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TaBJIUM KapaEHUHUHT MapKa3u/a TabJIuM ONyBUM OYITaH Xakuaa cy3 IOpUTHIAIN.
Kaaut cy3aap: Meromiap, MyaMMOITU Ba3uAT, TAbJIUM, 1apC KapacHHU.

Yer TvIH Japciiapuia 1ape )kapaéHu OKMIIOHA TATKWII KWIHHUIIN, TAbJIUM OepyBUM TOMOHHIAH
TaBJIUM OJIyBUWIAPHUHT KU3UKUIIUHU OPTTUPUO, YJAPHUHI TabIUM >kapa€Huaa (aoyuiuru
MyTTacuil parOaTIaHTUPUINO TYpUIMILIY, YKYB MaTepHaliHU KUYUK-KHYUK OYiaknapra 0ymauo,
YIapHUHT Ma3MyHUHHM OYMIIA aKIMM XyKyM, KHYMK TypyXjapAa uuuiam, Oaxc-MyHo3apa,
MyaMMOJIH Ba3UAT, HYHAITHUPYBYU MaTH, JIOWUXA, POJUIH YHHHIAp KaOU METO/UIapHU KYJllall Ba
TabJIUM OJIyBUMIIAPHU aMaJIMi MAIIKJIApHU MYCTaKWI Oa)kapuIlra yHAaml Tainad 3TUIaIu.

“Kuuuk rypyxjapia MIuianr” METOIU - TabJIUM OJYBUMIAPHHU (DAoJUTAIITHPHIN MaKcaIuaa
yJAapHU KHYMK TypyxJjlapra axparraH XojJa YKyB MaTepUaluHU YypraHuil €Eku Oepuirax
TONIIUPUKHY Oa)kapulira KapaTuira Japciaru WKOoAuN uil.

Yy MeTox KYJUIaHWIraHAa TabJIMM OJyBUM KHUYMK TypyxJjapia uial, gapcaa ¢aon
UIITUPOK 3THUII XyKyKHra, OOIIJIOBYM ponujaa Oynuiura, Oup-OMpuAaH ypraHuiira Ba Typiu
HYKTau- Ha3apJIapHU KaJpiall UMKOHUTA 3Ta Oyiaju.

“Kuuuk rypyxjapaa viuianr’” METOIU KYJUTaHWITaH[a TabiuMm OepyBun Oolmika uHTEpdaosn
MeTo/JIapra Kaparaiaa BaKTHH TeXall UMKOHHSTUTA ora Oynanu. UyHku Tabiaum OepyBuu Oup
BaKTHUHT y3uja 0apua TabJIMM OJTyBUMJIAPHM MaB3yra *aio 3Ta oyiaau Ba 6axounail onagu. Kyitnna
“Kuuuk rypyxJjiapaa uiian’’ METOAUHUHT TY3WJIMAaCH KEJITUPHUITaH.

‘ Mag3v épETHIAOH ‘

.

‘ Kuunk rypyxiaap makiiaHTHPHIATH ‘

l-rypyxra 2- rypyxra 3-rypyxra 4- rypyxra
TONIIHPHE, TONIIHPHE, TONIIHPHE, TONIDHPHE,
T T | T T
‘ K#pcaTMma OepHm Ba BVHATTHpHI ‘
|
! . ! +
1- rypyx 2- rypyx 3-rypyx 4- rypyx

TAKIHMOTH

TAKIHEMOTH

TAKIHEMOTH

TAKIHMOTH

l

‘ MyxoxaMa Ba TAXTHT KHIHIIT ‘

I

‘ Baxomam ‘
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“Kuuuk rypyxjapza uiuianr’’ MeTOAUHUHT O0CKUYIapy Kyiuaaruinapaas uoopar:

1. @aonusT yHaIUIIK aHUKIaHAIU. MaB3y Oyiinua Oup-Oupura OOFIMK OYIraH Macananap
OenrunaHaau.

2. Kuuuk rypyxjap Oenrmwiananud. Tabiaum onyBUmiIap rypyxjapra 3-6 KaIIWgaH
OYIMHUIILIIAPY MYMKHH.
Kuuuk rypyxyiap TONMHUPUKHN Oa’kapHIlTra KUpULIaaumiap.
Tabaum OepyBUM TOMOHMIAH aHUK KypcaTMmanap Oepuiaan Ba WyHANTUPHO TypHIIaIu.
Kuuuk rypyxjap TaKkAuMOT Kuiaaumiap.
baxkapuiirad TonmupuKIap MyXxoKkaMma Ba TaXJIWJI KWINHAIU.
Kuuuk rypyxmap 06axonaHanu.

«KI/I‘—II/IK rypyxJapja Uiuiann MeTOAUHUHT a(3auIuru:

*  YKUTHII Ma3MyHHUHHM SXIIH Y3IAIITHPUILITA OIUO KeJlau;

*  MYJIOKOTIra KUPUIIMII KYHUKMACUHUHT TAKOMUJUIAIIHUILINTA OIUO KeJlau;

*  BaKTHU TEXKalll IMKOHUSTH MaBXKY/I,

*  0apya TaBJIUM OJIyBUMJIAD KaAJIO STUIIAMIMN;

*  ¥3-Y3uWHHM Ba TypyxJapapo 0axoriaml UMKOHUSATH MaBxKy/ OVimamu.

«Knuuk rypyxsaapaa viiamnn METOIUHUHT KaMYMWINKIIapH:

*  0ab3M KMYMK rypyxJiapa Kyucus3 TabJIUM OJTyBUMIIAp OYJITaHINTY ca0abau Kydu TabJIuM
OJIyBYMJIAPHUHT XaM MacT 6axo OJIUII 3XTUMOIHN 00p;

e 0Oapua TabJIUM ONyBUMIAPHU HA30paT KUIUII UIMKOHUSTH MacT Oyiaau;

*  TypyxJapapo y3apo canbuii pakobaTiap naigo 0yaubd KoMK MyMKHH,

TypyX HUMja ¥3apo HU30 Mai 0 OYIUIIN MyMKHH.

N U AW

DoiigaJJaHWITaH afaduéTIap:
1. AzuzxyxaeB. H.H YkutyBumn Tali€praaniHuHr ssHry nenaroruk texsonorusicu. 1.2000
2. Y36ekucton PecriyOnukacunur “Tabaum TyFpucuna’ v KOHyHH. 1997
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ONA TILI FANINI O’QITISHDA FOYDALANILADIGAN PRINSIPLAR

Olimova Nazokatxon Raxmataliyevna,
Rishton tumani 10-umumta’lim maktabi

ona tili va adabiyot, tarix fanlari o’qituvchisi
telefon: +998903030160
olimovanazokat@gmail.com

ANATATSIYA: Ona tili fanini o’qitishda hozirgi zamon texnalogiyalaridan keng foydalangan
holda yangi tamoillar orqali mavzuni tushuntirish o’quvchilarga yangi o’rgatilayotgan mavzuni
kengroq va chuqurruq tushunishi uchun katta yordam beradi.

KALIT SO’ZLAR: Ta’lim prinsipi, ilmiylik, tizimlilik, izchillik, onglilik, ko’rsatmalilik,
faollik, mustaqillik prinsplari.

Ta’lim prinsipi ta’lim — tarbiya jarayoniga asos bo’ladigan ta’limiy qonun-qoida ma’nosini
ifodalaydi. Darsni tashkil etish, boshqarish, nazorat qilishda o’quvchi va o’qituvchi faoliyatiga
go’yiladigan talablar, didaktik qoidalar ta’lim prinsiplari hisoblanadi. Bu prinsiplar har bir fanda
0’ziga xos tadqiq etiladi. Biz quyida ona tili fanini o’qitishda qo’llaniladigan prinsiplar xususida
$0’z yuritamiz.

Tizimlilik va izchillik prinspi. O’zbek tili 0’qitishda tizimlilik va izchillik prinsipi muhim o’rin
tutadi. Til fanining bo’limlarini bir tartibda o’rganish shu prinspga mos tushadi. Ona tili fanini
o’rgatishda dastlab fonetika, leksika haqida, shundan so’ng so’z yasash, so’z tarkibi, morfologiya
va sintaksis hagida ma’lumot beriladi.

Ona tili fanini o’qitishda onglilik ham muhim o’rin egallaydi. Onglilik prinsipi ta’rif yoki
qoidaning o’quvchilar tomonidan ongli o’zlashtirilishiga tirishmoqni talab etadi:

1.0’qitishda ongli verbal-kognitiv ta’limga (OVKT) asoslanish

2.Til materiali va ta’lim oluvchilarning yosh psixologiyasi mutanosibligiga e’tibor berish.

3.0’quvchilarda mustaqil va ijodiy mushohada malakalarini mustahkamlash

4.Darsni ma’lum bir tizimda olib borish

5.Mavzulararo bog’lanishga e’tibor berish

6.Nutqiy malakalarni mustahkamlash va til sezgirligini oshirish

[Imiylik va tushunarlilik prinsipi.

[Imiylik prinsipi o’quv predmetlarini hozirgi fan yutuqlari zaminida bayon qilishni talab etadi.
Tushunarlilik prinsipi esa o’quv predmetini bolalarning yoshi, shaxsiy xususiyatlari, hayotiy
tajribalari, tayyorgarlik darajasiga moslashtirishni taqozo etadi. Bu ikki prinsip bir-birini to’ldiradi.
Bu prinsplarni amalga oshirishda quyidagilarga etibor berish talab etiladi:

- til sathlarini o’zaro bog’liglikda o’rgatish;

- o’qituvchining fan yangiliklaridan xabardor bo’lib turishi kerak;

- o’qituvchi butun fikrini ilmga asoslanib bayon etishi lozim;

- til va nutqni farqlab o’qitishning, ixcham va talaffuz me’yorlariga mos bo’lishi;

- ayrim o’quvchilarga individual munosabatda bo’lish.

O’zbek tili o’qitishning 0’ziga xos prinsiplari

1.Til o’qitishda tabiiylikka rioya qilish.

Maktabda til o’qitish maktabgacha tilni 0’zlashtirish jarayonining tabiiy davomi bo’lishi kerak.
Tilni o’qitishda tabiiylik prinspiga amal qilishda o’quvchilarning boshlang’ich sinfda olgan
bilimlarini hisobga olish, til materiallarini jonli nutq tarkibida o’rgatishga e’tibor berish lozim
bo’ladi.

2.Yozma nutgni og’zaki nutqga chog’ishtirib o’rgatish.

Og’zaki va yozma nutqni o’zaro chog’ishtirib o’rgatish o’quvchilarning imlo savodxonligini
oshiradi, ular orfoepik va orfografik qoidalarning farqlarini ongli ajratadigan bo’ladi. Bunday
o’qitish o’quvchilarning nutq ma’daniyatini oshiradi. Bu prinsip quyidagi yo’llar bilan amalga
oshiriladi: tovushni harf bilan chog’ishtirish, punktuatsiyani ohang bilan chog’ishtirish, og’zaki
mashqdan yozma mashqqga qarab borish.

3.0’quvchilarning nutq madaniyatini rivojlantirib borish prinsipi.

Nutqgning ifodaliligi va ta’sirchanligini ta’minlashga xizmat qiluvchi ko’nikma va malakalar ona
tili mashg’ulotlarida shakllanadi. Tilning barcha bo’limlari ham nutqiy mahoratni rivojlantirishda
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keng imkoniyatga ega.

4.Til bo’limlari va ular orgali ifodalangan ma’nolarni ajratish.

O’quvchilar tilni yaxshi egallashlari uchun uning fonetikasini puxta bilishlari lozim. Fonetik
qoidalar esa talaffuz me’yorlarini belgilashda muhim o’rin tutadi. Fonetikani yaxshi o’rgatish
imlo, leksikologiya va grammatikani yaxshi o’rgatishga ham yordam beradi.

5.0’quvchilarda yoshlikdan “til sezgirligi” tuyg’usini shakllantirish.

Bu qobiliyat tufayli o’quvchilar har bir so’z va shaklni o’zidagi mavjud bilim va malakalar
yordamida tez uqib, ularni amaliy nutqqa tadbiq etadilar.

Og’zaki nutq bilan yozma nutq orasidagi munosabatni to’g’ri belgilash orqali o’quvchilarning
yozuv malakalari ham takomillashib boradi.

Foydalanilgan adabiyotlar ro’yxati

1. B.To’xliyev, M.Shamsiyeva T.Ziyadova. “O’zbek tili 0’qitish metodikasi” Toshkent.” Yangi
asr avlodi” nashriyoti 2006-y.

2. “O’zbek tilining asosiy imlo qoidalari” Toshkent. “O’qituvchi” nashriyoti 1995-y.
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MATN USTIDA ISHLASH ORQALI O’QUVCHILARNI ADABIY ESTETIK
TAHLILGA O’RGATISH

Sultanova Xolida O’rinbayevna
Urganch Davlat Universiteti o‘qituvchisi
Telefon: +998(93) 742 36 66
b_rustamovaOO@mail.ru

Annotatsiya: Ushbu maqolada o‘qituvchi ko‘proq o‘quvchi nutqi orqali uning taassurotlarini
tinglashga va fikr-mulohazalarini boyitishga intilishi, asarda tasvirlangan vogea-hodisalarning
yaxshi va yomon oqibatlarini tushunib olishlarida o‘quvchilarga ko ‘maklashishi, o’quvchida badiiy
asarni to‘g‘ri anglash va ta’sirlanish fazilati qanday paydo bo’lishi, matn ustida ishlash orqali
o’quvchilarni adabiy estetik tahlilga o’rgatishda adabiy asarni tahlil qilishning ahamiyati hamda
H.Olimjonning “Oygul bilan Baxtiyor” ertak-dostoni tahilida o’quvchilar estetik his-tuyg’ularini
rivojlantirish haqida so’z boradi.

Kalit so’zlar: fikr-mulohaza, badiiy asar, estetik tahlil, badiiy matn, “Oygul bilan Baxtiyor”
ertak-dostoni.

Kirish.

Ma’lumki, umumta’lim maktablarining 5-sinfdan boshlab o'quvchilarga tilshunoslikka oid ilk
ma’lumotlar berib boriladi. Maktabda, so'ng o'rta maxsus kasb-hunar ta’limi tizimida adabiyot
o qitish dasturlari o’ quvchilarga bosqichma-bosqich badiiy adabiyotning mohiyati, adabiy tur va
janrlar, badiiy obraz va obrazlilik, she’r tizimlari, badiiy tasvir va ifoda vositalari kabi adabiy-
nazariy tushunchalarni o'rgatib borishni ko'zda tutadi.

Keyingi yillarda badiiy matn, badiiy matn tahlili va talqini, matn turlari, badiiy matn va unda
til birliklarining qo‘llanish, umuman, matn bilan ishlash imkoniyatlarini adabiyotshunoslik hamda
tilshunoslikning turli sathlari doirasida tadqiq etishga qiziqish sezilarli darajada kuchaydi va bu
muammolar bugungi kunda ham kun tartibidan tushgan emas. Insonning eng nozik his-tuyg‘ulari
asosida yuzaga kelgan badily matnlarda o‘quvchiga estetik ta’sir ko‘rsatish xususiyati kuchli
tarzda namoyon bo‘ladi. Badiiy matn shu ma’noda xalqimizning o°ziga xos mentaliteti, xarakteri,
ijtimoiy turmush tarziga xos urf—odatlari, milliy-ma’naviy qadriyatlari va asrlar osha davom etib
kelayotgan an’analarini o‘zida yaqqol ifodalaydi. [jodkor tomonidan hayotni teran va sinchkovlik
bilan kuzatish natijasida yuzaga kelgan har bir ijod namunasida ma’lum ma’noda ijodkorning
0’z davriga xos hayot tarzi aks etadi, unda keng qamrovli masalalar qatori badiiy adabiyotimiz
muammolari ham bo‘rtib turadi.

Badiiy matnlar millat ma’naviy dunyoqarashi, orzu-istaklarini tildagi mavjud usul va vositalar,
lisoniy birliklar orqali yorqin ranglarda ifodalab beradiki, bu xususiyat uni san’atning boshqa
turlaridan bir pog‘ona yuqori ko‘taradi. Shu o‘rinda har bir badiiy ijod namunasining mukammal
bo‘lishi bevosita unda g‘oya va ifoda uyg‘unligidan iborat ekanligi, til va adabiyotning o‘zaro
uzviy bog‘ligligi, ularning bir-birini taqozo etuvchi tushunchalar ekanligi ayon bo‘ladi. Ularni bir-
biridan ajratib o‘rganishning iloji yo‘q. Til va badiiy ijod orasidagi chambarchas aloqadorlik, shakl
va mazmun yaxlitligi o‘zbek xalqining shakllanishi va taraqqiy etishidan guvohlik beruvchi shonli
o‘tmishi, turmush tarzi, dunyoqarashi, ijtimoiy-siyosiy hayotida sodir bo‘lgan tarixiy evrilishlar,
ichki va tashqi ta’sirlar tufayli tilimiz lug‘at tarkibining kundalik boyib borishidagi yangiliklar
bilan hamohangdir.

Asosiy qism. Ma’lumki, adabiy ertaklar umumta’lim maktablarining 5-6-sinflarida o‘qitiladi.
Metodika ilmida 5-7-sinflar tayanch sinflar deb yuritiladi. Mazkur sinflardagi adabiy tahlil yuqori
sinflardagidan farq qilib, bunda o‘quvchilar digqati matnni ifodali o‘qishga, asar mazmunini
o‘zlashtirishga, yozma va og‘zaki nutqni rivojlantirishga qaratiladi. O‘qituvchi ko*proq o‘quvchi
nutqi orqali, uning taassurotlarini tinglashga va fikr-mulohazalarini boyitishga intiladi, asarda
tasvirlangan voqea-hodisalarning yaxshi va yomon oqibatlarini tushunib olishlarida o‘quvchilarga
ko‘maklashadi, ma’naviyatiga hamda tarbiyasiga alohida e’tibor beradi.

O’quvchida badiiy asarni to‘g‘ri anglash va ta’sirlanish fazilati adabiy asar o‘qish bilan o‘z-
o‘zidan paydo bo‘lib qolmaydi. Badiiy asarning mohiyatini anglab yetish uchun har bir kishi
muayyan darajada estetik tayyorgarlikka ega bo‘lishi kerakki, umummilliy miqiyosda bu yumush
faqat maktab adabiy ta’limi tomonidan amalga oshirilishi mumkin. Ya’ni, adabiy ta’lim vositasida
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maktabni bitirgan o‘quvchida badiiy asarni o‘qish va anglash bo‘yicha muayyan tushunchalar
shaklantirilishi, badiiy tahlilning ilk ko‘nikmalari yuzaga keltirilishi kerak.

Adabiy asar tahlilining muhim tamoyillaridan biri san’at asariga g‘oya ifodalash vositasigina
deb garamaslik va uning, birinchi navbatda, estetik hodisa ekanini hisobga olish kerakligidir.
Adabiyotshunoslikda hanuzgacha ham badiiy asarga, avvalo, qandaydir g‘oyani o‘tkazish yo‘li,
deb garash uchrab turadi. Bu hol badiiy asarning asl gimmatini pasaytiradi. Uning birinchi navbatda
estetik zavq manbai ekanini e’tibordan tashqarida qoldiradi.

Adabiy asarni tahlil qilishning muhim prinsiplaridan biri estetik asoslarning ustuvorligi
tamoyilidir. Badiiy asar inson ruhiyati manzarasi bo‘lgani bois, o‘quvchilarni eng qabariq, eng
ta’sirchan tuyg‘ular bilan yuzma-yuz qiladi. Shu tariqa, kitobxonlar o‘zga odamlarning ruhiyatiga
oshno bo‘ladilar. Aslida, o‘z tuyg‘ularida anglab yetishga qiynaladigan kitobxonni o‘zgalar
hissiyotini tuyishga yo‘naltirish uning sezimlarini ingichkalashtirib, kechinmalarini o‘tkirlashtiradi.
Estetik asoslar ustuvor bo‘lgan badiiy tahlilgina o‘quvchining qalb ko‘zini ochib, uni tuyg‘usizlik
va hissizlikdan qutqaradi. Badiiy asar vositasida beparvolik va logaydlikdan xalos bo‘lish inson
ma’naviy taraqqiyotida ulkan ahamiyat kasb etadi.

Chinakam badiiy asarning estetik jozibasi uning sirtida turmaydi. Matndagi yashirin nafosatni,
nafislikni anglash, uning badiiy qatlamlarini kashf etish uchun o’quvchilarda muayyan adabiy
bilim va estetik diddan tashqari go‘zallikni kerakli joydan qidira bilish malakasi ham shakllangan
bo‘lishi kerak. Chin go‘zallik hamisha yashiringan bo‘ladi. Yashirin go‘zallikni topish esa oson
emas.ljodkor tomonidan «shifrlab qo‘yilgan» noma’lum badiiy ma’noni, estetik jozibani topish
adibning estetik idealini, tasvir uslubini payqay olgan o’quvchigagina nasib etadi. Badiiy tahlil
qilinmagan asar yechilmagan test kabi noma’lumlikdir. Tahlil ana shu noma’lumlikni ochadigan
mantiqiy-estetik kalit vazifasini bajaradi.

Tahlilda o’quvchilarning estetik asoslarga yetarli e’tibor bermaslik asl san’at asarlarini yo‘qqa
chiqarishi mumkin. Hazrat Navoiyning

Lolazor ermaski, ohimdin jahonga tushdi o ‘t,

Yo ‘q shafaqkim, bir giroqdin osmonga tushdi o ‘t.

matlasi bilan boshlanadigan g‘azaliga fagat mantiqiy tushunchalar asosida yondashgan o’quvchi
undan o‘ta chuqur ma’no topolmasligi mumkin. Bu satrlar yuksak va betakror hissiy holat ifodasi
tarzida o‘rganilgandagina undagi tengsiz jozibani tuyish mumkin bo‘ladi. Qip-qizil bo‘lib ochilgan
cheksiz-chegarasiz lolazor qo‘ynida turgan lirik gahramon ma’shuqasi hajrida kuyib, ichi olovga
to‘lib ketgan. Uning nazarida, ufqlarga qadar tutashib ketgan bepoyon qizillik ochilgan lolazor
emas, balki ma’shuqga firog‘ida kuygan g‘amboda oshigning ohidan dunyoni tutib ketgan olov.
Lolazor borib tutashgan ufq tepasidagi qizillik ham shafaq nuri emas, balki oshigqning ohidan
chiggan o‘t yerni yondirib bo‘lib, osmon yer bilan tutashgan joydan ko‘kka chirmashdi va endi
osmon ham bir qirg‘og‘idan yonib ketmoqda. Shu xildagi yondashuvgina misralar jozibasini to‘la
his etishga xizmat qiladi.

Bundan tashqari, 5-sinf o‘quvchisining tasavvur olamidagi o‘ziga xoslik, kuzatishdagi jonli
mushohadaning kuchliligi ertak va unga yaqin mavzularning osonroq va ta’sirliroq o‘zlashtirilishiga
imkon beradi. Shuning uchun ham bu sinfda H.Olimjonning “Oygul bilan Baxtiyor” ertak-dostoni
bejiz tanlanmagan. Unda adib hayoti va ijodi haqida qisqacha ma’lumot berish nazarda tutiladi.
Asosiy urg‘u esa “Oygul bilan Baxtiyor” ertagi syujeti va obrazlar tasviridagi o‘ziga xosliklarga
qaratiladi. Bu o‘rinda tahlilning asosiy yo‘nalishi ertakdagi asosiy gahramonlar, ularning o‘ziga
xos xususiyatlari, bu gqahramonlarda bo‘rtib ko‘zga tashlanadigan axloqiy-ma’naviy sifatlarni
yoritishdan iborat bo‘ladi. Ertakda ezgulik va yovuzlik o‘rtasidagi kurash tasviriga e’tibor tortilar
ekan, mana shu tushunchalarni ifodalaydigan so‘zlarga, ularning qo‘llanishidagi o‘ziga xosliklarga
urg‘u beriladi. Ertakning badiiy xususiyatlari, undagi tasvir va ifoda vositalari, asar tilining
favqulodda sodda,tushunarli va ravonligi, bularning natijasida yuzaga keladigan ta’sirchanligi
ustida ishlanadi.

