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THE IMPORTANCE OF TEACHING GRAMMAR IN CONTEXT

Uralova Dilfuza Saydalievna
Senior teacher of the Department of Foreign languages
Gulistan State University Republic of Uzbekistan

Abstract: Grammar instruction is one of the most difficult issues of language teaching. Context-
based grammar holds an important place for effective learning. It will be more motivating for
learners if grammar is taught in context as students will have an opportunity to perceive how the
new grammar structures work. Grammar rules are made easier if they are given in a context and
teaching grammar in context provides accuracy in the foreign language. This article explains why
we should teach grammar in context and presents two sample lessons.

Keywords: teaching grammar, context, accuracy, communication

Introduction

Grammar is rules of a language. “Grammar is a system of meaningful structures and patterns
that are governed by particular pragmatic constraints” (Larsen-Freeman, 2001). In another
definition —grammar is a description of the rules for forming sentences, including an account of
the meanings that these forms convey” (Thornbury, 1999, p.13).

In foreign language acquisition accurate understanding of the language structures is the key part
so teaching grammar is an essential aspect of foreign language instruction. There has always been
a debate about the most effective way of teaching grammar. Grammar instruction through context
positively affects learners’ competence to use grammatical structures accurately in language skills.
It is always useful for learners to see how language works in sentences or paragraphs; therefore,
teaching grammar in context will give learners opportunities to see how grammatical structures
function in sentences. Teaching grammar in context will help learners to acquire nature of the
language which will facilitate their understanding of the language.

is teaching grammar necessary?

Grammar instruction should not be ignored. About grammar teaching, Krahnke (1985, p.598)
suggests that “much of the effort spent arguing against the teaching of grammar might be better
spent on convincing true believers in grammar instruction that grammar has a newly defined but
useful role to play in language teaching and in showing them what it is” (Terrell, 1991, p.54). For
a better language improvement, grammar plays a crucial role.

To be an effective language user, learners should study grammar because grammar skills will
help learners to organize words and messages and make them meaningful. Knowing more about
grammar will enable learners to build better sentences in speaking and writing performances.
A good knowledge of grammar helps learners to make sentences clear enough to understand.
Improper use of grammar will not convey meaningful messages. Tabbert stresses the importance
of grammar simply as: “It is frequently pointed out that students confuse lie and lay, do not choose
who and whom correctly, say infer instead of imply, mismatch subjects and verbs, mix up pronoun
reference, use double negatives, etc., and that these mistakes are evidence of their need to study
grammar” (Tabbert, 1984, p.39).

To establish an effective communication, learners need grammar skills; therefore, without
grammar, speech gets meaningless. Grammar is an essential aspect to communicate effectively.
Moreover, grammar simply is creating well- organized reading and writing performances. John
Warriner supporting this idea (n.d., p. 8) writes: "The chiefusefulness of grammar is that it provides
a convenient and, indeed, as English is taught today, an almost indispensable set of terms to use in
talking about Language (Tabbert, 1984, p. 40)."

Uions | 2021 7-Kucm TomkeHT



V3BEKMCTOHIA WIMHI-AMAITAN TAIKMKOTJIAP" MAB3YCHIATH PECITYBJIMKA -
29-KVII TAPMOKJIH WIMHH MACO®ABHI OHJIAWH KOH®EPEHIIUA MATEPHAIUIAPH e@

Grammar will give learners the competence how to combine words to form sentences. To create
fully-developed sentences, grammar knowledge is indispensable. With little understanding of
how language functions, learners cannot develop their language skills. “Just as there are careful
and effective drivers who do not know what makes a car run, so there are those who, through
practice and skillful observation, have become satisfactory, even effective, writers with very little
understanding of the mechanics of the language. But it follows that the more you know about the
form and function of the parts that make up the larger unit, the sentence, the better equipped you
are to recognize and to construct well-formed sentences....” (Emery, et al, 1978, p. 1)

Grammar instruction holds an important place in foreign language learning. It needs to be
noted that grammar skills will make great contribution to language competence. “The study of
the structure and history of language, including English grammar, is a valuable asset to a liberal
education and an important part of the English program. It should, however, be taught for its own
sake, not as a substitute for composition, and not with the pretense that it is taught only to improve
writing” (NCTE Commission on Composition, 1974, no. 12).

Teaching grammar is to show how language works. Accurate teaching of grammar guides
learners how to use the language correctly. Azar highlights the significance of teaching grammar
as: “One important aspect of grammar teaching is that it helps learners discover the nature of
language, i.e., that language consists of predictable patterns that make what we say, read, hear and
write intelligible. Without grammar, we would have only individual words or sounds, pictures,
and body expressions to communicate meaning. Grammar is the weaving that creates the fabric”
(Azar, 2007). To establish precise sentences, grammar knowledge is essential. In another idea about
why teaching grammar is important Ellis writes: “Grammar Teaching involves any instructional
technique that draws learners’ attention to some specific grammatical form in such a way that it
helps them either to understand it meta-linguistically and / or process it in comprehension and/or
production so that they can internalize it” (Ellis, 2006, p.84).

Language acquisition without grammar will be confusing. Learners will fail to use the language
correctly without grammar skills. “People now agree that grammar is too important to be ignored
and that without a good knowledge of grammar, learners’ language development will be severely
constrained” (Richards, Renandya, 2002, p.145). Richards and Renandya point out two good
reasons for teaching grammar (2002, p.152):

a) Comprehensibility:

Knowing how to build and use certain structures makes it possible to communicate common
types of meaning successfully. Without these structures, it is difficult to make comprehensible
sentences. We must, therefore, try to identify these structures and teach them well.

b) Acceptability: in some social contexts, serious deviance from native-speaker norms can
hinder integration and excite prejudice- a person who speaks ‘badly’ may not be taken seriously,
or may be considered uneducated or stupid. Students may therefore want or need a higher level of
grammatical correctness than is required for mere comprehensibility.

Teaching grammar will help learners to understand the nature of language. Azar notes down
the benefits of grammar teaching as: “One of the principal benefits of GBT (Grammar-Based
Teaching) is that it helps students gain an understanding of grammar concepts: concepts such as
subordination and coordination; concepts of expressing time relationships through the use of verb
forms; concepts of nouns and adjectives, subjects and verbs, clauses and phrases. Students can
understand grammar concepts with simplified terminology, with a minimum of meta-language
and grammatical analysis, and even without definition of key terms such as noun or verb” (Azar,
2007). With a good knowledge of grammar, the relationship between grammatical concepts gets
clear. Being aware of this relationship facilitates understanding the language.

Grammar skills will enable learners to be aware of parts of a language such as verbs, and nouns.
Learners will understand and use the grammatical concepts better if they study grammar. Mulroy
states the importance of grammar teaching as: “Sentences always have and always will consist
of clauses with subjects and predicates and of words that fall into classes fairly well described
as verbs, nouns, adjectives, adverbs, pronouns, prepositions, conjunctions, and interjections.
Individuals who understand these concepts have a distinct advantage over others where the use of
language is involved—and that means everywhere” (2003, p. 118).

Grammar instruction provides learners with a better improvement. Grammar knowledge will
increase learners’ comprehension of the language. Azar, from her experiences writes that “she
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observed that students in her writing class who had experienced grammar instruction had an

advantage over those students who had not. Students with a good grounding in grammar needed

only to be reminded that, for example, they were trying to say "I was really bored" not "I was

really boring." Those without that grounding in grammar needed a lot more teaching time in order

to understand, just as one example, the difference between -ing and -ed adjectives (Azar, 2007)”.
what is teaching grammar in context

“Across the various languages and subsystems of grammar, perhaps the most widely practiced
traditional approach to grammatical instruction has been portrayed as the three Ps- present, practice,
produce” (Larsen-Freeman, 2009, p.523). Long and Doughty, criticizing the three Ps model, state
that the traditional approach has some disadvantages. “One of the most trenchant criticisms of this
approach is that students fail to apply their knowledge of grammar when they are communicating.
Students know the grammar- at least, they know the rules explicitly- but they fail to apply them
in communication. This problem has been discussed by others as the “non-interface” problem, in
that there is no apparent connection between explicit knowledge of the rules and implicit contr
ol of the system, and the “learnability problem” following from the observation that grammar is
not learned in a linear and atomistic fashion” (Long & Doughty, 2009, p. 523). In this approach
students are unable to use the grammar rules in speech. They do not understand how grammar
rules work in a sentence. Learning grammar in context will allow learners to see how rules can be
used in sentences. “Language is context-sensitive. This means that, in the absence of context, it is
very difficult to recover the intended meaning of a single word or phrase” (Thornbury, 1999, p.69).

“The teacher’s chief task when teaching grammar is to show the students what the language
means and how it is used; and must also show them what the grammatical form of the new
language is and how it is said and written” (Harmer, 1991, p.56). Teaching grammar in context
will give learners an opportunity to understand how language works and this will improve their
communication skills. "Students need to get an idea of how the new language is used by native
speakers and the best way of doing this is to present language in context" (Harmer, 1991, p.57).
Accuracy in language acquisition plays an important role to understand both speaking and writing
performances. “Context gives a more precise understanding of how to use the grammar, and
provides accuracy in the studied language both in oral and written skills” (Wajnryb, 1990, p.6).

Presenting grammar in isolated sentences will not allow learners to see how grammatical
structures function in sentences. “By dealing with related units of information rather than isolated
bits, more efficient processing becomes possible” (McLaughlin, Rossman, McLeod, 1983, p.138).
Context-based instruction has always been useful for learners. “Students need to learn language
in logical contexts, either through authentic discourse-length input or through language learning
materials that stimulate authentic input using sentences that follow in logical sequence” (Hadley,
2003, p. 152).

Brown explains the advantages of context-based teaching as:

“A single sentence can seldom be fully analyzed without considering its context. We use
language in stretches of discourse. We string many sentences together in cohesive units such that
sentences bear interrelationships...

Both the production and comprehension of language are a factor in our ability to perceive and
process stretches of discourse, to formulate representations of meaning from not just a single
sentence, but referents in both previous sentences and following sentences” (Brown, 1980: 189).

In another criticism of teaching grammar through isolated sentences, Nunan writes that “in
textbooks, grammar is very often presented out of context. Learners are given isolated sentences,
which they are expected to internalize through exercises, involving repetition, manipulation,
and grammatical transformation. These exercises are designed to provide learners with formal,
declarative mastery, but unless they provide opportunities for learners to explore grammatical
structures in context, they make the task of developing procedural skill- being able to use the
language for communication- more difficult than it needs to be, because learners are denied the
opportunity of seeing the systematic relationships that exist between form, meaning, and use”
(Nunan, 1998, p. 102). In grammar instruction the goal is not to teach grammar rules but to teach
how to apply them in language skills. “What many may not realize is that, with the absence of
transformational stage, we are training ELL students to become grammarians who may excel in
diagramming and analyzing language but fail to apply this knowledge to communicative use”
(Frodesen, 2001; Leki, 1992). “Students need guidance to translate and transfer traditional grammar
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knowledge to functional use” (Hillocks, 1986). unless learners know how to apply grammatical
concepts in language skills, knowledge of grammar will not be useful.

“We have learned that grammar should not be taught in isolation from content. But then, neither
should content be taught without regard to the language involved. A carefully planned integration
of language and content however, holds considerable promise” (Swain, Lapkin, 1989, p. 153).
Weaver stresses that teaching grammar in isolation will not be useful for learners and concluded
that (2001, p.18) “teaching traditional grammar in isolation is not a very practical act”. Thornbury
adds “if learners are going to be able to make sense of grammar, they will need to be exposed to it
in its contexts of use, and, at the very least this means in texts” (Thornbury, 1999, p.72).

“Teaching grammar in context provides a meaningful framework that connects to reality in
the targeted language” (Anderson, 2005). Nunan stressing the advantage of teaching grammar in
context writes: “An approach through which learners can learn how to form structures correctly,
and also how to use them to communicate meaning. If learners are not given opportunities to
explore grammar in context, it will be difficult for them to see how and why alternative forms exist
to express different communicative meanings” (Nunan, 1998, p.103). “Many researchers stress
the fact that learners need to experience grammatical conventions in various contexts in order
to control and use them correctly” (Anderson, 2005). Context-based teaching will help learners
how grammar structures function in context that will give them an opportunity to develop their
comprehension of the grammar rules.

Byrd states that when grammar is studied as arising from context, then a variety of forms
emerge as essential to the expression of particular meanings in particular discourse contexts (Byrd,
1998). “It’s not just that different types of verbs are related to each other but that in particular kinds
of discourse the idea of, relationship must be expanded to include the bond among verbs, nouns,
adverbs, textual order, and even particular vocabulary” (Byrd, 2005, p.546).

How to Teach Grammar in Context?

“In genuine communication beyond the classroom, grammar and context are often so closely
related that appropriate grammatical choices can only be made with reference to the context and
purpose of the communication” (Nunan, 1998, p.102). “Some advantages of this method are,
students are exposed to the target language in an authentic or near authentic setting, they see or
hear the target language before having to focus on it” (Riddell, 2003, p.46).

Using dialogues is an effective way of teaching grammar. “The use of dialogues in grammar
teaching is useful because the use of dialogues generally matches learners’ expectations of how
language is used in the real world: people use language primarily to talk to each other” (Thornbury,
1999, p.76).

In the first sample lesson Scott Thornbury uses a scripted dialogue to teach the present simple to
beginners: In the lesson the teacher has chosen the following recorded dialogue from a coursebook
to use as a vehicle for introducing the present simple with adverbs of frequency (e.g. usually,
always) to a group of beginners (1999, p.73).

Joe: What do you do on weekends?

David: well, that depends. During the school year, I usually have to study on Saturdays.

J: And how about on Sundays?

D: Well, we always have lunch together, you know, the whole family. Then after lunch, I
sometimes go to the park and meet my friends.

J: Oh? What do you do there?

D: We play soccer, take a walk, or just talk. After that, I go out. I usually go to the movies.

J: How often do you go out of the city?

D: About once a month. My uncle has a small farm in the mountains, so I sometimes drive up
there.

J: That sounds nice. Do you go alone?

D: No, my mom, my two sisters and some of our friends usually go too.

J: But why do you go?

D: A lot of things: green trees, clean air, and no people.

J: Oh, just like LA!

D: Ha! That’s a good joke.

(adapted from How to Teach Grammar, Scott Thornbury)

Thornbury explains the steps as:
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In the first step the teacher tells the class that she is going to play them a conversation between
two friends. She asks students to close their books and to listen to the first part of the conversation
and to answer this question: What are they talking about: last weekend, next weekend, or every
weekend? In the second step once she has established that the conversation is about every weekend
she asks the students to listen to the whole conversation and to put these words in the order that
they hear them: movies, drive, soccer, go out, study, lunch, park, walk. In the third step she asks the
students if they can tell her which of the activities in the list David does on Saturdays, on Sundays,
and about once a month. In the fourth step the teacher asks learners to listen for the following
words and to match them with the words in the list on the board: usually, always, sometimes. For
example: usually study always have lunch sometimes go to the park

In the fifth step the teacher asks learners to focus their attention on two or three of these sentences
and to tell her exactly what the speaker says. For example:

We always have lunch together I sometimes go to the park.

In the sixth step the teacher draws the students’ attention to the form of the structure, underlining
the verbs and explaining that the present simple is used for routine activities. In the seventh step
she asks learners to write two or three more sentences about David, using the above sentence
pattern, i.e. subject + adverb + verb + ...

In the eighth step students listen to the conversation again and check their answers to Step 7, and
in the final step she invites the students to write four or five original sentences about themselves
using the pattern she has highlighted in step 6 (Thornbury,1999, p.73-74).

“What is important in this exercise is to choose a text with a high frequency of instances of the
targeted grammar item. This will help learners notice the new item, and may lead them to work out
the rules by induction” (Thornbury, 1999, p.75). Through conversations grammar can be instructed
easily and it will facilitate learner’s perceiving the rules better. “Communicative teaching and
grammar teaching are not mutually exclusive. They fit hand in glove” (Azar, 2006, p.3).

In the second sample lesson David Riddell teaches two English tenses in a context:

Bertrand is French and he lives and works in the north of France. His English is very good
because he studies it at school and uses it in his job. A few months ago, he went to San Francisco
for the first time to visit some friends he met in France a few years ago. He stayed for a week and
in that time Bertrand and his friends had a very busy time - they visited Fisherman’s Wharf, rode
the cable cars, saw the sea lions by Pier 39, ate in a different restaurant every day, walked up the
steep hills, and did lots of shopping in the fantastic department stores. And, of course, they took
lots of photographs.

At dinner one evening Bertrand and his friends- Marie, Myrianne and Norbert- were having
dinner when the fire alarm sounded, but the waiters didn’t seem to be worried, they just carried on
working. Everyone around them carried on eating. They thought it was so weird, everyone carrying
on with their meals even though the fire alarm was sounding. Bertrand and his friends decided to get
out quickly, but just as they went out of the door they saw a sign by the entrance warning customers
that there was going to be a fire alarm test that evening and they should ignore it. Bertrand and his
friends quietly sat back down again to continue their meal feeling a bit embarrassed (adapted from
Teaching English as a Foreign Language, David Riddell).

Riddell explains the steps as:

In the first step the teacher asks the class if anyone has been to/would like to go to San Francisco.
If anyone has, they can tell the others about it. If no one has then they can tell you what they
imagine San Francisco to be like. Alternatively the teacher shows pictures of San Francisco to get
the class talking about it.

In the second step the teachers tells students that they are going to read about Bertrand who
visited San Francisco. They read the text and answer the questions:

Why did Bertrand visit San Francisco?

How many people was he with?

Why did they stop eating?

Did they finish their meal later?

In the third step the teacher highlights the sentence from the text They were having dinner when
the alarm sounded.

In the fourth step the teacher asks students to find other examples of the past progressive and
the simple past in the text, to underline them and discuss the use of these tenses in pairs or small
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groups.

In the fifth step the teacher makes the following points.

In this example from the text, we are using two verb forms - the past progressive (continuous),
and the past simple. The progressive is were having and the simple is sounded. In the sentence,
they started dinner before the fire alarm sounded, and may or may not have continued after. Thus,
the simple interrupts the progressive.

In the sixth step the teacher asks the students to write sentences using these two tenses (2003,
p.43-44).

Through context learners will see the usage of grammatical patterns better, and the context will
help them understand how to use grammar forms and structures. In the following context again
two English tenses are presented.

Some company has been producing top-class cars with unbeatable value for 12 years. We have
been talking to you our customers a lot recently to find out if there was any way of making our
cars even better than before and you told us that our product is as good as it gets. The only way
to make that company’s cars even more attractive would be to reduce the price, but that can’t be
done. or can it? Well, yes it can! From the beginning of next year, for a period of six months, we
are cutting the cost of all our cars by 10%- yes 10%! So from January 1 next year, our cars will be
10% cheaper, but still top class. We have been doing business with you for 12 years. Now for the
next 12!

(adapted from Teaching English as a Foreign Language, David Riddell)

using this text, present perfect and perfect progressive tenses are taught. The teacher highlights
the perfect sentences in the text and following the steps given above, these two tenses can be
presented to learners of English. An advantage of learning grammar in context is learners will see
how structures function in sentences and how sentences are related to each other. This text will
help learners to identify the differences between these two tenses and learners will have ideas what
these tenses mean and how they are used.

Conclusion

Grammar instruction is a difficult issue in language teaching. Teaching grammar through
context will help learners perceive the structures of the language effectively. If learners are given
grammatical structures in context, they will be able master the language better. Teaching grammar
in context will help learners to acquire new grammar structures and forms. Learners will use
grammatical conventions more effectively in communication if they learn them in context.
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Abstract: The article discusses some strategies for teaching reading for foreign language
learners. The article also discusses different reading strategies related to effective understanding
of texts, different ways of reading.

Keywords: extensive reading, scanning, reading skills, activity.

Reading plays an important role in the development of language proficiency and subject
content. The current reading approach involves a combination of so-called top-down reading
(where the reader uses their own experience to understand the text) and bottom-up reading or
interactive reading. Readers interact with the text, inviting their knowledge and experience to
interpret the new information. There are different reading strategies associated with effective
understanding texts.

Strategies refer to the actions that readers take to achieve their goals. For example, teachers
activate basic knowledge using headings and illustrations to predict content, find key ideas,
practice different reading modes, and use lexical guesses. Comprehension exercises involve
generalization and interpretation, and the final activity integrates or transports information
outside the text. There are different ways of reading. Extensive reading involves reading long
passages of text. As students read, their attention and interest change - they can read some parts
of the text in detail or view other parts. Extensive Reading - Quickly reading the main ideas of
a large amount of text. Intensive reading is reading to fully comprehend the entire text. Reasons
for reading affect the way we read, ie what reading skills we use. Skimming requires the reader
to look for the main idea or general point of the passage. Scanning is a quick review of text,
looking for specific details or information. Scanning is often used with technical, scientific or
professional materials to search for specific information. Scanning is a valuable skill that second
language learners can develop because they often do not require detailed reading of the text.
There are many day-to-day scanning applications related to a purpose such as reading a schedule.
The teacher selects passages that contain specific information; can use authentic materials that
are usually scanned in real life, such as phone books, menus, bus schedules; may ask students,
before they scan the text, to note how the information is organized in the text; Remind students
that as they read carefully to find the information they need, they must pay special attention to
titles and keywords. The student knows the graphical form that the answer can take, such as a
number, a written number, a headword, or a short phrase that includes keywords. Activities in a
reading lesson often follow this pattern:

- activities before reading (pre reading activities); introduction to the topic of the text and
activities with an emphasis on the language of the text; activities during reading (while reading
35 activities): activities for comprehension, development of reading skills; after reading activities:
oral or written activities that require the use of the language that students have encountered in
the text.

Here are some examples of reading activities:

Activities may include teacher-designed exercises in which students scan one word or specific
text, and may include activities that are often conducted as a competition so students will work
quickly. Students use the skills of forecasting and expectation;

- make predictions and guesses - use headings and tables of contents to understand what is
at stake

- activate preliminary knowledge on the topic of passing by answering some questions or
taking a test

- anticipate what they want to know about the top

- use headings, pictures and prior knowledge to anticipate the content of the text

- use keywords that could have been given to them by the teacher and that do not appear in
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the text, which refer to the main idea .

