience with more resource value than one to one peer sharing. With the entire class looking
on we examine each finished writing sample and I ask the class to offer corrections. The class
really focuses on every group finished writing to see if it is correct or not. Especially if there is
challenge or competition at stake. Group writing seems to be an effective method of correcting
English writing errors. Immediate feedback is quick within the groups and again when corrections
are suggested in front of the entire class.

Is the language situation an informal situation or formal one?

Is the student speaking extemporaneously or writing a first draft, or has she had time to plan
and reflect? Who are the participants in the situation—other students or the larger community, for
example? All of these considerations matter in deciding if it’s appropriate or not to correct student
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error. Even native speakers, actually, sometimes make mistakes like subject/verb agreement errors
when engaged in spontaneous speech in an informal situation. It’s just that nobody really notices
their errors. We tend to be more attuned to the errors students and nonnative speakers make as
we’re looking for them; we assume native speakers “know better” and won’t make errors. Which
errors should be corrected?

Should all student errors be marked? If they are mistakes, the instructor should point them
out, shouldn’t she? Again, we should go back here to the purpose of correction. If the purpose
is to help students improve production, then correction should be limited to one or two areas for
students to focus on which are important to overall comprehensibility: the student’s pattern of run-
on sentences, for example, or stress patterns, not a single misspelling or mispronunciation. Isolated
issues of misspelling and mispronunciation usually do not detract from overall comprehensibility
(if this were the case, most native speakers of English would on occasion lapse into incoherence);
rather, the instructor should look for the global problems—problems in verb tense switch, for
example, usually effect overall comprehensibility of a message.

Cost-Benefit.

Are all errors even worth the time and trouble to correct? For example, prepositions in English,
especially the more abstract ones that don’t refer to a literal place, are very difficult to teach as they
are idiomatic and dialectal: for example, in American English I “come around” to see a friend; in
British English I “come round.” Is it “go down” the street or “go up” the street? They mean the
same thing. And if a nonnative speaker mixed up these expressions, I probably wouldn’t notice,
much less be confused. So considering the difficulty in learning prepositions, and the overall un-
importance of them, it probably is not worth the time investment to learn them. This also goes for
trying to “correct” specific nonnative English speech sounds, like the non-English trilled “r.” It is
all right in most cases, unless the student is training to be a spy, to retain some nonnative “accent”
in both speech and writing.
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ADABIYOT DARSLARIDA DRAMATIK ASARLARNI TAHLIL QILISHDA
PEDAGOGIK TEXNOLOGIYALARNING AHAMIYATI

Rajabova Shahlo

Xorazm viloyati Yangibozor tumani
8-umumta’lim maktabi Ona tili va
Adabiyoti fani o‘qituvchisi

Annotatsiya: maqolada adabiyot darslarida badiiy asarlarni xususan dramatik asarlarni tahlil
qilishda yangi pedagogik texnologiyalardan foydalanishning ahamiyati xususida fikrlar bayon
etilgan.

Kalit so‘zlar:dramatik asar, obraz, xarakter, ruhiy holat, pedagogik texnologiyalar.

Dramatik asarni tahlili etishda o‘quvchi bir qator qiyinchiliklarga duch keladi. Jumladan,
dramatik asarda muallif ishtirok etmasligi sababali asar matnini o‘qish ma’lum bir tayyorgarlikni
talab qgiladi. O‘quvchi oldindan matn bilan tanish bo‘lmog‘i kerak. Chunki asar rollarga bo‘lib
o‘qitilar ekan, bola qaysi rolni o‘qisa o‘sha qahramon ruhiy olamiga kirishi kerak bo‘ladi. Ik-
kinchi murakkablik shundaki, dramatik asarda xarakterlar to‘qnashuvi asosiy o‘rinda turadi. Tah-
lili davomda ana shu to‘qnashuv o‘quvchi tomonidan to‘g‘ri anglash imkoninini berishi kerak.
Dramatik asarlarni tushunishdagi murakkablikni ta’minlaydigan omillardan biri asarni rollarga
bo‘lib o‘qish bilan alogadorligi haqgida yoqorida aytib o‘ganimizdek, rollarga bo‘lib o‘qish ham
jiddiy jarayon bo‘lib, albatta, bunga oldindan tayyorgarlik kerak bo‘ladi.

Dramatik obraz yaratishda qo‘llaniladigan usullardan biri personajlarning nutqiy xarakter-
istikasi va so‘zlashdagi o‘ziga xoslikni muallif bera bilishidir. Portret tasviri, gahramonlarning
0°z-o‘zlarini tavsiflashlari, boshqa personajlar nutqida ularga bildiriladigan munosabatlar kabilar
dramadagi obraz yaratishning qo‘shimcha usullari hisoblanadi. O‘qituvchi dramatik asardagi
qahramonlarning dunyoqarashlarini, ruhiyatini, ularning har biriga xos bo‘lgan xatti-harakat va
ovoz tezligi baland-pastligining ham ahamiyatli ekanligini yodda saqlashi kerak. Ularning asarda
tasvirlanayotgan voqea va xarakterlarga aloqadorligi o‘qish shaklidayoq sezilib turishi kerakligi
o‘qituvchining nazarida turishi joiz.

9-sinf adabiyot darsligida berilgan A.Oripovning “Sohbgqiron” asarning uchinchi sahna ikkin-
chi ko‘rinishin olib ko‘raylik. Bu yerda Temur bilan Boyazidning o‘zaro uchrashuvi tasvirlangan.
O‘qituvchi ularning suhbatlarini dialoglari orqali aniqglashini aytadi. O‘quvchilar o°zlari xohlab
yoki o‘qituvchining bolalarining xarakter xususiyatlaridan kelib chiqib dialoglarni rollarga bo‘lib
o‘qishlarini va dialogdan kelib chiqib, gahramonlarga tavsif berishlarini oldindan aytrib o‘tadi.
Chunki dramaning o‘tkir ko‘rinishlaridan biri ham shu o‘rinda. Bu lavhada g‘oyalar kurashi va
ikki jahongirning mafkuralar kurashi, shaxslar kurashi, ular o‘rtasidagi ziddiyat o‘zining butun
qamrovi bilan namoyon bo‘lgan.

3 — sahna (2 — ko‘rinish )

Chodir ichida Amir Temur. Atrofida shahzodalar, amirlar, lashkarboshilar.

Temur:  Shukur deyman yaratganga-Parvardigorga,

Biroqg zafar nashidasin totmasdan burun
Ruhiyatim amrim bilan bir gap aytaman

Hech bir shohning boshiga bu kulfat tushmasin.
Olib kiring Bo ‘yazidni E voh bu ne hol?
Oyoq-qo ‘lin yeching darhol U axir shoh-ku!
Chumolilar hor qilishsa arslon rutbasin,
Buzulgaydir o ‘rmonning ham gonuniyati.

Men taassuf bildiraman tushungin sulton

Boyazid: Asir bo ‘lib tursam hamki,

Zor emasman iltifoting, taassufinga.
Temur:  Oddiygina bir vogea yuz berdi axir
Sen yildirim laqabli bir qudratli chagmogq
Cho ‘ng temirga urildingu chilparchin bo ‘lding.
Boyazid: Sen ustimdan kulmogdasan masxara gilma
Botirlarni ishi emas yotganni toptash.
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Asarda Temur va Boyazid obrazlaridagi ruhiyat, ularning dialoglarida namoyon bo‘ladi.
Asosan, Temur xarakteridagi odillikni ko‘rsatishga qaratilgan. Bu xususiyatlar bandilarni ozod
qilishda , Boyazid munosabatlarida yuzaga chiqadi. Afsuski, dialogda Temurning Boyazidga
achinishi, u bilan ochiq muloqot qilishi, uni jang qilishga nima majbur etganligi sababini surisht-
irishi va unga erkinlik yaratishi, Temur ruhiyatida hamisha uning nazdida ustun turuvchi halollik,
poklik, vijdon tozaligini ko‘rsatish turadi. Boyazid ruhiyatida esa o‘ziga xos mag‘rurligi, man-
manlikni ko‘rish mumkin. U hamisha shohlarni bir xil zulmkor deb o‘ylaydi. Uning ruhiyatida
hamisha dunyoga o‘chlik ustun turadi. Dialogda uning qalbidagi kibr, ruhiyatidagi ahloqiy sifat-
lar ochib berilgan. O‘qituvchi har bir dialogni o‘qitar ekan, o‘quvchilarga qahramonlar ruhiyatini
ochib bergan epizodlar asosida savollar bilan murojaat qilib turishi lozim. Shundagina ular tez
bahs — munozaraga kirishib ketadi. Bir o‘quvchi Temurga shoh sifatida qarasa, ikkinchi o‘qu-
vchi esa uning fikriga garshi chiqib yaxshi xislatlarini ochishga intiladi. Shu yo‘l bilan gahra-
monlarning fazilatlari o‘quvchiga ta’sir qilib boradi. Jumladan, quyidagi savollarni o‘quvchilarga
berish mumkin: Ishtirokchilarning kivimlarida qanday o ‘ziga xosliklar bor? Qahramonlarning
bir-birlariga bo ‘Igan munosabatlarida qanday ohanglarni sezdingiz? Boyazidning kelganligini
Temur ganday qabul qildi?

O‘qituvchi barchada markaziy va bosh qahramon Temurning yuqoridagi dialogdagi qalb ke-
chinmalarini o‘rtaga savol qilib qo‘yadi va o‘quvchilarni ikki guruhga ajratib, ya’ni bir guruhni
”Oqlovchilar”, ikkinchi guruhni “Qorolovchilar” deb nomlaydi. “Oqlovchilar” guruhidan gah-
ramonlarning ijobiy fazilatlarini ochishga harakat gilsa, “Qorolovchilar” guruhidan esa qahra-
monlarning kamchiliklarini topishlarini talab qiladi. Dars munozaraga aylanadi hamda o‘qu-
vchilarning dunyoqarashi kengayadi va mustaqil fikrlash ko‘nikmasi shakllanadi. Munozaradan
so‘ng o‘qituvchi o‘quvchilarning fikrlarini jamlab, xulosa qiliadi. O‘quvchilar gahramonlarning
ham ijobiy, ham salbiy tomonlarini, ularning ruhiyatidagi kechinmalarini to‘la idrok qiladilar.
Shu yo‘l bilan o‘qituvchi samarali yutuqqa erishadi. Qahramonlarning ruhiy olamini o‘quvchiga
yetkaza oladi hamda o‘quvchilarning dunyoqarashlarini kengaytiradi, ularning og‘zaki nutqini
takomillashtirishga erishadi.

Xulosa qilib shuni aytishimiz mumbkinki, yangi pedagogik texnalogiyadan foydalanib adabiy-
ot darslarini tashkil qilsa, o‘quvchilarning fikrlarini singdirmasdan, aksincha erkin fikrlatsa ko‘-
zlangan maqsadga erishiladi.

Foydalanilgan adabiyotlar.

1. To‘xliyev B. Adabiyot o‘qitish metodikasi. (O‘quv qo‘llanma). — T.: 2010
2. Jalilov. B.,Sharipova M. Maktabda dramatik asarlarni o‘rganish. — T.: 1992
3. Yo‘ldoshev. Q, va b.Adabiyot 9 — sinf uchun darslik majmua. — T.: 2014
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INGLIZ TILIDA O‘QISH MAHORATINING MASHQLARI VA UNING MAKTAB
DARSLIKLARIDA QO‘LLANILISHI

Raximova Gulora Shonazarovna
Xorazm viloyati Urganch tumani
44-umumiy o‘rta ta’lim maktabi
Ingliz tili fani o‘qituvchisi

Annotatsiya: Maqolada ingliz tili fanining o‘qitishning samarali usullari hamda maktab
darsliklari bilan bir qatorda turli mashqlar yordamida darsni olib borishga oid fikrlar berilgan.
Kalit so‘zlari: ingliz tili, mashqlar, darsliklar, mahoratli mashqlar.

Hozirgi kunda ingliztilini o‘rganish zamon talabi bo‘lib bormoqda va shu boisdan ingliz tiliga
juda katta e’tibor berilmoqda. Ingliz tilida ham O°‘zbek tilidagi kabi muhim mahoratlar mavjud
.Bu mahoratlarni oshirish uchun turli xil mashqlar yordam beradi.Biz ushbu maqolamizda dars
davomida mahoratlarni oshirishda ishlatilishi mumkin bo‘lgan bir qator mashqlarni ko‘rib chiqamiz.

A. Matnni o‘qishdan oldin savollarga javob berish:

Bu mashqda 2 ta bir-biriga o‘xshash matn beriladi va bunda matnni o‘qishdan oldin savollar-
ga taxminiy javob berishadi.Matnni o‘qigandan so‘ng javoblarni qanchasi to‘o‘ri ekanligini bilib
olishadi.

B. Taqqoslash : o‘quvchilar ular orasidagi farqlarni topishi kerak bo‘ladi.

C. Mugaddima qismida: til o‘rganuvchilar matnni o‘qishdan oldin nima sodir bo‘lishini tah-
min qiladilar.

D. Matnni davom ettirish :bunda o‘quvchi keyin nima sodir bo‘lishini tahmin qiladi yoki
o‘z fikrlarini taklif qiladilar.

E. Xulosa gismida: til o‘rganuvchilari bir yoki ikki gap bilan o‘z fikrlarini taklif qiladilar

F. Matndagi xatolarni topish: mashqida matndagi tasodifiy xatolarini toppish kerak bo‘ladi
va oldindan gancha xato toppish kerakligi o‘quvchiga o‘qituvchi ta’kidlab o‘tadi.

G. Sarlavha bilan taminlashda : asosiy mavzudan tashqari yana bir mavzuni taklif giladi.

H. Reja orqali namoyish gilish: matnda ma’lumot beriladi yoki hikoya aytiladi.O‘quvchi
matnning mazmunini turli xil grafik usullar orqali o‘rganadi.Masalan:

-matnning chizmasi

-rasmlar bilan bezash

-bo‘yash

-xaritani belgilash

-matndagi voqgealarning ro‘yhati yoki bandi tasvirlanadi

-diogrammalar voqealar yoki hodisalar orasidagi alogalarni ko‘rsatadi.

Ljavob berish mashqida;matn xat yoki maqola bo‘ladi.O‘quvchilar bu matnga gqanday javob
berish yoki yozishni muhokama qilishadilar.

J.Matnni to‘ldirish: bunda matnda 4 yoki 5 gap tushirib qoldiriladi va matn oxirida shu gaplar
berilgan bo‘ladi.O‘quvchi bu gaplarni matnmng mos joyiga qo‘yishi kerak bo‘ladi.

Hozirgi kunda maktab darsliklarida o‘qish mahoratini o‘rganish uchun juda ko‘plab mashqlar
berilgan. Masalan ,matnni to‘ldirish ,matnni o‘qishdan oldin savollarga javob berish,sarlavha bilan
ta’minlash ,xulosa kabi o‘qish mahoratli mashqlari mavjud .

Agar maktab darsliklarida boshqa yangi o‘qish mahoratli mashqlaridan foydalanilsa ,0‘qish
samaradorligi ancha oshadi va bu o‘quvchiga oz mahoratini oshirishda ancha yordam beradi .Ma-
salan, reja mashqidan foydalanganda o‘quvchi matnni juda yaxshi tushunib olishi mumkin .Agar
bizning matnimiz mevalar haqida bo‘lsa ,0‘quvchi buni reja mashqi asosida o‘rganishi mumkin
.Avvalo,biz bitta mevali daraxt chizamiz va matnda qaysi mevalar aytilgan bo‘lsa shu mevalarni
bo‘yaymiz va daraxtda qaysi meva ko‘pligini aniqlash uchun diagramma chizamiz shu orqali biz
mavzuni yaxshi o‘rganib olishimiz mumkin .

Agar biz shu va boshga ya’ni mugaddima ,matnni davom ettirish ,matndagi xatolarni topish
,javob berish kabi mashqglardan foydalanilsa ,0°qish mahorati ancha sezilarli darajada rivojlanadi
va bu ancha samarali bo‘ladi .

Foydalanilgan adabiyotlar.