Mazkur ertakning o‘z o°qilish ohangi bor. O‘qituvchi darsga tayyorlanish jarayonida shu ohangni
topib olishi zarur. Uning gaysi qismi yo‘g‘on ovozda, qaysi bo‘lagi siniq ohangda, qay o‘rinlarda
mayinlik va qay biri gat’iyat bilan o‘qilishini oldindan belgilab qo‘ygani ma’qul. Asarning o‘qilish
ohangi va ifodaliligi darsning yarim muvaffaqiyati sanaladi. O‘qituvchi mutolaasi bilan o‘quvchilar
ko‘nglini bezovta qila olishi, ularning inon-ixtiyorini to‘laligicha o‘ziga qaratib olishi mumkin.
Butun diqqat-e’tibori matnga qaratilgan o‘quvchi boshqa narsalarga chalg‘imaydi. Bunga ehtiyoj
ham golmaydi. U bor vujudi bilan yoqimli ohangda o‘qilayotgan ertakni tinglaydi.
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Mutolaa davomida ertak qahramonlarining ruhiyati, fe’l-atvori ifodalangan, ularning tabiati
tasvirlangan lavhalarni, shoirning so‘zni o‘ynatib yuborgan o‘rinlarni o‘quvchilarga belgilatib
borish mumkin. Asar matni ustida ishlanayotganda ajratib qo‘yilgan so‘z insonlarga xos bo‘lgan
baland sifatlar, chinakam fazilatlarga qaratiladi, munosabati so‘raladi. O‘quvchilar tomonidan
farqlangan, munosabat bildirishga tortilgan insoniy fazilatlar ularning shaxsiyatida albatta iz
goldiradi. “Oygul bilan Baxtiyor” — adabiy ertak. Uning birinchi bandidagi tasvirlar esa ertak
haqidagi hikoya. Lekin Ayni vaqtda, ular — asl haqiqat ifodalari. Unda tirik inson va uning bolalik
tuyg‘ulari, hayotidagi eng go‘zal davr ifodalangan.

Xulosa.

Xulosa qilib aytadigan bo’lsak, matn ustida ishlash orqali o’quvchilarni adabiy estetik tahlilga
o’rgatishda badiiy asar o‘zining chuqur mazmunini, go‘zal badiiyatini namoyon qiladi, o‘quvchi
ongining qaysidir nuqtasiga joylashib, xislatlarining jilolanishiga yordam beradi.O‘quvchilarda
qahramonlarning fe’l-atvoridagi ijobiy va salbiy jihatlarni tahlil etish orqali ularni ma’naviy
kamolotga yo‘naltiruvchi tarbiyaviy maqsadni amalga oshirish imkonini beradi.

FOYDALANILGAN ADABIYOTLAR RO’YXATI:

. XanmuzeB B. Teopus nuteparypsbl.- M.,2000

. Fitrat. Adabiyot qoidalari. T., 1995

. Valixo’jaev B. O’zbek adabiyotshunosligi tarixi.-T.: O’zbekiston, 1995

. Beenenue B nuteparyposenenue/noa.pen. I.H.ITocnenosa.-M., 1987

. bopes 10.b. Ocreruka.- M.,1988

. E.Xudoyberdiev. Adabiyotshunoslikka kirish. T.,1995

. J.Turdimov. Lirik kechinma va obrazlilik // O’zbek tili va adabiyoti.-2000
. http://library.navoiy-uni.uz/

03N N~ WK —

SIuBapn [ 2022 7-kucm TomxenT
15



“Y3BEKUCTOHIA MUJLJIUM TAIKUKOTJIAP: JABPUM AHKYMAHJIAP:” %%

“NUTQNING KOMMUNIKATIV SIFATLARI” MAVZUSINI INTERFAOL
USULLARDA O‘QITISH

Vafoqulova Go’zal Ochilovna
Samarqand davlat chet tillar
instituti akademik litseyi

ona tili va adabiyot fani o’qituvchisi
Telefon +99897 9252882

Annotatsiya: Maqgolada “Nutqning kommunikativ sifatlari” mavzusini interfaol usullarda
o‘qitish masalalari yoritilgan.

Kalit so’zlar: kommunikativ sifat, uslub, interfaol ta’lim soflik, shakllantirish, zamonaviy
texnologiyalar, grafik organayzer, nutq.

Mustaqillik davrida o‘zbek tilining mavqgei nihoyatda oshdi: ijtimoiy-siyosiy, iqtisodiy,
madaniy-ma’rifiy va boshqa barcha jabhalarda davlat tili amalda qo‘llanila boshlandi. O‘zbekiston
Respublikasining Birinchi Prezidenti Islom Karimov ham aynan shuni nazarda tutib, “Yuksak
o‘ma’naviyat — yengilmas kuch” asarida quyidagi dono fikrlarni keltirib o‘tgan: “Biz ajdodlardan
avlodlarga o‘tib kelayotgan bebaho boylikning vorislari sifatida ona tilimizni asrab-avaylashimiz,
uni boyitish, nufuzini yanada oshirish ustida doimiy ishlashimiz zarur.”

Ta’lim tizimiga yangi va ilg‘or pedagogik texnologiyalar joriy etila boshlandi. Prezidentimiz
Sh.Mirziyoyev ham “Biz ta’lim va tarbiya tizimining barcha bo‘ginlari faoliyatini bugungi zamon
talablari asosida takomillashtirishni o‘zimizning birinchi darajali vazifamiz deb bilamiz™?, deya
ta’kidlagan edilar. Bugungi kunda ta’limga xos innovatsion texnologiyalar o‘qitish samaradorlig-
ini belgilovchi vositaga aylandi.

Ta’lim jarayonini tashkil etish, aynigsa, nutq madaniyatiga e’tibor sohasidagi tavsiyalar va
uslubiy qo‘llanmalarga keyingi yillarda ehtiyoj yanada ortmoqda. Ayniqsa, bu sohada o‘qituvchilar,
ziyolilarning o‘rni va ularning mas’uliyatni chuqur anglashi juda muhimdir. Shu jihatdan olib
garalganda, “Nutqning kommunikativ sifatlari” mavzusini o‘qitish muhim ahamiyat kasb etadi.

O‘rta Osiyo madaniyati tarixida nutq madaniyati o‘ziga xos mavqega egadir. “Nutq odobi”,
“Muomala madaniyati” nomlari bilan yuritilib kelingan “nutq madaniyati” tushunchasi juda
gqadimdan olimlar, ziyolilarning digqatini tortgan: Abu Rayhon Beruniy, Abu Nasr Forobiy, Ibn
Sino, Abu Abdulloh al-Xorazmiy, Ahmad Yugnakiy, So‘fi Olloyor, Abdurahmon Jomiy, Alisher
Navoiy kabi ulug® siymolar nutq odobi masalalariga, umuman, nutqqga jiddiy e’tibor berish bilan
birga, tilga, lug‘atga, grammatikaga va mantiqshunoslikka oid asarlar yozganlar.

Mahmud Koshg‘ariyning “Devonu lug‘otit turk”, Yusuf Xos Hojibning “Qutadg‘u bilig”
asarlarida ham nutq odobi borasida qadimiy turkiy xalqlar, jumladan, o‘zbeklar amal qilgan asosiy
qgonun-qoidalar, rasm-rusumlar haqidagi fikrlar yozilgan. Adib Ahmad Yugnakiy ham so‘zlaganda
nutqni o‘ylab, shoshmasdan tuzishga, keraksiz, yaramas so‘zlarni ishlatmaslikka, mazmundor
so‘zlashga chaqiradi. Alisher Navoiyning “Muhokamat ul-lug‘atayn”, “Mahbub ul-qulub”, “Nazm
ul-javohir” kabi asarlari o‘zbek tilida nutq tuzishning go‘zal namunalari bo‘lishi bilan birga, uning
mukammallashishiga ham katta hissa qo‘shdi.

Nutqiy ifoda aniq bo‘lishi uchun, avvalo, nutq tuzuvchining o‘zi aytmoqchi bo‘lgan fikrini
tiniqlashtirib olishi kerak. Ko‘pincha tadqiqotchilar ulug® rus adibi L.N.Tolstoyning «So‘zdagi
noaniqliq shubhasiz, fikr noaniqligining alomatidir» degan gapini iqtibos qiladilar.

Atoqli adib Fitrat o‘zining «Adabiyot qoidalari» asarida nutqning («uslubning») umumiy zaruriy
sifatlari («hollari») tarzida to‘g‘rilik («tuzuklik»), aniqlik («ochiqlik»), soflik kabilarni tahlil etar
ekan, xususan, soflikka shunday ta’rif beradi: «Uslubda soflik so‘z tuzishda, gap tuzishda yotchilik
ko‘rsatmaslik, asarga yot so‘zlar yo eski onglashilmas so‘zlarni kirgizmaslik, yot tillarning nahviy
qoidalariga qarab gap tuzmaslikdir”.

Nutqning boyligi ham zaruriy kommunikativ sifatlardan biridir. Ulug® Alisher Navoiy
aytganidek, “Bir deganni ikki demak xush emas, So‘z chu takror o‘ldi, dilkash emas”. Shuning

1 Karimov L. Yuksak ma’naviyat — yengilmas kuch. —Toshkent: Ma’naviyat, 2008. —B. 87.
2 Mirziyoyev Sh.M. - “Qonun ustuvorligi va inson manfaatlarini ta’minlash — yurt taraqqiyoti va xalq farovon-
ligining garovi’ma’ruzasi // Kuch adolatda gazetasi. No: 47. 2016 yil. 8 dekabr. 3-bet.
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uchun nutgning bu sifati rang-baranglik tarzida ham talqin etiladi, ya’ni boylik tegishli fikr ifodasi
uchun qo‘llangan til birliklarining xilma - xilligi, rang - barangligi bilan o‘lchanishiga urg‘u
beriladi.

Nutq to‘g‘ri bo‘lishi uchun, asosan, ikki me’yorga - urg‘u va grammatik me’yorga qat’iy
amal qilish talab qilinadi. So‘zlardagi urg‘uning ko‘chishi bilan ma’noning ham o‘zgarib ketishi
mumkinligini esdan chigarmaslik lozim. Masalan, olma-olma, hozir - hozir, yangi-yangi, yigitcha-
yigitcha, o‘quvchimiz - o‘quvchimiz so‘zlarining ma’nosi ham urg‘u yordamida oydinlashadi.

O‘qituvchi ta’lim jarayonida interfaol ta’lim yordamida o‘quvchilarning qobiliyatlarini
rivojlantirishi, interfaol metodlarni qo‘llash orqali o‘qituvchi o‘quvchilarning aniq ta’limiy
maqsadga erishish yo‘lida o‘zaro hamkorlikka asoslangan harakatlarini tashkil etish imkoniyatini
qo‘lga kiritadi.

1- Topshiriq O quvchilarga nutqning kommunikativ sifatlari va bu sifatlarni ta’minlovchi
vositalar xususida klaster tuzish topshiriladi. O'quvchilar taxminan quyidagi shaklda klaster
tuzadilar:

Nutgmung
mantigivlip

Crramma g ahg
tik = ) Nurtgning

kommunikativ

me'vor fu ;
: sifatlari

Nutqning
ifodaliligi

EOACHIMLAR

2-Topshiriq. Muammoli savollar

1. Nutq madaniyatini egallashning qanday yo‘llari bor?

2. Lahjaviy nutq ko‘nikmasi shakllanib qotib qolganda qanday chora- tadbirlar qo‘llaniladi?

3. Adabiy tildan foydalana olmaslik nutqiy madaniyatni egallashda qanday salbiy ta’sir
ko‘rsatadi?

3-topshiriq O quvchilarga quyidagi matn asosida Sitseron va Demosfenning notiqlikdagi o°zi-
ga xos va umumiy jihatlari haqida Venn diagrammasi tuzish topshiriladi.

MATN

Sitseron notiqlikda tinglovchida zavq uyg‘otish va uni o‘ziga rom etishni asosiy fazilat deb
hisoblagan. U Demosfendan farqli o‘laroq balandparvoz so‘z va iboralarni ishlatishni yoqtirgan,
yugqori uslubga moyil bo‘lgan, mubolag‘adan keng foydalangan, artistizm imkoniyatlaridan keng
foydlangan. Sitseron kishi shoir bo‘lib tug‘iladi, ammo notiq bo‘lib yetishadi, degan hikmatni
olg‘a surgan.

O’ quvchilar taxminan quyidagi shaklda Venn diagrammasi tuzadilar.
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SIsteronning fikd
. . . - & notgqlkaag
notiglikdagi o’ziga xos

hatlan

Ikkalasi ham

mashhur notig

bo‘lgan

Foydalanilgan adabiyotlar ro’yxati:

1. Karimov I. Yuksak ma’naviyat — yengilmas kuch. —Toshkent: Ma’naviyat, 2008. —B. 85-,
87-bet.

2. Mirziyoyev Sh.M. - “Qonun ustuvorligi va inson manfaatlarini ta’minlash — yurt taraqqiy-
oti va xalq farovonligining garovi’ma’ruzasi // Kuch adolatda gazetasi. Ne: 47. 2016 yil. 8 dekabr.
3-bet.

3. Sayidahmedov N. Noan’anaviy dars. Yangi pedagogik texnologiyalar. — Toshkent: Moliya,
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AHTOH HABJIOBHUY YEXOB EI'O TBOPYETBA U BKJIA/Il B MUPOBYIO
JIMTEPATYPY

Canaes HebMmarikon OtadexoBu4
Snruapuk tyman 20 coH maktad

Pyc tunu Myraxaccuc yKUTyBUYU
Kyp6anoBa Mapsimxon FOcy0:koH Kusu
2 touta pyc THIU YKUTYBUUCH

AHHoOTamusi: B 3Toil cTaThe paccka3blBa€TCA O BEJIMKOM MHUCATENEe ApamaTypra npo AHTOHA
[TaBnoBuua YexoBa u ero TBOpUECTBE.
KuroueBble ciioBa: [Ibechl, pamarypr, HOBECTh PaccKas, KOMEIHUs.

Amnron [TaBnoBuu YexoB nucarens ¢ oOpazoBaHueM Bpada, co3aan oosnee 300 mpousBeaeHUN.
B Hamm nHU ero mbechl CTAaBIT U SKPaHU3UPYIOT HE TOJbKO B Poccu HO u 3a pyOexkoM. B cBoux
TekcTax UexoB MofHUMall caMble pa3Hble TEMbI, HO BOT O CaMOM ce0e MUcaTh He JII0OMII.

AmnToH [TaBnoBru UexoB poausics B 60b1101 ceMbe B Taranpore. Ero orerr Ob11 KyIIom TpeTbei
ruiabaud. O6cTaHoBKa B goMe UeXOBbIX Oblila CTPOroi: AETAM HE MO3BOJSUIM Oe3[e/IbHUYaTh.
E>xeiHEeBHO B IATH 4acoB yTpa OpaThbs MeIH B IIEPKOBHOM XOpE, a MOCe IIKOJIbI TOMOTaIN OTILY
B OaxayieiiHO# J1aBke. Bce neTu MOmKHBI ObLIM M3ydaTh mpodeccuio. AHTOH HampuMmep 3Hal
npodeccuro moptHOro. Math Obl1a TOOPOW M OT3BIBYMBON >KEHITMHON. OHA y4Hiia CBOUX JeTel
OBITH OT3BIBUMBBIM, YBAXKATh U MOJAEPKHUBATH CIA0bIX.

VYuurbcs nucarenb Hadal B 1868 romy B Taranporckod rumHazuu. B 13 mer OH BrepBbie
noObIBaJ B Te€aTpe, I1e 1j1a onHpeTTa (ppaHiry3koro komnozuropa Kaka Opdendaxa “Ilpexpachas
Enena”. menno torna YexoB nomrodun cueHy u auteparypy. O0 stom oH nucan: “Tearp mHe
JlaBajl KOrna-To MHOTo xopoero ... ITpexe 11t MeHs He ObLI0 0OJIBIIEro HacHaXICHHS KaK CUICTh
B Tearpe”

B 1879 rony YexoB oxkoHUYWJI TMMHAa3uI0 M yexan u3 Taranpora B Mocky. Tam oH Havan
3a00TUTBCA O ceMbe, 0OecreurBall OJM3KUX HA CKPOMHBIN TOXOJ OT JIUTEPATYPHBIX MyOIHKaIUH.
B sTOM rogy oH omyOiukoBas FoMopucTHUecKkue pacckas “IluceMo k yuéHomy”. B aTom ke roay
YexoB MOCTYNHI B MEACHIMHCKUN (akynbTeT. [locie okoHYaHusi yHUBEpCUTETa OH CTall padoTaTh
ye3nHbIM BpauoM. OH coBMelIall JUTEpaTypHylo paboTy ¢ meauuuHoi. [lo3nHee mosBuiach
pacckasbl “Bpau 6e3 marmenta”, “Ilsgenpka”’, “Uenmoek 0e3 cene3énku’, u apyrue. K 1885
rojly nucareib OblI yXe MOMYJISIPHBIM aBTOPOM MaJjblX paccka3zoB. Ho ero murepaTypHblil yTh
BMeIIaJICs nucarens JMuTpuil I puropeeBrd KOTOPBIM paCKpUTHKOBAI Mojonoro nucarens. Ho
Omarogopst KpuTruke YexXoB pacKpblil CBOM MOTEHITHAT.

C 1887 roga YexoB Hauan mpoOoBaTh ceOst B Oosee cepbE3HBIX KaHpax U TemMax. [lepeoMHbIM
IIPOM3BEJEHUEM B TBOPYECTBE MuUcaTens crana nosecTb “Crenp” Ui KypHala ‘‘CeBEpHBIN
BECTHHK . DTy MPOMU3BEICHUIO MyOIMKa MPUHsIIA XOpolIo. B ToM ke rofy B MOCKOBCKOM Tearpe
Kopmia nocraBmwin nepsoe apaMaruueckoe npousBeneHue Yexosa — npecy “lBaHOB”, a uepes
roJ ero Tpetuii coopHuk “B cymepkax”, ormernin B AkagemMun Hayk IlymkuHckoit mpemueid. B
1890 roxy AnTto YexoB cHOBa OTIpaBMIICS MyTELIECTBOBAaTh, HA ATOT pa3 no 3anaaHoi EBpore.
[Tucarens o0k B Bene, bononne, Beneruu, Heanone, rme on momuuMancs Ha Besyswii, B
napuxe 1 Ipyrux ropojax.

Bwmapre 1892 roga YexoB Kymuia MMEHHE B IIOAMOCKOBHOM MenuxoBe. Tam OH OTKpBLI
MEIUIUHCKUI TMYHKT U Jieums OONbHBIX. B cBOeM JHEBHUKE OH MHCAll YTO JieYeHHE OOJIbHBIX
OTHUMAET Y HETO MHOT'O BPEMEHHU.

Ero pacckasel ObulM TOCTYIHBI M HOHSATHBI JJIs IMyOJMKW . HalpuMep B pacckasze ‘“‘Banbpka”
HanMCaHHbINA ¢ HEOOBIYHOM TPOraTeIbHOCTHIO PaccKa3 O TOM, KaK 9-TeTHUI MaJbuuK, OTJaHHBIN
U3 JepeBHU Ha yuéOy K MOCKOBCKOMY CAallOKHHUKY, ITUCaJl IUCbMO AOMOM nedy. Banbka cié3Ho
KaJIOBAJICSl, YTO Ha HOBOM MECTE €ro OOMKAIOT M MpPOCHJ ero 3a0parh M3 MOCKBBI JIOMOIA.
Emé onun pacckas npo cobaky “Kamranka” TporarenbHblii paccka3 mpo cobaku. Ero xo3sun
CHEeLMATBHO XOTEN OTAEIUTCS OT COOaKkH U 3a0mynni ero. Ho cobaka He OHSIIa OH yMaJl 4TO caM
3a0nynuics. [Totom ero HaxoauT oauH ApeccupoBiuK. [Iputotun ero. Ho Bo Bpemsi IUPKOBHBIX
CLIEH ero y3HAET ChIH ObIBILIErO X03s1Ha. Cobaka OT paJJOCTH OCTABISET CLEHY U OEKUT K XO3SUHY.
B sToM pacckasze UexoB mokasbiBail HO CKOJIBKO B3POCIIbIE HE MOHUMAIOT Iylly CBOUX AeTel. Jist
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MaJpIMKa 3Ta codaka Obuta qoporuM u apyrom. Ho ams xo3simuna OHa Oblia HE HY>)KHOHM BEIBIO.

B pacckaze “KppokoBHUK” umHOBHMK Hukxonaii MBaHOBHY, 1O CTapoCTH NPOCUIECBIIMNA B
TOPOJICKOM KaHIICNIIPUHU, BCIO )KU3Hb MEUTaJI KyIMUTh CeO€ JEPEBEHCKHUE MOMECThE C KPAaCHBOM
MIPUPOION 1 0053aTEIBHO C KyCTaMU KPHDKOBHHUKA B cay. Paiu 9Toil MeuThl OH SKOHOMUJI Ha BCEM,
TIJIOXO €J1 M OZICBAJICS, a KaJloBaHUE Kiall B OaHK. JKeHuscst Ha 6oraToi BIOBE U COAEpIKall €€ TaKou
CKyIOCTH, 4TO OHa ObIcTpo ymep:a. Ho korma mpuexan ero Opar KpbKOBHUK KaK pa3 Jaj NepBbIi
ypoxail. Korga kyxapka mojana Ha CTON TapelKy KpH>KOBHHMKa Hukomail mBaHOBHMY cTal €CTh
€ro 4yTh HE CO clie3aMU Ha Iv1a3ax bpar jke He cTas ero eCTh CKa3aB YTO OHU KHUCIIbIE U TBEPbIE.
3nechk ABTOp MOKA3bIBAMT KaTHOCTh M CKYyIIOCTh YHHOBHHKA. UTO OH KOMUJI CBOM COEpEeKeHHUs Ha
HEHYXHbIE BenIu. JIFonM He 3HAIOT U HE OILIIOIISIOT cyacThs. He Hacmakaasch )KM3HbIO yMUPAET
ero skeHa. Upe3smMepHoe CKYIOoCTh ¢/ieal HeYCACTHBIM YNHOBHHKA.

AnTtoH [laBnoBuu YexoB ymep 1904 rogy 15 uronst. TanmaHTIMBBIN mUcaTenb OCTaBUII MOCIIE
cebs CTONBKO PaccKa3zoB, Mbec M moBecTei. OH BHEC OTPOMHBIN BKJIAJl B Pa3BUTHE B MUPOBYIO

JIUTEPATYPY.

Hcnonb3oBaHHbIE IMTEPATYPBHI

1) Mupckuit M.b. AnTon I1aBnosuy Yexos Hayka. 2003r.

2) Bouapos C.I" “UexoB u ¢unocodus™ M., 2005r.

3) lNunsaporckmii B.A. AaTtoma Yexonte. Munck 1989r.

4) Cob6oneB HO.B. UexoB (3ku3Hb 3aMedareabHbIX Jtoaei) M., 1991r
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UMUMTA’LIM MAKTABLARINING “O‘QISH” FANI (2-SINF)GA OID IZOHTALAB
ATAMALARNI O‘RGANISHDA INTERFAOL USULLARDAN FOYDALANISH

Nurullayeva Feruza Nusratullayevna

Buxoro shahar 8-umumta’lim maktabining
boshlang‘ich sinf o‘qituvchisi

Tenedon: +99891 407 93 78

Elektron pochta: nurullayevaferuza895@gmail.com

Annotatsiya: Mazkur maqolada umumta’lim maktablarining “O‘qish” faniga oid atamalarni
o‘rganishda interfaol usullardan foydalanish yo’llari va uning pedagogik ahamiyati ochib berilgan.

Kalit so’zlar: insonparvarlashtirish, aqliy hujum, muammoli dars, izohtalab atamalar, lug‘aviy
ma’no, zamonaviy tushunchalar

Bugungi shiddatli kechayotgan jamiyatdagi o‘zgarishlardan kelib chiqib, boshlang‘ich sinf
o‘quvchilarining nazariy va kasbiy tayyorgarligini ta’minlash magsadida O‘zbekiston Respublikasi
Prezidentining bir gator qarorlari gabul qilindi. Jumladan, Prezidentimiz Shavkat Mirziyoevning
Oliy Majlisga Murojaatnomasi (2020 yil 24 yanvar)dan: “2019 yilda mutlago yangicha mazmun
va shakldagi 4 ta Prezident maktabi, 3 ta Ijod maktabi ish boshladi. Oliy ta’limni rivojlantirish
uchun o‘tgan yili 19 ta yangi oliy o‘quv yurti, jumladan, 9 ta nufuzli xorijiy universitetning filiali
ochildi. “Eng katta boylik — bu aql-zakovat va ilm, eng katta meros — bu yaxshi tarbiya, eng katta
qashshoqlik — bu bilimsizlikdir! Shu sababli hammamiz uchun zamonaviy bilimlarni o‘zlashtirish,
chinakam ma’rifat va yuksak madaniyat egasi bo‘lish uzluksiz hayotiy ehtiyojga aylanishi kerak”,
“Maktab o‘quv dasturlarini ilg‘or xorijiy tajriba asosida takomillashtirish, o‘quv yuklamalari va
fanlarni qayta ko‘rib chiqish, ularni xalqaro standartlarga moslashtirish, darslik va adabiyotlar
sifatini oshirish zarur”, - kabi fikrlarni o‘qib olishimiz mumkin.

Mazkur gaydlardagi eng ustuvor vazifa bu — zamonaviy talablar asosida o‘quvchilarni bilimini
yanada oshirish hisoblanadi. Maktab o‘qituvchilari oldida turgan eng muhim vazifalardan biri-
fanlarni o‘qitish jarayonida zamonaviy pedagogik va axborot texnologiyalaridan foydalanib,
ta’lim-tarbiya samaradorligini oshirishdir. Bu maqsadni amalga tadbiq qilishda yangi tahrirda
qabul qilingan “Ta’lim to‘g‘risida”gi qonunda davlatimiz va hukumatimiz tomonidan ta’lim
tizimini isloh qilish, takomillashtirishga qaratilgan farmon va qarorlar asos bo‘lib kelmoqda.

