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ENGLISH TEACHING METHODS

Darbisheva Xilola Xalmuratova
She is an English teacher at school
No. 20 in Mirzaabad district of Syrdarya region

Annotation: this article describes pedagogical technologies, didactic games that can be used
in English science classes.
Key words: The Direct Method, The Grammar Translation Method, The Audio Lingual Method.

Throughout the history of teaching languages a number of different teaching approaches and
methodologies have been tried and tested with some being more popular and effective than others.
If you’re just beginning your TEFL career, it would be beneficial to be familiar with a few of these.

The Direct Method

If you’ve ever heard the Direct Method being taught, you may have rightly mistaken it for some
sort of military drill, which is not far off as it was first established in France and Germany in the
early 1900’s to assist soldiers to communicate in a second language quickly.

The direct method of teaching English is also known as the Natural Method. It’s used to teach
a number of different languages not just English, and the main idea of the Direct Method is that it
only uses the target language that the students are trying to learn.

Its main focus is oral skill and it is taught via repetitive drilling. Grammar is taught using an
inductive way and students need to try and guess the rules through the teacher’s oral presentation.

Today popular forms of the Direct Method are Callan and Berlitz.

What is Graammmar Translation Method?

The grammar- e
lraLl'Islation It was originally used to

method of teach “dead” Ignguages
(and literatures) such as
Latin and Greek,
involving little or no
spoken communication or
listening comprehension

foreign language

teaching is one
of the most
traditional

& methods B

The Grammar Translation Method

Just like its name suggests, this method of teaching English is grammar heavy and relies a lot on
translation. This is the traditional or ‘classical’ way of learning a language and it’s still commonly
used when learning some languages. Some countries prefer this style of teaching and the main
idea behind this method is that the students learn all grammar rules, so they’re able to translate a
number of sentences. This is particularly common for those students who wish to study literature
at a deeper level.
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The Audio Lingual Method

The Audio Lingual Method otherwise known as the New Key Method or Army Method is based
on a behavirourist theory that things are able to be learned by constant reinforcement. However,
just like in the army when someone behaves badly (or in this case bad use of English), the learner
receives negative feedback and the contrary happens when a student demonstrates good use of
English.

This is related to the Direct Method and just like its predecessor it only uses the target language.
The biggest difference between the Audio Lingual Method and the Direct Method is its focus of
teaching. The Direct Methods focuses on the teaching of vocabulary whereas the Audio Lingual
Method focuses on specific grammar teachings.

References:

1. Avliyakulov N.X., Musaeva N.N. Modular learning technologies. - T .: Science and
Technology Publishing House, 2007

2. Ishmuhamedov R., Abdukodirov A., Pardaev A. Innovation in education technology /
Practical recommendations. - T .: Talent Fund, 2008.
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PROPER USE OF MEDIA IN TEACHING ENGLISH TO SCHOOLCHILDREN.

O’ktamova Dilnoza
an English teacher at Specialized
School No:8 in Jizzakh city

Annotation: This article discusses ideas for more emphasis on video, film, and music in
teaching English.
Keywords: imitation, singing in unison, free discussion, supporting the opponent.

We know that today the use of media in the teaching process is at a high level. At the same time,
it is important to show students videos in the classroom and to teach them to understand and listen
to the conversation in the video. The conversations that are reflected in videos and movies are
mostly dialogues. And learning to analyze these dialogues is a great help in pronouncing English
correctly.

The speech of native English speakers is much faster and more engaging than that of people
whose second language is English. Initially, students are required to watch new videos and learn
new words using dictionaries. Then the vocabulary will increase.

Movies and videos should be grouped according to age level and language proficiency. For
example, the film Harry Potter is suitable for intermediate level students. And they can understand
this film with less difficulty. An elementary level student will have a hard time watching this
film, and for those above the intermediate level, the film is very easy. It is especially easy to
understand and imitate a conversation through the ability to see. In this process, students can
be given the task of mimicking the conversation of the protagonists in the video through their
acting skills.

Now let’s talk about how you can learn a language through music. We distribute the text of
the music sung in English to the students. Some words in the text will be omitted. Then we
let the students play the music and the students will have to fill in the blanks in the text in their
hands. By listening, they both increase their levels of understanding and learn new words. This
process teaches students to concentrate. The intellectual potential of students also develops. We
can use Alan Walker’s “Faded” music as an example.

In general, students need to be taught to use technology effectively. In addition to engaging
them in fun lesson processes, we need to develop skills such as improving language skills,
concentration.

In conclusion, through media, it is possible to increase students ’interest in language learning
and facilitate the learning process.

References:
1. Teaching english methods to schoolchildren 2020.
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HCTOPHSA BOSHUKHOBEHHUE U PACIPOCTPAHEHUE AHITIMMCKOTI'O SI3BIKA

JlaBiaeroBa Cagokar ATab0ekoBHA
Xopesmckas obnacth [1laBarckuii paiioH
3-cpenHue oOpa3oBaTenbHAs MIKOIA
YUHUTEIIb aHIJIMHACKOTO SI3bIKA
+99899623749

AHHoTanus: [[aHHas cTaThsd MOCBSIIAETCS UCTOPUM BO3HUKHOBEHHE AHIVIMKMCKOIO fA3bIKa a
TAKKE ITUPOKOMY PACIPOCTPAHEHUIO ITOTO S3bIKA.
KuroueBbie ciioBa: KenbThl, 1atyane, Buibrenbm 3aBoeBaresib, HOPMaHHBI.

MHuorue (UIOJIOTH W JIMHTBUCTBI MCTOPHIO AHTTIMICKOTO $3bIKA JIENAT Ha TPU TEPUOJA:
JPEBHEAHTTIMNUCKUM, CPEIHEAHNIMMCKUN M HOBOAHIIMUCKUNA. OMHAKO JIeJIEHUE 3TO JOCTATOYHO
YCJIOBHOE, TIOTOMY 4TO SI3bIK CYIIIECTBOBAJI Y TUIEMEH, HACEIABIINX bpuTanckue ocTpoBa, 3a/10JIro
no 3aBoeBaHus bputanun HOmuem llezapem unm pacnpocTpaHEHHE Ha TEPPUTOPUU CTPaHBI
XPHUCTHAHCTBA.

800 romy 10 H.3. HA OCTPOB MEPECENSIOTCS IIIEMs UHI0E€BpoNeicKkoro Hapoa -KenbTsl. YueHbie
MIPEIIOIAraoT OTMO0YHOE MHEHHUE YTO Ha OCTPOBE [0 MPUXO0/1a KUITH KOPEHHBIE IIJIEMEHAa, KOTOPhIS
HE OCTAaBWJIM HUKAaKUX cief0oB. KopeHHbIE KUTETU OCTABHIIA CBOKO KYJIBTYPY HO IEPECEICHIIbI
ObLTH OOJiee MPOTPECCHUBHBIE BHIUMO CO BPEMEHEM IMPOUCXOIUT CIUSHUE KYJIBTYpPhl a Takke
s3pika. C 800 roma 10 H.3. HAYMHAETCS M10Xa OPUTAHCKHUX KEITBTOB M COOTBETCTBEHHO, KEJTBTCKOTO
A3bIKa. MHOTME JTUHIBUCTHI IPUAEPKUBAKOT TOIO MHEHMS, YTO CIOBO «bpUTaHus» NPOUCXOAUT
CJIOBO C KeJIbTCKUM KopHeM «Brith» packpamiennsiil. B netonucsx MokHO HalTH YIIOMHHAaHUE,
YTO KENbThI JEHCTBUTEILHO PACKpAIIUBAIM ceOe UIa U Tela, KOorna coOnpainch Ha BOMHY WU
Ha 0XOTy. bpuTaHCcKue KenbThl BO BPeMsi PUMCKOTO MPABJICHHSI ObLTH Pa3BUTHI KyIbTypoil. Tak e
B JICTOTIMCSIX YIIOMUHAETCSI O TOM YTO OPUTAHCKHE KeIBTHI TOBOPHIIA HA 0COOOM HApEUHH.

Cnycts cToneTre mocie 3aBoeBaHue OpuraHckuii octpos Lle3apem B 44 10 H. 3. OCTPOB CTal
cuntarbcsi PuMmckol mpoBuHnmei. B 3ToT mepuon HabmomaeTcs TecHOE OOIEeHHe KEeIbTCKOTO
Hapo/ia U PUMJISH, 4TO O€3yCIOBHO OTPaKEHUE B SI3BIKE.

Tak MHOTrMe cli0Ba B COBPEMEHHOM AHIJIMKCKOM fA3BbIKE UMEIOT JaTUHCKUE KopHU. Hampumep,
CJIOBO castra(C JTaTMHCKOTO «JIarepb»). DTOT KOPEHb BCTPEYAeTCs] BO MHOTHUX reorpaduueckux
Ha3BaHUIX coBpeMeHHoM bpuranuu- Lancaster, Manchester, Leictster.

EcTep MHOTO HapuWIATENBbHBIX MMEH CYIICCTBHTEIBHBIX 3aMMCTBOBAHHBIX W3 JIATBIHU: Wine
«BUHOY - U3 JIATBIHU VINUM «BUHOY; pear «rpymiay - U3 JaTbIHU Pirum «rpyIiia.

HenocpencTBeHHbIM NpapOIUTENs MU AHIJIMKMCKOTO Hapoza SIBJISIOTCS FEPMAHCKHE IJIEMEHa
CaKCOB, I0TOB, aHIIIOB U (PPU30B, KOTOPHIE MPOHUKIIN HA TeppuTopuio bputanuu B 449 roay. Ilo
YUCJIEHHOCTH 3TH IUIEMEHa HAMHOTO MPEBOCXOJMIIN KEJIBTCKHE, TO MOCTENEHHO aHITIOCAKCKUE
Hapeyue IMOJIHOCThI0 BBITECHHUIIO KEJIBTCKOE Hapeuue u3 ynorpebnenwe. Takue cioBa, Kak
butter, pound, cheese, album, silk. Inch, chalk, mile, mint- umeroT oOmierepManckue KOpHH,
3aMMCTBOBAHHBIEC U3 JIATHIHU.

B 997 rogy maumnaercs BceoOmisast xpuctuanuzanus bputanuu. Ilocie Toro HaumHaeTcs
CIIMSIHUE XPUCTUAHCKOH KYNBTYpBIL. [10SBUIIOCH MHOTO CITOB,KOTOPBIE ObUIH 3aUMCTBOBAaHBI IMEHHO
BaTO BpeMs. Hanpumep: scholl “mkona”- u3 nareinu schola «mkomnay. Priest «cBsmeHHUK»- U3
JaTUHCKOTO presbuter- «mpecutepy. [lo moacueraM s3bIKOBEIOB B ATy 3I0XY aHITIMHCKUH S3BIK
3aMMCTBOBAJ U 3 JIATbIHU 6 THICSY CJIOB. B OCHOBHOM 3TH CJI0Ba OTHOCUJIUCH K PEJIUTUU IIEPKOBU
a TaK)Ke K YIPABICHUIO TOCYAApCTBOM.

878 romy HauMHaeTCs 3aBOE€BAHME AHIIIOCAKCOHCKHUX 3eMefib JardyaHaMu. B TeueHune MHOTHX
JIET JaTdaHe KWW Ha 3emiisix bputanuu. B pesynbrare B aHIIMICKOM SI3bIKE TOSBHIIUCH PSIT
3aMMCTBOBAaHUN U3 CKaHJAMHABCKUX S3bIKOB. Hampumep: amiss «HeIaaHo», anger «THEBY.

B cepenune XI Beka xutenu ceBepHoii @paHiinu 3aBoEBbIBaTh bputanuto. KoposaeM cTaHOBUTCS
BunbrensMm 3aBoeBarenb, 0 MPOUCXOXKIAEHUIO HOpMaHH. C 3TOro BpeMEHU B MCTOPUU Hapoaa
AHIIMY HAYMHACTCS ATMO0Xa TPEX SI3BIKOB. SI3BIKOM apUCTOKpATHH, CYJOB CTal (PaHITy3CKHA,
SI3BIKOM HAyKHW JIaThlHb, a MPOCTOM HApOJ MPOAOHKaJl TOBOPUTH HA AHIIOCAKCOHCKOM SI3BIKE.
NmMeHHO cMelIeHne 3TUX TPeX S3BIKOB Jajio Hadajlo 00pa30BaHHWE COBPEMEHHOTO aHTIMICKOTO
A3BIKA.
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SI3bIKOBEIBI TPAKTYIOT COBPEMEHHBIN AHMIMMCKUN S3bIK KaK CMEIIaHHBIM. DTO MPOUCXOIUT
M3-32 TOTO, YTO MHOTHE CJIOBA, MPU OOIIEM CMBICIE HE UMEIOT 00X KopHel. B 3ToT mepuon
HMCTOPUM AHTIIMHACKOTO SI3bIKA TPOUCXOAUT U3MEHEHUS U B TPaMMaTU4YECKOM cTpoeHuu. Mcuesaror
MHOTHE TinarojibHbie okoHuanue. K xoniy 1500 roma Bce Gomble MOMYISIPHOCTD 3aBOEBBIBAIOT
JIoHIOHCKUI TUaNeKT Ha KOTOPOM HadyuHaroT ToBOpuTh 90% HaceneHue. OCHOBOMOIOKHUKOM
AHTJIMHCKOTO JIUTEPATYPHOTO sI3bIKA 1O TpaBy cuuTaroT YuiabsiMa lllexcrupa (1564-1616)

[TomynsapHOCTH aHIIIMKACKOTO S3bIKa BEChbMa CIOCOOCTBOBAIO  KOJNOHHMANbHAS TOJUTHKA
BenukoOpuranuu. Kononuzanuss Ascrpanuu u CeBepHoit Amepuku. [locie Bropoit MupoBoii
BOIHBI BO3pPOCIIO 3HaYEHHE TaKkoi cTpanbl, Kak CIIIA, 4To Takke CiocOOCTBOBAIIO MOMYIISIPU3AIIAN
AHIJIMKCKOTO sA3bIKa. TOYHOE KOJIMYECTBO JIFOECW BIAJCIONIMX AHMIMICKUM SI3bIKOM Ha3BaTh
TpyaHO. OIHO3HAYHO, AHTIIMACKUHN SI3BIK SIBIISCTCS BAXXHEUITUM CPEACTBOM KOMMYHHUKAIIMH B
COBPEMEHHOM MHMpE.

Hcnonb3oBaHHBIE IUTEPATYPBI:

1. Apxaun B.Jl. Vicropus anmmiickoro sa3sika M.: 2003r

2. Cvupunckuii AWM. [IpeBHeanmuiickuii si3p1k M.:1998r

3. MenBun bperr. [Ipukimtouenne anmmickoro s3pika M.:2017r
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Abstract: Nowadays, the question is not only about teaching a foreign language, but also

about all subjects to find and try new methods of teaching and learning. There is a lot of work

being done on This is to improve the current educational process, is one of the most important

issues to be addressed.

Keywords: foreign language, teach, learn, exercises.

The results of foreign language teaching are primarily through the system of exercises is
determined because the practical purpose of learning a foreign language is all of the speech
activity The acquisition of species is carried out using exercises. So what is exercise? Exercise
refers to the performance of a particular activity, or that activity performed individually or
sequentially to improve learning situations operations or actions are understood. The requirements
for the exercises are the skills they are developing and must be adequate to the skills. If you
are training skills and competencies that are developed if the exercise does not have a verbal
character does not have a communicative character. That’s why speech is just talk activities
should be based on speech situations. So, speaking skills are not in language exercises, but in
speech to speech that reflects or is close to communicative activity should be formed in focused
(conditional - recheviye) exercises. Let’s look at different classifications of exercises in the
methodological literature possible. It is based on different principles. M: Three according to the
principle of communication. We can distinguish the types of exercises:

1. Non-verbal exercises.

2. Speech-Oriented Exercises:

a) Phonetic, grammatical and lexical exercises according to language aspects.

b) Exercises of creative character.

3. Real speech exercises.

Speaking is one of the most important exercises in building skills is a focused exercise. Real
speech exercises, on the other hand, help build speech skills in all types of speech activities. Non-
verbal exercises divided into two types: language exercises and pre-speech exercises. Language
exercises are multi-faceted and focus on or ganizing language events. M: Make whole sentences
out of children (words), make gap according to the rules, change the sentence structure based on the
transformation and x. k. Now we come to the part where we talk about the middle ground let’s go
The most common types of exercise today are:1. Training or exercises or exercises designed to be
practiced. 2. Creative speaking exercises.The first includes language exercises (lexical, phonetic,
grammatical). Their character. The peculiarity is that it is not the formation of speech skills, but
the phenomena of language focus on learning the shape. So they can’t be speech exercises because
of language makes the use of material by students in speech more automated can not. To train
language units outside of speech activities, all preparation exercises aimed at automation are called
pre-speech exercises. These include exercises based on substitution and imitation. This is one of
the most important exercises in developing speech skills is a speech-oriented exercise. They were
learning exercises. On the one hand, such exercises involve the type of speech activity being studied
and on the other hand, the language material was difficult for the students takes into account.
Despite its communicative orientation, the process of teaching a foreign language is artificial
it is incorrect to say that it is based on purely informational motivation would be That is why
exercises in artificial conditions are called pure communicative exercises the name is not correct.
As a result, some Methodists deny using them in the teaching process they do. The reason is that
they emphasize that they are not informative. Others are pure for a long time speech exercises are
limited to a small amount and are not limited to speech activities they forget that learning is also
about teaching. M: To read not only as a teaching tool, but also for other types of speech activities
(i.e. verbal speech and writing). That’s the way to become successful. The exercises in doing can
be classified as follows. Exercises are divided into 2 depending on the language in which they are
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performed. Monolingual and bilingual exercises. Depending on the form of execution, it can be
oral or written. By type of speech activity: speaking, listening, comprehension, and the exercises
that teach writing are different. Depending on what it is based on: situation, topic, topic fragment,
text, to give exercises on the relationship with the text, the use of visual aids possible.
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Annotation: The method of teaching Russian language begins to teach language to students
in primary school. The first method of teaching Russian language is practicing technique.
Psychological and pedagogical laws of the learning process are like the needs of the society. At the
beginning of these needs are communication tools. The communication tools define the ways of
teaching Russian to students according to their language characteristics. The method of teaching
Russian language consists of the literary parts of the language skills of students, the concepts of
grammar, the change of language system over time (assimilation) and other parts of language
science. Methodology; pedagogy, psychology and philosophy at the intersection of disciplines.
These disciplines have a common interest. Language is one of the most interesting tools in people’s
hands for communication. To use the language well you need to research the language features and
details (Egorova, 2008).

Key words: teaching, methodology, communication, assimilation, practicing technique.

The practice of teaching Russian language uses works of fiction. Students learn to create variety
of speech types of language models: description, argument, narration. This principle is achieved
by an individual approach to students, based on their competence and skills. An example of such
differentiated approach to students based on their competence is the fairly traditional task of
writing lists of “easy to misspell” words from dictation. Then the students are asked to study: 1) To
determine which parts of speech these words are from, 2) Create a sentence including that word in
it, 3) Create other words from that word, with the more, the better. These tasks are very helpful for
improvement by vigilance, when students peer into alphabetic structure of words, they memorize
them. In these tasks are observed three levels of difficulty; first, the mechanical copying, next,
the analysis - to determine which part of speech it originated from, and the most creative level - a
synthesis - the creation of new words in a sentence. In school, students form basic skills. No one
can remember all the possible cases of the use of words, the rules of compatibility, the stylistic
characteristics of the vocabulary and idiomatic composition, etc. That’s why more time needs to
spent in the formation and improvement of linguistic intuition, which is given at birth, but different
people have it at different levels. Gogol wrote: “In front of you is a mess - the Russian language!
Enjoyment is calling you, the pleasure to dive into all its immensity and catch the wonderful laws
of it ...” To maintain keeping students interested in Russian lessons instead of being bored during
them, the answer is obvious. *Develop the natural tendency of children to play games. One of the
major subjects that prepare students for professional career of a primary school teacher is Russian
language. Methods of teaching Russian language are the process of learning the language, and
its practical use. This science helps to teach the Russian language as a means of communication,
as well as to take into account different social needs of society. Methodology of the Russian
language will help students understand the laws governing the formation of students’ skills in the
field of language, learning systems of scientific concepts of grammar and other sections of the
science of language. Series of linguistic sciences such as phonetics and phonology, lexicology and
phraseology, word formation, grammar, style framework and spelling are essential foundations
of teaching methods of the Russian language. Literary reading method is based on the theory
of literature. This method allows students to develop theoretical and practical knowledge in the
process of teaching Russian language helps to understand basic concepts, improve professional
skills, also it allows students to research and operate instructional literature independently by
themselves. Reading and writing teaching method, that is, the elementary reading and writing
skills.

The methodology is designed to examine the student’s language conception and analytical
skills. The methodology is designed to examine learner’s sense of language and analytical skills.
(Lvov, 2007). Linguistic analysis ensures that the difference between languages levels is followed
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(Galay, 2012). Methodology also works on the knowledge and skill levels of the learners. The
method finds the student’s reasons for success and mistakes. There are 4 main rules in teaching
methodology. The first is “why”, the second is “what should I teach”, third is “how to teach”,
and fourth is “why not use another way”. Methodology, pedagogy and Philosophy are the social
sciences. These sciences research the direction of the person. The methodology and these two
sciences, researches language bases, aims and tasks of language teaching. Russian language
methodology works with philosophy, psychology, pedagogy, and linguistics methodology. It is
very well defined in Babaytsevan’s “Russkiy pity” book.

Used literature:

1. Alferova, A.D. (1911). Rodnoy yazik v sredney skole. Opit metodiki

2. Babaytseva, V. (1997). Russkiy yazik. Moskva. Downloaded from mjltm.org at 7:50 +0430
on Saturday April 10th 2021 [ DOI: 10.26655/mjltm.2018.3.15 ] MJLTM, 8 (3), 484-490.

3. Barabanova, M.Y. (2014). Metodika prepodavaniya russkogo yazika. Moskva: Tula.
Dolgova, A, (2000). russkoye obucheniye, Istanbul: Besir Kitap
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KO*‘P MA’NOLI SO‘ZLARNI, ULARDAGI O‘Z VA KO‘CHMA MA’NOLARNI
HAMDA MA’NO KO*‘CHISH TURLARINI GRAFIK ORGANAYZERLAR
YORDAMIDA O‘RGATISH —O¢‘ZIGA XOS PEDAGOGIK TEXNOLOGIYA
POYDEVORI
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Annotatsiya: Ushbu maqolada ko‘p ma’nolilik (polisemiya) hodisasini, 0‘z va ko‘chma
ma’nolarni, shuningdek, ma’no ko‘chish turlari bo‘lgan metafora hamda metonimiyalarni o‘rgatish
jarayonida o‘ziga xos grafik organayzerlardan foydalanish bo‘yicha muallif o‘z qarashlarini
bildirib o‘tgan.

Kalit so‘zlar: ko‘p ma’nolilik (polisemiya), interfaol metodlar, grafik organayzer, FSMU
texnologiyasi, “Daraxt”, “Kaskad” grafik organayzerlari, M.V.Klarin, pedagogik texnologiya,
metafora, “Taqqoslash” grafik organayzeri, metonimiya, “Asliga keltirish” grafik organayzeri.

Nutq jarayonida til birliklarining birdan ortiq ma’no bildirish hodisasiga ko‘p ma’nolilik[1] deya
nomlanishini yaxshi bilasiz. Agar tilimizda mana shu ko‘p ma’nolilik, ya’ni polisemiya hodisasi
sodir bo‘lmaganda edi, so‘zlarning soni miqdor jihatdan anchaga yetgan bo‘lar edi hamda ana shu
so‘zlarni xotirada saqlash imkoniyati ham qiyin bo‘lar edi. Bundan tashqari, aynan ko‘p ma’noli
so‘zlarning tilimizda mavjudligi sababli shoir va yozuvchilar o‘zlarining ijod namunalarida
bemalol ekspressivlik hamda emotsionallikni yuklash magsadida foydalanadilar va aynan shunday
holatda yozilgan badiiy asarlar ham yurakning tub-tubiga yetib bora oladi.

Har ganday o‘quv jarayonini tashkil etish ancha murakkabliklarga ega ekanligini, insoniyat
o‘qish va o‘qitish tarixida juda ko‘p shakl va usullarni ixtiro qilganligi hamda bunday izlanishlar
uzluksiz tarzda davom etganligini bizga metodikaga oid manbalarimiz yaxshi eslatib turadi.
Hozirgi ta’lim jarayonini interfaol metod[2]larsiz tasavvur etib bo‘lmaydi. Ushbu maqolada aynan
ana shu ko‘p ma’noli so‘zlarni o‘quvchilarga grafik organayzerlar yordamida o‘rgatish haqida so‘z
boradi.

Buning uchun biz dastlab FSMU texnologiyasi[3]dan foydalanamiz. Ushbu texnologiya jadval
ko‘rinishini eslatadi. Jadval 2 ta ustundan iborat bo‘lib, har bir ustun 5 ta qatordan tashkil topadi.
Birinchi ustunning birinchi qatoriga savol yoziladi. (F) harfi belgisi qo‘yilgan qatorga esa ana shu
savolga javob bergan holatda o‘z fikringni bayon etishingiz kerak bo‘ladi. (S) belgisi qo‘yilgan
qatorga esa o‘zingizning keltirgan javobingizga sabab ko‘rsatib o‘tasiz. (M) belgisi qo‘yilgan
qatorga esa ko‘rsatgan sababingizni isbotlovchi dalil keltirishingiz kerak bo‘ladi. (U) belgisi
qo‘yilgan qatorga esa fikringizni umumlashtirishingiz kerak bo‘ladi. Sizlarga quyidagi grafik
organayzerlarni havola qildik.

SAVOL Kaoip ma'noli so'zlarda qanday mamaolar bolladi? SAVOL Ko'p manoli sozlar bilan omonim
(shakidosh) so'zlar o'rtasida qanday farglar
(F) FIKRINGIZHI Ko'p ma'noli so'zlarda ikita manolar baladi. 1. 0°z malna :
BAYONETING |2 Kohma mano . 0z mano sczning g trkibican {7 Ml b o o
Nashianids ifodalagan manosi. Koching mand es BAYONETING | oo saalue it bieserz sk coiemais belac Demoei
s0'ming rulg larkibidan tashgarida boshga soflar bilan ¢/ larcty ormonin{ shalddoahiik ik hols loSpincha har xil b'zan bir ol
| irgaliida Hodslepen nes'nosl 1L sz s dornsid sodk bad_ N
FIKRINGIZ Masalan, tish - insonning owgatni iste'mol qilishi wchun S) FIKRINGIZ Llgaadgn, borun s zini olusk Ushie 27y o' ginieg manaids bid blish o'zoaini
BAYOMIGA SABAB |baigan sz0s. 07 o) BAYOMGA SABH8 ottt bl oo
Adraning tishi (ko'chma mang) ok
KORSATING g tishi (s KURSATING | Mo sk i ok e St
RO ey pc. i o e ' o o e gt~ |
(U} FIKRINGIZNI | Koip ma'noli so'zlar bir so'ming turli manalar hisoblanadi (U) FIKRINGIZNI | ¥ mafrol so'ziar qancha kalp ma'nclarga ega bolmasin bit saening
UMUMLASHTIRING *Ett;g:!ﬁ;m ki ilacti il LA T RS | e R e g
L 10 q I F 35500 S0'F lurkumi
| doirasida boladi _ mhh_tmﬁmwmmmhﬂmm

FSMU texnologiyasini “Aqliy hujum usuli’ning yozuvda jadval shaklida aks etishiga qiyos
qilsa bo‘ladi. Ammo ushbu texnologiya undan ancha samaraliroq, chunki unda berilgan savolni
chuqur tahlil gilgan holatda misollar keltirish yo‘li bilan amalga oshiriladi. Bundan tashqari oz
fikringizni misollar orqali isbotlaysiz hamda barcha fikrlaringizni umumlashtirasiz.

Polisemiya(ko‘p ma’nolilik) hodisasiga misollarni tushuntirishda “Daraxt” grafik
organayzeridan foydalanishni sizlarga havola qilamiz. Buning uchun daraxt surati ko‘rinishidagi
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chizmadan foydalangan holda ko‘rib chigamiz. Ushbu chizma bizga “Klaster” grafik organayzerini
eslatib yuboradi. Pastki suratda sariq rangli fon bilan alohida ko‘rsatib o‘tilgan tutmog fe’lining o‘z
ma’nosi, pastki qismlarida esa ana shu so‘zlarning
ko‘chma ma’nolari ko‘rsatib o‘tilgan.

Teioo Ko‘p ma’noli so‘zlarda o‘ziga xos o‘ringa ega

e bo‘lgan o‘z (bosh/asl) ma’no hamda ko‘chma

oy nteorll. Yot Bl (yasama/hosila) ma’nolar[4]ni oson fahmlay olish
| | Sir fuitniog | . . .

foatne | | L (rimey jarayonida ham aynan shu grafik organayzer bizga

juda qo‘l keladi.