When teaching English for specific purposes, the development of reading skills should be as
authentic as possible. Reading part of the lesson can take various forms according to the needs
of the students. In most cases, the purpose of reading is usually to obtain information; therefore
retrieving information from the text should be of primary importance, and linguistic purposeful
work becomes secondary.
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YAPON VA O’ZBEK TILLARIDA MEHNATGA OID MAQOLLAR

Ergasheva Madina
O’zbekiston Davlat Jahon Tillari Universiteti

Annotatsiya: Frazeologiyaning kelib chiqish tarixi tasvirlangan. Mehnat maqollarining o’zbek
va yapon tillaridagi o’xshash tomonlari,0o’ziga xos jihatlari ko’rsatilgan
Kalit so’zlar: maqol, mehnat, frazeologiya, tilshunoslik

Frazeologiya tilshunoslikning mustaqil tarmog‘i sifatida 20-asrning 40-yillarida rus
tilshunosligida paydo bo‘lgan. Uning dastlabki shakllanishiga rus olimlari A. A. Potebnya, I. I.
Sreznevskiy, A. A. Shaxmatov asarlarida asos solingan bo‘lsa, barqaror (turg‘un) so‘z birikmalarini
alohida tilshunoslik bo‘limi sifatida frazeologiyada o‘rganish masalasi 20—40-yillardagi o‘quv
metodik adabiyotlarda Ye.D.Polivanov, S. Abakumov, L. A. Bulaxovskiy asarlarida ko‘tarib
chiqilgan. Ma’lumki, frazeologik birliklarni belgilash yo’llarini frazeologiyaning muhim obyekti
sifatida fanga V.V.Vinogradov olib kirgan . V.V.Vinogradov * frazeologik birlik “deganda,
turg’un birikmalarni ko’zda tutib, ularning tasnifiy darajalarini ishlab chigargan.

Frazeologik birliklari tor ma’noda tushunishda, anglash darajasi, muayyan maqgsadga
yo’naltirilgani, turg’unligi, obrazliligi mavjugligi bilan bir qatorda, frazeologik jumlalarga xos
xususiyatlarga egaligi tufayli, maqollar, matallar, hikmatli so’zlar, obrazli ifodalar frazeologik
birliklar sifatida tan olinmaydi.

Keng ma’noda tushunish deganda esa, frazeologizmlar qatoriga turg;un birikmalarning 0’zigina
emas, muayyan maqgsadga yo’naltirilgan, turg’un, ta’sirchan, obrazlilikka ega bo’lgan maqollar,
matallar va obrazli ifodalarni ham kiritish mumkin. Garbiy Yevropa va Amerika tilshunosligida
frazeologiya tilshunoslikning alohida bo‘limi sifatida ajratilmaydi.

O‘zbek tilshunosligida frazeologiya sohasidagi tadqiqotlar o‘tgan asrning 50-yillaridan
boshlangan. Shu kungacha frazeologizmlar turli jihatlardan o‘rganilgan. Frazeologiiyani
o’rganishda o0’z xissasini qo’shgan olimlar Sh. Rahmatullayev, B. Yo‘ldoshev, A. Mamatov
sanaladi.

Ma’lumki, o’zbeklar azal- azaldan mehnat qilib kun kechirgan xalq hisoblanadi. Shu sabablimi,
mehnatga oid magqollar talaygina. Ular qisqa lekin juda chuqur ma’noni aks ettiradi.

Magqol- xalq og‘zaki ijodi janri; qisqa va lo‘nda, obrazli, grammatik va mantiqiy tugal ma’noli
hikmatli ibora, chuqur mazmunli gap. Muayyan ritmik shaklga ega. Maqollarda avlod-ajdodlarning
hayotiy tajribalari, jamiyatga munosabati, tarixi, ruhiy holati, etik va estetik tuyg‘ulari, ijobiy
fazilatlari mujassamlashgan. Asrlar mobaynida xalq orasida sayqgallanib, ixcham va sodda poetik
shaklga kelgan.

BSELJONN R Sa

Kuchi jiman no shigoto beta

Gapirishni biladi, lekin ishni umuman bajara olmaydi.

O’zbek maqollaridan: “ Gap desa qop-qop, ish desang betob”,“Til bilganga bir tanga, ish
bilganga ming tanga”, “Ming so’zdan bir ish yaxshi” maqoliga mos keladi

HE L LTHbRL

Ko’p harakat gilmasdan, natijaga erishib bo’lmaydi.

“ Mashaqqatsiz baxt kelmas,

Mehnatsiz taxt kelmas” maqoli bilan o’xshash sanaladi
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TAJITYHOC/IMKKA KOHIOEIT OPKAJIA HA3AP BA YHUHI
JINMHI'BUCTUKAJIAT'U YPHU

AmanbaeBa /Iusicopa AdOGamycamMOBHA

AHIKOH JIaBJIaT YHUBEPCUTETH

WHrmm3 Tum rpaMMaTHKack Kadeapacu YKUTYBUHCH
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dilsorahon _amanbaeva77@mail.ru

AHHOTanusi: Y0y Makosa THIITYHOCTHK/A "KOHIENT" TyITyHUYaCHHH TaBcuamra Ba yHU
Oaradcun Taxnun KuwiMiira OarunaHrad. KOHIENTHUHT MaJaHUW TWINIYHOCTUKHUHT aco-
cuil TymyH4anapujaaH Oupu cudaruaa TakauM STHIUIM yIIOy MaKOJAHUHT aCOCHM Makcalau
O0ynu0, YHUHT PUBOKIIAHHII TAPUXUHHU TAaBCUQIIAII, KOHIENT TY3WIMIIMHUA YPraHUI Ba TaJKUK
KWJIHIITHUHT aCOCHN WYHATMIIIApUHHU TYpiIH THINIYHOCHAp (PUKPH OpKaIM TaxXIMi KHUJIHILITA
SPUIIHIIA]IH.

Kaaut cysnap: KOHIICIIT, TYIIYHYAa, KOTHUTHUB TUJIIIYHOCIHUK, JIMHIBOKYJIBTYPOJIOTrUs, JIMHTBO-
KOHIICTITOJIOTUSI, YHUBEPCAJ, MAHTHK.

Cyurru finunapaa TWILIyHOCHap OOpIuKAard oObeKTra Hucbaran tepan GUkpiad, YHHU Kyl
KUppajap/ia TaxXJIuira TOPTUIIHM OupiamMud Makcaja KuiauO omnnwnap. 3otaH, OyHnmait €Hna-
IIyB COXAaHM Xap TOMOHJIAaMa aHrald eTWII, YHU TYJa-TYKKHC TYUIYHHII Ba MHJUTHIA-MaJaHUHA
KuppajgapuHu oun0 Oepuiira 3aMuH sipatau. Anbarrta, OyHmaai KeHT KaMpOBJIH aHAIU3 ““KOHIIETT
TEPMUHU OCTUAA M30XJaHaIu. KOTHUTUB THIIIIYHOCTUK Ba JIMHIBOKYJIBTYPOJIOTHSAA KOHIIENTTa
Xxap OuMp MWIIATHUHT AyHEKApalld Ba MEHTAJIUTETH OPKAJIU ONAMHUHT JIMCOHHM MaH3apacuHU
TacaBByp Kuinuil cudaruga kapanmoxaa [2, b.62]. AliHaH KOTHUTUB TUJIIIYHOCIUKHHA KOHIIETIT
épaaMua MHBUKOC TUIIYBYHM, YIapHM f03ara KeJITUPYBYM Ba aHUMKJIOBYM XamJa BepOasl Ba HO-
BepOaJl BOCUTAIAPHH XaM XMXKaJlu1ad ypraHaaurad, JMHIBUCTHKAa MacalapHU XaKUKUHN 1013ap0
yyKKHUra onub yukaauran coxa aeitum myMmkuH. Onuma B.A. MacnoBanuHr pukpuda, KOTHUTUB
THWILTYHOCTUK THJ TaXJIWIMHU HYTK TaXJIWIK OUIaH TYJIAUPAAU, SSTbHU TYpJIM KOHTEKCTIap/a Te-
TN JIEKCeMallapHU KYJUTaraH X0J1/1a, KOHTEKCTAAard KOHLENTHUHT TaXIHJIMHU KUITUII OPKaJIH,
YHHUHT TypJIH JyFaTiaap/a Ba MaXJIyMOTHOMaapaa 6epuirad tTabpuduapu, KOHIENT udoaaaaHrad
¢bpazeonoruzmiap, ahopuszmiap, MakouIap Ba Marauiap Epaamusa Ba X.k. [5, b. 25] .

Konnentra Hadakar KOTHHTONOTHS, OalKH JUHTBOKYJIBTYPOJIOTHS OWJIaH XaM y3BHM
OOFJIMKJIMKJA YpraHuiaaau. byHza JNMHTBOKYIBTYpOJIOTHSl XaJKHUHI MaJ@aHUSATUHU TUJAAa Ha-
MOEH OYNUIIMHM TaBcU(IOBUYM Ba ynap ypracuaard OOFIUKIMKIAPHU aKC 3TTUPYBYM OMMII CH-
(daruna KapanuO, aifHaH KOHIIENIT MaJaHU{ THINTYHOCIUKHUHT 0a3aBUil TylIyHYanapuaaH Oupu
xucobnanaau. C.I'. BopkaueB KOHIIENTHU KOJJIEKTUB OHTHUHT FOKOPY CyOBbeKTIIapra HyHaNTUPYBYH,
TUa uQoaalaHraH Ba dTHOMAJaHUN XyCyCHSIT OWJIaH akpanuO TypaauraH ajioxuaa CyObeKT
cudaruna o6enrmnaian. OJIUMHUHT QUKpUTa Kypa, “KOHLENT CY3UHMHI aTaMallyHOCIUTMHUHT
ATOHA MAabHOCH CEMAHTHUK OMPIMKIAPHU MWIUIMA MEHTATUTETHUHI BAKMIU OYJraH THIIIIYHOC
maxc Oumnan y3apo 6ornam 3apypauruaup [3, b. 51]. KeitnHuanuk sca JUHTBOKYJIBTYPOJIOTHS Ba
KOHIIETIT aTaMajiapy JTMHTBOKOHLIETITOJIOTUSI HYHAIMIINHY SpaTAu Ba OyHIa TUJIIIYHOCJIAp TOMO-
HUJaH Tabpu@ Oepunummrada eTud Keinau. JIMHrBOKOHIENToNoTHs — Oy MaJgaHWi TaaIKUKOTIap,
KOTHUTOJIOTHSI, COLMOJIOTHS, TApHX Ba OOIIKa Teruuuid Ganaap MablyMoTiaapu OuiaH OOHUTHII-
raH KJIacCUK, TApKUOUi Ba (yHIIMOHAJ CEMAaHTUKAaHUHT JaBOMH Ba puBoxJIaHTHIIUAUD [4, b. 93].
Jlestpnu akcapHsIT OJMMIIap KOHLENTHH KYTad OMHIUIap TaAbCUPH OCTHA MHCOH OHTH/Ia IIaKIIa-
Ha/IMTaH aKJni oupnuk cudaruga »tupod sraguiap. Kymnagan, YyHOHUH, KOHIIETIT — THIIIITY-
HOCJIMK/Ia MyCTaxKaM YpHaIlIraH JUHTBOKYJIBTYPOJIOTHUSIHUHT aCOCUH TYUIyHYaCHANUpP, aMMO YHU
YpraHui yuyH KyAa Ky COHJIM Tabpuduiap Ba €HIalIyBIap MaBxKy/l OYIuIInra Kapamai, y Xaiu
XaM aHWK TapTuora smac [6, b. 1374].

H.JI. ApTroHOBa KOHIIENTHU (DONBKIIOP, TUH, MUJUTHIA yp(-oaaTiap, XUciap Ba KaApUSTIapHUHT
¥3apo TabCUpH HATHKAcH OYnraH KyHaanuk ¢dancada tynryHdyacu cudartuia TaakuH sTaau. Tui-
1IyHoc Oy TyLIyHYaHH THJITa CUHTUO KETraH Ba XaJKHUHI MabHAaBUN MaJJaHUATUHY €TKAa3UILA V3
XMCCAaCHHU KyIIraH AyHEKapalll aTaMaJJapuHUHT aHasioru 1ed ownamu [1, b. 3-6].

TunuryHocnap KOHUENTAAa TYypFYH JMHTBUCTUK Ty3uiaMasap OuiiaH OOfJIMK OynraH kyno
KaTjaamiIi MabHO TapkuOuHu kypaawiap. FO.C. CTenaHOB KOHIIETIT Ba TyIIyHYa OUp XHJI TapTHO-
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naru xoaumcanap 16 xucoOmaiau. YHUHT (UKpHra Kypa, TylIyH4Ya acocaH ¢aicada Ba MAaHTUK
aTamacu, KOHILIETIT 3ca MaTeMaTUK MaHTUK Ba MaJaHusTurynocaukaup [7, b. 40-41].

YMyMaH ojirasjaa, KOHIENTra UKKA XWJI Hazap OWjaH Kapaml OW3HWHTYA YHU TYFPH TaxJIAI
KUJIMIIAKD. YOy KeHI TapKajiraH TacHU( TyllyHYajJapu KOHUENTHH YHHUBEpCal Ba MUUIMN Ty-
UIyHYauap OpKajiu U30XTaHUIIUAND. JeHInK, yMyM:KaxoH TylIyH4Yaaap HHCOHHUHT YMYMUN OU-
JTUMIIApU MAKINAa TaKAUM 3Tca, MUJUTUHN TylIyHYajgap MabiyM OUp STHUK rypyXra KapaTwiran
X0J1J1a, MaJIaHuH Y3Ura XoC XyCyCUsITIapHu 3bTHpod Tanu.

B.A.MacioBa KOHIENTHU KOMIUIEKC cudaruaa TaBcuuiaiiin, yHUHT Ma3MyHH, 0aX0JaHHIIH Ba
TaCBUpJIAHTaH 00BbEKTra Oyiaran MyHocabatu Ounan Oup Katopa KyiHunaru Tapkuouii KHCMITapHH
V3 HUMra onaau:

- yHHBepcal (YHHBEpca);

- MabJIlyM MaJIaHWH MapouTiapaa Xa€T OuiaH mapTiaHraH MUJUTANA-MaJaHul;

WOKTUMOUH - Oy KOMIIOHEHT Xap KaHJIal M>KTUMOMH KaTiamra MaHCyOJIUruHu Oenruianau;
MabJIyMm Oup &mra Ky >KMHCUN TypyXra MaHcyOnuru ounaH OenruiaHagurad rypyx;
WHAUBUIYAI - MIAXCHH, YHUHT MIAKUIAHUIINATA MAXCUH XyCycHusTiap (TabiuM, TapOus, WH-
TUBUAyaT TaxpuOa, MCUXo(U3HONIOTHK XYCyCcHsITIap) Tabcup Kwiamu [5, b. 45].

Mynnait kuaubd, MagaHUi TUIIIYHOCIUK/IA THJI MHCOH OHIM Ba AyHEKpaIlInIa acOCUN TyLIyH-
yaJiap - KOHIENTHHU [03ara KeJUIIUHUHT 3HT YCTYBOp yCyJulapuaan oupu xucoomanaau. Konuenr
épaamua cy3 NyHEHUHT JIMHIBUCTUK MaH3apacura Kupub Oopaau Ba yHAa OOIIKa JIEKCUK OUp-
naukiap Ounal y3apo anokana 6ynmaau. KoHuenT qyHEHUHT TUCOHUN aKCHHM WJIMHIA Ba JTUHTBH-
CTHMK TaBcHalga Mapkazuii kareropust xucotnanaau. laxcuit Ba Maganuii Taxpubda acocuaa
PUBOXKIIAHAETIaH TyLIyHYaIap ofamyiap OHIHJArd MabHaBUN Mepoc, arpodaaru oJaMHA OHIIUII
HaTWXKaCUIUP.
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Abstract: This article is devoted to problem of teaching writing skill in teaching foreign
languages and various techniques to perform in the classroom. The steps of writing are carefully
described, the notion of writing subskills are presented and provided with examples. Also the
author provides the information on the the necessary nuances, which students need while learning
how to write.
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Writing is one of the four language skills: reading, writing, listening and speaking. Writing and
speaking are productive skills. That means they involve producing language rather than receiving
it, as in listening and reading. Very simply, we can say that writing involves communicating a
message by making signs on a page. To write we need to have something to communicate, and
usually someone to communicate it to. We also need to be able to form letters and words, to join
these together to make sentences or a series of sentences that link together and to communicate
our message in such a way as to get our message across. We will look at how we do this. Maybe
you haven't written anything in the past week! But perhaps you have written a shopping list, a
postcard, a birthday card, some emails, your diary, some text messages, or maybe a story. If you
are studying, perhaps you have written an essay. All of these are examples of written text types.
You can see from this list that text types involve different kinds of writing, as each text type
has different characteristics, e.g. single words only, short sentences or longer sentences; use or
non-use of note form, addresses or paragraphs; different degrees of formality; different layouts;
different ways of ordering information, i.e. structuring the text. When we learn to write, we
learn how to produce these characteristics for each text type we write and to know how to vary
the characteristics within text types depending on who we are writing to. For example, if you
write a letter to a close friend, you will probably use a different layout, and different levels of
complexity of grammar, register and range of vocabulary from those you use in a job application
letter. Writing also involves using writing subskills. Some of these are related to accuracy, i.e.
using the correct forms of language. The others relate to communicating our ideas.

The writing subskills related to accuracy are spelling correctly, forming letters correctly, joining
letters together correctly, writing legibly, punctuating correctly, using correct layouts, choosing
the right vocabulary, using grammar correctly, joining sentences correctly and correctly using
paragraphs (a part of a longer piece of writing, which starts on a new line and usually focuses on
one idea).

The writing subskills related to communicating our ideas include using appropriate style and
register, organizing ideas in a helpful way, using the features typical of the text type we are writing,
joining our words and sentences clearly and using appropriate functions to express our meaning,
e.g. narrating (telling a story), complaining, requesting, thanking, summarizing (expressing main
points or ideas in a few clear words), concluding.

The steps of writing are:

» working out what you want to say, i.e. getting or developing ideas

 working out the order in which you want to say it, i.e. planning/organizing ideas

* drafting/writing the first draft (the first version (or form) of a piece of writing, that may well
be changed)

* editing (correcting and improving the content of the text)

» proofreading (checking for mistakes in accuracy and correcting)

* re-drafting (writing a second/final version of your piece of writing).

While teaching writing 2 approaches should be taken into consideration:

-Process approach- which goes through all steps mentioned above

-Product approach- which focuses on the result of writing rather than its procedure

For teaching and learning writing 4 characteristics should be taken into consideration:

1. Aim
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2. Audience

3. Genre

4. Level

Both students and teachers should be aware of the aim of particular writing, whom they are
going to write to, what type of writing it is and what level it will be suitable for.

There are important nuances further below, but the general picture of best practice based on
experimental and quasi-experimental research looks something like the following: Students need
sufficient foundational skills and knowledge (in spelling, typing, content-specific knowledge)
and may be taught some of this knowledge in the course of writing. This means that educators
in early grades should work on building basic skills in hand-writing, spelling, and typing, and that
educators in later grades spend some time focusing on sentence-building skills and incorporate
content learning into writing assignments. Students benefit from a writing environment where
they write and edit frequently using word processing software on long pieces of writing that
generate student interest. Although students in early grades may by predominantly writing by
hand, as they move on to late elementary school and middle school they should transition to
typing, which enables more rapid editing. Although work on basic transcription and sentence-
building skills is vital, educators also need to assign longer pieces of work as students progress.
Students benefit from clear writing purposes and from having well-defined goals for
improvement. This suggests that educators choose writing assignments that have larger purposes
beyond simply being submitted for a grade—student writing that is published, displayed, or
otherwise shared can improve student motivation. It also suggests that educators carefully structure
the revision process. For instance, revision goals like “come up with two more reasons in favor
of your argument and one reason in favor of an opposing argument” help students meaningfully
revise their papers.
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Annotatsiya: Quyida berilgan ilmiy maqolada, ingliz tili darslarida boshlang’ich sinf
o’quvchilarining og’zaki nutqlarini o’stirish bo’yicha pedagogik jihatdan ilmiy asoslarga tayangan
holatda yoritib berishga qisqacha harakat qilingan.
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Maktablarda boshlang’ich sinf o’quvchilariga ta’lim — tarbiya berishda eng asosiy
vazifalardan biri o’quvchilarga ona tilini o’rgatish bilan bir qatorda xorijiy tillarni o’rgatish,
shu nuqtaiy nazardan ingliz tilini o’rgatishdir. O’quvchini ingliz tiliga qiziqtira olish, ingliz
tilida nutqini rivojlantirish, nutqiy munosabatga, muomalaga o’rgatishdir.

Nutq o’stirish vazifasi 0’z ichiga bir qancha maxsus vazifalarni oladi: 1. O’quvchilarni
sinf xonasi va tevarak-atrof bilan tanishtirish, nutqini o’stirish, lug’atini boyitish. 2. Nutqning
grammatik tomonini shakllantirish. 3. nutqning tovush madaniyatini tarbiyalash.

Lug’at ustida ishlash ko’rgazmali qurollardan tahqari sinf xonasidagi ko’rgazmalardan
hamda tevarak-atrof bilan tanishtirish orqali ham amalga oshiriladi. O’quvchilarni tevarak
- tarofdagi buyumlar, hodisalar, o’simliklar, hayvonot dunyosi va hokozolar bilan tanishtirish
jarayonida ularning nomlarini, sifatlarini, hususiyatlarini ingilizcha so’zlar bilan aytamiz.

Masalan: Buyumlarning nomini anglatadigan: (things) mirror (ko’zgu) camp (taroq), soup
(sovun), carteen (gilam), cupboard, (shikaf) bad (kirovat), Vagetables: (sabzavotlar nomini
anglatadigan carrot (savzi), cabbage (karam), turnip (shalg’om), cucumber (bodring). Fruits:
(mevalar) apple (olma), pear (nok), cherry (olcha), peach (shaftoli), banana (banan), grape
(uzum) domestic animals (uy hayvonlari) rooster (xo’roz), hen (tovuq), horse (ot), cow (sigir),
dog (it), cat (mushuk), goat (echki). Verbs (harakatni ifodalovchi) washing (yuvinmoq),
cleaning (tozalamoq), doing iron (dazmollamoq),cooking (pishirmoq) va boshqalar. Adjectives:
(sifatlari) big (katta), small (kichkina), red (qizil), green (yashil), hot (issiq), cold (soviq) va
hokazo so’zlar so’zlar o’quvchilarning sinf xonasi va tevarak-atrof bilan tanishtirish jarayonida
o’quvchlar lug’atiga kiritiladi, buning natijasida ularning lug’ati boyitiladi, nutqi rivojlanadi.