Umumta’lim maktablarining 2-sinflarida “O‘qish” fanini o‘quvchilarga o‘rgatishda, bilim,
malaka va ko‘nikmalarni shakllantirishda yangi pedagogik texnologiyalarning interfaol usullaridan
foydalanish kutilgan yaxshi natijani beradi. Interfaol usul- bu ikki tomonlama bir-biriga ta’sir etish,
jamoaviy fikrlash va mulohaza yuritish bo‘lib, ta’limni demokratlashtirish, insonparvarlashtirish,
o‘quvchilar faolligini oshirish, ular erkin-ijodiy fikrlashlariga imkon beradi. Bugungi kunda aqliy
hujum, kichik guruhlarda ishlash, namoyish, rolli o‘yinlar, diskussiya-bahs-munozara, pinbord
(mustahkamlash), videoproektor bilan ishlash, multimediya, trening (mashq), monitoring (tahlil
qilish), muammoli dars o‘tish kabi yuzlab interfaol usullar mavjud bo‘lib, ular o‘quvchilar shaxsini
faollashtirishga xizmat qiladi[1].

Ushbu usullarning qo‘llanilish darajasi o‘qituvchi o‘tadigan darslar tipi, mavzusi, mazmun-
mohiyatiga qarab tanlab olinadi. Jumladan, 2-sinfning “O‘qish” fanida har bir mavzuga tegishli
izohtalab atamalar mavjudki, ular lug‘aviy ma’nosi va mazmuni o‘quvchilar tomonidan atroflicha
anglab olinmasa, hosil gilingan ilmiy tushunchalar yetarli bo‘lmay qoladi. “astronom”, “bargak”,
“barkamol”, “hamyjihatlik”, “kashfiyot”, “mushtoq”, “pinak”, “ruda”, “sergak”, “tilsim”,
“xilvat”, “ziyo”, “shay” kabi yuzlab atamalar mavjudki, o‘qituvchi ularning lug‘aviy ma’nosi
hamda mazmunini o‘quvchilarga tushuntirmasa yoxud bolalar o‘zlari anglab olishmasa ko‘zlangan
magsad to‘la hosil bo‘lmaydi.

Ushbu atamalar mohiyati va mazmunini bilib olishda interfaol usullarning “kichik guruhlarda
ishlash”, “anketa”, “individual-amaliy” “mustaqil ishlash”, “muammoli dars o‘tish” usullari qo‘l
keladi. O‘qituvchi o‘quvchilarni kichik guruhlarga bo‘lib, (4-5 ta guruh) har bir guruh a’zolariga
darsda uchraydigan izohtalab atamalarni yozib chiqish va tahlil qilishni topshiradi[2]. O‘quvchilar
ma’lum vaqt o‘tganidan so‘ng o‘z faoliyatlarini guruhlar bo‘yicha sarhisob qiladilar. To‘g‘ri va aniq
javob bergan guruhlar o‘qituvchi tomonidan baholab boriladi. Ayrim izohtalab atamalar mohiyatiga
kengroq mushohada bilan yondashishga to‘g‘ri keladi. Masalan, bama 'ni-aqlli, hashar-ko ‘mak

SIuBapn [ 2022 7-kucm TomxenT
21



“Y3BEKUCTOHIA MUJLJIUM TAIKUKOTJIAP: JABPUM AHKYMAHJIAP:” %%

berish, izg‘irin sovuq, mo ‘may-ko'‘p, sahro-cho‘l, ta’na-xatolik, xasta-kasal, chatogq-yomon,
ovlog-chet joy kabi atamalarni izlab topish uy vazifasi topshirilib, ularni monitoring (tahlil qilish)
usuli orqali faoliyatini nazorat qilish mumkin. Masalaning yana bir jihati shundaki, o‘rta asrlarda
vujudga kelgan ko‘pgina atamalar hozirda ham yashab kelmoqda. Masalan, astronom, galaktika,
neft, kislorod, separator kabi tushunchalar jahon xalglarining so‘z mulkiga aylanib, baynalminal
harakter kasb etgan. Yangi pedagogik texnologiyalarning interfaol usullaridan foydalanish eski
avtoritar ta’lim tizimiga chek qo‘yib, o‘quvchilar dunyoqarashini kengaytiradi. Ularda ixtiyoriy
asosda tashabbus ko‘rsatib o‘qishlari uchun ko‘nikma va malakalarini kuchaytiradi[3].

Xullas, o‘quvchilarga maktablarining 2-sinflarida “O*qish” fanini o‘qitishda yangi pedagogik
texnologiyalar (YaPT)ning interfeol usullari qo‘l keladi. Shuningdek, o‘quvchilarda yangi bilimlar
va zamonaviy tushunchalar shakllanishida ushbu izohtalab atamalarni bilib olishning ahamiyati
beqiyosdir.

Foydalanilgan adabiyotlar ro‘yxati

1. Zaripova G. Yangi pedagogik texnologiyalarning interfaol usullari //Pedagogik mahorat.
2007. -Ne3. - B.18-20

2. Xo‘jaev B. O‘qituvchining pedagogik texnikasi-yangi pedagogik texnologiyalar mexanizmi
sifatida //Pedagogik mahorat, 2003. -Ne3.-B.13-14;

3. Xudoyqulova G., Jumaeva V. Muammoli o‘qitish usulining psixologik xususiyatlari //
Pedagogik mahorat, 2006. -Ne3.-B.13-16.
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THE BASIC PRINCIPLES OF SIMULTANEOUS TRANSLATION FROM ENGLISH
IN TO UZBEK

Abdullayeva Dildora Inoyatovna
Teacher of English language school Ne 34
Khazarasp District of Khorezm region

Annotation: Understanding to learners the basic principles of simultaneous translation. Here
you can find useful explanations how totranslate words in different languages. And also there are
many key elements which will help to keep young leaners interested in translation.

Key words: simultaneous, principle, language, semantic, interpreter, translate.

It is necessary toclearify the general principles of translation in order to describe the basic ways
of simultaneous translation from English into Uzbek.

Translation is the replacement of a representation of a text in one language by a representation
of an equivalent text in a second language Text in different languages can be equivalent in different
degree and at different ranks.

Languages are different from each other, they are different in form having distinct codes and
rules regulating the construction of grammatical structures of a language and these forms have
different meanings.

The translator has the option, then, of focusing on finding formal equivalent which preserve the
context-free semantic sense of the text at the expense of its context-sensitive communicative value
or finding functional equivalents.

The choice is between translating word for word or meaning for meaning. We must work out
not only the semantic sense of each word or a sentence in the text but also communicative value
,its place in time and space and information about the participants involved in its production and
reception.Putting questions to the semantic sense of the text we can reveal semantic components
of a text. Their names are What? And Why? And When? And How? And Where? And Who?

Thus, the speaker should focus on each message: who the sender of the message is, the intention
or purpose of the speaker, when and where the action is taken place and how the message is
delivered.

We must understand not of words but of idea, for it is ideas that have to be interpreted. Obviously,
you cannot understand ideas if you do not know the words the speaker is using to express them,
or if you are not acquainted sufficiently with the grammar and syntax of the speaker’s language to
follow the idea.

In connection with the notion of ‘not knowing words’, It is best to address here what is probably
one of the two commonest questions put to conference interpreters by non-interpreters: “what do
you do if they do not know a word or an expression that you hear in a speech?”

The answer to this has already been partially given, that the interpreter has to understand ideas,
not words. It may well be perfectly possible to understand a speaker’s speech without actually
understanding every single word and expression be used and without having to reproduce all of
those terms in the interpretation. The interpretion is possible without all the words and without
changing the meaning.

There are other occasions, however, where a word is too important. For example: ”Given the
topography of the country, the construction of motorway has been very expensive. The Norwegians
have found the solution to their financing problems by imposing tolls. And these tolls are pretty
expensive. Roads are wonderfully built, a pleasure to drive upon, with beautiful scenery, but when
the poor driver gets to the end of the journey and has to pay the toll, he certainly feels that his
money is little.

The key word here is “toll”, and if the interpreter does not know it he can hardly avoid it. But
the interpreter can also benefit from working in consecutive. By the time they start interpreting
they will have heard the whole speech, and should have been able to deduce the meaning of “toll”
from context. Thus, again, it is possible for the interpreter to work satisfactorily, indeed in this case
totally accurately, without their having known in advance all the vocabulary used by the speaker.

The interpreter must develop his ability to restructure immediately the speaker’s speech for the
purpose of sequence of ideas during translation process. The interpreter must keep in mind that in
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translation he should focus on not the consecutive order of the speech but on the consecutive order
of ideas conveyed by him in that language he is translating.
Here is an example for the translation of the main ideas simultaneously:

Mr. president, distingui-shed ladies and gentlemen. Janob president, xurmatli xonimlar va janoblar.
The progress in the implementation of the
recommendations adopted at the first session of the Tavsiyalarning amalga oshish iachinarli bolmoqda.
Conference has been disappointing.

The syntactic parallel between English original and Uzbek translation is impossible. But in
simultaneous translation in order to follow the English speech in Uzbek translation the interpreter
should have the ability to link the words not destroying the grammatical rules of the Uzbek language
and in some cases to recall the meaning of the verb which is used as a predicate.

Compare:

Only in case of priority of such as the unity peace, |Faqat birdamlikda tinchlik, do’stlikda, o’zaro
friendship and cooperation, every people and every |munosabatlarda har bir xalq va har bir millat yuksak va
nation can live with prosperity and built a just and | haqqoniy demokratik jamiyatni quradi.

democratic society.
Let me cordinally welcome you once more in the Xush kelibsizlar yana bir bor quyoshli O’zbekistonga va
land of sunny Uzbekistan and wish all successes in | hamma muvaffaqiyatlar kinofestivalga bo’lsin.

the film festival.

Sometimes the omission of the predicate doesn’t distort the logical sequence and links of the
sentences in the translation from English into Uzbek. In this case the suffics “-dir” is added to the
last word of the sentence in Uzbek.

Example:
In this way , available resources are utilized to the Shunday qilib resurslar maksimal ravishdadir, manbalar va
maximum extend and dependence on imported import texnologiyasi hamdir.
technology is diminished.

To sum up, the interpreter must pick up the halfdozen or so ideas that make up the backbone of
the speech and lay sufficient emphasis on them in the interpretation; verbal redundancies should
be cut down to a minimum; digressions and compression may be kept in the translation but should
have the right relative weight in the overall context of the speech.

The first key to understand a speech is the identification of the main idea; the second is an
analysis of links between those ideas. A speech is not just a sequence of juxtaposed sentences. The
sentencesarerelared to one another in particular way, and it is this relationship that determines the
over all meaning of a speech.

Using literature:

1. Sylvia Lambert. Aptitudes of translator and interpreters.
2. Semultaneous Interpretetion. H.

3. www.tadqiqot.uz
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SIFATNING PRAGMATIK XUSUSIYATLARI

Abduqodirova Shohista Tohirovna
Buxoro davlat universitetiO’zbek filologiyasi fakulteti
1-bosqichi talabasiShohista2003@gmail.com +998916468156

Annotatsiya: Mazkur tezisda til birliklarining, ayniqgsa, sifat so’z turkumining pragmatik
xususiyatlarini aniqlash va oddiy so’zlashuvda ishlatiladigan gaplarda ifodalayotgan pragmatik
xususiyatlari tahlil etilgan. Maqolada turli xil sifatlarning vaziyat talabiga kora turli ma’nolarni
anglatiwi korsatib berilgan.

Kalit so’zlar: sifat so’z turkumi, pragmatika, pragmatik xususiyat, presuppozitsiya.

Bizga ma’lumki, pragmatika so’zi yunoncha so’zdan olingan bo’lib,’pragma, pragmatos” - “ish,
harakat” degan ma’noni bildirib, semiotika va tilshunoslikning nutqda til belgilarining amal qilishini
o’rganuvchi soha sanaladi .Boshqacha qilib aytganda muayyan belgilar tizimini o’zlashtirib undan
foydalanuvchi subyektlarning ayni shu belgilar tizimiga munosabatini o’rganuvchi fan tarmog’i.

O’zbek tilshunosligida til birliklarini pragmatik yo’nalishda tadqiq etish muammosiga ilk bor
o’tgan asrning 80-yillarida e’tibor qaratildi. Bu yo’nalishda Mahmudov, A.Nurmonov, M.Hakimov,
U.Rahimov, Z.Burxonovlarning u yoki bu yo’nalishdagi pragmatik tadqiqotlari yuzaga keldi .

O’zbek tilida sifatlar salmoqli o’ringa ega. Sifatlardagi -li,-siz;-ba,-be antonimik juftliklar
o’zakdan anglashilgan predmet-hodisaning mavjudligini yoki aksi asosida anglashilgan belgi
ma’nosini ifoda etadi. Hosil bo’lgan belgi ifodalovchi so’z predmetga nisbatan ijobiylik yoki
salbiylik baho munosabatini ifoda etadi: bilimli bola, bilimsiz bola. Bu kabi hollarda mavjudlik
-mavjud emaslik tushunchasi predmetga nisbatan ijobiylik yoki salbiylik ma’nosini yuklaydi.
Masalan, “Bilimsiz bir yashar, Bilimli ming yashar”.

Hozirgi o’zbek tilshunosligida sifat so’z turkumining pragmatik xususiyatlari to’laqonligicha
o’rganilmagan tadqiqot obyekti sanaladi. Sifatlarning nutqiy vaziyat, til egalarining umumiy
bilimlari bilan bog’liq pragmatik xususiyatlarini o’rganish esa muhim ahamiyatga ega. Sifatlarning
pragmatik xususiyatlarini o’rganishda esa sifat orqali yuzaga chiquvchi presuppozitsiya hodisasini
o’rganish talab etiladi.

Presuppozitsiya gapning vaziyat kontekst hamda so’zlovchi va tinglovchilarning oldindan
ma’lum bo’lgan umumiy bilimlari kabi elementlarni 0’z ichiga oluvchi hodisadir.[2] Shunga ko’ra
sifatlarda bu jarayon tashqi va ichki omillar ta’sirida yuzaga chiqadi .Rang -tusni bildiruvchi
sifatlar ko’chma ma’noda qo’llanishi natijasida ham presuppozitsiya hodisasi hosil qilinadi:
Yuragi sim -siyoh bo’lib , boshi aylanib ketdi [1]. Aksariyat vaqtlarda inson cheksiz quvonchdan
yoki alamdan boshi aylanib ketadi .”Sim-siyoh” leksemasi orqali yozuvchi “juda xafa bo’ldi “yoki
“U xursand emas” degan tag ma’noni anglatmoqchi bo’ladi.

Kecha do’konda dahshat 0’yinchoq ko’rdim (so’zlashuvdan). Aslida, dahshat leksemasi salbiy
bo’yoqdorlikni kuchaytirish ma’nosida ishlatiladi. Qo’rqinchli xavfli so’zlari bilan sinonimiyani
hosil giladi. Ammo bu o’rinda “dahshat” leksemasi orqali juda ham qizigarli va yoqimtoy
o’yinchoq ko’rganligi ta’kidlanmoqda. “Dahshat” leksemasini qo’llash esa o’sha o’yinchoqning
juda yoqqanligini kuchli tarzda ifodalash uchun xizmat qilmoqda.

Qora sifat leksemasi nutqda fagat predmetning rangini ko‘rsatish magsadida qo‘llanganda
emotsional-ekspressivlikdan xoli bo‘ladi, uning vazifasi rang to‘grisida xabar, ma’lumot berish
bilan cheklanadi. Qora leksemasi so‘zlovchi yoki yozuvchining o‘z nutqi karatilgan shaxsga
bo‘lgan munosabati nuqtai nazaridan matnga bog‘lik xolda ijobiy yoki salbiy ekspressivlikni
ifodalashi mumkin. Bu leksemaning orttirma darajadagi shakli fagat rangni ifodalash uchun
emas, balki ma’noni kuchaytirish uchun Xam xizmat qiladi: Qop-qora sochidan ikkita gajak /
Buralib-buralib yuziga tushmish (CHo‘Ipon).

Umuman, qosh, ko‘z, soch kabi a’zolarga nisbatan qora leksemasi epitet sifatida ko‘llanganda
jjobiy munosabat semasi ma’lum darajada aks etadi. Quyidagi misolda esa boshqacha holat ko‘zga
tashlanadi: Xo‘p qora edi ichi (H-Olimjon).

Muallifning o‘zi tasvirlayotgan kishi xarakteridagi odob-axloq normalariga mone kelmaydigan
jihatlar - munofiglik, g‘alamislik, g‘iybatchilik, ochko‘zlik, berahmlik singari sifatlarni ko rsatish-
ga intilishi uning qora leksemasining salbiy semada qo‘llashiga asos bo‘lgan. Qora leksemasi ana
shu xususiyatiga ko‘ra ich so‘zi bilan birikib, tilimizda «yomon niyatli, boshqalarga yaxshilikni
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ravo ko‘rmaydigan» ma’nosini ifodalovchi ichi qora frazemasi sifatida qat’iylashib qolgan. Qora
leksemasi tilimizda yana quyidagi okkazional semalarni ifodalashga xizmat qiladi:

1) «motam» semasini: Hamma qora libos kiygan (H.Olimjon);

2) «qayg‘u» semasini: Ro‘zg’oring qora qilmay (E.Voxdsov);

3) «kun» semasini: O‘tdi dahshatli kun / Qor a sahifa (E.Vohidov);

4) «shomy so‘zi bilan birikib, «kunning ma’lum shakli» semasini bildiradi: Qora shomda faqat
horg’in kuz / Astagina qaytadi boqqa (M.Ali). Bu misolda shom so‘zi «quyosh botib qorong‘ulik
tusha boshlagan payt» ma’nosini bildiradi.[3] Qora leksemasi bu o‘rinda shom orqali ifodalangan
«vaqt» belgisini yanada kuchaytirishga xizmat qilgan.

5) «holat, daraja» semasini ifodalaydi: Butun borliq chog’lik uchish oldida / Sovugq, ...qora
qishga ko‘chish oldida... (CHo‘lpon).

6) «yorug‘lik-qorong‘ulik darajasi» semasini ifodalaydi: Iltimos kutmagil, ey qora o‘rmon /
Y Utib yuborasan meni hoziroq! (M.Ali). Bu o‘rinda muallif fagat o‘rmonning rangiga emas, balki
daraxtlarning baland va buyuk o‘sganligi sababli yorug‘lik kam bo‘lishi tufayli doimo qorong‘u
bo‘lib turishiga ham ishora gqilmoqda.

7) «bid’atli, zararli, yomon» semalarini ifodalaydi: Ana shunda bu qora odat / Qiz baxtiga
urgan edi (H.Olimjon);

8) «noaniglik, taxmin» semasini biddiradi: Huv...qor uzra yelib borar bir qora nuqta... (M.Al1);

9) «ayb, aybdor, gunohkor» semalarini ifodalaydi: Quchog’ini «o‘zliginga ochdi, deb / Oq
ismimga qora zanjir ildingiz? (CHo‘lpon).

Xulosaqilibaytganda, sifatlarning presuppozistion xususiyatlariuning pragmatik imkoniyatlarini
o’rganishda muhim ahamiyat kasb etadi . Sifatlarning bu xususiyati ulardagi yashiringan asosiy
ma’noni anglashga yordam beradi. Sifat so‘z turkumi fikrni aniq, obrazli ifodalashga, poetik
ta’sirchanlik, ohangdorlikni ta’minlashga xizmat qiladi. Bu esa uning pragmatik xususiyatlarini
ochib beradi.

Foydalanilgan adabiyotlar:
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FINDING OUT VISUAL IMPAIRMENTS AND TEACHING A FOREIGN LANGUAGE
TO VISUALLY IMPAIRED LEARNERS

Asrorov Ilgor Fayzi o‘g‘li
International Islamic Academy of Uzbekistan
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Annotation: The government is paying a lot of attention to finding out disabled people and
improving conditions for them. Creating equal opportunities and suitable conditions for visually
impaired language learners and understanding their conditions and needs as well as helping them
to use their opportunities is becoming a special topic for today’s education. This article is dedicated
to conditions and measures which are taken to develop that very sphere by the government and
some tips which teachers and educators in the classroom should understand when working with
visually impaired learners.

Key words: disabled people, visual impairments, conditions, blind people, assistance, degree
of blindness, sight, learning problems

“In recent years, extensive work has been carried out to create a higher education system
that meets the priorities of socio-economic development of the country and the requirements of
international standards. The establishment of new higher education institutions in the regions, the
opening of modern educational directions and specialties and part-time and evening departments
of training, the increase of quotas for admission to higher education institutions are important
reforms in this area” [1; 1-b.].

At the same time, a number of problems remain that hinder the improvement of the quality
of education in higher education institutions of the country, the active participation of these
institutions in the ongoing reforms, innovations and changes in the socio-economic sphere. Noting
in the Resolution of the President of the Republic of Uzbekistan No. PP-3775 “On additional
measures to improve the quality of education in higher education institutions and ensure their
active participation in the ongoing comprehensive reforms in the country” mentioned that one of
the problems is the process of organizing teaching in the higher education system, the system of
assessment of students’ knowledge does not meet today’s requirements.

In particular, the creation of opportunities for people with disabilities and people with disabilities
and the creation of conditions for them to effectively use the opportunities created in the higher
education system are also considered as one of the main tasks today. Therefore, the Commission
for the preparation of proposals for the radical improvement of the system of state support of
persons with disabilities, established by the Decree of the President of the Republic of Uzbekistan
No. F-5006 dated August 1, 2017, The state of affairs in the field of access, medical and social
assistance to persons with disabilities, their vocational training and employment was studied
comprehensively and in depth [2; 1-b.].

Today, during the 2021/2022 academic year, a total of 6,321 people with disabilities, including
1,040 blind students, are studying at higher education institutions in the country. Significant work
is being done in every educational institution to provide them with social assistance, material and
moral support, their place in society and the creation of a favorable learning environment. At the
same time, it is true that such issues as the assessment of language skills of visually impaired
students using modern advanced pedagogical methods and tools have become one of the most
pressing issues today. In turn, there is a need to study the individual characteristics of visually
impaired people, study them and determine the prospects by analyzing the results.

Visual impairment can occur in a variety of people for a variety of reasons. Vision problems in
different people can be caused by genetic causes, childhood illnesses, viral infections, injuries, or
even infectious diseases. These causes can cause a number of vision problems and vary depending
on the severity of the condition. People with severe visual impairments face a number of challenges
in many areas of their development as individuals. These areas are related to kinetic development
and their direction, social and emotional development, linguistic development, as well as cognitive
development. Therefore, the educational process involving people with visual impairments should
not only play the role of a simple provider of knowledge and skills, but also a key link between the
individual and the surrounding society helping understand the effect [3].
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First and foremost, educators and teachers need to be sufficiently aware of the individual
characteristics of visually impaired language learners and the state of their vision. As for the
learning process, we can distinguish two main categories of visual impairment: low vision and
visual impairment. Visually impaired students are usually users of printed learning materials,
but may require the use of additional equipment and materials. The degree of visual impairment
depends on the physical impairment of the student’s eyes, the age of the student at the onset of the
visual impairment, and how the impairment occurs. Sight may also be altered, or may be affected
by other factors, such as poor lighting, glare, or fatigue.

Whatever amount of residual vision that is left of a blind person should be utilized to the
maximum. So students with partial vision should be encouraged to read big print books. The next
thing to do is to learn the background of the student. How and when he or she became blind. If the
blind student became blind when he or she was, for example, at the age of eight or nine, he or she
has certain visual memory. He or she will conceive ideas and images differently from someone
who was blind at birth. When confronted with a totally blind student do not despair. Read teaching
material to the blind student and get him or her to Braille the material before lessons.

Textbooks could never be brailed in time for my blind students. I always had to cope with one
chapter at a time. But from my experience | can say that setting up a reader’s service for the blind
is never too difficult. Just spread the word that there is a need for a pool of volunteers to read
books into tapes or to blind students and there will be many volunteers. Also, nowadays there is
computer software that is able to download material and transcribe it into Braille dots. The machine
for brailling out the dots is quite expensive though. Not knowing Braille is the least problem of
teachers who are not specially trained to teach the blind. Technology can overcome that problem.
Blind students can be trained to use the computer. There is sound synthesis software such as text to
speech and voice recognition that can be installed on the computer. This software varies in price,
but there are a number of programs which can be downloaded for free. When in the classroom the
blind student cannot see the board so the teacher has to be more vocal and say out every word he
or she puts on the board including direction of where the words are.
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RUS TILI FANIDAN NOAN’ANAVIY DARSLARNI TASHKIL QILISH

Atajanov Xusinboy Mavlanovich

Xorazm viloyati Bog‘ot tumani 21-son
maktabning Rus tili va adabiyoti fani o‘qituvchisi
Amanova Oksana Narimanovna

Xorazm viloyati Bog‘ot tumani 21-son
maktabning Rus tili va adabiyoti fani o‘qituvchisi

Annotatsiya: Ushbu maqolada rus tili darslarini tashkil qilish uchun noan’anaviy metodlar
to‘g‘risida ma’lumot berilgan.