1. Sayidahmedov N. Yangi pedagogik texnologiyalar. — T.: 2003

2. Hoshimov O‘., Yoqubov I. Ingliz tili o‘qitish metodikasi. — T.: 2003

3. Qo‘ng‘urov R., Begmatov E., Tojiyev Yo. Nutq madaniyati va uslubiyat asoslari. — T .:
1992
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FRANSUZ TILIDAGI FRAZEOLOGIK BIRLIKLARNING O‘ZIGA XOSLIGI

Ro‘zimova Yulduz
Xorazm viloyati Yangibozor tumani
8-umumta’lim maktabi Fransuz tili o‘qituvchisi

Annotatsiya: Maqolada Fransuz tilining frazeologik birliklari shuningdek, faire fe’li
ishtirokidagi frazeologik birliklarning struktur jihatdan o‘ziga xosligi tahlil qgilingan.

Kalit so‘lari: frazeologik birliklar, faire fe’lli, ikki komponentli, uch va undan ortiq komponentli
frazeologik birliklar.

Birdan ortiq mustaqil leksema ko‘rinishining birikuvidan tashkil topib, obrazli ma’noviy
tabaitga ega bo‘lgan lisoniy birlik frazeologik birlik deyiladi: tepa sochi tikka bo ‘Idi, sirkasi suv
ko ‘tarmaydi, fair balle, faire arme de tout.

Tilda frazeologik birliklar o‘zlarining tuzilishiga ko‘ra nihoyatda rang-barang olamni o‘zida
namoyon eta oladi. Aynigsa, ularning tarkibiy elementlari o‘rtasidagi semantik bog‘lanishlar
turlicha munosabatlarni ifodalashi orqali ajralib turadi. Frazeologik birliklarning nutqqa tayyor
holda olib kirilishi ularning til hodisasi sifatida ta’riflshni taqozo etadi. Xususan, frazeologik
birliklar ko‘pchilik tadqiqotchilar tomonidan til birligi sifatida talqin gilinganda ularning aynan
ana shu jihati e’tiborga olingan. Ushbu maqolada ularning bunday struktur xususiyatlarini faire
fe’li ishtirokidagi frazeologik birliklar misolida ko‘rib chigmoqchimiz.

Fransuz tilida eng ko‘p qo‘llaniladigan faire fe’li ko‘p funksiyali fe’llardan bo‘lib, u fransuz
tilida o‘zining leksik ma’nosidan tashqgari, grammatik ma’no berish yoki turli xil fe’lli iboralarni
yasash uchun xizmat qiladi. Avvalo, faire fe’lining lug‘aviy ma’nolariga e’tibor qilaylik . U
quyidagi ma’nolarni ifodalaydi : gilmogq, tayyorlamoq, yasamogq, kashf qilmoq, ishlab chigarmogq,
bajarmoq.

Bu fe’l frazeologik birliklar tarkibida kelganda o‘zining yuqoridagi lug‘aviy ma’nolarini
yo‘qotadi va birikma tarkibidagi boshqga so‘zlar bilan birgalikda batamom yangicha ma’no kasb
etadi. Masalan: fair balle - nishonga urmoq, faire ballon - gamogqda o ‘tirmoq.

Fransuz frazeologiyasida faire fe’li yordamida ko‘plab frazeologik iboralar paydo bo‘lgan.
Ularning orasida aynan faire+ot shaklidagi va shu shaklda davom etuvchi iboralar o‘ziga xos
turg‘unlik xususiyatiga ega bo‘lgan iboralar sirasiga kiradi. Binobarin, faire+ot shaklidan ham
ko‘rinib turibdiki, ot so‘z turkumiga xos so‘zning grammatik qoidalarga bo‘ysinmagan holda
fe’ldan so‘ng artiklsiz qo‘llanilishi ularning sof turg‘un birikma ekanligini ko‘rsatadi. Masalan,
quyidagi iboralarga e’tibor qilaylik:

faire autorit - obro ‘sidan (mansabdan) foydalanmog,

faire arme de tout - barcha choralarni ishga solmogq;

faire affaire - kelishib olmogq;

faire amiti avec qn- birov bilan do ‘stlashmoq;

faire banqueraute-tanazzulga uchramoq, sinmogq.

Fransuz tilidagi bu turdagi iboralarni ularni tashkil giladigan komponentlari soniga ko‘ra ikki
va undan ortiq komponentli turlarga ajratish mumkin. Masalan:

Uch va undan ortiq

komponentli frazeologik
birliklar

Ikki komponentli

frazeologik birliklar O‘zbekcha tarjimasi

O‘zbekcha tarjimasi

barcha choralarni

faire loi;

xo jayinlik gilmoq

faire arme de tout ;

ishga solmogq,

faire balle ;

nishonga urmoq;

faire maison neuve ;

tag-tubi bilan
yangilamogq

hamma narsani o ziga

aire match nul ;

faire eponge; durang o ‘ynamogq

olmog;
magsadga erishmogq,
mo ‘ljalga urmogq ;

birovni adabini

faire main basse sur ; bermog

faire mouche

Fransuzcha faire+ot ko‘rinishida boshlanadigan uch va undan ortiq komponentli frazeologik
birliklar tarkibida predloglar ham muhim ahamiyat kasb etadi. Bunda asosan, de predlogi bunday
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turdagi frazeologik birliklar tarkibida juda keng tarqalgandir. Biroq sur, en, avec predloglari
esa ayrim hollardagina uchraydi. Fransuz tilidagi de predlogining ham bir necha ma’nolari,
ya’'ni, yo‘nalish ma’nosidagi - dan, tegishlilik ma’nosidagi - ning, hamda haqida kabi ma’nolari
mavjud bo‘lib, ushbu turdagi frazeologik birliklar tarkibida esa faqat tegishlilik ma’nosidagi -
ning qo‘shimchasi ma’nosida ishlatilgan. Masalan:

faire acte de presence - xizmat yuzasidan hozir bo ‘lmogq;

faire acte de bonne volonte-bajonidil xohlamog,

faire acte de complaisance- muruvvat gilmog,

faire arme de tout- barcha choralarni ishga solmoq;

faire acte de deference-yon bosmogq, hurmat qgilmogq;

faire acte de contrition- tavba gilmogq.

Fransuz tilidagi faire+ot shaklidagi frazeologik birliklarning semantikasiga e’tibor qilsak, ular
orasida ko‘p ma’noli, aynan ikki xil ma’noli frazeologik birliklarv ko‘pchilikni tashkil etadi.

Masalan: Faire corps neuf (avec) - a)kasalllikdan so‘ng sog‘aymogq;

b)semirmogq;

Faire main basse sur... - a) birovning adabini bermoq;

b) birovga qo‘pol muomala qilmogq;

Faire naufrage - a) tagdirga tan bermoq;

b)halok bo‘lmoq, g‘oyib bo‘lmogq;

Faire etat de...- a)... ni hisobga olmog;

b) ... ni hurmat qilmogq;

Xulosa qilib shuni aytishimiz mumkinki, Ma’lum bir kichik obyekt misolida bu kabi
frazeologik muammolarni tadqiq etish tildagi ayrim lingvistik muammolar yechimini topishga
yordam beradi hamda fransuzcha badiiy asarlar tilini to‘g‘ri tushunishda muhim ahamiyat kasb
etadi.

Foydalanilgan adabiyotlar.
1. Safarov SH. Til qurilishi: tahlil metodlari va metadologiyasi. — T.: 2007
2. Dictionnaire de fransais Larousse. -Paris : Petits Classiques. Larousse, 2010.
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CONTEXTUAL SEMANTIC FEATURES OF MODALITY IN DIFFERENT TYPES OF
DISCOURSE.

Xolnazarova Vazira Bozor qizi
The master student of Uzbekistan
State University of World Languages

Abstract. Modality - is a diversified phenomenon, and that’s why we can encounter various
opinions about the essence of this phenomenon in linguistic literature. The word modality derived
from Latin modus - measure, method, shape, and means in different object domains is a category
which characterizes modus operandi or an attitude toward the action.

This article informs about the discourse and modality and their types. The article includes
itself thoughts and opinions of linguistic scholars and example of how to analyze the modality
according to the discourse type.

Key words: discourse, modality, approach, conception, language linguistics, category, scholar.

In linguistics, discourse mentions to a unit of language which is longer than a single sentence.
Discourse (Latin prefix dis- meaning “away” and the root word currere meaning “to run”) means
to “run away” and refers to the way that conversations flow. To study discourse is to analyze
the use of spoken or written language in a social context. Discourse studies look at the form
and function of language in conversation beyond its small grammatical pieces such as phonemes
and morphemes. This field of study, which Dutch linguist Teun van Dijk is largely responsible
for developing, is interested in how larger units of language—including lexemes, syntax, and
context—contribute meaning to conversations.

Types of Discourse. Some scholars have divided discourse into four types: argument, narration,
description, and exposition. Many acts of communicate include more than one of these types in
quick succession.

Argument: A form of communication meant to convince an audience that the writer or speaker
is correct, using evidence and reason.

Narration: This form of communication tells a story, often with emotion and empathy involved.

Description: A form of communication that relies on the five senses to help the audience
visualize something.

Exposition: Exposition is used to inform the audience of something with relatively neutral
language, i.e., it’s not meant to persuade or evoke emotion.

Other literary scholars have divided types of discourse into three categories: expressive, poetic,
and transactional.

Expressive: Expressive discourse comprises those acts of literary writing that is creative, yet
non-fiction. This could include memoirs, letters, or online blogs.

Poetic: Poetic discourse comprises creative, fictional writing. Poetic discourse includes novels,
poems, and drama. These types of work often prioritize emotion, imagery, theme, and character
development, as well as the use of literary devices like metaphor and symbolism.

Transactional: Transactional discourse is used to propel something into action, such as advertising
motivating a customer to buy, or showing a customer how to use a product via a manual. This type
of discourse generally does not rely so much on literary devices.

In the result of the world perception human thinking occurs and it is closely connected with
the primary means of its expression - language. Modality is one of the categories of the language
therefore it demonstrates in itself the thoughts about the reality. In general, modality can be defined
as the speaker’s or writer’s attitude to the content of his statement and the relation of the content
of the statement to the reality.

The traditionally approach was invited by Russian Scholar; modality is divided into two types:
objective modality and subjective modality. In this case, according to V. Z. Panfilov objective
modality is an attitude of the expression towards reality (reality or unreality, possibility or
impossibility, necessity or probability etc.) and subjective modality is the expression of speaker’s
attitude towards the utterance. Modality was a subject of interest for many scholars in Russian
linguistics. For instance, the first who gave very broad interpretation of the category of modality was
also Russian Academician V.V Vinogradov and the works he dedicated to the problem of modality,
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are very important for modern linguists. “Modality the fundamental structural characteristic of
any sentence” (V. V. Vinogradov ) and also he characterizes it as “the speaker’s evaluation of the
relation of utterance content to the reality”. His definition of modality is widely used in English
studies.

Back to V.Z.Panfilov’s approach modality has objective and subjective types. Objective modality
is compulsory, because it is one of the categories that form a predicative unit - offer. It expresses
the ratio of reported to reality in terms of implementation or feasibility. Objective modality is
organically linked to the category of time and differentiated on the basis of uncertainty.

Subjective modality expresses the ratio of the speaker to the information; it is an optional
feature of the utterance. Semantic basis of subjective evaluation of the concept of modality forms
in the broad sense, including not only the intellectual and rational skills imparted, but also different
types of emotional reaction.

Modality conception invited by Sh.Ballie’s was widely spread within West-European linguistics.
According to his opinion, “in any utterance/expression we can single out basic content (dictum)
and modal part (modus), in which is expressed intellectual, emotional and volitional consideration
of the speaker concerning dictum”. Sh.Ballie presents modality interpretation as syntactic category,
in the expression of which the modal verbs play the main role.

To conclude, there is shown main information concerning discourse and modality which we can
analyze according to their types. For that we want to show as an example of analyzed modality in
expressive discourse by Zhai Rui and Liu Jingxia

“The US Federal Appeal Court has rejected the Justice Department’s request to immediately
restore President Donald Trump’s Muslim ban late on Saturday. The appeal was challenging a
temporary nationwide halt of Trump’s entry restrictions which was introduced by Seattle judge
James Robert on Friday. The court has asked both sides to legal briefs before Monday. Trump
signed an executive order on January 27, banning citizens from seven mainly Muslim countries for
90 days and indefinitely barring Syrian refuges from entering the United States”.

In this example, news writer employs the low value “indefinitely” to express the uncertainty
of the Muslim ban. To some extent, the news writers bear less responsibility on the happened
event. Superficially, low value modality seems to weaken the intensity of the discourse, while
actually by which news writers could reserve a possible negotiable space and safeguard the news’
authority. It also enables the public to have a wider thinking space to express their own opinion
which is conductive to adjust relationship between two sides. But meanwhile, it also shows that the
news reporters lack condense in what is reported. In this case, the news media would be virtually
weakened its strength in rejecting and guiding the public opinion.
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INGLIZ TILI FANINI O‘QITISH ORQALI O‘QUVCHILARDA KOMMUNIKATIV
KOMPETENSIYALARINI SHAKLLANTIRISH

Xusainova Dilrabo Ibragimjanovna
Raxmatova Umida Mirzaolimovna
Farg‘ona yuridik texnikum o‘qituvchilari

Annotatsiya: Maqolada ta’lim tizimida ingliz tilini o‘qitishning mazmun-mohiyati hamda
ingliz tilini o*qitish bilan bir qatorda o‘quvchilarda kompetensiyalarni shakllantirish g‘oyasi ochib
berilgan.

Kalit so‘zlari: ingliz tili, kompetensiya. kommunikativ kompetensiya, metod.

Bugun yurtimiz mustaqil davlat sifatida jahon ham jamiyatida integrallashib borar ekan,
yoshlarimizning o‘z ona tilini qadrlagan holda chet tillarini bilishi muhim ahamiyatga ega.
Respublikamiz Prezidenti rahnamoligida navqiron avlodni sog‘lom va barkamol insonlar etib
tarbiyalash, yoshlarimizni zamonaviy bilim salohiyati, intellektini oshirish, yuksaltirish, axborot-
kommunikatsiya texnologiyalarini faol o‘zlashtirishi, zamonaviy kasb-hunarlarni hamda xorijiy
tillarni chuqur o‘rganishiularning yetarlicha bilim olishlariuchun har tomonlama qo‘llab-quvvatlash
magsadida yurtimizning barcha sohalarida bir gancha imkoniyatlar yaratib berilmoqda. Bugungi
kunda birgina chet tili bilan bog‘liq sohalarda yoshlarimiz ana shunday ulkan imkoniyatlardan
samarali foydalanmoqdalar.

Xususan, Ingliz tilini o‘rgatish jarayonida o‘quvchilarda mazkur tilni o‘rganish uchun zarur
bo‘lgan kompetensiyalarni shakllantirish malakali, yuksak salohiyatli va mazkur tilda erkin
muloqot qila olish mahoratiga ega bo‘lgan mutaxassislarning yetishib chiqgishiga imkoniyatlar
yaratadi.

Bugungi kunda ingliz tilini o‘qitishda zamonaviylashtirilgan va yangilangan metodlardan
foydalanish davr talabidir. Buning natijasida, til o‘rgatishda bir nechta kompetensiyalarni
shakllantirish talab gilingan. Kompetensiya — tilni ishlatish jarayonidagi faoliyatga yo‘nalgan
bilim, malaka va ko‘nikmalar majmuyi ekan, bu jarayondagi kompetensiyaviy yondashuv
nazariyasi, lingvodidaktik kategoriyalar, jumladan, ta’lim maqgsadi, mazmuni, metodlari va
prinsiplarni mujassamlashtirib, nutq faoliyati turlarini kompleks o‘rgatish, til va madaniyatning
o‘zaro bog‘ligligini nazarda tutadi. Binobarin, ingliz tilini puxta o‘zlashtirish olingan bilim,
ko‘nikma va malakalalar orqali muloqot qila olish, o‘quvchilarda bir qancha kompetensiyalarni
shakllantirish orqali amalga oshiriladi.

Hozirgi paytda ingliz tilini o‘rgatish jarayonida kompetensiyalarning inobatga olinishi Davlat
ta’lim standarti va o‘quv dasturlari talablaridan kelib chiqadi.