Har bir boshlang’ich sinf uchun dastur mazmuniga mos talimiy o’yinlar, mashqlar
tanlanadi. Masalan:

Birinchi sinflar uchun “English alphabet”, “Numbers”, “Domestic animals”, “Family” va
boshqalar.

Ikkinchi sinf va undan yuqori sinflar uchun Verbs”, “Jobs”, “Body”, “Seasons”, “Months
and weeks” va hokazolar.

Bola nutqida grammatik xatolarni dars jarayonida yetarli ovoz tonida, boshqa o’quvchilarga
ham eshitarli qilab to’g’rilash kerak.

O’qituvchi oldida quyidagi vazifalar turadi: o’quvchilarda so’zlardagi tovushlarni aniq,
to’g’ri talaffuz etishni tarbiyalash, ingliz tili orfoepiya qoidalari asosida so’zlarni to’g’ri
talaffuz etishni, aniq talaffuzini, bola nutqining ifodaliligini tarbiyalash.

Boshlang’ich sinf o’quvchilari ingliz tili lotin alifbosiga o’xshab ketganligi bois ayrim
tovushlarni almashtirib yuboradilar. Masalan: “school” [sku:l] so’zini “schol”, “book™ [bu:k]
so’zni bok.

O’quvchilarga bilim va tarbiya berishada so’zlashuv nutqiga (dialog) o’rgatish katta
ahamiyatga egadir. Til o’rganishning asosiy shakli bu mashg’ulotdir. To’g’ri tanlangan va
uzilgan, topshiriqlar ham nutq faolligini taminlovchi vositalardan biridir. Tarbiyachi savollar va
topshiriglar berganda, sinfdagi hamma o’quvchilarga qarata murojat qiladi, zarur bo’lganda
uni takrorlaydi, javob beruvchiga baland, to’g’ri, hammaga tushunarli qilib gapirish kerakligi
haqida ko’rsatma beradi, nutqiy rivojlanishi har xil darajada bo’lgan o’quvchilardan navbatma-
navbat so’raydi, hadeb bir o’quvchidan so’rayvermaydi, sinfdagi o’quvchilarga javob berayotgan
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o’quvchining javobi to’g’ri yoki nato’g’ri ekanligini nazorat qilib borishni aytadi, ularga savol
bilan murojat etadi: u to’g’ri gapirdimi? Yana nimalar haqida gapirishi kerak edi? Shuningdek
o’qituvchi darsda nutqi yaxshi rivojlanmagan o’quvchilarga alohida e’tibor qaratishi ham kerak.
Shuni alohida takidlab o’tish kerakki maktab sinf xonalarining ham ko’rinishi alohida o’rin
egallashi ya’ni yorug’lik yetarli darajada bo’lishi, stollar, jihozlar o’quvchilar bo’yiga mos bo’lishi
kerak. O’quvchilarning va o’qituvchining doimiy o’tiradigan joyi bo’lishi, o’quvchilar stolga
o’tirishganda o’qituvchining aniq ko’rib turishlari, o’quvchilar o’qituvchiga, o’qituvchi esa
o’quvchilarga qarab o’tirishlari kerak. Sinf xonasining havosi doimo yangilanib turishi lozim
deb o’ylayman. Bu esa 0’z navbatida o’qituvchilar - o’quvchilar bilan ishlashda faollikni oshiradi.

Xulosa o’rnida shuni qo’shimcha qgiladigan bo’lsak, nutq o’stirish mashg’ulotlarida bola
0’z nutqini o’qituvchining namunaviy nutqi bilan tagqoslashga, boshga bolalar bilan o’quv
materiallarini bajarishga, yani o’qituvchining tushuntirishini, hikoyasini tinglashga, birgalikda
rasmlarni, diafilmlarni ko’rishga suhbatlashishga, didaktik o’yinlarda ishtirok etishga, birgalikda
o’ynashga ma’lum bir obyektga diqqatini qarata olishga, navbat bilan gapirishga o’rganadi, deb
o’ylayman.

Foydalanilgan adabiyotlar ro’yxati:

1. bapeimaukoBa H.B. Meronuka oOyueHHss BTOPOMY HWHOCTPAaHHOMY SI3BIKY B IIIKOJIE:
YuebHoe mocodue. — M.: IIpocsemenue, 2003. —159 c.

2. Kanonos XK. Uer tun ykutuin meronukacu. —1.: YkutyBun, 1996. —368 0.

3. CarropoB T.K. bynaxak ueT THiIM YKUTYBUNCHHHUHT YCITyOUH OMUIIKOPJIUTMHU HIAKJUTaHTH-
puil TexHosorusAcu (MHmM3 Twiau marepuanuaa). —I1.:TIIOU, 2003. -192 6.

Uions | 2021 7-Kucem TomkeHT
22



% V3BEKUCTOHJIA WIMHUI-AMANTUNA TAAKUKOTIAP" MAB3VCHUIATA PECIVBJIUKA
» 29-K¥VII TAPMOKJIM UWIMHAIN MACO®ABUI OHJAMH KOH®EPEHIIUS MATEPHAILIAPH

THE PECULIARITIES OF THE USE OF THE SPECIAL LEXIS

Aziz K. Abdullaeyv,

A master’s degree student of the Foreign Philology Faculty
The National University of Uzbekistan

Phone: +998946086447

e-mail: azizabdulla1982@gmail.com

Abstract: The article explores the peculiarities of the application and significance of the special
lexis in different spheres with a view to the its linguistic analysis.

Keywords: special lexis, special vocabulary, lexicology, lexeme, terms, lexical units,
terminology, special language.

The study of lexis is significant for the fact that it emphasizes the interrelatedness of linguistic
elements within a language system. It is important to note how these elements don’t exist as
separate arbitrary entities, but are instead interrelated in how they constitute the richness of a
language. Primarily, this refers to how items in the lexicon correlate with one another semantically.!

The study of lexis is the central business of lexicology. According to Richard lexicology is the
study of vocabulary items (lexemes) of a language, including their meanings and relations, and
changes in their form and meaning through time. 2

It is worth noting that the concepts of “special lexis” and “terminological vocabulary” are usually
used in linguistic research as synonyms, for example, according to the philologist V.P.Danilenko:
“Special, proper terminological vocabulary of the modern language of science, as a general set of
terms of different cycles of sciences and branches of practical activity...””

In the study conducted by V.S.Grinev-Grinevich, there are also no distinctions: “Special
vocabulary is a set of lexical units (primarily terms) of special areas of knowledge, forming a
special layer of vocabulary that is most easily amenable to conscious regulation and ordering”.*

It should be noted that the concept of “special vocabulary” is much broader than “terminology”.
The linguistic dictionary gives the following definition of the concept of "terminology" — a set of
terms, used in any field of science, technology, or art. When, in turn, a special vocabulary is a set
of words and phrases that denote the concepts of a special field of knowledge or activity.

Natural language is in itself a manifestation of each human-being’s perception of the real
word. But the special lexis in each branch of science or technics allows instant interpretation of
ambiguous examples of “raw” language. Each user of a particular language can reasonably expect
that his utterances will be readily understood by an interlocutor having competence in the same
language, for the same reasons. In relating “row”, common or general language categories to special
language semantic characterizations, it is possible, in principle, either to start from the particular
terminology categories and associate them with their general meanings or destination meanings,
or to start from the semantic distinctions and see how, if at all, these are grammaticalised in the
individual meta-language of concrete specific vocabulary (in addition to the possible combination
of the two approaches).’

! Mah E., Safwanah. Lexicology: The Importance of Words in Society, 2007. P. 2

2 Richards, Meredith, M.. Empiricism and learning to mean. In language Development, Stan A. Kuczaj IT (ed.)
Erlbaum, Hillsdale, 1982. - pp. 365-396.

3 Jlanwmnenko B.I1. O61mee s3piko3Hanue: yaebnoe mocobue / B.I1. [lanumenko // Kype nexunit. — 2-¢ uzm. — M.
URSS, 2003. — 240 c.

* Tpunes-I'punesnu C.B. Benenue B repmunorpaduio: Kak mpocrto u jerko cocraButh ciosaps / C.B. IpuHes-
I'puneBwnd. — 3-e u3n., gon. — M.: URSS, 2009. — 224 c.

5> Maliszewski J., The Acquisition of Special and Technical Lexis by the Second Language Training, Proceedings
of the Second International Conference on Information Based Higher Education and Training, Kummamoto, Japan,
July 4-6, 2001, --https://www.academia.edu/5170422/The Acquisition _of Special and Technical Lexis by the
Second Language Training
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In some works, dealing with aspects from viewpoint of general terminology, the second
approach, from meaning to finish terminology form, is more feasible, since the center of interest in
not the particular forms that exist in any one particular special language.'

The main focus of terminology studies is a special lexis. It is analyzed with a view to form, type,
origin, meaning, and so on. It can be concluded that special vocabulary occupies an important
place in the language system, since it does not stand still and is constantly evolving, so it needs
constant research in various fields of knowledge.
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PEYEBOE YIIOTPEBJIEHUE ®PASEOJIOT'MYECKHUX EINHUAILL B
AHITIMUCKOM KOHTEKCTE.

H.A0nykaabipoBa,
I'ynl'Y Hay4dHBI pyKOBOAUTEND
ctyneHTka 54-17 rpynnsl I AxmenoBa

AHHOTaIII/Iﬂ Cratbs IIOCBAIICHA OIIMCAaHUIO qopazeonomqecxne CAVHUIIBI B UX PCUCBOM
ynotpebnenuu. B ctarbe paccMoTpeHbl 0OCOOEHHOCTHM OMOHMMHH (pa3 M HAMOM Mpeiiara-
€MOI MOJIEIH, KOTOpbIe OOYCIIOBUJIM ONPEIEICHUE €€ COJEPIKATEIBHOIO M TEXHOJIOTHYECKOro
aCIIeKTOB.

KuroueBblie ciioBa dpaszeonornyeckue eIUHULBL, (Gpa3eMbl, UIHMOMbBI, HHIUBUIyaJIbHbIE 00-
pazoBaHus, (ppa3eorOrnyecKuil xapakTep, peueBOro OKpyKEeHUs

@dpa3zeonornueckre eIUHUIBI BKIFOUAIOTCS B CIIOBAPHBIA COCTaB s3bIKa, a (Ppa3eoyorHsl — B
COCTaB JICKCHKOJIOTHH TJIaBHBIM 00pa30M I10 TOH MpUYHHE, YTO (HPa3eoqoru3Mbl pacCMaTpUBAIOT-
Csl KaK SKBHMBAJICHTHI CJIOB, & JICKCUKOJIOTHS — KaK JIMHTBUCTUYECKasl AUCIMIUIMHA, W3ydaromast
CJIOBapHBIN COCTaB sI3bIKA, TO €CTh CJIOBA M WX YKBHUBAJIECHTHI.

HccnenoBaB ¢pazeonornyeckue eAUHUIBI B UX PEYeBOM YMOTPEeOJIEHUH MbI MPHUIILIA K Clie-
JYIOUIMM BBIBOJIAM:

BaxxaeimiM BormpocoM Teopun (pa3eosoTuH SBISETCS BOIPOC 00 yCTOWIMBOCTH (hpa3eosio-
THYeCKUX equHMIl. [log yCTOHYMBOCTRIO (hPa3eoIOTHIECKUX €IWHUI] Mbl TTOHUMAeM ITOCTOSH-
CTBO MX COCTaBa, HEM3MEHIEMOCTh UX CTPYKTYPbI, KOTOpasi CO3AAETCS B A3bIKE B PE3yJbTaTe UX
9acTOro yrnoTpeOJIeHUs B JaHHOM COCTaBe.

[Ipu uzydenumn OGosiee CBOOOJHON COYETAEMOCTH CJIOB — KOMIIOHEHTOB (hpa3eosornuyeckoit
€IMHUIIBI HeOOXOAMMO YUUTHIBAaTh UX 3HaueHHE. [Ipu yCTaHOBIEHUH €IMHUYHOM COYETaeMOCTH
OIHOTO WJIM JBYX KOMITOHEHTOB OMHAPHOTO WJIM MHOTOWIEHHOTO OOpa30BaHMS CIEIYeT YUHUTHI-
BaTh WX 3HAYCHHE, TAK KaK MOXXHO JOMYCTHUTh HETOYHOCTH. Hampumep: apxam3m main — cuia,
BCTpeuaeTcsl ToJbko B obopore with might and main — «u30 Bcex cum».

Ommmunth (Hpa3eoqOrndecKyro eIMHHILy OT MHIMBHIYyaJIbHBIX 0Opa30BaHMN MHOTHA ObIBaeT
OY€Hb TPYIHO, TaK KaK MHIMBHIyaJIbHbIE 00pa30BaHMs BHEIIHE YAaCTO HUYEM HE OTIIMYAIOTCS OT
TPATULMOHHBIX (PA3EOIOTHUECKUX STUHMII.

Habnronenue Haj ¢pazeoqornueckuMy eJMHULIAMH B UX PEUYEBOM YHOTPEOICHUH TOKa3alH,
YTO aKTyaJIM3alusl €IUHHIl TIOCTOSHHOTO KOHTEKCTa B PEYU CONPOBOXKIAETCS ONPEACICHHBIMH
BapHalUsIMH UX MOPQOIOrHdecKux (GOpM U CHHTAKCHUECKHUX MOCTPOCHHUH, a TaKKE OKKa3HO-
HAJIbHBIMHM BapHalMsAMH JIEKCHUECKOTO cOcTaBa (pazeoiorndyeckux examHun. OmHako, pasind-
Hble (OpMBI BapbHpOBaHHS (Pa3eOTOTHIECKON SIUHUIBI HE pa3pyllaeT ee Kak eIUHHIYYy MOo-
CTOSIHHOTO KOHTEKCTa. OKKa3HMOHAJIbHOE BapbHpPOBAHUE MATEPHAIBHOIO COCTaBa MOCTOSHHOTO
KOHTEKCTa 33J]JaHO PEUEBBIM HCIIOJIb30BAaHUEM (pazeosioru3Ma U OTHOCUTCS K chepe pedH.

ITpeoGpazoBanust MaTepHaIbHOIO COCTAaBa €IMHUI] IOCTOSIHHOTO KOHTEKCTa BO BCEX €ro op-
Max BCerza MPOM3BOAATCS IO OTHOLICHHUIO K 3aKPEIUICHHOW Mojenu (pa3eoIorndeckon enu-
HUIBL, ObITyOmed B cdepe sA3bIka. B ciaydae coBmageHus marepuaibHOTO cocTaBa (hYpaseMsl C
MIEpPEMEHHBIM COYETaHWEM peaH3alis 3HAYeHUS Kak (pa3eMbl, TaK U TOKIECCTBEHHOTO Iepe-
MEHHOTO CJIOBOCOYETAaHHs HAXOAUTCS B 3aBUCHMOCTH OT PEYEBOr0 OKpYyKeHHWs. MarepuaibHbIH
COCTaB MJUOMBI B LIEJIOM CIYXHT yKa3aTeJIbHbBIM MUHUMYMOM JUIS II€IOCTHOTO 3HAYEHHs UAM-
OMBI.

[Ipu omoHuMHM (pa3 U HIUOM, a TAKKe MPH TOJUCEMHH HJIMOM, MOCTOSHHBIH KOHTEKCT
COXpaHSeT B IOJHOI Mepe coaepikalieecss B HEM yKazaHHe Ha (pa3eo]orHyecKuil XxapakTep
JTAHHOTO COYETaHMsl, TePSIeT CIIOCOOHOCTH JIMIIL CaMOCTOSTENIbHO AU(PepeHnpoBaTh ero 3Ha-
YyeHue. YKazaTelabHas (QYHKIHS MOCTOSTHHOTO KOHTEKCTa HE YHHUYTOXKAeTCs M TOrnaa, korma ¢pa-
3€0JI0TMYecKasl eMHUIIA MOXKET (POPMaTBHO COBMANATh C IEPEMEHHBIM COYECTaHHUEM.

XapakrepucTika (hpa3eosorndeckoil eIMHUILIbI KaK €MHUIBI ITOCTOSHHOIO KOHTEKCTa He UC-
KITIOYAeT €€ 3aBUCHUMOCTH OT PEUYEBOTO OKPY>KEHHUS.

®pazeonornueckre eIMHUIBI MOTYT BKJIIOYATHCS B pedb Onaromapsi MOPQOIOTUIECKUM H3-
MEHEHHSIM TpaMMaTH4ecKoil (GopMBI WMEHHOTO KOMITIOHEHTa (hpazeonoru3sMoB. Mopdororuye-
CKHE M3MEHEHHsI CTEP)KHEBBIX MMEHHBIX KOMIIOHEHTOB 3aBUCSIT OT BHEUIHWX CEMAaHTHKO - CHH-
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TAKCUUECKUX CBsA3eH (hpazeosorHuecKoi eMHUIIBI B MIpeJiesiax pPEeueBOro MOCTPOSHHUS.

dopmanbHas CTpyKTypa (pa3eosiorn3Ma 3aBHCUT OT €r0 peueBOro OKpykeHus. M3meHeHnus
cJI0OPMBI CYIIECTBUTEIBHOTO B COCTaBe (hpa3eosorn3Ma MOXKET HECTH ONPENEICHHYIO JKC-
MIPECCUBHYIO Harpy3ky. VM3menenue mopdomorudeckoid (popMbl OTAETHHOTO KOMITIOHEHTA TIPH-
JIaeT ONPEACICHHYIO SKCIIPECCUBHYIO OKPACKY WIIH JIOTIOJHHUTEILHBIN OTTEHOK [IEJIOCTHOMY 3HA-
yeHuto (paseonorusma. DKCIPECCHBHAS HAarpy3Ka KOTOPYIO HECET CyNIECTBUTEIBHOE B JaHHON
¢dopme, neiicTBUTENBHA TOIBKO B Ipezenax (paseonsornueckoit eauHulsl. bonee Toro, ceMaHTH-
YyecKasi 3HaYMMOCTh U3MEHEHUs1 MOP(OoIoruueckoil popMbl IMEHHOTO KOMIIOHEHTA PACKpBIBACT-
cst Ha (poHE pedeBOl CHUTYyaIlHH.

Axrtyanuzanus $pa3eosoTHIeCKUX SIUHHIl B PEUr MPEAIoaracT He TOJIbKO H3MEHEHHUE

cioBoopm (pazeonorn3mMa, HO W Pa3NUYHBIE €r0 CHHTAKCHYECKHE BapHallMH, KOTOpBIC
BCTPEUAIOTCS IIABHBIM 00pa30M, B INIAroJbHBIX WANOMAaX M (pa3emMax ¢ OObEKTHBIM OTHOIICHHU-
€M MEX1y KOMIIOHEHTaMH.

Ecnu usmenenue cioBoGopMsl (ppazeosorusma o0yCcI0BIEHO BHEIIHUMH JUISl HETO CEMaHTHUKO
— CHUHTAaKCHYE€CKHMHU BHYTPUPEUEBBIMH CBSI35IMH, TO CUHTAKCHUECKUE BapHUalluu (pazeosorus-
MOB 00YCJIOBJICHBI HAJIMYMEM BHYTPEHHUX CHHTAKCHUECKHX CBA3EH MEXIY dJIeMEeHTaMH (pase-
0JIOTH3Ma, HO B KOHEUHOM CYETE TaK)Ke BBHI3BAHBI PEUEBBIM HCIIOIB30BaHUEM (PPa3eoIOrHueCKON
SIIMHUIIBI.

Oo0s3arenbHOE pacuiernyieHue (pa3eojaoru3Ma — OJHO U3 (OPMAIBHBIX CPEICTB BKIIOYCHUS
ero B peueByto memb. OnHaKo M (aKyJIbTaTHBHOE DPACILICIUICHHUE, KaKyl0 Obl CMBICIOBYIO HIIH
CTHJIMCTUYECKYIO HAarpy3Ky OHO HM HEC]a, TaKXkKe SIBISEeTCS CPEICTBOM IpeBpalleHus ¢pase-
OJIOTH3Ma U3 DJIEMEHTA S3blKa B JeMEHT peud. DakyabTaTMBHOE paclIeIieHHe MOCPEICTBOM
MEPEMEHHOT0 JJIEMEHTa, Yallle BCEr0 BCTPEUACTCS Y IIarojibHbBIX (ppaseonoru3smoB (ppazem u
UAMOM), PEXKE Y OJHOBEPUIMHHBIX ()PAa3eONIOTHICCKUX €IUHUI], B COCTaBE KOTOPHIX BXOIUT CY-
mectBuTenbHoe. Ciydan (axyabTaTUBHOTO PACIIEIVICHHS (pa3eosoru3Ma B YCIOBUSX peallb-
HOW pedyr HOCAT CTHIMCTHYECKHH Xapaktep. OHHM 1mb0 nenmaroT ¢pazeoiorn3mMsl Oojee Kc-
[IPECCUBHBIMH, YBEJINYMBAIOT €r0 00Pa3HOCTb, JIUOO YTOUHSIOT €ro 3HaueHHe.

@Dpa3zeonoruyueckasi eMHUIA peanusyercs JInbo kKak (pazema, 1100 Kak MUIUOMa B COOTBET-
CTBHHM C Pa3IMYHBIMHU YKa3aHUSMH, UIYIIUMH OT JAHHOTO PEYEBOTO OKPY)KECHUSI.

Peanuzanus 3Ha4eHNS TIOMMCEMAHTUIHON UIMOMBI HY)KJJA€TCS B JIGKCHUECKOM WIJIA CHHTAKCH-
9YECKOM YKa3aHWH, HAXOMSIIEMCsI BHE TPaHHUI] CAMOTO TTOCTOSIHHOTO KOHTEKCTA, COCTABIISIOIIETO
3Ty HJHOMY, TO €CTh HaXOANUTCS B 3aBUCUMOCTH OT €€ PEYEBOTO OKPYKEHHsI, CeMaHTHUYeCcKas 3a-
BUCHMOCTH (hPa3e0JOTMYECKUX EIMHMI] OT BHEIIHUX YKa3aHWH CBsI3aHA C MX PAa3HO3HAYHOCTHIO.