Kalit so‘zlar: an’anaviy darslar, noan’anaviy darslar, ertak darslari, sayohat darslari, seminar
darslari, munozara darslari, o‘yin darslari, bayram darslari, dars tadqiqoti, auksion darslar.

Darsda talabalarning mustagqillik darajasi har xil. Bunga garab, seminar elementlari, tashkil-
lashtirilgan muhokamalar, shuningdek, katta yoshdagi talabalardan kichiklarga yordam berish
mumkin. Boshqga shakllardan ham foydalanish mumkin, masalan, ma’ruzalar, lekin ularni rus tili
darslarida qo’llash juda muammoli. Bularning barchasida dars turi o’zgarmaydi - navlar paydo
bo’ladi.

Dars - seminar darsi. Seminarning o’ziga xosligi, birinchidan, talabalarning ma’lum bir mavzu
bo’yicha 0’z-0’zini tayyorlashida, ikkinchidan, maktab o’quvchilarining ushbu mavzular bo’yicha
xabarlarida, uchinchidan, tinglovchilar uchun barcha hozir bo’lganlarning muhokamasida va
to’rtinchidan, xulosa chiqarishda. o’qituvchi tomonidan mavzuni muhokama qilish. Darsni o’tka-
zishning ushbu shakli bir qator shunga o’xshash mavzular bo’yicha bilimlarni sinab ko’rishda va
talabalar allagachon biladigan mavzularni o’rganishda eng oqilona hisoblanadi. Bunday darslarni
o’tkazish uchun mavzuni tanlagandan so’ng, talabalar (3-4) qo’shimcha adabiyotlardan foydalan-
gan holda besh-etti daqiqalik xabarlar tayyorlaydigan aniq savollarni belgilang. Qolganlari darsda
o’rtogning xabarlarini muhokama qilishda qatnashish uchun o’tilgan mavzular bo’yicha o’rgan-
ganlarini takrorlashlari kerak.

Munozara darsi. O’qituvchi tomonidan darsda tashkil etilgan muhokama o’quvchilarning
faolligini va u orqali rus tili darslariga qiziqishni ta’minlaydi. Bunday darsni o’tkazish uchun siz
savolni tanlashingiz kerak, unga javob muqobil yechimlarga ega bo’lishi mumkin. Uni muhokama
qilishda talabalar to’g’ri dalillarni topa olishlari kerak.

Darsda katta yoshdagi o’quvchilarga kichiklarga yordam berish. Bunday darsda o’qitu-
vchilarning roli, masalan, beshinchi sinf o’quvchilari uchinchi sinf o’quvchilariga, yettinchi sinf
o’quvchilari - to’rtinchi sinf o’quvchilariga nisbatan o’ynaydi. Ishni bajarish uchun taklif qilin-
adigan mavzular sifatida bir xil til hodisalari olinadi. Demak, III va V sinflarda ham ot, sifat, fe’l
o‘rganiladi. Beshinchi sinf o’quvchilariga nutqning ushbu qismlari haqida uchinchi sinf o’quvchi-
lariga yetkaziladigan ma’lumotlar hajmi bilan tanishish va darsda nima ustida ishlash kerakligini
o’qituvchi yordamida aniqlash tavsiya etiladi. Bunday darsga tayyorgarlik ikki-uch hafta davom
etadi. Darsni tashkil etish uchun Il va V sinflar ikki guruhga bo‘linadi. Beshinchi sinf o’quvchilar-
ining bir guruhi uchinchi sinfga o’qituvchi sifatida darslarga keladi va kichik guruhlarga bo’linadi;
beshinchi sinf o’quvchilarining ikkinchi guruhi uchinchi sinf o’quvchilarining ikkinchi guruhiga
maslahatchi sifatida keladi va shuningdek kichik guruhlarga bo’linadi. O’qituvchisi tomonidan
tayyorlangan beshinchi sinf o’quvchilari kichik sinfdoshlariga tanish materialni tushuntiradilar va
kerakli mashqlarni bajaradilar.

An’anaviy bo’lmagan darslar- klassik namunadagi standart darslardan tubdan farq qgiladigan
o’quv mashg’ulotlarining yangi konstruktsiyalari. Ular bu darslarni almashtirmaydi, balki ularni
to’ldiradi, animatsiya, rang-baranglik keltiradi, qiziqishni oshiradi va shuning uchun o’quv jaray-
onini takomillashtirishga hissa qo’shadi.

Rus tili darsining ushbu turini tanlashda siz quyidagilarni yodda tutishingiz kerak:

a) noan’anaviy darslar dars turlaridan faqat bittasi, shuning uchun ular kamdan-kam hollarda
o’tkazilishi mumkin;

b) mavzu yoki mavzular materialining mazmuni har doim ham noan’anaviy shaklda taqdim
etilishi mumkin emas.

An’anaviy bo’lmagan darslar
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1. Darslar - ertaklar(shu jumladan, ertak parchalari, ertak qahramonlari darsda).

2. Sayohat darslari: sayohat xaritasining mavjudligi, sayohatning maqgsadi (Mamlakat imlosi.
Bolalar Ladies-Spelling tomonidan kutib olinadi).

3. O’yin darslari

nima edi? Qayerda? Qachon?”

4. Darslar - testlar mavzuni yoki bir qator mavzularni o’rganish oxirida bolalar tomonidan
nazariy bilim va amaliy ko’nikmalarni o’zlashtirish uchun amalga oshiriladi.

Sinf guruhlarga bo’lingan. Savollar oldindan beriladi. Maslahatchilar tanlanadi. Guruhlardagi
bolalar javob berishga tayyorlanishadi. Navbat bilan javob bering. Guruh belgilarni belgilaydi.

Nazariy qism

Umumiy daraja

Amaliy qism

5. Bayram darslari

1. Bayramga tayyorgarlik (sinf dizayni).

2. O’qituvchining kirish so’zi.

3. Musobagqalar.

4. Sovg’alar berish.

6. Dars tadqiqoti- bu o’quv vazifasi og’zaki ravishda tekshiriladigan (o’rganiladigan) dars.

7. Dars - auksion rus tilini o’rganishda olingan bilimlarni yangilash uchun amalga oshiriladi.

Foydalanilgan adabiyotlar.
1. Aim.uz

2. Ziyonet ta’lim portali.

3. Google qidiruv tizimi.
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ONA TILIDA MORFEMA TUSHUNCHASI

Atajanova Mehribon Rajabovna

Selixanova Oltin Azodovna

Xorazm viloyati Bog’ot tumanidagi

1-son maktabning ona tili va adabiyot fani o’qituvchilari

Annotatsiya: Ushbu maqolada morfema tushunchasi, uning turlari, qo’llanilishi hagida malu-
motlar berilgan va misollar bilan tushuntirilgan.
Kalit so’zlar: ona tili, 0’zak morfema, affiksal morfema, o’zakdosh so’zlar, affiks.

So’z tarkibi tilshunoslikning alohida sohasi bo’lib, u so’zning ma’noli qismlari haqida ma’lumot
beradi. Bu bo’lim morfemika deb ham ataladi.

So’zning ma’noli gqismlari morfema deyiladi. Morfema so’zning eng kichik bo’linmas ma’noli
qismi bo’lib u 2 turga bo’linadi. 1) o’zak morfema; 2) affiksal morfema.

O’zak morfema so’zda albatta ishtirok etadigan, leksik ma’no ifodalay oladigan morfemadir.
O’zak morfema so’z yasalishi uchun ham, so’zning biron-bir grammatik shakli yasalishi uchun
ham asos bo’la oladi: ishchi, ishchan, ishsiz (ish so’zi yangi so’z yasalishi uchun asos bo’lyapti);
ishni, ishga, ishda, ishdan (ish so’zi kelishik shakli yasalishi uchun asos bo’lyapti).

Affiksal morfema mustaqil leksik ma’no ifodalay olmaydigan, so’zning leksik yoki grammatik
ma’nolarning shakllanishida xizmat qiladigan morfemadir: kuchli, harakatchan, ishla, do’stona
(so’z yasayapti); uylar, uyim, uyga (shakl yasayapti).

So’z tarkibida affksal morfema (ya’ni qo’shimcha) har doim ishtirok etavermaydi. Masalan,
ish, odam, suv, havo, daraxt, qush, tosh va boshgqalar.

Biror so’z shakl jihatdan o’zak yoki qo’shimchalarga bo’linadigandek ko’rinishi mumkin.
Lekin bu so’z gismlarga ajratilganda har bir qismning 0’z ma’nosi bo’lmasa, bir o’zakka teng
bo’ladi, ya’ni uni o’zak va affiksal morfemaga ajratish to’g’ri bo’lmaydi. Masalan, quloqchin
so’zidagi qulog mustaqil ma’no ifodalaydi. Lekin undagi —chin elementining ma’nosi haqida
gapirish qiyin, shunga ko’ra uni morfema deb bo’lmaydi. Demak, qulogchin so’zi morfmelarga
(ma’noli qismlarga) ajratilmaydi. Shuningdek, tirik, tiril so’zlaridagi —ik, -il ning qo’shimcha
ekanligi bilinib turibdi. Lekin uning tir qismi biror ma’noga ega emas. Shu jihatdan bu so’zlarni
ham morfemalarga ajratib bo’lmaydi. Kunda, chindan so’zlaridagi kun va chin qismi hozirgi
kunda mustaqil ma’no ifodalaydi. —-da va —dan qismlari kelishik ma’nosini ifodalovchi so’z
shaklini yasaydi. Lekin ular kunda, chindan so’zi doirasida 0’z ma’no va vazifasini yo’qotgan.
Shu sababli bu so’zlar ham morfemalarga ajratilmaydi.

O’zak ifodalaydigan ma’no so’zga xos leksik ma’noning yadrosini tashkil etadi. Affiksning
ma’nosi esa yordamchi, qo’shimcha ma’no bo’lib, 0’zak ma’noga nisbatan ancha umumiyligi
bilan farqlanadi. Masalan, suvchi, sportchi, traktorchi, betonchi, dutorchi so’zlarida har bir o’zak
morfema (suv, sport, beton, dutor) aniq bir predmet nomini bildirgani holda, ularga qo’shilgan —
chi affiksi fagat umumiy ma’noni bajaruvchi shaxs oti ma’nosini bildiradi.

O’zak morfema o’z ma’nosidan uzoqlashib, umumiy xarakterdagi ma’no ifodalaydigan
vositaga, ya’'ni affiksal morfemaga aylanishi mumkin. Masalan, ishxona, choyxona, bosmaxona
so’zlaridagi xona elementi 0’z leksik ma’nosidan uzoqlashib, biror ish-faoliyat joyi ma’nosini
bildiruvchi so’z yasovchi vositaga aylangan. Demak, bunda xona elementi o’zak morfemadan
ko’ra affiksal morfemaga yaqin turadi. Xuddi shuningdek, talabanoma, ruxsatnoma, taklifnoma,
aybnoma so’zlaridagi noma elementi; bog’bon, saroybon, janggoh, oromgoh, oshxo’r, g’amxo’r
so’zlaridagi bon, goh, xo’r elementlari ham aslida mustaqil ma’noli bo’lib, hozirda affkis holiga
kelgan.

O’zakdosh so’zlar deb bir yasalgan turli ma’noni bildiruvchi yangi so’zlar nazarda tutiladi.
Masalan, gulchi, guldon, gulzor, gulli, gulsiz, guldor, gulla kabi so’zlar turli so’z turkumiga oid
yasovchi qo’shimchalar gul o’zagiga qo’shilib yasalgandir, ular turli ma’no ifodalaydi. Bu so’zlar
uchun umumiylik faqat o’zagining bir xil ekanligidadir. Lekin bir so’zga turli grammatik shakl
hosil qgiluvchi qo’shimchalar qo’shilsa ular o’zakdosh so’zlar deyilmaydi, aksincha bir so’zning
turli grammatik ko’rinishi deb ataladi. Masalan, gullar (grammatik ko’plik), gulning, gulni,
gulga, gulda, guldan (kelishik shakli), gulim, guling, guli, gulimiz, gulingiz (egalik shakli).

Til taraqqiyoti jarayonida, so’zning semantik va fonetik strukturasida bo’lgani kabi, uning
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morfema strukturasida xam turlicha o’zgarishlar bo’lib turadi. Ularning asosiylari sifatida
quyidagilarni ko’rsatish mumkin.

1.1Ikki 0’zak morfema bir o’zak morfema xoliga keladi. Bugun-bukun.

2.Aslida o’zak morfemaga teng bulgan qism 0’z mustaqilligini yo’qotib, affiks bilan bir butun
holda o’zak morfemaga aylanadi. Masalan, yuksak, yuksal so’zlaridagi -k va —1 ning affiksal
morfema ekani sezilib turibdi. Lekin hozirgi o’zbek tilida mustaqil qo’llanuchi yuksa leksemasi
yo’q. Shu sababli yuksaklik va yuksaldi so’zlaridagi yuksak va yuksal bir butun holda o’zak
morfema sanaladi. Aslida yuksa ning 0’zi ham ikki morfemadan —yuk(*‘yuqori” ma’nosida) o’zak
morfemadan va fe’l yasovchi -sa affiksal morfemadan iborat bo’lgan.

3. So’z tarkibida mustaqil ma’noli qism ajralib (ko’rinib) tursa-da, lekin unga qo’shilgan gqism
affiksga xos ma’no va vazifaga ega bo’lmaydi.Shu sababli bunday so’zlar ham morfemalarga
ajratilmaydi: biron (biror), bezor kabilar.

4. So’z tarkibida yuz bergan fonetik o’zgarish natijasida 0’zak morfema bilan affiksal morfema
o’rtasidagi aloqa sezilarsiz holga keladi. Masalan, qattiq so’zi aslida qot (qotmoq) o’zagiga —iq
affiksining qo’shilishidan yasalgan (qiyoslang: yumshoq). Lekin got va qattiq so’zlaridagi o va
a tovushining orttirilishi bu so’zning got so’ziga aloqasini sezilarsiz darajaga keltirib qo’ygan.
Natijada gattiq so’zi morfemalarga ajratilmaydiga bo’lib qolgan.

5. Biror yordamchi so’z yoki uning biror shakli affiksga aylanadi. Masalan, boryapti, ishlayapti
shaklidagi —yap aftksi aslida yot ko’makchi fe’lining ravishdosh shaklidan kelib chigqan: -yotib//-
yatip-yap.

6. Aslida mustaqil morfema hisoblangan birdan ortiq affiks bir affiks holiga keladi. Masalan,
ukamniki, maktabniki so’zlaridagi —niki affiksi tarixan mustaqil —ning va — ki affikslaridan
iborat bo’lgan.

FOYDALANILGAN ADABIYOTLAR

1. A. Hojiyev O’zbek tili so’z yasalishi tizimi.

2. B.To’xliyev, M.Shamsiyeva, T.Ziyodova. O’zbek tili 0’qitish metodikasi.
3. www.tadgiqot.uz
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SHAVKAT RAHMON SHE’RIYATIDA ARXAIK SO‘ZLAR VA ULARNING USLUBIY
XOSLANISHI

Djumayeva Donoxol Abramatovna
Termiz davlat universiteti
Lingvistika: o‘zbek tili mutaxassisligi
2-kurs magistranti

Annotatsiya: Maqolada Shavkat Rahmon sheriyatidagi tarixiy leksemalar va arxaizmlarnining
uslubiy xususiyati haqida so’z yuritiladi. Tarixiy leksema bildiradigan narsa-hodisa iste’moldan
chiqib, o‘tmish voqeligiga aylanganligi sababli, bu leksemaning ko‘pchiligi hozirgi davr kishisi
uchun notanish bo‘lishi mumkin. Arxaizm o‘z o‘rnini boshqa leksemaga bo‘shatib bergan leksik
birlik. [jtimoiy taraqqiyot natijasida ayrim narsa-hodisa boshqa leksema bilan aytilib, avvalgilari
iste’moldan chiqib ketadi.

Kalit so‘zlar: arxaik so‘zlar, tarixiy leksema, lingvopoetika, betaraf leksema

Davr taraqqiyoti, ijtimoiy hayotdagi o‘zgarish tilning barcha sohalarida u yoki bu darajada
o‘zgarish bo‘lishiga olib keladi. Bunday o‘zgarish tilning leksik sathida ancha sezilarli kechadi.
Bunda to‘rt holat kuzatiladi. Birinchidan, ayrim so‘zlarning eskirib, iste’moldan chiqishi kuza-
tilsa, ikkinchidan allagachonlar iste’moldan chiqib ketgan so‘zlar qayta “jonlanadi”, “tiriladi”,
uchinchidan, yangi- yangi so‘zlar paydo bo‘ladi, to‘rtinchidan nofaol so‘zlar faollashadi, iste’mol
doirasi kengayadi, ma’noviy tabiatida o‘zgarish yuz beradi.

Hozirgi tildagi eskirgan so‘zlar eski leksika, yangi so‘zning jami yangi leksika, na eskirgan, na
yangilik bo‘yog‘iga ega bo‘lgan so‘zlar betaraf leksika deb yuritiladi. Demak, o‘zbek tili leksikas-
ini tarixiy nuqtayi nazaridan uchta asosiy qatlamga bo‘lib o‘rganish mumkin:

1. Betaraf leksika.

2. Eskirgan leksika.

3. Yangi leksika.

Eski gqatlamga oid leksemalar o°ziga xos xususiyatiga ko‘ra ikkiga bo‘linadi:

1) tarixiy leksema,;

2) arxaik leksema.

Tarixiy leksema hozirgi o‘zbek tilida qo‘llanuvchi o‘tmishga oid, iste’moldan chiqib ketgan
narsa-hodisani bildiruvchi leksemadir.

Tarixiy leksema bildiradigan narsa-hodisa iste’moldan chiqib, o‘tmish voqeligiga aylanganligi
sababli, bu leksemaning ko‘pchiligi hozirgi davr kishisi uchun notanish bo‘lishi mumkin.

Arxaizm o°z o‘rnini boshqga leksemaga bo‘shatib bergan leksik birlik. I[jtimoiy taraqqiyot nati-
jasida ayrim narsa-hodisa boshqga leksema bilan aytilib, avvalgilari iste’moldan chiqib ketadi.

Arxaik leksema o‘zining neyteral leksika tarkibidagi “o‘rinbosar”ining “tarixiy lik bo‘yog‘i”
ifoda semasi bilan farqlanuvchi sinonimdir. Ular atash va vazifa semalari mushtarak birliklar.

Tilda bo‘ladigan o°zgarishlar uzoq davom etadigan tadrijiy jarayon. Shu boisdan yangi lekse-
ma tilga birdan kirib kelmaganligi kabi leksemalarning tarixiylashuvi va arxaiklashuvi ham as-
ta-sekinlik bilan yuz beradi. Shu boisdan tarixiylashish va arxaiklashish hodisasini ham darajalash
mumkin.

Tarixiylashish yoki arxaiklashishning quyi darajasidagi leksema tilning bugungi bosqichida kam
bo‘lsa ham, iste’molda bo‘lsa, yuqori darajadagi eskirish natijasida leksema butkul iste’moldan
chiqib ketadi [8, 121-122].

Tarixiy leksemalar hozirgi o‘zbek tilida ham zarurat taqozosiga ko‘ra qo‘llaniladi. Xususan,
tarixga oid ilmiy asar va badily asarlarda ekspressivlikni oshirish maqgsadida qo‘llaniladi.

Shavkat Rahmon ijodida ham eskirgan gatlamga oid so‘zlar miqdor jihatdan ko‘pni tashkil
etadi.

Turibsiz

habashiy qullarday mahzun,

yo‘q, turkiy shevali pahlavonlarday, (S. 185-bet)

Ushbu banddagi mahzun so‘zi eskirgan so‘z bo‘lib, “hazin mungli, g‘amgin > (7, 1.457-bet)
ma’noni anglatadi. [jodkor eskirgan so‘zlarni ma’lum bir poetik magsadini amalga oshirishda
go‘llagan. Mazkur so‘zni shoir nutqqa ko‘tarinki, nazokatlilikni ifodalash uchun qo‘llagan.
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Shavkat Rahmon ijodida eskirgan qatlamga oid so‘zlar ko‘pni tashkil etadi. Bunday so‘zlar
ma’lum bir uslubiy xususiyatlarni amalga oshirishda qo‘llagan.

Aynigsa,

bahorni xo‘b ko‘rar hazrat,

jannatday shaharning harir shablari,

bulduruq shu’lalar yoshartgan ravza

ancha ravshan qilar nozik ta’blarin. (S.285-bet)

Ravza so‘zi arabcha so‘z bo‘lib, “gulzor, gulshan; bog™ (7, 1.610-bet) ma’nosini bildiradi.
Ushbu banddagi ravza so‘zi she’rdagi badiiylikni oshirish magsadida qo‘llanilgan.

Bu xotirjam yuzlar,

g‘ulom andomlar,

bu soda tafakkur, bu talx nisonlar.

Bu mastlik aralash junun ayyomdan

yuksalib qaragan tamkin insonlar. (S.280-bet)

Ushbu bandda g‘ulom arxaik so‘zi qo‘llangan bo‘lib, “saroyda xizmat qiluvchi yosh yigit, xi-
zmatkor” (7, 11.665-bet) degan ma’noni anglatadi. Ushbu banddagi g ‘ulom arxaik so‘zi she’rdagi
badiiy ta’sirchanlikni oshirish magsadida qo‘llanilgan.

Yolg‘onlar chekindi,

Yuksaldi nafrat,
Kecha shod ko‘zlarni sindirdi jola. (S. 328-bet)

Mazkur satrdagi jola so‘zi fors-tojik tilidan bo‘lib, “ ko zyoshi ” (7, 11.101- bet) ma’nosini if-
odalaydi. Bu arxaik so‘z nutqning badiiyligini oshirishga xizmat qilmoqda..

Shavkat Rahmon she’riyatida shunday arxaik so‘zlar uchraydiki, ular obrazlilik ifodalangan
fikrning ta’sirchanligini, nafisligini ta’minlagan:

Hali zahar-zaqqum totini bilmay,

mashrigdan mag‘ribga ko‘chgan saboda, haris nigohlarni nazarga ilmay,

hilolday porlardi ko‘m-ko‘k qaboda. (S. 349-bet)

Mazkur satrdagi mashriq, mag‘rib, hilol, qabo so‘zlari arxaik, eskirgan, kitobiy so‘z bo‘lib,
mashriq “sharq,kun chigish” (7, 1.453-bet), mag‘rib “g‘arb, kun botar > (7, 1.457-bet), hilol *
yvangi chigqan oy, uch kunlik oy” (7, 11.697- bet) , gabo “ustki kiyim, libos” (7, 11.530-bet) degan
ma’noni anglatadi. Ushbu banddagi hilol va qabo so‘zlari she’rdagi badiiylikni oshirish magsadi-
da qo‘llanilgan.

Moziy to‘lgan mungli sadoga,

bir sadoki,

ulug‘vor, kabir,

sahrolarda adashib ketgan

karvonlarning sadosi kabi. (S. 174-bet)

Eskirgan so‘zlarni shoir she’rda ma’lum bir uslubiy maqsadni amalga oshirishda qo‘llagan.
Bandda keltirilgan kabr so‘zi arab tilidan olingan bo‘lib, “katta, ulug‘ ” (7, 1.356-bet) ma’nos-
ini anglatadi. Hozirda kabir so‘zi she’riy nutqda ta’sirchanlikni oshirish magsadida qo‘llaniladi.
Moziy so‘zi arabcha so‘z bo‘lib, eskirgan qatlamga oid. Buso‘z “o ‘tgan, o ‘tib ketgan zamon” (7,
[.469-bet) ma’nosini ifodalab, she’rda badiiylikni oshirish hamda misralardagi nafislikni ta’min-
lash uchun qo‘llangan. Arxaik so‘zlar muayyan davrning yozma uslubini ifodalashda yoki qah-
ramonning nutqiy xarakteristikasini berishda ham uslubiy vosita sifatida ishlatiladi.she’riyatda
nutqqga ko‘tarinki ruh bag‘ishlash maqsadida ishlatiladi [2, 57].

Burg‘ular chirigan...

zanglagan tig’lar...

itlar tomoq ichar oltin tojidan,

moziyga tikilib mug‘anniy yig‘lar,

she’r yozib ofltirar lashkarboshilar. (S. 341-bet)

Mazkur misradagi mug‘anniy so‘zi fors tilidan olingan bo‘lib, “ nag ‘ma chaluvchi sozanda,
nag ‘ma bilan qo ‘shiq aytuvchi xonanda (7, 1.487-bet) ma’nosini anglatadi. Ushbu so‘z eskirgan
gatlamga mansub bo‘lib, misraning go‘zal tasviri uchun qo‘llanadi.