Har ganday izlanuvchan, ijodkor o‘qituvchi
samarali ishlash uchun ilm-u fan yutuqglari va
ilg‘or ish tajribalaridan erkin foydalanishi, o‘quv
mashg‘uloti jarayonida talabalarni mustaqil fikrlash va erkin fikr ifodalash metodlari, usul va
vositalari bilan tanishtirib borishi zarur.[5]

Keyingi grafik organayzerning nomi “Kaskad”
grafik organayzeri bo‘lib, ma’lum bir shakl(masalan,
'E”f‘ romb ko‘rinishida)lardan tashkil topgan bir nechta

WSS T tizimli chizmadan iborat bo‘ladi. Ushbu chizmaning
@)@E biripchj qi‘smida bosh so‘zi keltirilgan bg‘ljb,

: 4@?‘ &’ keyingi ch1zma1arda esa ana shu bosh so‘zining

o 0 " : ko‘chma ma’nolari ko‘rsatib o‘tilgan. Ushbu grafik
= ¥ ~ organayzer yordamida ifodalash natijasida ma’lum
_ bir so‘zning ko‘chma ma’nolarini bir to‘plam
: ichiga kiritish orqali umumlashtiriladi hamda aynan

shunday tasvirlanish xotirada ham oson saglanish imkonini yaratadi.

Grafik organayzerlar yordamida o‘qitish bizning ta’lim tizimimizdagi pedagogik innovatsiya[6]
jarayonida o‘ziga xos o‘ringa ega. Ammo ularni me’yor darajasida hamda maqsadga muvofiq
tarzda ishlatishimiz kerak.

Leksikologiya bo‘limining yana bir tekshirish obyekti bu so‘zlarning ma’no ko‘chish usullari
hisoblanadi. Ushbu ma’no ko‘chish usullarini o‘qitishda ham grafik organayzerlardan unumli
foydalanishimiz mumkin. Eng avvalo, o‘quvchilarda so‘zlardagi ma’no ko‘chishining qanday
bo‘lishi va ana shu ma’nolar o‘rtasidagi bog‘liglikni tushuntira bilish eng muhim va ustuvor
vazifalardan biridir. M.V.Klarinning ta’kidlashi bo‘yicha, “Pedagogik texnologiya — pedagogik
magsadlarga erishishda foydalaniladigan shaxsiy imkoniyatlar, jihozlar va metodologik vositalarda
amalda bo‘lishning yig‘indisi va tartibini bildiradi. ’[7] Aynan o‘quvchilar o‘zlarining shaxsiy
imkoniyatlaridan kelib chiqqan holatda grafik organayzerlarni hosil qilishadi.

O‘xshashlik asosida ma’no ko‘chish turi hisoblangan metafora[8]ni o‘quvchilarga o‘rgatish
jarayonida “Taqqoslash” grafik organayzeri orqali o‘rgatishni sizlarga havola qilamiz.

ULAR O*RTASIDA
| QANDAY FARQLAR
| MAVJUD? N

1
Tdisimi toze
fuimog

Jazavasi

Ko'chat
futmoq

Ho'sg o twimog
(hafagerma) fummog

.....

Odamning |

qulogt "
ol | LOdaming | | TARAFINMADAT | [
% s S| el T !'1"'"
| g g il | unk sk
| ::::::h'.. aqrasning qulng’| Ilmhlw
Qozonning | froonalng || shuit fwbiantie | |ty
ulog'i i, || ermmy | |
; ’ | : i
LS oyl b ‘rilgania) !qhm‘lﬂmwm
I gl uchion ular | il B
o pinslela il verda hech
o, Shuming wchum, | oy exhlsh
ey rshiashligigs |m:thlt
o
| 55 TP e | | =5 SLET S

Ushbu grafik organayzerdan foydalanish orqali o‘quvchi so‘zning o‘z hamda ko‘chma
ma’nolarining o‘zaro bir-biri bilan o‘xshash hamda farqli jihatlarini ma’lum bir tartibda aks ettiradi
va ko‘zlangan maqsadga erishiladi. Qolgan ma’no ko‘chish turlarini tadqiq etish jarayonida ham
ushbu grafik organayzer turidan unumli foydalansa bo‘ladi. Bunday grafik organayzerlardan ta’lim
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tizimida istifodalanish' natijasida o‘quvchilar ko‘chayotgan ma’noni so‘zning asl ma’nosi bilan
oson farglay olish imkoniyatiga ega bo‘ladilar.

Metonimiyaga Ay uringn Asl holiga Teapmurogs.

Metonimiyaga ‘Lasnvvuringmi Asl hnh'ga Lasavvaringni suratdn ifodainshzs suratds ilodalashza
atda ifndalash teln ifodalashga: misollar
misollar mn:.:.lut:n'g‘ keltir, ﬂmh.:..mqi? i S keltir. SakaLl;

Bir steakan
Bir tovog p -
oshni yedim. ﬂ:kd‘m'

Yunoncha so‘zdan olingan “qayta nomlash” deya nomlanuvchi ma’no ko‘chish turi hisoblangan
metonimiya[9]ni o‘rgatish jarayonida “Asliga Keltirish” grafik organayzeridan foydalangan
holatda bajarishni havola qildik.

Ushbu grafik organayzer yordamida avvalo berilgan matn yozib olinadi. So‘ngra qaysi so‘zda
ma’no ko‘chayotganini aniglab ana shu so‘z xayolan o‘ylab ko‘riladi. So‘ngra tushib qolgan so‘z
topilib ana shu so‘z ham xayolan o‘ylab ko‘riladi. Nihoyat, tushib qolgan so‘z bilan butun bir gap
asl holiga keltiriladi va natijada so‘z ma’nolarining o‘rtasidagi aloqadorlik topiladi. Ushbu grafik
organayzerdan ko‘proq ma’no ko‘chish turlarini bir-biridan chalkashtirayotgan yoki umuman
ma’no ko‘chish turlarining farqiga bora olmayotgan o‘quvchilar uchun foydali bo‘ladi deya
hisoblayman. Umuman olganda, ma’no ko‘chish turlarini topa olishida ularning mantiqiy tafakkur
olamini oshirishga xizmat qiladi.
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DEVELOPING B2 LEVEL STUDENTS’ VOCABULARY THROUGH CONTENT
BASED INSTRUCTION
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Abstract:To pay special attention to the fact that teenagers, at this learning stage, tend, by
nature, to be independent, strong-willed, even reactionary at times, and that they value their
freedom of opinion and expression.

Keywords: degree, learn, speaking, characteristics.

The learning and preparatory process with students of upper-intermediate level, aiming at a
B2 degree, the challenge of overcoming persistent speaking difficulties can be viewed as quite
a common occurrence. What is most important, when dealing with such cases, is to overcome
the misconception that the only way to tackle with, and subsequently, resolve a specific speaking
impediment is to focus exclusively on the organization and implementation of our teaching methods.
We are dealing, in reality, with a multidimensional issue, characterized by gravity pertaining to
its characteristics and evaluation that needs to be assessed and examined in depth. Firstly, we
should not disregard the social and situational factors in terms of the actual process and parameters
pertaining to the actualization of the lesson itself, but rather, realize that there are unique and
individualized circumstances under which the lesson takes place. This goes to say, in other words,
that if a student is influenced by predominant factors linked to family dynamics, such as health
challenges and financial problems, the student will tend to be absent-minded or exhibit difficulty
in forming correct sentences in speaking activities, because their attention can be often diverted
to the above-mentioned entanglements. The inability to focus on the task at hand may present as
a regular occurrence, which persists, even if the topics are familiar to the students, or of particular
importance with regards to aspects of their everyday life (general interests and preferences, hobbies,
technology). The second factor has to do with the age of the learners studying English as a foreign
language throughout B1 to B2 levels.It would be counter-productive to have high demands and
expectations placed on students who have reached the first and second class of Junior High school,
and presume that they will be adequately equipped to fully respond to complex speaking topics
required for the B2 exams, which the majority of coursebooks include in their corpus. Such topics
might include unemployment, substance abuse, environmental pollution, societal structures, and
others. It is essential to keep in mind, when designing such speaking activities, that the activation
of specific vocabulary and grammar schemata, which we, as teachers consider rather easy to
navigate through, is not a realistic or feasible goal implementation, given the fact that our students
may not yet be biologically ready or intellectually mature to produce the desired results. The
third factor that should not be overlooked is the kind of instructional methodology and techniques
applied in the English language learning process, meaning, educational tools and guidelines used
in previous classes the students have attended, and the level of competency they were asked to
exhibit. The fourth factor has to do with defining who we are as teachers, by being alert, examining
/ reevaluating our strengths and weaknesses, acknowledging our skills and limitations, so as to
make a valid estimation regarding the proportionate group of students/speaking class that we will
focus on and engage with on a regular basis. The most recent teaching trends suggest that we
analyse the personality and the learning type of the student, for example, visual, kinesthetic, etc.),
to create lessons that successfully reach their aim. It is crucial that, apart from this process, we
consciously strive to observe ourselves and our teaching skills, to realise in which areas we lack
and which specific aspects should be modified or altered in our teaching methods. A daily diary,
where we can gather and organize our thoughts and ideas would be a fruitful means for a better
understanding and critical evaluation of our purpose. The fifth and last factor has to do with the use
of the most suitable coursebook series and materials. Of course, these sources work interchangeably
with the type of students we have. Our work as educators is made easier in the current moment,
because there is a wide variety of coursebooks to select from, and language exams at our disposal.
As far as exams are concerned, it would be best to choose the ones that we consider our students
to be suited for, without applying added pressure on them, or rushing them to reach their goal, but
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rather, consulting them to sit for the FCE or ECCE exam when they feel ready. It would be ideal if
the teacher could, not only, discuss the coursebook’s speaking tasks with their students, but also,
make them active participants in the dialogue, even create tasks for the school year together. Ask
your students’ opinion of the coursebook’s speaking material, and do not impose the viewpoint of
the author. Slowly and steadily, with patience and persistence, make an effort to get them involved
in the ideas and arguments they have to develop orally in the speaking questions of each topic in
each unit of the coursebook. It is of major significance.
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BOSHLANG’ICH SINF ONA TILI VA O‘QISH DARSLARI LUG’AT USTIDA
ISHLASH

Saydullayeva Ra’no

Navoiy viloyati Xatirchi tumani
17-maktab boshlang’ich sinf o’qituvchisi
Telefon:+998 971557105

Annotatsiya: Maqolada boshlang‘ich sinf ona tili va o‘qish darslarida so‘zlar ma’nosini tush-
untirishda lug‘at ishi o‘tkazish, o‘quvchilar so‘zlar ma’nosini anglab olishlari uchun izohli lug*at-
dan va ko‘rgazmali vositalardan foydalanish masalalari haqida fikr-mulohazalar bayon etilgan.

Kalit so‘zlar: Atamalar, shaxs va narsa, ko‘chma xattaxta, matn, omoch, tanob, qo‘sh ho‘kiz,
yangi so’zlar, allegorik, ko’chma ma’no, obrazli so’zlar, badiiy nutq, taqqoslash, sharhlash,
imlosi, talaffuzi.

Boshlang’ich sinf o’quvchisi maktabga kelar ekan, u atrofdagi ko’pgina buyum-narsalarni
ko’radi, lekin ularning ayrimlarini nomi nima, qanday belgisi bor, turmushda ganday ahamiyat
kasb etishi haqida aniq tasavvurga ega bo’lmaydi. Bu o’qituvchi tomonidan kunning talabi
asosida, o‘quv predmetlaridan mavzularni o‘tish jarayonida asta-sekinlik bilan o’rgatib boriladi.

Boshlang’ich sinf ona tili va o‘qish darslarida so‘zlar ma’nosini tushuntirish o‘quvchilar
lug‘atini boyitish omillaridan biri sanaladi. Boshlang’ich sinflarning ona tilidan mavzularni
o‘tishda boshqa fanlarning atamalari ma’nosini tushuntirish magsadga muvofiqdir. Atamalarning
ma’nosini tushuntirish mazkur so’z anglatgan tushunchani o‘quvchilar yaxshi anglab, fahmlab
olishiga yordam beradi. Masalan, 2-sinf ona tili darsida shaxs va narsa nomini bildirgan so‘zlar
haqida o‘quvchilarga tushuncha beriladi. 3-sinfda esa shaxs va narsa nomini bildirgan so‘zlar ot
so‘z turkumi ekanligi haqida nazariy ma’lumot beriladi. 3-sinfda narsa nomlarini izohli lug‘atdan
foydalanib tushuntirish, shuningdek, boshqa fanlardagi atamalarning ma’nosini tushuntirish orqali
o’quvchilarda narsa-predmet keng ma’noda qo’llanishini, tabiatdagi barcha narsa, hodisalarning
nomlari narsa-predmet ekanligini fahmlab oladilar. Buni ot, sifat, son, fe’l so‘z turkumini o‘tishda
ham qo‘llash mumkin.

So’zning ma’nosini tushuntirish juda kam vaqt olishi va darsning asosiy mavzusidan o’quvchilar
digqatini chalg’itmasligi kerak. Buning uchun o’qituvchi har bir darsga tayyorlanish jarayonida
ma’nosi tushuntirilishi lozim bo’lgan so’zlarni oldindan ko‘chma xattaxta(doska)ga yoki oq
plakat-qog‘ozga yozib tayyorlab kelishi lozim.

“O’qish kitobi”dagi matnlarda birinchi marta uchragan, bolalar ma’nosini bilmaydigan ayrim
so’zlarni oldin matnni 0’qib bo‘lgandan keyin tushuntiriladi, ya’ni lug‘at ishi o‘tkaziladi. Matnni
o’qish jarayonida so’z ma’nosini tushuntirish o’quvchilar diqqgatini chalg’itadi. Masalan, 3-sinf
“O‘qish kitobi”da berilgan “Halollik™ ertagini o‘tishda matnni o‘qituvchi o0°qib beradi va ertak
mazmunini tushuntiradi, o‘quvchilar ham navbatma-navbat ertakni o‘qiydilar. Shundan so‘ng
ertakda uchragan notanish so‘zlar yuzasidan lug‘at ishi o‘tkaziladi.

Lug‘at ishi:

Omoch-hayvonga qo‘shib yer haydaladigan asbob.

Tanob-yer o‘lchov birligi.

Qo‘sh ho‘kiz- omochga qo‘shilgan bir juft ho‘kiz.

Mazkur lug‘atda ko‘rsatilgan notanish so‘zlar ma’nosi izohini o‘quvchilar chuqur fahmlay
olmaydi. Shuning uchun o‘qituvchi “omoch, qo‘sh ho‘kiz” so‘zlarini rasmlar orqali tushuntirishi
kerak. “Tanob” so‘zini ham izohli lug‘tdan tushuntirishlozim, yani tanob gadimda O‘rta
Osiyoda, shu jumladan, O‘zbekistonda 17-asrda qiymati 39,9 metrga teng bo‘lgani tushuntirilsa,
o‘quvchilarni bu so‘z ma’nosini tabiatdagi barcha narsa, hodisalarning nomlari narsa-predmet
ekanligini fahmlab oladilar. Buni ot, sifat, son, fe’l so‘z turkumini o‘tishda ham qo‘llash mumkin.

Mazkur lug‘atda ko‘rsatilgan notanish so‘zlar ma’nosi izohini o‘quvchilar chuqur fahmlay
olmaydi. Shuning uchun o‘qituvchi “omoch, qo‘sh ho‘kiz” so‘zlarini rasmlar orqali tushuntirishi
kerak. “Tanob” so‘zini ham izohli lug‘tdan tushuntirishlozim, yani tanob qadimda O‘rta
Osiyoda, shu jumladan, O‘zbekistonda 17-asrda qiymati 39,9 metrga teng bo‘lgani tushuntirilsa,
o‘quvchilarni bu so‘z ma’nosini fahmlab oladilar.

Tilimizda yangi so’zlar uchraydi. Bu so‘zlarma’nosi uning vazifasini izohlash orqali
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tushuntiriladi. Masalan, kombayn — bir vaqtning o’zida donni o’radigan, yanchadigan, tozalaydigan
qishloq xo’jalik mashinasi; ekskavator - bir vaqtning o’zida yerni qazib tuproqni yuk mashinasiga
ortadigan mashina; aerodrom - samolyotlar turadigan, uchib ketadigan yoki kelib qo’nadigan joy
va hokazo.

Bolalar so’zlarning hamma ma’nolarini birdaniga o’zlashtirib ololmaydilar. Ularning ma’nos-
ini o’zlashtirish bosqichma-bosqich amalga oshiriladi. 1-2-sinflarda o’quvchilar ko’p ma’noli
so’zning bir-ikki ma’nosi bilan tanishsa, 3-4-sinflarda yana boshqa ma’nolarini bilib oladi. Bosh-
lang’ich sinfda “Tovushlar va harflar”, ,”So’z”, ,”Gap”, ,”Bog’lanishli nutq” bo‘limlarini o’rgan-
ish jarayonida tasviriy ifodalar, iboralar, ma’nodosh, shakldosh, zid ma’noli so’zlarning ma’nolari
turli ish turlari asosida tushuntirib boriladi. Masalan, “niyati buziig ” iborasini tushuntirishda quy-
idagicha savol va topshiriglardan foydalaniladi:

- Bu iborani “soat buzug ” birikmasi bilan tagqoslang.

- Qaysi biri 0’z ma’nosida qo’llanyapti? (soat buzuq)

- Qaysi birikma boshqa ma’noda qo’llanyapti? (niyati buzuq)

- ,,Niyati buzug” birikmasi ganday ma’noni ifodalayapti? O’quvchilar o’ylab, niyati yomon
kishilarni “niyati buzuq”, ya’ni fikri buzuq deyishadi, deb izoh beradilar.

Lug‘at ishida so’z ma’nolarini tagqoslash va ularni sharhlash ham samarali usuldir. Bu usul
ko’chma ma’noli so’z va iboralar, paronim so’zlar, shakldosh so’zlar ma’nosi, imlosi, talaffuzini
izohlashda qo’llaniladi. Masalan, ziyrak - zirak: Bu so’zlarning talaffuzi ham, yozilishi ham ikki
xil. Ziyrak-odamning xususiyati (sezgirligi), zirak-quloqqa taqiladigan taginchoq.
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Anpens | 2021 7-Kuem TomxkenT
23



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 27-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

ON SPECIAL TRAINING OF STUDENTS REGARDING THE SPEECH CULTURE
AND CULTURE OF COMMUNICATION AT THE UNIVERSITY
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Abstract: In this paper, the importance of speech culture in the training of students are described.
Moreover, the concept of culture of communication is clarified.
Key words: speech culture, special education, linguistics, language

The importance of the culture of communication at the present stage of development of our
society can hardly be overestimated. As you know, in order to effectively present oneself in the
labor market, one must master basic techniques of persuasive speech and communication. Of
course, cultural skills do not arise by themselves, but are the result of special training, which is
provided by the program of the educational process. The discipline “Speech culture” is based on
disciplines such as stylistics, psychology, pedagogy, ethics, aesthetics, linguistics, which are able
to form a broad communicative competence, providing a high level of verbal communication.
Collectively, each of the related disciplines contributes to coherent, solid, correct consistency
and accurate presentation of thoughts.

The goal of a higher educational institution is to teach students to successfully manage any
communication, both when transmitting and perceiving information from individuals in contact.
The most important thing is that such communication should be at a high cultural level, i.e.
intellectual and civilized. After acquiring cultural skills, after some preparation, students will be
able to engage in both personal and professional communication. In this regard, we believe that
the speech culture can be developed and trained. Under certain conditions, it can be mastered,
which is what we practice in the classroom at the university. For these purposes, we have
developed training tasks and exercises on the speech culture and culture of communication,
on which it is supposed to master the basic rules for the introduction of dialogue speech,
communication techniques, to work out the methods of diction and pronunciation, and to improve
the communicative qualities of speech. In addition, the proposed study assignments and training
exercises will allow you to correctly build phrases, select words that best express this idea.

The need for teaching the speech culture and communication is acutely experienced by
educational institutions that are called upon to form a thinking, creative, active, highly qualified
student on the basis of modern educational programs. Such programs should, in our opinion,
take into account the age and psychological characteristics of students and, as they say, “do
not mark time,” but strive to raise the level of students’ ascent up the cultural “ladder”. To
approach this goal, ultimately, and to activity, it is necessary to go through a number of stages
in mastering cultural knowledge and methods. It is clear that the teacher can not only carry out
systematic and purposeful guidance in teaching students the basics of the speech culture and
culture of communication, but also specially prepare them for a creative way of using these
skills and abilities. The system of work proposed by us provides for the creation of conditions
for the implementation of communicative and creative activities, as well as space for the
optimal development of the natural inclinations of students, who increase the emotional tone of
educational activity, their activity and independence in acquiring this knowledge at the level of
their capabilities.

It is also important to note that such work effectively influences the feelings of student youth in
the learning process, which are the basis for showing interest in the discipline “Speech culture”.
It is necessary that the performance of these tasks ensured the improvement of the performance
of this or that operation at a more complex level. All this is connected, in our opinion, with
the improvement of the methodological apparatus of teaching aids, with the development of
educational and methodological complexes, didactic materials, the use of which contributes to
the improvement of the quality indicators of education, including teaching the speech culture
and the culture of communication.
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MYJITUMEJAUAJIN JIEKTPOH JAPCIIMKJIIAPHU APATHUII BOCKUYJIAPU.

Banuesa Illaxjio AkMajoBHA
HamaHnran naBnar yHUBEPCUTETH
Tenedon:+998(93)9274457
comfortable-wors@ mail.ru

AHoranus. YmOy makoiaga eHr jaom3ap0 Basudamapaan oupu MyITHMETUSIIH JIEKTPOH
JapciauKiap sipaThil OoCKUYwIapu KenTupuiaran 6ynul, Yer TWIapuHu YKUTHIIIA MyXUM yC-
ayOuid gactyp cudaruaa Xu3Mar Kujiau.

Kanut cy3nap. Myntumenus, uHIekc, Moy, rpaduka, moinxa, marepuai, gopmar, mapc-
JUK, MaHOa, MOJYJ, TUTIEPMaTH, MyH/IapIKa.

Xo03upru AaBp 4YeT TUUIAPUHU YKUTHUIIAA €JIEKTPOH AAPCIMKIAPHUHT YPHU MYXUM aXaMusT
kacO aTaau. XycycaH MyIATUMEIUSUIM 3JEKTPOH AapCciMKiapaaH (oiaanaHunl TabjiuM cudaTu-
HU sHaJa OLIMpUIIra xusMmar Kuwiaau. Kylnaa MynTumenusuin 371€KTpOH AapCiuKiIap spaTull
00CKMIapu KEITUPHIITaH.

Myntumenusiim >1aekTpoH aapenukiaap tusumunu  (EJl) spatumpa manOaanapHM TaHiall,
Myauinduiap OuiaH KaiTa uWIUiam XyKykKd OViiMua ImapTHOMajJapHU Ty3WII, MYHJapuxa
Ba TyIIyHYa (MHJIEKC) JIAPDHUHT PYWXaTUHH WMOUIA0 YUKHUIN, MOAYJAAa MaTHJIApHH OYIumiiap
Oyinua Kaiita nnutam Ba Help (€pmam) sipatui, 371€KTpOH MIAKia TUIIIEPMATHHA JIOHHUXaIal,
KOMITIOTEPJIN KYJ1a0-KyBBaTJAlIMHUA HMILIA0 YMKHIL, MaTepUaTHU MYITUMEIUSITra CHUHIIIUPHIL
yUyH capajail, MarepuajHi MYJATHUMEAMSIN HMIUIa0 YMKMII, OBO3HM TAbMHUHJAIIHU amalra
OLUMPHII, MaTepUaJHU KYPUHUII (MJUIIOCTpauusiap, pacMiap Ba OOIIKajJapHU KyHuira)ra
Tal€prall, MaTepUAIHA KYPUHUILIUHU aMaJjra OLIMPHIIL

DJEKTPOH JapCIuKIapHU UIDTad YMKHUII OOCKUWIApUAa KyHHuaara ycinyOuil MaciaxatriapaaH
doitnananum doiimanan xouu OyIMaiIu:

1.  EJl nmuia0 yukapuiiHuHT OUpUHYM 00CKMunaa Man60a cudaruaa cTaHaapT AacTypra Moc
KeJlaJuraH, TunepMaTHIap spaTHIll yuyH Kyjail OyiraH, karta COHJIard MHCOJI Ba Macajajiapra
9ra, IMyHUHIJEK, Ky/nail ¢popmar (MUFUIUII TaMOWMIIN)AA YOII ATUJITAH Ba 3JIEKTPOH HallIpiiapJaH
TaHJIAHTaHU MaKCcaJra MyBOQHUK.

2. lapTHOMa TY3MIIHHHT UKKMHYU OOCKMUYKAA OJMHTaH MaHOanap HUFUHAMCUIAH HApXU Ba
cudaru MakOyn (onTuMan) MyHocabata Oynraniapu TaHIaHAIH.

3.  VYuuHuu G0CKMY/la MyHAApHKa UILIa0 YUKUIAAH, SbHU MaTepUATHUHT MUHUMAI XaXMHU
Oyiinya Ma3MyHH 5HT TyJa Oyaran Oyiaumiapra axxparuiaay, IPeAMETHU Y3IalITUUPHUII YUYH 3a-
pyp Ba eTapyu OyJraH TylmryH4YaIap pyuxar Ty3uiaaau (MKKH WAKY Y9 Tapakaau HHICKC).

4. Typrunum Oockuyga MaHOATAPHUHT MaTHIApU MyHIapuKa, MHIEKC Ba MOIYIUIAp Ty3HWIIH-
IIMra MOC paBUINa MIIUIA0 YUKMIIAJHM: pyiHxaTra KupMaral MaTHiIap oJn0 TaluiaHaau Ba MaHOa-
napja Hyknapu €3uiau:MaTH HYMIATd MabIyMOTIIAap TU3UMHU (XEJI) UIIa0 YuKuiIau.

MOJyJuI1ap Ba OOLIKAa rMIEpMaTHIIN ajoKajlap Opacuaaru OOFIMKINKIAP aHUKJIAHAIU, KOMITIO-
Tepra KUpUTWJIAIUraH THIIEPMAaTHIIAP JTIOWUXACU Tal€pIIaHaIu.

5. bemmHum OockuYma TUIEPMATH O3JIEKTPOH IHakira YyTkazuimaau. Hatmwkama VKyB
Makcaagapuaa (oiianaHu MyMKUH OYJIraH SHT COAJIA 3JIEKTPOH HAIp spaTHIaau

6. OnTuHuM 60CKMY/Ia KOMIIOTEPIIN KYI1a0-KyBBaTIall UIIa0 YMKWIAAW: aHUK X0J1J1a KOM-
MIOTEPra KaHJIai MareMaTvK amall Oakapuill Ba KOMIFOTEPHUHT KaBOOM KaHIIak 1aKiiia TacBUp-
JaHWILIY TONIUPUIAAN; UHTEIUIeKTyan aapo (M) nolinxananaay Ba amaiira oluMpuiaan; MaTema-
THK MacaJlaHy eunIl yuyH (MaTemMaTuk nudonanap sa M Gunan y3apo TabCUpiap HHFUHIHCHHUHT
KOUJaJlapi) HMHTEJNEKTyal sJpoHM Kyiuiam Oyinua ¢oiinanaHyBumiap y4yH KypcarMajapHU
nnuiad yukwiagu. Hartmkana, YKyBumiapra sapyp,ayIuTopusi MaxcyjloTiapu yuyH (oiganu Ba
YKUTYyBUMIIAp y4yH KyJlall MMKOHUSATIIapra ora OYJraH 3J1eKTPOH JAapCluK sSpaTHiIaiu.

7. ErtuHum OocKMuyJa ajoxuja TyIIyHYa Ba TabKHUIAPHM TYUIYHTHPHUII YyCyJlapu
y3rapTupuiaan Ba MaTHIAp MYJITUMEIUS MaTepuaiapy OnilaH aMIITUPHIL YUyH aXKpaTHIIaIH.

8. Cakku3uH4YM OOCKHMYJa €KpaHHM OPTHKYA MAaTHJIApJAH XaJoC KWIMII Ba YpraHwiaéTran
Marepuaiap TagadasapHUHT TYIIYHHIIN Ba XOTUPara OJUIUIAPUHU OCOHJIAIITHPHIN XaM/a yiiap-
HUHT 3MIUTUII KOOUIsTIapuiaH (poiiganaHuil MaKkcauaa aloXu1a MoIy/ulapHi OBO3JIM KWJIMIITa
MYJDKaJUTaHTaH aJlOXKa MaTHIap MIUIa0 YUKUIAIH.
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9. Tyxku3uHuM 60CKUYJIA OBO3 OEpUIl YUyH MYJDKAJUIAHTaH MaTHJIAp AMKTO(QOHTa €3UIaan
Ba KOMITIOTEPra KOMIAIITHPUIIAIN.