Shuni alohida e’tirof etish joizki, mavjud ta’limning barcha bosqichlarida chet tilini o*qitishning
asosly maqsadi xorijiy til o‘rganuvchilarining ko‘p madaniyatli dunyoda kundalik, ilmiy va
kasbga oid sohalarda faoliyat olib borishi uchun chet tilida kommunikativ kompetensiyani
shakllantirishdan iborat.

Chet tili ta’limidagi kompetensiyalar asosini mazkur kommunikativ kompetensiya tashkil
qiladi. U esa, muayyan natijalarga erishish va bir nechta muhim kompetensiyalarni egallashdan
iborat. Ushbu kompetensiya — o‘rganilayotgan chet tilida gaplashuvchilar bilan muloqot gila olish
qobiliyati hamda o‘quvchilarni tili o‘rganilayotgan mamlakatlar madaniyati bilan tanishish orqali,
0‘z mamlakati madaniyati, urf-odatlari va an’analarini yanada chuqurroq anglash va ularni suhbat
qilish jarayonida ko‘rsata olishni nazarda tutadi.

Yugqoridagilardan xulosa qilib shuni aytishimiz mumkinki, ingliz tilini o‘qitishda
kompetensiyalarni tatbiq qilish, respublikamizda chet tilini o‘qitish metodikasini boyitishga,
o‘quvchilarning kommunikativ-kognitiv, lingvistik, ijtimoiy-lingvistik, disskursiv, strategik,
ijjtimoiy-madaniy, o‘quv-kognitiv va madaniyatlararo muloqot kompetensiyalarini shakllantirishga
va ingliz tilini o‘rganuvchilarning umumiy, ilmiy va kasbiy sohalarda faoliyat yuritish
kompetentligini rivojlantirishga hissa qo‘shadi.

Foydalanilgan adabiyotlar.
1. Sayidahmedov N. Yangi pedagogik texnologiyalar. — T.: 2003
2. Hoshimov O‘., Yoqubov I. Ingliz tili o‘qitish metodikasi. — T.: 2003
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IMPOBJEMbI METOAUKHA MPEINNOJABAHUSI IMTEPATYPBI B ACIIEKTE
COBPEMEHHOMU HIKOJIbI

d:xymaeBa 3uiio1a AcaioBHa,
Y4uutens pyccKoro si3plka U JUTEPaTyphbl
mkoJbl Ne21 KeI3plTenuHCKOro paiioHa
Hagowiickoit obnactu

AHHoTanusi: B crarbe mpezactasieH 0030p psaa npoOieM, BOSHUKAIOMIMX MPU W3yYEHUU
SMUYECKHUX MPOU3BEACHUN B 5—7 Kilaccax, U OHOW M3 HUX.

KroueBblie ciioBa: [IpoGrnemMbl, MeTonnku, TeXHOMOTHS CUTYallMOHHOTO aHAIK3a , «Macrepckas
3HAHUIY.

AHanu3 BUI0B pabOThl HA ypOKax JUTEpPaTyphbl MOKa3all, YTO Ha MpPaKTHUKE y OOJBIIMHCTBA
yuaurenei npeolnanaroT ase (OpMbl OpraHu3aluy padboThl: PpoHTaNIbHASA U UHAUBUAYya bHas. Kak
IIPU 3TOM YYMTBIBaTh MHAMBUIYaJIbHbIE CIIOCOOHOCTH yuyeHuka? Kak mpaBuio, yuuTenab peraer
3Ty npobieMy B 1oJb3y ciaalbix. [Ipu 3TOM noTeHnnan CUIbHBIX 0CTaéTcs HEBOCTpeOOBaHHBIM. B
peasbHBIX YCIOBHSIX — 3TO OJIHA U3 BaXKHBIX IPOOJIEM COBPEMEHHOTO ypOKa JIUTEPATYPHI.

Mpl 3HaeM, 4TO OOJIBIIYIO YacTh BPEMEHH YPOKa 3aHUMAeT peub YYUTENs, U OTBEYAIOT eMy
T€ YYEHHKH, KOTOPbIX OH YCIEBAET CIIPOCHUTH. BOJIIBIIMHCTBO K€ JeTei MoJyar.

A BeIb aKTHBHAs pedb — PEYb «OT Ce0s» — OUeHb BaKHA W JUTSI Pa3BUTHS MBIIUICHUS, U JUIS
pa3BUTUS HAIPEIMETHBIX (Memanpeomemmuslx) yMEHU): CIylIaTh, BOCIPUHUMATh, 3alIOMUHATh,
3aJaBaTh BOIIPOC B HEMOHATHOM MecTe. Takum 00pa3oM, TpaJMLUOHHBIA YPOK OOBEKTUBHO
JMIIAeT BO3MOXKHOCTH KaX/10ro peOeHKa ObITh OTIMUHUKOM.

[ToaToMy [uIst yuuTens INEpBOCTENEHHEHIIEH 3ajadeldl B YCIOBHAX IIEPEX0la Ha HOBBIE
CTaHJAPThl CTAHOBUTCS pa3pabOTKa TakuX (GOpPM M METOJOB, KOIZa Bce pedsTa Ha yPOKE CMOTYT
peanmzoBath ce0s. 31ech OrpoOMHOE 3HaueHHe HMeeT (OPMHPOBAHHE KOMMYHUKATHBHOM
KOMIIETEHIIUM Ha OCHOBE CHUCTEMHO-/IEATEIbHOCTOrO MO/IX0/1a, AUKTYEMOro BpeMeHeM. MHorue
MIPENOAaBATENN JTUTEPATYPhI SBISIFOTCSI CTOPOHHUKAMU «TPYNIIOBOID» pabOThl HA CBOMX ypOKax,
KOIJ]a HECKOJBbKO TBOPYECKMX MHKPOTPYII 3aHMMAIOTCSl MCCIEJOBAaHUEM IVIaBHBIX IPOOIeM,
aKTyaJIbHBIX BOIIPOCOB, IIOCTABJICHHBIX B JUTEPATYpHOM INpousBereHnn. OOydyeHue npoxoauT B
OpraHU3allMOHHO-EATEIBHOCTHOM PEXUME C UCIIOJIb30BAHUEM Pa3IMUHbIX BUIOB JIEATEIbHOCTH!
WCCIIEI0BATEIbCKOM, IPOSKTUPOBOYHON, OPraHU3aIIMOHHOM, UCTIOTHUTENIBCKON, pe(IIEKCUBHOM.

beccrniopHO, YTO KOJIJIEKTUBHO paclpeliei€HHas AESITeIbHOCTh UMEET CBOM NPEUMYILECTBA
nepes «OoObIYHON» paboTOM C KJIacCOM, NPEXAE BCEro, C IMO3ULUU «BXKHBAHUS B TEKCT»,
yIyONn€HHOro €ro MOHMMAaHMsI, BO3HUKAIOLIETO NpU OOCYKIEHUU Pa3IM4YHBIX TOYEK 3PEHMS —
TEKCTOBBIX MHTEPIIPETALU.

TexHOonorus CUTyallnOHHOIO aHAJIM3a MO3BOJISET Pa3BUBATh YMEHUS y4alllUXCs, CBSI3aHHBIE C
paboToii ¢ paboToii B rpyIIe, KOMaHIe, pa3BUBAET CIIOCOOHOCTh BBICKA3bIBATh CBOM MBICIIH, UIICH,
MIPEJI0KEHNS, YMEHHE BBICIYIINBATh Pa3IMYHbIE TOUKHU 3PEHUS U apTyMEHTHUPOBATh CBOIO.

«Mactepckas 3HaHMI» ((paHIy3ckne MacTepckue), Te IIaBHOE - IepelaBaTh Crocod
NeCTBUS, a HE KOHKpeTHble 3HaHUs. B Pesynbrare yuwammecss OBianeBaiOT TBOPYECKUMU
YMEHUSIMH, Pa3BHBAETCSl JMYHOCTb, CIIOCOOHAs K CaMOPA3BUTHH., CAMOCOBEPILIEHCTBOBAHMIO.
Macrepckas- 310 cnenuduueckuil cnocod opraHu3aluu JEsTeIbHOCTH YYallluXCsi B COCTaBe
MaJjioi rpynmnsl (5-7 4enoBeK) MpU YYaCTUM YUHUTENIs-MAacTepa, HHULIUUPYIOLIETO €€ MOUCKOBBIN
TBOPUYECKUH XapaKTep.

«3urzary (wieHsl pabodeld IpymIibl CTAHOBATCSA SKCIEPTaAMH IO OIpPEeNIEHHBIM BOMPOCaM
n3ydyaeMoil Tembl. llpoBens NUYHYIO SKCHEPTU3Yy MO-CBOEMY (parMeHTy, WJI€Hbl TpYyIIbI
[IOOYEPEIHO yUar ApyT Apyra).

2. IlpornosupoBaHue:

*  «BepHble — HeBepHbIEC YTBEPXKICHU» (HA CTAMU BbI30BA YUUTENb [IPEJIaraeT HECKOIbKO
YTBEPXKICHUH IO €Ile He U3yUYEHHOU TeMe; IeTH BBIOMPAIOT «BEPHBIE» YTBEPKIACHHUS, I0Iarasich
Ha COOCTBEHHBIH ONBIT WIIU NPOCTO yraAbIBast);

* IIporHo3upoBaHue (IPOrHO3MPOBAHHWE TEMbI YpPOKa WJIM TEMbl JIMTEPATypHOIO
MIPOU3BENICHUS 10 OTIMYUTENIbHBIM IMPU3HAKAM MJIM KIIOUEBBIM JI€TaIsIM, HPOTHO3WPOBAHUE
BPEMEHU HalMCaHWsI IPOU3BEICHHS U 3Tana B Onorpaduu nucaresis UK o3Ta, IpOrHo3upoBaHKe
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o ororpadun)

3. Pabora c TekcToMm:

«YUteHue ¢ ocTaHOBKaMW» (UTEHHE TEKCTa OCYLIECTBIIAETCA I10 4YacTsAM, Kaxaas 4acTb
aHAJIM3UPYETCS M JENAIOTCs IMPOTHO3bl O JajibHeWieM conaep:kaHuu. OTBedas Ha BOIPOCHI
JETH JIENal0T MPEINoN0oKEHHI O COACPKAHUH, PACCKA3bIBAIOT O CBOMX aCCOIMAIIMSIX, YyBCTBaX,
OXKUJAHUAX, a YrIyOlieHne B TEeKCT M pa3HOOOpa3ue ero MHTEepPHpeTaluil BO3MOXKHO JIMIIb
TOTJIa, KOTJAa B LIEHTPE YpOKa CTOUT MPOOIEMHBIA BOMPOC. DTO JOKEH OBITH HE MPOCTOil, a
CaKpalibHbII BOIIPOC, OTBETOM Ha KOTOPBIH ABIISIETCS Xy/I0’K€CTBEHHOE ITpousBereHue. KiiroueBbim
MOMEHTOM I103HABaTEJIbHOM EATEIbHOCTU JETEN SIBIETCSA OTKPHITHE ABTOPCKOTO «OTKPOBEHUS»
- TAaKUX MBICJIEH U YyBCTB, U3 KOTOPBIX BBIPACTAET BEJUKAs MPaBAa O YEJIOBEKE. DTO HACTOSIIAS
«CBEpX3a/aauar.

Omna pemaercs sS3pIKOM 00pa3zoB. OOBIMHO YeNOBEK (M peOEHOK TOXKE) 3aMKHYT Ha CHCTEME
COOCTBEHHBIX 3HAYCHHM, BO3HHUKIIMX IO/ BIUSHUEM >KU3HH B COBPEMEHHOM KYJIBTYPHOM
npoctpaHcTBe. OHU 7Sl HETO SBJSIOTCS CIIOCOOOM MHTEPIpPETAIuil COOBITHH, SBICHUIN KYIbTYPbI
u 1p. Onupascb Ha TePMEHEBTHMUYECKUH IMOAXOA, MBI MOTpyXaeM peOEHKa B MoJie 3HAUCHHM
MIPEIIECTBYIONICH KyJIbTypHOW SMOXH M BMECTE C 3THM HM3MEHSEM YTO-TO B €r0 COOCTBEHHBIX
LEHHOCTSX U 3HAYEHUSX.

OcHoBHasi uzesl CUCTEMHO-ACSITEIbHOCTHOIO I0/IX0/la COCTOMT B TOM, YTO HOBBIE 3HAHUS
HE JaloTCi B TOTOBOM BHE. J[eTH «OTKpBIBAIOT» HMX CaMH B TMPOIECCE CaMOCTOATEIbHON
HCCIIeI0BATEIbCKOM AeSITENLHOCTH. 3aa4a YU Tels PU BBEICHUH HOBOT'O MaTepuasia 3aKkIouaeTcs
HE B TOM, YTOOBI BCE HATIATHO U JOCTYITHO OOBSCHUTD, TIOKA3aTh U PacCKa3aTh. Y YUTENb JOKEH
OpPTraHU30BaTh HCCIEAOBATEIbCKYI0 pabOTy JeTei, 4TOOBl OHU CaMHU JOAYMAJIUCh IO PELICHUs
poOIEeMbI ypOKa U CaMH OOBSICHUIIH, KaK HAaJIO0 JICHCTBOBATh B HOBBIX YCIIOBHSX.

OrpoMHyI0 poJib B 3TOM UTPAET IPUMEHEHHUE TAKUX TEXHOJIOT U KaK IPOEKTHAs!, CHTYyallHOHHOTO
aHanuza (casestudy), «UTteHne 1 TUCHMO AJIsl pa3BUTHSI KpPUTHUECKOTO MBILUICHUSD, «Mactepckas
3HaAHUIN.

B cBoeil mpakTuke, pemiast mpoOiaeMbl mepexoa Ha HOBbIE CTaHAAPThI, HCTIONB3YIO CIEAYIOIINE
METOIMYECKHE HapaOOTKH.

[Ipoexr- cnenuagbHO OPraHU30BaHHBI YUYUTEIEM M CAMOCTOATEIBHO BBIIOIHIEMBIN
y4YalMMHCs KOMIUIEKC 1eHCTBUHM, 3aBEPIIAIOIINXCS CO3JaHUEM IPOIyKTa, COCTOSIILIETO U3 00BbEKTa
TpYy/la, U3TOTOBJIEHHOTO B IPOLIECCE MPOSKTUPOBAHMSI, M €r0 IPECTABICHUS B paMKaX YCTHOU WK
MUCBbMEHHON Tpe3eHTanuu. [IpoekTHas TeXHOIOTrHs MO3BOJISET CO3AaTh YCIOBUS AESITEIbHOCTH,
obecrieunBas (GopmMupoBaHUE OOOOMIEHHBIX KOMIIETEHIMH yuammxcs (MHPOPMAIMOHHBIX U
MO3HABATEIbHBIX ).

*  TOM, YTO MOATBEPAMIOCH U3 MPEAIOI0KEHHUI, a UTO — HET U OOBACHSIOT CBOU OTBETHI);

*  «Urenne ¢ momerkamu «INSERT)» (mo3Bossier nHGOpMAIUIO pa3ieIuTh Ha U3BECTHYIO,
HOBYIO, HHTEPECHYIO, HEMOHATHYI0. BO BpeMmsi uTeHMsI TeKcTa HEOOXOIMMO JenaTh Ha MOJISIX
MIOMETKH, a IOCJIE IPOYTEHUSI TEKCTA 3allOJIHUTh TaOHUILY, TJI€ 3TH e 3HaYKH CTAHYT 3aroJIOBKaMu
rpad TabauIk);

*  «/IBoitHOM NMHEBHUK» (MO XOAY YTEHHS HEOOXOTUMO 3aMOTHUTH TAOIUILY, COCTOSIIYIO U3
IBYX Tpad: B IEPBYIO BEITUCATH pa3bl U3 TEKCTA, KOTOPBIE TPOU3BENIN HANOObIIIee BIICYATICHHE,
BBI3BAJIM COIJIacHe, MPOTECT U Ja)ke HEIIOHMMaHHE; BO BTOPOH rpade naeTcst 0ObsICHEHHE, YTO
3aCTaBWJIO BBITIMCATH 3TH (pa3bl, KAKWE MBICIIN M aCCOLMAIMH OHU BBI3BAJIN);

* «CocraBnenne knactepa» (Kiactep — rpaduueckuil cucTeMaru3arop, cxema, (umboy-
pBIOHAS KOCTB).