Bandda qo‘llangan o ‘Itirar eskirgan so‘z bo‘lib, fe’lning ravishdosh shakli. Bu so‘z poetik
uslubga xos bo‘lib, so‘zlashuv uslubida ishlatilmaydi. She’rdagi badiiylikni oshirish magsadida
qo‘llanadi.
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Bilmadim,

xayoliy dunyomidir bul,

Jjudolig‘ bag‘rimni tugatdi tamom, yana bu tuban/ig ¢ dashtida maqtul jismimni unutib izlayman
payg‘om. (S.330-bet)

Mazkur misradagi magqtul so‘zi eskirgan, kitobiy so‘z bo‘lib, “gatl etilgan, o ‘ldirilgan” (7,
I. 457-bet) ma’nosini anglatadi. Payg ‘om so‘zi fors-tojik tilidan o‘zlashgan so‘z bo‘lib, “xabar,
mujda” (7, 1. 568-bet) ma’nosini anglatadi. Shuningdek, baytdagi bul so‘zi hozirgi bu ko‘rsatish
olmoshining arxaik variantidir. Judolig*, tubanlig‘ so‘zlarida -/ig ‘ hozirgi mavhum ot yasovchi -/ik
qo‘shimchasining qadimgi ko rinishi.

Bir yillik,

o‘n yillik masofalardan

ko‘z ochib yumguncha o ‘tmak imkoni

buyuk kelajakning qaysi qasrida? (S. 278-bet)

Mazkur misrada qo‘shimchalarning arxaik shaklini qo‘llangan. Otmak

so‘zidagi -mak harakat nomining eski o‘zbek tilidagi shakli, hozirda bu qoshimcha (o # +moq
= 0 ‘tmogq) tarzida qo‘llanadi.

Bu yurtda

Hamisha fitnadan

Ulug‘lar yigilur yuztuban, peshobin oqizib bitmagan fitnachi o‘tajak ustidan. (S. 322-bet)

Quyida berilgan yigilur leksemasidagi -ur affiksi kelasi zamon sifatdoshining eskirgan shaklidir.

Bunday qo‘llanishlar fikrning ta’sirchanligini hamda nafisligini ta’minlashga xizmat qiladi:

“Ey saxovatli zot,

kechirgi’l meni,

qushlarning tilini fagat qush bilgay. ” (S. 308-bet )

Armonim ulug‘dir...

Ko‘zyoshim ulkan, O‘lsam, jasadimga yurtim to ‘lajak. So‘nggi zuryodimni zaharlar qullar,
So‘nggi chechaklarim aynib so ‘lajak. (S.329-bet) Voh, yalahg shoxlarim qilichday keskir.

bir yaproq qolmapti shivir\ayturg ‘on. (S.371-bet)

Shavkat Rahmon arxaik so‘zlardan she’rning badiiy qiymatini oshirish, ohangdorligini ta’min-
lash, ba’zida esa qofiyani moslash uchun qo‘llagan.

Bilmadim, xayoliy dunyomidir bul, judolig‘ bag‘rimni tugatdi tamom,

yana bu tubanlig ¢ dashtida maqtul

jismimni unutib izlayman payg‘om. (S.330-bet)

Mazkur misradagi maqtul so‘zi eskirgan, kitobiy so‘z bo‘lib, “gatl etilgan, o ‘ldirilgan” (7,
I. 457-bet) ma’nosini anglatadi. Payg ‘om so‘zi fors-tojik tilidan o‘zlashgan so‘z bo‘lib, “xabar,
mujda” (7, 1. 568-bet) ma’nosini anglatadi. Shuningdek, baytdagi bul so‘zi hozirgi bu ko‘rsatish
olmoshining arxaik variantidir. Judolig*, tubanlig‘ so‘zlarida -/ig ‘hozirgi mavhum ot yasovchi -/ik
qo‘shimchasining qadimgi ko‘rinishi.

Davr taraqqiyoti, ijtimoiy hayotdagi o‘zgarish tilning barcha sohalarida u yoki bu darajada
o‘zgarish bo‘lishiga olib keladi. Bunday o‘zgarish tilning leksik sathida ancha sezilarli kechadi.
Bunda to‘rt holat kuzatiladi. Birinchidan, ayrim so‘zlarning eskirib, iste’moldan chiqishi kuza-
tilsa, ikkinchidan allagachonlar iste’moldan chiqib ketgan so‘zlar qayta “jonlanadi”, “tiriladi”,
uchinchidan, yangi- yangi so‘zlar paydo bo‘ladi, to‘rtinchidan nofaol so‘zlar faollashadi, iste’mol
doirasi kengayadi, ma’noviy tabiatida o‘zgarish yuz beradi.
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O'ZBEK VA INGLIZ TILIDAGI KOMPRATIV IBORALARNING LEKSIK VA
SEMANTIK XUSUSIYATI

Eshboltayev Bobur

Termiz davlat universiteti
Lingvistika: o‘zbek tili mutaxassisligi
2-kurs magistranti

Annotatsiya: Maqolada Ingliz va o’zbek tillarida frazeologik iboralarning leksik-semantik,
grammatik xususiyatlarini ochib berish, wularning emotsional-ekspressiv xususiyatlarini
belgilashdan iborat. O'zbek va Ingliz tilidagi iboralar leksik jihatdan so’zlarning bo’linmaydigan
birikmasi hisoblanadi. Bu tildagi iboralar 0’ziga xos morfologik va sintaktik tuzilishga ega. Iboralar
tarkibidagi so’zlar grammatik va semantik jihatdan bir-biri bilan uzviy bog’liq, bir butun ma’no
anglatadi. Ularning tarkibiy qismidan biror komponentni chiqarib tashlash mumkin emas. Iboralar
ko’chma ma’nolarda, obrazli ifodalarda qo’llanadi. Ular tarixiy qo’llanish me’yorlariga, usullariga
ega bo’lib, ma’nolari muayyan nutqiy jarayonda oydinlashadi. Iboralar to’liq yoki qisman ko’chma
ma’noga ega bo’lgan turg’un so’z birikmasidir. Iboralar yoki idiomalar til lug’atining eng rango-
rang va ifodali qismi hisoblanadi. Iboralar so’z birikmasi shaklini yo’qotmagan holda bitta so’z
bitta leksema bo’lishga intilayotgan leksikolizatsiyalashgan so’z birikmasidir. Iboralar birdan ortiq
so’zdan tashkil topishi bilan so’z birikmasi yoki gap tipida bo’lsada, ammo u nutq birligi bo’lgan
bu birliklardan tamoman farqlanadi va lug’aviy birlik sifatida ko’p jihatdan so’zlarga yaqin turadi,
so’zlarga xos bo’lgan juda ko’p xususiyatlar iboralarga xos.

Kalit so‘zlar: iboralar, frazalogik birliklar, leksik-semantik xususiyat,obrazli iboralar

Abstract: The article aims to reveal the lexical-semantic, grammatical features of phrases in
English and Uzbek, to determine their emotional-expressive features.Phrases in Uzbek and English
are lexically inseparable. Phrases in this language have their own morphological and syntactic
structure.The words in a phrase are grammatically and semantically interconnected and have a
whole meaning. It is not possible to remove any component from their composition. Phrases are
used figuratively, figuratively. They have historical norms and methods of application, and their
meanings are clarified in a particular speech process. Phrases are regular expressions that have a
full or partial metaphorical meaning. Phrases or idioms are the most colorful and expressive part
of a language dictionary. Phrases are lexicalized phrases that tend to be a single lexeme without
losing the form of the phrase. Although phrases consist of more than one word, even if they are in
the form of a phrase or a sentence, but it is completely different from these units, which are a unit
of speech. Many of the features that are specific to the phrase

Key words: Phrases, phraseological units, lexical-semantic features, figurative expressions

Iboralar so’zlar kabi yaxlit bir ma’no ifodalasada, ammo frazeologik ma’no ko’p jihatdan leksik
ma’nodan farglanadi. Shu sababdan ibora so’zlarga misol bo’lgan hollarda ham frazeologik ma’no
bir-biriga teng bo’Ilmaydi. Frazeologik ma’noning hajmi leksik ma’noning hajmiga nisbattan keng,
murakkab bo’ladi. Masalan: a hard nut to crack — Boshida yong’'oq chagmog, a very diffi-
cult problem. o ta darajada azoblanmog. Ko’rinib turibdiki, bu iboralar ma’nosida “very” “o’ta
darajada” komponenti bor. Frazeologik ma’no yaxlit ma’no bo’ladi, iboralar tarkibidagi so’zlar
mustaqil ma’noga ega bo’Imaydi. Shuning uchun ayrim iboralarning komponentlari o’zgarsa ham
frazeologik ma’no saqlanadi: to stand to one’s guns — to stick one’s guns; bir pul — ikki pul —uch
pul. Keltirilgan dalillar iboralar garchi yaxlit ma’no ifodalasada, lekin iboraviy ma’no bilan leksik
ma’no tabiati bir xil emasligini ko’rsatadi. Iboralar semantik jihatdan so’zlardan farqli belgi-xusu-
siyatlarga ega bo’lganligi uchun ham tilda paydo bo’lgan va yashab kelmoqda.

Frazeologik birikmalarning ifoda plani sifatida kamida ikkita mustaqil so’z qatnashadi. O’za-
ro bog’langan bu so’zlar mohiyatiga ko’ra birikmaga yoki gapga teng bo’ladi. Bunday birikma
yoki gapdan yaxlitligicha anglashiladigan frazeologik ma’no uni sintaktik birlik deb emas, balki
semantik birlik deb garashga olib keladi. Shu sababli birikmaga yoki gapga tenglik haqida ga-
pirganda iboraning ichki sintaktik qurilishi ko’zda tutiladi; ibora tarkibini sintaktik tahlil gilish
nutq birligining tarkibini emas, balki til birligining tarkibini tahlil qilish bo’ladi. Masalan: ko ’ziga
cho’p solmogq, ko ’zini bo’yamogq, ko ’z o ’ngida kabi iboralar doim birikmaga teng qurilishli shakl-
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da; ko ’zi yetdi, ko ’zi ilindi, ko zi ko’r — qulog i kar kabi iboralar doim gapga teng qurilishli shaklda
ishlatiladi. Misollardan ko’rinadiki, ichki sintaktik qurilishli birikmaga teng iboralar ham, gapga
teng iboralar ham yig’iq va yoyiq bo’ladi, odatdagi sintaktik bog’lanishlarda qanday bo’laklar qa-
tnashsa, iboralar tarkibida ham xuddi shunday bo’laklar qatnashadi. Iboralar tarkibida qatnashgan
so’zlar orasidagi sintaktik bog’lanish 0’z kuchini saqlaydi, fagat ichki bo’ladi. Iboralarning par-
adigmatik shakllari (turlanishlari, tuslanishlari kabilar) dastavval ularning qaysi turkumga man-
sub ekanligi bilan belgilanadi. Iboralarning asosiy qismini fe’l frazeologik birliklar tashkil etadi.
O’zbek tilidagi iboralarning leksik va grammatik shakllari mavjud. Leksik variantlar quyidagi
turlarga bo’linadi:

a) leksik almashtirish: og’ziga talqin solmoq — og’ziga so’k solmoq;

b) leksik tanlash: daryodan bir tomchi — daryodan tomchi;

¢) leksik qo’shish: esini tanimoq — es-hushini tanimoq.

Iboralar ayniqgsa leksik-semantik jihatdan sinonimlarga juda boy. Birgina asabi buzilmogq, xafa
bo’lmoq ma’nosida ishlatiluvchi to be in a bad mood iborasi ingliz tilida 9 sinonimga ega: to be
down in the mouth, to be in a bad temper,to be in a bad humor,to be in a low spirit,to be in a
dumps,to be out of humor,to be out sorts,to be out of spirit,to be out of spirits.

Xulosa qilib aytganda, Iboraviy birliklar tilda alohida sistemani tashkil etadi. Ular seman-
tik-grammatik jihatdan shakllangan iboralardir. Ular 0’ziga xos morfologik va sintaktik tuzilishga
ega. Iboralar tarkibidagi so’zlar grammatik va semantik jihatdan bir-biri bilan uzviy bog’liq holda
bir butun ma’no anglatadi. Iboralar ko’chma ma’noda, obrazli ifodalarda qo’llaniladi. Ularning
tarixiy qo’llanish me’yorlari, usullari muayyan nutq jarayonida oydinlashadi, chunki ular to’liq
yoki gisman ko’chma ma’noga ega bo’lgan turg’un so’z birikmalaridir.
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GRAMMATIK VA LEKSIK MA’NO TUSHUNCHASI

Ibadullayeva Mexri Baxodirovna
Xorazm viloyati Shovot tumani
27-son IDUM fransuz tili fani o’qituvchisi

Annotatsiya: Ushbu maqolada tillarni o’rganishdagi grammatik va leksik ma’no tushunchalar-
iga ta’rif berilgan, fransuz tilida misollar orqali tushuntirib o’tilgan.
Kalit so’zlar:grammatik ma’no, leksik ma’no, fransuz tili, xususiyat, funksiya, rod.

Tilda asosan ikki xil ma’no, ya’ni leksik va grammatik ma’no mavjuddir. Leksik ma’no tashqi
dunyodagi birorta voqgea, hodisa yoki narsaga alogador yakka ma’no hisoblanadi, ya’'ni bir so’z
bilan bog’langan bo’ladi. Grammatik ma’no leksik ma’nodan farq qilib, leksik ma’no singari dun-
yodagi narsa va voqealarni aks ettirmaydi va yakka ma’nolik xususiyatiga ham ega bo’lmaydi.
Grammatik ma’no bir yoki bir necha so’z turkumiga xos bo’ladi.

Leksik va grammatik ma’nolar xususiyatlariga ko’ra bir-birlaridan farq qilsa ham, qo’llanilish
doirasida, ya’ni nutqda bir-biri bilan uzviy bog’liqdir. Hech gachon ular nutqda biri ikkinchisisiz
uchramaydi.

Grammatik ma’no leksik ma’noga qo’shimcha ravishda nomoyon bo’ladi va turli grammatik
munosabatlarni ifodalaydi: bir so’zning ikkinchi so’zga bo’lgan munosabatini, so’zni shaxsga,
songa, zamonga va hokazolarga bo’lgan aloqasini ko’rsatadi. Masalan, Fransuz tilidagi la maison,
le livre, le renare, le chat, le chien va boshqalar hamda o’zbek tilidagi uy, nok, kitob, tulki, mushuk
kabi so’zlarning leksik ma’nolari har xil, ya’ni bu turli xil ko’rinishdagi so’zlar turli xil xil leksik
ma’nolarni anglatadi. Lekin ularning grammatik ma’nolari bir xil: ularning hammasi birlik yoki
bosh kelishik shaklida deyishimiz mumkin.

Odatda, leksik ma’no muayyan, aniq, grammatik ma’no esa mavhum ma’no deyiladi.1 Gram-
matik ma’noning hammasini mavhum deyish maqsadga muvofiq emas. Chunki, ko’pincha gram-
matik ma’no borligdagi munosabatlarni aks ettiradi. Agar leksik ma’no atrof-tevarakdagi ma’lum
narsa, hodisalarni anglatsa, grammatik ma’no ana shu narsa va hodisalar o’rtasidagi munosabatlar-
ni aks ettiradi, umumlashtiradi, guruhlarga, turkumlarga ajratadi.

Tashqi dunyodagi narsa va hodisalarning boshqa narsa va hodisalar bilan alogaga kirishi tilda
leksik va grammatik vositalar orqali ifodalanadi. Masalan, birlik va ko’plik, odatda grammatik
ma’noga kiritiladi, birlik tashqi dunyoda bitta narsa yoki hodisani anglatadi, ko’plik esa ko’p narsa
va hodisalarni aks ettiradi.

O’zbek tilidagi kelishik qo’shimchalari ham grammatik ma’noni anglatadi. Bu qo’shimchalar
faqat matn so’zlari o’rtasidagi munosabat emas, balki borligdagi kishilar, narsalar va hodisalar
o’rtasidagi muayyan munosabatlarni ham aks ettiradi.

Fe’l zamonlari ham grammatik ma’noga kiradi, lekin bu zamonlar faqat nutqdagi, matndagi
so’zlarni qaysi zamonga oid ekanini ko’rsatmay, balki tashqi dunyoda sodir bo’ladigan vogea va
hodisalarni gachon bo’lib o’tganini, ya’ni aynan gapirilayotgan vaqtdami, yoki gapirilayotgan va-
qtdan oldin va yo keyin sodir bo’lganini ifodalashga xizmat qiladi.

Barcha grammatik ma’nolar ham tashqi dunyodagi aniq munosabatlarni aks ettirmay, ba’zi
mavhum ma’nolarni ham anglatishi ham mumkin. Bunga grammatik rod ma’nosi eng yaxshi mi-
sol bo’la oladi. Ma’lumki, ayrim tillarda masalan, rus, nemis, Fransuz va boshqa tillarda ot gram-
matik rod kategoriyasiga ega.

Grammatik rod ma’nosini mavhum grammatik ma’no deyishimizga sabab, uning biologik jins-
ga hech qanday aloqgasi yo’q. Agar biologik jins bilan grammatik rod bir-biriga mos kelganda, biz
uni mavhum ma’no deya olmas edik. Bu ikki jins ba’zi hollardagina mos kelishi mumkin. Gram-
matik ma’no har doim ham bir xil vositalar bilan ifodalanmaydi. Bu vositalarga affikslar, ohang,
takror, supletiv shakllar kabi vositalar kiradi.

Grammatik ma’noning leksik ma’nodan farqi xususida gapiradigan bo’lsak, ular quyidagilar
orqali bir-biridan farq qiladi:

1. Nominativ funksiyasi bilan, ya’ni borligdagi narsa, kimsa va hokazolarni nomlash xususi-
yati bilan. Leksik birliklar bunday vazifani mustaqil bajaradi. Grammatik birliklar esa nominativ
funkstiyani boshqa lisoniy birliklarga bog’liq holda bajaradi yoki bunday vazifani umuman bajar-
maydi. Masalan, Fransuz tilidagi La pie chante ya’ni Zog’izg 'on sayrayapti gapidagi birinchi so’z
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(La pie) qushlarning bir turini ifodalaydi, ikkinchi so’z (chante) esa shu qush amalga oshirayotgan
harakatni ifodalaydi. Demak, bu so’zlarning har biri leksik ma’noga ega. Bu yerda leksik ma’no
La pie va chante so’zlarida aks etgan. Birinchi so’zda leksik ma’nodan tashqari, birlik, aniqlik,
umumiylik kabi grammatik tushunchalar ifodalangan. Ikkinchi so’zda esa shaxs-son, zamon, may],
nisbat kabi ma’nolar ifodalangan. Bu ma’nolar grammatik ma’no deb ataladi.

Ba’zi manbalarda ta’kidlanganidek, grammatik shakllar nominativ funksiyani bevosita bajar-
ishi ham, yoki bajarmasligi ham mumkin. Ular borligdagi narsa, kimsa va hokazolarga bevosita
ishora etishi yoki ularga tamoman ishora etmasligi ham mumkin.

Bir xil yoki yaqin ma’nolar leksik yoki grammatik vositalar orqali ifodalanishi mumkin va ular
o’rtasidagi farq semantik emas, balki shakliy ko’rinishga ega bo’lishi mumkin. Masalan, Fransuz
tilidagi 1/ travaille demain, ya’ni U ertaga ishlaydi yoki, Il travaillera ya’ni U ishlamogchi gapla-
rini olaylik. Bu yerda grammatik ma’no ifodalashning ikki turi ko’rinib turibdi, ya’ni kelasi zamon
ma’nosini ikki xil usul bilan — leksik va grammatik usul bilan ifodalsh mumkin ekan. Xususan, bir-
inchi gapda kelasi zamon ma’nosi demain so’zi bilan ifodalagayotgan bo’lsa, ikkinchi gapda esa
felning o’zgargan shakli travaillera bilan ifodalanmoqda. Ko’rinib turibdiki, grammatik birliklar
mustaqil holda ishlatilmaydi, ular so’z tarkibida kelishi mumkin.

So’zlarning lug’atda berilgan yoki matndan anglashiladigan referenstial ma’nolari ularning
leksik ma’nosi deb yuritiladi. Leksik ma’noning tabiati rang-barangdir. U narsa, kimsa va hoka-
zolarni nomlash hamda ish-harakat, holat, jarayon, sifat kabilarni ifodalashdan iboratdir. Gram-
matik ma’no leksik ma’noning kategorial libosi hisoblanadi. Masalan, otlardagi rod, son, aniqlik
va noaniqlik kategoriyalari, fe’llardagi zamon, mayl, nisbat, shaxs son kategoriyalari leksik ma’no
anglatuvchi so’zlarga kategorial jilo berib, grammatik ma’no baxsh etadi.

Foydalanilgan adabiyotlar

1. Orziqulov H. Fransuz tilining nazariy grammatikasi.

2. Irisqulov M. Tilshunoslikka kirish.

3. Gak V.G. Teoreticheskaya grammatika Fransuzskogo yazika.
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ONA TILI - MILLAT G’URURI

Mansurova Marxaboxon Asilbek qizi
Andijon shahar 1-son kasb-hunar maktabi
ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Mazkur maqolada o'zbek tilining tarixi, rivojlanishi, bugungi kundagi ahamiyati
haqida, shuningdek tilimizni rivojlantirish bo’yicha olib borilayotgan ishlar, qabul gilinayotgan
farmon va qarorlarga to’xtalib o’tilgan.

Kalit so"zlar: til, millat, g’urur, o' zbek tili, ona tili, qonun, davlat tili, ona, o’zbek.

Til — millatning bosh belgisi. O’z ona tilidan mahrum millat tili iste’molda bo’lgan xalqlar
ichiga singib ketishga mahkum. Ulug’ o’zbek adibi, ma’rifatparvar bobomiz Abdulla Avloniy
ta’kidlaganidek: Milliy tilni yo’qotmak - millatning ruhini yo’qotmakdur”.

Ona tili — millatning g’ururi, or-nomusi, ma’naviy qiyofasi va orzu-umidlarining namunasidir.
Ona tili millatning birdamligi va birligi timsolidir. Bejizga tilga ta’rif berilganda, unga nisbatan
“millat ruhi”, “millat ko’zgusi” kabi tashbehlar keltirilmaydi. Har bir millatning o’z vatani, oilasi
bo’lgani kabi uning betakror ona tili ham bo’ladi. Har bir inson uchun 0’z ona tili uning vatani, ota-
onasi va oilasi kabi muqaddas va qadrlidir. Hattoki, go’dak ham vatan, ota-ona va bu turfa olam
tushunchasini 0’z ona tili orqali anglaydi va atay boshlaydi. Farzand kamol topishida va yaxshi
tarbiya olishida onaning o’rni muhim ahamiyat kasb etganidek, insonning hayotda o’z o’rnini
topishida, kamolot sari intilishida tilning o’rni juda katta ahamiyatga ega. Shu bois tilni, onaga
giyoslab ona tili deb ataydilar. Barcha ezgu va pok fazilatlar, avvalo, ona allasi va ona tilining
bebaho jozibasi orqali insonga singadi.

O’zbek xalqining ko’p asrlik madaniy, ilmiy-ma’rifiy va badiiy tafakkuri, chuqur intellektual
salohiyatining yorqin va bebaho mahsuli bo’lgan o’zbek tili uzoq o’tmishga ega va jahondagi eng
boy tillardan biri hisoblanadi. Aynan 1989-yil 21- oktyabrda xalqimiz asrlar davomida orzu qilib,
intilib va kurashib kelgan davlat tili haqidagi qonunning gabul qilinishi, 0’zbek tiliga mustahkam
huquqiy asos va yuksak maqom berdi. Mamlakatimizning Asosiy Qonuni - Konstitutsiyamizning
o’zbek tilida yaratilishi uning nufuzini yanada yuksaltirdi. Yurtimiz bo’ylab va xalgaro arenalarda
ona tilimizda yangrayotgan milliy madhiyamiz ham qalblarimizda milliy vatanparvarlik tuyg’usini
jo’sh urishida asosiy omillardan biri aks etadi.

Har qanday millat ma’naviyatining mustahkam poydevori bu- shak-shubhasiz ona tilidir. Ulug’
ma’rifatparvar bobomiz Abdulla Avloniy ta’kidlaganidek, har bir millatning dunyoda borligini
ko’rsatadigan oyinai hayoti- bu uning milliy tili va adabiyotidir.

Mustagqillik davrida yurtimizda barcha sohalarda bo’lgani kabi tilimiz taraqqiyoti va
rivoji yo’lida ham muhim o’zgarishlar yuz berdi. O’zbek tilining xalgaro maydondagi obro’si
mustahkamlana boshladi. Bugun O’zbekistonimiz “Milliy tiklanishdan — milliy yuksalish sari”
degan bosh tamoyil asosida taraqqiyotning yangi, yanada yuksak bosqichiga ko’tarilmoqda. Bu
taraqqiyot yo’lida muhtaram Prezidentimiz tomonida belgilab berilgan islohotlar strategiyasi ona
tilimizni rivojlantirish va xalqimizni yurtimizda erkin va ozod, farovon hayot qurishdek buyuk
marralarga safarbar etadigan beqiyos kuch sifatida maydonga chiqishida imkoniyatlar eshigini
ochmoqda. Prezidentimizning “O’zbek tilining davlat tili sifatidagi nufuzi va mavgeini tubdan
oshirish chora-tadbirlari to’g’risida”gi Farmoni va unga binoan “Davlat tili haqida”gi Qonun
qabul gilingan kunning ulkan tarixiy o’rni va ahamiyatidan kelib chigqan holda, 21-oktyabr sanasi
yurtimizda “O’zbek tili bayrami kuni” deb belgilanishi bunga yaqqol misol bo’la oladi.