10. VauHYm O60CKHMY/a FOKOPH Kypra3MallauKKa, SKpaHHH MaTHJIM axOopoTiapiaH MaKCH-
MaJj 03011 KWJIMII Ba YpraHuiaa€TraH MaTe€pHaHU XOTUpara OJMILra SPHUILUII YUyH MOAYILIap
KYPUHUILUIAPUHUHT CCEHAPUICH UIILTA0 YHKHIIA N,

11. Yu OupuHun 60CKHYa MaTepuasiap KOMIIOTEp SKpaHHU 1A KYpUHAAUTaH Ba XapakaTiiaHa-
JUTaH amayap OakaTuinaau, ShHU UIUTa0 YMKUITaH [IeHApUiIapHu MOC pacmiiap, rpadukiap Ba
aHUMaIMsIap (aHUMalus Xyda KUMMaTra TyIIUIH E1aH KYyTapuiIMacIuri KepaK) KOMIIOTepra
KOMIAIITUPUIIA/IN.

YOy uiHu *ajaan oqumiiap OWiIaH aMaira OLIMPUII Ba TaxJIMM MyaccacaJlapuHUHI YKYB
Kapa€Hura >KOpui 3TULI X03UPTY KyHHUHT 3apypusitura ainanau. Kyiiunran Basudanu amanra
OILLIMPHUII YUYH PeCIyONuKagaru CaJoOXHUATIHN Ba TAXXPpUOAIN YKUTYBUH, YCITyOUr OJMM Ba TU3UM-
JU JacTypUHIIapHH OUPIaIITUPUO, MaxCyc 3JIEKTPOH JapCiIK ApaTyBud rypyXJaaH, MIMKOHUSTAAH
KenuO YMKKaHXOJ1a, XaTTo, MapKasjiap Tamkui 3Tum 3apyp. Lllynaa Mmycrakun pecriyonukaMus
KeJTaXarnHU TaXMUHJIaWaurad € aBIOJHH SHTU axOopoT TexHaylorusuiapuaaH (Qoiinasanran
XOJIIaYKATHO, OWITMMITH, MYCTaKI (PUKpIIAiNraH Ba PUBOXIIAHTAH XOPWIKUHU JaBIATIIApHUHT
énurapu OWIaH pakoOaTIoNI Kaapiap Ta€paiira 3aMUH sipaTrad Oyiamus.
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Abstract: This article is dedicated to the problem of linguistic features of onomatopoeia in
literature and discusses the role of conceptual meaning in understanding distinctive usage of
onomatopeic words in spoken and written language.It is mainly focused on the characteristics
of onomatopeic words in literary texts.

Key words: Onomatopoeia, sound symbolism, literature, linguistic features

It 1s generally acknowledged that the sound for the word (the so-called symbolic words)
of a certain meaning is arbitrary; hence, there is commonly an association between sound and
meaning. This, nevertheless, is not unquestionably accurate, as it ignores the presence of a class
of words, called Onomatopoeias (mimetic words), which emerge in the everyday usage of all
languages relatively often. Onomatopoeias have an iconic nature (i.e., the association between
forms and meanings is not arbitrary and forms represent sounds in the nature)[1.12].

Onomatopoeias are sound symbolism — namely, words whose articulations indicate their
meanings such as the word moo used for cow’s sound[2.7]. In other words, onomatopoeias are
defined as the imitative constructing of words from natural sounds and are described as a class
of words that phonetically imitate the sounds that they represent. The term “Onomatopoeia” is
derived from two Greek words, onoma ‘name’ and poiein ’to make’, hence onomatopoeia means
“to make a name”.

Identification of the onomatopoeias has been the centre of attention in different studies. These
studies mainly investigate the classification of these elements in several languages such as En-
glish, Persian, Arabic, Chinese and Japanese[3.8]. As Casas-Tost argues, “their vivacity, rhythm
and musicality means that onomatopoeias also fulfil a stylistic or poetic function, so it comes as
no surprise to find them in many and varied contexts, as well as in different text genres, which of
course includes literature”.

Nuri Ma’rifatil Laili in his work “A Study of Onomatopoeia in Avatar Comics” believes that
there are three kinds of onomatopoeia which reflects the relationship between meaning and sound
as follow[4.6]

* direct onomatopoeia is in which the words are similar to the actual sound they refer to, such
as bang, hiss, cluck, and moan.

* associative onomatopoeia is the category of onomatopoeic words because of association, not
because they resemble the object or the action they represente

* exemplary onomatopoeia is based on the amount and character of the physical work done by
the speaker in uttering the word.

Onomatopoeia generally appears in literary works, including novels,poems,comics or chil-
dren’s books.Such kind of works employ onomatopeia to represent an initiative sound of the object
it associates to.Gaining recognition to the meaning of these words has an essential role in reading
comprehension on the literary texts. There are many languages in the world, but they have the
same usage is to express the idea. It is very important and valuable to study language that makes
someone understand about principle of linguistics concept and aspect. Onomatopoeia is common
phenomenon found in all languages of the world, it describes the sound of things; usually express
the sound in nature and environment.

It is interesting to note, however, that while some languages (like English) possess a relatively
small number of onomatopoeic words, other languages possess a great deal of them. For instance,
Japanese is said to have approximately 2000 to 4500 onomatopoeic words[4.14]. In Japanese,
onomatopoeic words play an important role in everyday conversation and in works of literature
a well[3,9]. As a communal source, the same onomatopoeia sound in a different language is con-
strained by the distinctive phonological systems, resulting in differences between them. Though
a specific sound is perceived analogously by people of dissimilar languages and cultures, it is
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frequently articulated by the use of distinctive consonant strings in different linguistic systems.
Hence, onomatopoeias are subjected to cross-linguistic variations.For instance, the sound of a
horse trotting, it may be symbolized as clip clop in English, Pa-ta-clop in French, pocoto pocoto in
Portuguese, kataklop kataklop in Dutch, deregin-deregin in Arabic, putika putika in Persian and
tag bag in Bengali

Onomatopoeia is defined as the formation of a word from a sound associated with what
is named.Onomatopoeia often used to enhance the physical characteristics and motion of a
character. These words provide readers with exciting, realistic, and evocative descriptions of
sound in both poetry and prose.

In conclusion it should be stressed that onomatopoeias, distinctive class of words and typical
expressions used in verbal and printed forms of language, emerge frequently in daily use of
language due to its imitative nature. It is considered as a common phenomenon which originates
across linguistically.All languages have words that represent sound as the aspect of things their
names. Onomatopoeia words exist in every language, although they are different in each.

Onomatopoeia appears in literary works such as poems, and plays and in comics and has the
function of visualizing the acoustic dimension. The use of onomatopoeia varies with language
and written works. Studies show that onomatopoeic words can be more unknown words which
the readers need to predict and recognize based on its context and lexical meaning in dictionary.
In other words reading skill requares a comprehension to the meaning of the author’s lexical
item choices.This quality further can be gained by contextual guessing that involves the ability
to utilize any cues in the preceding or following words/sentences in the purpose of understanding
its intended meaning

It is worthy enough to mention that onomatopoeia is universal feature among languages.
Therefore, some arguments try to neglect or deny this feature of language as will see shortly.
However onomatopoeia is used in any spoken languages daily. Also onomatopoeia may contribute
greatly in language in terms of sounds meaning and reportoire today compared to many years

ago[5].

References:

1. Khademi M., Aghili H., Harati H. A comparison between Onomatopoeia and Sound
Symbolism in Persian and English and Their Application in the Discourse of Advertisements.
International Journal of Basic Sciences Applied Research. 2014.

2. Takashi Sugara. Onomatopoeia in Spoken and Written English: Corpus - and Usage-based
Analysis. 2010.

3. Al-Zubbaidi K. The Functions of Onomatopoeia in Modern English and Arabic Poetry:
A Study in Selected Poems by Lawrence and al-Sayyab. Advances in Language and Literary
Studies. 2014.

4. N. M. Laili. A Study of Onomatopoeia in Avatar Comic Malang: The State Islamic Uni-
versity of Malang. 2008.

5. Abdullah Alameer.The Linguistic Features of Onomatopoeia Words in Arabic- English:
Contrastive Study.International Journal of Humanities and Social Science Invention (IJHSSI).
September.2019.

6. Muhammad Barru Siddig Onomatopeia and word class categories analysis in hulk digital
comic.English Post Graduate Department, Faculty of Cultural Sciences, Universitas Sumatera
Utara. Medan. Indonesia. 2019

7. Marietta Dea Karina. English onomatopeia in children’s books: types and readers’
understanding. Sanata Dharma University Yogyakarta. 2017

Anpeas | 2021 7-kKuem ToukeHT
28



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA i%@
27-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH @

YMYMTABJINUM MAKTABJIAPUJIA UHIJIN3 TUJINA JAPCIAPUIA 3AMOHABHM
YCVYJUIAP BA TWJI YPTAHUIII METOAU

Carroposa Illaxnoza A0aypaxmMoHOBHA
Cupnapé Bunositu ['yaucTon maxap
12-yMyMTabIuM MakTa® WHIIINU3 TUIU YKUTYBUYUCH
Capo6aeBa Mactypa A0nyKapuMOBHA

Cuppapé Bunnositu Cupaapé TymaH
13-ymMmyMTabiIuM MakTad MHIVIN3 THIN YKUTYBUUCH

AHHOTanusi: Ymly Makojaja yMyMTablIMM Makrabjgapuaa WMHIIM3 TWIM JAapciapuia
3aMOHABMH yCyIUIap Ba TWJI YpraHUIl METOJU Ba XOPHXK/1a TABJIUM OJIMII UcTaruaa Oyiaran éuuiap
TOMOHUJAH 3HT Ky YpraHwiagural TWUj, NIyOXacus, WHIJIN3 THIIMAKAHIUTU Oopacuaa Gukp Ba
MyJIoXa3ajap IOpUTHITaH.

Kanur cyznap: Ax60poT-KOMMYyHHKAIHS, IEJArOTuK U0, MaJaHUST.

3aMOHaBUI MeJaroruk Ba ax0OpOT-KOMMYHHUKAIMs TEXHOJIOTHsIapuaaH (oijalaHral Xosaa
YKUTUIITHUHT WIIFOP yCIyOIapruHU >KOPHUH 3TUI Yy OuitaH, YcuO KenaéTraH €1l aBIoIHU YeT TUJI-
Japra YKUTHIL, 11y THJUIApAa SPKHUH CYy3J1alla OJaJuraH MyTaXxacCUCIapHU Tau€piall TU3UMUHU
TyOJlaH TAKOMUJITAIITUPHUII Xam/1a OyHUHT HeTM3H/1a, YIAPHUHT KaXOH HUBUIN3ALUSICH IOTYKJIapH
xamza AyHE axOopoT pecypciapuiaH KeHTr Kyaamja (poiijalaHuiuiapy, Xajlkapo XaMKOpJIUK Ba
MYJIOKOTHU PUBOKJIAHTUPUIILIAPH YUyH HIapT-IIapOUT Ba UMKOHMSTIAP SIPATHIMOKIA. XOpHKAA
TabJIUM OJIMLI UCTaruga OynaraH €nulap TOMOHMJAH SHI KYI YpraHwiaauraH Twi, Hryoxacus,
uHIU3 Tuaup. Y émnapra Oxedopn, XapBapa kadbu Malixyp WiIM JaproxJapuHUHT SIIUTHHA
oyaau. byHUHT ydyH Kyinaaru KyHUKMaiap ycTuja UIIallnHru3 j103uM. [legaroruk nxogHuHr
SHI MYXHMM HIAPTHU IIy COXaHW OWJIMII, TYIIYHMII, YHH CEBHUIN, YHTa XOHKYSAPJIHK, Taradoyc
ounan énpommmnup. Uy Ounan Oupra YKUTYBYMHUHT IOKCAaK yMyMH MagaHustTuaup. FOkcak
MaJaHUST KEHT TyllyH4a OYiuO, y SHI aBBaJl0 YKUTYBUMHUHI UyKyp OWJIMM CaBHUSCH, Xap TO-
MOHJIaMa KH3UKUIUIAPUHH, FOKCAK PUBOXKJIAHTAHIUTHMHU, WKTUMOUHN (DaoJIMTMHU, KaMTapHH,
MEXHaTCEBapIUIMHH, MeJaroruK 0J00MHH, )kaMoa Ba YKyBUMiIap OWJIaH MyOMMJIACcH, KeJakaKkKa
UIIOHYUHM, XyIIYaK4yaKIUTd KaOU XUCIATIapUHUHT MaXKMYyacUHH Y3 uuura onaau Muapok stu,
KyMIJIaJ]JaH HyTKHU UAPOK 3TUO TYLIYHHUII MyaMMOJIapH jKaXxOH PyXIIYHOCIMTHAa aHda Mydac-
cai unurad Yukwirad. Yer TWiIM YKUTUII METOAUKAcH (aHM MaBXKy/a Hazapuil MyloxasajiapaaH
camapanu goigananaau. Tui ypranuna €k yMymaH xa€ta Bokea 0ynaaurad KUMMHUMIMKIAp
cabab Ba oxuOaTHUHT Oup — OWpu OujaH OOFIMK paBUIA aHUKIaHATW. KuMMHYMIWKIApHU
OJIMH/IAH aHUKJIAII, YHUHT cababnapunu Oumuin MyMKuH. KUAMHYAIMKHUHT 03ara YMKULIA
TYPJIU XaToJIap Ba KY3JIaHraH HaTH>Kara 3puILUII Japakack OusaH OenruiaHaau. Y KyBUMJIapHUHT
y3ramap HyTKMHHM MIPOK 3THO, YHMHT MasMyHUHM (paxmiiaidl oNuIUIIapuAaH KUMMHYMIUKIAPHU
Oaprapad >THII HYnuAa TUHIIA0 TYUIYHUIIHUHT TCUXO(QHU3UOIOIMK MEXaHU3MIIApUHU TYFpU
IIAKJUTAHTUPUIT KaTTa axaMusaT kacO staau. OF3aky HyTKHU ypraTtuil ypra MakTadaa 4eT TUIIH
VKUTUIIHUHT acOCUN aMajuil MakcaainapuaaH oupuaup. MakTaOHUHT OUTHPYBUMIIAP YET THIIU
Jla oF3aKku ax0opoT Oepa onuIIIapy Ba cyxOaTialia ONHIIApH, YpraHWiIraH TeMaThuKara OOFIuK
OYyran 4YeT TUIMIAH HYTKHH JIIMTHO TyIIYHUNIApH Kepak. MyalisH HyTKMA MexaHu3miap
TapkuO TONraHAarvMHa 4YeT TWIMJA TalUPHUIIHM YpPraHuIira SpUIIMIAAA. YKHUII MaxOpaTHHU
PUBOXUIAHTUPHUIL, PAMMaTHKa Ba TWJI KypWIMILMHYU aHIVIALl, CY3JIapHU €1a CaKJalll, YIapHUHT
ndpona xamaa tanaddysuHH YpraHum MyxUM axMUATra sra. by KYHMKMaHU srajutail ydyH
Kylugaru ycymuiapaad (GoiataHuIMHIr a3 MyMKHH. XOPKHH THIT YPTaHUITHUHT OJTHH KOUJACH
— Ky Ykumaup. MoOui xuxo3iap Ba WioBajap UHINIM3 THWJIMHU YpraHUll UcTaruja Oyiaraniap
Y4YH YEKCU3 UMKOHAUP. TeXHUKA TapaKKUETH SIIHH TE3TUTH/1a I/IJ'I)IE{’MJ'Ia6 O6opaérran Oup BakTIa
Oy MMKOHIaH (oianaHuIl TaMOMaH CHU3HUHI UXTUEPUHIM3A. YKUIJIAH €KUM MIIJAH yira
KaiTap sKaHcuU3, TeaeoHra IoKJIaHraH Oup KaHya Oemyn wioBajap EpAaaMuia cy3 €UIalnHru3
YKHII Ba aHDIALl KYHUKMAHTU3HU OpTTUpand. MHmm34a €3uin y3maliTUPUIMINU DHI KUWHWH
Manakajapaan oupuanp. Onaraa, XopruxKuid ouil YKyB I0pTIapura Xy»oKkar TOMIIHPMOKYH OYiraH
abUTypHEeHTIapaaH 7cCe, MOTHBAIMOH MAKTy® &3 Tana® KWIMHAAM. Esum maBommma Kucka
udonanap ypHura OOFJIOBUWIAp Ba €pAaMuu KyMJIaJlapHU KyJulall, GUKPHU KEHTraUTHpUITaH
xoJia uoaanait ouII Kyaa MyXuMIup. by cusra aHdaiiH TaHUI yCyi. SIHTY cy3/1apHu €3uiTran
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KOFO03 MapyalapyHy Te3-Te3 KY3UHIU3 TyIIaJurad epra EnUIITUPUHT Ba yJIapHU Xap KyHU YKUO
O6opuHr. ByHUHr HaTmkacuHU 3ca Oup Heya KyHAa Y3UHTU3 Kypacus! «Tymynaman, aMMo
rarnupa oiMaiMaH» JeraH ramiap 0oT-00T KyJOFMMH3Ta YajduHAIu. XOPWXKIArd Wil OepyBYH
tamkmwioTnap xam TOEFL éku IELTS xabu cuHOBIIapaaH oiraH cepTU(]HUKaTIapuHTH3ra dMac,
HYTK MaxOpaTHHU Kail JapakaJa srajularaHMHIU3ra 3bTHO0p KapaTau.

Xynoca Kuiau0 alTranaa, MyJlnoKOT KWIUII MaXOpaTHHU PUBOXKJIAHTUPUII YUYH SHI caMapaiu
ycy/uapaaH OupH CYHITH Haimiapaa Mamxyp OYiraH oHiaiiH Ba Oermyin oBO3 &3MII JacTypia-
punup. HyTtkunarusau €3u6 onud, oHa TWIM MHINIM3YA OYiraH IYCTUHIU3ra TUHIJIATULIMHTH3,
XaToNapuHru3 Oyica, ynapaan €paaM cypammHru3 MyMKHH. X03Upru KyHaa PecryOnnkamusia
4eT THUTAPUHE MyKaMMaJl dTrajularaH MyTaxaccuciapra tajgad oprud OoparraHu ydyH WHIIIN3
TWIH JapCIUKIapUHU Ba KYJJITaHMaJIapUHU KaiTajaH KypuO YMKUIIHYA WIMHM )KUXaTAaH KeHrail-
TUPH, YypTa MakTabIapaaH TaIllKapu OOIIKApHIN aKaJeMHK JIMIECH, KOJUIekKIapaa Ba OJui YKyB
IOpTIapyuJia XaM UHIJIM3 TUIMHU YpraTUIIMeToquKacu OWIaH TaHUIITUPHUIIHYU JaBPUMH3 TaKa30
KWIMOK/A.

doiigananuniaran Anaduétnap Pyiixaru

1. ®apbepman b.JI. [lepenosrie nenarornyeckue rexHonoruu. — T. @an U3n.Bo AH Pecry6nu-
ki Y30ekucran 2010

2. Xommmos VY. Exy6os W. Uarn3 tanu ykutum metoaukacy. “Ilapk” mampuér-mar6aa AK
001 TaXpUPHUSATH.

3. www.google.uz

4. www.learnenglish.com
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OBPA3 XOI’ KN HACPEJJJIMHA KAK HCTOYHUK JYXOBHO-HPABCTBEHHOI'O
BOCIIMTAHUA MOJIOAEKHU

HlepmyxamenoBa Hacuba AsimacoBHa
npernojanaresib KageIpbl PYyCCKOTo s3bIKa U JINTEpaTypsl
Byxapckuii rocy1apCTBEeHHbIM YHUBEPCUTET Y30EKUCTaH.

998936533305: Nasibal972@mail.ru

AHHOTaNUs: B JAHHOM CTaTbe pacCMaTpHBAECTCs 3HAYEHHE oOpa3a BOCTOYHOTO Myjapena u
xutpenia Hacpennuae Adanan B IyXOBHO-HPAaBCTBEHHOM BOCTIMTAHUU MOJIOAEKH, B YaCTHOCTH
3HaueHue npousBeaeHus Jleonnna ConoréBa «lloBecth 0 Xomke Hacpenanue» 1 aHEKI0TOB.

KuroueBble ci1oBa: JyXOBHOCTb, HPABCTBEHHOCTh, TBOPUECKOE pa3BUTHE, CaTHpPa, HOMOP,
AHEKJIOT.

JlyXOBHO-HPaBCTBEHHOE BOCIHMTAHUE — 3TO CTAHOBJIEHHE 3HAUMMOTO OTHOIICHUS K JKU3HU,
KOTOPOE CIIOCOOCTBYET YCTOMUMBOMY M CIIQXKEHHOMY Pa3BUTHUIO JIMYHOCTH, COAEpIKallee B ceds
(opMHpOBaHUE CIIPABEUIMBOCTH, OTBETCTBEHHOCTH W 4yBCTBa jaoira. s pa3BuTus aodomy
o0I11eCTBY HYXHO Iepe/iaBaTh CBOW HAKOIUJICHHbIN ombIT. OT MJeu pa3BUTHs U OOy4eHUs, KOTO-
past BelpabaTbiBaeTcs Ha 0aze 0COOCHHOCTEH B3IVISAJIOB JAHHOTO OOIIECTBAa HA JKU3Hb, 3aBUCUT
coxpaHeHue ombITa. Pemenne mpobieM HPaBCTBEHHOTO M TBOPUECKOTO Pa3BUTHs TpeOyeT Ha-
XOKJeHUs OoJiee NeWCTBEHHBIX MyTeH WM MEPECMOTP YK€ U3BECTHBIX.

O} PexTUBHBIM METOJOM B Pa3BUTHU JyXOBHO-HPABCTBEHHOTO M TBOPYECKOIO IMOTEHIIMAJA
YesioBeKa sIBIsAETCs (OIBKIOpP, YCTHOE HApOJHOE TBOPUECTBO (CKa3bl, MOCIOBUIIBI, IPUCKA3KH,
npubayTKy, NOTOBOPKU U T.J.). C MOMOIBIO HUXMOJIOAEXb 3HAKOMUTBCSI € MHUPOM HE TOJIBKO
YMOM, HO U JIyIIOH. YCTHOE HapOAHOE TBOPUYECTBO HE3aMEHUMO, TaK KaK OHO Pa3BHBAET JIFOOOBb
Kk Ponune.

Spxue Bneuamiienue ocranisieT U kaura Jleonunna ConosséBa «IloBects 0 Xomxke Hacpenu-
He». B mectoll miaBe nepBoil KHATK «BO3MyTHUTENb CIIOKOMCTBUSA», PACCKA3BIBAETCS O TOM, KaK
Xomxa Hacpennuu paznan nomkHukam JIxadapa Bce BbIMTpaHHBIE AEHBIM, YTOOBI OHH CMOTIIN
OTIAaTh CBOU JIOJITM, KYNHTH JIEKAPCTBA U HA4aTh KUTh CIOKOMHO. Pa3nas nenbru, Xomka Ha-
CPeAJIMH HU KaleJbKU He KaJleeT O CBOEM IIOCTYIIKE, NMPHUBEIU YIBIOOK Jo/eii, KOTOPhIM OH
TIOMOT, OH 3a0BIBAaCT O CBOMX JKEJTaHMUAX M MEUTaX: KaK OH XOTeJl KyHNHUTb YEThIpE MacTEepCKHe,
UMETh TPEX KEH U CTaThb OoraTthiM yesnoBekoM. OH ye3KaeT, He Mpocs OaroJapHOCTU U JaKe He
npeacTaBuBLIMCh. [lociae Toro kak oH yexai, IO HaYMHAKOT MOHUMAaTh, YTO TAaKOW MOCTYIOK
MOT' COBEpUIMTH TOJbKO XoMka HacpenauH m HUKTO JpPYroi, HO TaK KaK €ro pa3bICKMBAIOT B
ropojie, OHM PeLIaroT MOJ4aTh O €ro 0JaropoacTBe, Jadbl HE BBIAATH €M0 AMUPCKUM IIIHOHAM.
JXenanue Haka3aTh POCTOBIIMKA, SMHpPA, BCEX OOraThIX, KOTOpBIE SIBISIOTCS HCTOUHUKOM BCEX
HecuacTUi BceX OeIHBIX JIto/iel, KpaCHOM HUTBIO NMPOXOAMUT Yepe3 BCEe MPOM3BEICHUE.

XomKa He BBITEPIIEB, CJIE€3 C CEAJIa U HAIpPaBWICA K POCTOBIIMKY, U PSIOM C uiiakom. B
mazax Xomxu HacpenauHa BCObIXMBaI YyJOBMILHBIM OTOHb, KOIA OH MPOCHJI POCTOBILIMKA
HOJ0XK/1aTh €ro. Xo/ka o0ellaj poCTOBIIUKY, YTO €ro J10Jisd OyJeT My4YUTEIbOU, a TaKkKe Mpes-
yHOpexaal sMupa, 4ToObl TOT, Tpenemai, Tak kak oH Xomxka Hacpennun, B Byxape. Xomxa Ha-
CPEAJIMH CPaBHMUBAET BIACTb C YKaJHbIMU TME€HAMM, eMy OOJBHO CMOTPETh Ha TO, KaK MydaeTcs
ero HapoJl. Xo/pka J1aeT o0elaHle POCTOBLIMKY, YTO €CJIM HE PACKBUTAETCS C HUM 3a BCE CTpa-
JIaHWs, KOTOpPbIE OH MPUYMHAET OEqHSIKAM, TO MMyCTh €ro CIaBHOE MM Ha BEKH BEKOB MTOKPOETCS
I030POM.

Bocrounslii Hapo CIaBUTCS CBOMM T'OCTEIPUHUMCTBOM, OT3bIBYMBOCTHIO, COCTPAZaHUEM, TI0-
HUMaHUEM U ONTUMHU3MOM. B naBHHME BpeMeHa, Yy MPOCTBIX pabouux Jroseil 0coObIX MOBOAOB
JUISL PaJIoCTH HE ObUIO, TaK Kak JIFOAU OBLIM MOTPYXKEHbl B HECKOHYAaEeMbIe NMPOOJIEMbI U 3a00ThlI,
HOSBWJICS HAaLlMOHAIBbHBINA repoi Xomka Hacpennus, KOTOphIM BHEHNIHE HU YE€M HE OTIMYAJICA
OT OOBIYHOTO OpOASTH, HO €ro yM, MPOHHULATEIBHOCTh U IOMOP IPOCIABUIM €r0 HE TOJBKO Ha
BOCTOKE, HO U Ha BECb MHUP M HE Ha OJHY JIIOXY.

AHanu3upys xxu3Hb Xomxku Hacpenamna, Mbl BUIMM, YTO 3TO YEJIOBEK - CJIOBA, OH SABISETCS
OPUMEPOM JUTSI TIOIPaKaHMsI, €T0 YMEHHUE pa3pemiarh KOH(PIUKTHI, YBaKEHUE K JIIOISAM, TOCTO-
siHHas 60pb0a 3a CIpaBeAJIMBOCTh, XKEJIaHUE IOMOYb BCEM YEM TOJIBKO MOXKHO U HE KOrna He
’KaJleTb O TOM, YTO AJIsl TOTO, YTOOBI OKa3aTh IMOMOIIb APYTUM, HU pa3 NPUXOAUTCS 3a0bIBATh O
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CBOUX XEJaHUAX U NOTPEOHOCTSX.

[Tpunnune! xu3au Xomxku HacpennnHa — 3TO Hacieaue s BCErO 4YEIOBEUECTBA, IPEKIE
BCETO JUIsl MOJIOACKH. Belb MOJIOEKb — 3TO CMEHA CTApLIETO ITOKOJIECHUS U UMEHHO OT YPOBHS
pa3BUTHS AYXOBHO- HPAaBCTBEHHOI'O M TBOPUECKOT'O MOTEHLMAja 3aBUCUT Oyyllee Halleil crpa-
HBI.

JKu3HB 3TOT0 BENMKOIO 4eJI0BEKa OIMCAaHa HE TOJIBKO B IOBECTAX, CKa3KaxX M pacckasax, HO U
B aHEKJ0Tax. Bot, k npumepy, onnH aHeKka0TO HEM:«OnHaKapl XOIKa U €r0 JKeHa YCIbIIaJIH,
Kak B UX JIOM 3a0paiicsi Bop. — X0/Ka, y Hac BOpP, — B3BOJIHOBAHO CKa3aja jkeHa.— [ MXo, KeHIIH-
Ha, HE CIYTHH €ro, — OTBEeYaII MenoToM Xomka.— MokeT ObITh, OH HalJIET 4TO-HUOYIb CTOsIIICE,
a YK OTHATH Y HEro OyIeT JIETKo!».

AHEKIIOTBI — 3TO camas paclpocTpaHEHHasl (hopMa peueBOro TBOPUECTBA CPEIN MOJOIECKH.
AHEKOTHI, KaK ¥ BCE JIUTeparypHoe Hacieane o Xomke HacpenamHe cmocoOCTBYIOT pa3BUTHIO
JYXOBHO-HPABCTBEHHOI'O U TBOPUYECKOI'O MOTEHLMAJIA YUTATENs], TAK KaK B HUX COKPBIT NIIyOOKHi
CMBICJI, KOTOPBIN MIOHUMAETCS CO BPEMEHEM, a Ha IOBEPXHOCTH, Ka3aJ0Ch Obl, OOBIYHON IIYTKH,
MBI BUJIUM OCTpBIi yM Xomxku Hacpennuua M ero ymMeHue BBIXOIUTH M3 JIIO0O0M CHUTYaIMH I0-
OeauTeneM IpU 3TOM JIaB YPOK CBOEMY ONIIOHEHTY.