*  IIpuem «Kop3una uaei».

4. Ilpuemsl, pa3BUBaIOLIME YMEHUE 33]aBaTh BOIPOCHI:

*  mpueMsbl « ToICThIe ¥ TOHKHE BOMPOCHD (.«TOHKHE» BOIIPOCHI — BOMIPOCHI PEMPOAYKTUBHOTO
IUIaHa, TpeOyroIlue OJHOCIOBHOTO OTBETA, «TOJCTHIE» BOMPOCH — BOIPOCHL, Tpelyromue
Pa3MBbILUICHUS], TPUBJICUEHUS JOTIOJIHUTEIbHBIX 3HAHUM, YMEHUSI aHAJTU3UPOBATh);

¢ «Mo3zaukay (KJ1acc JeNUTCS Ha TPYIIbl U KaXKIOW rpyIIe npeiaraeTcs 3a1aTh BOMPOCHI
IO 33/IaHHOMY OTPBIBKY TEKCTA).

*  Pomamka «bimymay:

- I[IpocTbie Bompoch! ((pakTUUECKUE BOMPOCH) — TPeOyIOT 3HaHUS (AKTUYECKOTO MaTepHana,
OpPUEHTHPOBAHBI HA pa0dOTy MaMATH

- YTouHsI0IIME BOIIPOCHI — «HACKOJIBKO 5 MOHSUI. ...», «IPaBUIBHO JU s Bac nosna, 4ro...»
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- UnTepnperupyromnue Bonpocs! (00bsICHAIONNE) — MOOYXasi YIEHUKOB K MHTEPIPETAalnHy,
MBI YYMM UX HaBbIKAM OCO3HAHMS MPUYHMH TE€X UM MUHBIX TOCTYIIKOB MJIM MHEHUH (rTouemy?)

- O11eHOYHBIE BOIIPOCHI (CpaBHEHHE) — HEOOXOAMMO HCIIOJIB30BaTh, KOTA BbI CIBIIIATE, YTO
KTO-TMOO U3 YUYEHUKOB BBbIpa)KaeT COCELy IO MapTe CBOE HEIOBOJBCTBO WJIH YIOBOJILCTBHE OT
MIPOU3OLIEIIIEr0 HAa YPOKe

- TBopueckue Bonpocs! (Mporuo3) — «Kak Bl ymaeTe, 4To MPOU30MIET JasibLie. .. 7»

- [Ipaktnyeckue Bonpocs! — «Kak Mbl MoxkeM. .. 7» «Kak moctynuiu Obl BBI...7»

5. TBopueckas uHTEpIIpeTalus UHHOPMALIUH:

 npueM «Hanmcanue scce» (3cce — NMUCBMEHHBIE PA3MBIIIJICHUS Ha 3aJaHHYIO TEMY,
Pa3HOBUAHOCTB 3cce — npueM «Hamummure nucbMo» - Koraa yyanumcsl Hy’)KHO Hamucarb KoMy-
A100 MUCbMO OT UMEHU Teposl TPOU3BEIEHUS, UTO ITO3BOJISIET TOCTABUTh €0 HA MECTO JPyroro,
COOTHECTH €r0 MBICJI M YyBCTBA CO CBOUMM);

*  «CocraBnenue TenerpaMMmb» (HayduT OTOMparh HauOosee BakKHYH HH(OpPMALUIO U3
IIPOYUTAHHOTO U MIPEJCTABIIATH €€ B CXKATOM, JIJAKOHUYHOM BHJIE);

*  «CTHXOTBOpPEHUE M0 AITOPUTMY» (CUHKBEIHA, XOKKY, TUaMaHTHI - Pa3BUBAIOT [I09TUYECKUE
CIIOCOOHOCTH YYEHUKOB);

* npueMm «Hapucyiite cuactbe» (mpuemMbl NCUXOPUCYHKA JAlOT BO3MOXKHOCTH BBIPA3UTh
MMOHMMAaHHEe aOCTPAKTHBIX MOHATUN, BHYTPEHHUM MUpP uepe3 3puTesbHble 00pa3bl. MOXKHO AaTh
3aJJaHMe HapuCOBaTh COBECTb, MECTb, JOOPO, 3710 U 3aTe€M OOBSICHUTh CBOU PUCYHKH);

*  npueMm «IIuceMo 1o Kpyry» (mpeamnonaraet rpynnoByto Gopmy padotsl. JleTsM HyKHO He
TOJIBKO MIOPAa3MBILUIATh Ha 33JaHHYIO0 TEMY, HO U COIVIaCOBBIBAaTh CBOE MHEHHE C WIEHAMH IPYIIIBL.
VY KaJI0r0 4IEeHA IPYIIIbI — TETPAAb U pydKa, KaXIbli 3aIIMCHIBACT HECKOJIBKO MTPEIJIOKEHUN HA
3a/laHHYI0 TEMY, 3aT€M KaXk/blil epeJaeT TeTpajab COCEAY, KOTOPbIM JAOIKEH MPOJOIKUTH €ro
pa3MbIIUICHHS], TETPaIu MepeaaroTcs 10 TeX Mop, MoKa KaKaas TeTpajb HE BEPHETCS K CBOEMY
XO35IMHY ).

Hcnonb3oBaHue Bcex 3THUX HPUEMOB CIIOCOOCTBYET PA3BUTUIO MBICIMTENBHBIX HAaBBIKOB
yyaluxcs HeoOXOAMMBIX HE TOJNBKO B ydebe, HO M B OOBIYHOW >XKU3HU (YMEHHE NPUHUMATh
B3BEILLICHHBIE PEeLICHHs, padoTaTh ¢ HH(pOpPMalEH, AaHAIM3UPOBATh PA3IUUYHbBIE CTOPOHBI SIBICHHUH
U T.IL.).

B 5-7 kmaccax MOMHO BKIKOYATh IIKOJBHMKOB B TBOPYECKYH JEATEIBHOCTh, TAaK Kak
TBOpPYECKHUE 3a/1aHus IPUBJIEKAIOT K yTeHHI0. [Ipuém «YueOHbIi Tearp» MOXKHO UCIIONIB30BaTh IS
3HAKOMCTBA C MCTOPUKO-TEOPETHUECKUMHU CBEJEHUAMU 10 npenmety. Kpome toro, TearpanbHast
MHTEpIpeTalusa-3To NpuéM «JeiicteenHoro aHanusza « (O. M. Knebenb) Tekcra, M03BOJSIOMINN
[Ty0xe MPOHUKHYTh B IPOU3BEICHHUE U 3a0/IHO 331€CTBOBATH OoblIe yuamuxcs. K crennyecko-
UTPOBBIM YIPAXKHEHUSIM MOXKHO OTHECTH paccka3 0 MEPBOTO JIULA Feposi O COOBITHAX, OIMCAHHBIX
B IIPOM3BENICHHUH, O CAMOM ce0e, MHCIIEHUPOBKHU 3HU30/10B U T.JI..

CnoBapsb:

CunkseliH- 1. OgHO KITIH0YEBOE CIIOBO — CYILIECTBUTEIIBHOE

2. JIBa ornpenenieHust, XapaKTepU3yIOLINX JaHHOE CJIOBO (MpUilaraTesibHble, IPUYACTHs)

3. Tpu marosna, noka3blBarolye AeiicTBUE

4. YetsIpe ci10Ba — NPENTIOKEHUE, B KOTOPOM COIEPIKUTCS UAES

5. OmHO ci1oBO — MeTadopa, CIIOBO — aCCOIUAIIHA.

JlmaMaHTy — CTUXOTBOpHAs (hopMa U3 CEMHU CTPOK, IEPBast U MOCIETHSSA U3 KOTOPBIX, TOHSATHS
C IPOTHUBOIOJIOKHBIM 3HAYEHHUEM.

1. Tewma (cymecTBUTEIBHOE)

2. Omnpenenenus (IBa NpuiiaraTelbHbIX, IPUYACTHUSA)

3. eiictBue (TpH Iaromna)

4. Accoumanuu (4ETbIpE CYLIECTBUTENIBHBIX, B 3TOH CTPOKE OCYILECTBISAETCS NEPEXOA K
AHTOHUMUYHBIM TIOHATHUSM)

5. [etictBue (Tpu 1arosua)

6. Onpenenenus (1Ba MpuIaraTeIbHbIX, TPAYACTHS)

7. Tema (CymecTBUTEIBHOE)

Crenyer UMeTh B BU]LY, UTO IIEPEUUCIICHHBIE (POPMBI paOOThI HA YPOKaX B «YUCTOM» BUJIE PEIIKO
BCTPEYAIOTCS B MPAKTUKE paObOThl yunTess. Tak win uHaue, GyHKUUU OJHOTO THIIA YPOKa 4acTo
BILJIETAIOTCS B CTPYKTYpY APYroro Tuma. PazHuna 3akiroyaeTcsi B TOM, YTO Ka)KJblil THI YPOKOB
OTJINYAETCS IOMUHUPOBAHUEM OTIpeNIeIeHHON (DYHKIIMHU, HAaIPUMEp U3yueHHe HOBOTO MaTepuaa
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WIA KOHTPOJIb, & OCTAJIbHbIE (PYHKIIUH JAPYTHX THUIIOB YpOKa HOCAT BCIIOMOTATEIbHBIN XapakTep.
[TosTOMy M AMAKTHKA PA3HUTCS U MPOIOJIKAET OCTABAaThCs OJJHOM M3 aKTyaJbHBIX MPOOIEM.

Jluteparypsr:

1. AcmonoB A.I. CucTeMHO-IeATEeILHOCTHBIM MOAX0A K pa3padOTKe CTaHIapTOB HOBOTO
nokosenust// [lenaroruka, Ned, Anpens, 2009 c. 18-22.

2. 3arames M.O. OcHOBBI 00pa30BaTeNbHON TEXHOIOTHH PA3BUTHSI KPUTHUECKOTO MBIIIIICHUS
CpeICTBaMH YTEHUS ¥ nuchbMa. // bubnuoreka B mkosne.- 2004.- Nel7

3. CronbynoBa C.B. TexHonorusi pa3BUTUS KPUTHYECKOTO MBILUIEHHS] Y€pe3 UTECHUE U
nuceMo.// Pycckuii si3b1k B mikone «IlepBoe cenTsiopsa». — 2005. -Nel8,19
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V3BEK XAJIK YUMHJIAPA HOMJIAPUHUHI KEJIUB UAKHUIIU AXAMUSATH

Xamuposa Huropa

HaBouii kOHYMIMK UHCTUTYTH
KaTTa YKUTYBUUCH, TATKUKOTYH.
nigora.khamidova.1969@mail.ru
+998 91 3375434

AHHOTanusA: XanK YHUMHIAPUHUHT HOMJIAPU Xap JOUM KYIPOK MabHOHM aHMNIATagu EKU
MabiyM Oup MabHOra sra Oynanu. JlyHE TylryHapcu3 Tap3aa KypwiraH, aMMO OM3HMHI TyIIyH-
yamuzaa Oy KyAa YpUHIM Ba LIYHUHT Y4yH KaJMMIH 3aMOHJIapJaH OepH XasK YHUHIQPUHUHT
HOMJIApH YHMHT KaHJal YHUH SKaHJIWTH, YTMHUIIHU Kelakaru Ba OyryHH OuiaH nespiau OOFJIUK
SKAHJIUTU KYpPUHAH.

Kaimr cy3aap: oHOMAcTHKa, XalaK YUUHIAPH, TabJIMM, MAIIUN YUHHIIAP,

Kaaum samonmapnaék Ypra Ocuéma SmmoBdn TypKHil XaikKIapaa, XyCycaH, y36eK Xaikuma
Kypaui, YK - €l OTHUIll, YaBaHJO3JIMK CHUHrapyu YHWHIApW, aHUKPOFU, KUCMOHMH MalIK Typ-
napu Hadakar MaBKya OynraH, OGankd oMMaBuil YiuHmapu cudatuga MabiyM Ba Malxyp
6ynran[5.13-18.]. Tapuxwuii éqHomanapaa rpek tapuxurcu ['epogoT xopasmuiiinap Ounan éHma-
€H sIarad cakyiap KaOwiacuaard MOXUp Mepraniap Xakuaa Oynmail &3ran: «Caxiap ayHénaru
Oapua Mepraniap opacuaa YKHH 3051 KETKa3MalIUraH Ky/1a MOXUp Mepraniap cudaruaa uryxpar
KO30HTaH 31W». byHaan kypuHaauky, YK — € OTUIN YWWHM XajK BaKWUIAPW MYMJA KaJUMJIaH
KEHI EHWIraH.

Bynapnan kypuHuO TypuOANKY, TYpKUi Ba Y30eK MUIUTHIA XalK YHHUHIapU KaAUMIHY 1aBpiapaa
MaiiloH ToMolanapy, 6aiipaMaapHu YTKa3UILI XaMa KaHT KWIKII ycyulapy cudaruaa 6up Heua
103 HWIIap MyKaJlaM BY>Ky/Ara KeiraH. byHu apxeonoruk KazuimManiap Ba HagakaT KaauMIH pUM
€3yBUKCH DIMAaHHUHT 3THOTpadUK Marepuaiapu, my OwiaH Oupra MaMIaKaTUMH3HHUHT TypId
XyZAyUTapu/1aH TOTUIITaH TapuXuil EAropvK Ba MaHOaap, TypKui Kadp touuiapu, “JleBony yrart-
UT TypK’ KaOu Oup KaH4ya UJIMUI Ba TApUXUI acaplapHUHT XaM 3THOTpaduK, XaM TUaJIEKTOIOTHK
Ma3MyH-MOXMATHHU aCOCTAMINIaH AUAJIEKTaa Ma3MyHJIM MHUCOJUIAPU TacAMKIAWIU. YIIAapHUHT
Ma3MyHH/1a XaJIK TAaHTaHaJIapy Ba TOMOIIAJIADMHUHT 9HT SIXIIY aHbaHAJIapU XaM/1a KY pUHHILITIAPUHU
y3una xamnanras. [Llynunrnek, 6eTakpop y3ura XoCaury Ba XyCycusTiiapy OWIaH XajikK YHnHIapu
MWLIHHA Mabpudar Ba MaJaHUATMU3UHE OOHUTIH, Y3 aBIOUIADHHUHT XaJK aHbaHa, KaJpUAT Ba
ypb-omaTiapuHu MyKamMmall 1apaxkaaa MyKaccaMIalTHPHIITaH.

Wnrapu xam nop yiluHaapu xamaa yHjaa YHHOBUMIAPHUHT Maxopary *Kyza Malixyp Oyiranku,
XarTo, yJIApHU XyKMJIOp Ba MAalIXyp capKapiaiap, LIyHWHIZIEK, 4eT IIMK MEXMOHJIAp XaM
Kypuiirad. TypKHIJIapHUHT, XycycaH, V30€KJIIapHUHT OMMAaBUH Ba MaxaJuiuid Oalpamiapw,
MaBCcyMHi 6030piapu JopOo31apcu3 YTMaraHaIuru Tauuii.

Mumii Xaik YHHHIaprKyJaKaIuM 3aMOHIIap/ia By KyAraKkearan 0yca-s1a, pUBOKJIaHUITHHUHT
xap Oup Tapuxuii OOCKMYHMIA Ma3MyHaH Yy3rapu0, Typiu WKTHUMOHMHA Bazu(anapHu Oakapras.
Kanpusr, anpananap, Gpannap, ury )KyMmiaaaH, XaJlK MIJUTHNA YAHHIapU, MIJUTATAMA3 XaéTH OUIIaH
OoFnuK 0ynu0, aBnoAMaH aBioara Mepoc 0Viub YyTuod KenraH.

Anaﬁnémay pyiixaru .

1. Kapanr: Y36ekucton Pecniyonukacu Basupnap MaxkamMacuHUHT « Y 30€KUCTOH 1A )KUCMOHUN
TapOUsl Ba CHOPTHUHT $IHA/Ja PUBOXKIAHTHUPHUII YOpa-TaaOupiapu tyrpucugantu 1999 iun 27
Maiiaru kapopu. Y36ekucton Pecny6iukacuaunr «KucMOHHiT TapOys Ba CIIOPT TYFPUCHIANTH
koHyHH. Tomkent, 2000.