Hozirgi kunda o’zbek tili davlat tili sifatida o’z taraqqiyotining yangi bosqichiga dadil gadam
go’ymoqda. Barcha sohalar bilan birga davlat tilining jamiyatda tutgan o’rni va nufuzini oshirish
bo’yicha keng ko’lamli ishlar amalga oshirilmoqda. Davlatimiz tomonidan ma’naviy hayotimizni
yanada rivojlantirish, jumladan, ta’lim-tarbiya ishlarini zamon talablari asosida tashkil etish,
madaniyat, san’at va adabiyot sohalarini takomillashtirish, kitobxonlik madaniyatini oshirish
bo’yicha qabul gilingan o’nlab farmon va qarorlar o’zbek tili ravnaqiga bevosita xizmat qilmoqda.
Bunga qo’shimcha qilib quyidagilarni keltirish mumkin:

- Alisher Navoiy nomidagi Toshkent davlat o’zbek tili va adabiyoti universitetining faoli-
yati yo’lga qo’yildi. Bu yerda folklorshunoslik, dialektologiya, turkologiya, matnshunoslik kabi
yo’nalishlar ochildi;
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- “O’zbek tilining davlat tili sifatidagi nufuzi va mavqeini tubdan oshirish chora-tadbirlari
to’g’risida”gi Prezident Farmoni ijrosi borasida Vazirlar Mahkamasida Davlat tilini rivojlantirish
bo’yicha alohida tuzilma tashkil etildi;

- Mamlakatimizning xorijdagi elchixonalari va diplomatik vakolatxonalari qoshida “O’zbek
tilining do’stlari” klublari tashkil etilmoqda;

- O’zbek tili Amerika Qo’shma Shtatlari, Buyuk Britaniya, Germaniya, Fransiya, Shvetsiya,
Rossiya, Ukraina, Xitoy, Yaponiya, Janubiy Koreya, Hindiston, Turkiya, Afg’oniston, Ozarbayjon,
Tojikiston, Qozog’iston, Turkmaniston, Qirg’iziston kabi davlatlarning 60 ga yaqin oliy ta’lim
muassasalari va 100 dan ziyod maktabida o’rganilmoqda;

- O’zbek tili va adabiyoti bo’yicha ilmiy izlanishlar olib borayotgan chet ellik olim va
tadqgiqotchilar soni yil sayin oshmoqda;

Muhtaram Prezidentimiz tashabbuslari bilan o’zbek tilining xalqimiz ijtimoiy hayotida
va xalqaro miqyosdagi obro’-e’tiborini yanada yuksaltirish, yosh avlodni milliy vatanparvarlik,
an’ana va qadriyatlarga sadoqat, ulug’ ajdodlarimizdan qolgan boy merosga vorislik ruhida
tarbiyalash, yurtimizda davlat tilini to’laqonli joriy etishni ta’minlash maqsadida aniq chora-
tadbirlar belgilab berilgan. Davlatimiz rahbari o’zbek tiliga davlat tili maqomi berilganining
o’ttiz yilligiga bag’ishlangan tantanali marosimdagi ma’ruzasida aynan shu masalaga to’xtalib
o’tdilar: “Ona tilimiz- milliy ma’naviyatimizning bitmas-tuganmas bulog’idir. Shunday ekan,
unga munosib hurnat va ehtirom ko’rsatish barchamizning nafaqat vazifamiz, balki mugaddas
insoniy burchimizdir”- deb takidlab o’tdilar.

Foydalanilgan adabiyotlar

1. Prezident Sh.Mirziyoyevning OAV dagi nutqidan.
2. Prezident farmon va qarorlari.

3. Ona tili darsliklari.
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NEW METHODS OF TEACHING ENGLISH

Nurullayeva Qunduz Shakirovna
Teacher of English language at school Ne 32 in
Bagat District of Khorezm region

Annotation: This article discusses the use of innovative methods of teaching English.
Key words: example, methods, “effortless English”, AJ Hoge, Jim Scrivener.

Today is the whole world teaching foreign languages, especially English has become an essential
part of education in all its’ branches. We can even find two main types of English language teaching
methodology like teaching English using traditional and modern methodology. But at the latest
period in the whole world teachers tend to use modern methodology all the time. This becomes
clear when we look at the results achieved using these two methods. As results show today modern
methodology allows learns to communicate the real language rather than the traditional method.
Taking into consideration this factor the government of our country is doing a lot in order to
develop foreign language teaching in Uzbekistan using modern methodology. As a clear example
of this we can mention the presidential decree N1875 dated December 10, 2012 “On measures
of developing foreign language learning”. As it is mentioned in this decree, it is important to
teach foreign languages using communicative methods, which enables teachers to encourage their
students to become creative learners. In this article we decided to analyze the peculiarities of both
traditional and modern methodology of teaching English.

There are many convenient ways to teach English around the world today. One of the most
popular systems in the world today is the “effortless English” system invented by AJ Hoge. The
system has a number of advantages. In it, the student will be able to speak English fluently in a
short period of time. After a six-month course, the student will be able to speak English as well as
native English. This method is popular all over the world.

In a fact, students are the most active element in the process. The teacher is here not to explain
but to encourage and help students to explore make learning interesting.

Let’s take a look at another innovative method developed by Jim Scrivener, which is the most
widely used method of teaching English. Jim Scrivener suggested the most popular or the most
common methods in modern teaching are:

e Match the words with the pictures

e Check the meaning of these words in the dictionary

e Match the words with the definitions

e Brainstorm words on a set topic

e Divide these words into two groups

e Label the items in a picture with right names

e Complete gapped sentences with words from a list

e Discuss a topic

e Say which words you expect to be in a text about.

To conclude the modern methodology principles, we can highlight the student centered
interaction which is connected to the involvement of the students in everything going on during
the lesson.

Teaching old traditional English is a very difficult and tedious method. There are many modern
technologies that can be used in the modern method. And this method is much faster and easier to
master. Today, all language learners want to learn a language as quickly and efficiently as possible
in a market economy. At the same time, the demand for innovative methods is growing. This
requires more research from language teachers than language teachers.

In the conclusion, we can say that for learners modern methodology is more motivating than
traditional methodology. Especially for children, motivation is a vital aspect of education because
there is a lot of schooling ahead of them. From this it seems that both traditional and modern
methodologies bring results with respect to levels of encyclopedic knowledge, but that modern
methodology is also more effective in encouraging children to communicate and in creating a
positive attitude to the subject. In conclusion, it is important to note that today every teacher should
support innovative education and work on innovative methods. Since it appears that motivation
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is one of the most important aspects of children’s education, we might conclude that modern
methodology should be preferred in schools, colleges, lyceums and Universities particularly.
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SO‘ZLARNING O‘Z MA‘NOSIDAN KO‘CHMA MA‘NOGA O‘TISH YO‘LLARI

Rahimova Elmira Azodovna

Xorazm viloyati Bog’ot tumanidagi

1- son maktabning ona tili va adabiyot fani o’qituvchisi
Ro’zmetova Dilnoza

Xorazm viloyati Bog’ot tumanidagi

7- son maktabning ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Ushbu maqolada so‘zlarning o0‘z ma‘nosidan ko‘chma ma‘noga o‘tish yo‘llari
haqida batafsil bayon qilingan. Ma‘no ko‘chishning har bir turiga alohida to‘xtalib, misollar asosida
tahlil qilingan. So‘z ma‘nolarining kengayishi va torayishi haqida ham ma‘lumotlar keltirilgan.

Kalit so‘zlar: ma’no, leksik, grammatik, ko‘p ma‘noli, ko‘chirish, shakliy o‘xshashlik,
gayta nomlash, birga anglash, nazarda tutish, vazifadoshlik, so’z. So‘zning leksik ma‘nosini
shakllantirishda ularning grammatik xususiyatlari xizmat qiladi. Ko‘chma ma‘noda qo‘llangan
so‘z boshga “semantik maydon”ga o‘tadi. Ko‘p ma‘noli so‘zlarning har bir ma‘nosi boshqa
so‘zlarning ma‘nolari bilan aloqaga kiradi. So‘zlarning ko‘chma ma‘nolarda ishlatilishi barcha
tillar uchun xosdir. O°zbek tilida ma‘no ko‘chishning quyidagi usullari mavjud:

1. Metafora (grekcha: ko‘chirish)-bir narsa nomining ikkinchi narsaga shakl, rang va boshqa
biror jihatdan o‘xshashligi asosida ko‘chirishdir.

Shakliy o‘xshashlik-odam qulog‘i (0o‘z ma‘noda)-qozonning qulog‘i (ko‘chma ma‘noda).
Umuman, mavjudotlarning a‘zolari bilan bog‘liq ko‘chishlar juda ko‘p uchraydi: qozonning
qulog‘i, ko‘chaning boshi, ko‘lninng etagi, daryoning yoqasi va hokazo. Belgi o‘xshashligi —
temir eshik (0‘z ma‘nosida)- temir intizom (ko‘chma ma‘noda). Yorug‘ yuz, sovuq xabar, achchiq
haqiqat, bemaza gap. Harakat o‘xshashligi-ipni uzmoq (0‘z ma’nosida)-qarzni uzmoq (ko‘chma
ma‘noda).

2. Metonimiya (grekcha: gayta nomlash)- bir narsa nomining ikkinchisiga ko‘chirilishi ular
o‘rtasidagi haqiqiy aloganing mavjudligiga asoslanadi. Bunda: 1) narsaning nomi shu narsa
ichidagi boshqga bir narsaga ko‘chiriladi. Masalan, Butun Hirot yig‘ladi. 2) narsaning nomi shu
narsaga asoslangan o‘lchov birligi nomiga ko‘chiriladi: kosa-narsa, ikki kosa un (o‘Ichov birligi).
3) o‘lchov birligi nomi shu o‘lchov birligi nomiga ko‘chiriladi: to‘qson besh-o‘lchov birligi,
to‘gson besh choy-choy navi. 4) muallifning nomi uning asarlari nomiga ko‘chiriladi: Fuzuliydan
o‘qidi.

Ba‘zan ixtirochining nomi yoki biror joyning nomi bilan narsaga ko‘chirilishi mumkin. Masalan:
ford, dizel, volt, gers kabi.

3.Snekdoxa (grekcha: birga anglash, nazarda tutish) — shaxs yoki narsa qismi nomini aytish bilan
o°zini tushunish yoki o‘zining nomini aytish bilan qismni tushunish asosida ma‘no ko‘chishidir.
1) gism nomi butunga ko‘chadi: Dunyoda tirnoqqa zor odamlar ham uchrab turadi (farzand), egri
qo‘llar-o‘g‘ri, yostiq- Urush ko‘plarning yostig‘ini quritdi, soch-Jingalak sochni quvla. 2) butun
nomi gismga ko‘chadi: qo‘l (Besh qo‘l barobar emas), panja (Besh panjangni og‘zingga tigma)
kabi so‘zlardagi ma‘no ko‘chishi snekdoxaning shu turiga misol bo‘ladi.

4. Vazifadoshlik asosida ma‘no ko‘chishi narsalarning o‘xshashligi jihatidan ma‘no
ko‘chishidir. Qadimda xatni g‘oz pati bilan yozar edilar. Keyinchalik po‘lat gqalamlar vujudga
keldi. G‘oz pati vazifasini bajara boshlgan bu qalamlar pero deb atala boshlandi. O‘zbekcha siyoh,
0°‘q so‘zlarining ma‘nosidagi o‘zgarish ham shu usulda yuz bergan. Ilgari 0‘q so‘zi yoyning o‘qi
ma‘nosida ishlatilgan. O‘q — yoy o ‘qi, o‘q- miltiq o°qi, tomir-daraxt ildizi, tomir-qo ‘| tomiri;
siyoh-yozuvda qo ‘llanadigan qora rangdagi suyuqlik (siyoh-fors-tojikcha qora deganidir),siyoh-
yozuvda shu vazifani bajaradigan har qanday rangdagi suyuqlik; chiroq-elektr toki yordamida
yorug ‘lik taratuvchi asbob, chiroq-kerosin bilan yonadigan yorug ‘lik taratuvchi asbob; ko‘mir-
ilgari o ‘tinni ko ‘mib kuydirish orqali olinadigan yoqilg ‘i turi, ko mir-yer ostidan qazib olinadigan
va xuddi shu vazifani bajaradigan yoqilg ‘i turi;
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So‘z ma‘nolarining kengayishi yoki torayishi ham so‘zlarning semantik taraqqiyotida muhim
ahamiyatga ega. Masalan, o‘zbek tilidagi yasatmoq fe‘li ko‘chani, uyni, odamni, binoni yasatmoq
kabi ko‘p ma‘nolarda ishlatiladi. Yurak so‘zi esa kishi a‘zosining biri ma‘nosidan tashqari- keng
ma‘no - ko‘krak qafasi ma‘nosida ham qo‘llanganda ma‘nolari torayadi.

Foydalanilgan adabiyotlar ro‘yxati:

1. A. Abduazizov Tilshunoslik nazariyasiga kirish.

2. Umumiy o’rta ta’lim maktablarining 11-sinf ona tili fani darsligi.
3. Internet ma’lumotlari.
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CHET TILINI O’QITISHDA INNOVATSION TEXNOLOGIYALARDAN
FOYDALANISH

Redjapova Dilfuza Karimjonovna
Andijon shahar 1-son kasb-hunar
maktabi ingliz tili fani o’qituvchisi

Annotatsiya: Ushbu maqolada chet tillarini o’qitish bugungi zamon talabi ekanligi, til orqali
jahonga yuz tutish mumkinligi takidlangan, shuningdek chet tillarini o’rganishda innovatsion tex-
nologiyalardan foydalanish muhimligi takidlangan.

Kalit so’zlar: chet tili, innovatsion texnologiya, yosh avlod, interfaol, CEFR, pedagogik tex-
nologiya, videorolik, CD player, axborot, ta’lim, sifat, so’z.

Har bir jamiyatning kelajagi uning ajralmas qismi va hayotiy zarurati bo‘lgan ta’lim tizimining
qay darajada rivojlanganligi bilan belgilanadi. Bugungi kunda mustaqil taraqqiyot yo‘lidan bo-
rayotgan mamlakatimizning uzluksiz ta’lim tizimini isloh qilish va takomillashtirish, yangi sifat
bosqichiga ko‘tarish, unga ilg‘or pedagogik va axborot texnologiyalarini joriy qilish hamda ta’lim
samaradorligini oshirish davlat siyosati darajasiga ko‘tarildi. Pedagogik texnologiyalarning rivo-
jlanishi va ularning o‘quv-tarbiya jarayoniga kirib kelishi, shuningdek, axborot texnologiyalarin-
ing tez almashinuvi va takomillashuvi jarayonida har bir inson 0°z kasbiy tayyorgarligini, mahor-
atini kuchaytirish imkoniyatlari yaratildi.

Ta’lim jarayoniga ilg‘or pedagogik texnologiyalarni olib kirish «Kadrlar tayyorlash milliy das-
turipning vazifalaridan biridir. Bugungi kunda ta’limda, xususan, chet tillarni o‘rgatishda innovat-
sion pedagogik texnologiyalar va interfaol usullardan keng foydalanilmoqda. Xorijiy til ta’limiga
innovatsion pedagogik texnologiyalarning tadbiqi - shaxsni jamiyatning talabiga ko’ra yo’nalti-
rish, ta’limni shu talablar asosida tashkil etish ta’lim tamoyillari, metodlari aloqadorligi asosida
shaxsni har tomonlama yetuk kadr qilib shakllantirish, uning qobiliyati va imkoniyatlarini to’liq
namoyon etishi va rivojlantirishi uchun qulay shart — sharoitlar yaratishdan iborat. Pedagogik in-
novatsion texnologiyalarning yana bir o’ziga xos xususiyati o’quvchi faoliyatining ustuvorligida,
ta’lim jarayonida talaba yoki o’quvchinining asosiy figura ekanligidadir.

Bugungi tezkor rivojlanayotgan zamonda ilm-fan, texnika ham shiddat bilan o’sib bormoqda.
Har bir sohada taraqqiyot ilgari qadam tashlamoqda. Xususan, ilm-fanda ham katta o’zgarishlar,
sezilarli yutuqlarga erishilmoqda. Har bir fanni yangi innovatsion pedagogik texnologiyalardan
foydalanib o’quvchilarga yetkazib berish bugungi kundagi ta’limning asosiy talablaridan biri his-
oblanadi. Aynigsa, O’zbekiston Respublikasining birinchi Prezidenti Islom Abdug’aniyevich Kari-
movning 2012 yil 13 dekabrdagi PQ 1875 —sonli qarori qabul qgilingandan so’ng mamlakatimizda
chet tillarni o’qitishga, o’rganishga bo’lgan e’tibor yanada kuchaydi. Yurtimizda chet tillarni o’qit-
ilishida yangicha bosqich, yangicha davr boshlandi.

Chet tili darslarining o’qitilishi jarayonida ilg’or pedagogik texnologiyalarni, interfaol, inno-
vatsion usullardan, kommunikativ-axborot vositalaridan foydalanish talab qgilinmogda. Respub-
likamizda chet tilining o’qitilishi, chet tili o’qituvchilarining bilim va ko’nikmalarini baholashning
umumevropa ramkalari tavsiyanomalari (CEFR) ga mos ravishda yangi usul va talablari ishlab
chiqildi. Unga ko’ra o’quvchilar uchun yangi darsliklar yaratildi. Ushbu talablarga mos ravishda
o’quv xonalari stendlar va yangi axborot kommunikativ texnikalar bilan jihozlandi.

Ta’lim texnologiyalari, bu ta’lim jarayonida zamonaviy axborot texnologiyalaridan unumli
foydalanishdir. Shuningdek, ta’lim jarayoniga zamonaviy innavatsion texnologiyalarini olib kirish
orqali ta’lim sifati va samaradorligini oshirishni nazarda tutadi. Xususan, chet tilini o’rganishda
bunday axborot-kommunikatsion texnologiyalardan foydalanishning bir qancha afzalliklari mav-
juddir. Til o’rganish va o’qitishda zamonaviy taxnologiyaning roli beqiyosdir. Texnologik vosita-
lardan foydalanish chet tili o’rganishning har bir aspect (0’qish, yozish, tinglab tushunish va ga-
pirish)ida qo’l keladi. Masalan, tinglab tushunish uchun, albatta kompyuter, player, CD disklarsiz
bu jarayonni amalga oshirish mumkin emas. Tinglab tushunish til o’rganishning eng muhim qism-
laridan biridir. Bunda o’quvchi bir paytning o’zida so’zlovchining talaffuzi, grammatik qoidalarga
rioya qilganligi, so’z boyligi va uning ma’nolariga e’tibor berishi talab qilinadi. Ta’lim jaray-
onida zamonaviy texnologiyalardan foydalanishda o’quvchilar ham axborot — kommunikatsion
texnologiyalarni yaxshi bilishi va ulardan foydalana olishi muhim omil hisoblanadi. Chet tilini

SIuBaps [ 2022 7-kucm TomxenT
46



%ﬁ “Y3BEKUCTOHJA MUJLJIMI TANTKUKOTJIAP: JABPUIA AHXKYMAHJIAP:”

zamonaviy texnologiyalardan foydalanib o’rgatish va o’rganish eng samador usullardan biridir.
Bu jarayonda, jumladan:

— kompyuterlardan foydalanganda o’quvchi chet tilidagi video roliklarni, namoyishlarni, dia-
loglarni kino yoki multfilmlarni ham ko’rishi ham eshitishi mumkin;

— chet tilidagi radio eshittirishlar va televideniyedagi dasturlarni eshitish va tomosha qilish
mumkin;

— ancha an’anaviy usul hisoblanadigan magnitafon va kassetalardan foydalanish;

— CD pleyerlardan foydalanish mumkin.

Bu texnik vositalardan foydalanish o’quvchilarning chet tilini o’rganishlari jarayonini qiziqa-
rliroq va samaraliroq bo’lishini ta’minlaydi.

Globallashuv jarayonida hayotimizni internetsiz tasavvur qilish qiyin. Chet tilini o’rganish va
o’qitish jarayonida undan unumli foydalanishning eng samarali usullardan hisoblanadi. Internet
orqali chet tilida so’zlashuvchilar bilan muloqot qilish imkoniyati paydo bo’ladi. E-mail orqali xat
yozishish bilan yozish mashqini takomillashtirish mumkin.

Ta’lim jarayoniga zamonaviy - kommunikatsion texnologiyalarni olib kirish ulardan maqsad-
li va to’g’ri, unumli foydalanish, ular orqali o’quvchida chet tiliga bo’lgan qiziqishni orttirish,
o’qitish samaradorligini oshirish eng muhim masala hisoblanadi. Bu orqali ta’limning innovatsion
texnologiyalaridan foydalanishga imkoniyat tug’iladi va talab ortadi.

Foydalanilgan adabiyotlar

1. O‘zbekiston Respublikasi Prezidentining “Chet tillarni o’rganish tizimini yanada takomil-
lashtirish chora tadbirlari tog risida”gi 2012-yil 10-dekabrdagi 1875-sonli qarori.

2. Internet va OAV materiallari.

SIuBapn [ 2022 7-kucm TomxenT
47



[
(-1

“Y3BEKUCTOHIA MUJLJIUM TAIKUKOTJIAP: JABPUM AHKYMAHJIAP:”

ONA TILI DARSLARIDA TO’G’RI YOZISH KO’NIKMASINI SHAKLLANTIRISH

Sultanova Sojida Doniyor qizi
Xorazm viloyati Xonga tumani
33-umumiy o‘rta ta’lim maktabining
ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: Ushbu maqolada ona tilimizning bugungi kundagi ahamiyati va ona tili darslari-
da o’quvchilarda to’g’ri1 yozish ko’nikmasini shakllantirish masalalari haqida mulohaza yuritilgan.

Kalit so’zlar: ona tili, yozuv malakasi, to’g’ri yozish, imlo xatolari, orfagrafik xatolar, lug’at
so’zlar, sheva, til, o’qituvchi.

Mustaqillik yillarida O’zbek tilini tiklash, asrash va rivojlantirish, uning davlat tili sifatida
jamiyatdagi o’rni, ahamiyati va ta’sirini kuchaytirish, tom ma’noda milliy qadriyatga aylantirish
yo’lida ulkan miqyosdagi ezgu ishlar amalga oshirilmoqgda. Til ijtimoiy hodisa bo’lgani uchun
ham zamon bilan hamnafas taraqqiy etib boradi. Mazkur yangilanish jarayonlari, eng avvalo, tiln-
ing lug’at tarkibida aks etadi. Zotan fan va texnologiyalarning rivojlanishi tillarga yangi-yangi
tushunchalarni olib kiradi. Negaki, texnika taraqqiyoti natijasida yaratilgan kashfiyotlar qaysi
mamlakatga kirib bormasin, shu tilda 0’z nomini ham ommalashtiradi.

Ming shukrki, bugun yurtimiz ozod, Vatanimiz mustaqil. Oldimizda hech qanday g’ayriilmiy
cheklov-u majburiyatlar yo’q. Xalqimiz xohish — irodasi bilan gabul qilingan davlat tili haqidagi
gonun ham amalda. Shunga qaramay ayrim baynalmilal so’z va atamalarni ona tilimiz tabiati-
ga hamohang yozish va talaffuz qilish masalasida og’riqli nuqtalar, salbiy holatlar hanuz uchrab
qolayotgani afsuslanarli. Bugun istalgan yo’l yoqasidagi reklama va afishalarga qarang, ekranga
nigoh tashlang, uncha-muncha gazeta jurnalni, hatto, darslik va adabiyotlarni varaqlang, imlo xato
ochiq oydin ko’rinib qoladi. Xo’sh ona tilimiz imlo me’yorlaridagi bu kabi ogsoqlanishlarning
sababi nimada?

Yaxshi bilamizki, to’g’ri yozish ko’nikmasi, avvalo, maktabda shakllantiriladi. Bu ona tili fani
o’qituvchilari oldidagi muhim ustuvor vazifa deb o’ylayman. Diktantda xatoga yo’l qo’ygan o’qu-
vchi ustozning tuzatishlariga, albatta, e’tibor bilan qaraydi. Biroq bu “ko’zdan kechirish” keyingi
gal o’quvchining shu so’zni xatosiz yozishiga asos bo’la olmaydi. Shu sabab ham biz ona tili
o’qituvchilari o’quvchilarning to’g’ri yozish ko’nikmasini shakllantirishda turli noan’anaviy usul-
lar ped texnologiyalardan foydalansak magsadga muvofiq bo’lardi. Ana shunday usullardan biri

“Orfografik xatolarni tuzatish mashqlari”.

1. Kartochkaga harf elementlari tushurib qoldirilgan yoki almashtirib qo’yilgan

8-10 ta so’z yozib o’quvchilarga tarqatildi. O’quvchilar esa tushirib qoldirilgan harf elementla-
rini 0’z o’rniga qo’yib, so’zlarni daftariga ko’chirib yozadilar.