W anomatrnueckuil CMBICII CIIOBOCOUETAHUS UCKIIIOYAETCs B OCOOBIX JIEKCUYECKUX U CUHTAKCH-
YECKUX yCIOBHAX MX (DYHKIMOHMPOBAaHUS B peur. [Ipu 3TOM HETpyaHO 3aMETUTh, YTO B ONUCAH-
HBIX YCJIOBHUSIX peud (paKTHUECKU OCYIIECTBISIETCS AeMeTadopu3aIisl HIMOMBI, IIPEeBpalleHIe
MOTHPOBKHU €€ B 3HAYCHUE.

B cuny yka3zaHHBIX BBIIIE PHYXH — YACTHOCTH YIOTPEOICHUS U 3aKPETUIEHHOCTH IEJIOCTHO-
TO 3HAUYEHHS WAMOMBI 332 JAHHON MaTepHaJIbHOHW CTPYKTYPOH B SI3BIKOBOW HMAMSTH TOBOPSIIETO,
UIMOMBI OOHAPY>KUBAIOT OOJIBIIYIO HE3aBUCHMOCTh OT PEUEBOTO OKPY)KECHUS, YEM COBIIQIAI0IINE
C HUMH TEepEeMEHHbIE COYETAHUSI.

OcnabneHre BHYTPEHHETO KOHTEKCTYalbHOTO YKa3aHMs IMPOSBIAETCS JIMIIL B CIIydae pas-
HO3HAYHOCTH (Pa3eoIOTUIECKUX EAMHUI] U WX COBIAJICHUS C MEPEMEHHBIM coueTaHueM. [lpu
3TOM CEMaHTHYECKasl 3aBUCHUMOCTh (hpa3esIOTHIECKUX €IWHUI] HE YHUYTOXKAECT X KauecTBa Kak
eIIMHHUI] TIOCTOSIHHOTO KOHTEKCTa.
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THE PECULIARITIES OF TEACHING SPEAKING IN EFL CLASSROOM.

Rakhmanova Victoria
UzSWLU, teacher
rakhmanova.vika@mail.ru

Abstract. This very article is devoted to the problem of teaching speaking in the classroom.
The reasons for teaching speaking are carefully described and explained .Moreover some
examples are provided and this very procedure is shown step by step. Various types of speaking
subskills are shown and discussed.

Key words: subskills,speech,communication,register,informality,stages.

Speaking is one of the four language skills: reading, writing, listening and speaking. Speaking
and writing are productive skills. That means that unlike listening and reading, they involve
producing language rather than receiving it. Very simply, we can say that speaking involves
using speech to communicate meanings to other people. Speaking involves several subskills:

» making use of grammar, vocabulary and functions

» making use of register to speak appropriately

* using features of connected speech

* using body language

* producing different text types

« oral fluency (speaking at a normal speed, with little hesitation, repetition or self-correction,
and with smooth use of connected speech)

* using interactive strategies (ways of keeping people interested and involved in what we are
saying).

Our purpose in speaking is to communicate meaning and we do all these things to achieve
this. We can see that speaking involves a lot more than just using grammar and vocabulary
accurately in speech. When we speak we constantly have in mind the person we are speaking
to and our wish to communicate our meaning successfully to them. We use interactive strategies
to help us achieve this. These include using body language such as gestures, eye contact, facial
expressions and movement to put our message across more strongly and clearly, and functions
such as clarifying our meaning (e.g. 'l mean .. .", "What I'm frying to say is .. ."), asking for
opinions (e.g. 'What do you think?"), agreeing (e.g. 'Yes, that's right') to keep the interaction.

Fluency, accuracy and appropriacy also play a major part in successful oral communication.
Fluency helps ensure that our listener will keep on listening to us without getting bored or
irritated by too many hesitations or too slow a pace of speaking. Accuracy of grammar, use
of vocabulary and the production of sounds help keep our message clear, and appropriacy is
another way of keeping our listeners involved. We use the right register to treat our listener with
the appropriate degree of formality or informality in order not to upset them or make them feel
uncomfortable.

The activities in a speaking lesson often follow this pattern:

1. Pre stage (Lead-in): an introduction to the topic of the lesson plus activities including a
focus on the new language.

2. While stage, practice activities or tasks in which learners have opportunities to use the
new language - these activities may move from controlled to freer activities or a teacher may
choose to do them in the opposite order, depending on the class and learning context.

3. Post-task activities: activities in which learners do free speaking activities on the topic
and/or work on the language used in the tasks.

Reading, listening and integrated skills lessons (lessons combining use of several language
skills) also give opportunities for speaking practice as learners focus on language before the text
and discuss its topic, and then after they have worked on understanding the text, they can go on
to do speaking activities related to its topic.

While teaching speaking one should not forget that spoken activities can be differentiated-
spoken interaction and spoken production. In the spoken interaction more than one person is
involves (dialogues, debates, telephone conversations, interviews and etc.). In spoken production
only one person speaks (presentation, monologue, oral speech and etc.).
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There are three main reasons for getting students to speak in the classroom. Firstly, speaking
activities provide rehearsal opportunities - chances to practise real-life speaking in the safety of
the classroom. Secondly, speaking tasks in which students try to use any or all of the language
they know provide feedback for both teacher and students. Everyone can see how well they are
doing: both how successful they are, and also what language problems they are experiencing.
(This is a good reason for boomerang lessons, see page 55.) And finally, the more students
have opportunities to activate the various elements of language they have stored in their brains,
the more automatic their use of these elements become. As a result, students gradually become
autonomous language users. This means that they will be able to use words and phrases fluently
without very much conscious thought. Good speaking activities can and should be extremely
engaging for the students. If they are all participating fully - and if the teacher has set up the
activity properly and can then give sympathetic and useful feedback - they will get tremendous
satisfaction from it. We need to be clear that the kinds of speaking activities we are looking at
here are not the same as controlled language practice, where, for example, students say a lot of
sentences using a particular piece of grammar or a particular function. That kind of speaking
is part of study and is covered in Chapter 6. The kind of speaking we are talking about here
almost always involves the activate element in our ESA trilogy (see Chapter 4). In other words,
the students are using any and all of the language at their command to achieve some kind of
purpose which is not purely linguistic. They are practising what Scott Thornbury, in his book
How to Teach Speaking, calls speaking-as-skill, where there is a task to complete and speaking is
the way to complete it. In the same way that ‘writing-for-writing’ is designed to help the student
get better at the skill of writing (see page 112), so the activities in this chapter are designed to
foster better speaking, rather than having students speak only to focus on (and practise) specific
language constructions. As with any sequence, however, we may use what happens in a speaking
activity as a focus for future study, especially where the speaking activity throws up some
language problems that subsequently need fixing.
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TASK BASED LEARNING
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Abstract: This article is devoted to problem of TBL in teaching foreign languages and various
techniques to perform in the classroom. The steps of TBL are carefully described, the notion of
TBL is presented and provided with examples. Also the author provides the information on the
the necessary nuances, which students need while using TBL method.

How often do we as teachers ask our students to do something in class which they would do
in everyday life using their own language? Probably not often enough. If we can make language
in the classroom meaningful therefore memorable, students can process language which is being
learned or recycled more naturally. Task-based learning offers the student an opportunity to do
exactly this. The primary focus of classroom activity is the task and language is the instrument
which the students use to complete it. The task is an activity in which students use language to
achieve a specific outcome. The activity reflects real life and learners focus on meaning, they are
free to use any language they want. Playing a game, solving a problem or sharing information or
experiences, can all be considered as relevant and authentic tasks. In TBL an activity in which
students are given a list of words to use cannot be considered as a genuine task. Nor can a normal
role play if it does not contain a problem-solving element or where students are not given a goal
to reach. In many role plays students simply act out their restricted role. For instance, a role
play where students have to act out roles as company directors but must come to an agreement
or find the right solution within the given time limit can be considered a genuine task in TBL.
In the task-based lessons included below our aim is to create a need to learn and use language.
The tasks will generate their own language and create an opportunity for language acquisition
(Krashen*). If we can take the focus away from form and structures we can develop our students’
ability to do things in English. That is not to say that there will be no attention paid to accuracy,
work on language is included in each task and feedback and language focus have their places in
the lesson plans. We feel that teachers have a responsibility to enrich their students’ language
when they see it is necessary but students should be given the opportunity to use English in the
classroom as they use their own languages in everyday life. How can I use TBL in the classroom?
Most of the task-based lessons in this section are what Scrivener** classifies as authentic and
follow the task structure proposed by Willis and Willis***. Each task will be organized in the
following way: Pre-task activity an introduction to topic and task Task cycle: Task > Planning
> Report Language Focus and Feedback A balance should be kept between fluency, which is
what the task provides, and accuracy, which is provided by task feedback. A traditional model
for the organization of language lessons, both in the classroom and in course-books, has long
been the PPP approach (presentation, practice, production). With this model individual language
items (for example, the past continuous) are presented by the teacher, then practised in the
form of spoken and written exercises (often pattern drills), and then used by the learners in less
controlled speaking or writing activities. Although the grammar point presented at the beginning
of this procedure may well fit neatly into a grammatical syllabus, a frequent criticism of this
approach is the apparent arbitrariness of the selected grammar point, which may or may not meet
the linguistic needs of the learners, and the fact that the production stage is often based on a rather
inauthentic emphasis on the chosen structure. An alternative to the PPP model is the Test-Teach-
Test approach (TTT), in which the production stage comes first and the learners are "thrown
in at the deep end" and required to perform a particular task (a role play, for example). This
is followed by the teacher dealing with some of the grammatical or lexical problems that arose
in the first stage and the learners then being required either to perform the initial task again or
to perform a similar task. The language presented in the ‘teach’ stage can be predicted if the
initial production task is carefully chosen but there is a danger of randomness in this model.
Jane Willis (1996), in her book ‘A Framework for Task-Based Learning’, outlines a third model
for organizing lessons. While this is not a radical departure from TTT, it does present a model that
1s based on sound theoretical foundations and one which takes account of the need for authentic
communication. Task-based learning (TBL) is typically based on three stages. The first of these
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is the pre-task stage, during which the teacher introduces and defines the topic and the learners
engage in activities that either help them to recall words and phrases that will be useful during the
performance of the main task or to learn new words and phrases that are essential to the task. This
stage is followed by what Willis calls the "task cycle". Here the learners perform the task (typically
a reading or listening exercise or a problem-solving exercise) in pairs or small groups. They then
prepare a report for the whole class on how they did the task and what conclusions they reached.
Finally, they present their findings to the class in spoken or written form. The final stage is the
language focus stage, during which specific language features from the task and highlighted and
worked on. Feedback on the learners’ performance at the reporting stage may also be appropriate
at this point.

References

1. Krashen, S. (1996). The Natural Approach: Language Acquisition in the Classroom. Prentice
Hall

2. Scrivener, J. (2005). Learning Teaching. Macmillan.

3. Anchor Point:bottom***Willis, J. & Willis, D. (eds.) (1996). Challenge and Change in
Language Teaching. Macmillan (now out of print).

4. Willis, D. & Willis, J. (2007), Doing Task-based Teaching. Oxford University Presshttp://
www.willis-elt.co.uk/

Uions | 2021 7-Kucm TomkeHT
31



V3BEKMCTOHIA WIMHI-AMAITAN TAIKMKOTJIAP" MAB3YCHIATH PECITYBJIMKA -
29-KVII TAPMOKJIH WIMHH MACO®ABHI OHJIAWH KOH®EPEHIIUA MATEPHAIUIAPH e@

CHOOSING AND ANALYZING COURSEBOOKS FOR TEACHING IN THE EFL
CLASSROOM.
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Abstract. This very article is devoted to the problem of using the coursebooks in the classroom.
The reasons for choosing the coursebooks are carefully described and explained .Moreover some
examples are provided and the procedure of the usage of coursebooks is shown steb by step.
Various approaches to use coursebooks are discussed and demonstrated.

Key words: activities,materials,reordering,omitting,workbook,review.

Whenever teachers open a page in their coursebook, they have to decide whether or not
they should use the lesson on that page with their class. Is the language at the right level? Is
the topic/content suitable for the students? Are there the right kind of activities in the book? Is
the sequencing of the lesson logical? With a good coursebook, there is a strong possibility that
the language, content and sequencing in the book will be appropriate, and that the topics and
treatment of the different language skills will be attractive. As a result the teacher will want to
go ahead and use what is in the book. If, however, teachers have the time or inclination to amend
parts of a coursebook (because the texts or activities don’t seem appropriate for a particular
group of students or a particular lesson, or because they want to tailor the material to match their
own particular style), they have to decide what to do next. There are four alternatives to consider
if we decide that part of a coursebook is not appropriate. Firstly, we might simply decide to omit
the lesson. That solves the problem of inappropriacy and allows us and our students to get on
with something else. There’s nothing wrong with omitting lessons from coursebooks. Teachers
do it all the time, developing a kind of*pick and choose’ approach to what’s in front of them.
However, if they omit too many pages, the students may begin to wonder why they are using
the book in the first place, especially if they have bought it themselves. Another alternative is
to replace the coursebook lesson with one of our own. This has obvious advantages: our own
material probably interests us more than the coursebook and it may well be more appropriate for
our students. If we cover the same language or topic, the students can still use the book to revise
that particular language/vocabulary. But as with omitting pages, if too much of the coursebook
is replaced, both students and teacher may wonder if it is worth bothering with it at all. The
third option is to add to what is in the book. If the lesson is rather boring, too controlled, or
if it gives no chance for students to use what they are learning in a personal kind of way, the
teacher may want to add activities and exercises which extend the students’ engagement with
the language or topic. We are using the coursebooks strengths but marrying them with our own
skills and perceptions of the class in front of us.

If a reading text is dealt with in a boring or uncreative way, if an invitation sequence is too
predictable or teachers simply want to deal with the material in their own way, they can adapt the
lesson by rewriting parts of it, replacing some of the activities (but not all), reordering activities
or reducing the number of activities in the sequence.

Some teachers have a very poor opinion of coursebooks. They say they are boring, stifling
(for both teacher and students) and often inappropriate for the class in front of them. Such
people would prefer to rely on their own ideas, snippets from reference books, pages from
magazines, ideas from the students themselves and a variety of other sources. Other teachers feel
much more positive about coursebooks. For them, coursebooks provide good teaching material
which is often attractively presented. The coursebook has been carefully researched and has a
consistent grammar syllabus as well as providing appropriate vocabulary exposure andpractice,
together with pronunciation workand writing tasks. Good coursebooks have a range of reading
and listening material and workbooks, for example, to back them up (to say nothing of Internet
tie-ins and other extras). It takes less time to prepare a good coursebook lesson than to start from
the beginning each time and prepare brand new material; however ideal such freshness might
be, many teachers simply do not have the time to prepare and plan as much as they would like
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to. Most coursebooks have an accompanying teacher’s guide to help teachers with procedure
and give them extra ideas. And students often feel extremely positive about coursebooks, too.
For them, the coursebook is reassuring. It allows them to look forward and back, giving them
a chance to prepare for what’s coming and review what they have done. However, there is the
ever-present danger that both teacher and students will get locked into the book, using its content
as the only material which is taken into the classroom, and always teaching and learning only in
the way the book suggests. In such circumstances, the book may become like a millstone around
the necks of all concerned, endangering the engagement which a student-centred classroom
might otherwise create. As a result, some teachers take the decision to do without coursebooks
altogether, a decision which may well be of benefit to their students if, and only if, they have
the experience and time to provide a consistent programme of work on their own, and if they
have a bank of materials to back up their ‘no-coursebook’ decision. Even teachers who are
enthusiastic coursebook users, however, need to see them as proposals for action, rather than
instructions for action. In other words, we can look at the possibilities the coursebook offers us
and then decide between the options for coursebook use which we discussed at the beginning of
this chapter. If teachers and students approach coursebooks in that light, and use them according
to the criteria we suggested above, they will have a much more beneficial effect than if they are
followed slavishly. However good a coursebook is, it only really comes to life when it is used
by students and teachers, and it is they, not the book, who should determine exactly how and
when the material is used.
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Abstract: This article is devoted to problem of materials development in teaching foreign
languages and various techniques to use in the classroom. The peculiarities of MD are carefully
described, the notion of MD is presented and provided with examples. Also the author provides
the information on the the necessary nuances, which teachers need when they use materials.

It is difficult to imagine a classroom around the world without any kind of ELT material. The
most traditional and wide-spread examples of these materials are coursebooks. As Hall (2013,
online) states “Textbooks are the main source of teaching ideas and materials for many teachers
around the world; indeed, it’s almost impossible to imagine ELT without textbooks”. There are
good reasons why many teachers use published coursebooks, amongst them:

*  They provide language input for learners.

*  Well-designed coursebooks can be motivating and provide a logical organization of content.

*  They offer a written record of what has been studied and allow students to review it later.

*  They reduce the amount of time needed for preparation.

* Insome L2 teaching contexts, the use of a given coursebook is compulsory.

*  Coursebooks are usually organized around an identifiable principle and follow clear
patterns.

*  They are easily stored.

However, coursebooks have also received criticisms on the part of researchers and teachers.
Sheldon (1988:237) cites Greenall’s concept of coursebook credibility gap referring to the “(...)
potential conflicts of interest in their creation, commercial exploitation, public assessment, selection,
and ultimate classroom use”. In short, there are contradictions between educational aims and
financial viability. Following Sheldon (op. cit.), we can distinguish two levels of disappointment
on coursebooks: on the level of design and on the level of theoretical premises. On the level
of design, sometimes textbooks do not adequately describe the language level of the target learners
(with terms like ‘beginner’, ‘starter’, ‘intermediate’); they have an inadequate handwriting to
economize space in each page; there are omissions of course rationale; there are teacher’s books
whose only value is their answer keys; the terminological looseness which makes it impossible to
compare textbooks (op. cit.: 239); the presence of stereotyped images of English language users
(focus on native speakers’ lives and language varieties) and the absence of images about poverty,
disability, etc. In addition, as Hall (2013) adds, they may create a dependency culture in which the
teacher just does what the textbook says. On the theoretical level, there may be a lack of cultural
appropriacy; failure to recognize restrictions in many teaching situations; and, inconsistency with
the pedagogical implications of current research on linguistic and language learning (Sheldon,
1988; Williams, 1983). Littlejohn (2011) suggests that the following aspects of the target situation
should be taken into account when adapting ELT materials:

e the cultural context,

e the educational institution,

* the course aims, content, methodology and means of evaluation,

e the teachers,

*  the learners.

Only after integrating this information with the material evaluation will teachers be in a position
to decide if the material should be rejected, adopted, adapted or supplemented.

On the other hand, McDonough, Shaw & Masuhara (2013: 69) argue that the following
principles should guide materials adaptation:

*  Personalizing, “(...) increasing the relevance of content in relation to learners’ interests
and their academic, educational or professional needs”.

e Individualizing, addressing “(...) the learning styles both of individuals and of the
members of a class working closely together”.

* Localizing, taking “(...) into account the international geography of English language
teaching”.
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*  Modernizing, “(...) not all materials show familiarity with aspects of current English
usage, sometimes to the point of being not only out of date or misleading but even incorrect”.

The authors distinguish the following techniques for adaptation: adding, including expanding
and extending; deleting, including subtracting and abridging; modifying, including rewriting and
restructuring; simplifying; and reordering (op. cit.: 70).
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NHHOBAIIMOHHBIE METOAUKHN OBYUYEHMUS JIEKCUKE HA YPOKAX
Y3BEKCKOI'O SA3bIKA

HOagameBa MyHo:kaTX0H XakKuMOeKOBHA
IpernojaBarelib y30€KCKOTo s3bIKa U JIUTEPaTypbl
I'COIL Ne 6 ropona Hamanran Hamanranckoii obnactu

AHHOTanusa. B 5T0OH cTarbe aHAINM3UPYETCS CIOBAPHBIN 3aIac sA3bIKa U METOIOB U IIPUEMOB
00y4eHHUs JIEKCHUKE, a TaK)Ke U3ydaroTCsl HEKOTOpbIe METO/Ibl, TakKe Kak: Mcronb30BaHue JeMOH-
CTpalLi ¥ IEMOHCTpPALUs KAPTUHOK, 00yUeHHEe CJI0OBaM B KOHTEKCTE, YTEHHE CJI0Ba U T.A. B Helt
00CyKJ1aeTcsl, YTO CJIOBapHBIN 3arac HEOOXOIUM JJIsi BBIPAXKEHHUS CMBIC/IA U B MCIIOJIb30BaHUU
PELENITUBHBIX (ayIUpPOBaHKE U YTEHHE) U IPOYKTUBHBIX (TOBOPEHUE U MUCbMO) HaBBIKOB. CTaThs
TAKXKe U3y4aeT, 4TO CO3/IaHUE XOPOILETr0 KOHTEKCTA SBJISIETCA BAXKHOM MPEOCHUTKON 115 00yye-
HUS JIEKCHUKE, TIOCKOJIBKY 3TO ITOMOTaeT KaK IPUBJI€Yb BHUMAHUE YUYAIIUXCSl, TAK U €CTECTBEHHBIM
o0pa3om chopMHupOBaTh 1IEJIEBOI CIIOBAPHBII 3armac.

KuroueBble ciioBa: MeTo/, CJIOBapHBIN 3amac, TEXHHUKa, CJII0BA, YMEHHE, YTEHUE, ayAUPOBAHHE,
TOBOpPEHUE.

Cdepa n3ydyeHuss u mpenojaBaHusl S3bIKOB M3MEHWJIACH 3a IMOCIEJIHUE HECKOJIBKO JIECATH-
neTuid. AKIEHT Ha UCIOJIb30BAaHUM Pa3IMYHBIX METOAMK OOyudeHHs OOJbIIe HE MpeaaraeT pe-
LIeHMsI Ul yuuTelel si3bIkoBoBeoB. HecMOTpst Ha ycwins, B U3YYEHMH YYaIlUMUCS S3bIKOB,
O0COOEHHO B KOHTEKCTE€ MHOCTPAHHOTO MJIM BTOPOTO S3bIKA, 3aMETHBIX YIYyYIIeHUN He HaOmrona-
ercs. Termepp akIEHT CMECTWJICS Ha ydYallluXCs; aBTOHOMHMSI y4dallerocsi, CTWiIM oOy4yeHUs W, B
YaCTHOCTH, UCTIOJIb30BaHKUE CTpaTeruii n3ydyeHus si3pika. [IpenonaBarenu s3b6IkoB B Y30eKkucTaHne
MIOHUMAIOT BaXXHOCTh Y30€KCKOTO S3bIKa B )KM3HM CBOMX YUYEHHKOB Ha KaX/J0M dTare. ITo Tpe-
OyeTcsi OT LIKOJIbI, KOJJIekKa, JajJbHEHUIIero o0pa3oBaHus U HE TOJBKO.