2. XyxkaeB @, Mypono M, MupconuxoB C. Xank mwuiil yitmnnapu. l-xkucm. TolikeHT,
XTXMOMMU, 2001. 3-47-6etnap.

3. Hacpunaunos ®.H. V306ek xank Musmid yiunnapu. Tomkent. 1993. 3-38-6etap.

4. HacpupgmunoB ®.H. VY36ex xank muumil yiunnapu. Tomkent, 1993. 3-7-Gernap.
Vemonxyxaes. T.C, Menues X. Munuii xapakarin yituanap. Torkent, Ykutysuu, 2000.
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AMIN AFG‘ONPURNING HAYOTI VA 1JODI

Ilyasova (Saydaliyeva) Nilufar Shuxrat qizi

Toshkent Davlat Shargshunoslik Universiteti 2-kurs magistranti
Telefon: +9989(99)0020506

kekkeginkay@gmail.com

Annotatsiya: Mazkur ilmiy maqola taniqli afo‘on nosiri va jurnalisti Amin Afo‘onpurning
1jodiy biografiyasini o‘rganishga va adib haqida hozirgacha ma’lum bo‘lgan ma’lumotlar doirasini
kengaytirishga bao‘ishlangan. Tahlil davomida adibning hozirgacha nashr qilingan badiiy asarlari
nomlari keltirilgan.

Kalit so‘zlar: afo‘on hikoyachiligi, taraqqiyparvar, ilo‘or asarlar, “Musko”, hikoyalar to‘plami,
milliy-demokratik inqilob, roman.

Kirish. Amin Afo‘onpur — afo‘on yozuvchisi, nosir, jurnalist. Amin Afo‘onpur 1947-yil
Qobul shahrida bir kambao‘al ziyolilar oilasida tavallud topgan. Amin Afo‘onpur bolaligidan
adabiyotga qiziqardi va u o‘smirligidan adabiy mavzularda maqolalar yozishni boshlagan
o‘quvchilardan bo‘lgan, Afo‘oniston radiosi bilan yaqindan hamkorlik qilgan. Yozuvchi adabiyot
sohasiga 60-yillarning ikkinchi yarmida, Kobuldagi “Istiqlol” litseyini tugatgandan so‘ng kirib
keldi. U ikki yuzdan ortiq kichik hikoyalar va povestlar muallifi. 1969-yildan turli xil afo‘on
gazetalarida jurnalist sifatida ishlagan. 1974-yildan Afo‘oniston radiosi xodimi. 1978-yilda u
inqilobiy hukumat a’zosi bo‘ldi. 1978-yil aprel oyidagi davlat to‘ntarishidan so‘ng Madaniyat
va San’at vaziri o‘rinbosari, hamda Axborot va madaniyat vaziri sifatida faoliyat olib borgan.
Amin Afo‘onpur radio televideniya va kinomatografiya davlat qo‘mitasida siyosiy sharhlovchi
sifatida ' ham faoliyat olib borgan. U pashtu tilida ijod qilgan. Afo‘onpur Jek Londonning
“Hayot zavqi”(® Js0? pcscr), Turgenifning “Birinchi muhabbat”(Jse 0 ¢0i3), Hemingueyning
“Chol va dengiz”(<39 )5 us02), rumin yozuvchisi Sod Donuning “Ochqolgan musofir”(<.ys
arlo)), Boris Vasilyevning “Tongda bu yerda jim-jit edi”()s oo (uais2 s Ses 3o 7 9 ig) ) kabi
taraqqiyparvar, ilo‘or asarlarni pashtu tiliga tarjima qilgan va “Jvandun” (Jjs0250) jurnalida nashr
qildirgan. Afo‘on hikoyalari majmuasiga uning nemis va fransuz tillarida chop etilgan hikoyalari
ham kiritilgan.

Amin Afo‘onpur uchta hikoyalar to‘plami muallifidir: “agu«sS)” (“Musko”, 1983), “3 &z
G )" (“To‘lginlar tepasida”, 1985), “3 25 Sa?” (““Yozgi oromgoh”,1986) to‘plamlaridir.
1986-yilda harbiy harakatlar sodir bo‘layotgan janubiy va janubi-sharqiy viloyatlarga qilgan
safarlaridan ta’sirlangan Amin Afo‘onpur “Xalgning orzu-umidlari uchun qurbonlik” romanini
yozadi. Afo‘on gazeta va jurnallarida ko‘plab maqolalar muallifi Amin Afo‘onpur 1998-yilda
vafot etgan.? Uning hikoyalari deyarli yigirma yil davomida ko‘plab davriy nashrlarda chop
etilgan. Ammo faqat 1978-yilgi davlat o‘zgarishidan keyin ular Afg‘oniston Yozuvchilar
uyushmasi tomonidan nashr etildi. Amin Afo‘onpurning “Musko” hikoyalar to‘plami kirish “
e o0 7, 13 ta hikoya va tuzatish “ ©uazsz 7 dan iborat bo‘lib, to‘plamning umumiy hajmi
132 sahifadan iborat®.

To‘pamdagi hikoyalarning nomlari quyidagilardan iborat:

«d)) <o Jicey (“Homiladov tun”) Ma’nosi: bir vogea-hodisa bo‘lishi kutilayotgan tun
«&)263dss s e s Iy (“Hali tong otmagan edi™)

«pgde o0 SO ssUsse» (“Ofqituvchi sherbachchalarni uyo‘otadi™)

«osus gdr (“Qo‘rmoch o‘o‘risi”

« 1susSs Vs dalusn (“Ko‘z yoshlar va olmos™)

€20 35S shey (“Basugiyning to‘yi”)

€ adS_on (“IKki do‘st™)

«wssdosy (“Isiriq solish™)

«w_p @l goey (“Sovuq shamollar™)

0. «zloaus o st Sex» (Yo qlama vaqtida™)

200NN RN —

' Musko hikoyalar to‘plami. Afo‘oniston , 1983.- B. 132.
2 /https://www.facebook.com/Andaleeb.dir/photos
INTINSI — 20055056 psuioe M2z S sld s 1o lase(3 J0s Iowdldads pEasE ). «asoShy laso 13 I,
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11. « 0 sal s E s @2 e sy (“Charchagan eshakning sho‘rpeshona yuki”)

12, «psosSh (“Musko” Ayol ismi)

13, «gss gs 5303 vy (“Tiriklar”)

“Musko” hikoyalar to‘plamiga kirgan hikoyalar turli mavzularni oz ichiga oladi. Hikoyalarda
afo‘on xalqining patriarxal turmush tarzi, oo‘ir mehnati, hayot qiyinchiliklari-yu oilaparvarlik,
ma’rifatparvarlik, vatanparvarlik kabi tuyo‘ular ijtimoiy-realistik vogelar asosida mohirona
tasvirlab berilgan. «Musko» to‘plamidagi hikoyalarning qariyb yarmi Aprel voqealarigacha
bo‘lgan davrda yozilgan va ular dehqonlar va o‘rta shahar qatlamlari hayotiga bao‘ishlangan.
Janobi Amin Afganpurning hikoyalarida afo‘on nasrida an’anaviy bo‘lib qolgan tasviriylik, o‘z
o‘rnini insonning ma’naviy dunyosiga, inson hayotining emotsional muhitiga bo‘lgan qiziqishga
yo‘l bera boshlaydi. Amin Afganpur ushbu hikoyalar to‘plamidagi “Musko” hikoyasida o‘arb
mamlakatlari dunyosini, turmush tarzini afo‘on ko‘chmanchilarining patriarxal hayot tarziga
tagqoslagan holda namoyish qilishga harakat qiladi. Umuman olganda, Afo‘onpurning hikoyalari,
G‘ulom G‘avs Xaybariyning so‘zlariga ko‘ra, Evropa tipidagi hikoyalarga yaqin va «Musko»
to‘plami hikoyalari buni tasdiqlaydi.'

Xulosa sifatida aytadigan bo‘lsak, Amin Afo‘onpur hayoti va ijodi juda qizigarli, buni ushbu
magqolamizda yoritib berishga harakat qildik. Uning “Musko” to‘plamidagi hikoyalarida afo‘on
dehqonlari hayoti realistik voqgealar asosida mohirona tasvirlangan bo‘lib, vogealar, gisman, o‘arb
mamlakatlariga ko‘chirilgan. Bu yondoshuv orqali yozuvchi afo‘on dehqonlarining turmush tarzini
Yevropa mamlakatlari hayot tarzi bilan taqqoslashga harakat qilgan. Maqoladama’lumotlar afo‘on
filologiyasi talabalarining afo‘on yozuvchilari hayoti va ijodiga bo‘lgan qiziqishini ortirishga va
afo‘on filologiyasini rivojlantirishga yordam beradi.

Foydalanilgan adabiyotlar ro‘yxati:

1. Musko hikoyalar to‘plami. Afo‘oniston , 1983.- B. 132.

2. A.C.Iepacumosna iuteparypa Adranucrana Ha s3bike mymry. M,1986.- C. 137.

3. YIYSI Fuas0SG ascsoe A2z deSsld s Wz lass(3 dong Al 508 aZ pIE ). «a oSl
lecs g 1o,

4. /https://www.facebook.com/Andaleeb.dir/photos

1 A.C.TepacumoBa muteparypa AdraHucraHa Ha s3bike nmymty. M,1986.- C. 137.
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THE RELEVANCE OF NEW PEDAGOGICAL TECHNOLOGIES IN THE STUDY OF
ENGLISH VOCABULARY

Mahmudov Anvar Muhammadkomilovch
Namangan region, Uchkurgan district
School Ne 29. English teacher

Annotation: Pedagogical technology - serves to stimulate the acquisition of knowledge, the
development of personal qualities of students by increasing the activity between students and
the teacher in the educational process.

Key words: interactive method, educational process, technology, vocabulary, training

The use of interactive teaching methods in the educational process, taking into account the
age and psychological characteristics of students, is a key requirement of today. Below we
will talk about some aspects of teaching English in elementary school. We believe that the
methods and approaches used in the educational process will serve as a practical aid for young
professionals who have just started working in schools.

Practice has shown that language learning is more effective when the class is organized into
groups of students. because it allows the student to take a different approach to the groups as
needed during the lesson, and to pay more attention to repetition, and to give additional tasks to
the student who is learning quickly. The lessons will have a number of educational purposes. a
teacher can use a series of exercises to achieve these goals.

Pictures also serve as a language learning tool. Students are divided into three groups. This
is done by handing out various cards to students. For example, cards with pictures of fruits are
distributed. Students who take a picture of the same fruit will be in a group of 4 people in each
group, who will be given one picture, and each participant in the group will write in English what
is shown in the picture. Assuming a picture of a classroom in the picture.

Pupil 1 Pupil 2 Pupil 3 Pupil 4
Window a map blackboard a picture
a door a bookshelf a table a table

a flowers a desk a chair a book

a book classroom a pen wall

Students write the English name of the equipment in the classroom. This is the first step and will
take 2 minutes. The teacher listens to the words written by the groups. Each group evaluates the
number of words written by the students. If there are inconsistencies in the words that the group
describes in the picture, the words will not be taken into account or evaluated.

In the second stage, the group members compose a text based on the words they have written.
For example, this is our classroom our classroom is large and light there are a lot of maps, flags
in our classroom. There are 8 desks and chairs in it we like our room. There are a lot of books on
the shelves.

The second stage process takes 3 minutes. The teacher listens to the text written by each group.

The third step is to work on the typos. In this way, the groups share the texts they have written
with each other and the groups find each other’s mistakes. Of course, the teacher also has to
remember the mistakes made by the groups. That’s why it’s important for a teacher to keep a
record of them as they walk around the classroom. At the end of the exercise, the teacher should
point out some common or important mistakes that have been made. Students should be taught to
speak quietly and politely during pair or group work and to be prepared to take on additional tasks
after completing the task. If clear instructions are given before the exercise, students will be able
to complete the task without confusion and excessive noise.

The conclusion of the picture-response exercise is that the use of such exercises develops
students’ ability to check, verbally describe, discuss, think, and think. It creates an atmosphere of
friendship and cooperation. Doing this exercise also allows you to achieve a developmental goal,
which is to develop and strengthen the student’s thinking, imagination, attention, and memory
skills. It is also advisable to use a variety of exercises to make the lesson more effective.

These exercises require you to say the words in your native language and translate them into
English.
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“Tell me?” This method of exercise is aimed at the regular development of students’ vocabulary
thinking, translation skills.

In this exercise, students gather in a circle, with the teacher holding a ball and telling each
student a word based on the topic covered. For example, when the word “school” is used, the
teacher throws the ball to the student. The student has to pick up the ball and answer “school”
quickly. In this way, the teacher takes turns throwing the ball to the students.

In short, the role of the teacher is not only to impart knowledge to children, but also to help
them learn. In this regard, dear teachers, we have an interesting and effective lesson. Using it to
acquaint the audience with different methods of linguistic analysis, to explain the synchronous
and diachronic definition of the structure of modern English vocabulary, to improve the skills of
working on dictionaries and to teach to read and analyze unfamiliar texts with different dictionaries.

References:

1. Krashen, S. 1982. Principles and Practice in Second Language Acquisition. Oxford:
Pergamon.

2. White, L. 1991. ‘Adverb placement in second language acquisition: some effects of positive
and negative evidence in the classroom.” Second Language Research: p.133-61.

®eBpann [ 2021 7-Kuem TomkeHT
57



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 25-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

ONA TILI VA ADABIYOT DARSLARINI ILG‘OR PEDAGOGIK TEXNOLOGIYALAR
ASOSIDA TASHKIL ETISH.

Sabirova Guli Abdullayevna

Xorazm viloyati Yangibozor tumani

4-maktab ona tili va adabiyot fani o‘qituvchisi
tel: 97514 87 13

Annotatsiya: ushbu maqolada ona tili va adabiyot darslarini samarali tashkil etish uchun
foydalaniladigan ilo‘or pedagogic texnologiyalar va interfaol metodlar haqida bayon etilgan.
Kalit so‘zlar: ona tili, mazmun va mohiyat usuli, bilim, ko‘nikma, malaka

Barchamizga ma’lumki, ona tili va adabiyot fani ta’lim tizimining poydevori bo‘lib,
o‘quvchilarning boshqa fanlarni o‘zlashtirishi unga boo‘liq bo‘ladi va ona tili o‘qituvchisi
zimmasiga katta ma’suliyat yuklaydi. Bugungi tezkor rivojlanayotgan zamonda ilm — fan,
texnika ham shiddat bilan o‘sib bormoqda. Har bir sohada taraqqiyot ilgari gadam tashlamoqda.
Xususan, ilm — fanda ham katta o‘zgarishlar, sezilarli yutuqlarga erishilmoqda. Har bir fanni
yangi innovatsion pedagogik texnologiyalardan foydalanib o‘quvchilarga yetkazib berish bugungi
kundagi ta’limning asosiy talablaridan biri hisoblanadi. Boshqa xorijiy tilni yaxshi o‘rganmoqchi
bo‘lgan kishi avvalo, 0‘z ona tilini mukammal bilishi, e’zozlashi, qadrlashi lozim.

Shunday ekan, o‘z tilini mukammal bilgan kishi boshqa xorijiy tillarni o‘rganishga kirishishi
tabiiy hol. Buning uchun ona tili va adabiyot o‘qituvchilari o‘z darslarida zamonaviy interfaol
metodlardan foydalanib, o‘quvchilarning fanga va bilim olishga bo‘lgan qiziqishlarini yanada
orttirishi lozim. Ona tili va adabiyot o‘qituvchisining mahorati 0‘z o‘quvchilarini ta’lim jarayoniga
faol ravishda jalb qila olish darajasi va ularning mustaqil aqliy va amaliy darslarini to‘o‘ri tashkil
qilishi bilan belgilanadi. Dars jarayonida interfaol usullardan foydalanish dars samaradorligini
oshirishi, o‘quvchilarning bilim, ko‘nikma va malakalarini yanada mustahkamlashi hech kimga
sir emas. O‘qitish jarayonida noan’anaviy ta’lim usullaridan: “Aqliy hujum”, “Debat”, “Tanqidiy
tafakkurni rivojlantiruvchi usul”, “Klaster”, “Muammoli vaziyat”, “Idrok xaritasi”, “Mazmun va
mohiyat”, “Izohli test” usullaridan foydalanish yaxshi samara beradi. Bunda o‘quv materiallarini
bayon qilish emas, balki, o‘quvchilarning faol ijodiy ishlashini tashkil qgila olish muhimdir. Shuni
alohida ta’kidlash joizki, bolalar ko‘proq eshitganidan ko‘ra, ko‘rganiga ishonishadi. Demak, biz
o‘qituvchilarning vazifamiz faqat aytib o‘tish yoki ta’kidlash emas, balki aytganlarimizni ko‘rsatib
ham berishimiz lozim. O‘z tajribamdan kelib chiqib, ona tili va adabiyot darslarida quyidagi
interfaol usullardan foydalanishni tavsiya etaman:

“Mazmun va mohiyat”usuli.