Ube-To AeTCcTBO yKpamianu ckasku [lymikuHa, a B YbeM-TO Ceple OCTaBWIM Cle]] He3a0bl-
BaeMmble Cka3bl baxoBa, a JuId KOro-TO JINTEpaTypHbIM KyMHpoM octaiics Xomxka Hacpennus,
BBIXOJIEL] U3 IIPOCTOr0 Hapoja, BOIUIOTUBLIMKA B ceOe Bce MEUThl, YasiHUA IPOCTOTO YeJIOBEKa
OJIMLIETBOPSIONIMNA cO00M TOOPOTY, YEIOBEUYHOCTD, JKEIaHUE CIENaTh )KU3Hb O€THOTO YeJOBEKa
Aydie. B mamsTu yuTaresns octaeTrcs ero oCTphelid yM, JOOpPbIM U MCKPOMETHBIN IOMOD.

Jluteparypa

1. AneknoreiMoitel Hacpennuna. — baky: M3n-so AHA3ep, 1992.
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YAPONIYA DIPLOMATIYASINING O‘ZIGA XOS TAMOYILLARI

Xudoyorova Gulmira Bahrom qizi
0°zDJTU, Lingyvistika yo’nalishi
2-bosqich magistranti

Annotatsiya: Ushbu maqolada Yaponiya davlati bilan diplomatik aloqa o‘rnatishda yoki biznes
yuritishda e’tibor berilishi kerak bo‘lgan xususiyatlar hamda diplomatik alogalarni o‘rnatishda
yuzaga keladigan kelishmovchiliklarni bartaraf qilish haqida yoritiladi.

Kalit so‘zlari: diplomatik etika, diplomatiya tili, urf-odatlar, tashqi munosabatlar, muammo,
xalqaro, siyosat, madaniyat

Diplomatiya - bu davlatlarning tashqi siyosatini amalga oshirish vositasi, aniq sharoitlar va
hal qilinadigan vazifalarning xususiyatlarini hisobga olgan holda qo‘llaniladigan amaliy chora-
tadbirlar, usullar va usullar to‘plamidir. Shuningdek, davlatlar va hukumat rahbarlarining, tashqi
aloqalar, maxsus organlarining va davlatlarning tashqi siyosatining maqsad va vazifalarini amalga
oshirishdagi rasmiy faoliyati hisoblanadi. Xalgaro munosabatlarda diplomatiya tushunchasi,
nizolarning oldini olish yoki hal qilish, kelishuv va o‘zaro magbul yechimlarni izlash, xalqaro
hamkorlikni kengaytirish va chuqurlashtirish bo‘yicha muzokaralar san’ati bilan bog’liq
hisoblanadi.!

Diplomatiya xalqaro tafovutlarni tinchlik yo‘li bilan hal qilishga qaratilgan san’at deb ham
hisoblanadi. Diplomatiya, shuningdek, xalgaro munosabatlarga uyg’un ta’sir ko‘rsatadigan va
muayyan qoidalar va urf-odatlarga bo‘ysunadigan texnika va mahoratdir.> Diplomatiyaning paydo
bo‘lishi yangi tarmoq, yangi so‘zlashuv shakllari paydo bo‘lishiga olib keldi. Ular maxsus so‘z
boyligi, nutqning maxsus burilishlari bilan ajralib turadi. Ko‘p asrlik diplomatik munosabatlar
tarixi nafaqat davlatlararo aloqa uchun, balki diplomatik xarakterdagi hujjatlar loyihalarini tuzish
uchun ham maxsus qoidalarni belgilab qo‘ygan. Diplomatiyada muvaftaqiyat kaliti, har qanday
siyosiy sohada bo‘lgani kabi, ko‘p jihatdan aloga shakllariga bog’lig. Shuning uchun, diplomatik
san’atning ajralmas qismi diplomatik til bo‘lib, xalgaro miqyosda harakatlarni o‘tkazishga yordam
beradi.?

Yaponiyalik ishbilarmonlarning ish axloqi yoki boshqacha qilib aytganda, etika qoidalari milliy
madaniy va psixologik xususiyatlar ta’siri ostida rivojlangan. Bu esa, g’arb davlatlari ish yuritish
dunyosidan xatti-harakatlar qoidalari va me’yorlaridan keskin farq qiladi.

Bu ish vakillarining o‘ziga xos tamoyillaridan biri - bu ularning doim o°z bilimlarini orttirib
borishlaridir. Ushbu diplomatiyaning kuchli tomoni shundaki, suhbatlar, alogalar, muzokaralarga
jiddiy tayyorgarlik ko‘riladi. Yaponiyalik diplomatlar avloddan-avlodga barcha so‘zlashuv
iboralarida noaniqlik yaratadigan so‘zlardan foydalanib, chetlab gapirishni o‘rganadilar. Ular
qo‘pol so‘zlarga togat qilmaydilar va ularni hech qachon o‘zlari ishlatmaydilar. Ularning
xulg-atvori uslubi - aniqlik, saranjomlik, barcha va’dalarning bajarilishida. Ular har doim
muzokaralarda yoki alogalarda sheriklarini digqat bilan tinglaydilar, ammo bu ular bildirilgan
fikrlar yoki takliflar bilan bo‘lishishini anglatmaydi.

Milliy muzokaralar uslubiga muzokara jarayoniga ta’sir qiladigan madaniyat, tarixiy o‘tmish,
urf-odatlar, an’analar, mentalitet kabi xususiyatlari kiradi. =~ Yaponlar, aynigsa, jamoat fikriga
sezgir bo‘lib, ko‘p tomonlama muzokaralarda qatnashishdan qochishadi. Ular yon bosishlarga
xuddi shunday javob berib, tahdidlarga e’tibor bermaydilar, ammo kuchsizroq sherik bilan
bo‘lgan muzokaralarda o‘zlari tahdid qilishadi. Yaponlar juda punktual va mas’uliyatli xalq
bo‘lib, ko‘p vaqtni shaxslararo alogalar bilan o‘tkazadilar. Suhbatdoshni tinglashni, orada pauza
qilishni va hissiyotlarni boshqarishni juda yaxshi biladilar. Yaponcha “ha” - har doim ham
rozilikni anglatmaydi, ular suhbatdoshni xafa qilmaslik uchun “yo‘q” ni ishlatmay, “bu qiyinroq”
kabi so‘zlardan foydalanishadi. Yaponlar bilan bo‘ladigan muzokaralarda pauzalar tabiiy holat.

I NamabaeB X.A. OOIIECTBEHHO- MOJUTHYECKAS M COIIMATBHO —3KOHOMHYECKAasi TEPMHUHOJIOTHS B TFOPKOSI3bIYHBIX
MMCMEHHBIX TaMsATHHKAxX X[-XIVB.B. mok.muce. . ..¢punon.Hayk.aBroped.-T., 1992.C49.

2 Tlomos B.U. «CoBpeMeHHas TUILTOMATHS: TCOPHst U IPpakTHKay - M., 2000r., cTp.61

3 Bamanmuna Jlonnta ApkaaseBHa, Kypagenkosa [amnna ®énoposna, SA3bIK JUITIIOMATUN: TPAJIULIUN U
COBPEMEHHOCTG (1. Mocksa, Poccwst)
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Yaponlar muzokaralarda yutqazishdan qo‘rqishadi, shuning uchun tavakkal qilmaslikni afzal
ko‘rishadi.

Xulosa qilib aytadigan bo‘lsak, ko‘pincha sherik davlatlarning ajoyib loyiha va bitimlari yapon
odatlari va odob-axloq qoidalarini bilmaganliklari sababli, o‘zaro kelishuvga imkon bermay,
muvaffaqiyatsizlikka uchraydi. Yaponiyaning ishbilarmonlik etikasi mamlakat madaniyati va
yaponlarning etnopsixologiyasi bilan uzviy bog’liqdir. Yaponiya davlati bilan har xil shartnoma
tuzish yoki biznes yuritishda muvaffaqiyatga erishmoqchi bo‘lganlar uchun, uni o‘rganish juda
muhim hisoblanadi.

Foydanaligan adabiyotlar

1. Tlonos B.N. «CoBpemeHHast AUTIIOMATHS: TEOPHS U ITpakThka» - M., 2000r., cTp.61

2. bananauna Jlonmuta ApkaaseBHa, KypauenkoBa ['anuna @énoposna, A3bIK JIUITJIOMA-
TUU: TPAAULINNA 1 COBPEMEHHOCTD (1. MockBa, Poccust)

3. HanaGaeB X.A. OO11ecTBEHHO- MOJIUTUYECKAS U COITMAIIBEHO —IKOHOMHYECKAasi TEPMUHOIIO-

TSl B TFOPKOSI3BIYHBIX MHCMEHHBIX TamsaTHHKaX XI-XIVB.B. mok.aucc. ...¢unon.nayk.aproped.-T.,
1992.C49.
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IMPOKCEMUKAHUHI TEHAEPOJIOI'UK XYCYCUATIAPU

B.P.AxmenoB
AHAMKOH J1aBJIaT YHUBEPCUTETH
TasiHY JOKTOPAHTH

AHHOTauus. Makonajga MyJa0KOT UIITHUPOKYMUIIAPH YpTacuaarn Maco(aHu YpraHuil Ba yHUHT
aJoKa KapaéHura TabCUpU OWJIaH IIyFyJ/UIaHAIUTaH MapaJTuHTBUCTHKA HYHAIUIIA TPOKCEMHUKA-
HUHT TeHJIEPOJIOTHK XYCYyCUSTIApU XaKuaa (GUKp IOPUTHIAIN.

Kajur cy3aap: MynokoT, HoBepOan MYJIOKOT, MapaJIMHIBUCTHKA, dPKaKiIapra XOCIuK, aéi-
Japra XOCIHK.

Tun uHCOH QUKpUHU HONATANHUHT acocHi Tabumii maknu xucobmanaau. Iy mavHOzA,
y ¢ukp umdonamamHUHT AroHa Ba erapiau Bocutacumup [l, 3]. bupok, Oy anoka xapaéHu
MyaifsiH aJloka XoJaTuJaH axpaiuld TypUIIMHM aHIIaTMaiau. MyJnoKoT HIITHpPOKYMIapu
YUyH CY3JIOBUMHUHI OBO3M Ba YHHMHI MMO-HILIOpajiapy, 103 udonamapu, cy3nanryB xapaéHuaa
¢doitnananaaurat cy3 OMpUKMacu XaM MyXuMaup. Yily Bocutanap Ouinan nudonasaHrad Xuccui
MabJIyMOTJIap HMHTEUIEKTyall JKUXaTHaH Kymumya Oynub, xap KaHaall ajioka »KapaéHUHUHT
MaxOypuit 371eMeHTHHU udoaanaiiim, KynuHua Oy »apaéHHU aHUKJIAHIH.

WNuconHuHT arpod-MyxuT OMIIaH ¥3apo TabCUPH MyailssH Xuccuil 6YEKka sra. MynokoT xa-
paéHuia KOMMYHUKaHTJIADHUHT XUC-TyHFynapu Tabuuii paBumiia HaMo€H Oynanu. HyTk cy3naim
Owtan Oupra keyiran Oy Xuccuili MyHoca0aT ax00poT aIMaIIMIITHUHAT OF3aKU OYyJIMaraH >KMXaTHHU
— HOBepOan MyJIOKOTHM Mak/utantupanu. LIlyHUHT y4dyH, omamiapHu eTapiu Aapaxana TyIry-
HUIII y4yH HOBepOasl BOCHTANIap KyJda KarTa MCUXOJIOTHK axamusTra sra. TUIIIyHOCIUKHUHT
HOBepOas BOCUTAJIAPHU YpraHaJuran OYJIMMU — MapaJuHIBUCTHKAIUD.

MynoKOT HMINTHPOKYMIIAPH YpTacuaarn Maco(aHd YpraHuil Ba YHHHI aloKa )kapaéHuUra
TabCUPH OWJIaH IIyFy/UIaHAIWTaH NapaJMHIBUCTHKA HYHAIMIIN TNPOKCEMHUKa ae0 aramaju.
[Tpokcemuka aramacuHu Wik 60p amepukanuk antpornosnor Iuyapa T.Xomr 60 iumiap 6ommmaa
(anra onu6 kupaAU. Y UHCOHHUHT (ha30BU SXTUEKIAPUHU YPraHUII COXaCUIaru acocyuiapuian
Oupu U, YHUHT aHUKJIAIIU4a, HHCOH 3 OagaHu arpoduaa aHUK OelruiaHraH MakoH(Man0H)
ura xam osra Oynmaau. MaiiloH AeraHaa, MHCOH Y3WHUKU €0 XUCOOMaiauraH xajacu3 MakKoH
TYUIYHWIAQAUKH, TYEKH Oy MAKOH YHHMHT KUCMOHUI OaJaHWHUHT JaBOMH XUcoOIaHaau. Xap Oup
WHCOH ¥3 XyCyCHii MaiiloHUTa 3ra Ba Y YHUHT IIaXCUH MYJIKUHU ¥pad Typaau.

Mynokot xapa€Huaaru onamiap ypracuaaru xyaya (MaigoH) TYpT Typra OyivHaIu:

1. UaTum xyayn — Oy opanukigaru ogamiap Oup-ompriapura Terud Typagwiap €ku Oemanon
KyJutapu etaaural macodana 6ynaaunap. by Xymyara kupumira dakar y OuinaH sSKAH SMOIHO-
HaJ anokada OynraH maxcjapraruHa pyxcar 3Twiaad. bymap 6omanapu, ota-oHalapH, TypMYyII
YpTOFH, IKUH KapUHIOUI-YPYFIapu Ba TYCTIAPUAMP.

2. llaxcuii Xynya — yHaa ogamiap y3apo Kyi O0epud kypummnuiapu MyMKUH. by Ousnu Typ-
T Kedaiapjaa, pacMui KaOyiiapia Ba AYCTOHa Kedasiapnaa OolkajapiaH axpaTHO Typaaura
Macoda.

3. Mxtumouit Xyayn — Oy KyHOQIMK MYJIOKOTIA M (aoaUATHAArH OPATUKIUD.

4. XXamoatra oupa xyayn — OmamilapHUHT KarTa TypyXH MaHa Iy macodana Typuin Kyhan
SKAHJIMTUHU TabKuiaranuap [1, 23].

Xap xXua1 ojamiap XyAyAJapuaard MaJaHuAT OwuiaH OOFiMK (apkKiapHU OWIMACIMK Ty-
IIYHMOBUMJIMKJIApra Ba OOIIKajap XyJlK-aTBOPH Xamja MaJaHUSATH XaKuAa HOTYFPH XYKM
ynKapuniapura o6 kenaau. Llyaunaraex, Oup Muuiatra Mancy0 maxap Ba KHIUIOK aXOJUCH
BaKWUIAPUHUHT XyAyulapuaa Xxam (apkiap Ky3aTuiaau. XycycaH, axapiuK KHIIMHUHT Xydyd
KMIUTOKJIMK KUIOUHUHT Xyayaura HucOatad Toppok O0ynaau. ILIlyHUHT y4yH, maxapiaukiIapHUHT
KHUIUTOKJIMKIIAp OuaaH sKuH Macodana TypuO MyIOKOT KWIMIIK KUIUIOKJIUK KUIIMHUHT Y3UHU
HOKYyJail ce3uiura cabad Oynaau. byHnalt xoinaTHU MKKaia )KHHC BaKWJUIApUAa XaM Ky3aTHIIIH-
MU3 MYMKHH.

MagaHuSTUMHU3HUHT Y3Ura X0C TOMOHJIapHIaH OUpH TypiM XM MapocUMIIap/ia 3pKakijap Ba
aénap TypiM XOHajapra sKoilamTupuiaaniap. Arap UKKaia )KMHC BaKMJUIapu XaM Oup XoHaja
YKOWJIAHUIIM 3apypaTtu Oyica, OyHJa XOHAaHUHT TYpHU Tapaduia €M KarTajiap xamjaa dpKakiap
Kyin Tapaduma sca aémiap ko oJaguiap.
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V36ex aénmapuHUHT MKKH GeroHa dpKak ypTracuiaa Xamaa SpKAKIApPHUHT MKKH GeroHa aénm
YypTacunga YyTUpUILIApU YATIU Xojiar XxucoonaHanu. LIlyHUHT y4uyH, ¥3UHU MaJjaHUATIAMaH Je0
xucoOmnaran maxcnapaa OyHaai xonar Ky3aTuiManu.

Kysatunmapumus myHHM  KypcaTaukd, Yy30eKk aéUTapuHUHT IIaXCUH  MalJgoHU
IpKaKJIApHUKHIaH TOPPOK OY110, Oy a€tapHUHT OYMK Ba IYCTOHA XaM/la TAOUUH XyCyCHsTIapura
oornuk. Cyx0ar >xapaéHuna a€lIapHUHT ¥3apo MyJIoKoTHAaru wmacoda, >SpKakiIapHUHT
y3apo MynokoTuaaru macodanan Toppok Oynaau. beronamap Ounan MyHocabarna aémiap ¥3
XyIyUIapuiaH YeKHHUIIUTAPU MyMKUH. UyHKH O€rOHATApHUHT SKUHJIAMIUIIN ylapra HOKYTaiIuK
TYFAUPUIIN MyMKHH. DpKakJiap 3ca Y3WHUHT TO3UIUSUIAPUHN YIUIad Typaauiap.

Xymiac, >KaMUATHUHT JKaJall PUBOXKJIAHUINIM, alHMKCa, IOPTUMHU3Aa TYpU3M COXacura
Oepuiaérrad bTHOOPHUHT OUIUIIK HATHXKACHU[IA, YET DJUIMK CalEXJIapHUHT IOPTUMH3Ia Tampud
OyIOpHIIHM, Iy OPKAIM TUIUMHU3HH, STbHM Y30€K THIMHM YpraHumra OVyiaran sXTHEX oOpTHO
o6opmokna. TuiaHu Vpranumga “KOMMYHHUKAIMSIHUHT arpuOyTH’” OYIraH HMMO-HILIOpajapHU
YpraHumn xam axamuamId caHanaau. YyHku y30exsapra xoc Oyiaran HoBepOas BOCHUTATAPHUHT
HYTKMHA Ma3MyHH, MWUIHHA, yphuil, ITUHUN XyCyCHUSTIApPUHU YpraHull axamuamin O0yiaul, Oy
XyCyCHATIap HyTKUI MYJTOKOTHHHT 03ara YUKUIINAIa acocuii (hakropiaapaan caHanaau. [IlynuHr
y4yH THWJIMMH3Ta XO0C HOBepOas BOCUTAIAPHUHI IE€HAEPOJIOTUK Ba MparMaTuK XyCyCHUSTIapUHU
EpUTHII MYXUM axaMUsT KacO dTaju.
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THE GAME AS AN EFFECTIVE MEANS OF TEACHING STUDENTS A FOREIGN
LANGUAGE

Jurabayeva Gulruhbegim O‘ktam qizi,
an English teacher of Namangan city, school # 71
Odinamadrahimova6@gmail.com.Tel: 941570434

Annotation: This article aims to find out how games are important and effective when used
in EFL classrooms. Games help students to make and sustain the effort of learning. Games
provide language practice in the various skills — speaking, writing, listening and reading. They
encourage students to interact and communicate. They create a meaningful context for language
use.

Keywords: grammar games, communicate, creativity, lexical, phonetic, goals

Games are one of the most important components in EFL classrooms. They include activities
which have goals and rules at the same time fun. Hadfield describes games as “an activity with
rules, a goal and an element of fun.”" Traditionally, the games used in English lessons are aimed
at the formation of language skills and abilities, so they are divided into the following groups,
described in detail by M. F. Stronin: a) grammar games; b) lexical games; c) phonetic games; d)
spelling games; e) creative games. Each group of games is characterized by certain parameters:
the form of holding, goals, and tasks. Let’s look at each group in more detail.

Grammar games: The formation and development of active speech in English is impossible
without the students ° mastery of grammatical rules. Grammar games used in English lessons
will help make boring work more fun and interesting. Using grammar games in English lessons,
the teacher pursues a number of goals: 1) aims to teach students the use of speech patterns that
contain certain grammatical difficulties; 2) tries to create a natural situation for the consumption
of these samples; 3) Develops students ° speech creativity

Lexical games: Using lexical games in the classroom, the teacher achieves the following
goals: 1) trains children to use vocabulary in situations close to the natural environment; 2)
activates the speech-thinking activity of students; 3) develops students © speech response; 4)
introduces students to the combination of words. The use of lexical games in English lessons is
no less important than the use of grammar games. The lexical game also builds the foundation
of communication skills. For a strong memorization of words and expressions, it is necessary to
repeat them repeatedly, but so that the process of repetition does not bore children, it is advisable
to use games on cards, pictures or cubes when teaching vocabulary.

Phonetic games: Phonetic games are used to form and correct the pronunciation (phonetic)
skills of schoolchildren. The goals of using phonetic games in English lessons are as follows: 1) to
practice the pronunciation of English sounds; 2) to teach the volume and clarity of reading poems;
3) to the formation of phonetic hearing skills. Among the phonetic games used at the initial stage
of training, you can distinguish puzzle games, simulation games, competition games, games with
objects, games for mindfulness, lotto games with sounds.

Spelling games: Spelling games contribute to the formation and development of speech skills.
The main goal of these games is to master the spelling of foreign words. Spelling games are
usually designed to develop children’s memory or to reproduce the spelling image of a word.

Creative games: Creative games include two types of games-a role-playing game and a
dramatization game. By participating in role-playing games, children are convinced in practice
of the need to use language as a means of communication. The game promotes the development
of their desire for contact with each other and the teacher leader, creates conditions for equality
in speech partnership, breaks down the traditional barrier between the teacher / leader and the
student. Play-dramatization is a creative game used to increase the intensity of the educational
process, increase the level of language proficiency, improve the emotional background of the
lesson, arouse and maintain the child’s interest in learning, allow the student to express himself,
assert himself, and experience a sense of success Thanks to dramatization in English lessons,

! Hadfield, J. (1990). An Collection of Games and Activities for Low to Mid- Intermediate students of English
Intermediate Communication Games. Thomus and Nelson and Sons Ltd
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speech, intonation, imagination, memory, observation, attention, associations, motor rhythm,
plasticity are improved; technical and artistic abilities are developed (work on the stage, costumes,
scenery).

Thus, the use of games in English lessons is an extremely important methodological technique
that helps the teacher to reveal more deeply the personal potential of each student, to develop in
him hard work, activity, independence, initiative, the ability to work in a team, to maintain and
strengthen educational motivation. In the games, students achieve goals of various levels.

In conclusion, we can say, that, one of the most difficult tasks in teaching younger students
is the task of awakening their interest in learning a language. Only the pedagogical skills of
the teacher and his creative approach to the learning process can make the learning process for
children interesting, exciting and productive. The game in training pursues a number of main goals:
expands the horizons and cognitive activity, forms certain skills, develops general educational
skills, educates independence and will, introduces to the norms and values of society, adapts to the
environment, teaches communication.
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THE LINGUISTIC PICTURE OF THE WORLD IN LINGUOCULTUROLOGY.
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Annotation: Cultural linguistics, which has been actively developing in recent decades, is
one of the main directions of modern linguistics. Through the cultural prism, historical and
modern linguistic factors are studied, and the human factor in the directed language - on the one
hand, the linguistic factor in the individual, on the other hand, analyzes the linguistic culture
of the people speaking that language. This article will discuss one of the topical issues of
linguoculturology - the linguistic world picture.

Key words: linguoculturology, cognitive linguistics, linguistic world picture, conceptual field.

The problem of studying the linguistic picture of the world is associated with the problem of
the conceptual world picture, which reflects the peculiarities of human existence. The concept of
the linguistic picture is based on the study of human ideas about the world. Each language has
its own way of separating the world, that is, there are specific ways of dividing it into cones.
So, we come to the conclusion that in each language there are specific pictures of the world, and
the linguistic person is obliged to organize the content of what he says in accordance with this
picture. In this language, a clear human perception of the revealed world is manifested.

Each language is unique. A unique system that leaves a mark on the minds of the speakers of
the language and forms their thoughts about the scientist is also the language. According to V.
Gumboldt, each language reflects some specific worldview because for a native-speaking person,
this culture represents a form of conceptualization of a specific world. The system of values created
within the framework of culture is reflected in the language. ' Language is the most important
way of formation and existence of the knowledge of mankind about the world. In the process of
activity, it reflects the world, a person determines the results of cognition by words. The fact that
this knowledge is collected in a linguistic form means a phenomenon called “linguistic picture of
the world” in different concepts, then “linguistic reflection of the world”, then “linguistic model of
the world”. The concept of the linguistic picture) is based on the study of a human ideas about the
world. If the world is an interaction of person and the environment, then the linguisrtic picture is
the result of the processing of information about the environment and man.

According to M. Heidegger when we use the word “picture”, we think, first of all, about the
representation of something, “a picture of the world, essentially understood, does not mean a
picture depicting the world, but the world, understood as a picture”. There are complex relations
between the picture of the world as a reflection of the real world and the linguistic picture of the
world as a fixation of this reflection. The picture of the world can be represented using spatial (top-
bottom, right-left, east-west, far-near), temporal (day-night, winter-summer), quantitative, ethical,
and other parameters. Its formation is influenced by language, traditions, nature and landscape,
upbringing, training, and other social factors.?

The linguistic picture of the world does not stand in a row with special pictures of the world
(chemical, physical, etc.), it precedes them and forms them, because a person is able to understand
the world and himself thanks to the language in which the social and historical experience is fixed
by both universal and national side. The latter determines the specific features of the language
at all its levels. Due to the specifics of the language, a certain picture of the world appears in the
minds of its speakers, through the prism of which a person sees the world.

Yu. D. Apresyan emphasized the pre-scientific nature of the linguistic picture of the world,
calling it a naive picture. The linguistic picture of the world complements the objective knowledge
of reality, often distorting it. Since a person’s knowledge of the world is not free from errors

' Humboldt W. von. On Language: The Diversity of Human Language. Structure and its Influence on the Mental
Development of Mankind (Texts in German Philosophy). — Cambridge: Cambridge University Press, 1988

2 Xaiinerrep M. Ucrok xymnoxkecTBeHHOTO TBOpeHust//M. Xaiinerrep. PaGoTs! 1 pa3MBIIIICHHS PasHBIX JIET. — M.
I'mozuc, 1993. —C.47-120

Anpens | 2021 7-Kuem TomxkenT
39




% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 27-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

and delusions, his conceptual picture of the world is constantly changing, “redrawing”, while the
linguistic picture of the world still retains traces of these errors and delusions for a long time.!
The linguistic picture of the world forms the type of a person’s attitude to the world (nature,
animals, himself as an element of the world). It sets the norms of human behavior in the world,
determines his attitude to the world. Each natural language reflects a particular way of perceiving
and organizing (“conceptualizing”) the world. The meanings expressed in it form a single system
of views, a kind of collective philosophy, which is imposed as impulsory for all native speakers.

V. A. Maslova believes that the term “linguistic picture of the world” is * nothing more than
a metaphor, because in reality, the specific features of the national language, in which the unique
socio-historical experience of a certain national community of people is recorded, create for the
speakers of this language.”” Language is not some other, unique picture of the world, different
from the objectively existing one, but only a specific color of this world, due to the national
significance of objects, phenomena, processes, a selective attitude to them, which is generated by
the specifics of activity, lifestyle and national identity the culture of this people.

According to V. Humboldt, the picture of the world, which can be called the knowledge of the
world, is the basis of individual and social consciousness. The language fulfills the requirements
of the cognitive process. Different people may have different conceptual worldviews, for example,
representatives of different eras, different social and age groups, etc. People who speak different
languages may have similar conceptual worldviews under certain conditions, while people who
speak the same language may have different ones.’

The language reflects a naive picture of the world, which is formed mainly as a response to
the practical needs of a person, as a necessary cognitive basis for his adaptation to the world.
The world reflected through the prism of the mechanism of secondary sensations, captured in
metaphors, comparisons, symbols. This is the main factor that determines the universality and
specificity of any particular national language picture of the world.

In linguoculturology, the concept of the linguistic picture of the world is widely analyzed.
Because every nation speaks a certain language, shares information and directly understands the
world through spoken language. The linguistic picture of the world reflects the diverse cultural,
moral, historical, social situation of language owners. Language users describe their opinion
through different linguistic units in that language and receive the necessary information.
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BAXT TUYG*‘USINI IFODALOVCHI KONSEPTNING INGLIZ VA O‘ZBEK
TILLARIDA VERBALLASHUVI

Shermatova Erkatosh Zokirjon qizi
Samarqgand Chet Tillar Instituti magistranti

Annotatsiya: Mazkur maqolada «baxt» konseptining ingliz va o‘zbek tillarida badiiy
asarlari, maqollarda verballashuvi hamda «baxt» tushunchasi haqida fikr-mulohazalar keltirildi.