Bolib — bo’lib
Tamon - tfomon
Bilb - bilib

Broq - biroq
Kulgu - kulgi
Fuqoro - fugaro
To’g’irlamoq — to’g’rilamo
Aynala - aylana

2. Jarangli undosh bilan tugagan so’zlarni jarangsiz undosh tarzida o’qib lug’at diktant o’tka-
zish. Masalan:
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Maktap - maktab
Borip - borib
Hudut - hudud

Avzal - afzal
Putbol - futbol

So’z va bosh harflarni tuzatish mashqi

O’lkamizga bahor keldi.
Men Bahor ko’chasida yashayman
Ona —aziz inson.
Biznikiga Aziz keldi.

__ Bahor

Shevaga oid so’zlarni tuzatish mashgqi. “Chalg’itma diktant” usulidan foydalanish magsadga
muvofiq. O’qituvchi shevaga oid so’zlar bilan yozilgan diktant matnini yo sinf taxtasiga yozib
go’yadi, yoki matn o’quvchilarga tarqatiladi. O’quvchilar matnni adabiy til me’yorlariga mos rav-
ishda ko’chiradilar.

“Rasmlar so’zlaganda” videolug’at diktant
O’qituvchi monitorda yozilishi va aytilishi murakkab bo’lgan narsa buyumlarning rasmini
ko’rsatadi. O’quvchilar esa ularning nomini daftarga to’g’ri yozishga harakat qiladilar.

[ . (= b o %

Rasmlarning barchasi ko’rsatib va yozilib bo’lingach, so’zlarning to’g’ri yozilgan shakli moni-
torda navbat bilan namoyish etiladi. O’quvchilar esa unga qarab o’z xatolarini to’g’rlashadi.
Samolyot, xarita, monument, meteorit.

Xatolar ustida olib boriladigan bu usul va tajribalarni muntazam va izchil qo’llab borish, albat-
ta, 0’z natijasini bermay qolmaydi.

O’qituvchilar o’quvchilarni imlo savodxonligini oshirishni istar ekan, umrboqiy haqiqat-ular-
ni badiiy kitob o’qishga undashdan charchamasligi va yuqoridagi kabi rang-barang zamonaviy
pedagogik usullarni tegishli darslarda muntazam izchillik asosida olib borishi kerak. Shundagina
o’qituvchilarimiz uning samarasini o’quvchilarning ravon nutqi va xatosiz yozuvlarida ko’rish
baxtiga erishishadi.

Foydalanilgan adabiyotlar

1. A. FMuhiddinov. O’quv jarayonida nutq faoliyati.

2. N.Mahmudov. O’qgituvchi nutqi madaniyati.

3. T.Tog’ayev va boshq. O’zbek tilining kirill va lotin alifbolardagi imlo lug’ati.
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HEKOTOPBIE TPOBJIEMBI TPEIIOJABAHUSA PYCCKOI'O A3BIKA U UX
PEIIEHUE

ABe3oBa Canam:kon CadapoOaeBHa

VYuutens pycckoro si3bika cpeaHen mkoiasl Ne 42
XUBUHCKOTO paiioHa X0ope3MCcKoi 001acTH
Hyp:xanoBa CeBapa Xaiiut6aeBHa

Yuutens pycckoro si3bika cpeHen mkoasl No 42
XUBHUHCKOTO paiioHa Xope3MCcKoil 00acTi
boaraesa I'yano3a baxogupoBna

Yuurenb pycckoro sizbika cpeaHei mkobl Ne 9
XUBUHCKOTO paiioHa X0ope3MCKoi 00s1acTH

AnHoTanusi: Jl[aHHAs CTaThsl MOCBSIICHA HEKOTOPHIM TPOOIeMaM TPENoJaBaHUsl PYCCKOTO
si3bIka. Kak caenarb ypok HHTEpECHBIM, HACBIIIIEHHBIM U ITO3HAaBaTeNIbHBIM. B cTaThe oOparaercs
BHUMaHHUE METOJ[aM TIearornueCKOi TEXHOJIOTHU U UX PUMEHEHHUIO.

KiroueBble c10Ba: TEXHUYECKUE CPEICTBA, MOIYJIbHOE 00yueHue, GopMbl JUAIOTOB, CTUIU
peuu, polib AUCTAHIIMOHHOTO O0YUYEHHUSI.

OpHa u3 cephe3HEHIIHIX MPOOIeM MPENoaBaHus PYCCKOTO SI3bIKA B IIKOJIAX, JIUIESX U BBICIIIUX
y4eOHBIX 3aBEJCHUSAX- PE3KOE MaJCHNE HHTEPECa YUAIIUXCs K PYCCKOMY SI3bIKY U KaK CIIC/ICTBHE
CHIDKEHUS TPAaMOTHOCTH HEYMEHHSI PABUIIBHO U JIOTHYHO BBIPAXKaTh CBOU MBICITH.

HNuTepec Kk onpenescHHOMY MPEIMETy — 3TO 3MOILMOHAIbHBIE OJHOMMCHHBIM ydaluxcsa K
JTAHHOMY TPEAMETY, KOTOPOE BBI3BIBAIOT y YUAIIMXCs JKETaHHbBIE TIO3HATh W3yYaeMblil MpeIMeET.
BuemrHe 3TO OTHOIIEHHE BBIPAXKAETCS B JIIOOO3HATETBHOCTH YYAIllUXCA, B MX BHHUMAaHUU U
AKTUBHOCTH Ha MIPOTSHKEHUU 3aHSATHH.

Kak cnenath Tak 9T00BI YPOK OBLIT MHTEPECHBIM, YBICKATEIHHBIM, HACHIIIEHHBIM U TOOUTHCS
TOTO, YTOOBI YPOK pa3BUBaJ MBICIMTEIbHYIO aKTUBHOCTh Ha ypoke. Han a3toil mpoOiemoit
paboranu, paboTaror U OyayT paboTaTh MHOTHE MEIarorH.

HoBas nenarornueckas TeXHOJIOTHs TpeOyeT OT COBPEMEHHBIX IEaroroB U JOKa3bIBAE€T YTO
HWHTEPAaKTUBHOE 00yUYeHHE 3TO CI1OcO0 MO3HAHMS, OCHOBAHHBIN Ha TMATOTOBBIX (hOpMax B3aUMHOTO
JEHCTBHS YYaCTHUKOB 00pa30BaTeNIbHOTO Ipoliecca 00yueHue KoTopoe TpedyeT 001IeHue, B X01e
KOTOPOTO Y 00yJaromuxcsi JOPMHUPYIOTCSI HABBIKM U YMEHUS B PEUH.

PabGora mpu WHTEPAKTHMBHOM B3aWMOJICHCTBUU YACTO CTPOUTCS B Mapax MajblX Tpymmax.
I'pynmoBast popma 00ydeHHs OJHOBPEMEHHO PEIIacT TPU OCHOBHBIE 3aJa4M: MMO3HABATEIBHYIO,
KOMMYHHUKaTHBHO-Pa3BUBAIOLIYIO U COIIMAIbHO-OPUEHTALMOHHYIO.

bonbmias pons B pa3BUTUM HHTEpeca K YPOKAM PYCCKOTO $I3bIKa OTBOTUTCS MOAOOPY
JTUIaKTUYECKOTO MaTepuaina, 4ToObl OH ObLT BOCHUTBHIBAIOIIUM , JOCTYIMHBIM, UHTEPECHBIM U
3aHUMATEIIbHBIM.

Ceronus negaroru UMEIOT BO3MOXKHOCTh MPUMEHATh HAa YPOKE pa3IMyHbIe TEXHOJIOTHYECKHE
cpenctBa 00y4YeHHUs: KOMITBIOTED, TPOEKTOP, SKpaH, MarHUTHAS JOCKa, 00yJaromIue MporpaMMBl.
Takue cpeicTBa MOMOTAIOT YYUTEISIM CTUMYIIMPOBATh TIO3HABATEIBHYIO aKTHBHOCTh YYAIIHXCS U
CTYJIEHTOB.

[IpoGrnema 0coOGEHHOCTEN M3yUYEeHUS PYCCKOTO S3bIKa B HAIIMOHAIBHBIX TPYIMIAaX OTHOCUTCA K
OJTHOM U3 aKTyallbHBIX IPOOIEM cCOBpeMeHHON MeToauKH. [IpenogaBarens T0MKEeH COCTAaBUTh IJIaH
CTPYKTYpBI ypOKa: OpPraHU3alMOHHBIA MOMEHT , OMPOC MPOWIEHHOTO Marepuayia, OObSCHEHUE
HOBOW TEMBI, TpaMMaTHWKa, YTCHWE W IOHUMaHHE, ayJupOBaHUE, PA3BUTHE JIHATOTUICCKOU
peuu, pa3BUTHE MOHOJOTHYECKON PEYH, 3aKpeIuIeHHEe HOBOW TEMBI NMPH TIOMOIIH Pa3IHYHBIX
METO/IOB HOBOH TIeJaroruueckoll TEXHOJOTMH. Hampumep: MeTOABl «KIJIACTep», «MO3TOBOM
HITYpM», «CHUHKBEHH», «3XVY», «paboTa B Malblil rpynmnax», «becena 3a KpyIIbIM CTOJIOMY,
«TICUXOJIOTHYECKH U JIOTHUECKUE TECThD), KIIOCIOBHIIBIY, «3araJkKu» U IPyTHeE.

Jlns noBblternst 3 HEeKTUBHOCTH YPOKa C TOUKH 3pEHUS pa3TOBOPHOM MPAKTUKH MPETIOIaBaTeNb
O00bEeIMHSACT YUYCHHKH W TMaphl WIM MHHHU-TPYNIBI M TMPEAIAaraeT UM COBMECTHO BBINIOJHUTH
Kakoe-1100 ycTHOE 3a/1anue. B nporecce rpynmnoBoi Wi mapHOW padOThl ydaliuecs MbITaloTCs
KOPPEKTUPOBATh JIPYT - IPyTa, IMOJIydast IIPH STOM JOIMOJHUTEIIBHYIO BO3MOKHOCTh BBICKA3bIBAThH
cBou MHeHHs1. Kpome 3Toro, npenogaBareib OpraHu30BbIBAET IPYMIOBbIE AUCKYCCUU, TPOBOIUT
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pOJIEBBIE WTPBHI, ITUM OH OMpeAeIsieT TeMy Oecelbl, CIeIUT 3a TeM, YTOOBI Ka)IbIi ydaruiics
HMMeJl BOBMOXKHOCTh BbICKa3aTh CBOC MHEHHE. KOMMyHUKaTUBHAsI METOJIMKA, HAIIPABJI€HA UMEHHO
Ha BO3MOXKHOCTH OOIICHHUS, 3Ta METOIMKA B JAHHOE BpeMsi OBICTPO pa3BUBACTCS B HAIIICH CTpaHE.

CHuCOK HCIO0JIL30BAHHOM JIUTEPATYPbI:

1. Pycckuit si3b1k Kak nHOCTpaHHbIN C.A.BUILIHAKOB.

2. 3arBsazuHckuil B.M. Teopust o0yuenus. CoBpeMeHHas HHTEpIpETaLUs.

3. Hlunosa E.I1. UHpOpMammOHHO-KOMMYHHUKAIIHOHHBIE TEXHOJIOTUN B 00pa30BaHUM.
4. 3umuss U.A. [legarornueckast ICUX0I0T S

5. beictpoBa E. A. KommyHukatuBHas Metonnka B IpenoiaBaHuy PyCCKOro sI3bIKa.
6. www.uzedu.uz
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AKTUBUM3ALIA METO/10B OBYYEHUSA HA COBPEMEHHOM YPOKE
PYCCKOI'O SA3BbIKA

boaradaesa Hogupa Cadaposna

YUHUTETBHUIIA PYCCKOTO S3bIKA HIKOMBI 71

[Maiipeikckwuii paiton CamapkaHCKO# 001acTi

AHHOTAUUSA: B cmamve paccmampusaemcs eiuanue CmMpyKmypvl YpoKa U @opmsl e2o

opeanuzayuu Ha pdhexmusHocms pabomel, KaxK yuumeis, max U y4eHuKd, co8epuleHCmeosanue
YUeOH020 npoyecca u NOUcK Haubonee d¢hhekmusHbvIx Memooos u popm pabomsi ¢ YUauWUMUCA.

KiroueBble ciioBa: beceda, yueOuwiii mamepuan, yuawuiics, 3gppexmuenocms, memoo, ypok,

yuumenwv, ycio8us, 0e0yKmMueHblll nyms, NPasuia, UHOYKYUsl, pyCCKULl sA3biK.

Xopoliee yCBOGHHE HOBOT'O MaTepralia Ha ypoKe —3TO Ta OCHOBA, Ha KOTOPOH Oy/IeT co3/1aBaThCs
MpOYHasl CUCTeMa 3HAHWW YYalluXCsi U YMEHHE IOJIb30BaThCs ITUMHU 3HAHUSMHU HA TPAKTHKE.
KauecTBo ycBOCHHS y4eOHOTO MaTepuala, Ipexk/ie BCEro, 3aBUCUT OT BBHIOOpa TOMUHHPYIOIIETO
METO/1a U3YUYEHUs TON Wi MHOU TeMbl. OTHaKoO caM 1Mo ce0e MPaBUIIBLHBIN BRIOOP METO/A €IIIe HEe
pelIaeT MoJIHOCTHIO 3TOM MpobaemMbl. OYeHb BaXKHO U TO, Kak OyleT MpUMEHEH METO (WU IIPUEM)
0o0Oy4eHMs], 4YTO OH JACT YYalllUMCs C TOUKH 3pEHUS] Pa3BUTHS MX MMO3HABATEIbHON aKTUBHOCTHU U
CaMOCTOSITENILHOCTH B y4eOHOM Tpoliecce.

PaccmoTpum Haubosee pacipocTpaHeHHbII MeToa 00ydeHus — oeceny.

CymecTByer MHEHHE, YTO 3TO OIWH M3 I(PPEKTUBHEHIINX METOIOB OOBSICHEHUS HOBOTO
Martepuana Ha ypoke. OTHAKO OIBIT TOKA3bIBAET, YTO CaMO IO cebe MCIOIb30BaHNuEe Oecebl He
o0ecreuynBaeT aKTUBHOIO yYacTHs BCEro Kjlacca B U3yYeHUH HOBOTO MaTepHala, ecil yUYuTeleM
He CcOONIOAaloTCsl T€ AUJAKTUYEeCKHe TpeOOBaHMS, KOTOpBIE MO3BOJSIOT CAENaTh 3TOT METO.
MPEeJeNbHO Pe3yIbTaTUBHBIM.

W3BecTHO, UTO B HIKOJBHOW MPAKTUKE B HACTOSILEE BPEMS 3TOT METO]

3aHUMAeT JOBOJBHO 3HAYUTEIHHOE MECTO B CTPYKTYPE YPOKOB pa3HbIX TUIOB. 1o

CTENEHM aKTUBHOCTHU y4alIuXxcs B yueOHOM mpolecce d6ecena, 0e3ycioBHO, 3aHUMAET OJIHO U3
Beaymux MecT. OCHOBaHHAs HA WHAYKTUBHOM ITyTH MTO3HAHUS,

OHa TIO3BOJISIET BKJIIOYATh B aKTUBHYIO pa0dOTy BCEX yUalIMXCs Kjacca Ha pa3iMyYHbIX dTarax
ypoka. OJTHaKO Ha YPOKaX PyCCKOTO SI3bIKa MPUXOIUTCS 4acTO

HaOII0IaTh Cephe3Hble OLIMOKH, CBSI3aHHbBIE C HEPaBUIIbHBIM HCIIOJIb30BAaHUEM 3TOTO METO/A.
OHM BBIpaXKAIOTCS, MPEXkKAE BCEro, B HAPYUICHUU UJIAKTHUYECKUX TPeOOBaHHMH K MOCTAaHOBKE
u (opmynupoBaHuio BorpocoB. llociennue Hepenko TpeOYIOT HE CEPbE3HOTO HAIPSHKEHHS
YMCTBEHHBIX CHJT YUAIIIHXCS, & JIUITh MEXaHHYECKOTO BOCTIPOM3BEICHIS UMETOIINXCS Y HUX 3HAHUH.
B Takux ciydasx MpUXOAXUTCS OTMEYATh JIMIIb BHEIIHIOK aKTUBHOCTh. BHENTHSSI aKTHBHOCTD, HE
nojepKuBaeMasi BHyTPEHHEH MBICIUTEIbHOM paboTON, TONBKO 3aJep>KUBACT MO3HABATEIbHBIN
mporecc.

Bbeceny nenecoobpa3zHo nCHonNb30BaTh PU 00bSICHEHUH TPYIHBIX CITy4aeB yueOHOro MaTepuasa
U 0coOeHHO TaMm, Tie HeoOxonumbl HaOmomeHus ydammuxcs. s Gonbiiei 3QQeKTUBHOCTH
3TOTO METOJA U PAIlMOHAILHOTO MCIIOIB30BAHNS BPEMEHU Ha YPOKE YUUTENb IOJKEH COOI0NaTh
CJICAYIOIINE YCIOBUS:

1) npumepwvi 015 HAOIIOOEHUL NO BOIMONCHOCTIU 3ANUCBIBAIOMCS HA OOCKe 3apanee;

2) OHU 00N9HCHBL ObIMB OOCMAMOYHO JIAKOHUYHBIMU U HACHIUW eHHbIMU U3Y4aAeMbIM MAMEPUAIOM,;

3) ogpopmnenue 3anucu 0OIHCHO ObIMb NPEOETbHO HALTAOHBIM, APKUM,

4) ¢ yenvio dsKOHOMUU 8PEMEHU BONPOCHI cledyem POpMYaUpo8ams KpAmko U ACHO, 4emKo u
Kkonkpemno. OHH JOJDKHBI HalpaBiIATh Oecemy B HYXKHOE PYCIO, IPEAyNpexaaTh OTKIOHEHHE
OT TEMBbI, BBI3bIBaTh AKTUBHYIO MBICIHTEIBHYIO JEATEIBHOCTh ydamuxcs. Hampumep, npu
OOBSICHEHHUH CIIMTHOTO U Pa3AebHOTO HAIMCAHUS YACTHIIBI HE C IIPUYACTHEM B CJIOBOCOYETAHUSIX
He3aMe4yeHHasl OIMOKa U He 3aMeueHHasl YYeHHKOM OIIMOKa MOJKHO TaK OpraHu30BaTh Oecemy:

a) Haulloume onpeoensemoe ci080 8 00OUX CLYUASX;

0) yKadicume, 8 KAKOM U3 HUX UMEemCsl NOACHUMENbHOE CLOBO,

8) coenaiime 661600 0 NPABONUCAHUU He C NPUYACIUEM 8 NEPBOM U BMOPOM CLYUASX.

[TonBoast UTOT CKa3aHHOMY, OTMETHUM, YTO METOJT O€Ce/Ibl P MPABHIEHOM €0 NCTIOIb30BaHUH
MMEeT HEKOTOphIE TPEUMYIIECTBA: OH CIIOCOOCTBYET PAa3BUTHIO JIOTHUECKOTO MBIIUICHHS
YUaIIUXCsl, TPUYYAET UX JIeTIaTh CaMOCTOSITEIIbHBIE BEIBOMIBL. [Ipr 00BSICHEHUH C NCTIOIh30BaHUEM
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MeTozna Oecelpl Yy4MTENb IyTEM XOPOIIO MOAOOpPAaHHBIX BONPOCOB M 33JaHUN PYKOBOIMT
MBILIUIEHUEM YYaIIUXCA.

OnHako aKTUBU3UPOBATH PAOOTYy yYalIMXCS MOKHO M MPH JIEAYKTHBHOM CIIOCOOE YCBOCHUS
Marepuaia, B Clydae MCIIOIb30BaHUS YUUTEIEM METO/Ia paccKasa.

[IpenmymiecTBO pacckasa COCTOUT B TOM, YTO OH MTO3BOJISIET 10 MUHUMYMa COKPaTHTh BpeMsI Ha
0OBSICHEHHE ¥ BBICBOOOIUTH €T0 JIJIsl TPEHUPOBOYHBIX YIPAKHEHUH. DTUM METOIOM OOBSICHSIOT
o0bIyHO Ooniee jerkuil yueOHbIN MaTepuan. Hampumep, paccka3 UCHOIb3YeTCs MPU U3YyYEHUU
OZIHOBapUAHTHBIX PaBHJI, KOTOPBIE HE TPEOYIOT CII0XKHBIX HAOIIOIEHH, HO TPEOYIOT J0CTaTOUHOTO
KOJIMYECTBA YIPaKHEHUNA. DTO MpaBWiIa O MPABONHCAHUU OTPHUIATEIIBHBIX U HEOINPEICIICHHBIX
MECTOMMEHHH, O MPABOMHMCAHUY TOPSIKOBBIX YHCIHUTENBHBIX, NMPHJIAraTelbHBIX Ha— OBAHHBIN
(-eBaHHBII ), HE C IECTIPUYACTHEM, O, € B HAPEUUSX, b B HAPEUHSIX, HE U HU C HAPEUHSIMHU, HEKOTOPBIE
YaCTHUIIBI U JIP.

Kak e akTHBU3UpOBATh MPOIIECC YCBOCHHS HOBOTO MaTepHalia, Kormua

yuuTelb caM BeleT oObsicHeHue uizydaemol Tembl? [Ipexkae Bcero, He0OXOAMMO HAay4YUTh
IIKOJTPHUKOB aKTUBHO CITyIIaTh, BHUKATh B KaXKIbI BOMPOC, OCMBICIHBATH €r0, YCTAaHABIMBATH
CBSI3W MEXAY OTHEIbHBIMH SI3BIKOBBIMU SIBJICHUSIMH W CaMOCTOSITENIbHO JIeNaTh BBIBOABI U
0000mieHus. Bo MHOTHX citydasix mpu 0ObsSCHEHHH HOBOTO MaTepraia Moje3HO COUYeTaTh paccKas
yUHTeNs ¢ MeTomoM Oecenbl. Hampumep, coolrmias nmpaBuiio, yauTelb oOpaliaercs K Kiaccy ¢
BOIPOCAMH TIPH TO00PE MPUMEPOB, HILTFOCTPHPYOLITIX

JAaHHOE SI3BIKOBOE SIBJICHHE. DTO aKTUBU3UPYET MPOIIECC YCBOCHHSI HOBOTO MaTepuaa.

Paccka3 yuuresns, B KOTOPOM OH UCIIOJIBb3YET e TyKTUBHBIN Iy Th TO3HAHUS, 00€CTIEUNUT AKTUBHOE
BOCTIPUATHE M3y4aeMOIr0 Marepuaia JHIIb B TOM Clydyae, €ClIH Y4YHUTEeNIb CyMel BOCHHUTATh Y
IIKOJIbHMUKOB BHMMAaHHME Ha BCEX JTamax ypoka. [laccMBHOCTH yuammxcs Ha ypoke, 0COOEHHO
P M3JIOKCHUH YYUTEIIEM HOBOTO Marepuaja 10 PYCCKOMY SI3BIKY, HE MPEICTABIISIONIETO IS
OOJIBIIIMHCTBA 0COOOTO MHTEpECa, — THIIMIHOE SIBJICHHUE, KOTOPOE MOXKHO HaOJII0aTh HA MHOTHX
ypoKax. DTo BEIET K TOMY, YTO MaTepHall JIHUIIb U3JIaraeTcsl yUUTElIeM U He 0CO3HACTCS 1MoIdac
CaMUMU YYallluMUCS.

JIenyKTUBHBIM MyTh OKaXeTCS HEAIPPEKTUBHBIM M B TOM Cllydae, €CIH JIETH YTOMIICHBI,
B3BOJIHOBaHbI. Jla)ke OIHOBAapHMAaHTHBIC MpaBHJa B TAaKOM Ciydae IeJecooOpa3HO H3ydaTb
METOIOM MHAYKIUH. Ternepp yKe Majao KTO COMHEBAETCSl B TOM, UYTO YUYEOHUK PYCCKOTO SI3bIKa,
SIBJISISICH, HAPSITY CO CIIOBOM YUHUTENIsl, OCHOBHBIM HCTOYHUKOM 3HAHUHN, MOXKET CITY)KHUTh HE TOJIEKO
CPEICTBOM 3aKpEIUICHHs, HO U CPEJICTBOM NMpPHUOOpETEeHUs] HOBBIX 3HaHWA. [IpakTHka Joka3zana
O0utbIIyI0 3 PEKTUBHOCTD UCTIONB30BaHMS YUCOHUKA U JUIsI CAMOCTOSITEIIbHOTO H3Y4YEHHUSI HOBOTO
Marepuaia. XOpoIlo IMOCTaBleHHass paboTa ¢ y4yeOHHKOM aKTHBHM3HPYET MPOLECC YCBOCHHS
yueOHOro marepuaja M, KpOME TOro, CIOCOOCTByeT Oosiee NMPOYHOMY 3aKPEIJICHUIO 3HAHHM
HETIOCPEJICTBEHHO Ha YPOKE.