Bu usulni ona tili va adabiyot fanlarida o‘tilgan mavzuni nazorat gilishda yoki yangi mavzuni
mustahkamlashda qo‘llash mumkin. Bu usulni amalga oshirishning afzalligi shundaki, guruhlardagi
har bir o‘quvchining ishtiroki ta’minlanadi. Mazmun, ya’ni tayanch tushuncha o‘qituvchi
tomonidan beriladi. Bunda ko‘rgazmadan yoki monitordan foydalanish mumkin. Mohiyat esa
guruh o‘quvchilari tomonidanochib beriladi. Masalan, 7-sinfda ona tili darsida “Yordamchi
so‘zlar’mavzusini o‘tishda bu usul qo‘l keladi. Dastlab mazmun beriladi.

1-guruh.Boo‘lovchilar.

2-guruh.Ko‘makchilar.

3-guruh.Yuklamalar.

So‘ngra mohiyat izohlanadi, har bir guruh o‘z rejasiga doir ma’lumot beradi,bergan
ma’lumotlarini misollar orqali izohlaydi. Guruhlardagi har bir o‘quvchi aniq, lo‘nda ma’lumot
aytadi, bunda tezkorlik bilan ish ko‘rish talab etiladi.

Adabiyot darslarida ham bu usulni qo‘llash yaxshi samara beradi. Masalan, 7-sinf darsligida
berilgan “Abdulla Qodiriyning hayoti va ijodi”’mavzusini o‘tishda bu usuldan foydalanish mumkin
.Mazmun beriladi:

1-guruh. Abdulla Qodiriyning yoshlik yillari.

2-guruh. [jodkorning faoliyati.

3-guruh. Abdulla Qodiriyning ijodi.

Mohiyat bosqichida har bir guruh o‘z rejasini izohlab beradi.

Bu usulni qo‘llash uchun oldindan o‘quvchilarga yangi mavzu yuzasidan tayyorlanib
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kelishtopshirio‘i beriladi. Bu usul orqali o‘quvchilarda izlanuvchanlik, mavzuni o‘rganish uchun
qiziquvchanlik sifatlari shakllantiriladi.

“Mazmun va mohiyat” usulini qo‘llashdan kutiladigan natija:

— o‘quvchilarning tashabbuskorligi ortadi;

— o‘quvchilar mavzu yuzasidan keng ko‘lamli tushuncha va ma’lumotlarga ega bo‘ladi;
— darsda har bir o‘quvchining ishtiroki ta’minlanadi;

— yangi mavzuga o‘quvchilar oldindan tayyorlanib, ma’lumotlar yio‘ishga intiladji;

Xulosa qilib aytganda, zamonaviy pedagogik texnologiyalar asosida tashkil etilgan dars
o‘quvchilarning fanga bo‘lgan qiziqishini orttiradi, ularni mustaqil bilim olishga undaydi va dars
samaradorligini oshiradi.

Foydalanilgan adabiyotlar ro‘yxati:
1. A. Gafurov. Ona tili o‘qitish prinsplari va metodlari. T. O‘qituvchi. 1992
2.  Mengliyev B. Xoliyorov O‘. O‘zbek tilidan universal qo‘llanma. T- 2013
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INGLIZ TILI DARSLARIDA ZAMONAVIY USULLAR VA METODLAR.

Sharipova Muhabbat Toshpulatovna
Navoiy viloyati Qiziltepa tumani
16-maktabning ingliz tili fani o‘qituvchisi
tel: 91-337-17 00

Annotatsiya: ushbu maqolada ingliz tilini o‘quvchilarga o‘rgatishda uchraydigan muammolar
yechimi haqida so‘z boradi. Unda o‘quvchilardagi kamchiliklarni bartaraf etish usullari ko‘rsatib
o‘tilgan.

Kalit so‘zlar: audiomatn, chet tili, lug‘at, nutq, tushunish...

Zamonaviy pedagogik va axborot-kommunikasiya texnologiyalaridan foydalangan holda
o‘qitishning ilg‘or uslublarini joriy etish yo‘li bilan, o‘sib kelayotgan yosh avlodni chet
tillarga o‘qitish, shu tillarda erkin so‘zlasha oladigan mutaxassislarni tayyorlash tizimini
tubdan takomillashtirish hamda buning negizida, ularning jahon sivilizasiyasi yutuqglari hamda
dunyo axborot resurslaridan keng ko‘lamda foydalanishlari, xalqaro hamkorlik va muloqotni
rivojlantirishlari uchun shart-sharoit va imkoniyatlar yaratilgan.

Mustagqil Respublika sharoitida xalq ta’limi o‘ziga xos rivojlanish davrini boshidan kechirmoqda.
Bu o°ziga xoslik eng avvalo ta’lim-tarbiya mazmunini milliylashtirish, ya’ni o‘zimizning juda
boy o‘tmish tariximiz, madaniyatimiz, fanimiz, tilimiz o‘z mohiyati bilan juda chiroyli, yuksak
insoniy axlogly mazmunga ega bo‘lgan milliy urf-odatlarimiz asosida jamiyatimiz kelajagi
bo‘lgan yosh avlodni o‘qitish baxtiga muyassar bo‘ldik. Bu narsa barcha muallimlar gatori biz
o‘qituvchilarning ham qalbidamizda yuksak o‘urur hislarini shakllantiradi. Mana shu sharoitda
hammamiz juda katta ko‘tarinkilik bilan jamiyatimizning yosh avlodini yuksak vatanparvarlik,
xalgparvarlik, milliy o‘urur ruhida tarbiyalashimizni talab etadi. Bu esa ta’lim-tarbiya jarayoniga
yangicha yondoshishni, yangicha uslub va mazmun, shakl va vositalardan ham foydalanishimizni
takozo etadi. Eski uslub bilan yangi vazifalarni amalga oshirib bo‘Imaydi.

Ma’lumki, an’anaviy o‘qitish usuli mamlakatimizda keng tarqalgan. Biroq ta’lim sohasidagi
islohotlarni amalga oshirishda an’anaviy ta’limning muhim ta’limiy muammolar o‘z echimini topa
olmayotganligini qator ilo‘or pedagogik tajribalar ommalashmayotganligini ko‘rishimiz mumkin.
Demak, eski an’anaviy uslub bilan amalga oshirib bo‘lmaydi. Shuning uchun fikrimizga biz bu
masalani yangi pedagogik texnologiya asosida amalga oshirilishi mumkin.

Xush, yangi pedagogik texnologiyaning o‘zi nima, unga qanday erishib bo‘ladi? Yangi
pedagogik texnologiya (YAPT)- bu gandaydir mavhum, qo‘l bilan tutib bo‘Ilmaydigan, fahm-farosat
bilan amalga oshirib bo‘lmaydigan narsa emas. Bu murakkab uzoq davom etadigan jarayondir.
Bu jarayon o‘qituvchining bosqichma-bosqich pedagogik mahorat pillapoyalarini egallab uning
yuksak pedagogik darajasiga ko‘tarilishi kabi nihoyatda qiyin mashaqqatli mehnatning samarasi
sifatida har bir o‘qituvchi erishishi mumkin bo‘lgan mahorat cho‘qqisidir.

Nutq faoliyati turlarining har biriga xos qiyinchiliklar mavjud. Tinglab tushunishda sodir
bo‘ladigan qiyinchiliklar bir talay. Ularni bilish chet tili o‘rgatishda hal giluvchi shartlardandir.
Idrok etish, jumladan nutqni idrok etib tushunish muammolari jahon ruhshunosligida ancha
mufassal ishlab chiqilgan. Chet tili o‘qitish metodikasi fani mavjud nazariy mulohazalardan
samarali foydalanadi.

Maktab sharoitida o‘quvchilarning tinglab tushunish sohasidagi qiyinchiliklar
quyidagilardan iborat:

1. Tilga oid shakliy qiyinchiliklar. Ma’nosi har — xil, tovush shakli esa o‘xshash so‘zlarni
(omofonlarni) yoki chet tili fe’lining majhul darajasini tinglash va tushunish murakkablik kasb
etadi. Omofon va majhul fe’l bir qarashda tanishga o‘xshaydi, biroq audiomatnning mazmunini
payqashda hiyla qiyinchilik tuo‘diradi.

2. Mazmunga doir qiyinchiliklar. Olinayotgan axborot qamrovidagi nima, qayerda, kim
bilan, qachon bo‘lishi kabi dalillarni idrok etish bobida yoki ular orasidagi boo‘lanishni ilo‘ab
olish, shuningdek, umumiy o‘oyaga taaluqli qiyinchiliklar mavjuddir.

3. Nutqiy idrok qilishning shart — sharoitidagi qiyinchiliklar. Bulardan nutq tezligi, ohangi
va mexanik yozilgan audio matnning murakkabligini eslatish kifoya. Shu bilan birga audiomatnni
bir marta idrok qilish, notanish odamni tinglash, ovozdagi o‘ziga xoslik kabilar ham tushunishda
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o‘ov bo‘lishi tabiiy.

4. Nutq shakliga oid qiyinchiliklar. Dialog nutqda javob qaytarish, monologni tinglashda esa
jumlalarni eshitishi xotirasida saqlash o‘quvchi uchun muayyan qiyinchilik keltirib chiqaradi.

5. Tilshunoslik nuqtai nazaridan sodir bo‘ladigan qiyinchiliklar. Ularni lisoniy — leksik,
grammatik va fonetik qiyinchiliklar deb ataladi. Leksikada juft tushunchalar (masalan, dunyo
tomonlarini ifodalovchi so‘zlar, ko‘p ma’nolilik (polisemiya) turo‘un birikmalardagi so‘z ma’nosi,
yordamchi so‘zlar, grammatik jihatdan ona tilida yo‘q hodisalar yoki fonetik tarafdan so‘zning
yozuvda va talaffuzda keskin tavafuti, uro‘u va ohangning o‘xshamasligi tegishli qiyinchiliklarga
sabab bo‘ldi.

6. Audiomatn tuzilishiga oid qiyinchiliklar. Audiomatnning tuzilishi (kompozitsion —
mazmuniy tuzilishi) ham qiyinchiliklarga olib kelishi aniglangan. Chunki bayon etilayotgan
axborotni ilo‘ab olishga uning bevosita dahli bor. Gapning yoki satr boshining bir — biriga mantiqan
yopishishi, matnning yuzaki yoki chuqurligi, notanish leksik birliklar ishtiroki va qator o‘xshash
kompozitsion — mazmuniy holatlar audiomatnning tushunilishi darajasini belgilovchi omillardir.

Tekshirishlar shuni ko‘rsatdiki, o‘quvchilar va talabalarda tinglab tushunish gapirishga
qaraganda kam taraqqiy etgan. O‘quvchi o‘qiganda, ko‘rganda tinglab tushunishga garaganda
olti marta ko‘p ma’lumot olarkan, sababi uni ustida kam ishlaganidadir, murakkabligidir. Tinglab
tushunish boshqa nutq faoliyatlariga ham yordam beradi. U gapirishni ajralmas qismidir. Tinglab
tushunish bilan gapirish ikkalasi oo‘zaki nutqni tashkil qiladi. U gapirishni bir qismidir. Tajribalar
ko‘rsatadiki, tinglab tushunishni rivojlanganiga qarab, gapirish ham rivojlanadi, o‘quvchi, aynigsa,
dialogda yaxshi qatnasha oladi.

Masalan: Ingliz tilidagi unli tovushning qisqa cho‘zigligi, so‘z oxiridagi undosh tovushning
jarangli-jarangsizlashuvida yuksak tarkibiylikka intilish zarurdir, aks holda mazmunga putur
yetadi.

Kuzatish metodi. Chet tili o‘rgatishning muhim metodlaridan biri kuzatish metodi bo‘lib, u
o‘quvchilarda tildagi fonetik, leksik, grammatik hodisalar haqida ongli tasavvur va malakalar
hosil qilishni, ularni amalda qo‘llay olishni ko‘zda tutadi. Kuzatish o‘quvchilar tomonidan yangi
mavzu tushuntirilayotganda, sinfda, uyda, mustaqil ishlarni bajarayotganida amalga oshiriladi.
Kuzatish o‘quvchidan faol faoliyat talab giladi. O‘quvchilar til materiali tushuntirilayotganida yoki
mustaqil ishlayotganlarida uni tahlil gilishlari, mantiqiy xulosalarga kelishlari, fikrlashlari, ona tili
bilan qiyoslashlari lozim. qiyoslash, tahlil qilish, fikrlash dastlabki ko‘nikmalar shakllanishiga
olib keladi. Fikrlash, munosabat bildirish o‘quv materialini anglashga yordam berib, o‘quvchini
faollikka yo‘naltiradi.

Hozirgi kunda Respublikamizda chet tillarini mukammal egallagan mutaxassislarga talab
ortib borayotgani uchun ingliz tili darsliklarini va qo‘llanmalarini qaytadan ko‘rib chiqishni
ilmiy jihatdan kengaytirish ingliz tilini o‘rgatish metodikasi bilan tanishtirishni davrimiz taqazo
qilmoqda.

Foydalanilgan adabiyotlar

1. Sattarov T “Bo‘lajak ingliz tili o‘qituvchisini uslubiy texnologiyasi” Toshkent 2003 yil
2. Saydaliyev S. Chet til o‘qitish metodikasidan ocherklar. — N. 2004

3. www.google.uz
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3HAUEHUE IYXOBHOI'O HACJIEJUSI AJIJMIIEPA HABOU B BOCIUTAHUU
MOJIOAEXKH

A3unmoBa I'yano3 bobokynoBHa

VYuurens pycckoro si3plka U JUTeparypbl Koiasl Ne 21
Taiinskckoro paiiona CamapkaHackon obmacTu
Bbabaxynos Ucmana TypkmanoBny

JlokTop (umonornyeckux Hayk, 3aB. Kadeapon

pycckoro si3bika (hakynpreTa pycckoid punonorun Caml'y

AHHOTALUS: B JaHHOU CTaThe UJIET PEUb O JYXOBHOM M IaTPUOTUYECKOM BOCIIMTAHUN MOJIOA0I0
MIOJPACTAOIIEr0 IOKOJeHUs, u3yyass npousBereHuss A. HaBou. beccmeprHble mpousBeneHus
BEJIMKOTO MBICIUTEN BocToKa BocmeBaeT Apyx0y, B3AUMOIIOMOIIb, TPY K T'YMaHHOCTb.

KuroueBble cjioBa: BEIMKHI MBICIHUTENb, JTOCTH)KEHUE BCEr0 UYEJIOBEYECTBA, BOCIIHUTAHUS
TapMOHUYHO PAa3BUTOTO MOKOJECHHS, CTUMYJ SBOJIOIHMU JIUTEPATYpPbl, aOPU3MBI M IUTATHI A.
HaBou o rymanHoctu.  KTO MOCBATUT CBOIO KU3HB CITY’KEHUIO HAayKe, TOTO UMs U IIOCIIE CMEPTU
Oynet 6eccmepTHBIM. B 3TOM rogy ucnonamiocsk 580 et co JHS pOKACHHS BETUKOTO MBICTUTEIS
Boctoka Anummepa HaBou. HaBom Henb3s Ha3BaTh TONBKO MO3TOM. OH OBLT OJHOBPEMEHHO
MYAPbIM HOJIUTUYECKUM JIEATENEM, KPYTHEUIINM YUEHBIM, BEJIMKUM MBICIUTENIEM, MY3bIKAHTOM,
xynoxHuKkoM. HaBou Benuk. Ero MHOrorpaHHblil TanaHT CTaBUT €r0 B OJIMH psJl ¢ MUPOBBIMU
reHussMHM. Ero TBOpUECTBO JaBHO YK€ CTaJI0 JOCTHKEHUEM BCETO YEJIOBEUECTBA.