Kalit so‘zlar: Verballashuv, leksema, baxt, baxtsizlik, kompetent-definitsion, ahloqiy,
tasavvurlari, gadriyat, insoniy.

Baxtni har kim o‘zicha, har xil tasavvur qiladi, biroq bu tushuncha qamrovi bizning tafakkur
doiramizdan ancha keng va uni birgina hol bilan ifodalab bo‘lmaydi. Aytaylik, insonning dunyoga
kelishi — baxt! Kimgadir sevganiga uylanish — baxt! Farzandli bo‘lish — baxt! Kimgadir mehr
go‘ygan kasbi bilan shug‘ullanish — baxt! Ota-ona duosini olish — farzand uchun baxt! Mashinali
bo‘lish, dang‘illama uy qurish, to‘y qilish, biror boshqa orzusiga erishish... Bular ham kimlar
uchundir baxt. Odamlar baxt, deb biladigan bu hollarni istalgancha davom ettirish mumkin.

Ammo ular orasida shunday baxt borki, unga musharraf bo‘lish komillikning yuksak
namunasidir. Bu — Vatanga, elga sodiq bo‘lish, jamiyat ravnagqi, yurtdoshlar tinchligi, osoyishtaligi
yo‘lida fidoyilik ko‘rsatish. Odamlarni sevish, ularga beg‘araz, mehr ko‘zi bilan qarash, hamma
o‘ziga o‘xshagan inson ekanligi, Yaratgan oldida tengligini e’tirof etish. Bulardan ham buyuk
baxt — O‘zbekiston degan ozod yurt farzandi ekanligimiz.

Ingliz va o‘zbek tillarida inson tuyg‘ularini ifodalovchi tushunchalardan biri “happiness”
va “baxt” leksemalari sanaladi. Baxt leksemasi alohida konsept sifatida o‘ziga xos ishonch
tuyg‘ularini anglatsa-da, muhabbat, do‘stlik tuyg‘ulari bilan ham bog‘lanadi. Ingliz va
o‘zbek tillarida ko‘p hollarda muhabbatga erishish baxt konseptiga bog‘lanib ketadi. Zero,
muhabbatga erishish baxtli hayot mazmuniga erishish tushunchasini ham ifodalaydi.

Badiiy adabiyotlarda insonlar o‘rtasidagi baxt va baxtsizlik dualligi tolening muruvvati
bilan bog‘liq bo‘ladi. Bu duallik nafaqat oliy kuchlarning ta’sir etish obyekti, balki o‘z erki va
insonga ta’sir etish qobiliyatini ko‘rsatuvchi yaxshiliklar obyekti ham bo‘lishi mumkin. Baxt
o°ziga xos tuyg‘u, ya’ni baxtli hayot mazmuniga erishish tushunchasini ifodalaydi hamda bunday
baxtga erishmaslik xususiyatlari ham mavjud bo‘lib, baxtsizlik diada konseptini yuzaga
chiqaradi. Baxt baxtsizlik bilan yonma-yon yashaydi. Baxtga asta-sekin erishilsa, baxtsizlik esa
qanot qoqib keladi. Baxtsizlikdan omadsizlik ma’nosi kelib chiqadi. Lug‘aviy izohlar
va kompetent definitsion tahlil shuni ko‘rsatadiki, baxt inglizcha “happeness” deyilsa,
omadsizlik ma’nosi esa “Unhappeness” leksemasi bilan ifodalanadi..

Omadsizlik baxtsiz hodisadir. Bunda kutilmagan ko‘ngilsizlik namoyon bo‘ladi. Hozirgi
vaqtda baxt va baxtsizlik dualligi turli sohalar bilan ham bog‘lanadi. Ular orqali inson hayotidagi
baxtlilik, baxtsizlik kabi tushunchalar namoyon bo‘ladi. Bunday munosabatni aks ettiruvchi
turli shakldagi leksemalar mavjud. Ular bir yadroga, ya’'ni “baxt” konseptiga borib bog‘lanadi.
Shuning uchun ham baxt konseptini mustaqil konsept sifatida ham qarash mumkin bo‘ladi. Shu
narsa bizga ma’lumki, har bir inson hayoti davomida baxtli hayot kechirish, baxtsizlikdan qochib
yashashga intiladi. Insonning bilimi, hayotiy tajribasi ortib borar ekan, uning baxt-saodat
haqidagi tasavvurlari o‘zgarib, shakllanib boraveradi. Insoniyat tarixiga e’tibor bilan qarasak,
ushbu tushuncha yoki konsept to‘g‘risidagi insonlarning fikrlari, g‘oya va tasavvurlari
izchillik bilan bog‘lanib borganligini kuzatish mumkin. O‘tmish mutafakkir olimlari oz
asarlarida “baxt” konseptining turlicha holatlarda namoyon bo‘lishini isbotlab, ijtimoiy
hayotda insonning eng oliy tuyg‘ularidan biri ekanligi ta’kidlaganlar. Bu borada xalq tilida ham
juda ko‘p hikoya va rivoyatlar, hikmat va magqollar - paremiyalar yuzaga keltirilgan.

“Baxt tushunchasi har kimda har xil tushuniladi. Chunonchi, donishmandlardan biri o‘z
o‘g‘liga yozgan xatida baxt, saodat va hayot haqida shunday deb yozadi: “Aziz, o‘g‘lim,
so‘zimga diqqat bilan quloq sol. Baxtim yo‘q, deb zorlanuvchilar gatoridan joy olma, g‘ayrat
qilsang, muroding hosil bo‘ladi. Ehtimol, ba’zi ishlaring tilaganingdek muvaffaqiyatli bo‘lib
chigmasligi mumkin, lekin sen bunga qayg‘ulanib noumid bo‘lma. G‘ayrat va jasoratingdan
ajralma. Og‘ir va mashaqqatli bo‘lib ko‘ringan narsadan haqiqatda ko‘p muhim va xayrli
natija hosil bo‘lishi mumkin. Ahamiyatsiz narsalarga, moddiy bezaklarga ko‘p aldanma. Fazl,

Anpens | 2021 7-Kuem TomxkenT
41



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 27-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

kamol egasi bo‘lishga intil. Tarixda o‘tgan ulug‘lar hayotidan ibrat ol. Muloyim, shafqatli
va marhamatli bo‘l. Bularning barchasi baxt-saodatga erishishning negizlaridir” [5]. Suqrot
shunday deydi: “Oz narsaga qanoat qilgan odam davlatmanddir, negaki bunday ganoat uning
ma’naviy boyligidan dalolat beradi. Dunyoda odam yenga olmagan narsa bo‘lmaydi, shuning
uchun aslo qo‘rgma, o‘zingga berilgan quvvat va g‘ayratlaringni sarf qilib, olg‘a intil. Baxt
va saodat osmondan tushadi yoki kutilmagan holda qo‘qqisdan vujudga chigadi deb
o‘ylama. Shu o‘yga borsang, dunyoning nodon odamlaridan biri hisoblanasan” [2]. Baxt faqat
mol-dunyo, martaba yoki o‘tkinchi his-tuyg‘ulardangina iborat emas. Allohning har bir
bergan ne’mati baxtdir. Ikki olam sarvari Muhammad Mustafo (s.a.v) dedilarki: “Kim
0‘z uyida omonlikda, jasadi salomatlikda, kunlik taomi bo‘lgan holda tong ottirsa, xuddi unga
butun dunyo jamlangandek bo‘ladi”.

Darhaqiqat, baxt tushunchasi har kimda har xil bo‘lishi mumkin, lekin uni sotib olib bo‘lmaydi.
Shogirdlar ustozidan “Baxt pulda emas!” - degan gapni isbotlab berishni so‘rashibdi.
Ustoz javob beribdi: “Bu gap to‘g‘ri aytilgan, chunki pulga yaxshi to‘shak sotib olish mumkin,
uyquni emas, tansiq taomni sotib olish mumkin, lekin ishtahani emas, qimmat dori olish
mumkin, sog‘likni emas, xizmatkor yollash mumkin, ammo do‘stni emas, ...hayotda pulga sotib
olmaydigan narsalar ham bor. Pul bo‘lmasa ham u narsalarning borligi yaxshi”. Aql ham bir
baxtdirki, u hammaga ham nasib qilavermaydi. Darhaqiqat, inson bo‘lib yaralganimizning o°zi
baxt emasmi? Olloh taolo barchalarimizga baxtli insonlar qatorida bo‘lishlikni nasib etsin.

Olimning fikricha, “Tafakkur fazilatlari” hayot jarayonida vujudga keladigan (axlog-
odob normalariga rioya qilish, jamiyat qonunlariga bo‘ysunish va boshqa fazilatlar) hamda
kasb fazilatlari bilan bog‘liqdir. Keyingi ikki fazilat esa (ya’ni “yaralma fazilatlar” va “kasb
fazilatlari”) ta’lim va tarbiya yo‘li bilan hosil qilinadi. Forobiy, ta’lim-tarbiyasiz baxt-saodatga
erishish mumkin emasligini e’tirof etadi: “Baxt-saodatga erishuv yo‘lida nimaiki (axloq, kasb-
hunar kabilar) yordam bersa, uni saqlash va mustahkamlash, nimaiki zarali bo‘lsa, uni foydali
narsaga aylantirishga harakat qilish zarur” [1].

Manbalardan seziladiki, baxt-baxtsizlik kabi konseptual tushunchalar barcha millat adabiyotida
keng e’tirof etiladi. Baxt leksemasi yoki konseptining inson kamolotiga erishishdagi ahamiyati
to‘g‘risida dunyoning barcha yetuk mutafakkir olimlari o‘z fikrlarini ta’kidlab o‘tishgan. Aflotun
shunday deydi: “Boshgalarning baxtini o‘ylab, 0z baxtimizni ham topamiz” [2]. A.S. Makarenko
baxtto‘g‘risidashunday deydi: “Baxtning zarur tarkibiy qismi-bu to‘g‘ri yashayotganingga, ortingda
xudbinlik, galloblik, makkorlik, zararkunandalik va yana shunga o‘xshash boshqa bir razilliklar
yo‘qligiga qat’iy ishonishdir”. Shuningdek, ingliz adabiyotida “happiness”(“baxt”) konseptining
0‘ziga xos tuyg‘u munosabatlari ifodalanganini kuzatish mumkin. Inglizlarda“happiness”(“baxt™)
konseptining insonlar taqdiri, uning baxt-saodatga erishishi o‘zgalar baxti hisobidan bo‘lmasligi,
qalbaki baxtning hech kimga kerak emasligi muhim o‘rin egallaydi.

“Your unselfishness cannot entirely comprehend how much my mind has gone on this; but,
only ask yourself, how could my happiness be perfect, while yours was incomplete?” [3] Your
own feeling tells you that you were not what you are,” she returned. ’I am. That which promised
happiness when we were one in heart, is fraught with misery now that we are two [4].

Ingliz va o‘zbek magqollarida “happiness”(“baxt”) konseptini ifodalovchi misollar muhim
o‘rin egallaganini kuzatishimiz mumkin: Kindness brings happiness. Obedience is the mother
of happiness.

All happiness 1s in the mind. He is not happy who does not realize his happiness. Happiness
is something to do, something to love, something to hope for.You can never be happy at the
expense of the happiness of others.

O‘zbek maqollarida ham bunday misollar anchagina. Baxt kulgu bor uyga kirar. Baxt —
sandiqda, kaliti — osmonda. Baxtni mehnatdan izla. Baxtni qo‘ldan tashlama kabi. Ko‘rinib
turibdiki, “baxt” tushunchasining ijtimoiy hayotdagi barcha jabhalarga uzviy bog‘ligligi namoyon
bo‘ladi. Yer yuzida baxt haqgida o‘ylamagan, uni orzu qilmagan inson bo‘lmasa kerak. Baxt kim
uchundir oila yoki sevgi-muhabbat, kimgadir farzand, kimgadir mol-dunyo yoki amal bo‘lishi
yoki uzoq vaqt xasta bo‘lsa-yu, sog‘ayishini yoxud o‘zga yurtlarda sarson bo‘lsa-yu, o‘z yurtiga
qaytishni baxt deb o‘ylashi mumkin.

Baxt konseptida ham duallik xususiyati mavjud. Bu baxt va baxtsizlik leksemalari mazmunida
aks etadi. Zero, baxt omad keltiradi. Baxtsizlik esa kulfat keltiradi. Baxt Olloh tomonidan
berilgan buyuk ne’mat, baxtsizlik esa Olloh tomonidan berilgan ne’matdan mahrum etilishdir.
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Xullas, baxt konsepti mazmunidagi qadr-qiymatga erishishni barcha inson istaydi. Hamma umr
bo‘yi baxtga erishishga intiladi. Baxtga intilish insonnnig tug‘ma xususiyatidir, shuning uchun
ham bu har qanday axlogning negizi bo‘lishi mumkin.
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ONA TILI TA’LIMIDAGI MUAMMO VA YECHIMLAR

Aslonova Gulchehra Jamolovna

Navoiy viloyati Qiziltepa tumani

I-maktab ona tili va alabiyot fani o’qituvchisi

telefon: +998913350708.1985.gulchehra.aslonova.(@.mailru.

Annotatsiya: Ushbu maqolada maktab dasturidaga ona tili va adabiyot darslarida bo‘sh
o‘zlashtiruvchi o‘quvchilar bilan ishlash, tilshunoslik bo‘limlarini o‘rgatish usullari, nutqdagi
takrorlarning oldini haqida fikrlar bayon etilgan.

Kalit so‘zlar: BKMlar, metod, tilshunoslik, murakkab mavzular lug-‘atlar.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘qgituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi - matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.
Hozirgi kunning o‘yingaroq bolalari uchun mavzularni oddiylikdan murakkablikka qarab
o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili
bog‘langan qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda
o‘rganilgan “Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu
bog‘lovchilar yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish maqgsadga muvofiq.
Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘qituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi - matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

Hozirgi kunning o‘yinqaroq bolalari uchun mavzularni oddiylikdan murakkablikka qarab
o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili
bog‘langan qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda
o‘rganilgan “Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu
bog‘lovchilar yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish magsadga muvofiq.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar’” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘qgituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi - matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

"FSMU” texnologiyasi. Bu texnologiyadan foydalanishda o‘qituvchi har bir o‘quvchiga
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“FSMU?” texnologiyasining 4 bosqichi yozilgan qog‘oz varaqlarini tarqatadi va yakka tartibda
ularni to‘ldirishni iltimos qiladi. Bunda:

O‘qituvchi o‘quvchilar bilan bahs mavzusini belgilab oladi. Yakka tartibdagi ish tugagach,
o‘quvchilar kichik guruhlarga ajratiladi va o‘qituvchi kichik guruhlarga FSMU texnologiyasining
4 bosqichi yozilgan katta formatdagi qog‘ozlarni tarqatadi. Kichik guruhlarga har birlari yozgan
qgog‘ozlardagi fikr va dalillarni katta formatda umumlashtirgan holda 4 bosqich bo‘yicha yozishlari
taklif etiladi. O‘qituvchi kichik guruhlarning yozgan fikrlarini jamoa o‘rtasida himoya qilishlarini
so‘raydi. Mashg‘ulot o‘qituvchi tomonidan muammo bo‘yicha bildirilgan fikrlarni umumlashtirish
bilan yakunlanadi.

“Kichik guruhlarda ishlash” usuli-ta’lim oluvchilarni faollashtirish magsadida ularni kichik
guruhlarga ajratgan holda o‘quv materiallarini o‘rganish yoki berilgan topshirigni bajarishga
qaratilgan. Ushbu usul qo‘llanganda ta’lim oluvchi kichik guruhlarda ishlab, darsda faol ishtirok
etish imkoniga, boshlovchi rolida bo‘lish, bir-biridan o‘rganish va turli fikrlarni qadrlash imkoniga
ega bo‘ladi
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3. Ishmuhamedov R. : Ta’limda innovatsion texnologiyalar. T.: O‘zbekiston Respublikasi
Prezidentining «Iste’dod» jamg‘armasi, 2018.

Anpens | 2021 7-Kuem TomxkenT
45



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 27-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

PYCCKAS M1 AHIVIMICKASI KAPTUHBI MAPA CKBO3b IIPU3MY
SJEKTPOHHBIX OTKPBITOK

Ber:xanoBa /Ixxamuiia
MaructpanT 1 kypca Y3['YMS
HayuHbIll KOHCYJIBTAHT K.ILH.
Camaposa H.b

AnHoranusi: CoBpeMEHHBIE CJIOBapHU JAIOT OMNMpENeJieHNEe MOHATHIO OTKPBITKA, TaKas pas-
HOBUJHOCTH, KaK JIEKTPOHHAsl OTKPBITKA, B HUX He paccMaTrpuBaercs. [loaTomy xoTtenu 310
paccMOTpeTh B JaHHOW CTaThbe.

OpHMM W3 OCHOBHBIX TOHSATHMN, BaXHBIX JJI HAC, SBISUIOCH TMOHSATHE KAPTHHBLI Mupa. [lo-
HUMaHUE YUYEHBIMH CYIIHOCTH 3TOr0 ()eHOMEHa, KaK MPaBHJIO, KOPPEIUPYET C Te3UCAMU H3BE-
CTHOTO aBcTpuiickoro Jyoruka JI. Burrenmreitna «Mup — A€MCTBUTEIBHOCTh BO BCEM OXBAare.
Kaprtuna — mozaens nefictButesibHOCTH. OOBEKTHI (MHpa) MPEICTABICHBI B KAPTUHE IEMEHTaMU
KapTuHbl. Hanpumep, aBTop U3BECTHOTO cloBaps KyabTypbl XX Beka B. PyaHeB nuiiet, yto mox
KapTUHON MUpa MBI MOJAPa3yMEBaeM «CHCTEMY WHTYUTHUBHBIX TMPEACTABICHUH O peasbHOCTH,
KOTOPYIO MOXHO BBIICTIUTH, OMKICATh WIH PEKOHCTPYHUPOBATH y JIFOOOM COIMONCHUXOIOTHYECKON
€IMHULIBI OT HAIIMHM WM 3THOCA J0 KaKOW-THOO COLMAaIbHOW MM MPOPECCUOHATBLHOW TPYIIIIBI,
WM OTAeNbHOU auaHocTu» [Pyanes 2009, c. 172-173].

WNHpIMU clioBaMHU, KapTUHA MUPA — ATO B3MIAL HA MUP OMPEIEICHHOTO HapoAa, U ATOT B3TIIA
CKJIa/IBIBAETCS U3 BIUTHIBAEMBIX YEIOBEKOM C JIETCTBA MPEACTaBICHUI 0 MUpe, HOpMax, MU]ax,
HEHHOCTSX.

JJ1s1 IMHTBUCTOB He MeHee aKTyaJIbHO MOHSITHE SI3bIKOBOM KapTHHBLI MHPa, T. K. JUHI-
BHCTHI Yallle UCCIEAYIOT JeliCTBUTEIbHOCTh MOCPEICTBOM aHAIU3A S3BIKOBOI0 MaTepHa-
Jia, SI3bIKOBEI0B HHTEpecyeT, KAKUM BHIMTCS MHP, KaK 0TOOpakaeTcsl peajibHOCTh CKBO3b
npusmy si3bika. [lonsiTue s3bIkOBasi KapTHHA MUpa OepeT CBOE Hayajo, KaK W3BECTHO, €Ille C
unei B. don 'ymGonbara u Heorym6onsaTHanHIeB (JI. Baiicrepbep u ap.) o BHyTpeHHeH dhopme
A3BIKA.

B coBpemMeHHOH TPaKTOBKE sI3bIKOBAsi KAPTUHA MHPA — 3TO IPEICTABICHUE O JIEHCTBUTEIb-
HOCTH, OTPaKEHHOE B SI3BIKOBBIX 3HAKAX U UX 3HAUEHUSX — S3BIKOBOE YJICHEHHE MHPA, SI3BIKOBOE
YIOPSIOUYCHUE TPEJMETOB U SIBICHUM, 3aJI0KEHHAsI B CUCTEMHBIX 3HAYCHHSIX CIIOB MH(MOpMAIUs
0 MHUpPE» WIH «Pe3yJbTaT OTPaKEHUsT 0OBEKTHBHOTO MUPA OOBIICHHBIM (S3BIKOBBIM) CO3HAHHUEM
TOTO WJIM WHOTO SI3BIKOBOTO COOOIIECTBa». MHBIMU cllOBaMHU, TEPMUH SI3BIKOBas KapTHHA MHUpPA
MbI IOHUMAaeM, KaKk HICTOPUYECKH MOCTETIEHHO 00pa30BaBIIYIOCS B CO3HAHUN KOHKPETHOM S3BIKO-
BOI TpyIIbl U OTOOpAXAIONIYI0 BUJIEHRE U TIOHHMMaHUE MUpPa KOHIIETITYyaln3allui0 pealbHOCTH,
KOTOpasi OTOOpaskeHa B SI3bIKE TOW SI3BIKOBOW TPYTIIHI.

Pycckosi3pIYHbIE 3JIEKTPOHHBIC OTKPBITKU

B ortkpeiTkax kareropuu «C JHEM POXKICHHS» 00s3aT€NBLHO MPUCYTCTBYIOT ciioBa «C HEM
POXKICHUSD.

Crtuxu, HanmMCaHHBIE HA OTKPBITKE 0€3 yKa3aHUs aBTOpa WJIM UCTOYHHKA, OOBIYHO HE N3BECTHBI
IIUPOKO, OHU XapaKTEPU3YIOTCS HE3aTeHIMBON pru(MOi (4acTO IPOCTO OTHO U TO XKE CIOBO HIIH
YacTh CJIOBA IOBTOPSETCS, HAPUMED: JKenaro 300p08bsi Ha donue 200bl, NYCb MU0 NPOUOYM 8Ce
neuanu, Hee3eoovl, NYCMb PAOOCMbI0, CHACMbEM CEEPKAION 21d3d U MOIbKO OM CMeXd C8EPKAon
21a3a)

C nHEeM poXKAeHWMsI. AHIJIOS3BIYHBIE JIEKTPOHHBIC OTKPBITKU

B aHMI0S3bI9HBIX OTKPBITKAX CIOBO Birthday 0OBIMHO MUIIYT APYTUM MIPUGPTOM, HEKEITH BECh
octaBmuics TekcT. [To-apyromy 3BydyaT M MOXKEJIAHUS — y PYCCKOS3BIUHBIX MMOJIH30BATEIICH OHU
HamnpaBlieHbl HA HEONPEEICHHOE KOJIMYECTBO BPEMEHH (CUACThS, 310POBbS, yAa4l — B TEUCHUE
BCEH JKM3HU), B TO BpeMsl KaK aHIVIOA3BIYHBIC MOXKETaHHUS B CBOEM OONBIIMHCTBE HampaBICHBI
MMEHHO Ha JIeHb TOPXKECTBA U COOTBETCTBEHHO B KAYECTBE MOXKEIAHUN MBI BUANM Takue (passbl,
kak: «Hazmeroch, uro TBO# [leHs PoxkeHus Takoii ske 0COOCHHBIN, Kak U Thl!» (Hope your birthday
is as special as you), «Haneroce TBoM JleHb poxaeHus: ckazouHno-uneanen» (Hope your birthday
is fairy-tale perfect!) nunu «OKenaro Tebe cuacTIIMBOTO, BONIIEOHOTO, HATIOJTHEHHOTO MEYTAMU JTHS
poxaenus» (Wishing you a happy, magical, dream-filled birthday).
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Pycckosi3prunbIe IOIB30BaTeIN OOBIYHO, TO3APABIILST YETIOBEKA, JKEIAI0T €My Pa3IMYHBIX Ojar
Ha JIOJITOE BpeMsi, B TO BpeMsI KaK aHIJIOSI3BIYHBIE — HA00OPOT — YZIEJISIOT OYeHb OOJIbIIIOE BHUMAHHE
CaMOMYy JIHIO Mpa3JHHUKA, KEJIal0T, YTOObI IPA3[HUK IPOIIE] BECEJIO, BUHOBHUK TOPKECTBA
OJTy4ri1 Obl MHOTO MO3PABIEHUIN U 3TOT JAEHb 3alIOMHIIICS Obl KaK OU€Hb Y/IauHbI.

Pycckosi3prunble mosp30Barenu GOpMUPYIOT CBOE ITO3APABICHHE B TOBEIUTEILHOM HAKIIOHEHUH,
B (hopMme 3 nuna (mycTh NPOIAYT BCE MeYan), B TO BpeMs Kak aHIJIOS3bIYHbIE TIO3/IpaBIICHNUS 3BydaT
HAMHOTO Msirye (Harmonooue «Haieloch, 4YTO TBOM JI€Hb HAMIOJHEH BOIIICOHBIMA MOMEHTAMMY).

Taxum 00pa3oM, MbI MPOCMOTPENHU 36 OTKPHITOK C MO3PABICHUSIMU (Ha aHITIMICKOM U PYCCKOM
si3bIKax). B nanpHeliieM rmiaHupyeM paccCMOTPETh U Psifl IPYTUX OTKPBITOK.

1. Pynues B. II. DHnuknonennueckuii cioBapb KyaeTypbl XX Beka. KiroueBble NOHATHS U
TekcThl. — Mocksa: Arpad, 2009.

2. Cyxorepuna T. «Ilo3apaBienne» Kak rumnepxaHp €CTECTBEHHOM MUCBMEHHOW PYCCKOM

peun. / luccepranus ... kKaHauaata ¢uionorndeckux Hayk. — bapnayn, 2007. — Pexum no-
cryna: http:// www.dissercat.com/content/pozdravlenie-kak-giperzhanrestestvennoi-pismennoi-
russkoi-rechi
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KA3AK TIJIIH OKBITY 9ICTEMECI

Kuaupoaesa Kymmar ’Kanracosna,
Nol8 MekTenTiH Ka3ak TiJdi MoHIHIH MyFasliMi
Hayau oGnbichl Kanumex aynmaHbl

Kazak TumiH OKBITY ojicTeMeci - IMEeAarorvKaHbIH KypJeli CalachlHbIH Oipi - AMJAKTHKA
TapayblHIa Kapananel. [lunaktuka (okpity Teopusicel) rpekTiH didaktikos - okpITamMblH AereH
co3lHeH WIbIKKaH. JIMJaKTUKaHbIH HETri3ri mnpobiemMaiapbl OKY YPIICIHIH 3aHAbUIBIKTApBIH,
MPUHITATITEPIH KOHE OKBITYIABIH THIM/II 9IicTEMENIEPiH KopceTei. Al Ka3ak TUIIHEH OKYIIbLIapFa
OiniM Oepy Ke3iHJAE - OKBITY OAICTepl >KOFapblga alThbUIFaH 3aHABUIBIKTAp MEH MPHUHIMITEpre
Herizaeneai. OKbITY MaTepualblH TYCIHIKTI eTil OasHAay YIIiH AUJAKTUKAHBI KO KbUIIaH Oepl
3epTTereH IUAAKTUK FaJbIMAAPBIMBI3IBIH 3€PTTEY SMICTEPIH YHEMi OacIIbLIBIKKA AJbII OTHIPY
kepek. Kazak TuTiH OKBITY1a OKYIIbUIAPFa TUSHAKTHI, CallalIbl Ja, CaHAIIbI O11iM Oepy - MyFalliMHIH
OKBITY 9JIICTEpl MEH TACUIAEpiH Liebep MEHrepyl apKbUlbl >ky3ere acajpl. Kasak TUIIH OKBITY
TEeXHOJIOTHACHL. OJI OKBITYIIIBI MEH OKYIIBI apachIHIaFbl KAKChl YHBIMIACTHIPBUIFAH KbI3METTCH
KepiHeai. MyFajiM o3 IoHIH cabak TYCIHIIPYACH OacTalIbl, O - TYCIHAIPY 9/ici.

Oky1ibuIap KiTam OKHUIBL, OJ1 - KITAIEH KYMBIC 9/1iC1; OKYIIBI KaTTBIFY 5Ka3a/Ibl, OJI - JKaTThIFy
OMIiCi; OKBITYIIIBI 9P TYPIIi CYypeT, TaOIuIla apKbUIbI O151iM Oepe/ii, 01 - KOPHEKUTIK dJIiC1, TEXUKAIBIK
Kypasigap/isl aiiananca, oii- IEeMOHCTPAIHSUIBIK 9J1iC, T.0. TOJBII KaTKaH oaicTep 6ap. MpIcaibl:
«nnaktuka cpexneit mkonb» neren eHoekre W.S.Jlepuep, M.H.CkaTuH OKBITY omiciHiH Oec
TYpiH kepcereni. Onap:

1. OOBSICHUTENHHO-UUTIOCTPATUBHBIN WM WH()OPMAITMOHHO-PEIICITHBHBIH.

2. PenpyKTHBHBI.

3. [IpoGneMHOe U3NOKEHUE.

4. YaCTUYHO-TTIOMCKOBOM 3BPUCTUYECKUH.

5. HccrnenoBatenbecKue - JIeT OKBITYABIH TYpIi oaicine Tokranca, [LA.Mneuna «I[legaroruka
eHOeriHae OKbITYy omicTeMeciHiH 4 TypiH aran kepceremi. An akagemuk FHO.K.babGanckuii nme
OCBIHJIal OKBITY OIICTEPiHIH 7 TypiepiHe TOKTaJbIll, OHbl OKBITYIIBIHBIH IIbIFaPMAaIIbLUIBIK
eHOeTriHIH HOTMKEC] JIel Oarasiaiiabl.