W3menenus ObicTpble U HenszOexxHble. HeoOXonuMocTh mpenogaBath B 1elIOM U 3P HEKTHB-
HO TpernojaBaTh Y30€KCKMH SI3bIK B YAaCTHOCTHU SIBJISIETCS MPOOJIEMOM, cTosiied nepes BceMu
yuutensiMu B Y30ekucrtane. CeronHs /uisl akaJleMUKOB CTaJI0 00s3aTeNIbHBIM EPEOCMBICIUTD U
OOHOBUTH CBOM CTpaTeruu 0OyUeHHUs C YUETOM MEHsIonmXcsi BpeMeH. [1ockobKy BO BceM Mupe
MOCTOSTHHO MEHSIIOTCS METOMBI U TIPUEMbI 00yUeHHs 0 KaXkIOMY MPEAMETY, METOIbl U MPUEMbI
00y4eHHs JIKCUKE HY)KIAIOTCS B JKEJAeMbIX M PATUKAIBHBIX W3MEHEHMAX C yd4eToM TpeOoBa-
TEJILHOTO PhIHKA Tpy/a B I1o0anu3upoBaHHOM Mupe. CiioBaph s3bIKa M0100€H KUPITUIY BBICOKO-
ro 3aaHus. HecMOTps Ha JOBOJIBHO MEJIKME J€Tall, OHU KU3HEHHO BAXKHBI JUISI BEJIMKOJIEITHON
KOHCTPYKIMH. V3yueHune JIeKCUKM HaXOAUTCS B LIEHTPE BHUMAHUS MIPU U3yUYEHUH HOBOT'O SA3BIKA.
[TockonbKy y30eKCKUid SABIISIETCS BTOPHIM UM MHOCTPAHHBIM S3BIKOM B IIIKOJIAX C PYCCKUM YKJIO-
HOM 00yuYeHUs, HEOOXOIMMO CHCTEMaTHUYECKH M3ydaTh CIOBApPHBIN 3amac.

Ecnu mb1 X0TuM 3((HEKTUBHO HCTIONB30BaTh SA3BIK, Y HAC JAOJDKEH OBITH XOPOIIUI CIOBApHBIN
3arnac. Mbl HE MOXEM HCIIOJIb30BaTh S3bIK, €CJIM HE 3HA€M CJIOB ATOTO SI3bIKA. Y30EKCKUH SI3BIK
UMeeT OOIIMPHBIA CIOBapHBIN 3amac. HeBO3MOXXHO BBIYYUTH SI3bIK, HE U3Y4YHB CIOBapHBINA 3a-
nac. [ToaToMy M3ydeHHUE JICKCUKH 3aHSUIO IEHTPAIBHOE MECTO B TPEIOIaBaTeIbCKOW yueOHOU
nesitenibHOCTH. CloBaph - OYEHb Ba)XKHOE CPEACTBO JUISI BBIPAXKEHMSI HAIIMX MBICIEH M UyBCTB
B YCTHOHM WM TTUCbMEHHOU (popme. JleHCTBUTEIBHO, HU JIUTEpATYpa, HU S3BIK HE CYIIECTBYIOT
6e3 cnoBapHoro 3arnaca. daktuyecku, 6e3 cIOBapHOroO 3amaca OOIeHHWE Ha BTOPOM HIJIM MHO-
CTPAHHOM $3bIKE€ HEBO3MOKHO OCMBICIEHHBIM 00pPa3oM.

CrnoBapb HEOOXOAMM IS BBIPAXKEHUS CMBICTIA M MCTIONBb30BAHUS PELICTITUBHBIX (ayIUpOBaHHE
U 4YTE€HHE) U MPOTYKTUBHBIX (TOBOPEHME M NMUCHMO) HaBBIKOB. Ero cieayer paccmarpuBaTh Kak
BHYTPEHHIOIO YacCTh MU3yUYEHHUS] MHOCTPAHHOIO SI3bIKa, TOCKOJIbKY OH BEJIET K OOIIEHHUIO.

Xopouiee 00ydyeHHE JIEKCUKE - KIIIOUEBOM acleKT pa3BUTHS YBJICUEHHBIX U YCHEIIHBIX YHUTa-
teneid. CyniecTByeT OOMbIION pa3pblB MEXAY TE€M, YTO MbI 3Ha€M O IMPENOAaBaHUU CIIOBAPHO-
ro 3amaca, U TeM, YTO MbI (4acTo, BCE emie) Jenaem». TpaauliMoHHOEe OOy4YeHHE CIIOBApIO s
MHOTHX YYHUTENEH MPEAIonaraeT, 4YTo Y4YeHUKH MILYT CJIO0Ba B CIOBApE, MUIIYT ONPEAEICHUS U
HCIOJIB3YIOT CJIOBA B IIPEJIOKEHHUSAX.

OnuH U3 MEeTOI0B 00YYEHHS 3TO MCIIOIb30BAHNE JEMOHCTPAIIMA M JEMOHCTpAIHs KapTHHOK.
Yuurenb MOXKET MPOU3HECTH HECKOJIBKO CJIOB. DTO MOXKET OBbITh BECENO U JAeT yYEeHUKaM I10-
pPe3BUTHCA. DTO JeNaeT KJIacC OPUEHTHPOBAHHBIM Ha YUYalIUXCA. YUYUTENb MOXKET JACHCTBOBATH,
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a YYEHUKH IBITAIOTCS MoJApakaTh AToMy. Hanmpumep, MOXHO pOJEMOHCTPUPOBATh TaKUE CJI0BA,
Kak MPBDKOK, Y/IbIOKa, TU1ad, COH, COH ¥ TaHell. MUMUHT XOpOIO paboTaeT ¢ MIIAJIIUMHU IIKOJIb-
HUKaMu. Bbl MO)xeTe BOCIIPOM3BOAMTH SMOLIMM U MOBCEAHEBHBIE AEMCTBUSI, YTOOBI HAyUUTh MX
HOBBIM CJIOBaM. JTOT METOJ MOXKHO JIETKO IMpakTHKOBaThb. OH MOXET 3aBOEBaTh PaCIOJIOXKe-
HUE YYaIllUXCs, IOCKOJIBKY YYalllMMCsl HPABSTCS TEaTPAJIbHbIE TOCTAHOBKH, U OHU MOTYT JIETKO
YUUTBCS 4Yepe3 HUX. MHOrue CUTyalluh MOXHO JpaMaTU3UpOBaTh WIM IPOAEMOHCTPUPOBATH.
3710 XOpouUIo paboTaeT ¢ MOJOJABIMU YUEHUKAMH WIM CTYACHTaMH, U3yYalOUIMMU UHOCTPAHHBIN
S3BIK, YTOOBI TIOMOYb UM ITO3HAKOMUTBCS C HOBBIMM KOHUENIUsAMH. [lociie 0ObsicHeHUs] HOBOM
JIEKCUKH BBl MOXKETE MOMPOCUTH YYAIMXCS BBINOIHUTH ACUCTBUS. Jlnarpammbl, W300paskeHHS
U KapThl MOTYT OBbITh HCIOJb30BaHbl JJISl Pa3BUTUs MOHUMAHUS yYalIUMUCS OMNPEAEIEHHOIO
MOHATHS UM cioBa. Ha phIHKE ecThb HECKOJBKO XOPOIIMX ClIoBaped ¢ KapTUHKaMHU. Y4HUTens
JIOJDKHBI TI0JIh30BaThCs TAKUMHU cloBapsiMu. Hampumep, ¢ moMoribio n300pakeHus: «pbida» MOxK-
HO HAy4YUTh CJIOBA, OTHOCSIIHMECS K pbIOe, Takue Kak »xaOpbl, 1a3a, MO3BOHOYHUK, XJIaTHOKPOB-
HBIN, BoJa, 00JIbILION, ManeHbkuil U T. JI. HekoTophble ciioBa XOpOIIO COYETAIOTCS ¢ KAPTUHKAMH,
0COOEHHO CYIECTBUTENbHBIC. ITO TAK)KE MOXKET OBITH XOPOIIUM CIOCOOOM MPEICTAaBUTH OJIOKU
CBSI3aHHBIX CJIOB, KOTOpBIE YacTO MCIIOJIB3YIOTCS HA YPOKAX MHOCTPAHHOIO $3bIKA, HAIPUMEp,
CYLIECTBUTENBbHBIE U TJIArojbl, OTHOCAIIUECS K KJIACCHOM KOMHAaTe WM JoMy. PHCYHKH Takxke
MOKHO HMCIMOJIb30BaTh B pabOYMX JIMCTAX M KapTOUKax JJis [e4aTH, I7ie U300paKeHUs] COOTBET-
CTBYIOT CJIOBY, KOTOPO€ OHU IPEJICTABIISIOT.

Hpyroii HemeHee 3GGKKTUBHBIA METOI — 3TO METOJ] 00yueHHe CIoBaM B KOHTEKCTe. boib-
LIMHCTBO JIFOAEHW COMIACHBI C TEM, YTO CIIOBApHBIN 3amac ciefyeT y4uTb B KoHTekcTe. CioBa,
MperoaBaeMble N30JUPOBAHHO, OOBIYHO HE cOoXpaHstoTcs. Kpome Toro, 4ro0bl MOHATH MOJIHOE
3HAUEHHWE CJIOBAa WM (Ppasbl, ydalluecs IOJDKHBI 3HATh JIMHTBUCTHYECKYIO CpEly, B KOTOPOM
BCTpeyaeTcsi 3To cioBo win ¢pasza. CoznaHue XOpOIIEro KOHTEKCTa, KOTOPBIA SIBISIETCSI MHTe-
PECHBIM, MPABAONOIO0HBIM, IPKUM U UMEET OTHOIICHUE K KU3HU YUaIUXCS, SABISETCS BaXKHBIM
peaBapUTEIbHBIM yCIOBUEM ISl OOy4YEeHHUS JIEKCHKE, MOCKOJIbKY OH IMOMOTAaeT KaK MpUBJIEYb
BHUMAaHUE y4allluXcsl, TaK U €CTECTBEHHBIM 00pa3oM c(hopMupoBaTh LIeI€BOI CIIOBApHBIN 3amac.

UYreHue ciioBa — 3TO €II€ OAUH U3 JECUCTBYIOLIMX CTPATErMil B U3YUYEHHUM CIIOBAPHOIO 3amaca
s3bplka. UTeHHE CII0B BCIYX TOKE OYEHB IOJIE3HO. DTO 3HAKOMMT YYaIllErocsl CO CIIOBOM, a TaKXke
YIy4IIaeT MPOU3HOUICHUE YYaIIuXcs. 3BYK MOXET OBITh IMPOCTBIM CIIOCOOOM MPOMILTIOCTPUPO-
BaTh CJIOBA, KOTOPBIE OMUCHIBAIOT 3BYKH, TAKHE KaK CBHCT, llapanaHbe M 3BOH. Bbl Moxere u3-
JlaBaTh 3ByKH CaMH WJIM MPUHOCUTH YYEHUKAM KacCeThl MU KOMIAKT-IUCKH, YTOObI OHU MOTIIN
UX TOCIylaTh M 3alKUCaTh CJIOBA, KOTOPbIE OHU ciblaT. CUTyallui0 MOXKHO CHENaTh JETKOH U
MHTEPECHOM, €ClIM yUUTeNb y30EKCKOro si3blKa BBIOEPET CIOBApHBIN 3arac, OLEHHUT CIOBAaPHBIH
3arac ¥ HUCIOJIb3yeT PAa3IMUHbIE METOABI B KJIacCe. YUUTENs JAOJKHBI COCPENOTOYUTHCS Ha CIIO-
BapHOM 3ariace, MOCKOJIBKY 3TO CaMbIii BaKHBIN aCIEKT JFOO0TO SI3bIKAa M CPEACTB OOImeHus. Mbl
HE MOXKEM BBIPA3UTh CBOM 4UyBCTBa 0e3 cioB. HecmocoOHOCTH 1mogo0parh ci0BO, KOTOpPOE BaM
HYKHO, YTOOBI BBIPA3UTh ce0sl - caMblil HEMPUSATHBIN OMBIT B pa3roBOPE Ha JPYTOM SI3bIKE.

Hcnoab3oBanHas qureparypa:

1. HypmanoB A.T.,Cabnynnaes J[.C., Jlatunos A.JK. OCHOBBI JINHTBOKYJIBTYPOJIOTHUH. —Y 4e0-
Hoe nocooue.-Tamkent, TT'TIY, 2018.

2. HypmanoB A.T. OT60p u opranuzaius yueOHO- TUIaKTHUYECKOTO MaTepHraia Mpyu U3y4yeHun
s3bIKA. //«Y3mykcu3 Tabiumy», Tamkent, 2010
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ABDULLA ORIPOV SHE’RLARIDA OSHIQ VA MA’SHUQA OBRAZLARI

Karimova Shodiya Muxammadjon qizi
Toshkent irrigatsiya va qishloq xo'jaligini
mexanizatsiyalash muhandislari instituti talabasi

Annotatsiya: Ushbu maqolada Abdulla Oripovning faqat o'zbek yoki sharq adabiyotidan emas,
balki jahon adabiyotidan olgan oziqlanishlarining o’ziga xos e’tirofi hagida so'z boradi.

Kalit so'zlari: zamonaviy o’zbek she’riyati, asar, qahramon, ma’shuqga, oshiq, do’stlik,
go’zallik, mahorat.

Abdulla Oripov — Shoir! Shoir bo’lganda ham
anov-manovlardan emas .

Xudo butun qilib berganlardan. Zo'r!
Mirtemir

Abdulla Oripovning bir qator she’rlari borki, ularning dastlab nomidan o’tmish adabiyoti
vakillarining ijodiy tajribalariga bog'ligligi oson anglashiladi. Bunda shoir muayyan adib yoki
jjodkorning nomini eslatadi, uning asarlarini qayd etadi yohud ayrim qahramonlarini o'z badiiy-
estetik niyatini yoritishga jalb etadi. Bunga “Sen Pushkinning sevgan malagi”, “Genetika”,
“O’zbekiston”, “ Sozim”, “ “Munojot”ni tinglab”, “Armon”, “Sergey Yeseninga”, “Olomonga”,
“Nekrasov hasrati”, “Albomga” “Alisher” kabi she’rlarini misol keltirish mumkin.

Nazarimizda, Abdulla Oripov quyidagi she’ri bilan fagat ma’shuga qiyofasini betakror tarzda
chizibgina qo'ya qolmasdan, ayni paytda o'zi oziqlangan adabiy manbalarga, buyuk shaxslara
ham ishora qilib o’tmoqda:

Sen Pushkinning sevgan malagi,

Sen Gyote orzu qilgan qiz.

Sen Bayronning o'tli yuragi,

Sen Geyneni yondirgan yulduz,

Alisherning Gulisisan sen,

Sen Lutfiyning so’lim g azali.

Bulbulisan Hofiz gulshanin

Va Xayyomning shirin asali.

Toleimda nozlanib turgan

Ey sen mening erka go'zalim!

Bu misralar Abdulla Oripovning faqat o'zbek yoki sharq adabiyotidan emas, balki jahon
adabiyotidan olgan oziqlanishlarining o'ziga xos e’tirofi sifatida qabul gilinsa xato bo'lmaydi. Shu
bilan birgalikda Abdulla Oripov adabiyotimizning ko'plab adiblarining nomini she’riy asarlarida
eslaydi. Ular orasida Umar Xayyom, Pahlavon Mahmud, Nizomiy, Fuzuliy, Alisher Navoiy,
Husayn Boygaro, Bobur, Mashrab, Furqat, Hamza va boshqalarni ko rish mumkin.

“G'azal yozmasam ham, - deydi Abdulla Oripov bir suhbatida, - Navoiy bobomiz asarlari
mutolaasidan charchaganim yo'q. U kishining biror bayti yoki misrasini har o' qiganimda, yangi-
yangi qirralarni kashf qilaman...” Xuddi ana shu kashf etish salohiyati Abdulla Oripovning
muhabbat iztiroblari ifodalangan she’rlarida nihoyatda yorqin namoyon bo’ladi.

Muhabbat mavzusi uning she’riyatidagi eng go'zal va nurli sahifalarini tashkil etadi, desak aslo
xato qilmaymiz. U ishq mavzuida yozgan she’rlari bilan zamonaviy o' zbek she’riyatida muhabbat
lirikasining beqiyos kuychisi sifatida tanildi va tan olindi. Abdulla Oripov uchun muhabbat
o tkinchi bir zavq, ruhiy bir huzur, umri qisqa ehtiros to'lqini emas, balki inson mavjudligining
asosi, umr va hayot mohiyatining ziyosidir.

Ma’lumki, mumtoz adabiyotdagi oshiq ma’shuqani jonu dilidan sevadi, lekin bu sevgi ko pincha
ma’shuga tomonidan qaralmaydi yoki tan olinmaydi. A.Oripovning “Sevgisiz odam” she’rida ayni
shu holatga umumiy bir baho berilganga o xshaydi:

Sevsangu, sevsangu, sevilmasang, gar,

Bundan qayguliroq qayg'u topilmas.

O’tmish ijodkorlarining ma’shugani mashhur asarlar qahramonlariga qiyoslash odatiy hol.
Bular orasida, ayniqgsa, Layli, Shirin, Zulayho, Uzro, Zuxralar keng o'rin egallaydi. Bularga
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muvofiq ravishda oshiq Farhod, Majnun, Vomiq, Tohirlarga nisbatan beriladi. G’azaldagi obrazlar
esa u yoki bu zaylda “ma’shuqaning turli shakllarda namoyon bo'ladigan go'zalligini yoki lirik
qahramon oshiqning xilma-xil darajadagi kechinmalarini ko rsatishi kerak”.

Abdulla Oripov yaratgan oshiq ham ma’shuqaga sig'inishda qadimiy tuyg'ular sohibi. Zero,
“Yolg iz Ollohim mening — birinchi muhabbatim” degan e’tirof ma’shuqaga ham tegishlidir.

Xulosa:

Shu o'rinda bir narsani alohida ta’kidlash joizdir. Mumtoz adabiyot tadqiqotchilari ishq
to g risida mulohaza yuritib ishqning turlari xususida to'xtalib o'tganlar. Bular — majoziy ishq,
haqiqiy, ya’ni ilohiy ishq. Xulosa qilib shuni aytish mumkinki Abdulla Oripov she’rlarida oshiq va
ma’shuqa obrazlari har doim ham insonga nisbatan emas balki Ollohga ham bo’lishi mumkinligini
bilib olish qiyin emas.

Foydalanilgan adabiyotlar ro yhati

1. “O’zbek adabiyoti tarixi” Gulbahor Ashurova

2. Qo’shjonov M., Suvonov Meli. Abdulla Oripov. — Toshkent: Ma’naviyat, 2000.-38b

3. Abdulla Oripov Tanlangan asarlar. 4-jild.-232b

4. Mirzaeva S. O'zbek realistik adabiyotida folklor an’analari, - Toshkent: Istiglol, 2005.- 74b
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ABDULLA ORIPOV ZAMONDOSHLARI XOTIRASIDA

Karimova Shodiya Muxammadjon qizi
Toshkent irrigatsiya va qishloq xo'jaligini
mexanizatsiyalash muhandislari instituti talabasi

Annotatsiya: Ushbu maqolada Abdulla Oripovning hayoti va ijodi avlodlari qalbidan chuqur
joy olganligi haqida so'z boradi.
Kalit so'zlar: adib, she’riyat, vatan, adabiyot

Abdulla Oripov 1941-yil 21-martida, ya’ni Yilboshi bayrami kuni Qashqadaryo viloyati Koson
tumanidagi Neko'z qishlog'ida tug'ildi. Qishloq Qo'ngirtov etagiga joylashgan bo'lib, oqar suv
taqchil bo'lsa-da, seryomg'ir kelgan yillarda ko'kat-u maysalarga ko 'milib qoladigan kengish
joylar edi. Ana shunday go'zal maskanda tug'ilib o'sgan Abdulla Oripovning otasi Orifboy
Ubaydulla o'g'li ishbilarmon dehqonlardan bo'lib,jamoa xojaligi raisi edi. Onasi Turdixol momo
ko pchilik o’zbek ayollari singari sarishta, mehnatkash, g oyat ta’sirchan va ezgulikka tashna
ayol bo'lgan. Shunday ajoyib insonlarning farzandi bo'lgan Abdulla Oripov kelajakda xalq
sevgan buyuk shoir bo'lib yetishdi. Abdulla Oripov dunyoning har bir burchagida yangraydigan
O’zbekiston madhiyasini yaratdi. Abdulla Oripov O'zbekiston Qahramoni, O'zbekiston xalq
shoiri bo'libgina qolmasdan har bir inson galbidan chuqur joy ola bilgan shoir bo'lib qolgan.

She’r va umr hikmati el-u yurt tashvishlari, orzu magsadlari bilan yaxlit va mushtarak holda
yaratilsagina — u kelar avlodlarga ham tatigulik ko'lam, zalvor va ma’no kasb etadi. Bunday
she’rlar eskirmaydi, vaqt ham ularga o'z hukmini o'tkazolmaydi. Istiglol davri inshootlari
qatorida she’riyati qo'rg onday yarqirab turgan, yangi tariximizning ilk gahramon shoiri ustoz
Abdulla Oripovning serfayz, barakali ijodi bunga misol bo’la oladi.