[IpaBauBOCTE — CYIIHOCTh UCTUHHBIX JIFO/IEH;

JIBa IaBHBIX CBOMCTBA Pa3jIMYUMBbI B HEM.

Bot nepBoe: He TOJIBKO Ha CIIOBaX,

[IpaBnuBbIM Oy/b U B MBICIISIX U J€JIaX.

B moBbIlIeHNN HAIMOHAJIBHON JTyXOBHOCTH, MPUOOIIEHUH HAILIETO Hapoja, 0COOCHHO MOJIO-
JIOTO TIOKOJICHUS, K 00TaTOMy HACIEIUIO BEIUKHUX MPEIKOB, BAYKHOE 3HAYCHUE UMEET Ooraroe Ha-
CJIEIUE BBIJAIOLIETOCS [109Ta, YYEHOI'0, MBICIIUTENS, TOCyJapCTBEHHOro aestend Anuiep Hasou.

[IpousBenenuss HaBou numeet Oomnplioe 3HaUYCHHE B JI€I€ BOCIIUTAHUS TAPMOHUYHO PA3BUTOTO
TIOKOJICHHSI, TPUOOIICHUST MOJIOAEKH K JIyUIITMM 0Opa3iiaM HallMOHAJIBHOTO HCKYCCTBA, TyXOBHO-
ro 00OraImeHuss MOJIOAOrO MOIPACTAIONIETO MOKOJIeHUs. Ero mpou3BeneHus: u31aHbl HAa MHOTUX
SA3BIKAX MUPA, & €r0 BEIMKOE JYXOBHOE HACIEIUE U3Y4aeTCsl BO MHOTUX HAyYHBIX U y4EOHBIX 3a-
BeZieHUsX. TBopeHuss HaBou yaquBUTENIBHO MEIOJUYHBI, My3bIKaJIbHbI, HAIIEBHbI, KPOME TOTO, OHU
HAIOJIHEHBI IITyOOKHM (PMII0CO()CKUM CMBICIIOM, HISSIMH CO3HIAHUST W TyMaHH3Ma, HALIMOHAJIb-
HBIM IyXOM, B HUX BOCIIEBAIOTCS BO3BBILLIEHHBIEC YYBCTBA, BBICOKUE HPABCTBEHHBIE LIEHHOCTH. OH
BO3BEJIMYHMBAJ TOJEPAHTHOCTH, KOTOPHIE BOCIIETHI B €ro OeCCMEpTHBIX Npou3BeneHusx. HaBou
CBOMM TBOPYECTBOM J1aJ1 MOIIHBIM CTUMYJI 3BOJIFOLIMM JIUTEPATYpPhl U OKa3all OrPOMHOE BIIMSHUE
Ha pa3BUTHE Y30EKCKOTO S3bIKA.

Huzamannua Mup Anumep pomwmics 9 ¢espans 1441 B I'epare. BocnuThiBascs BMecTe ¢
Oyayuum cynranoMm XyceiiHoM. [Toce Bonapenust XyceliHa OH ObUI CICJIaH XPaHUTENEM Ie4aTu
npu cyiaranckom asope. [lox nceBnonnmom ®Panu (OpeHHBIN) mHUcal Ha s3bIKe (apcu, OAHAKO
IJIaBHbIE IPOM3BEJIEHUS CO3Jal I0J IceBAoHMMOM HaBou (MenoAMuHBIM) Ha JUTEPAaTYypHOM
4araTaiiCKoM sI3bIKE

OH 3aHuMasICs HAyKOM, MHcajl CTUXH, My3bIKY, pucoBail. OH CTpOMJI O0IbHUIIBI, MEYETH, LIKOJIBI,
0aHu, KaHaJbl, MOCTBI, KHIJIUINA M JaBajl MPUIOT B HHUX JIIOIAM, TAJaHTIUBBIM K HCKYCCTBaM,
9TOOBI OHM MOIJIM XKHTh U pabotars. sans Mup Anummepa — Ay Cang — ObLT IOITOM; BTOPO
s — Myxammazn Aiau — ObLT M3BECTEH Kak My3bIKaHT U Kayumirpad. C OHBIX JIeT AJHIIep
BOCIIMTBHIBAJICS. BMECTE C JETbMH THMYPUICKHUX CE€MeH; OH OCOOEHHO IPYXWJI C CYATaHOM
XyceitHoM. B o0mieo0pas3oBaresbHbIX IKOJMaX Hpu u3yueHuu tBopuecTBa A. C. Ilymkuna
UCIIOJIB3Ysl MHTEpaKTUBHBIA MeTof JunarpaMmy BeHHa MOXHO 3aJaBaTh y4YEHHMKaM 3aJaHUS,
COIOCTAaBUTh CXO/IHbIE CTOPOHBI XKU3HU U TBOPUECTBA JIByX BEJIMKUX I109TOB .Y UEHUKHU CTAPAIOTCS
HATH CXOIHBIE CTOPOHBI: Y 000X IOATOB CeMbs Oblila 0Opa3oBaHHasi, B IOME Y 000OUX MOITOB
ObL1a OosbIas OMOTMOTEKA, XOTSI OHM M3 3HATHBIX CeMEW, OHU yBa)Kallu TPYJ MPOCTOTO HApoJa,
BOCIIEBaJIN CBOOOY, OOPOIIUCH 3a CHaCThE HAPOA.

HaBou yumncsa B I'epare (BMecte ¢ Oymyum mpaButenem Xopacana XyceitHom baiikapo,
JPY’KE€CKHE OTHOLIEHMs ¢ KOTOPBIM COXpaHUJ Ha BCIO *u3Hb) Memxene nu Camapkanne. Cpenu
yuauteneit HaBou 6bu1 [pxamu. Kak most nposiBuit ce0s yxe B 15 net. Takast nesitensHocTs HaBon
BbI3BaJIa HEJIOBEPHE Cy/ITaHa U 03J100MIa ero npuaBopHbIX. CyaTaH JTI00WIT CTUXHU, HO BHJIEIN, YTO
Hagowu ero ne yctpauBaet kak MUHHCTp. Y OH oTnpaBui ero B Acrpadaj] B IOYETHYIO CCHUIKY.

[IpecnenoBanus Bparos mnpopokanuck. Oau xorenu youts HaBou, OTpaBUTh €r0 U MPOCHIIH Y
XyceliHa pa3zpeuienus Ha 3710. Torna HaBou cam siBuics B I'epar.
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K »ToMy BpeMeHHU ero U3BECTHOCTH U JII0OOBb HApO/a K HEMY ObUIN TaK BEJIMKH, UTO CYJATaH He
IIOCMEJT MOJIIUCATh EMY CMEPTHBIN IPUTOBOP.

Hasau nanucan «Coxposuwnuyy mvicaer» — TOITUYECKUN CBOJ, COCTABIECHHBIN CaMHM
II03TOM COOTBETCTBYIOIIMX YETHIPEM NEPUOAAM JKU3HM M0ATA: «/uKoBUHBI AeTcTBa», «Penkoctn
IOHOCTHY, «JIMKOBUHBI CpeqHUX JeT», «Hazunanus crapoctu»

Bepmmna tBOpuectBa HaBom — 3Hamenutas «llsatepuna», BKiIroyaromass B ceOs MAThH
SMHUYECKUX MOAM: JUAAKTHYeCKyt0 «CMmsTeHue npaBeqHbix» (1483) u crokeTHbIE reponvecKue
(macransr) «Jleitmn u Memxkuyn» (1484), «®apxan u [lupun» (1484), «Cempb mumaner» (1484),
Crena Hckangepa » (1485). Ilpu usydenunn « Xamcel» A. HaBou. ydyeHHKaM MOXKHO 3aJaBaTh
CaMOCTOSITENIbHO MPUTOTOBUTH HMH(POPMALMIO MO MATH JacTaHaM 3HaMeHUTOH « Ilarepuibpy
Vyennna: «CMsATeHuE NpaBedHbIX» — INEpBas I03Ma LUKJIA, NPOU3BEACHHUE IUIAKTHUKO-
¢unocodckoro tonka. Yuenuk: «Jleinmm m MemKHYH» — MO3Ma Ha CIOKET CpeIHEBEKOBOU
apabckoii neren sl (pa3padboranHoil Takxe Huzamu, Amupom XocpoBoM, [[kamu) o medaabHOU
1008 roHOTO ModTa Kaiica k kpacasuie Jleitnu.  Yuenuna: «®apxan u [lupun» — repouxo-
poOMaHTHYeCKasi T09Ma Ha CTapblil CIOKET o J1t00BU Oorareips Papxaja K apMsIHCKOW KpacaBHIle
Hlupun. Yuenuk: «CeMb IIaHeT» — M03Ma, 00beAUHSAIONIAs 00IIeld paMKOi CeMb CKa30YHbIX
HoOBeJUI. B nHOCKa3arenbHOM hopme mosMa KpUTHKYeT OKpyskeHue Anumiepa HaBou, mpaBureneit
(Tumypunos), Cynran-XyceiiHa u ero npuaBopHbIX. Ydenuua: «Crena Mckangapay — nocnennss
MosMa IMKJA, HANHMCAHHAs Ha PACHpPOCTPAHEHHBIM MONYy()aHTACTUYECKUI CIOKET O KHU3HH
UJEaJbHOIO CIPaBEUIMBOIO IMpaBUTeNsi-Myapena Mckanaepa (mox »TuM nMeHeM Ha BocToke
n3BecTeH Anekcanap Make1oHCKui).

U 3a mo, umo 5 He niawy, mul He YnpeKay MeHs —

Kmo oasno om cxopou ymep, passe moscem niakamo mom?

lenv u Houb monto Annaxa — ymepmeu, Ho He Kapau!

JIyuue nomepsams mue Oyury, yem mepnems pasiyKu cHem.

Brpye ceeuu meoeti ynvloka HOUbIO 8UICA MOMUBLIEK,

OH ceeuu ceoell TUICcA 8 4ac, Koeoa 3aps 6cmaen.

Hasou c moboti 6 paznyke nmuyeti 6e32010coul ObLIL.

He nuwaii paba omnvine yapcmeennvix ceoux uyeopom!

Adopusmbl u uutatel A. HaBou, KOTOpble 0O0JAaropakxuBarOT T'yMaHHOCTb, JIPYXOY,
B3aMMOIIOMOIIb MOXKHO HCIIOJIB30BaTh IPU H3YYEHMHM NPEIMETOB BOCIHUTAHHE, HCTOPHSI,
JAUTEepaTypa U IO BCEM IIpeIMeTaM Tak ke. YueHuua: Muiee KHUTM MUpeE Ipyra HeT.

VYuenuk: Henb3s XJIONHYTH B JIAIOIIU OJHOW PYKOM.

VYuenuna: Cpenu nroned caMmblif JIydlIMii TOT, KTO HPUHOCHUT HApoAy OOJIbILE IOJIB3bI.
Vuenuk: UeM kuB KTO JPYKOBI HE O3HAT CBATOH,

[Tono6eH oH xeMuy)XHHE MTyCTOMH

VYyenuna: CinoBaMH MOXHO CMEpPTh NPENOTBPATUThH, CIOBAMU MOYKHO MEPTBBIX OKHUBUTH
VYuenuk Ecau Thl 4yenoBeK, TO HE Ha3bIBail 4EJIOBEKOM TOTO, KTO HE 3a00TUTCS O cyAb0e CBOETo
Hapoza

VYuenura UenoBek MOXKET IOMYCTUTh OIIMOKY; IpU3HaHUE ee oOnaropaxusaet ero. Ho 1ax bl
00J1aropaxuBaeT, €CIM YeJIOBEK MUCIIPABUT OLIHOKY.

OnuH — nepexn JIUIOM 3€MHBIX IIEAPOT,-
OH cyacTbst B 3TOM MUpPE HE HANAET
I'oput oyar, xoib [Ba MOJI€HA B HEM:

OT rojaoBEKH — IbIM HaJl 04aroM

Cnmcox MCIoI30BAHHOM JIUTEpaTyphl:

1. HaBon Anumep — I'azenu. Crpanuna: 9

2. «lazenn», Amumep Hason

3. «Y30exucron E3yBunnap yrommacu» A0xynna Opunos. HaBouitnu anram

4. Amumep Hapomit. Mykamman acapnap tymiamu. Murupma ToMiImk. YH OMPHUHUH TOM.
Xamca. Cagnu Uckanpapuii. — Tomxkent, 1993. — C. 189

5. mp3.retroportal.ru\l5.shtml.

6. Murupma ToMauk. YH yduH4YM ToM. Maxonuc yH-Hadouc. — TomkeHT, 1997.

7. beprensc E. O. 36pannsie Tpyasl. HaBou u [xamu. M., 1965, ¢.72.

8. beprensc E. 3. N30pannsie Tpyasl. HaBou n Jxamu. M., 1965, c.73.

9. Katomos A. I1. Anumep HaBou // Micropusi BceMUpHO# TUTepaTypsl

10.I'maBHas penaxuus sHpknoneauit, 1993. — C. 179. — Cr. 171a-1716.
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IMPOBJIEMBI ITPEINOJABAHUSA PYCCKOI'O A3bIKA B HAIIMOHAJIBHBIX
IIKOJIAX.

OunsioBa 3e6uHuco MyxammaroBHa,
VYuurens pyccKoro sA3blKa U JIATEPATyPhl HIKOJIbI
Ne2 KapmanuHckoro

paifona HaBouiickoii obmactu

AHHoTanusi: B crarbe paccMmarpuBaroTcsi MpoOsieMbl pabOThl yUUTENsSI COBPEMEHHOIO pyc-
CKOT'O sI3bIKa W JIUTEPATypbl. AHAIN3UPYs] COOCTBEHHBIN OIBIT, OH OMpeeNsieT UX MPUYUHBI U
HpeaaraeT BO3MOXKHbIE PELICHMUS.

KiroueBrble cjioBa: npoOieMbl 00yueHHs pyCcCKOMY S3bIKY M JIUTepaType, COBPEMEHHBIN yuu-
TeJb, paboTa ¢ TEKCTOM, KyJIbTypa MBICIH, KyJIbTypa CJIOBa, CIOBapHBIN 3amac

Bakneiinieii 3agadyeit 00yueHHs pycCKOMY f3bIKY B HallMOHAJIBHOM IIKOJIE SIBJIIETCS pa3BUTHE
CBSI3HOW pEYM y4YalIMXCsl, YTO OOYCIIOBIEHO MPHUHLUIIOM KOMMYHHUKaTHBHOW HalpaBIEHHOCTU
oOyueHusi. PemieHne KOMMYHUKaTHBHBIX 3a/lad JOJDKHO IPUBECTH K TOMY, YTOObl OKaHYMBAIO-
LI1€ HAlMOHAJIBHYIO IIKOJy XOPOULIO BJIAJEIN POAHBIM M PYCCKUM S3BIKAMH.

Hcnonb30BaHNE TEKCTOB XY/IOKECTBEHHBIX 3(D(heKTUBHBI JHIIL B TOM CIIy4ae, €CIIU YUUTENb
BeAET CUCTEMHYIO paboTy, MmapajuielbHO CBSI3bIBAsl YPOKH sI3bIKA C JUTEpaTypoil. IMEHHO s3bI-
KOBOW MarepHall O3BOJISET YUUTEII0 PACKPBITh MEpe HEPYCCKUMHU IIKOJIbHUKaMU OOraTrcTBO U
KpacoTy PyCCKOTI'0 SI3bIKa, a TaKXKe YBHUJIETh 3aKOHOMEPHOCTHU PYCCKOTO f3bIKa, B PE3YJbTATEe YETO
y ydamuxcst pa3BuBaercs opdorpaduueckas 30pkocTb, BEIpaOaTHIBAIOTCS IyHKTYal[IOHHBIE Ha-
BBIKM U (POPMUPYETCS MBILICHHE.