O.Hcabaes o3iHiH «Kazak TiMiH OKBITYIBIH TUAAKTHKAIBIK HET13/1€pi» JIeTeH eHOETIHe OKbITY
o/icTepiH: 9HriMe, Xabapiay, To:Kipuoe, TYCIHAIPY ’KOHE KITaNThl alJanany 9/Iici 1en TEOPUSIIBIK,
TOXIPUOEINIK TYPFbIIa OHBIH TOPT TYPiHE TOKTAIA/bI.

OKBITY/IBIH TEOPUSCHIH 3ePTTETCH FAIBIMAAPIBIH FHUIBIMU €HOSKTEpIHAE OKBITY OMiCTEpiHIH
aHpIKTamMachbiH Obutaii Oepren: W.JI.3BepeB: «OKbITY omicTepl HEreHIMI3 - MyFalliM MeH
OKYIIBLIAP/IbIH ©3apa OpeKeTiHIH OapbIChiHAa OuTiM amy xommape» aece, HO.K.babGanckwuii:
«OKpITY oficTepl JereHIMI3-MyFalliM MEH OKYIIbLIAPIbIH ©3apa OpPEKeTiHIH HeTi3iHae OuliM,
TopOue >KOHE TaHbIM MpOLECIH XeTuinipy» neiai. J[.Omimkanos, bl.MamanoB «Kazak Ttinin
OKBITY METOJIMKACHI» JIEMl aTajaThlH eHOeTiH/e: «...Ka3ak TUTH OKBITY 9icTeMeEC] - Ka3aK TUTiH
OKBITYJIAFbl MYFaJIMAEPIiH O3bIK TKIpHOENEpiHiH KOPBITHIHIBUIAPbIHA HETI3JEITeH OKBITY
OMICTePIiHIH KUBIHTHIFBI Typajibl FEUIBIMU MTOH» JCTeH 00NaThiH. [IMIaKTUK FAIBIMIAPIBIH 3ePTTCY
YKYMBICTapbIH 0aCHIBUTBIKKA ajla OTBIPHII, Ka3aK TLTl OKBITY 9/IICTEMECIHIH )KIKTETy TYpIH jkKacayra
MYMKIHAIK 00761, OKBITY 9/1iCTEP1 JKAMIIBI FATBIMIAPBIMBI3IBIH KOII )KBIIFBI 3€PTTEY TOKipudeci,
alTKaH TIKIpJepl MyFaJliM KaybIMBIHBIH XYMBICTapbIHa (MaKcaThl, KOJIbI, MIHIETTEP1) YTl Oona
o6epmek. COHFBI Ke3/1€ FhUIBIMU eH6eKTepz[e KypHanaap 6eTTepine THIMIl OKBITY, IPOrpaMMaart
OKBITY, JCHTCHIIIK OKBITY, MOIYJBIIK OKBITY KOHE Ca0aKThl OJOKIEH OKBITY JJIICI IETeH dfIiCTep
naiina 6osabl.

brokmen okpITy - Oy 9Iic MyFalliMHIH KaJlaybl OOWBIHIIA TOKCAH INIHIAE €Ki He YII KYH
0oiipl (TIoHTe OOJIIHTEH caFaT MeJIIepiHe Kapail) Oip MoHre apHajbIl TyTacTail OTKi3iieni.
Meicanbl, 071 KyHAEpl TyTacTai TyCiHaipim, O6151iM 6epyre Thipbicaasl. MyHIai cabaKThl MEKTEIITE
YHBIMIACTBIPY/IBIH KHbIHBIKTpbI KoIl. MocereH, cabak KecTeCiH yHemi earepTin OTBIPY KEpeK,
OHBI MEKTETIKE eHr13y YIIiH OKBITY achepl TOJIBIK MeHrepmMereH Ka3aK TLI1 MTOHI YIIIiH HOTHXKEC]
mamainbl. Kazak TijgiH OKBITY 9JICTEeMECIHIH KIKTEIy KeCTeCIHIe 9IICTEPIIH JaMy KOJIJapbIHBIH
O9piH KMHAKTAIl KOPCETyTe THIPBICTHIK, SPUHE MYFaliM ca0aKThIH Ma3MyHBbIHA Kapail Kajaysbl
OolipiHIIA oxmicTepAl TaHAauabl. OCbIHBIH O9piH JKMHAKTall Kelle, OKYLIbLIapJblH YFBIMBIH,
ICKepaIiriH, OLTIMIH, JaFbICHIH YHBIMIACTHIPY/A KY3€Te achIpyFa sKapAeM/Iecell He KO3 KETKI3e/ 1.
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CabakTbIH aHa THIIl - OKBITY SJICTEPiHIH XKIKTeIyiHEe COllKec OphIHIATYbl KalChIChl O0JIMAaChIH
OlTiMAl JKambUIAay JKOHE JKYHelney, Japanal, capajarn JaMblTa OKbITy cabarbIHBIH Oepepi MOI.
MexkTen ToKIpUOECiH )KOHE aNJBIHFBI KATAPJIBI 03BIK TOKIPUOEIT MyFaIliMICP KYMBICHIH 3€PTTEY
HOTWKECIH/Ie Ca0aKThIH aTajfaH THUITEPIHAC KOPCETUIreH oicTepal THIMII TaigazaHyaa
MyFaTIMJIEp IIBIFAPMAIIBUIBIK KYMBICTICH alHAJBICHIN, OKYIIbUIApFa camayibl OuTiM OepeTiH
KAKChl HOTHIKETe KETII OThIPFAHbIH OalKabIK.

AHa TUTIH OKBITY OapbIChIHAA TaKbIPBINTHIH Ma3MYHbIHA cail Ou1iM OepydiH op Typii dfic-
TOCUIIH KOJIJIaHy €pEeKIIeNIr >KOHIHIeT1 FaJIbIMAap/IbIH MiKipaepiH *kakchl OiareH xeH. XKorapbiia
AlTBUIFAH OKBITY OSficTeMeciHe OalaHbICTHI Ka3bUIFAH KYHIIBI FBUIBIMA €HOEKTEpIi 3epTTe
KeJle, OCHI 9MIICTEMEHIH JKIKTeTy TYpiHE Kapail OTHIPHII, acipece eH OacThulapblHa KYHOe-KYH XKHi
KEe3JIeCETIH dicTepre TYCIHIK Oepil eTcek:

1.  Tyciuaipy omici: byn omicke aypi3mia 6astHaay - TYCIHIIPY, OHTIME, CYpaK-Kayarl, JTEeKIIHs
TYpJIEpl Karafpl.

2. KiranneH xyMmbIC icTey oaici; MyFaliMHIH TYCIHIIPreHiH KiTalTaH Kapay - aHbIKTama,
TYCIHIKTED, )KOCTIap, KOHCIIEKTIIIEY, Te3HC, Ta3€T, )KypHaJl, CO3/IKIEH, T.0. )KyMBbICTap.

3. Kepnekinik ofic: SKCKypcusi, TabIuIla, CypeT, cxema, KapTouka naigaiany, T.0.

4. TexHUKaJbIK KypaJMEH >XYMBIC ICTE€Y 9JICIHIH Oipl -JE€MOHCTPAIMUIBIK 9JIIC: 3KpaH
OeiiHeci apKbUIbl TuaduiIbM, KHHO, pparmMeni T.0. TeXHUKaJIbIK KypajJIMeH dKYMBbIC 1CTEY 9JIICIHIH
TaFrbl Oip TYP1 KOOCKOTI, SMUI0CKOT, TUHTO()OH, KOMITBIOTEPMEH JKYMBIC, T.0.

5. XKarteiry o1ici; aybI3iia, xka30ala »oHe CypeTIieH KYMbIC TAKTaMEH JKYMBIC, 63 OETiHIIIEe
KYMBIC, KaiiTasnay, IbICBIKTAy Ke31HJI€ YJITTHIK OMbIH 3JIEMEHTTEPIH Nai1anany *KYMBICHI.

basnnay omici. Ka3zak TijmiHeH oKyuibUIapra Oemriiai TakbIpbiln OobIHINA OepiieTiH Oimimai
MYFaJIIMIEP/iH TYCIHAIPYIET1 9peKeTi -aybi3mia OasHaayaan 6actanansl. MyraliMHIH OKyIIbIIapFa
*KaHa OuTiMIl OastHaan alTein OepyiH - aybi3lla OasHAay ojici aekMi3. Aybidla OasHaay 9Jicl
OKYIIBLIAP/IbIH Kac IIaMachbliHa Kapai, KbICKa, HE Y3bIH OassHIaysl MyMKiH. MyFasiM KyH1 OypbIH
©31HIH OasHIANTBIH CO31H OWMJIAHBIN aTybl KepekK, erep OyphIH OasHay >KOJIbIHA BICBUIMaFaH
6ouca, Ma3MyH/aMaHbIH XK00AChIH Ka3blll allFaHbl KeH. Aybl3lla OasHAal, Ma3MyHaIl OepyaiH
yur Typi Oap: oHriMme oJici, TYClH,[[lpy (061,HCHeHI/1e) JeKIMs Typl. OHriMe 9fici - ’kaHa
MaTepHaIbl Tycmzupreﬂne KYPTi3UIETIH 9Jlic HeMece cypak-xkayar oxici. Kazak TimiHeH jkaHa
MaTepHaIbl TYCIHIIpy OaphIChIHIA FRUIBIMHU (DakTijepre, aHbIKTaMajgapra cyleHe OTBIPBIII, COI
TaKBIPBINITHIH IIBIFY TapUXbl HEMECE OHBI JKa3FaH aBTOpIIAp MaFJIyMaTTaH OacTam oHTriMelney
oiciMeH TyciHAipyre TajanTaHaasl. OKyIIbUIapFa 01 MaTepHaIbl TYCIHIIPY/Il TYCIHIKT1, aKbIH,
TIJIMEH KETKi3€ OTBIPBII, COJ TaKbIPBHINTHIH IIBIFY TApUXbl HEMECE jKa3FaH aBTopJap/aH Oacrarl,
OHriMesney oiciMeH TYCiHAlIpreH naiganel. OpTa *actarbl OKyublFa 10 MUHYT, 5KOFapbl CHIHBII
OKYUIbUIApbIHA - 15 MUHYTTAll yakpbIT ilIiHAE CypaK-)Kayarl peTiHae oHTriMe alThlIabl.

OHrimMe ofici - KeOiHe cypak-Kayarm apKbUIbl THAIOTTHIK Ceuiey (opMachlHAA KYPEIi.
Mpicanbl, Ka3ak TUTIHEH «CO3 KacaMbIH», «CO3 TIPKECTEPIH» OTKEHJE, OKYIIbUIap/Ibl ©3/1IrHEeH
I3ICHIOIpYy YIIIH CYpakTap KOWFBI3BIN, OFaH jKayall KaWTaprbI3y, JXayalnTapbIHBIH JypbIC-
OYpBICTBIFBIH OKYIIBUIADJBIH ©37epiHe alTKbI3y, MiHE, OChLIap OJIApJbIH €CTEPIHJE KAKChl
cakTanajpl. OHrIMeNecy Typiepi ’KaHa MaTepuaiibl TYCIHIIpreHae OiuTiM KYHeciH oHriMeney,
OUTIMA1I KOPBITHIHIBIIAFAH/IA - QHTIMEIECY, aybl3lla Cypay->KaTThIFyJIap TEKCEpreHJe - OTKEH
MarepHaIap/bl Kaiitanaranaa 0ana OKbI OUITeHIH caHalbl TYpJie MEHIepreH COTTepiH OuTy YIIiH
KYpriziieni. OICiH KaKChl YUBIMIACTHIPY - MyFaJiMHIH mebepiirine OaiaHbICThl. AWTa KeTy
KepeK, OKYUIbLIap/bIH OTUITeH MOHA1 TYCIHIN, O€JICEeH 1 KaThICybl YILIIH OHITMEHIH 3BPUCTHKAIIBIK
TYpi, KEHEC YKIMETi TYCBIHJIa Maiaa OOJFaH efl. DBPHUKO - TPEK €O31 - TabaMbIH, alllaMbIH JIETCH
yreIMTbI Oepeni. CoHABIKTaH Ka3ipri YaKpITTa P TaKbIPIITHIH epe>1<eci npoOIeMabIK KarIaumap
TYFbi3a OTBIPBIII, OKYIIbIFA COI MIOHHIH TYHIHIH TaNThIPY 9JIiCI KEH eplc anyna,

OHIIMEHIH HOTHXKel OONybl - CYpakThl AYpbIC, IoJ, TYCIHIKTI KOsl Oimyre OailyiaHBICTHI.
MyraitiM CypakThl yphIC KOS ajMaca, OKYIIbIIap J1a aChIN-Cachlll, )kayan oepe anMaiapl. OKyIbl
KHHAJIFaH Ke3JIe )KeTeJel, Cypakrap 0epy MyFaiMHIH ICKepIIITiH KOpCeTe/Ii.

Tycinainaipy oaici - Ka3ak TUIIHEH OepineTiH Oenrial 6ip TaKbIPBIITHI TYCIHIIPYE MyFaIiM
KOpHEK1 Kypalabl, KeCTeHi, T.0. Kypaimapapl MaijanaHa OTBHIPHIN, Ca0aKThlH Ma3MYHBIH
TyciHgipeni. - «byrin cizgepre TyciHIipiaeTiH jkaHa cabaK TaKbIpPbIOBI MBIHAIAM» - Jem, Oacrarr
kereni. Tycinaipy OGappichbiHIa OKYIIBUIAPJBIH HA3apblH ayAapa OTBIPBII, 9p TYPJi oAic-Toclial
naiiianaspln, KbI3BIKTHI TYCIHAIPCE, OHIA oJap NpoOIeManbIK MOCENeHI ©3[epi UIeuryre
TajanTaHael. MBICAbBL: 5- CHIHBITIKA Ka3aK TUTIHEH 3aT €CiM, ChIH €CiM, CaH eCiM/Ii TYCIHAIpreH e
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ColiNieM Kypary, cypak->kayan apKbUIbI epexeHi, aHbIKTaMallapIbl ©37epi Kyparl IIbIFa/Ibl.

Jlexuus - 5KOFapbl CHIHBIITAP/IbIH OKYIIBIIApbIHA Ka3aK TUTIHEH (paKyIbTaTHBTIK cabaKTapaa, al
O-chIHBITITA Ka3aK TiJIi cabaFrbIH/Ia OKbUTA B, barmapiamana OepilireH TaKbIPBITTAPABI TYCIHIIpYIS
JeKuus oiciH nainanananel. 8-9 ceiabinka 10-15 munyt, 10-11 ceinbinTap cabakrapsigaa 15-20
MUHYTTIK JIGKITUST OKbUTa bl «Ka3ak Timi» OKYJIBIFBIHIA OKBITHIIAABI. OChI OKYJIBIKTRIH 9-0€TiHIe
«Tin mogenueTi» nereH TakpIpbin Oap. OHma: « MOTIH/II OKBIIN IIBIFBIM, TiJ MOJICHUETI KalbIHIA
alTBUIFAaH aTalibl CO3/1H MOHIHE TepeH Ooimainbl. Tin MoneHueTiHe pOHETHKANAH, JTEKCUKalaH
JKOHE T'paMMaTHKaJaH ajFaH OimiMAepiHIH KaHAal KaThIChl 0ap eKeHIri KeHIHJE e3apa MiKip
aypIcachIHIApy» JIeN KeJel 1e, TULAL Kaaipiaey Typhic ceiyieyneH OacTalaTbIHbl alThIIa Ibl.

XKyiieciH TaypIn alTBUTFAH CO3 )KYPEKKE HKETII, *KYHKeH] Oocarapl. AaM MOJICHUCTIHIH aJFbl
mapThl Qypheic ceitneit 6ity. Celineit Oy ne enep. TiniH OimmereH, TyO1H Oummeiiai. OHnail anam
KYJIIpeM Jien, Kyiaipesai, cyuciHaipem nemn cypinaipeni. binmipem nem Oynmipeni, KyaHTaMm Jer
KyapTaJibl, KeJATIipeM Jen KeTipesi, xybaraM JIer >KblaaTabl, )KoHE OChI CeKUIIUIEepal MbIcasFa
KeNTIpim, JeKIust oKy O6epeni... CoiTim, MEKTeI JIEKIUACH JKail bIpFakneH, KoOiHe Ka3akK TUTIHeH
OTKEeH MaTepHalap/bl KaiiTanayna, HeMece COFaH KOChIMINIA PETiHAe, He KYpAeli Typae JeKIus
OKBUTYBI apKBUIBI TaKbIPhINIKa TYCiHIK Oepimemi. byman keilin cypak-kayarm Oepe OTBIpHIIL,
OKYIIBIHBIH KaHIIAJIBIKTHI O171IM UrepreHiH Oaikaiipl. Opi Kapail *KaTThIFy )KYMBICHI KYPIi3iuiel.
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KJIACCUHOPUKALINA AHIDIMACKNUX U Y3BEKCKHX PPASEOJIOI'MYECKHUX
EAVMHUL BOEHHOI'O JUCKYPCA 110 HOMUHATUBHOU ®YHKIIUN

XaxkumoBa /Inagopa UkpomoBHa
nokTopaHT CaMapKaHICKOro
rOCyJJapCTBEHHOTO YHUBEPCUTETA

AHHoTauus. HacTosmas ctaTbs MOCBAIIAETCS UCCICAOBAHHIO ()PA3EOIIOTUICCKIX SAMHUIL BO-
€HHOTO JIMCKypca. ABTOPOM MPOBOAMTCS KIACCH(PHUKAIUS TaKUX YCTOHUMBBIX CIOBOCOUCTAHHN
110 HAUMEHOBAHHUIO OOBEKTOB, JIEHCTBHUI M MIPOIIECCOB B paMKaX BOCHHOM TeMAaTUKHU. TeopeTuye-
CKasl 4acTh CTaThU MOATBEPXKIACTCS MHOTOYHMCICHHBIMU MPUMEPAMU aHTIIMACKUAX M Y30CKCKUX
(bpa3zeosornueckux BoIpaKeHUH BOGHHOTO AUCKYypCa.

KiroueBble c10Ba: BOCHHBIN AUCKYpC, (ppa3zeosornueckas equHNLA, KlacCu(UKanus, 0ObeKT,
JIEUCTBUE, TPOLECC.

Abstract. The present article is devoted to investigation of phraseological units of military
discourse. The author classifies such fixed phrases due to naming objects, actions and processes
of military theme. Theoretical content of the article is proved by examples of English and Uzbek
phraseological units of military discourse.

Key words: military discourse, phraseological unit, classification, object, action, process.

AHHOTauus. Ma3kyp Makosa Xxapouii AucKypcra ous1 ppazeonoruK OUPIUKIAPHUHT TaJKUKUTa
Oarunuianradn. Myammd OyHmail mOopanapHu Typiid XapOuil OObEKTIapHU, XapakaTiapHU Ba
kapaérinapuu udonanour Bazudara kypa tTacHudaarad. MakoimaHUHT Ha3apuid Ma3MyHH XapOuii
JMICKypC OWpacuiard MHIIU3 Ba y30ek (pa3eonoruk OMPIMKIAPHUHT MHCOJUIApH EpaaMuia
JaJTIJIAHTaH.

Kaaur cy3aap: xapOuit nuckypc, ppa3eonoruk Oupiuk, TacHu(, OObEKT, Xapakar, xKapacH.

N3BecTHO, 4TO (ppazeosorusi paccMaTpuBaeTCss Kak Hayka, U3ydaromnas 3HaueHue, Gopmy H
ynoTpeOieHne NOCTOSTHHBIX KOMOWHAIMI CIIOBECHBIX 3HAKOB, CYIIECTBYIOIINUX B JIAHHOM SI3bIKE
u pyHKuHOHMUpYOMKX B peun ero Hocureneil. A.B. Kynun [A.B. Kynun, 1972, c. 120] cuuraer:
«®Dpazeonornyeckas €IMHNALA — 3TO YCTOMYUBOE COYETAHME CJIOB, C IOJHOCTHIO MM YaCTUYHO
NIEPEOCMBICICHHBIM 3HAYCHUEM.

Bce ®F BocxoasaT k moTeHIMaNbHBIM (hpaszeonorusmam [B.M. Casurkuii, 1996, c. 15], xoto-
pbie 0003HAYAIOT MMO3HAHHBIE YETIOBEKOM 00BEKTHI BHESI3BIKOBOM JIeMCTBUTENILHOCTU. BHYTpeHHSIS
¢dopma cBoiictBenHa He Tosbko DE co cTpyKkTypoii ciioBocoueTaHus, HO M CO CTPYKTYpOil Tpe-
JI0KEHHUSL, BOCXOJSIIMM K IEPEMEHHBIM CIIOBOCOYETAHUSIM.

Takum o6pazoMm, B chepe (ppazeonmoruu BHyTpeHHss Gopma IpHCyIa TOIKO MOTHBUPOBAH-
HBIM (hpazeosioruzMam u 0ojiee He OllyIaeTcs Bo (ppa3eonornyeckux cpamenusx. [log motusu-
POBAaHHOCTBIO (PPA3EOJOTMUECKOr0 3HAYCHUSI IIOHMMAETCSI €r0 CUHXPOHHAs CBA3b C CEMAaHTHKOM
npororuna. Mcue3HoBEHUE TOM MM MHOM peajuu, CUTyallud HApyIIAeT JEepPUBALMOHHYIO CBS3b
Mexy OF 1 ee mpoToTHIIOM, KOTOPBIA 0003HAYAI ATY PEanio, YTO NPUBOJUT K 3a0BEHHUIO BHY-
TpeHHEH GopMbl, T.€. K ee neMotuBauuu. [Ipumepom moxet cinyxutb OF put smb. in the cart —
«TOCTaBUTh KOTO-JI. B TsDKeJoe nosioxkeHue». Jta OF sBnseTcs HeMOTUBUPOBAHHOM B COBPEMEH-
HOM aHIIMICKOM si3bIKe. B ocHOBe (pazeosiornszma JexXUT 00pa3 MpecTynHUKa, KOTOPOro Be3yT B
IIOBO3KE K MECTY Ka3HU WJIM BO3AT IO TOPOAY C MO30POM.

Hetpynno cornacutbesi ¢ MHeHHeM [loTTepa, 4To OCHOBHAA JIEKCUKA U (pa3eosioTusl BCEX s3bl-
KOBBIX cpep 1100 aKTUBHO UCIIOIB3YETCs UACATbHBIM HOCUTENIEM SI3bIKa B PEUH, INOO OH BIIaJeeT
TAaKUM MaTepUajIoM ITaCCUBHO, T.€. BCTPEUAET CIEHUAIBHYIO JIEKCHKY U (pa3eosIOTHIO B Pa3roBO-
pe uiu ke npu ureHuu. OTcroa caoBaph JOMKEH ObITh TAKUM, YTOOBI OH MOT' OOCITY’)KMBAaTh BCE
peueBbIe CUTYaAllMH, C KOTOPbIMU TAaKOW HI€aJIbHBIM HOCUTENb S3bIKa HAUOOJIEE BEPOSATHO MOXKET
cTosikHyThes [S. Potter, 2012, c. 124].

®dpazeoa0ru3mMbl BOGHHOTO AUCKypca 001a1at0T 0CO00H aKTyaqIbHOCTBIO U CIIOCOOCTBYIOT I10-
BBIILIEHUIO KYJIBTYPbI U PACIIMPEHUIO KPYro30pa BOCHHBIX B paMKaX BOEHHO-TIOJINTUYECKON TEMa-
TuKu. [TonoOHbIe (hpa3eonornyeckne eMHULBI, B OCHOBHOM, HCTIONB3YIOTCS BOCHHBIMH C IEJIBIO
BBICKa3bIBaHMsI IMYHOM TOUKH 3pEHUS HA Ty WIHM UHYIO CUTYalHI0, OLIEHKH IPOUCXOJSIINX BOKPYT
COOBITUH KaK PETHOHAIIBHOIO, TaK U MEXIyHAPOIHOTO YPOBHS, a TAK)KE€ CIIOCOOCTBYET (hOPMHUPO-
BaHMIO U PA3BUTHIO BOEHHO-ITPO(ECCUOHATBHOTO MBIIIUIEHUS] BOCHHBIX.
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®pazeonaoru3mMbl BOGHHOTO TUCKYpPCa MOXKHO MOZIPa3/IeIUTh Ha HECKOJIIBKO BHJIOB IO HOMUHA-
TUBHOU (yHKIUHU. PacCMOTpUM OCHOBHBIE THIIBL.

Dpaszeonozuueckue eOUHUYbL 60EHHO20 OUCKYPCA 0711 HOMUHAWUU 00bEKMO6

Bo Bpems IlepBoil MupoBoil BOMHBI [isi 0003HAUEHUS KPYMHOKAJIUOPHOM MyLIKU
chopmupoBanock Beipakenue Big Bertha — “bonbmas bepra”. CHayana oHO UCIIOJIB30BAJIOCH B
peuUr BOGHHBIX KaK aproHU3M, HO Jajiee BhIPaKEHUE PACILIUPUIIO TPAHHUIIBI CBOETO YIOTpeOIeH s
U TPHOOpeNo MaccoBO€ YNOTpeOJIeHHE HE TOJIBKO B pPEUEeBOM JUCKYpce, HO M B TEKCTax
XyJ0KECTBEHHOM JTUTEPaTyphl:

The Germans constructed enormous siege guns, known as “Big Berthas”, and set them up in
a forest behind Laon, and were firing shells into Paris from a distance of seventy-five miles. (U.
Sinclair, “World’s End”, chapter 22)

B y30ekckoM BOEHHOM JHCKypce (YHKIHOHUPYIOT CIOBOCOYETaHHWs, O0O0O3HAYAIONINe
PYKOBOJUTESI BOMCKA: KVUUHHUNHE OOWY, KVUMUHHUHS I0PA2U.

B BoeHHOM J1ee posib KOMaHAMpa BENUKa, YTO JIoKasbiBaeTcs npumepom OF general’s battle
— 0o0if, ucxox KoToporo pemiaer ymenoe komanaoBanue [APDC, c. 68]. He MeHee BaXKHBIM
SBIISIeTCS pitched battle — TIaTenbHO IOATOTOBICHHOE, OkecTou€HHOE cpakenue [APDC, c. 68].
[TonoxuTenbHY0 KOHHOTAIUIO TTpuoOpeTaeT BeipaxeHue soldier s battle — 60ii, KCX0 KOTOPOTO
peuiaer conparckas nqoonects [APDC, c. 68]. B nanHOM npumepe AeMOHCTPUPYETCS TEPOU3M U
n00JiecTh CONAATOB, TOTOBBIX OT/ATh KU3Hb 32 OTUH3HY.

®Dpaszeonozuueckue eOUHUYbL 60EHHO20 OUCKYPCA, 0003HaAYalouiue 0eiicmeus

B y30ekckoM BOEHHOM JIUCKypce (YHKIMOHUPYIOT Takue (hpa3eonorusMbl, Kak KamopoaH
YUKapmMoxK, cagoan yuxKapmox, UCIOJIb3yeMble, B OCHOBHOM, 10 OTHOIICHUIO K HEMPHUTOIHBIM
IpeaMeTaM BOCHHOW TeXHUKH. Tak, BRIpAKEHUE MAHKHU capOan YuKapmok 03Ha4aeT “TIPUBECTH
TaHK B HEMIPHUTOTHOE COCTOSIHUE . MOXXHO MPUBECTH aHTIIMMUCKUN aHAJIOTH ATOMY TIPUMEPY: come
(unmu go) out of action — 1) BeIATH U3 0051, 2) BBINTH, BEIOBITE U3 cTposi [APDC, c. 26]; put out of
action — BBIBECTH U3 CTPOs, MOAOUTH, UCTIOPTUTH [APDC, c¢. 26]. Ilocnennuii n3 nmpuBeaEHHBIX
(pa3eonoru3MoB aKTyaIH3UupPyeT CBOE 3HAUCHUE B CTPAJaTeIbHOM 3aJIoTe:

Someone should have put him out of action long ago,’ he said bitterly. (J. Aldridge, ‘I Wish He
Would Not Die’, book II, ch.19).

Fred Winter resumes riding at Newbury today on Double Cross 11, the horse that put him out of
action for five days when falling at Sandown last Saturday. (‘Dail Herald’, Jan.19, 1962).

B ucropun anmmiickoro si3pika 0coOyro MOMYNIIPHOCTh MPUOOpENIo BeIpaxeHue beat to arms
— mpu3bIBaTh K opyxkuto [APDC, c. 46], koTopoe ¢ mparMaTH4ecKoil TOUKH 3peHUs MOOYKIaeT
YeJ0BeKa K ydacTHi0 B OopbOe 3a oTum3Hy. MIMEHHO 3TO 3HayeHHE HUBEIMPYET HETraTHBHOCTD
JTAHHOTO BBIPAXECHHS U, HA00OPOT, IIPOMUTAHOY» CBSIICHHBIM JIOJITOM JIF0OOTO YeloBeKa Mmepen
POAMHOM, MOCKOJIBKY MPU3BIB K OPYKHIO OOBIYHO TMPOUCXOAHMT B CIydae Yrpo3bl CBOOOIBI H
HE3aBUCUMOCTH KaKOH-TMOO0 CTpaHBHI.