Abdulla Oripov hayotlik chog'larida institutimizga tez-tez tashrif buyurib turgan ekan.
O’ylaymanki ular bilan bo'lgan uchrashuvlar o'qituvchi va talabalar uchun chinakam bayramga
aylanib kelgan Hattoki ular bolalik paytlarida katta hayot tajribasiga ega suvchi-irrigatorga
ilk she’rlaridan birini o'qib berib, u kishidan o0’zi bevosita ko’rgan va ko’ngildan his etgan
haqiqatlarini yozish haqida qimmatli o’gitlar eshitganligi meni quvontiradi.Prezidentimiz
poytaxtdagi Adiblar hiyobonining ochilishida “Adabiyot xalgning yuragi, elning ma’naviyatini
ko’rsatadi. Bugungi murakkab zamonda odamlar qalbiga yo’l topish va ularni ezgu maqsadlar
sari ilhomlantirishda adabiyotning ta’sirchan kuchidan foydalanish kerak”, deya ta’kidladi. Davlat
rahbari bu ezgu magsadlarga erishishda talaba-yoshlarimizga beminnat ma’naviy hamroh sifatida
Abdulla Oripovning ijodiy va hayotiy faoliyatini ommalashtirish, o'rganish vazifasini shoirga
0'zi qadrlagan ta’lim maskani-Toshkent irrigatsiya va qishloq xo'jaligini mexanizatsiyalash
muhandislari institutiga biriktirgani ayni muddao bo’ldi.Instituimizda adib ijodini keng targ'ib
qilish magsadida shoir hayoti va ijod yo’liga bag'ishlangan ko'plab ma’naviy-ma’rifiy, badiiy
tadbirlar o'tkazib kelinmoqda. Adiblar hiyobonida buyuk adibimiz Abdulla Oripovning ramziy
siymosi qoshida el tanigan ijodkorlar, institutimiz professor-o'qituvchilari hamda adabiyotga
ixlosmand biz yoshlar ishtirokimizda 30 dan ziyod ma’naviy-ma’rifiy tadbirlar o'tkazildiki,
bularning hammasi biz yoshlarning adib ijodiy olami bilan tanishishimizda katta o’rin tutmoqda.
Shu o'rinda aytish joizki talaba yoshlar adib hayoti va ijodi bilan keng tanishishi magsadida
institutda Abdulla Oripov nomidagi muzey ochildi, shu jumladan institutda adib nomidagi
ko'rkam bog’ ham sizni nazaringizdan chetda qolmaydi degan umiddaman.Qolaversa, adining
oila a’zolari va institutimiz o’rtasida samimiy rishtalar bog'langan bo'lib, biz talaba yoshlar shoir
jjodxonasi bilan yaqindan tanishib chigmoqdamiz. Aynan yaqindan tanishib chiqish maqgsadida
institut rahbariyati talaba yoshlar bilan adib tug'ilib o'sgan, 1jod qilgan Qashqadaryo viloyatiga
sayohat uyushtirdi. Qashqadaryoga tashrif Abdulla Oripov nomidagi ijod maktabidan boshlandi.
Maktabda tashkil etilgan Abdulla Oripov muzeyi institutda tashkil etilgan Abdulla Oripov muzeyi
singari juda ham ajoyib edi. Muzeyda shunday noyob eksponatlar saqlangan ekanki ularga adib
ruhiyati singdirilgandek go'yo. Maktabda tahsil olayotgan o'quvchilar adibning “Jannatga yo’l”
nomli drammatik dostoniga tayyorlagan sahna ko’rinishi hammani ta’sirlantira oldi deb ayta
olaman. Adib nomadagi ijod maktabi o’quvchilari o’z ijodkorliklari bilan bizni chinakamiga
hayron qoldira oldi.
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Tashrifning keyingi kunlari esa adibning o’zi tug'ilib o’sgan ijod qgilgan Neko’z qishlog’iga
bo’ldi. Biz adibning uylariga kirar ekanmiz u yerda bizni adibning oila a’zolari va yaqin do’stlari
kutib olishdi. Adibning birodari bo'lgan Sobir ota bizlarga Abdulla Oripovning bolaligi haqida
ko’p qiziq narsalarni so’zlab berdi, bizni Abdulla Oripov ijod qilgan xonalari bilan yaqindan
tanishtirdi. Biz talaba yoshlar faqatgina bular bilan cheklanibgina qolmasdan adib o'zi o'qigan
maktabni ham tomosha qildik. Tashrif buyurgan jamoamiz maktab binosida tashkil etilgan
muzeyni ham chetda goldirmadi. Muzey juda ham chiroyli qilib jihozlangan bo’lib Abdulla
Oripovning cheksiz ijod ummoni muzeyni yanada to’ldirib turgani ko'rinib turibdi. Bularning
barchasi ulug® shoir hayoti va ijodini atroflicha o'rganish va targ'ib-tashviq qilish borasidagi
dastlabki qadamlardir. Bu boradagi ishlarni izchil davom ettiramiz.

Xulosa.Buyuklarni ulug'lagan, ardoglagan xalgning toleyi yuksak, istigboli porloq bo’ladi.
Zotan, ona-Vatan va xalqining manfaatlari uchun umrini baxshida qilgan iste’dod sohibi har doim
e’zoz va ehtiromga munosibdir. O’zbek adabiyotida o'z yo'liga, 0’z so'ziga ega ana shunday
adiblardan biri Abdulla Oripovdir.

Foydalanilgan adabiyotlar ro’yhati
1. Yoshlik adabiy ijtimoiy jurnali.
2. https//tafakkur.net/abdulla.oripov haqida
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SO‘Z TURKUMLARI TASNIFI

Dilafruz Toshpo‘latova

Marg‘ilon shahar 1-DIUM

O‘quv ishlari bo‘yicha direktor o‘rinbosari
Oygul Mahmudova

ona tili va adabiyot fani o‘qituvchisi
tel:90-390-09-96

Annotatsiya: ushbu maqolada ona tili fanida so‘z turkumlarining o‘qitilish va ularning tasnifi
yuzasidan fikr-mulohazalar bayon etilgan.
Kalit so‘zlar: ona tili, muloqot madaniyati, tasnif, mustaqil va yordamchi so‘z turkumlari

Hozirgi zamon Ona tili ta’limi o‘quvchining mustaqil fikrlashi, o‘zgalar fikrini anglashi,
nutq va muloqot madaniyati rivojlanishi uchun kommunikativ va lingvistik kompetensiyani
yetarli darajada egallashlarini ko‘zda tutadi. Ma’lumki, maktabda bilimni yaxshi o‘zlashtirgan
o‘quvchilar dars paytida hamda hayotida uchraydigan nostandart vaziyatga taalluqli masalalarni
yechishda o‘rgangan bilim va ko‘nikmalarni qo‘llay olmaydilar. Buning sababi o‘quvchida
yuqorida  ta’kidlangan kompetensiyalarning shakllanmaganligidir.  Hozirgi kunda ta’lim
muassasasida umumta’lim fanlari bo‘yicha o ‘quvchilarga bilim, ko‘nikma va unga doir
malakalarga ega bo‘lishlari bilan birgalikda o‘z fikrini boshqalarga tushuntira olish, boshqalarni
tinglab ularni tushuna olish, bahsga kirishish, ya’ni boshqacha qilib aytganda kommunikativ
kompetensiyaga ega bo‘lishlari kerak. Shuningdek, o‘ganilgan bilim, ko‘nikma va malakalardan
kundalik hayotlarida uchraydigan muammolarni hal etishda foydalana olishlari shakllanishi
zarur. Shunga ko'ra bu vazifalarni ta’lim muassasalarida o‘quvchilarni o‘quv predmetlarini
o‘rganish jarayonida zaruriy bilim, ko‘nikma va malakalarga ega qilish bilan birgalikda ularni
hayotiy ehtiyojlarida qo‘llay oladigan holda tayyorlash kerak. O‘qituvchi ana shu magsadlarni
ko‘zlagan holda tayyorlagan uslubiy qo‘llanmada keltirilgan ta’lim texnologiyalarining har
biri o‘zida o‘quv mashg‘ulotini o‘tkazish shart-sharoiti to‘g‘risida axborot materiallarini,
pedagogik maqsad, vazifa va ko‘zlangan natijalarni, o‘quv mashg‘ulotning rejasi, o‘qitishning
usul va vositalarini mujassamlashtirgan. Shuningdek, o‘qituvchi va o‘quvchining mazkur o‘quv
mashg‘ulotida erishadigan maqgsadi bo‘yicha hamkorlikdagi faoliyatning bosqichma-bosqich
ta’riflanishini ham o‘z ichiga oladi. So‘z turkumlari mavzusini o‘rgatishda o‘quvchilarni darsga
qiziqtirish magsadida guruh bilan, kichik guruhlar bilan, juftlikda wva individual ishlash
ko‘zda tutiladi. Ma’lumki, har qanday fan tabiat va jamiyatda mavjud bo‘lgan turli narsa
va hodisalarni, inson bilan bog‘liq hodisalarni o‘rganadi. Ularni o‘rganish esa mavjud bo‘lgan
narsa, xususiyat va hodisalarni to‘plamlarga ajratishdan boshlanadi. So‘zlarni turkumlarga
ajratish juda qadimdan boshlangan. Qadimgi hindlar turkumlarni uchga ajratishgan: otlar, fe’llar,
yordamchilar.Arablar ham uchta turkumni farqlashgan: ismlar, fe’llar, yordamchilar. Qadimgi
yunonlar, jumladan, Arastu fe’l va yordamchilarni ajratgan holda ismlar ichidan sifatlar, sonlar va
olmoshlarni farqlagan ( demak, oltita turkumni farqlashgan). G*arb va rus tilshunoslari mustagqil
so‘z turkumlarini oltitaga ajratadilar: ot, sifat, son, olmosh, fe’l, ravish.. Rus tilshunoslari ot,
sifat, son va olmoshni ism bildiruvchi so‘zlar sifatida ajratadilar. Turkiy tilda ham gadimdan
ot, sifat, son va olmoshlarni ajratishgan. Ma’lumki, ot, sifat, son va olmoshlar egalik, kelishik
va ko‘plik shakllari bilan o‘zgaradi. Egalik va kelishik shakllari bu turkumlarni, shuningdek,
harakat nomi, sifatdosh va taqlid so‘zlarni ham o‘zgartirishi mumkin. Shu sababli egalik, kelishik
va ko‘plik shakllari bilan o‘zgaradigan barcha turkumlarni bitta umumiy nom bilan- ismlar deb
birlashtirish mumkin.

Tildagi so‘zlarning umumiy grammatik ma’no va vazifalariga ko‘ra ma’lum guruhlarga
bo‘linishi so‘z turkumlari deb yuritiladi. So‘z turkumlari quyidagi guruhlarga bo‘linadi: 1.Mustaqil
so‘z turkumlari. 2. Yordamchi so‘z turkumlari. 3. Alohida olingan so‘zlar guruhi .

So‘zlar lug‘aviy ma’nolari morfologik belgilari va gapda bajaradigan sintaktik vazifalariga
ko‘ra o‘zaro farqlanuvchi turli guruhlarni tashkil etadi.So‘zlarning lug‘aviy va grammatik
jihatdan farqlanishiga ko‘ra bunday guruhlarga bo‘linishi so‘z turkumlari deyiladi. Shunga ko‘ra,
so‘zlarni turkumlarga ajratishda quyidagi uch muhim belgi asos bo‘ladi: 1. So‘zlar ifodalaydigan
lug‘aviy ma’no turkumlarga ajratishdagi muhim belgidir. Masalan, uy, yer, daraxt, Kitob, tosh
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so‘zlari borliqgdagi predmetlarni anglatadi. Ularning nomi ekanligi bilan xarakterlanadi. Bir qator
so‘zlar shu predmetlarning biror belgisini: rangini, shakl-ko‘rinishini, mazasini, hajm-o‘lchamini
ifodalaydi: oq, ko‘k, katta, yamaloq, keng, uzun kabi. Shuningdek, bir gator so‘zlar predmetning
ish- harakatini anglatsa: bordi, yozdi, 0‘qidi so‘zlari; ish-harakat yoki belgining belgisini bildiradi:
darrov, sekin, oz, ko‘p vaboshqalar. So‘zma’nolaridagi mavjud bu xususiyatlar ularni turkumlarga
ajratishdagi asosiy belgidir. Turkumlarga ajratishdagi ikkinchi va uchinchi xususiyat so‘zning shu
ma’no tomoniga bog‘liq ravishda yuzaga keladi. So‘z turkumlarini ajratishda morfologik belgi ham
muhimdir. Bu xususiyat muayyan so‘z turkumlarida maxsus qo‘shimchalar tizimi mavjudligini,
ularni asosan shu turkumga xoslanganini ko‘rsatadi. Masalan, ot so‘z turkumi ko‘plik, kelishik,
egalik, shakllariga ega bo‘lganidek, boshqa so‘z turkumlaridan farqli ravishda ularda kichraytish-
erkalash shakllari ham bor. Shunga ko‘ra otlar ko‘plikda keladi, predmetning kimga, nimaga
qarashliligini bildiradi, turlanadi. Shuningdek, maxsus ot yasovchi qo‘shimchalarning mavjudligi,
ot so‘z turkumi morfologik jihatdan to‘la shakllangan turkum ekanligini ko‘rsatadi. Fe’l so‘z
turkumida morfologik ko‘rsatkichlar boshqacha—zamon, mayl, nisbat, shaxs-son kabi shakllar
fe’lning o‘ziga xosligini ta’minlaydi. Fe’llar tuslanadi, shaxs va sonni ifodalaydi. Maxsus fe’l
yasovchi qo‘shimchalarning mavjudligi bu turkumdagi so‘zlarning ham turkumlanishi uchun to‘la
shakllanganligini ko‘rsatsa, fe’Ining xoslangan shakllarini hosil qiluvchi qo‘shimchalar mavjudligi
fe’Ining sintaktik vazifasini yana ham kengaytiradi. So‘z turkumlariga ajratishdagi belgilardan biri
so‘zning gapdagi sintaktik vazifasi bilan bog‘liq. Masalan, bosh kelishikdagi ot ega vazifasini
bajarsa, qaratqich kelishigidagi ot—aniqlovchi, boshqa kelishikdagi otlar to‘ldiruvchi va hol
vazifalarida keladi. Sintaktik jihatdan biror gap bo‘lagi vazifasida kelish muayyan so‘z turkumi
uchun qotib qolgan holat emas. Chunonchi, sifat gapda aniqlovchi vazifasida keladi. Bu sifatning
boshqa sintaktik vazifa bajarmasligini ko‘rsatmaydi. Binobarin, sifatlar ham gapda to‘ldiruvchi:
kattani katta deydilar (Maqol), otlashganda ega: yaxshi yeydi oshini, yomon yeydi boshini (Maqol)
vazifalarida qo‘llaniladi.

Foydalanilgan adabiyotlar:
1. G*ulomov A, Asqarova M. Hozirgi o‘zbek adabiy tili. Sintaksis. -T.: 1989
2. Qurbonova M. Hozirgi zamon o°zbek tili. -T.: 2002
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ABDULLA ORIPOV XALQ QALBI

Normuratova Zuxra Arzikul qizi
(Toshkent irrigatsiya va qishloq xojaligini
mexanizatsiyalash muhandislari instituti talabasi)

Annotatsiya: Ushbu maqolada Abdulla Oripov she’riyatda xalq qalbiga yaqinlikni, xalq
dilidagi quvonch va shodlik, armon va dardlarni juda chuqur his etganligi va hayotiy falsafa
haqida so'z boradi.

Kalit so'zlar: xalq,falsafa,ma’naviyat

Abdulla Oripov istiglol yillarida ijodi chinakam qadr-qimmat topdi. Abdulla Oripov mustaqil
O’zbekistonning Davlat madhiyasi matnini yozdi. Abdulla Oripov ijodida ozod Vatan, erkin va
ozod xalq mavzusi, mustaqillikni asrash va mustahkamlash masalasi yetakchi o'ringa chiqdi.

Abdulla Oripov 1998 yili Vatanimizning oliy mukofoti - “O’zbekiston Qahramoni” unvoniga
sazovor bo'ldi.

O’zbekiston Respublikasining Birinchi Prezidenti Islom Karimov Abdulla Oripov shaxsini,
jjodini, uning betakror iste’dodini behad qadrlar edi. Ozod Sharafiddinov, Said Axmad,
Muhammad Yusuf kabi atoqli namoyondalari qatori uni ham ma’naviy — mafkuraviy sohada
o'zining ishonchli safdoshi deb bilar edi.

O’zbekiston Respublikasi Prezidenti Shavkat Mirziyoyev Jizzax viloyati hokimi bo'lib ishla-
gan paytlarida o'sha vaqtda Yozuvchilar uyushmasi raisi sifatida faoliyat ko rsatgan Abdulla Ori-
pov bilan birgalikda yosh ijodkorlarning Zomin seminariga asos soldi. Hozirgi kunda bu seminar
yanada kengayib, uning ishtirokchilari soni tobora ortib bormoqda.

Ona yurt- jonajon O'zbekiston-Abdulla Oripov eng baland maqomlarda qalam olgan mavzu-
sidir. Uning asarlari chinakam vatanparvarlik, kindik qoni tomgan zaminga sadoqat, milliy o'z-
likni anglash, asrlar qa’ridan kelayotgan muqaddas qadriyatlarimizni ko'z qorachig'idek asrash
tuyg ulari bilan sug’orilganini ko ramiz.

Doimo el-yurt dardu tashvishi bilan yashagan otashin shoir O zbekistonning davlat mustaqil-
ligini ona xalqi bilan birgalikda nihoyatda yuksak ijodiy ko tarinkilik bilan kutib oldi.Mustaqillik
e’lon qilingan kunda O’zbekiston Respublikasi Oliy Kengashi minbaridan turib “Adolat oftobi”
she’rini 0'qib berdi:

Safga tizil, nabiram, otajonim, tur endi,
Mustaqillik nash’asin, haqqing bordir, sur endi,
Qo’Ini berib qo’llarga, bir tan bo’lib yur endi,
Yelkamizga oftobning tekkanligi rost bo’lsin,
O’zbekning o'z niholin ekkanligi rost bo Isin.

Abdulla Oripov - O'zbekiston Respublikasi Davlat madhiyasi matnining muallifi. U boshqa
biror asar yozmasa ham, ana shu Davlat madhiyasi bilan o' zbek adabiyotining zarhal sahifalaridan
munosib o'rin egallagan bolard.
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Abdulla Oripov nodir iste’dodi, betakror ijodi bilan o'zbek adabiyoti xazinasidan munosib
va mustahkam o'rin oldi. Uning sermazmun, badiiy yuksak she’r va dostonlari,dramatik va
publististik asarlarida yurtimiz va xalqimizga, azaliy qadryatlarimizga mehr va sadoqat tuyg usi
beqiyos mahorat bilan tarannum qilingan.

Atoqli shoir xuddi qum barxanidan oltin zarralarini saralab olgandek, bir qarashda oddiy,
xaqglona, ammo ma’no — mazmun jihatidan nodir so'zlarni topib, o'rnida ishlatishi bilan ularni
dilni yayratadigan sehirli kuy, ohangga aylantira oladi. Ko pchilikka yod bo'lib ketgan *“ Sen ba-
horni sog'inmadingmi?” she'ridagi satrlarni eslaylik:

Olisdagi zalvorli tog'lar
Xayolimni ketdilar bosib.

O’tdi gqancha hijronli chog'lar,
Vasling menga bo'lmadi nasib.
Sensiz men ham, bahor ham g arib,
Sen bahorni sog’inmadingmi?

Abdulla Oripov xalqona obrazlar, iboralar, hayotiy manzaralar orqali teran falsafiy ma’nolarni
ifoda etadi. Shoir 0’z qalbini mahorat bilan tarjima qiladi, tarjima uchun esa, hech shubhasiz, so'z
kerak. Bu so’z xalgning asrlar davomida sayqallangan, zamonlar sinovidan o'tgan o'z so"zidir.

[jodkorning “Samoviy mehmon, besh donishmand va farrosh kampir qissasi” she’rida hayotiy
falsafa, ijtimoiy g’ oya juda kuchli.

Voy bechora bolagina,
Dard zaptiga opti — ku!
Holdan toyib, boshqa ko"zi
Yumilib ham qopti — ku!

Buni Abdulla Oripovning o'zi quyidagicha izohlaydi: “Samoviy mehon, besh donishmand va
farrosh kampir qissasi”’ da samodan bir jonzot yerga tushadi. Besh donishmand uning sir — sinoat-
ini aniglamogqchi, sinamoqchi bo'lib bor bilimlarini ishga solishadi. Ammo hech narsani eplay
olishmaydi. Farrosh, ya’ni yer supurib yurgan kampir haligi jonzotning boshini silasa, u javob
qiladi, ko'zlarida nur paydo bo’ladi. Albatta, mehr “kesakdan gul undiradi”. Mehr qo’shilmagan
har qanday yaralmish insoniyatga g'animdir. Chunki u gahrdir. Mehr — muruvvat xuddi suv, havo,
nur kabidir.

Xulosa.

Shoir ijodida mavzular hayotning o'zi qadar rang — barang. Uning har bir satridagi Vatan ma-
dhi, xalqona hikmat va falsafa she’riyatni yuksaklikka ko taradi.

Foydalanilgan adabiyotlar ro yxati
1. “O’zbekiston — dilbar vatanim” mualliflar: Akmal Saidov,Qalandarov Abdurahmon, Gu-
lom Mirzo
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"QISSASI RABG'UZIY" VA "BOBURNOMA'" NING JANR XUSUSIYATLARI

Rajabova Marjona Abdurasul qizi
Alisher Navoiy nomidagi Toshkent davlat
o‘zbek tili va adabiyoti universiteti

I bosqich magistranti

Annotatsiya: «Qissasi Rabg‘uziy» o‘zbek nasrining yetuk misoli hisoblansa, «Boburnomay
jahon memuarining nodir namunasidir. Har ikki asar ham tengsiz ijod mahsuli bo‘lib, 0z davrining
ijtimoiy-madaniy turmush tarzini batafsil yoritish imkoniyatiga ega. Tarixiy-badily manbalar
leksikasini o'rganish yozma asarlar yaratilgan Dave adabiy tiliga xos xususiyatlari, lug'aviy sath
taraqqiyoti, leksik birliklar semantikasini yoritishda ahamiyatlidir. Yozma yodgorliklarda muayyan
davr adabiy tili lug'at fondining asosiy qismi aks etgan. Shu bilan birga muallifi mahoratining
o'ziga xos qirralari namoyon bo'ladi. Ushbu maqolada "Qissasi Rabg'uziy" va "Boburnoma"
asarlarining janr xususiyatlari ochib beriladi, ularning leksikasiga qisman to'xtalib o'tiladi.

Kalit so'zlar: "Boburnoma", "Qissasi Rabg'uziy", janr, memuar asar, tarixiy-qomusiy asar,
nasr,payg'ambarlar tarixi, qissalar.