Hanpumep, npu u3yd4eHUM MYHKTYalMu B OECCOIO3HOM CIIOKHOM IPEAJIOKEHUH B 9 Kiacce
TUKTYIO TIpeiokeHue: «MHOro BUHA MUTh — Oenbl He n30exkathy. [louemy 3aeck tupe? O0b-
SICHSIEM: TIEPBOE IMpeIokeHHne (0e3IMYHOE) — YCIIOBUE BTOPOI'0, YCIOBHUE BCAKUX O€] M HENTPUST-
HocTell. «He >xanp BUHa, a )kallb yMa: BUHO yMy He ToBapui». [louemy 3neck nqBoeroune? 3nech
npuurHHOe 3HayeHue. [louemy >xanb yma? [loromy 4TO IBSHCTBO — AOOPOBOJILHOE CyMaclile-
crBue. [lanee — camocrosTenbHas padora. OObACHUTH MOCTAHOBKY 3HAKOB IPENUHAHUSA B Ipe-
noxeHusx: «Kak Tonpko momnagaer B poT BOJIKa, TOTYac yM B Jec cOeraet», «Eciu noznoposaics
C BOJKOM, TO MPOCTUCH C pa3yMOM», « Y TOHYBIIMX B CTaKaHe ¢ BOJKON OOJIbIIe, YeM YTOHYBIINX
B OypHOM OkeaHe». Ha Takom 3HAKOMOM SI3bIKOBOM MaTepHualie CTaplIEKIACCHUKHU PacCyXIaroT
0 BPEAHOCTHU yNOTPeOJICHNs aJIKOTOJIbHBIX HAIIUTKOB, JOKA3bIBAIOT, YTO AJIKOTOJIb - OCHOBHOM HC-
TOYHHK BCEX MMOPOKOB YEJIOBEUECKOM KU3HU.

PaccMOTpuM HEKOTOPBIE aCIIEKTHI IPENOAABAHMS PYCCKOI'O S3bIKa B HAIIMOHAIBHOU mIKoje. [To-
JIeJIIOCh MBICIISIMU 110 3TOMY [TOBOJAY, HCXOASI U3 CBOETO OIbITa PAOOTHI.

1) Do s3b1KOBOM Oapbep. B y30eKckoii ko€ JOMUHAHTHBIM sIBJIsIeTCsl Y30eKCKuil sA3bIK. Jletn
C PYCCKHUM SI3bIKOM KOHTAKTHPYIOT B CUTyallUd YPOKa U BO BHEYPOUHBIX MEpONpusATusix. MHorue
CTapILUEKIACCHUKU HE MOTYT I'PaMOTHO MU3J1araTb CBOE MHEHME, HE MOTYT HaliTU B PYyCCKOM $I3bIKE
9KBHMBAJICHTHI CJIOB TP OOILLIEHUH, COOTBETCTBEHHO BCTABIISIOT CJIOBA U3 POJIHOTO s3bIKa, aBTOMa-
TUYECKHU OOJIbIIE MPEANOYUTAIOT OTBEUATh HA B Y30€KCKOM SI3bIKE - HE3HaHUE JIEKCUYECKUX
3HAYECHUH HEKOTOPBIX CJIOB, JAKE U3 KOHTEKCTA yJalIuecs He MOTyT YCTaHOBUTh 3HAYEHHE CII0BA;

- Ha ypOKe HEKOTOpBIE yYalHecs 3a4acTy0 OTMaIUMBAOTCS U3-32 OOSI3HU JOIYCTUTh OLIMOKH
B peur. TakuM ydamumcs Hy’Ha CBOEBPEMEHHAs IOMOIIb YUYUTENS, TMHTBUCTUYECKAs TTOAIEPK-
Ka JI0 ONPEACIEHHOIO BPEMEHU.

2) 3HauuTeNbHbIe TPYIHOCTH JUIs ydamuxca B y30ekckoil 1ikosie mpeacTaBiseT IpaBUIbHAs
MIOCTAaHOBKA yAapeHUsl B PyCCKUX CJIOBaX. B Y30€KCKOM SI3bIKE y/lapeHHe OObIYHO MaJaeT Ha Io-
CJIEIHUIA ciorT ciioBa (KUTOO, KOpa, SIIni). YIapeHHe B PYCCKOM sI3bIKE Pa3HOMECTHOE W IOJ-
BIDKHOE. DTO 3HAUUT, YTO B PYCCKUX CJIOBaxX yJIapeHHE MOXKET ObITh Ha JII0OOM ciore: TOpPTHI,
CPENCTBA, OTPOYECTBO, 3aKYIMOPUTH, TOOPATHCSA. METO COMOCTABICHUS MPOU3HECEHHS CIIOTOB
0] YAAPEHUEM B POJHOM M PYCCKOM SI3bIKAaX MOMOKET ONPENEIUTh NPUUYUHBI HAPYLIEHUS aK-
LEHTHBIX HOPM, HAMETUTH METOAUYECKHE MPUEMBI O0YUEHHSI HOpMaM yAapeHUs. Y Jaluecs 4acTo
AQHAJIM3UPYIOT HE 3BYKH, OIIMPAsCh HA 3aKOHbI YCTHOH peuH, a OyKBbI, KOTOpbIE U300pakaroT UX B
nucbMeHHo peun. Hampumep, ciioBogopma mopmos Npou3HOCUTCS ¢ yAapEeHUEM Ha MOCIIeIHEM
CJI0Te, XOTs IPaBUJIbHBIM CUMTAETCS 3By4aHUE TOPTOB; MHOTHE CUUTAIOT HOPMAaTHUBHBIM yAapeHHE
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MO3BOHUM (IIPaBUJIBHO: TIO3BOHUM).

3) CymiecTByeT TPYAHOCTb, CBSI3aHHAS C PA3IMYCHUEM CYLIECTBUTENBHBIX MO OyIIEBIEHHO-
CTH U HeoaylIeBIEHHOCTU. [Ipy mocTaHOBKE BOIIPOCOB K CYLIECTBUTENBHBIM J10WA0b, KOPOEdA,
cobaka, pviba, eanka ydalimecs aBTOMaTUYECKH 3a1al0T BOIIPOC ymo?

4) CyimecTBUTENbHBIC Opye Opyea MUIIYT Yepe3 Aeduc Mo BIUSHAEM POTHOTO SI3bIKA.

5) Ha nuceme HaOmromaercs 3aMeHa OyKB wy - ¥ (MAaCKUPOBIIUK, OUyTHIICS U 1p.). [Topoi op-
¢dorpaduyeckre omMOKM HOCAT CaMblil AIEMEHTAPHBIN XapakTep U JOMyCKarTCs AaKe B 4acTO
YHOTPEOISIFOIIMXCS CIIOBAX: CYACIUBbill (BM. CUACTIIUBBIN), uecHocmb (BM. YECTHOCTB).

6) EcTb TpyIHOCTH ITpH OCMBICIICHHH YUYaIIUMHCS TIIaroJIOB JBMKEHUs. ECIIN B pyCCKOM sI3bIKe
JBIOKEHHE 1o 3eMite auddepeHnupyercs Ha ABMKEHHIE TEIIKOM M IPY TIOMOIIHA TPAHCIIOPTa, TO B
y30€KCKOM si3bIKe Tofo0Has qudepeHnmanus OTCyTCTBYET: TIaroiibl exams U uomu mepeaaroTcs
OJTHUM CJIOBOM (Oapy). B utore co3naércs myTaHuIa Mex a1y HaBbIKaMU B POJHON U PYCCKOM peyu.

7) Ormpenenenue poja CyIIECTBUTENbHBIX. TPyIHOCTh YCBOCHHS KaTerOpUU POJAA BbI3BaHA
pasHbBIMU MOP(}OJIOTHUECKUMHU crioco0amMu OOHapy>KeHHsI pojia CyIlecTBUTENbHBIX. Pox cye-
CTBHUTEJBHBIX C HYJEBBIM OKOHUYAHHEM (KOHB - CTEIb) ONpeNesseTcsl M0 OKOHYaHusM P.ai. u mo
cybdukcam. CymiecTBUTENbHBIE MYK. p. B P.II. IMEIOT OKOHYaHME -a, -fl, a KEHCKOTO poja —
OKOHYAHHE -H; CYPQPHUKCHI -Tellb, -apb YKa3bIBAIOT HA MPHHAICKHOCTH K MY>KCKOMY POJY (nuca-
menw, naxapv), a cyhPuKc —0CcTh — OKa3aTeb )KEHCKOTO pojia (HOBOCTb, TOPIOCTB).

8) HabmronaeTcst HenmpaBMIIbHOE UCIIONIB30BAHUE CAMbBIX MTPOCTHIX MPEJIOTOB, KOTOPBIE TO OITY-
CKalOTCs IETbMHU, TO 3aMEHSIOTCS (B — Ha, C — 3). 3HAUYEHHUE MPEAJIOrOB MEPEIAOTCs MOCIEIOTaMu,
pa3nuuHbIMH adrkcamu, naaexHon GopMoil.

9) Homyckarotcs omMOKY, BbI3BaHHbIE HHTEPEPEHIIEN pOJHOro si3bika oOydaromuxcs. Hu-
9ero oOmero HeT B TBOPUTEIHLHOM M MCXOIHOM Majexax. B pe3ynbrare 3THX HECOOTBETCTBHMA
BO3HMKAIOT OLITUOKU: «KOIATh C JIOMATO» BMECTO KONAMb 10ONAMmMOll «JIF000BATHCS C MPUPOIOI»
BMECTO J110008amubcs npupooou . JIis yCIeIHOTO U3yYeHUs MaJekel clieyeT YUYUTbIBaTh CXOJ-
CTBO U pa3iuyue Mnajexeil B pycCKOM U Y30€KCKOTo SI3bIKa. ITO HEMIPEMEHHOE METOIMUECKOE yC-
JIOBUE MPAaBUIBHOTO MOCTPOEHHUS] YPOKOB M MPEAYHpPEexIeHHUs Crenn(puIeckiux OmUO0OK y30ek-
CKHUE IIKOJIbHUKH.

10) OcHoBHBIE TPYZHOCTH yCBOEHHs opdorpaduu 3aKI0YalOTCs B HECOOTBETCTBUU OYKB H
3BYKOB, HEKOTOpPbIE TpaMMaTHIeCcKre (POpMBI (T1aroisl Ha -ThCS U -TCSl, OKOHYAHUS MTPHUIIaraTeib-
HBIX 1 MECTOMMEHHUH Ha -0T0, -€T0) .

11) B pycckoM si3bIKe UMEIOTCS TpaMMaTUYeCKUe KaTeropuu, KOTOpble OTCYTCTBYIOT B y30eK-
CKOM SI3BIKE: POJI, BUABI TJIaroa, Mpeyioru, MPUCTaBKH.

12) Ilpu u3ydyeHun cHHTaKcuca He0OXOAUMO YUUTHIBATh TO, YTO B Y30€KCKOM SI3bIKE CKa3zyemMoe
MPAKTUYECKH BCETJa HAXOMUTCS B KOHIIE MPEUIOKEHHS, TOIBKO B JUPUUECKUX MPOU3BEICHUSIX
U1 pu(MOBKH CKa3yeMOe MOXKET ObITh B Ha4YaJIe MPEIOKEHHS.

13) TpyaHOCTH 3aKiIIOYaeTCss B HAXOXKJIECHUH TMPETUKATUBHOW YacTH MPEIIOKECHHUS, MHOT/A
BMECTO IMOJIIEKAIIET0 yJalecs: NoAuYEPKUBAIOT JOMOJHEHHE.

Cunraro, He0OXOUMO YUUTHIBAThH BBILICYKAa3aHHbIE 0COOEHHOCTH, IOTOMY YTO y4alllhecs 3a-
KOHOMEPHOCTH PYCCKOTO sI3bIKa TOHUMAIOT Yepe3 MPU3My y30€KCKOTO si3bika. OJHaKo TpeOoBaHuUs
OI'D, EI'D no pycckomy sI3bIKY €QMHBI KaK JJIs BBITYCKHUKOB PYCCKOM, TaKk M HAallMOHAJIbHOMU
TITKOJTBI.

Jpyras npoGnema — 3To HanMcaHue coYMHeHu. TpyaHOCTH B HaMMCaHUM COYMHEHUHN — pac-
CY>KJIeHUH OOYCJIOBIICHBI CIa00 pPa3BUTHIMH HaBBIKAMH aHAJTUTUYECKOW PabOTBI CO CIIOBOM U
TEKCTOM, OTCYTCTBHEM JOCTAaTOYHOW MPAaKTHUKU aHaiu3a TeKCTOB. COUMHEHMS — 3TO CEPbE3IHBIN
MCTOYHUK JJIs pa3IyMU HE TOJIBKO O HIKOJIBHOM JIUTEPATypHOM 00pa3oBaHuU, HO U 00 3 (deKTHB-
HOCTH BO3/IEHCTBHS €T0 Ha cep/illa BOCIMTAaHHUKOB. Bu/ibl TBOpUECcKHUX paboT pa3sHOoOpa3Hbl. Bei-
00p UX AUKTyeTCs U TpeOOBAaHUEM CpEIHEH IIKOJbI, M YKa3aHUSMHU IPOrpaMMel, (eaepanbHbIMU
CTaHgapTamMu 00pa3oBaHus, U 3arpocaMu KU3HU. Henb3s 3a0bIBaTh O IPUHIMIIE KOMMYHUKATHB-
HOM 11e516c000pa3HOCTH: 4MO TOBOPUTh, KAK TOBOPUTH U 20e TOBOPUTh. IHBIMU ciioBamHu, B JIt0-
00l peueBoil CUTyalli YYUTHIBAaTh CIEAYIONINE YCIOBUS: KOMY OyIeT aJipecoBaHa pedb, B KaKOn
00cTaHOBKe Oy/IeT OHa OCYIIECTBIATHCA (Ha 9K3aMEHE WJIH B IPY)KECKOM Oecee ¢ MpUsITeNIsIMH) U
KaKOB MpeAMET peyH (0 4EM TOBOPUTH).

Ocoboe 3HaYeHHe B MPAaKTUKE 00YUYEHUsI PyCCKOMY SI3bIKY MMEIOT YIPaXKHEHUS Ha aylupoBa-
Hue. Tem Oonee B 9 Ki1acce NMPeICTOUT HAMCATh CKATOE U3TIOKEHHE.

Crnenyer oOpatuTh BHUMaHUE Ha MPUEMBI (HOPMYIMPOBKU TOMAIIHETO 33aJaHus. DTy BeCbMa

®eBpann [ 2021 7-Kuem TomkeHT
65



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 25-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

BaXXHYIO (DOpPMY CBSI3U ypOKa C BHEYPOUHBIMU BUIAMH PaOOTHI HENb3SI OCTABIATH Ha CaMble TO-
CJICOHUC MI/IHYTBI ypOKa. y‘-IeHI/IKI/I HpI/I 3allCUu JOMAIIIHETO 3aJaHus JOJIXKHBI GBITB YGG)KI[CHBI,
YTO OHO ABIISICTCA H€O6XOIH/IMI>IM HpOI[OJ'DKCHI/IeM HpOBGZ[eHHOFO Ha ypOKe 3aerHHCHI/IH Mare-
puana, 6€3 KOTOPOro HEBO3MOXKHO YCIICIITHOE BOCIIPHUSATHE MOCIIAYIOMIEro. Takasi ycTaHOBKa 3a-
CTaBUT YYAIIUXCS CEPbE3HO OTHOCUTHLCS K JIOMAITHEMY 3aJIaHUI0, 0COOCHHO €CITU OHM CaMH yda-
CTBOBAJIM B €r0 (POPMYIIHPOBKE.

Takum 006pazom, B IPENoIaBaHUU PYCCKOTO s3bIKa BAYKHBIM CTAHOBUTCS Pa3BUTHE JTUUYHOCTH
IIKOJIbHUKA, CHOCO6HOFO KUTb U pr,Z[I/ITbCH, TBOp‘-IeCKI/I peaHI/IBOBLIBaTB ce6;1 B HOCTI/IHIlyCTpI/I-
aipHOM 0011tecTBe X XI Beka.
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