Cremyer MOMYepKHYTh MIMPOKYIO MOMYJISIPHOCTh «BOCHHOTO» KOMITOHEHTA arms — OPYXKHE B
COCTaBe aHIIMHCKKUX (Ppa3eosoru3mMoB: present arms — Oparb Ha Kapay [APDC, c. 47].

JpyruM 4acto ymoTpebiasieMbM CIOBOM B cocTaBe (hpa3eoJOTU3MOB BOEHHOW TEMaTHKU
SIBIISIETCS CIIOBO battle — OutBa:

do battle — cpaxarbcs, 6opothcs [APDC, c. 68];

drawn battle — 6e3pe3ynbraTuBHOE cpakenue [APDC, c. 68];

give (umu offer) battle — natb 60i1 [APDC, c. 68];

fight a losing battle — Bectn 6ecnione3nyro 60prOy, BecT 60prOy, OOpeuéHHYI0 Ha HEymady
[APDC, c. 68];
fight somebody’s battle for him — ne3ts B npaky 3a koro-i16o [APDC, c. 68]:

“You knew that he was quixotic enough to fight your battles for you. Now he will be in trouble”.
“Asquith was not fighting my battles”, MacGregor said. “he was decent enough to give me a chance
to escape the newspapers and to see a little sense on this affar” (J. Aldridge, “The Diplomat”,
chapter 44).

®pazeonorust aHNIUUCKOTO S3bIKa H300MITyeT BhIPpaXKEHUSIMU-aHTOHUMAaMU, TPOTHUBOIIOJIOKHOE
3HaYeHHE KOTOPBIX (hopMUpyeTcst Oiarofapsi CeMaHTUYECKU OMIMO3UTUBHBIM KOMIIOHEHTaM: [oose
the battle —npourpatb cpaskenue [APDC, c. 571] u win the battle — nobeanuTh cpaxkeHue, BHIUTPaTh
B 0010.

SI3BIK SIBNISIETCSI YHUKAJIBHBIM CPEIACTBOM OINHMCAHHUSI CaMbIX Pa3HBIX BHJOB YEIIOBEYECKOMH
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NESTENIbHOCTH, B TOM YHCIIE BOSHHBIX NeHCTBUiL: have (hold wnm keep) somebody at bay — 3)
(BOeH.) He JaBaTh MePeIbIIIKY TPOTUBHUKY, IIOCTOSSHHO OeCroKouTh, n3MaThiBath [APDC, c. 69].

®Dpazeonozuueckue eOUHUUbL 60EHHO20 OUCKYPCA, XAPAKMEPU3YIOujue RPOUeccol

B BoeHHOM /1HCKypce 0c000€ MECTO 3aHUMAIOT YCTOWYHMBBIE CJIOBOCOYETAHMS, 0003HAYAIOIITHEC
pa3IuyYHbIe MPOLECCHl, UMEIOIINE MPSMOE WJIM KOCBEHHOE OTHOIICHHE K BOEHHOW TeMaTHKe.
[TonoOHbIe BbIpaxeHUs, B CBOIO 0Y€PE/Ib, CIOCOOHBI BBIPaKaTh Pa3HbIe OLEHKU: MOJIOKUTEIbHYIO,
OTPULIATENIbHYI0 WM HeHTpanbHyto. Tak, K NpuMmepy cienyromuil (pa3eonorusM BOEHHOU
TEMATHKH BBIPAXKAET OTPULIATENIbHYIO OLCHKY: absence without leave — (BO€H.) caMOBOIbHAs
omtyuka [APDC, c. 22]. Ecnu pacusieHUTh JaHHBINA (pa3eooru3M Ha OTJEbHbIE KOMIIOHEHTHI,
TO caMu 10 cebe OHM, B TPUHIIHIIE, HE BBIPAXKAIOT KAKOW-ITMOO HETaTUBHOCTH ()K€ KOMITOHEHT
absence — orcyrctBre). OIHAKO B BOGHHOM TUCKYpPCE, COlepKaHie KOTOPOTO, B IIEPBYIO OUEpe/Ib,
HaIpSIMYIO CBSI3aHO C TIPOSIBJICHUEM MY>KeCTBA M MAaTPUOTU3MA, 3HAUCHHUE «CaMOBOJIbHAS OTIIYYKa
OCTaBJIECT HEOIArONPUATHOE BIIEYATICHHUE O YEJIOBEKE, COBEPIIUBIIETO 3TOT MOCTYIIOK.
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METOJAUKA TTPEIIOJABAHUA PYCCKOI'O A3BIKA JIA 2-4 KIIACCOB B
HKOJIAX C Y3BEKCKUM A3bIKOM OBYYEHUS.

JdramoBa Myxappam
Y4uTenb pyccKoro si3bIKa CpeHei
obmeoOpa3zoBarenbHOl mkonbl Ne 18 ropoma Ynpuuk

AnHoTanusi:B crarbe paccMaTpuBarOTCs BOMPOCHI METOIUKH, OMUCAHBI METOJbI OOy4YEHUS
PYCCKOMY SI3BIKY B Ha4aJbHBIX y30CKCKHMX IIKOJaX, METOJbI U3yUEHHUsI €CTECTBO3HAHUS U SI3bIKA
YYAIIUXCs, METOAbl OCBOCHMSI HOBBIX NEAATOTMYECKUX TEXHOJIOTHM, YPOBHU U3YyUEHHUS SI3bIKA U
KOHTPOJISI 3@ €0 MPENoIaBaHUEM.

KuroueBble ¢ji0Ba: HayallbHas 1IKOJIA, METO/IMKA, HALIMOHAJIbHAS

OcHoBBl 00pa30BaHWs M BOCIUTAHUS 3aKJIQJBIBAIOTCS B Ha4YalbHOW IKone. 3yueHue
rpaMMaTHKH, KOTOpasl SIBJISIETCS PE3YJIETAaTOM O0OOIIEHUS U OCMBICIICHUS SI3BIKOBBIX (DAaKTOB U
SIBJICHUM, YCBOCHHME PA3JIMUYHBIX THIOB MPEIJIOKEHUN CIIOCOOCTBYET Pa3BUTHIO MBIITUICHHS
ydamuxcs. 1 B 3ToM GostbIiast posib MPUHAIIICKUT PYCCKOMY S3bIKY. OT yPOBHSI pE€YEBOTO Pa3BUTHUS
y4eHHKa BO MHOTOM 3aBHUCHUT €ro ycreliHas padoTa W IO JAPYTUM IpeaMeraM (JuTeparypa,
UCTOpHS, reorpadust U Jp.) uepe3 PyccKoe CIOBO.

OOydeHne pyccKOMY S3bIKy B Y30€KCKOM IIIKOJE OJHOBPEMEHHO pelIaeT W Ba)KHbBIE
BOCITUTATENbHBIC 33/1aud, (OPMHUPYET y YUAIIUXCS JAEMOKPATHUECKYI0 MOpajb. Pycckuil si3bIK
SIBJISICTCS] UICTOYHUKOM MHTEPHAIIMOHAJILHOTO M MATPUOTHYECKOTo BociuTanus. [11kosa HeoTpbrIBHA
OT HalMOHaIbHOM ToYBbl. OHa (QopMUPYET W XPAaHUT HAIMOHAIBHYIO KYJIBTYPY, OPraHUYHO
oOoraias HallMOHAIbHOE 00IEUETI0BEYECKUM U 00IIeUeI0BEYECKOe - HAllMOHAIbHBIM. [loaToMy
OpHEHTAIMs Ha HAIlMOHAIbHOE JIMIIO IIKOJIBI HE MCKITIOYaeT, a, HA00OPOT, OTKPHIBAET LIUPOKUE
BO3MOXKHOCTH JUISI MEXHAI[MOHAJIHHOTO OOIIeHMsI, Ui WHTEPHAIMOHAIBHOTO BOCIUTAHUSA,
B3aMMOO0OOTaIEHUS HAITMOHAIBHBIX KYJIBTYD, TAPMOHHUYHOTO Pa3BUTHSI HAIIHOHATBHO- PYCCKOTO U
PYCCKO-HAIMOHAILHOTO JIBYSI3BIYMS M MHOTOSI3bIUMsL. OOydeHHE PyCCKOMY SI3BIKY B UTOT€ CBOAUTCS
K Pa3BUTHIO Y Y30€KCKHUX IITKOJIbHUKOB YMEHUN CBOOOTHO OOIIATHCs HAa U3y4aeMOM S3BbIKE B YCTHOM
Y TTUCBMEHHOH (opMe, YNTaTh XyI0KECTBEHHYIO, HAYyYHO-TIOMYJSIPHYIO JTUTEPATypy Ha PyCCKOM
A3bIKE M OCMBICIIMBATh MPOYUTAHHOE; K PACHIMPEHHUIO Yy JETEH IMO3HaBaTEJIbHbIX HHTEPECOB,
(hopMUPOBaHHUIO BHICOKOHPABCTBEHHOM TUYHOCTH.

Pycckuii s3bIK M3yudaeTcsi Ha BceX TPEX CTYMEHSIX OOY4YEeHHS, COOTBETCTBYIOIIUX OCHOBHBIM
JTanaMm pa3BUTHS YUAITUXCSA:

I crynens - HauanpHOE 0Opa3zoBaHue (2-4 KIIACCHI).

IT crynens - ocHOBHOE 6a3oBoe oOpazoBanue (5-9 kiacchr).

IIT ctynens - cpennee oopazopanue (10-11-12 xnaccsr).

Ha mnepBoii cryneHu oOyueHHUs y4allMXCsl TOTOBAT K IMOHMMAHUIO U BOCIPOU3BEICHUIO
JIIEMEHTApPHOM pyCCKOM peur; y HUX (OPMUPYIOT MUHUMAIBHYIO CIOBapHYIO U
apTUKYISIIMOHHYIO 0a3y, BbIpaOaThIBAlOT TEPBUYHBICE YMEHHUS UYWTaTh W MHCATh IO-PYCCKH,
JJIEeMEHTapHbIe HABBIKU TUAJIOTMUYECKON M MOHOJIOTUYECKON peur, a TaKKe HaBbIKUA OOIIEHUSI HA
pycckoM si3bike. Bropast cryneHs 00yueHus Mpu3BaHa 3aJI0KUTh PYHIAMEHTHI 3HAHUM, PEUEBBIX
YMEHUW W HaBBIKOB ydYaluxcs, chopMuUpoBaTh 0a30Bble M KOMMYHHMKaTHBHBIC ymeHHs. Ha
TpeTbeil cTyneHn o0yueHus, HA OCHOBE paHee MOIYYeHHbBIX 3HAHUN U C(hOPMUPOBAHHBIX YMEHUN
Y HaBBIKOB 0 BCEM BHUJAaM PEUEBOM AESATENbHOCTH ydalluXxcs, MprHoOpeTaroT Oonee nryOokue
3HAHUS, YMEHUS U HaBBIKH, TIO3BOJISIOIINE UM HE TOJIBKO CBOOOTHO O0IIAThCS HA PYCCKOM SI3bIKE B
YCTHOMMITUCHbMEHHOW ()OpME, HOUUNTATh, ITIOHUMAThITPON3BEACHUS KIIACCHUECKON M COBPEMEHHOM
JUTEpATypbl, a Takke OOMIECTBCHHO-TIOJUTHYECKYI0 W HAyYHO-TIONMYJSIPHYIO JIUTEPaTypy.
BrImomHeHIE H3JI0KEHHBIX BBIIIIE 33124, HAPSTY ¢ IPyTUMHU (PaKTOpaMH, 3aBUCUT OT y9eOHOTO TTaHA.
[Ipu dopmupoBanun y4YeOHBIX TUTAHOB HA COBPEMEHHOM OJTale JOJDKEH TPUMEHSATHCS
HOBBIM TOAXOJ, 3aKIIOYAIOIIMKCA B CO3JaHMM TMOKOTO MeXaHHW3Ma WX KOHCTPYMPOBAHMS,
MO3BOJISIIOLIET0 OPraHUYHO COYeTaTh LIeTU O0IecTBa M rocyaapcrsa B o0lacTd 0Opa3oBaHUs,
TYMaHUCTHYECKUI M JEMOKPAaTHYECKU Xapakrtep OOy4deHHs M BOCHUTAHUS, MPUOOpETaTh
HAI[MOHAIILHO-KYJIBTYPHBIE U OOIIEYEeIOBEUYEeCKUE [IEHHOCTH, CBOOOMY BHIOOpA SI3bIKA OOIEHUS
U OOydeHHs, €IMHCTBO, HEMPEPHIBHOCTh W TIPEEMCTBEHHOCTh CHUCTEMBI 00Opa3oBaHMS,
YYHUTHIBATH MO3HABATEIbHBIE TOTPEOHOCTH TUIHOCTH. TeHIEHITNS K 3HAYUTEITHHOMY COKPAIICHUIO
y4eOHOM HArpy3KH yUaluXxcsi B CPETHEH IIKOJIE - OJTHO M3 BAKHEUIITNX HAPABIICHU I'yMaHU3aIlUH
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o0pa3oBaHMs, KOTOpOE MpenoiaraeT 6osiee NpUCTaIbHbIN HHTEPEC IIKOIbI K IUYHOCTH peOEHKa,
Oosiee MONMHBIA YYET €ro WHAMBHUIYAJIbHBIX 3allPOCOB, WHTEPECOB, CO3JAHHWE ONTHMAJIbHBIX
yCIoBHM st packpbiTusi. M pa3Butus ero crocooHocteit. OnHako onpeneaéHHOe COKpaIleHue
4acoB B Y4eOHOM IUIaHE BOBCE HE O3HAYaeT YMEHbIIEHHE 00bEMa 3HAHUM, KOTOpBIE ydalluecs
JOJKHBI TOTYYUTh UM OTPAaHUYEHHE KPYTa HABBIKOB U YMEHH, KOTOPBIMU OHH JIOJI’KHBI OBJIAJCTh.
CyTb nepecTpoiKu Ha 3TOM 3Talle - palloHalu3alus yueOHOoro mporecca, MHAUBHUIyalnu3aius u
muddepennmarus odydyeHus. Pe3yasTaTUBHOCTh 00yUeHHsI pyCCKOMY SI3bIKY B KOHEYHOM HTOTE
ornpenensercs 3 (HEeKTUBHOCTHIO NCTIONB30BaHMS yU€OHOT0 BpEMEHH, OpraHU3alel BHEKIaCCHON
1 BHEIIKOJIBHOM pa0oThl, a TAKXKE LI€JIEHANPaBICHHBIM Pa3BUTHEM HAaBBIKOB CaMOOOPAa30BaHU.

HauanbHoe 00yueHue pycckomy s3bIKy B Y30€KCKOM LIKOJIE 0XBAaThIBAE€T HECKOIBKO ATAIOB:

1 aTam — pa3roBOpHBINA YCTHBIA Kypc (2 Kiace).

2 9rtamn - OyKBapHBIN U MocIe0yKBapHBIN 1epuo (3 kiacce).

3 9Tan - KOMIJIEKCHOE Pa3BUTHE BCEX BUJIOB PEUEBOM edTeIbHOCTH (4 Kiacc).

OcHoOBHasl 11€71b PAa3rOBOPHOIO YCTHOI'O Kypca - CO3JaTh y yYallluXcsi MUHUMAJIbHYIO CJIOBAPHYIO
U apTUKYJSAIHOHHYIO CIIyXOBYIO 06a3y, 00€CIIeYMBAIOIIYI0 IEPBOHAYAIBHBIN HABBIK YIOTPEOICHHS
PYCCKUX CJIOB, THIIOBBIX (hpa3 IMPpH MPABUILHOM UX IPOU3HOMIEHHH. BCE 3TO MOATOTOBUT yUaHXCs
K OOy4eHMIO, YTEHUIO M MHUCbMY IMO-PYCCKH, T.€. K 00yUEHHUIO PyCCKOIl rpamoTe, YTO SBIsSETCS
OCHOBHBIM coJiep’kaHueM OykBapHOTro mepuoja. B mocneOykBapHOM nepuoje 3aKperuisitoTcs U
COBEpIICHCTBYIOTCSI paHee MPUOOPETEHHBIE YYAIlUMUCS HABBIKU MPABUJIBHOTO MPOU3HOILICHUS,
TOBOPEHHUsI TMO-PYCCKH, CO3HATEIBHOTO, MPAaBUIBHOTO U OEIIOro YTEHHs C SJIEMEHTaMu
BBIPA3UTEIBHOCTH, I'PAMOTHOIO INHCHbMAa OTAEIBHBIX CJIOB, CIOBOCOYETAHUN M IPENJIOKCHHM.
Ha 3aBepmatoriem starne o0ydeHHs! pyCCKOMY SI3bIKY B HAYAJBHBIX KJIaccaxX MpeycMaTpUBaCTCS
JabHENIIee KOMIIJIEKCHOE (POPMUPOBAHUE U Pa3BUTHE YCTHON M NMHCbMEHHOH peuu, HAaBBIKOB
IEMEHTAPHOW JHAIOITMYECKOW M MOHOJIOTMYECKOW pe4Yd, KOMMYHHMKAaTHBHO-PEYEBBIX YMEHHU
U HaBBIKOB. B mikonbHOW mporpamme i 2-4 KJ1IacCOB OPraHMYE€CKH B3aUMOCBSI3aHbI CBEICHUS
10 PYCCKOMY SI3BIKY M MaT€pHalibl IO OTEUECTBEHHOMY KpPaeBEICHHIO, OTPaKaoIIne CrenupuKy
npuposibl Y30eKuCTaHa, KyIbTyphl, 00bIYaeB U TPAAULIUN, UCTOPHH, SI3bIKA, PA3HUKOB.

MeToauka NpenojaBaHUsi PYCCKOTO sI3plKa - 3TO Hayka O NpPHUHLMINAX, MYTAX U
cpeacTBax OOydYeHHUs] PyCCKOMY SI3bIKY. MeETOIMKa PYCCKOTO Si3bIKa B IE/IBYy3aX HMMEET CBOEH
LEIbI0 BOOPYKUTh OyIyIIEro y4uTedsl HAauyajJbHOW ILIKOJBl 3HAHUSAMU 10 JAHHOMY IpEaMETY
crenupuUIecKuMU METOAAMU U METOJUUYECKUMU IpUEMaMu 00yUeHUS PyCCKOMY SI3bIKY YUaIUXCs,
OCHOBHBIMH 3aKOHaMHU MPAKTHUECKOTO YCBOCHHSI BTOPOTO SI3bIKa IEThbMU. MeTouKa 1aéT 3HaHUs
0 3aKOHOMEPHOCTSIX YCBOEHHUSI PYCCKOTO SI3bIKa HEPYCCKMMH YYAIUMUCS, yKa3blBaeT MyTH U
METO/Ibl M3YYEHHUS OTAEIbHBIX pa3/ieioB UM TeM. MeToauka HayajabHOro OOydeHHUs] HEepYyCCKUX
yUaIIUXCsl UMEET CBOIO CHEIM(UKY B OTIIMYUU OT METOIUKU PYCCKOTO S3bIKA B PYCCKOM INIKOJIE.
OTH 0COOCHHOCTH OOYCIIOBIMBAIOTCS 3a/ayaMH U CONIEp)KaHHEM OOYYEHHUS PYCCKOMY SI3BIKY
y4dalmxcst y30€KCKOM IIKOJIbI.

3amaud METOIUMKH OOYy4YEeHMSI PYCCKOMY SI3bIKYy B HaudaJbHBIX KJlaccaxX Y30EKCKOM IIKOJIbI
CleyIoIue:

1. Onpenenenve o0bEMA U cofepKaHUsI OOYUEHUS PYCCKOMY SI3bIKY B HauaJbHOU y30€KCKOM
LIKOJIE.

2.IIpakTHueckoe 00yueHHe PyCCKOMY SI3bIKY B 00BbEME, TO3BOJISIOIIEM YUATUMCS, OKOHYHUBIITHM
HaYaJIbHYIO IITKOITY, CBOOOIHO MOJIE30BATHCS PYCCKHUM S3BIKOM B €r0 YCTHOM M TUCbEMEHHOH (hopMme.

3. Pa3zpabotka Oosee 3pPeKTUBHBIX METOI0B, IPUEMOB U CPEJICTB MPAKTUYECKOTO 00yUYEHUS
PYCCKOMY SI3bIKY Y4YalIUXCSl Y30€KCKOM IHIKOJBbl C YYETOM KOHKPETHBIX MECTHBIX YCIOBUI H
cHenu(pUKA POAHOTO U PYCCKOTO SI3BIKOB.

4. IlpoBeneHue CpaBHUTEIBHO-TUIIOJOTUYECKOTO AHAIN3a PYCCKOIO M POAHOIO SI3BIKOB
JUISL BBISIBJIEHUSI JJOCTYIIHOCTH WJIM TPYAHOCTH OTIEJIBHBIX JIEKCEM, 3BYKOB M 3BYKOCOUYETAHMIA,
rpaMMaTH4ecKuX OpM, CHHTAKCUYECKUX KOHCTPYKILIUH.

5. Omnpenenenne MyTe U METOAOB CBSI3M MPEIMOAABAHUS PYCCKOTO SI3bIKa ¢ OOy4EeHUEM POJI-
HOMY SI3bIKY, C BOCIIUTaHUEM Y JETeW JEeMOKpaTHUECKHX UIEH.

[Ipenmer u 3a1a4u onpeaensoT crenupuIecKue METOIbl HCCIET0BaHUS:

1. HaGmnronenue 3a yCTHOM M MUCbMEHHOM PeYbI0 YUaIlUXCsl, UX CAaMOCTOSITEIbHOM TBOPUECKOI
paboTOi.

2. O60011IeHIE TIEPETOBOTO OIBITA YYUTETICH.
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3. CpaBHUTENIBHO-TUIIOJIOTUYECKOE UCCIIE0BAaHHUE PYCCKOTO M POIHOTO SI3bIKOB B METOANYECKUX
U IICUXOJIOTUYCCKUX LEIAX.

4. VI3yueHne METOIMYECKOTO HACTIe/ICTBA B O0JIACTH MPETIOJABAHMUS PYCCKOTO SI3bIKa B PYCCKOM
1 y30€KCKOI 1IKoJax.

5. DKCIEpUMEHT WJIM ONBITHOE OOydeHHE C IeNIbI0 MPOoBepKHu AP(HEKTUBHOCTH pa3paboTaH-
HBIX METOJAMYECKUX NMPUEMOB U PEKOMEHIAITHA.

Jluteparypa

1. AagpusiHoBa B.B. OOydeHue pycckomy s3bIKYy B IIKOJNAaX Y30€KHCTaHa Ha COBPEMEHHOM
srane. T.: YkutyBuu, 2017.

2. bypxyHnoB I.I. MeTtoauka npernomaBaHusi pyCCKOIO sI3bIKa B HAa4YaJIbHOM HAIIMOHAJIBHOMN
mkouie. JI.: [Ipocsemenue, 2018.

3. ITaccoB E. 1. OcHOBa KOMMYHUKAaTHBHOM METOAMKH O0y4EHUS MHOS3bIUHOMY OOILEeHHI0. M.
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KAUZATIV FE'LLARNING SEMANTIK MA'NOLARI (RUS TILSHUNOSLARINING
ILMIY ASARLARI TAHLILI ASOSIDA)

Ergasheva Lohila Mamurjon qizi
O’'zDJTU Lingyvistika (xitoy)
mutaxasissisligi 2-bosqich talabasi
bonushkaruziyeva@gmail.com

Annotatsiya: Ushbu maqola zamonaviy tilshunoslikning dolzarb mavzularidan biri - kauzativ
fe’llarga bag’ishlangan. Bugungi kunda kauzativ nazariyasida ko’plab hal gilinmagan muammolari
mavjud. Maqola kesimida kauzativ fe'llarning semantik xususiyatlari taxlilga tortilib semantik
guruhlari tasniflandi.

Kalit so'zlar: kauzativ turkumi, kauzativ fe'l, sabab, predmet.

So’nggi o’n yillikda tilshunoslikda leksika va grammatika o’rtasidagi bog’liglik bo’yicha
tadqiqotlarning sezilarli darajada chuqurlashishi va kengayishi bilan ajralib turdi. Kauzativ
fe’llar bu jihatdan alohida qiziqish uyg’otadi. Ushbu sinf fe’llari semantik tomondan bir qator
xususiyatlarga ega. Kauzativ fe’llarning kategoriyasi og’zaki leksikaning iyerarxiyasini aniqroq
tushunishga yordam beradi.

Bugungi kunda kauzativ fellar tilshunoslikning eng dolzarb mavzularidan biri xisoblanadi.
U universal kontseptual toifalarga kiradi va turli tillarda o’z ifodasini topadi. 'Kauzativ
tushunchasi, bir harakat boshqa harakatning yoki holatning sababchisiga aylanganda, sabab-
ogibat munosabatlarini tilda ifodalash bilan bog’liq. Funksional-semantik kategoriya sifatida
kauzativ til tizimining turli darajalarida o’z ifodasini topadi. Tilshunoslikda kauzativ nazariyasi
hali to’liq rivojlanmagan. Tilshunoslarning kauzativ fe’llar bilan bog’liq tadqiqotlari mazmun
jihatidan ancha xilma-xil bo’lib ko’rinadi. Tilshunoslar tomonidan kauzativ fe’llarning funksion-
al-semantik klassi doirasi to’g’risida boshqacha tushunchalari ham mavjud. Ko’pgina ishlarda
kauzativ muammosining ayrim jihatlarigina namoyon etilgan , toliq ko’rinishi aks ettirilmagan.
Adabiyotda kauzativ fe’llarning qarama-qarshi talqinlari keltirilgan, aksariyat asarlarda ushbu
fe’llarni ajratib ko’rsatish uchun aniq mezon mavjud emas. Shuni aytish kerakki, kauzativlik
tilshunoslikda faqat semantik nuqtayi nazardan emas, balki morfologik va sintaktik jihatdan
ham o‘rganilmoqda va bu holat kauzativlik tushunchasining grammatik kategoriya sifatida talqin
qilinishiga sabab bo‘lmoqda [1,86].

Kauzativ yasovchi fe’llar murakkab semantik tuzilishga ega nominativ birliklardir. Ushbu tuz-
ilishda ularning etakchi urug’i fagat kauzativga xos bo’lgan ta’sir sememasidir. Kauzativ fe’llar
o’zlarining belgisida “ta’sir qilish” komponentini 0’z ichiga oladi, masalan: o’ldirish - “kimdir
o’lishi uchun shunday ta’sir o’tkazish”, sindirish - “biron bir narsa buzilishi uchun shunday
ta’sir o’tkazish” va boshqalar. Ta’sir etuvchi fe’lning semantikasidagi ma’no uning kauzativ fe’l
sifatida aniqlanishida kuchli tarafi. Masalan, sindirish va qurish fe’llarining ma’nolarini taqqo-
slaylik. Sindirish fe’lining predmetga jismoniy ta’sir qilish ma’nosi bor - “narsa buzilib ketishi
uchun harakat qilish” (novdani sindirish, g’ishtni sindirish), shuning uchun uni kauzativ fe’l deb
hisoblash mumkin. Qurilish fe’lining ob’yektga qanday ta’sir qilishi muhim emas. Uyni qurish
“uyning ob’yektiga uni qurish uchun ta’sir o’tkazish” degani emas, qurish fe’llari ob’yektga
ta’sir qilishni anglatmaydi, balki uni yaratishni anglatadi. Yaratilishning ma’nosi kauzativ seman-
tikasiga kiritilmagan, shuning uchun qurish fe’li kauzativ bo’lishi mumkin emas.

Rus tilida iroda ta’sirining ma’nosi faqat kichik fe’l guruhi tomonidan yetkaziladi, ularn-
ing ma’nosi faqat iroda ta’sirini ifodalash bilan bog’liq. Rus tilida bularga : dams, 3acma-
8UMb, NO360UMb, NPUKA3AMDb, Gelemb, npocums, npuxyscoams va hokazolar kiradi. Shuni
ta’kidlash kerakki, ushbu fe’llar sub’yekt uchun kerakli harakatni bildiruvchi infinitiv bilan
birgalikda paydo bo’ladi. Masalan: 3acmasume cecms, 6enems ytimu, nozeonrums Kynums va
hokazo. Adabiyotlarda fe’llarning ushbu klassi uchun yagona terminologiya mavjud emas.
Ularning semantik va sintaktik xususiyatlari deyarli o’rganilmagan, ushbu turdagi fe’llar bilan

! Kauzativ tushunchasi, bir harakat boshqa harakatning yoki holatning sababchisiga aylanganda, sabab-oqibat
munosabatlarini tilda ifodalash bilan sababchisiga aylanganda, sabab-oqibat munosabatlarini tilda ifodalash bilan
bog’liq.
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yasalgan konstruksiyalar o’rganilmagan. Ko’pgina ishlarda mualliflar faqat shu kabi fe’llarning
mavjudligini aytib berish bilan cheklanadilar.