"Boburnoma" — jahon adabiyoti va manbashunosligidagi muhim va noyob yodgorlik
hisoblanib o‘zbek adabiyotida dastlabki nasriy memuar va tarixiy-ilmiy asar. Buyuk shoh va
shoir Zahiriddin Muhammad Bobur galamiga mansub bu asar eski o‘zbek (chig‘atoy) tilida
yozilgan (taxminan 1518/19—1530). "Boburiya", "Vogeoti Bobur", "Vogeanoma", "Tuzuki
Boburiy", "Tabaqoti Boburiy", "Tavorixi Boburiy" kabi nomlar bilan ham ma’lum. Boburning
0°‘zi esa "Vaqoye" va "Tarix" degan nomlarni ishlatgan. Bobuburnomada 1494—1529 yillarda
Markaziy Osiyo, Afg‘oniston va Hindistonda sodir bo‘lgan tarixiy-siyosiy voqealar yilma-
yil o‘ta aniqglik bilan bayon qilingan bo‘lib, ular muallif hayoti va siyosiy faoliyati bilan
bevosita bog‘ligdir. "Boburnoma" o‘zida bayon qilingan voqealar jarayoniga ko‘ra 3 qismga:
Boburning Movarounnahr (1494—1504), Afg‘oniston (1504—24) va Hindiston (1524— 30)dagi
hukmdorlik davriga bo‘linadi. "Boburnoma" da keltirilgan barcha ma’lumotlar, xususan Farg‘ona,
Toshkent, Samarqand, Hisor, Chag‘oniyon va Shim. Afg‘onistonning 15-asr 80—90- yillari va
16-asr 1-choragidagi siyosiy ahvoliga doir xabarlar o‘zining batafsilligi bilan shu xususdagi
boshqa adabiyotlardan tubdan farq qiladi. Shuningdek, asar muallifning muayyan tarixiy voqea
haqida hamda o‘zaro dushmanlik qilgan temuriylar xulg-atvori, tabiati xususida bildirgan
fikrmulohazalari bilan ham ahamiyatlidir. Asarda, ijtimoiy-tabiiy fanlar: tarix, falsafa, figh, din
ta’limoti, tilshunoslik, jug‘rofiya, tabiatshunoslik, ma’danshunoslik, dehqonchilik, bog‘dorchilik
va boshqalarga oid aniq va hanuzgacha oz tarixiy va ilmiy ahamiyatini yo‘qotmagan ma’lumotlar,
ilmiy asoslangan xulosalar keltirilgan.

"Boburnoma" XV asr o‘zbek badiiy nasrining yorqin namunasi sifatida sof badiiy lavhalar,
jonli tasvirlar, an’anaviy lirik chekinishlarga boy. Nasriy matn ichida keltirilgan xalq maqol,
matallari, iboralari, ibratli o‘gitlar, she’riy parchalar uning badiiyligini yanada oshiradi, o‘ziga
x0s joziba bag‘ishlaydi.

"Qissasi Rabg'uziy" asari turkiy xalqglar orasida keng tarqalgan. U payg'ambarlar haqidagi
qgissalardan iborat bo'lib, O'g'uz rabotining qozisi Burhoniddinning o'g'lim Nosiruddin Rabg'uziy
qalamiga mansubdir.Bu asar o'zbek nasrining eng qadimiy namunalaridan biridir. Unda XIII
asr oxiri— XIV asr boshlaridagi o'zbek adabiyotining bir qator o'ziga xos xususiyatlari juda
yorqin namoyon bo'lgan.Payg'ambarlar haqidagi qissalar Rabg'uziyning olam va odam haqidagi
qarashlarini badiiy jihatdan ifodalash uchun vosita bo'lgan. Ularda adib olamning yaratilishi,
tabiat va jamiyat hodisalari, insoniy munosabatlar borasida fikr yuritadi.Qissalar asosini tarixiy
vogealar tashkil etadi. Ular o'z ildizlari bilan «Qur'on» va «Hadis»larga, tarixiy manbalarga,
xalq og'zaki ijodiga borib tagaladi. Ammo bularning hammasi birinchi navbatda, Rabg'uziy
badiiy tafakkuri mevalaridirMavzu doirasiga ko'ra asar qissalari juda rang-barang. Olamdagi
butun mavjudot egasi bo'lgan Ollohni ulug'lash, payg'ambar hayotiga doir lavhalarni eslash, ota-
ona va farzand munosabatlari, sevgi va sadoqat, vatan va vatanparvarlik, erk va adolat, do'stlik
va hamjihatlik, urush va tinchlik kabi mavzular shular jumlasidandir. Bular asardagi 72 bob
qissalarda o'z ifodasini topgan.
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Foydalanilgan adabiyotlar:

1. Abdurashid Abdug‘afurov. O‘zME. Birinchi jild. Toshkent, 2000.

2. Azimjonova S, Gosudarstvo Babura v Kabule i v Indii, M., 1977.

3. O‘zbek adabiyoti tarixi, 3j., T., 1978.

4. Axmedov B., Istorikogeograficheskaya literatura Sredney Azii XVI—XVIII vv. (Pismennie
pamyatniki), T., 1985.

5. Zahiriddin Muhammad Bobur, Boburnoma, T., 2008.

6. Xolmonova Z., "Boburnoma" — til qomusi, T. 2021.

7. N.Mallaev. O’zbek adabiyoti tarixi. 1-kitob, 1969.7. O’zbek adabiyoti tarixi. Ak.nashr. 5
tomlik 1-tom, 1977.

8. Rabg’o’ziy. Qissasi Rabg’uziy. “Yozuvchi”, 1-2-kitob, T., 1990-91.9. Fozilov E. Rabg’0’ziy
va uning “Qissasi Rabg’uziy” asari. 1-kitob, 199
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CHET TILINI TAKOMILLASHTIRIB O’QITISHDA TEXNIK VOSITALARDAN
FOYDALANISH METODIKASI

Abdulkasimova Oysafar Odilovna
Toshkent shahridagi 68- sonli maktabning
ingliz tili fani o’qituvchisi

Annotatsiya: Ushbu magqolada ta’lim tizimining barcha sohasida, xususan umumta’lim
maktablarining V-, VI-va VII sinfda ta’lim olayotgan o’quvchilarga ingliz, nemis, fransuz, va
o’zbek tili kabi fanlarni o’qitishda qo’l keladigan Kompyuter darslarining asosini unda berilgan
materyallarni o’qitish smaradorligiga bag’ishlangan fiklar ochib beriladi.

Kalit so’zlar: Ahborot, resurslar, kommunikatsion, texnologyalar, videokameralar,
videoproektor, Kompyuter, ekranlar, electron doska.

Bugungi kunda xorijiy tilni bilish o’ta muhim ahamyat kasb etayotganligi bois chet tili o’qitish
tizimini ham isloh etish, ta’lim jarayonlarida zamonaviy pedagogik va axborot kommunikatsion
texnologyalaridan foydalangan holda o’qitishni ilg’or usullarini chet tili o’qitish amalyotida
qo’llashni  ta’lim tizimidagi dolzarb masalalardan biriga aylandi. Shuningdek mustaqil
respublikamizning jahon hamjamyatida tutgan o’rni tobora o’sib, xorijiy mamlakatlar bilan
iqtisodiy, ijtimoiy, madaniy aloqalar keng quloch yozayotganligi kelajagimiz bo’lgan yosh
avloddan chet tilini mukammal bilish zaruryatini tobora oshirmoqda.

Yosh avlodni chet tillarini chuqur o’rgatish, jahon svilizatsiyasi yutuqlari hamda ahborot
resurslaridan keng ko’lamda foydalana oladigan muttaxassislarni tayyorlash, xalgaro hamkorlik va
muloqotnirivojlantrish orqali mamlakatimizning jahon hamjamiyatiga yanada integratsiyalashuvini
kuchaytrishga xizmat qiladi. “Kadrlar tayyorlashning sifati erkin fikrlovchi shaxs —fuqoroni
kamol toptrish, ertaga sinfxonalarda va auditoriyalarda kimlar dars va saboq berishiga bog’liq”,-
deb ta’kidlaydi. Hozirda til o’qitishning eng samarali usullaridan multimediya vositalari
nutqli axborotni kritish-chiqarish qurulmalari(klaviatura, mikrafon, kuchaytirgichlar, tovush
kalonkalari) animatsion va video malumotlarni kritish va chiqarish qurulmalari(videokameralar,
videoproektor va ekranlar, electron doska), tovushli va video ma’lumotlarni saqlovchi optik
disklar, multimediya vositalaridan foydalanishda ularning bir necha turlari va usullari mavjud.

Hozirgi zamon talabi, darslarni o’yinlar, noan’anaviy usullar, hamda kompyuter texnalogyasidan
foydalanib, multimediyalar orqali o’quvchilarni darslaga jalb qilish asosiy magsad qilib ilgari
surilmoqda. Aynigsa umumta’lim maktab o’quvchilariga dars berish mobaynida kompyuter
texnalogyasidan foydalanib dars o’tish yaxshi samara beradi. Ma'lumki o’rtanchi etapga V-VI
- VII sinflar kiradi. Bu etap-ning muhim ob'ektiv faktorlari bo’lib, V-VI - VII sinflar chet tili
o’qitishning magsadi, vazifalari, til materialining xajmi hisoblanadi. Bular og’zaki nutqqa va
o’quvchining iqtidorida o’quv protsessini tashkil etishni va o’z predmetini mustaqil izlash
formalarini tanlashni muhim omillaridan biridir.

V-VI-VIIsinfo’quvchilarinisbatan 0’yinqaroq va beqarorligi bilan xarakterlanadi. Lekin sevimli
multfilimni tomosha gilayotgan bolani kuzatib turib, ularning diqqati yetarlicha bargarorligiga
amin bo’lamiz, agar obekt bola uchun yetarlicha qizigarli bo’lsa, chet til materyalining yorqinligi,
jozibaliligi o’quvchida beixtiyor tuyg’uar uyg’otadi. Shu sababli o’rta sinf o’quvchilarida yorqin
rangli rasmlardan va videoroliklardan proektor yordamida foydalanish ancha samarali. Yuqori
sinf o’quvchilarini o’qitishda ham multimediyadan keng foydalaniladi. Bu tadbir bolalar faolligini
oshiradi, hamda o’tilgan yangi mavzuni eslab qolish oson kechadi. Bunday vositalar darslarda
o’quvchilarningfaol ishtirok etishlariga yordam beradi, ularning digqat-e’tiborlarini oshiradi,
xotirasini kuchaytradi va eng muhimi, o’qituvchining ham, o’quvchilarning ham vagqtini tejaydi.

Darhagqiqat, o’quvchilarni zamonaviy texnik vositalardan, qolaversa, axborot kommunikatsiya
texnalogyalaridan foydalanish asosida o’qitish hozirgi kunning dolzarb, kun tartibiga qo’yilgan
asosly masalasiga aylandi. Axborotni kommunikatsiya texnalogyalaridan foydalanish:

O’quvchini darsga, fanga bo’lgan qiziqishini, ixlosini yanada rivojlantradi;

O’rganilgan o’quv mavzu, kursi bo’yichabilimlarni mustahkamlash;

Muammolarni tahlil qilish va qarorlarni yakka tartibda va guruhli qabul qilish ko’ nikmalarini
egallaydi,

[jodiy va o’rganish qobilyatlari, mantiqiy fikrlash, nutq va muhit sharoitlariga moslashish
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qobilyatlarini rivojlantradi;

Mas’ullik, mustaqillik, kommunikativlik va empatiya, refleksning shakllanishi, o’quv
ma’lumotlarini o’zlashtrish sifatini, 0’z-0’zini tekshrishni, tekshrishni o’rganadi;

Mustagqil holda erkin fikrlash malakasini shakllantradi;

[jodkorlik va tashabbuskorlik mubhitini vujudga keltradi;

Nutqi rivojlanadi va eslab qolish qobilyati kuchayadi;

O’z-0’zini nazorat qilishni o’rganadi;

Qisqa vaqt ichida ko’p malumotga ega bo’ladji,

O’quvchini faollashtradi;

Fikrlar rang-barangligi, qarashlar xilma-xilligi yuzaga keladji;

O’z fikri va o’zgalar fikrini tahlil qilib, bir yechimga kelish malakasini hosil qiladi;

Olgan bilimlarni hayotga tatbiq etishga imkonyat yaratadi;

Bu usullar, aynigsa, ta’lim tizimining barcha sohasida, xususan umumta’lim maktablarining
V-,VI-va VII sinfda ta’lim olayotgan o’quvchilarga ingliz, nemis, fransuz, va o’zbek tili kabi
fanlarni o’qitishda qo’l keladi. Kompyuter darslarining asosini unda berilgan materyallar (turli
matnlar, topshriqlar, test savollari, multimediya vositalari) tashkil etadi.

Xulosa qilib aytganda,dars jarayonida o’quvchilarning kompyuterda ishlash yo kuzatish
malakalari emas, eng asosiysi ularning tashabbuskorlik va ijodkorlik mubhiti rivojlanadi, eslab
qolish qobilyati kuchayib, yozma va og’zaki nutqni rivojlantrish masalalariga katta e’tibor
qaratiladi.

Foydalanilgan adabiyotlar

1. Saidumar Saidaliyev Chet til 0’qitish metodikasidan ocherklar”. Namangan- 2004.

2. Sattarov T. ”Bo’lajak chet tili o’qituvchisining uslubiy omilkorligini shakllantrish
texnologyasi’ Toshkent-2003.

3. Jalolov J.J Jaxon lingvodidaktikasining zamonaviy konseptual yangilanish bosqichi xususida
xorijiy filologiya. Til Adabiyot Ta’lim (30) 2009

4. Jalolov J.J, S.T Mahkamova, Sh.S Ashurov ”English language teaching methodology”
Toshkent-2015 ’Fan va texnologiya’ nashriyoti.

5. Tlpecman JLI1 Texuuueckue cpecTBa Ha ypoKax pyccKoro si3uka.”’ npousseaenue’ 1976.
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TAMNWJI TUJINTA OUJ JIYFATJIIAP XYCYCHUIA

Kamona Dpramesa
Tomr /LY, XKanyowuit Ba Kanyouii-1llapkuii
Ocué tumnapu xadenpacu YKUTYBUUCH

AHHoTanusi: Makonaga 0OpTUMH3 KyTyOXOHajapuja CakJaHAa€éTraH TaMWI THJIUIa OMJL
JyFaTJIapHUHT y3Ura XOcC JKUXamIapu TaxJawil KuiuHaau. Wik tamwmnua — y30ekda, y30exkya —
TaMWJT4a JIYFATHA Tal€pialijary dpuilyBiap €pUTHIAIN.

Kanur cy3aap:/lpaBun Tuiiap ouaacu, TaMuil THIIH, Y30€K THIIH, TyFaT, yMyMUH JTyFaT, Max-
CyC TeMaTHK JIyFarT, afaOuil TWi, OF3aKd THUJI, CAHCKPUT, MHIVIM3 TUIIH.

IOpTuMU3 MyCTaKMJUIMKKA SpHUIITAHAH CYHT MWUIHH KaJApHUATIApUMH3 THKJIAHUIIN OWIIaH,
XYKyMaTHMH3 XOPWKUH THIIApPHU YpraHumira KeHr ym oun® Oepau. DHIWIUKIA IOPTUMHU3/AA
rap0 Twulapu OwiaH OMp Karopja, MIapK TUUIAPUHM XaM YpraHuiura KeHrpoK HMKOHHSTIAp
OYWJIMOKJIA. .

Kanyowmit Ocué TrimapuHu, Y30€KUCTOHAA XaHy3rada WiIMHAKA MyoMajlara KHpMaraH JIpaBu/l
THWIJTAPUHM YPraHUII Ba Ma3Kyp TUIUIAp OYilnua MiIMHUN-TaJKUKOT UIIUTApH OIMO OOPHIL, IITyHHUHT -
JIeK IapK THUIapu Oyinya Jyramiap Taiépiam MyXuM axaMuAT KacO 3TMOKIa. XyCycaH, TaMuIl
THWJIMHUHT JIMHTBUCTHK Ba SKCTPAJMHTBUCTHK JKUXATIAPUHH YPraHuIl Ba TaAOWK KWIMIIA aco-
cuil KyjulaHManapaad OMpu TaMuiI4a-y30ekya, Y30ekua-TaMuiIda JJyFaTHA HalIp 3TTUPUIL OJJIU-
MU3/Iary SHT J10J13ap0 Macaiagup.

XUH]I, UHIJIN3 Ba PyC APaBUALIYHOC OJIMMIIApH JApaBU TWIJIApU OMJIACHra MaHCyO TWIuIap,
XyCycaH TaMuJl TUiHra ouf Typau jyramiap ta€pnamnun X VI - XIX acpnapaa anua camapanu
o0 Oopaunap. YnapaaH OMpHMHUMWIApIAH TaMHJI4a-NOPTyragya JyFaTHU THITa OJHMII MyMKHH.
By nyrar 1679 iiunga XuHI TWUIapUAaH OMpUHUYMIApAaH OYnu0 HaIlp KWIMHTAH. YHIAH CYHT
€BPONAJIUK OJIMMIIAP TOMOHHUAAH OUPUH — KETHH TaMWJI THJIUTa OHJI JyFamiap TalépiaHaau, Xy-
cycaH, 1742 iiunna becun TaMuUI-JIOTHH JyFaTUHM sKyHiIauau. TaxmubHan 1744 iunga tamu-
ya-(paniry3ua yyrat, 1786 iwira kenub TaMuiua — MHIJIM3YA JyFaT Haump KwinHaau. XIX acp-
ra Kenmod MHIVIM3 OJIMMJIapU TOMOHMJIAH YHIa0 TaMuiIya — MHIVIM34a Xam/la MHIVIM34a - TaMUI4a
nyramiap Hamp KwinHaau'. JKoxan @umun dabpuxuyc(Johann Philipp Fabricius) tomonunan
sipaTWJIraH TaMUJI4Ya-WHIVIM34a JyFaT aH4ya TaHWwiaau. TaMuiaua — uHDIM34a Jdyramiapaad 1936-
1939 #inmnapna Hamp kwinHrad Tamil Lexicon 6 Tomnu myrar xam anda mamxyp. Ly O6unan
oupra pyc onmumiapunad AuaponoB M.C., Pynun C.I.1ap ToMOHUIaH sSipaTUiaTad JyFatiaap “pyc-
CKO — TaMUJIbCKUH CJIOBaph XaMJla TAMHJIBCKO — PYCCKHI CJI0Bapp J1ap aHya TaHWwiIrad. byHnan
TalIKapy TaMUJI Ba XUHJ TUJUIApUra oM Kyl TWUIM JIyFaTiap spaTuirad. X03Upru KyHJa ica,
KyHJaH KyHI'a TaMWJ TUJIUTa OMJ1 SIHTH JIyFaTiap Hallp KUIMHMOK/A.

TaMun TUIMHUHT JTyFaT OOMIMTH XaKuaa OMpo3 TYXTalaauraH Oyicak, rio0auianryB xapa-
€Hyapu OOlIKa TUUIAp CHHTAapu TaMWJI THWIIMTA XaM Y3 TabCUPUHHU YTKa3Mail Koiamaiinu. SHru
Kamuétnap, SHrU Fosulap SHru cy3iapHu tanad kunaau. Ulynnait Basusmnapna € TuinaH
TaIIKAPUIAry sS’bHU 0T, cu(at, Gebi CY3 TypKyMHUra ol cy3nap, € 3CKU cy3iap YpHUra ssHrucH Ku-
puo kenanu. Tamu THIMaa XaM JUH Ba ¢aicadara TErHIUM CY3/1ap CAHCKPUT TUIIMIAH, MacajlaH:
“bagavadhi” — xyno, “biidham” — pyx, “karanam” — ca6a0, “paramparai” — aHbaHa Ba OoIIKaIap;
UKTUCOAMN TepMUHIap (opc Ba apad TWiapuaaH, MacanaH: “taayar” — tail€p kabu cy3nap, pac-
muii Tepmunanap macanas: “kirikket” — kpuker, “kovava” — ryasa meBacw, “rayilvandi” — moesn
Kalu cy3iap MHIIN3 TWIKAAaH KupuO Kenranu aén Oynanu. ['paMmarTuk makimapaard SHrujIukiIap
XO3UPIr'¥ MHIVIN3 TWIHYAIMK YHYAJIHUK KYTI 5MacC, YyHKH TAMWI THJIA TPaMMaTHKACH MUJL.AB YYUH-
Yy €K TYPTUHYH acpiiapAa €3UiraH Ba TAMUAJUIAPAA SICKWIMKHY MabKyJUIAall XOXUILH KyJa Ky4In
Oynrannuru cababiau, SHI'M rpaMMAaTHK IAK/UIAPHUHT KUPUO KEJIUMIINTa KapIly Typa OJraH.

Bytok Tamun rpamMatikacu Myasuindiaapuaan 6upu Tonkanmnuap Y3MHUHT OyrOK TapuXuii aca-
pu ToskanmuaMa JyFat cy3u yuyH ‘uri-c-col’ cy3uHu Kyiiaran’. Xo3up/aa 3ca JyFar Cy3u yuyH
“akaraati” cy3u WIIIaTUIIA/IN.

JL.b.lllepOaHuHT TabKUANAIINYA, YKYB JyFaTaapy IMIyHAAl aCOCHIA CY3IapHH )KaMIIallli Kepak-

' www.google.com // A History of Tamil Dictionaries.
2 V. Thillainayagam, Dictionaries in Tamil — Heritage of the Tamils Language and Grammar, Madras, 1980, -P.444
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KH, y OWJIaH IIyFyJaHTaH KUIIN YeT TUINIAard MaTHHE OeMalioll, Te3 Ba MyCTaKWI TYITyHa OJHIIN
Kepak'.

Jlyratnap Typau Xwigard MabHOJApHM y3uaa kammuanau. Kyn syramnap Kyluaaru Typaaru
CY3IapHU Y3u/aa KaMiaiamn’:

1. Xap KyHU UIUTaTUIAAUTAaH ONJIMN Cy37ap MacalaH: KUToO, YKUMOK Ba OoIIKasap.

2. Pacmuii nnapaa KyniaaHuIaaural agabuii cysnap, MacaliaH: TApUXuid, afabuéT, KOHyHUI
Ba OolIKaap.

3. Texuuk cy3nap, MacajaH: r'eH, IpOropLus Kaou.

4. AcocaH of3aKkd HYTKJa WILIATWIAIWTaH CY3Jap, UHIIA3 TUINAAH MHUCOJ KEeJITHPHUIIAIn-
raH Oysnca, Macasiat: ‘gab’ — MaxXMaJIOHAJTUK KUJIMOK, cadcarabo3nuk KUIMOK; ‘razz’ — Macxapa
KWIMOK KaOu.