'Y.Y.Gordon nuqtai nazaridan eerems, npunyscoams, 3acmagnims, nPUKa3amv, HO360IUMDb,
oamy kabi shaxsiy-kauzativ fe’llar semantikasi boshqga leksik ma’nolar bilan murakkablashma-
gan bo’lishi kerak. 2A.P. Chudinov bu fe’llarni “natijasiz” fe’l deb ataydi, chunki harakat yoki
harakatdan keyin sodir bo’lishi kerak bo’lgan holat boshqa belgi bilan belgilanadi. Masalan:
3acmasumv manyeeamnv, npocums uumams, eeiems cnams va hokazo. Y.D. Apresyan ularni
sintaktik kauzativlar deb ataydi, bu ularning infinitiv bilan majburiy alogasini anglatadi, bu
esa sabab-harakatni 1f0da1ayd1 E.Ya.Gordon «ko’p jihatdan ularning vazifasi roman va german
slujebniy fe’llariga yaqin: ular kauzativ konstruktsiyalarni hosil qiladi. Biroq, slavyan tillarida
analitik kauzativ mavjud emas, bu birinchi navbatda leksik ma’noni to’g’ri-kauzativ fe’llari bilan
saglab golishda namoyon bo’ladi, shuning uchun ularning rolini xizmatga aylantirish mumkin
emas “. Shu bilan birga, Y.Y.Gordonning ta’kidlashicha, ruxsat etilgan foydalanish holatlarida
berish fe’llari yarim xizmat xususiyatiga ega bo’ladi.

G.A.Zolotova, M.Yu.Sidorova va *N.K. Onipenko 3acmasnisme, npocums, éenems Kabi fe’llarni
kauzativ-modal fe’llarga tasniflaydi. Ularning ta’kidlashicha, kauzativ vositalarning katta guruhi
modal fe’llar bo’lib, ular yuqoridagi fe’llarni 0’z ichiga oladi, ularning ma’nosi boshga shaxsga
irodaviy ta’sir qilish bilan bog’liq. Ularning ta’kidlashicha, infinitiv “sub’yekt-kauzator irodasini
boshqa, kauzator sub’ektning potentsial harakati bilan bog’liq holda polipredikativ jumlalarda
ikkinchi darajali predikat sifatida” ishlatilishi mumkin. Ma’lumki, modal fe’llar to’liq bo’lmagan
fe’llarga tegishli, chunki ular o’z-o’zidan predikat bo’lib xizmat qila olmaydi. Biroq, “Rus
tilining kommunikativ grammatikasi” mualliflari ushbu kauzativ fe’llar E.A. Daduevaga tegishli
emasligini takidlamoqda. Ma’lumki, majburlash, buyruq bermoq, buyurmoq, kabi fe’llar to’liq
bo’lmagan fe’llarga kirmaydi, chunki ular mustaqil predikatlardir. Ayni paytda, ular tilda alohida
ma’noga ega va ular bilan mavzu uchun kerakli harakatni ifodalaydigan infinitivni qabul qilishadi.
Bizning tushunchamizga ko’ra, bu iroda fe’llari guruhi kauzativ fe’llarning maxsus guruhidir.

Kauzativ yasovchi fe’llarning ma’nolari (iroda ta’sir fe’llari bundan mustasno) ta’sirining
natijasi bo’lgan harakat yoki holatning ko’rsatkichini ham o’z ichiga oladi. Shunday qilib,
kauzativ fe’llarning semantik tarkibida «holat semasi, harakat predmetiga xos xususiyat» ham
ajralib turadi, ya’ni mantiqiy ravishda kauzativ semasidan kelib chiqadigan natija. Shuning
uchun ham «kauzativ fe’llar harakatlar-holatlarni, harakatlar-hodisalarni, harakatlar-fazilatlarni,
harakatlarni - mahalliy aloqalarni va boshqalarni bildiradi». ... Ishlab chiqarilgan harakat yoki
ta’sirning ushbu ko’rsatkichi sabab bo’lmagan korrelyatsiya bilan ifodalanadi.

Shuning uchun biz Y.Y.Gordonga ergashib, kauzativ fe’l sabab bo’lmagan korrelyatsiyaga
ega bo’lishi kerak, deb hisoblaymiz. Rus tilida kauzativ fe'lning harakat-holat, harakat-hodisa,
harakat-fazilat, harakat-mahaliy munosabatlar, va hokazo. Tepada keltirib otilganlar kelib chiqib,
harakat yoki ta’sirning ushbu ko’rsatkichi sabab bo’lmagan korrelyatsiya bilan ifodalanadi.

Boshqa bir yondashuv sabab-semantikaga zid keladi - tilda sababiy munosabatlarni ifodalash.
Sabablilik fe’l sinfining ikkita funksional-semantik sohasini birlashtiradi: harakat doirasi va
holat. Sabablanish - harakat fe’li bilan holat fe’lining bog‘lanishidir: qoida tariqasida subyekt
ta’sirining natijasi sababchi predmetning holati hisoblanadi.

Shunday qilib, kauzativ fe'llarni leksik darajadagi funksional-semantik kategoriyasi murakk-
ab semantik tuzilishga ega bo’lib, kauzativ fe’llar bilan ifodalanadi. Kauzativ yasovchi fe’llarni
mustaqil funksional-semantik turkumiga ajratishning muhim shartlaridan biri bu fe’l turkumini
boshqalaridan ajratib turadigan semantik xususiyatlardir va bunday xususiyatlar haqiqatan ham
mavjud.

Shunday qilib, bizning fikrimizcha, kauzativ fe’llarning semantik xususiyatlariga quyidagilar
kiradi: ta’sir ko'rsatish semalari; obyektivlik; sabab va ta’sir semalari.

Ixtiyoriy ta’sir fe’llari semantikasining o’ziga xos xususiyati infinitiv bilan ifodalangan istal-
gan, potentsial sababchi harakatni boshqa leksema bilan belgilashdir. Ushbu fe’llarning xususi-

! Topnon E.Sl. Kay3aruBHbIe 1J1aroiibl B COBPEMEHHOM PYCCKOM si3bike. — ABToped. Auc. ...KaH[. QHUIOI.HAyK. —
M., 1981. 26C.

2 Yynuros A.I1. CemaHTHUYECKOE BapBUPOBAaHKE PyCCKOTO raroia. — Ceepmiosck, 1984, — 72 C.

3 Bomoroa I'A., Ounnenro H.K., Cunoposa M.10. KoMmMyHHUKaTHBHASI TpaMMaTHKa PYCCKOTO si3bika. — M., 2004,
—544 C.
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yati, boshqga to’liq mazmundagi fe’llardan farqli o’laroq, sabab bo’lmagan korrelyatsiyalarning
yo’qligidadir.

Foydalangan adabiyotlar ro yhati:
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MAKTAB YOSHIDAGI BOLALARGA XITOY TILI GRAMMATIKASINI
O'RGATISHDA AN’ANAVIY USULLARNING AFZALLIKLARI

G’iyosova Mohigul Baxodir qizi
O'zDJTU lingvistika (xitoy tili) magistri
g.moxigul@mail.ru

Annotatsiya. Mazkur maqola doirasida maktab yoshidagi bolalalarda xitoy tili grammati-
kasini o"qitishda yuzaga keladigan muammolar tahlilga tortilib, o' quvchilarga xitoy tili gramma-
tikasini o’ qitishda turli xil pedagogik texnologiylar va samarali metodlarni qo’llashning muhim
jihatlari yoritilgan.

Kalit so'zlar. Tanishish metodi, mashq qilish metodi, amalda qo’llash metodi, metod,
grammatika.

Hozirgi paytda dars o'tishdan asosiy magsad tayyor bilimni o'zlashtirish emas, eng asosiysi,
o quvchilarning intellektual qobiliyatlarini rivojlantirish, mustaqil tanlash va qaror qabul qilish
ko nikmasini shakllantirishdir. Bu magsadni amalga oshirish esa ko'p jihatdan dars o'tish
metodlarini tanlashga bog'liq.

Darslarni nechog'li qiziqarli, foydali va samarali tashkil etish o'qituvchilarning ijodkorligi,
tashabbuskorligiga bog'lig. O'qituvchi faqat o’qgitibgina qolmay, o'quvchini mustaqil mutolaa
qilish orqali ta’lim olish ko 'nikmalarini shakllantirishi, o’ quvchilarni darslik, qo’llanma, internet
xabarlari, manbalarni tahlil qilish orqali bilim olishga o'rgatishi, o'quvchi ta’lim jarayonida
eshitib, ko'ribgina qolmay, balki dars mavzusi, mazmunini o'rganishda uni faol ishtirokchisiga
aylanishini ta’minlashi zarur.

Ma’lumki, xorijiy tilni o' qitishda o'rganuvchilarning yosh va psixologik holatini hisobga oli-
sh juda muhimdir. Aynigsa, yosh bolalarga chet til o'rgatishda bunga alohida e’tibor qaratish
talab etiladi, ya’ni birinchi sinf o'quvchilariga xorijiy til o'rgatishda grammatik material
tagdim etilmaydi. Maktab yoshidagi bolalarning chet tili o'qitish dasturlari biroz soddaroq
shaklda namoyon bo'ladi. Bularni amalga oshrishda bizga metodlardan foydalanish zarurdir.

Chet tilini o'qitayotganda metodlardan unumli foydalanib yondashilsa magsadga muvofiq
bo'ladi. Shular orqali o'quvchilarga yanada aniq, esda qolarli tarzda bo'ladi. Ayniqsa
maktab yoshidagi bolalarga xitoy tilini o'qitayotganimizda soddaroq, qizaqarliroq metodlardan
foydalanishimiz kerak. Chunki ularning bilim darajalari shuni talab etadi. Agarda xitoy tilini
0'qitayotganda qiyinroq, uzunroq, baxs-munozarali metodlardan foydalanilsa maktab yoshidagi
bolalarda biroz qiyinchilik uyg otishi mumkun.

Xitoy tilini maktab yoshidagi bolalarga o'rgatayotganimizda biz asosan tanishish, mashq
qilish va amalda qo’llash metodlardan foydalanganimiz maqgsadga muvofiq bo'ladi. Chunki
o'quvchi chet tili o’'rganayotgan paytida o’quv materiallari bilan tanishadi, ko'nikma va malaka
hosil qilish maqsadida mashqlarni bajaradi, o'z fikrini bayon etish chog'ida esa nutqiy
mulogotdan foydalanib uni qo'llay biladi.

Bularni barchasini amalga oshirish o'qituvchi zimmasiga tushadi.

O’quvchi bajardigan yuqorida aytib o'tgan metodlarni —tanishish, mashq qilish, qo'llashni
muallim tashkil qiladi. Maktabdan tashqari mustaqil bajariladigan ishlarga oid ko nikma
va malakalar hosil qilish ham muallimning tashkiliy vazifasiga kiradi. Tanishish metodi
maktab yoshidagi bolalarda xitoy tilini o'rganishdagi birinchi qadamdir. O'quvchi xitoy tilini
o'rganishni boshlar ekan, uning shakli ya’ni tovush tomonini og'zaki nutqda anig-ravshan
eshitish, qanday talaffuz qilinishini o'rganish bilan tanishadi. Masalan xitoy tilida 4 ta ton
mavjudligi, ularni qanday talaffuz qilinishini darsning boshidayoq o'quvchilarga tanishtiriladi.
Shundan so’ng o’qituvchi bilan birgalikda to"gri talaffuz qilishni o'rganadi. Chunki tonni to'g'ri
talaffuz qilish xitoy tilini o'rganishdagi asosiy muammolardan biridir.

Tovushlarni o'rganib bo'lgandan so'ng grafik misolini yozma matndan ko'rib o"qiy olish ham
tanishish metodining bir qismidir. Xitoy tilida grafik misoli bilan tanishuv maktab yoshidagi bo-
lalarda biroz soddaroq dastur orqali bo'lishi kerak. Ya’ni iyerogliflarni sodda kalitlardan tashkil
topganidan boshlansa o'quvchilarda osonroq esda qolinadi. Masalan: H- ri, - wo, {R- ni,
i%- hio, K- da, - yu, F- shou, A- rén, &- ni, H- yué va hokazolar. Iyeroglifni
bolalarda yanada yaxshi esda qoldirish uchun o'xshatish metodidan foydalanish mumkun.
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Bu xitoy tilini o'rgatishdagi asosiy metodlardan biridir. Maktab yoshidagi bolalar xitoy tili bilan
tanishar ekan iyerogliflarni tuzilishini qanday yaralganini ham o’rganib chiqishadi. Bunda oqitu-
vchi sodda iyerogliflardan boshlashi kerek. Iyerogliflarni yozilish ketma-ketligi mavjud bo’lib
shu ketma-ketlik asosida yozilgan iyeroglif chiroyli yoziladi.

“Tanishish” metodidan foydlanish jarayonida o'quvchi yangi so'z, so'z birikmasi,
grammatik hodisasi, matn kabilarni o'rganadi.! Ularni bolalar eshitishi, ko'rishi, yoki bir
vaqtning o'zida ham eshitib ham ko'rishi mumkun.

O’qituvchi bu so'zlarni xitoy tilida aytadi, tushuntirib izoh berish o'qituvchini vazifasidir.
Predmet yoki hodisalarni ko 'rsatishda rasmlar, magnit taxtasi, kichik kartochkalardan foydalaniladi.

Tanishish metodidan to'lagonli foydalanilgan so'ng mashq qilish bosqichiga o‘tiladi.
Mashq qilish yo'li bilan o'rganilayotgan chet tili yanada mustahkamlanadi. Ularni esda
golishi, ganday qo'llanishi yanada yaxshi kechadi. Mashq qilishda bolalarga o'rgatishda turli
qiziqarli metodlardan foydalanishimiz mumkun. Bu metodlar bolalarning yoshlariga, bilim
darajalariga mos tarzda olib borilishi kerak.

Tanishish metodining so‘nggi bosqichi qo‘llash bo’lib, amaliy mulogot magsadida til
materialini qo’llash hisoblanadi. Qo’llash davrida axborot almashish ya'ni malaka hosil qilish
mashglari bajariladi. Bu asosan mustahkamlash bosqichida amalga oshiriladi. O"qituvchi maktab
yoshidagi bolalarga dars o'tayotgan paytda yangi so'zlarni to'liq tushuntirib berganidan so'ng
uni amalda qanday qo'llash kerakligi, ganday so'z birikmalari bilan kelishini mustahkamlab
beradi. Bolalar shu struktura asosida yangi so’zlarni yod olib to'liq o’rgangan bo'ladilar. Buni
quyidagicha ifodalash mumkun, masalan:

R, TH=. fREMIL?

Wei, ding yun, ni qu nd’er?

Hoy, Ding yu qayerga ketyapsan?

Wei PR undov so'zi suxbatdoshini 0'ziga jalb etish uchun ishlatiladi.

W, =4R. BATE,

A, shi ni, yue¢ hua.

Ha, bu senmisan Yue hua.

A W, bu ham undov so'z hisoblanib, hayratni bildiradi.?

X7 A ENBHR DS

Duile, wo hé Wang Xidoyin dou xué hanyu.

To g ri biz Wang Xiaoyun bilan Xitoy tilini o rganyapmiz.

Dui le X} |, bu suxbatdoshini gapini ma’qullaganini bildiradi.

“Yuqorida ajratilgan so'zlarni ganday qo'llanishini o'rganib, o'zingiz shu

misollar asosida dialoglar tuzing.”

O’quvchilarning tanishish, mashq qilish va qo'llash vazifalari metodika tilida umumiy
metodologik o‘qitish metodlari, deb yuritiladi. Ularni yana “o"qitish jarayonida qo‘llaniladigan
metodlar” deb atash mumkun. Bunday metodni maktab yoshidagi bolalarga chet tilini o’qitishda
qo’llash magsadga muvofiqdir. Chunki bu metodlar ta'lim maqsadlarini ro'yobga chiqarish
vositalari bo'lishi bilan birga, ularga o’quv materialini o'zlashtirish bosqichlari tarzida ham
garash mumkun. Bolalalarga xitoy tilini o'rgatishda ana shu metodlardan unumli foydalansak
o'qitish jarayonida yuzaga keladigan muammoni hal qilgan bo'lamiz.

Maxsus kuzatishlarim va o'tkazilgan izlanmalarim asosida quyidagi xulosalarga kelish
mumkin: Maktab yoshidagi bolalarga xitoy tili grammatikasini o'rgatishda an’anaviy usullarning
asosan tanishish, mashq qilish va amalda qo'llash metodlardan foydalanganimiz maqgsadga
muvofiq bo’lar ekan.

Hozir zamon shiddat bilan o'zgarib borayapti. Bolalarni, o’ quvchilarni oddiylik asosida sod-
da usullar orqali o'qitish foyda bermaydi. Shuning uchun ham rivojlangan davlatlar talab da-
rajasiga javob beradigan darslarni tashkil etish asosiy magsadimizdir. Xorijiy tilni o’qitishda
o'rganuvchilarning yosh va psixologik holatini hisobga olish juda muhimligini unutmasligimiz
juda zarurdir. Yosh bolalarga chet til o'rgatishda bunga alohida e’tibor qaratish talab etiladi,
dastlab bolalarga xorijiy til o'rgatishda grammatik material taqdim etilmaydi. Maktab yoshidagi
bolalarning chet tili o'qitish dasturlari biroz soddaroq shaklda bo'lishi kerak. Bularni amalga

! Jalolov J. Chet tili 0’qitish metodikasi. - Toshkent: O’qituvchi, 2012. - B.80.
2 http://lingust.ru/chinese/chinese-lessons/lesson13
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oshrishda bizga turli metodlardan foydalanish zarurdir. Maktab yoshidagi bolalarga xitoy tili
grammatikasini o'rgatishda an’anaviy usullar: tanishish, mashq qilish va amalda qo’llash meto-
dlari zamonaviy noan’anaviy metodlardan ham ko'proq samarasini ko'rsatadi.

Foydalanilgan adabiyotlar:
1. Jalolov J. Chet tili o'qitish metodikasi. - Toshkent: O qituvchi, 2012. - B.80.

2. http://lingust.ru/chinese/chinese-lessons/lesson13
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ZAMONAVIY XITOY PRESSA TILIDA VENYANIZMLARNING O‘RNI

Ziyadullayeva Matluba Abdukaxxor Kizi
O'zDJTU lingvistika (xitoy tili) magistri
[lmiy rahbar: f.f.n., dots. Nasirova Saodat Abdullayevna

Annotatsiya. Xitoy iqtisodiyotining rivojlanishi turli xil ommaviy axborot vositalarining
paydo bo‘lishiga olib keldi. Statistik ma’lumotlarga ko‘ra, hozirgi kunda Xitoyda 2000 dan
ortiq gazeta va 8000 dan ortiq jurnal nomlari nashr etilmoqda. Xitoy matbuotidan boxabar
bo‘lishni istagan har bir kishi publitsistik uslubda uchrovchi venyanizmlarga duch kelishi aniq
va bu zamonaviy tildan farq qilgani bois tushunish biroz mushkul ish. Xitoy tilidagi gazeta va
jurnallarida uchrovchi venyanizmlarni chuqurroq o‘rganish hozirda dolzarb masalalardan biri.

Kalit so‘zlar. pressa tili, publitsistik uslub, venyan — eski adabiy til, venyanizmlar — adabiy
tildan o‘zlashmalar.

Venyan (xitoycha {5 wénydn) - bu Xitoyda asosan XX asr boshlariga qadar adabiy asar-
larda, ilmiy nashrlarda, rasmiy hujjatlar-u yozishmalarda qo‘llaniladigan adabiy yozma tildir'.

Eski adabiy til venyan ilmiy-texnik, tibbiy, publitsistik matnlarda, shuningdek, rasmiy
hujjatlarda, adabiy asarlarda muhim rol o‘ynaydi, shu sababli ham hozirgi kunga qadar eski
adabiy tilni o‘rganishga ehtiyoj katta. Ko‘plab ilmiy ishlar venyan tilini zamonaviy sinologiyasini
o‘rganishga bag‘ishlangan. Ammo ular publitsistik uslubga xos bo‘lgan venyanizmlardan
foydalanishning o‘ziga xos xususiyatlarini, turli janrlarini to‘liq qamrab ololmagan.

Venyanizmlar bu zamonaviy tilda qo‘llaniluvchi venyan tilidan o‘tgan leksikalar, frazeologik
birliklar va grammatik konstruksiyalardir. Tilshunos Lu Shuxiangning aytishicha’, venyan
tilidan kelgan va zamonaviy xitoy tilida ishlatiladigan so‘zlarini uch guruhga bo‘lish mumkin:
zamonaviy til bilan to‘liq mos keladigan, qisman mos keladigan va eski adabiy tildagi so‘zlar
bilan mos kelmaydigan. Zamonaviy publitsistik matnlardagi venyanizmlarni qadimgi venyan
tilidagi matnlarda uchrovchi so‘zlar singari tarjima qilib bo’lmaydi, chunki ularning hammasi
ham leksik va grammatik ma’nolariga to‘g‘ri kelavermaydi.

Zamonaviy tilni venyan tilidan farqli xususiyatlari quyidagilardan iborat: birlamchi
murakkablik, faqat kontekstning o‘zida mujassamlashgan leksik va grammatik belgilarni
ifoda etilishi, gapda eganing tushirib qoldirilishi, tinish belgilari, affikslarning yo‘qligi, inkor
belgilarining ko‘pligi va hokozolar. Yuqorida sanab o‘tilgan xususiyatlarni nazarda tutib venyan
tilini chuqurroq o‘rganishni talab etadi.

Venyan adabiy tili qadimgi xitoy tili me’yorlariga asoslanadi va uzoq vaqt davomida yagona
yozma til bo‘lib kelgan, quloqqa tushunarsiz va ishlatilishi qiyin bo’lgan tildir. Shuni ham
ta’kidlash kerakki, venyan o‘rta asr qadimiy til elementlarini o‘zlashtirgan qadimiy xitoy tilidir.
Uning grammatik tuzilishi ham o‘ziga xos, bu esa uni keyingi til baihua (FH1% bdihud) va
zamonaviy mandarin (B UG pitonghua) grammatik tuzilishidan qat’iy ajratib turadi. Venyan
bir bo‘g‘inli so‘zlar bilan tavsiflanadi; ularda ikkinchi komponentning yo‘qligi so’zlarning
nihoyatda keng ma’nosini belgilaydi, bu esa so‘zlarni turlicha talqin qilishga olib keladi.

Venyanizmlarni o°‘z ichiga olgan publitsistik matnlarni tushunish qiyin. Boisi venyan
sintaksisi, uning rasmiy va muhim so‘zlarining funktsional noaniqligi, qadimgi xitoy tili uchun
an’anaviy bo‘lgan frazeologik birliklardan foydalanilishi, so‘zlashuvda mavjud bo‘lmagan
so‘zlar va grammatik tuzilmalari mavjudligi bilan bog‘liq bo‘lgan qiyinchiliklarga ega. Yuqorida
ta’kidlanganlarga qo‘shimcha ravishda aytish mumkinki, gadimgi venyan tilida ham, zamonaviy
xitoy tilida ham uchratish mumkin bo‘lgan so‘zlar mavjud, ammo ular bir xil yozilishiga garamay,
ushbu so‘zlarning ma‘nolari va ishlatilish usullari har xildir. Misol tariqasida: {4 yé iyeroglifi
venyanda jumla oxirida qo‘llaniluvchi his-hayajon so‘zi sifatida qo‘llanadi va zamonaviy tildagi
“ham” ma’nosini ifodalovchi ravish bilan hech ganday aloqasi yo‘q. Agar jumla o‘rtasida
qo‘llanilsa bu pauza degan ma’noni anglatadi. Bunday so‘zlarni tarjima qilishda ularning ma‘lum
bir gapda ishlatilish sifatiga e’tibor berish kerak.

Barcha venyanizmlar ikkita asosiy turga bo‘linadi:

' Borpad U. T. Odunmansusiii B3ubsiub / OTB. pen. C. E. SIxonros. — U3n. 2-e. — M. : JIKU, 2010. C. 125
2 Jhoit Wyesta. ConyxeGuble cnoa Byubsns (2GS « XE 7). — dbale. « RMH R4, 1970. C. 79
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Leksik (so‘zlar, frazeologik birliklar):

it raci — shunday, shunaga; A/ weibi - shart emas, har doim emas;

Sintaktik konstruksiyalar - bu venyan tilining leksik va grammatik normalariga asoslangan
maxsus sintaktik konstruksiyalar:

M H. érqi¢ - shuningdek; X1 ran’ér - lekin, ammo.

Venyanizmning ikkala turi ham publitsistik uslubda mavjud..

Publitsistik matnlarda venyan tilining leksik va grammatik me’yorlariga muvofiq shakllangan
nutq, odatda, so‘zlovchining nutqiy zukkoligidan dalolat beradi, ya’ni gazeta-jurnallarda qancha
ko‘p venyan tili leksikasi, frazeologik iboralari, konstruksiyalari qo‘llanilsa pressa tili shuncha
mahoratli, boy va rangorang bo‘lishiga xizmat qiladi: Masalan, ziyofat bermoq, mehmondorchilik
tashkil qilmoq ma’nosini beruvchi % Z.shé yan so‘z birikmasi publitsistikada baihua(tushunarli
til)dagi $2PJ% bdi jirixi (ziyofat berish)ning o‘rniga qo‘llaniladi. Bundan magsad nutqda ma’lum
bir tantanavorlikni, rangbaranglikni yaratish.

Leksik vositalardan tashqari sintaktik qurilmalar ham publitsistik matnlarga uslubiy rang be-
radi. Faol sintaktik qurilmalar gazeta matnlariga “kitobiy” tus beradi va ushbu uslubning gram-
matik tuzilishining o‘ziga xos xususiyatlarini aniqlaydi, ta’sirchanligini oshiradi. Masalan: #
JRE R RF R, EE? - Ldoshi dou bidoshi téngyi, hékuang xuéshéng? Xattoki o*qitu-
vchilar rozi bo‘lishdi, o‘quvchilarni gapirmasa ham bo‘ladi! — bu gapda ifodani yanada aniqroq
ko‘rsatish magqsadida 7[{%, hékuang (aytmasa, gapirmasa ham bo‘ladi) venyan tili konstruksi-
yasidan foydalanilgan.

Publitsistik adabiyotlarda, odatda, venyan tilining leksik va grammatik me’yorlari asosida
qurilgan to‘rtta morfemik tarkibli iboralar qo‘llanilishiga guvoh bo‘lishimiz mumkin: % J i
IR Anyii xianzhuang - mavjud vaziyatga toqat qilish; —49 1fi %5 yisdo érkong - birdaniga bu-
tunlay yo‘q qilmoq; /N5 MIM1 bu ydn ér yi — so‘zsiz tushunmoq. Ushbu iboralarning ba’zilari
frazeologik birliklar bo‘lib, ular butunlay erkin ma’noga ega so‘zlardan iborat, ammo shu bilan
birga, erkin iboralardan farqli o‘laroq, nutqda doimiy tarkibi va mazmuni bo‘lgan tayyor birliklar
sifatida namoyon bo‘ladi.

Ba’zi bir venyanizmlar arxaizmlar hisoblanadi, ya’ni allagachon yo‘q bo‘lib ketgan narsa
va hodisalarning nomlari. Publitsistik matnlarda ba’zida shunday venyanizmlarni uchratishimiz
mumkin. Ular publitsistik matnlarda ma’lum uslubiy funksiyani bajaradi, ya’ni nutqqa o‘ziga xos
stilistik rang berib, rasmiy va tantanavoy ohang baxsh etadi: (A% (venyan tilida) hun jia - %
N diren (zamonaviy tilda) turmush o‘rtoq, xotin).

Xulosa qilib shuni aytish mumkinki, zamonaviy xitoy pressa tilida uchrovchi venyanizmlar
garchi ma’no (leksik, grammatik va uslubiy )jihatidan tushunish biroz qiyin bo‘lsada,
ammo muoyiba, metafora va epitetlar yaratish maqsadida emotsional bo‘yoqqa ega so‘z va
frazeologizmlarga, yuqori uslubiy ohangdor so‘zlarga murojaat qilinadi, shu sabab ham pressa
tili o‘zgacha jozibali, rang-barang va yuqori hissiyotlarni yetkazish imkonini beradi.

Foydalanilgan adabiyotlar:

1. 3orpap U. T. Opunnansueiii B3HbgHb / OTB. pen. C. E. SIxonroB. — U3a. 2-e. — M. :
JIKU, 2010. — 258 c. — (A3biku HapomoB mupa). — ISBN 978-2-382-01249-0.

2. JIroit Ilycsan. CnyxeOHble cioBa BoHbaHa (5 AU . X HET). — dba.  RWHR
#, 1970, — 231 TL.

3.. Kuraiicko- pyccknii cinosaps (P 1A/ #). — exun: 1llan’y unb nry ryans, 1992. — 692 c.

4. http://www.chinadaily.com.cn/hqzx/
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