5. Esma HyTKna vimnaTuiaaurad KaguMURTMKHY ndoganaiuran cynap, MHIIM3 TUIMIAH
MUCOJI KENTHPCa, MacallaH: ‘aweary’— ToNuraH(1ebpuil TUaaa), ‘avaunt’ —MakTaHMOK, MAKTaHUOK.

6. bByrynru kyHna unaTHIMaiuraH JeKUH 0ab3u aBTOPIAPHUHT acapiapuaa KyJUTaHWITaH
cy3map, macanan: ‘plaister for plaster’(rurc mabHOCHA).

7. bBormika TuiiapiaH Kuprad cy3 Ba nOopaiap, pyc TWIHIAH TaMWJI THIIMTa KAPTaH cy3iap,
MacaliaH: ‘Tpouka’ Ba OomIkanap.

8. HWnuomanap (amabuii MabHOCHIAH (papK KWIaIUTaH cy3iap Typyxu), Macanad: ‘split hairs’
— FOKOPH JTapakaJaru XoaucaiapHu oup oupuaan axxparmok ‘and under the thumb of” — kumragup
OyicyHHI, KapaM Oy

9. Kuckaprmanap, macanan: ‘NBU’.

10. Myxum arokju HomIiap, macanad: FOmurep.

byHnman Tamkapu TeMaTuk cy3nap, KyliMa cy3iaap, TEPMUHOJOTHK Cy3lap, €paaMuu cysnap,
CHHOHUM Ba aHTOHHM CY3J1ap XaMm/Jla U30XJIM JIyFariap, i1y OuiaH Oupra TONMUIIMOK Ba MaTaiapra
OWJI JIyFaTiap akpaTwiaay Ba Oy Jyramiapia YKyB JyFaTuaa Oepuirad cy3iap KauTapuiManam’.
Bynian Tamkapu Mymrapak cy3nap JiyFaTH Ba OOIIKATIApHH aXPATUIIT MyMKHH.

Jlyrar Tunparu cy3napHu Kampab oncana, IekuH 6apua cy3napHu KaMpab oaiuraH JyFar sipa-
TUJITAH 3Mac.

YMymuil Jiyratiap Ba Maxcyc TEMaTHK JIyFaTiaap aXparuiaad. YMyMUN JyFamiap KyHJIUK ax-
00poTHU OepuIll yuyH KyJIaHWiIca, OOIIKa TOMOHJIAaH Maxcyc JIyFamiap TEPMUHIIAp, MabIyM Ba-
3usATAapAa KYJUTaHUIaAuraH afnaduétra, THOOMETTra, TeXHUKara, JMHIBUCTHKAra Ba OollKaiapra
TErUIUIN CY3JIapHU Y3 UUUTa OJIaIu.

IOptumu3 kyTyOxXoHamapuaa KyWnaara Jyratiap cakjiaHMokna. Tamuimua-y30ekda, y30ekda-
TaMUI9a KHYUK JTIyFaTra acoc Oynran ymoy JyFaTiapra KUCKa4a 30X OCpHUITHU MabKYIl KYPIUK.

1. Tamil Lexicon, I VI, Madras, 1936-1939;

YOy ayFaTHUHT KUPHUIIT KUCMHUAA OCpUIUININYA, JIyFaTHU Tau€pnam xkapa¢Hu 35 wwigaH
KYIPOK JaBpHU ¥3 nuura onagu. Jlyrar taii€pnaHuiiyaad aBpai Oup Heua Oetnapu Tail€pianud
YeT AIUK OJUMIIapra Takpu3 yuyH roOopunaau. OnuMiap TOMOHHIAH JIyFaTra KarTa Tanadmap
Kyiunaau Ba nry tanabnapra skaBoO Oepanuras JgyFar TaépnaHaau. YHra Kyiuiarad tanadiaapra
KYpa, JTyFaT U30XJIH JIyFaT cudaruia TanéplaHulim, TUHTa, THOOUETra Ba OOIIKA coxXaaapra OHl
CY3JapHHM XaM Yy3uja KaMJjalld, yiapra Ouj acapyiapHU TYIIYHMINTa KEHI UMKOHHUAT SPATUIIN
Ba alabuii TaMWJI TUIUAA KYJUTAHUJIAIUTaH CY3JIapHU MHIVIM34Ya Cy3 Ba MOOpanap OpKajau aHUK
TYLIYHTHUpPA OJlaIuraH KOMYCHUH JiyFaT TalépiaHuil Tajgadiapu KyiHuiaam Ba nry tajgabiapra Moc
KOMYycHUi nyFrat Taii€pnananu. Jlyratna TaMuiya CY3HUHT TaMUJI THIIMAA OepUIraH U30XH XaM[a
WHIJIM34a Tap )KUMacH, Iy OusiaH Oupra TaMul TWIHJIATH CY3HUHT CHHOHUMIIApY XaM Iy Tap3/aa
OepuiiraHs.

2. Tamil-Hindi-English Dictionary, New Delhi, 1991;

by nyrarHuHr Oomika mnyramiapaad (QapkiaM KUXATH UIYHAAKH, Y YCTYH KYpHHHIIHA
Taii€pianrad. bupuHuM yCTyHIa TamMuia4a Cy3, MKKUHYM YCTYHJA 1Ty CY3HUHTI XUHIUN €3yBHUIA
TPAHCKPUIILIUACH, YIUHYH YCTYyH 1A Kalic cy3 TypKyMUTa KUPHILH, TYPTUHYN YCTYHAa TaMIIT4a1a
u30X Oepwirad, OCMIMHYM yCTyHAA XUHAWNA THUIMIATM MabHOCH Ba CHUHOHHMIIAPH, Ba HUXOST
ONTUHYY YCTYHJA MHIJIN3 TUIUJAard MAbHOCH Ba CHHOHUMIIApH Oepuiirad. by UKKU TOMIIH JIyFaT

! M.X.Toxraxomxaesa, JBysi3plaHOE YaeOHOE CIIOBApH M MPUHIKIBI UX coctasnenus, T., 1980, -C.77
2 V. Thillainayagam, 1980, -P.444
3 M.X.ToxTtaxomkaesa, JIBys3praHOE yueOHOE CIOBApU W TIPUHIIUTIEI UX cocTasieHus, T., 1980, -C.78
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6ymu6 I Tom 539 Ger Ba Tamu anug6ocuaaru “A” nan, “K’raua cysnap repuiras. Konran cyznap
II Tompa sxamitaHras.

3. Tamil-Tamil-Ankilam (Dictionary of Contemporary Tamil-Tamil-English), Chennai, 2011

By 1328 Oernu nyrar TaMWILIYHOC OJMMIIap TOMOHUJAH SIHTH CY3JIapHHM Y3ujJa kamjaraH
aH4a camapaJiu JyFar cudaruia TaBcus KUWIMHAAU. By JyFat u30xJiu Jiyrat xucoOnanuo, TaMmunya
CY3HMHI TaMHUJI4a M30XU Xam/Ja UHITIN3 TUIUAArd TapKUMacu xam Oepunanu. Tamumda cy3HUHT
MabHOJIApU paKaMiap OWIaH aXpaTuinb U30XJIaHaIu Ba MHIJIM3YA TapKUMAcH XaM Oepuiaiu.

4.  TaRkaalat Tamil MarapuuttoTar Akaraati (Tamil-Tamil-Ankilam) —Dictionary of Idioms
and Phrases in Contemporary Tamil (Tamil-Tamil-English), Chennai, 2004;

YOy 404 6etnu myraTia TaMuI TUIUTa OuJ1 nOopanap TaMuwI Tuinaa 6epuinnl, yHUHT U30XU
Ba MHIIW3 TWIMJArU TapkuMacu 6epuinanu. by syrar Tamui Tunura xoc Xycycustiap udonaian-
rad ubopajapHu MaTHIA TYJIHMK aHIJIAIra UMKOH OepajH.

Bynpaan tamkapu Kylugaru TaMuil TUJIUTa OUJ1 TyFaTiapHU XaM HaMyHa cu(aruia KeJITHPHIL
MYMKMH:

5. AngponoB M.C., “ Pyccko — Tammiibckuii cioBaps” M., 1965;

6.  AnnponoB M.C., “ Pyccko — Tamuinibckuii ciioBaps” M., 1989;

7. Winslow M., “A Comprehensive Tamil and English Dictionary” New Delhi-Madras, 1995;

8. “Tamizh —Tamizh — Rushya” (Tamil-Tamil-Russian), Chennai, 1986;

9. E.U.Kenaiitene, P.backapan, B.1.Murpoxuna, Y4eOHbIl PyCCKO-TaMUIBCKHIA CIIOBApPHh,
Mocksa, 1987;

10.  Tamil — English and English — Tamil online dictionary / google.com

IOxopunarn nyramiapra xymmmua cudaruga Taiépnanaérran TamuiIda-y3oekda, y30exya-
TaMIJTYa JIyFaTHH Taiiépramnia y30eK TWinaa WIUlaThiIaaurad 0ab3u cy3iap aciauaa TaMuil TH-
JAUJIaH OJIMHTAHJIUTY KU3UKULI yHFoTaau: XydyAuJla CyB XaB3ajlapd MaBxysa OYJIraH Jam OJMIL
Oornapuna (olganaHwIaIuraH CyBHU ycTHaa O€K OuiaH OOIIKapuiaJWraH CIOPT TEPMUHU
xucoOnaHaWraH KypwJiMa sSIbHM ‘‘KaTaMapaH’ aciuja TaMHJI THJIMJIAH OJWHTaH cy3 Oyiuo,
kaTTumaram — “kaTTu” — ynamok, “maram” — qapaxT sbHHM “yJlaHTaH J1apaxT’ MabHOCHUHH aH-
maragu. by cy3maan Tamkapu Typiau MagaHUSATIAp TabCUpUAA XyayAuMmusaa doiinaranunaéTran
“kappu’” 3UpaBOPHU XaM aciIuja TaMIIda cy3 0ynuo, “kaiiina” MabHOCUHH aHIJIATA[IH.

Bynnan kypuHanuku, QpaBu TWILIAp OWJIaCUra MaHCyO TaMuJl THJIMHHU YPraHUII Ba TaJ0UK
KUJIMIIAa IOKOpHAa M30X OepuiiraH TaMuil TUJIUTa Ouj JyFariap KaOu Jiyramiap Taiéprnamiia
¥30eK XUHIITYHOCTApH OJIIUTa Katop Basudanap Kyuuimamm:

1. Tamumua — y30ekua, y30ekya — TaMuiIya YKyB JyFaTUHU Taléprar;

2. Tamwi1 TwiiAra ouji TEpMHUHIIAP JyFaTH Talépiail;

3. Tammya — y30exya, ¥30eKya — TaMuiIda KOMYCHH JIyFaT Ba KyJUTaHManap Taiépiam MyxXum
Basudanapaad Oupu xucoOnaHaIu.
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MMAHXKOB IIIOUPACU AMPUTA IMTPUTAM ACAPIAPHU Y3BEKHCTOHIA

MamaskonoBa Mexpuxon Toum0xon Kusu
TAITY, “ACKIIOT” xadhenpacu
mehrikhonmamajonova@gmail.com
+998909081133

AHHOTauusi: Maskyp Makonaga Oup Katop HacpHii Ba Ha3MHi acapiap myammnpu AMputa
[IpuTam nxKOAMHUHT Y30€K MapKIIyHOCIUTHIa Kail lapakaja YpraHWIraHJInri Ba YHUHT Ha3MUN
acapjapy Tap)KMMacH Ba HalIpJapu Xycycuja arpodianyda ¢pukpiap KeITUPUITaH Xama WIMAN
Xynocanap Oepuirad. YHUHT siHa OUp axaMUSITH LIYyH/IaKH, IIOMpa WKOAUTA OUJ] HUJUIap 1aBOMU-
Jla amaJira OIMMpPHING KeIMHAETTaH uiuiap 0ockuuMa-o6ockuy Oepuiran Ba 0y A.Ilputam mxonu-
HUHT EPUTUIIMAraH TOMOHJIAPUHU SAKKOJ KYPUII IMKOHUHU Oepaiu.

Kanur cy3aap: Hacp Ba Ha3M, MIebpUil TYIIaM, aén KanOu, OYTUHUIIHUHT (orkeaBHil HATU-
JKacH, MKOIUM MepocC

V36ek xkurobxonmapu XX acpaunr 30-90 i HIJLIApHIA MoK KHJTTaH [Tanx00 LIOMPacH Ba €3yB-
yrcu AMpuTa HpI/ITaM KoM OmnaH wik 6op 1958 imnna “V36eKHCT0H XOTHH-KM3J1apu’~ )KypHa-
nuja yon stuiran “bxaunrpa (nanowcobnuxnap pakcu)”, “OiuH TyH” mIebpiapu OpKajiy TaHUIIIA-
aunap. [llespnapun y30ex Tunura 3yadus TapKuMa KAJITaH dJIu.

Epxun onmun ymuoum monzu

Opom myna 6axmuép myHum

0803uMoup yaxkam sxcapaneu

Tunenap ynu mynpoaum, S1um —

baiipam kabu Oy kyn oudun mym...

(«Oitoun myn» wevpuoan napua, 3yngusa maprcumacu)

1961 #tunna sca yura 6arunuianran C.FanuneBa Tomonuaan “Kan6 xyiuucu” Ba 3yndusHuHr
“Xym kenubens, azu3 gycrum Ampurta [Ipuram™ HOMIM Makonanapu 00CHINO YUKAH. AWHU MaHa
ury vinn “Hlapk ronays3u” sxypHamu caxudanapuna “bup caBon” (pomaniaH napya) Ba 6omka 6up
Karop acapnapu, 1962 iiunu unkkan “FOpuit ['arapun™ Ba “Eill TYKyBuM aén” kaOu mebpiapu
xaMm y30eKk KUTOOXOHJapura ap3uryauk cosra 0ynau. lllewpnapu 6mnan 6up Karopaa Oup Heda
XUKOSJIApU XaM Y30€K THiIWra Tap)KuMa KuiauHau. Mucon yayH “bup caBon”, “Amapku” Ba
Oomkanap.

bu3 rokopuaa canad yTran TapkuUMaiap acocaH YYMHYM TWJ, PyC TWIM OPKaJId aMajra Ollu-
puiran 6ynca, 70-innnapaan oonnad, 6eBocuTa TapKUManap KAJIMHa OOLIIaHIu.

VY36ek xunamyHocu Xomkaesa Tamapa AnrieBHa TOMOHUIAH IOUPAHUHT IEbPUSITH, AHUKCA,
YypraHuniaMarad HACpUYMJIMKHU TaxXJIWI KWIMHUO, ¥30€K Ba pyc THIUIapuia OUp HeuTa MaKkoJia Ba K-
ToOap von atunau. Macanan:

1. K Bompocy 06 obmiectBeHHO-TTonuTHaeckux B3nsiaax A.llputam. Tesuce. UBAH M. 1971
L.

2. ITostnuecknii ronoc Ilenmrada. 38e30a BocToka. 1972. Ned

3. Unentno-acretnueckue B3misaabl A.llpuram. BoctokoBenenue. T.: Taml'V, 1972. Ne430

4. Tema Cosetckoii cTtpanbl B TBopuectBe A.llputram. BoctokoBenenue. T.: Taml'Vy, 1973.
Ned56

5. A.Ilputam 0 Ha3HAYEHMU XYyI0XKHHUKA CIIOBA. BOCTOKOBez[eHI/Ie T.: TamlVy, 1977 No540

6. “JIyctmux pumranapn” (ITamxo6 Ba V36ekucton). “Y36exucron Mananustu”. 1978 i, 28
¢bespai.

7. XKenckuit 06pa3 B panaux pomanax A.llpuram. BocrokoBenenue. T.: Taml'V, 1981. No589

8. Ilpobnemarnka coopHuka pacckazos A.Ilpuram “Mou arodbumeie pacckasbl”. BoctokoBene-
gue. T.: Taml'V, 1984. Ne720

9. IIpobnema momnoxaexu B pomanax A.llpuram. Boctokosenenue. T.: Taml'V, 1986

10. [Tarko0 amabuétuaa suru MotuBiap. Yiyr OkTa0dp Ba XOprokuid mapk anaduéru. T.: “Dan”,
1987

11. Ilpo3a A.llputram (MmoHorpadus). M3narensctBo Ilenmkadckoit Akaaemuu. /1., 1991 (Ha
S13. TIaHXkaou)

12. ITpo3a Ampurtsl ITpuram konna XX Hagana XXI Beka. (Ha pycckoM, Y30€KCKOM, aHIJIHI-
ckoM s3bikax). CO. XKanyOuii Ocué Tuinapu kadpenpacu tesuciuap tymiamu. T., 2009

13. XunaucTtoH Ba Y30eKUCTOH anabuii anokanapu tapuxuaad. Monorpagwus. T.: Tom/IHIN,
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2011

14. V36ex-xunn Maganuii-anabuii anoxanapy rapuxunad. Monorpagus. T.: TomJIIIN, 2012

15. TTanxo6 agabuétu. Monorpadus. T.: Tom /U, 2014

1971 #iun Tomkentna A.llputamaunr “Kopa aruprymn” (1966) Ba “Typmymr” (1967)
TYIJIAMHJArd acapiiapd Ba IIOWPAHUHT ¥y3 BaraHWra OYnraH MyxaOOaTWHH TapaHHYM OJTraH
HIebpIIapUHU Y3K/a jKaMjlaral mebpuil TymiaMu (pyc THIWA) HauIpJaH YUKIU. Yoy Tymiam
KyWHara yd 0yamMaan noopar:

1. Byrnoi xakuma KyImK

2. Kopa atupryn

3. Typmy1u

“byrnoi xakuaa KymuK’ OYTuMura KUpUTHITaH mebpiap opacuaa 1947 iiunna coqup 6ynran
MaMJIAKaTHUHT UKKW KUCMTa OYJTUHUIIN MaB3ycura Oarunuianran “byrnoi Xxakuaa KYyIuK’ meb-
pH aiiHUKCa OYTUHUITHUHT (OKeaBUH HATHKATAPUHH XHMC ATUII UMKOHUSATHHH Oepaiu.

“Kopa arupryn” Homin OymuMuar mebpiapuaa 3ca A.llpuram ¥3 “MeH”n opKaiu Ky MAHT
coHnM XuHA aémnapu (pUKpUHHM KypcaTaau: CEBrUHHM XaM aéll KYHIIM OWJIaH, OYMKIUK OWiIaH
y3Hra xoc TaCBUpIanu.

Yuypunun kucm “Typmynr” Oynmumura kuprad mebpiapura amadbuérmynoc T.A.Xomxkaesa
Kyhnnaruda tabpud Oepaau: ... mebpiapu ry€ Xxaikupuo okaétran qap&Hu dcaaraan, Xed KadoH
TYXTalll HUIMAJUTUHU OWJIMaraH Ba TypJiMya PaHr, TypJndya OBO3 Ba TypiHya OXaHT KacO 3THO Ty-
paau. MabHaBUl KaJpuaTiap eMUpminO OopaéTraH X03Upry 3aMOHJIA Y3 MIAXCHSTH, Y3 PYyXHUHH
CHUHIIUpMaii, OyTyH cakiaald KOJUIIHUHT Y31 Oup Myku3a O0yica, ymly mebpiIapHHu BYKyara Kem-
TUpPraH aHa yia Myxuszaaup” . [2, 78]

Cyurru nwnmnapaa A.llputam Hacpumnurura OGarunuianrad “Ampura [Iputam xarnapu” Ba
uiebpusiTUra oarunuianrad “Ampura IlpuraMHUHT TUpUK 00pa3 sipaTUil MaxopaTtu”’ HOMIIUA Ma-
THCTPIUK JEiccepTanusuiapy MyBadGakusaTIN XUMOS KUIMHAA. AWHUKCa OyTyH TyHEHU J1ap3ara
COJITaH Ba Ky1u1al Tuiuiapra Tap»kuma KuiuHrat “Bopuc 1lox” mebpuHUHT Y30€K THIIUra TapKu-
Macu Ampurta [Iputam mxoau maigonapyura YMHaAKaM COBFa OVIIIH.

“BOPHC LIIOX”

Bopuc wox munena oapoum — kabpuneoan cysna!

Hwik kumobun cos 8apo2ur 0YMOKHU KY31d

TlanscobHune MyHUC KU3u aniamid uunap,

Cen yHune 0apo 00CmMOHUH E3MOKHU VIIA

byeyn munnuonnad xuziap ¢papéona vuznap

Bopuc wox! Cenea ynap nona aiinapnap —

Du oyemu 23uneannap, kyp llanscobnune xonamun

CynanapHu yauxaap sxcacaouia myaioupapiap,

Yunoboxy mynub 06y10u KoH Ounan aiiakayoH

Kumoup bew oapénu Konna mynoupap Xamow,

Atinu manawiy cyena cygopuimoxoa epiap!

Onou Kaepoa wievpoan maponanap uumapiap

Vuune kytivunapu annaxaepea uyKonou 6e000

Panorexy axanapu naii wanuwinu ynymou xavixom!

Bopuc wox munena oapoum — kabpuneoan cysua,

Hwik kumobun cos eapo2un oumoxHu Kysua...!

(«Bopuc wox» wevpu, M. Mamascconosa mapicumacu)

HIebpusSTHUHT YUMac FOSUTApH Y3WHUHT FOKCaK M(OTACHHM TONTaH TePaH Ma3MYyHIIH €TyK Ha-
MyHaJIapH SIIala 1aBOM eTap €KaH, yJap TOMOHUAH SpaTUIIraH I'y3al Hebpuil MUcpanap Xxam
Xe4 KauoH YHYTUJIMAaiau Ba u3NnaHUILIap AaBoM eTaBepanu. Ly Hykram HazapaaH Kapajirasiaa
rapuans Amputa [Ipuram mwxonu 6yiinya kymnad uamMuil uznaHumnriap onud Gopuiran 6yncana,
YHUHT YMMOH WKOJUH MEPOCHMHU YPraHUII XaMOH MIApKIIyHOCHAp Y4YyH J0i3apOiuruya
KOJIaBEPaJIH.

DoiiaananuiIran agabuérnap pyinxaru

1. XunauctoH Ba Y30eKkuCTOH anabuii amokamapu Tapuxumad. Monorpadwus. T.: Tomr I[N,
2011

2. V36ex-xun Manauuii-anaduii anokanapu tapuxuaan. Monorpaus. T.: Tom/JILIH, 2012

3. [MTamxko06 amadbuétu. Monorpadwus. T.: Tom LN, 2014
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