Opnako camo mo cebe yTeHHE Yy4yeOHMKAa OTHIOAb HE SBJSETCS MOKa3aTelieM CTEleHU
MO3HABATEIILHOW aKTUBHOCTH M CaMOCTOSITEILHOCTH YYalIUXcsl B mporecce oOydeHus. BakHo
HAyYUTh IIKOJIBHUKA CAMOCTOSATEIIEHO paboTaTh 110 yueOHUKyY. Eciii Ha ypoke He BhIpa0aThIBatOTCs
9TH HABBIKH, a TIPAKTUKYETCSI JIUIIb CIUIONIHOE 3ayYHBaHUE OUEPEIHOTO0 naparpada yueOHuKa, To
U 3HaHUS yyamuxcsi He OyIyT MMeTh JOJDKHOH OCO3HAHHOCTH M MPOYHOCTH; Ja)Ke MPaBHILHO
packpbIBas coJepKaHue 3aJaHHOTO TMaparpada, ydJaimuecs: Ipu TaKOH «CHCTEMe» OKa3bIBaIOTCS
1OYac HE B COCTOSIHUM BBIJICIUTH B HEM IJIABHOE, YCTAHOBHUTH NMPUUYNHHO-CIICICTBEHHBIE CBS3U
MEX]Ty OTACIHHBIMH SI3BIKOBBIMU SIBICHHSIMH, TTPOSIBIISIFOT OECITOMOIITHOCTh B MTPUMEHEHHH 3THX
3HAaHWI Ha MpakTHKe. J[J1s1 TOro 4TOOBl aKTUBU3UPOBATh PAdOTy C YUCOHHKOM, YUHUTENb JODKCH
YUECTh COJIEPIKAaHUE M XapaKTep W3y4aeMoro Marepualia, 0COOCHHOCTH BO3pacTa M Pa3BUTHS
JeTed, UX TMpeIIecTBYIONIYI0 MOJAroTOBKY. Pemaromiee 3HaueHue JUIsi OpraHU3alUU aKTHBHOM
MO3HABATEILHOUN paOOThI ¢ yI€OHUKOM UMEET MPEABAPUTETHHBINA HHCTPYKTAXK YUUTEIIS U XapaKTep
3aJJaHHii, KOTOPbIE OH CTaBUT HA TOM WJIM MHOM JTarle.

BaxxHo 3apaHee mpemycMOTpeTh TPYAHOCTH B YCBOSHHH HOBOTO MaTrepHalia, yCTAaHOBUTH, YTO
10 JTAHHOM TeMe YK€ N3BECTHO yUaIIUMCS M YTO JIUIsl HUX Oy/IeT HOBBIM, KaKUe CIIOBAa U TEPMHHBI
CJIeIyeT MPEeABAPUTEIIHHO OOBSICHUTH, YTOOBI paboTa o0ecredynia akTUBHOE BOCIIPUSATHE HOBOTO
marepuaia. 3aJaHus yYUTENs TOJDKHBI HOCUTh TBOPUSCKUHN XapakTep.

[IpakTrka MOKa3bIBAET, YTO MBICIUTEIbHBIE MPOLECCHl MPOTEKAIOT OCOOEHHO HMHTEHCHUBHO,
€CJIM JICTH 3HAIOT, Ha KAKKE BOMIPOCHI IOJIKHBI OTBETHTD [TOCJIE YTEHUS TOTO MJIM MHOTO Iaparpada.
[TosToMy pabora ¢ y4eOHMKOM MOXKET OBITh AKTUBHU3UPOBAHA CIEAYIOIIMMH BONPOCAMHU H
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3a/IlaHUSIMU:

— cocmasums niau napazpaga;

— nO00Opamv npuUMepdvl K KAHCOOMY NYHKMY NPAGUNA,

— PAccKkazams, Ymo HOBO20 Y3HALU U3 napazpagha u umo yxce Oblio0 U38ECMHO,

— N0020MOBUMb OMBEENbL HA BONPOCHL, 3ANUCAHHbIE HA 0OCKE,

— NOO2OMOBUMb CAMOCMOSMENbHBIL AHANU3 MAOIUYbI, OAHHOU 8 YUeOHUKe, COCMABUMb CEOHO
maoauyy u op.

Haubonee Tpy1HBIM MOMEHTOM B CAMOCTOSITENILHOM paboTe Mo Y4eOHUKY SBIISIETCS BBIICICHUE
[JIAaBHOW MBICTH B M3y4aeMOM MaTepuase U COMOCTABICHWE HOBOTO C paHee M3y4eHHbIM. Takue
3aJlaHusl MOXKHO TIpeJyiararh JIMIIb TOTJA, KOTJA IIKOJIHHUKUA WMEIOT OMBIT CaMOCTOSTEIHHON
paboTeI ¢ KHUTOU. Bo Bpemst paboTHI yJamuxces ¢ y9eOHUKOM YIUTEITh He MOXKET BBIKITFOUAThCS U3
nporiecca oOyuenus. OH 00s13aH BHUMATEIBHO CIIEIUTH 3a pabOTOMN BCEro Kilacca, HalpaBJsITh €€,
BOBpEMSI OKa3bIBATh MIOMOIIIb CITA0BIM YYaIUMCSL.

OOBbsicHeHuEe HOBOTO MaTepuaia Hy»HO IJIAHUPOBATh TaK, YTOOBI B HETO BXOAMIO KaK MOXKHO
00JIbIIIe CAaMOCTOSITENTFHBIX 3aIaHUN U IETH, HAOTIO1as1, caMH JeJIajli COTIOCTABIEHUS, YTOOBI OHU
MTOJIBOJTUITHCH K CAMOCTOSITEIIbHBIM BBIBO/IaM, CO3HATEIILHO YCBAUBAIH (JOPMYIIUPOBKHU U3ydaEMbIX
npaBwI U onpezaeneHnid. C 3TOW IMENbI0 M3ydeHUE HOBOTO MarepHalia MOXKHO IMPaKTUKOBATH
Ha Marepuaje CaMOCTOSTEIIbHOW padoThl ydamuxcs (Kak MeToaa OOydeHHs ), KOTOPYIO OHH
BBITIOJTHSUTA JIOMa WJIM B Kiacce. Hampumep, mpuctynas K U3y4SHHIO CIIOXKHBIX CJIOB, YYUTEIb
JIaCT CAaMOCTOSITEIILHYIO Pa0OTy TaKOTO XapaKTepa: CIMCATh C IOCKH CICIYIOIIUE CII0BA, BBIJICIIUB
B HUX KOPHU (HI>KE TIPUBOIUM BUJI 3aIIUCH B TETPAIU yUCHHUKA).

BrinmonHuB Takoe 3a/aHue, IeTH CaMU CMOTYT YCTaHOBUTH CIIOCOOBI 00pa30BaHUS CIIOKHBIX
CJIOB, a, CJICZIOBATEIIBHO, M MX IpaBonucanne. OKOHYATeTbHOMY BBIBOIY MTPABUIIA MPEAMICCTBYET
OpraHW30BaHHAS YUNUTEIIEM

Oecena, B iporiecce KOTOPOH BBISICHSIOTCS CIIEAYIONIHE BOTIPOCHL:

1. Yem omauuaromes cnosa nepgoeo cmonouka om cios emopozo? (Cnocobom obpaszoearusi.)

2. Kaxk obpaszosanwl codcHble c108a 6 06oux cayuasx? (Ilpu nomowu coeOuHumenbHvlx 21acHblxX
0, e — 6 nepgom cayuae, 6e3 cOeOUHUMENbHBIX 2IACHBIX — 80 8MOPOM.)

Janiee yuammmcst mpeayiaraeTcs CAelaTh BBIBOJ U IOATBEPAUTH €r0 IPUMEpPaMH.

[TpuBeneM ere MpuMep MCIIOJIb30BAHUS CAMOCTOSTEITLHOW pa0OThI YUAIIUXCSI AJTT OObSICHEHUS
HOBoro marepuana. [lepemn m3ydenuem Ttembl «lIpaBomucaHWe H W HH B IpHIarareibHBIX,
00pa30BaHHBIX OT CYIIECTBUTEIBHBIX» ObLIa MPEUIOKEHA TakKas CaMOCTOSATENbHas padoTa: OT
JIAHHBIX CJIOB 00pa30BaTh MpHJIAraTeIbHbIE P MOMOIIU CYPPHUKCOB, 3aMUCAHHBIX B CKOOKAX:

myman (-H-), asuayus (-oHH-), X033UCMB0 (-eHH-),

KameHbv (-H-), cmanyus (-ouH-), OoNe3Hb (-eHH-).

BrITionHSIs CaMOCTOSITENIbHYIO PaboTy, yUamuecs, B CYITHOCTH, YK€ PO U OCMBICIHIIN
BCE JICHCTBUS, HEOOXOIUMBIC JUISI OTIPEICIICHHUS TIPABHIIa

0 TMPaBOIMCAHNK HH B IIPHJIAraTebHbIX. [lociie caMoCTOsSTeIbHOM paboThI IPOBOIUTCS Oecena,
B TIpoIiecce KOTOPOH BBISICHSIETCS ClIOCO0 00pa3oBaHUs

NpUJIaraTebHbIX, BBIACISIIOTCS CyhdUKCHI, 1 popMymupyeTcs TpaBuiIo. 3aTeM

ydaliecss YUTAlT M 3aKpeIUISIOT COOTBETCTBYIOLIUI Marepuan mo ydeOHuky. I[lpu
o0bsicHeHnH op(horpaduIecKoro mpaBuia MOKET ObITh U TAKOH BHJI CAMOCTOSITENILHON paboThI:
YUUTEINb MpeUIaraeT ydaluMcsl BCIOMHUTD OIPEeNIEHHOE MPAaBHIIO M 110 €ro o0pasiy, mocie
BBIIIOJTHEHHSI CAMOCTOSATEIBHON paboThl, chOpMyIUpOBaTh 10 AHAJIOTUU HOBOE MpaBuio. Tak,
nepes; OObSCHEHUEM TPABOIMCAHKS HE C MMEHAMH MPHIIAraTelIbHBIMU OBLJIO MPEIIOKEHO TaKOe
3agaHue (MOCie MOBTOPSHUSI aHAJIOTUYHOM TEMBI O CYIIECTBUTEIILHBIX ):

1. Cnucamu ¢ 00cKu npumepvl Ha NPABONUCAHUE CYUeCMBUMETbHBIX C He.

2. Obpazosamsb om HUX npuiazamenvbusle ¢ He, NOOOOPAMb K HUM UMEHA CYUecmeumenbHble.

3. Coenamu 661600 0 npasonucanuu He ¢ NPUIA2amenbHbLMU.

Yka3aHHBIE BUIBI CAMOCTOSTEIIBHBIX PA00OT paCCUMTAHBI HA TO, YTOOBI JICTH ITPH HAITPABJISIOIICH
POJU YUHTENsA, AIOMIET0 MM UMY I Pa3MBIIUICHUH M ITOMOTAIOIIETr0 MCIOIh30BaTh paHee
MOJTYYCHHBIC 3HAHUS ISl IPHOOPETCHUST HOBBIX, MOTJIM TOJONUTH K CAMOCTOSITEIILHBIM BBIBOJIAM
¥ (popMyIMpOBKaM NpaBUII U OnpeiesieHuid. BaxkHo, 4T0OBI MX COIepIKaHUE BBI3bIBAJIO AKTHBHYIO
MO3HABATEIFHYIO JESATEIBHOCTh YYAIUXCs, HEOOXOMUMOCTh COMOCTABIATh OJHU SIBICHUS
C JIpYrUMH, yCTaHABIMBaTh MX CXOACTBO WM pa3iuuue. Takas MbICTUTENbHas padoTa enaer
MOHMMaHue OoJee TITyOOKHM, a YCBOCHHUE — 00JIee CO3HATEIbHBIM.

SIuBaps [ 2022 7-kucm TomxenT
54



%ﬁ “Y3BEKUCTOHJIA MULJIUMA TAJIKUKOTJIAP: JABPUI AHXKYMAHJIAP:”

BUBJIUNOT' PA®US

1. HarmonanpHasi mporpamMma 1o MojAroToBKe KaapoB (yTBepkaeHa 3akoHoM Pecryonuku V3-
6exucran ot 29.08.97 ), ctp. 1

2. Abaynnuaa O.A. OGmienegarornyeckas MOArOTOBKA YUUTENSI B CHCTEME BBICIIIETO Tearo-
rudeckoro oopazoanus. M IIpocsemenne, 1990. 141 c.

3. AxTyanbHbIe BOPOCHI 00YUYEHHSI HHOCTPAHHBIM si3bIkaM VIHOCTpaHHBIE S3BIKH B MIKOJIE. M.,
1988. Ne2.

4. M.T.bapanoB Metoauka ripenojaBanus pycckoro sizbika. M., [Ipocsemienue 1990r.

5. bum N.JI. Hekotopsble akTyaabHbIe IPOOIEMbI COBPEMEHHOTO 00YUYEeHHsI THOCTPAHHOMY $13bI-
ky // UALI. —2001. — Ne 4

SIuBapn [ 2022 7-kucm TomxenT
55



“Y3BEKUCTOHJA MUJLINI TAIKUKOTJIAP: JABPUIT AHJKYMAHJIAP:” =3

OHA TN JAPCJIAPUJIA JTUJAKTUK YUUHIAPUJIAH ®OMJTAJTAHUII

JlaBaeroBa Cadoxat AradeKkoBHa
[HoBoT Tymanu 38 -coH MakTab
Ona tinu 2 -touda YKUTYBUMCH

AnHoTamusi: YmOy Makojana oHa TWiM (QaHWIapuaa IUAAKTUK YHWHIApAAH KaHaau
doitmananu XaKuaa cy3 oopaiu.
KaauT cy3nap: ¢oneruxa, opborpadusi, TMIaKTUK YHUHIIAP.

X03Upru AaBpAa pecrnyonukaMu3 WKTUMOUN XaéTuaaru TyO mkoOuil y3rapuiap O0onanFuy
cuH(]Iap OHA TWIM TABIMMHHUHT OJIIUTa MyXUM Tajalnap KyiHMoK1a. MalFynoTiiapHu Ne1aroruk
TEXHAJIOTUsIAp acocuaa oiaud OOpHWIN JaBiaT TabJIUM CTaHAApPTIapU TanabrapuHM Oaskapwi,
OonamapHUHr (UKpiam JapakacMHU MYHTa3aM paBllja YcTupuO Oopull, YKyBUMIAPHUHT
HYTKUI Ba MUMJIOBHM CaBOAXOHJIMIMHU YCTUPHUO OOpHIlL, YKYBUMJIAPDHUHI HYTKMHA Ba UMIIOBUMN
CaBOAXOHJIUTMHU TYJ1a TAbBMUHIIALI aHa 11y Tajaliap cupacura Kupaiu.

Ona THIM YKUTHII METOOMKACUAA YKYBUWIAPDHUHI CAaBOJMHU YHKAPUII, I'PaMMaTHK
TYLIyHYaJapHU IIAKIJIAHTUPULI, YJApHUHI HYTKHH Ba MMJIOBHH CABOIXOHJINTMHHM OLIMPULIZIA
KYJUIaHaJUIaH yCyJulap, MALIKJIap BapuaHTIIapU KYII.

@®oneruk, rpamMmaruk. Opdorpaduk TymryHYaJapHH MyCTaxKamiall, HYTKMHA MajakaHu
MyKaMMaJ MIaKJUTAHTHPUIIIA METonuKa (paHuaaH OeNTHiaHTaH Mamkjiap KaTopHIa TabIUMHMA
ViuHaap xaM MyXuM YpuH TyTaaun. TabiuMmuil YiuHIapHU OOVKa MamK TypiiapuiaH (apku
uryku. bynaa 6up ToMorsaas, YKyBUMIApHUHT 3€PUKHIIN, YapuoFura 6apxam oepusica, UKKMHIH
TOMOHJJaHOOJAJIAPHUHT (DUKpJAll >Kapa€HU Te3NallaJu, MyasH OeJIrMjaHraH MajaKaJapHUHT
My(accan MaKTaHUIIM OCOHJIALIA TN,

Mabaymkn YKyBuM KaHua &m  Oynca, npapciapAa KyJUIaHaJWTaH KH3UKapiau YHUH
ANIEMEHTIAPUITYHYAIMK Ky Oyiuim go3uM. YyHKH Japcia KyulaHaIuTraH AUIAKTHK YHnuH, Oup
TOMOH/IaH aiipumM Oomanap Tabuarura Xoc OyJIraH KU3UKYBUAHIIUK, ITYXJIMK KaOU XyCyCHsITIapura
MyBOQUK Kejica, MKKMHYM TOMOH/1aH, 6ab3u OoJanapaard OAaMOBUIINK, MHIAMaCIHK, YITYaHIUK
Kabu xxuxaraapunu 6aprapad >tub6 6opaau. Jlemax, yiinH apaénu YKyBYH IICUXOTOTUCU/IA KECKUH
y3rapunuiap sicaiinii. YHUH naBoMHAa YKyBUM MaBXyM IpaMMaTHK opdorpaduk TyuryHUazap
MOXUSATHHU aHIIail OoLuIaiiiv, YHUHI XOTHUpAacHAa KYNIMHA cy3/1ap y4yyH yMyMHil Oynran
Oenrunap YpuH ona 6onuaiam, é3mMa HyTkuaara opdosnuk opdorpadguk HyKCOHIAp KamasiIu.

Tabnmumuil yiimanap cuH} KaMOACHMHUHT JpKWH TYTHUILIAPUHU TabMUHIAWIHW, NApPCHUHT
caMapajopiIuri OpTaju. YiHHIA KYITYMINK YKyBUMIAPHUHT (HA0Jl MIITUPOKU TabMHUHIAHUO,
pelTUHT Oasapy Kyiuo 60puIl IMKOHUSTH TYFUIAM. Y AMHHUHT siHa OUp IMKKATTa Ca30BOP JKOUH
IIyHIaKu, CHH(}Ia MHOKJIUK IHUIAT Cypaau. YKyBUrmiIap oup oupiapura épaam oepuiiagucuHd
YKaMOAaCH KMIICIUTH SHaJa OpTaIu.

Omna Twin gaprnapuja Ma3MyHUTa Kypa TabIUMUNA YHHUHIAp KyHuaarnya TacCHUG KWIMHAIU:

1. ®oneruk rpaduk yinuHmap

2. Cyzscaum yitunnapu

3. I'pammaruk yiuHIap

4. Opdorpaduk yitnaIap

5. Hyrtk ycrupui yiiunnapu

TabauMuii yAUHIAP YTKA3WIKILK XapaKTepUra Kypa Kyuuaaru Typiaapra aXxparuiaiau:

10f3aku yiinnnap

2. Unnamac yitunnap

3. Eama Yitnmmap.

yI/II/IHJ'IapHI/I TAIIKKI KWIMIIA YKUTYBYM KyHHIard TaMOMKUIIIIApTa aMal KWMLK JIO3HUM:

Vitunmap xusukapim, coiia, TYIIyHapiIu,aHUKOYIMIIN KEpak. Viiun mas3yra moc, 9yKyp
Ma3MyHJIH OyIMILIHTH. YHHHIA HIOKH 6OpHYa KYIPOK YKyBUH ULITUPOK STHIULIA; Y AKH
YKyBUMJIApHU MyasH KYHHKMajlapyd Ba MajaKaJapuHU INAK/UIAHTHPUIL, YHUH FOIUOIapuHH
parbaTiaHTHPUO OOPUITHILH 3apyPIIUTH.

Junaktuk YinHIap YKyBUMIAPHUHT ¥3apo Ba YKUTYBUMIIAp OMJIaH XaMKOPJIUTMHHU MyXTaXKaM-
namiga OeKkuéc axaMusaT KacO dTaau.

“Kum kyn ¢y3 ouinaau” yiinHuaa YKyBYWIApHUHT JIyFaT OOMIMTUHY YcTupuira épaam oepa-
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1. ByHUHT y4yH TypyX MKKHUra 0yiauHaau. bupuHun rypyx YKyBUMIapu Te3IMK OMJIaH J0CKara
YHIIM OWJIaH OOINUTaHAUTaH CY3IapHU E3WIl Oepuiica, MKKUHYH TypyXra 3ca YHIOII OWiaH Tyra-
ran cysnap 6epunanu. Cy3 €3uIuian TyXTarad IOTKa3raH XucoonaHau.

“Cy3 Ton” Ma3skyp YiinH1a YKyBUWJIap JIyFaT yCTHIa UIUTaiuIap. Y MiMH Kouacura Kypa xap
Oup YKyBYM C¥3 aliTaau KSWMHTH YKYBYH JTaBOM dTTUpaaAu. Macanan: makmab 6ona, anxop pacm
64 XaKo030.

Hlynunraek Oy VilMHaa MaB3yra ouj cysnapiaH XaM ¢oiganaHum MyMKUH. Macanan, yi
KHUXO03JIapura OMJl CY3JIapHH alTHUII TONMMIMPHUFU Oepuiranna, | YKyBuUM: XOHTaxTa; 2 YKyBUH:
Kypnaya; 3 YKyBUM:THIaM;Ba Xako30 Tap3/a JaBOM dTTHUPAIHU.

Oup mapcna KU3WKapiau YHAWHIAp OWjaH YTKaswica Japc sHaja KU3MKApJId Ba Ma3MYyHIIH
Yyrunaau. OHa Tiiu paHura Mexpu Ba KU3UKHILK opTa Oopau.

DoiigaJaHUITaH agaduéTaap .

1. Kocumona K. 4 cundna ona twium napcnapu. T. “YkutyBun”,1965i

2. ¥3nykeus tabaum.200911.Ne5

3. “bouanruy Tabaum’”’ xxypHaiau 2012Ne6con TomkeHT

4. A.FanueB Caapunaua AWHUWHUHT Tie1aroruk Qgaonusatul. “S"KI/ITquI/I”,1965
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PYCCKHH SA3bIK 1 ®OPMUPOBAHUE SA3BIKOBOM JINYHOCTHU

dypasieBa Hapruza Kamuixkanosua
MamapunoBa Honupa [llaBkaToBHa
VYuurens pyccKoro si3plka U JIUTEpaTypbl
cpenneil mkomsl Nel8 ropon Yprenu
Xope3mckoii obmactu

AnHoTanusi: B nanHO# cTarbe mpencTaBiieHa nHGOpMAaIs 0 PyCCKuit sI3bIK U hOpMUPOBAHUE
A3BIKOBOM JINYHOCTH. YPOBHHM SI3bIKOBOU JIMYHOCTH NMPUBEJICHBI.

KuroueBbie ciioBa: JInuHoCTs, A3bIKOBas TuYHOCTH, FO.H. KapaysnoB, Tpu CTpyKTypHBIX YpOB-
Hs1, BepOaIbHO-CEMaHTHUECKHI, KOTHUTUBHBIH, TParMaTuyeCKUi.

JlmuTensHOE BpeMs B HAyKe COXPaHSETCs TeHACHIUS K HanOoJee ITyOOKOMY M3yUeHHIO Yello-
BEKa: €ro MPHUPO/Ibl, BHEIIHOCTH, BHYTPEHHETO MUPA, MEHTAJIUTETa U T.Jl. OTHUM U3 aKTyaJIbHBIX
HanpaBlIEHUI HCCIeIOBaHMSI SBISETCS OCMBICIIEHHE (PEHOMEHa YeJIOBEKa uepe3 eCTeCTBEHHbIE
SI3bIKU. SI3BIK, B JAHHOM CIlydae, HE MPOCTO CPEICTBO KOMMYHMKAIUU, MEPEIAaud U BbIPAKEHHS
MBICIIH, & CHUCTEMa, B KOTOPO# oopmIIseTcss KOHIENTyalIbHbIA 00pa3 Mupa.

JIMYHOCTB, TO €CTh KOHKPETHBIN YEJIOBEK, SBISETCS HOCUTEIEM CO3HAHMS, s3bIKa, 00JanaeT
CBOOOOH BOJIM, CIIOKHBIM BHYTPEHHUM MHUPOM U ONPEAEICHHBIM OTHOILICHHEM K CyIb0e, MUPY
Belleil u cede mo10O0HBIM. DTO MO3BOJISIET EMY IMOCTOSIHHO BCTYIaTh B Pa3JIMYHOrO poja JUajorH,
ObITH aKTUBHBIM TBOPYECKHUM YYaCTHHUKOM Ipoliecca KOMMyHHUKAaIMU. YenoBeK — CyliecTBO Co-
MaJIbHOE M0 CBOEH MPHUPOJIE U TIOTOMY BBICTYIAET KaK CyOBEKT COLIMOKYIBTYPHOM KU3HHU, YeIO-
BEUECKOE B YEJIOBEKE MOPOXKIAETCS €ro KHU3HBIO B YCIOBUSX OOIIECTBA, B YCIOBUAX CO3aHHON
YEJIOBEKOM KYJIBTYPHI.

WHTepec K JIMYHOCTHOMY acCNEKTy M3Yy4EHHUs SI3bIKa CYIECTBEHHO IOBBICUIICS B MOCIEIHUE
ro/ibl BO BCEX IMCLUIUIMHAX, TAaK WIA MHA4YE CBA3AHHBIX C S3BIKOM, — HE TOJBKO B JIMHI'BUCTHKE,
HO U B TICUXOJIOTHH, Qpritocopuu, TMHrBoAUIaKTUKE. [10poii «sS3bIKOBast TMYHOCThY OKa3bIBAETCS
TEM CTEpPXKHEBBIM, ONPEACISIONUM OHATHEM, BOKPYT KOTOPOIO pa3BOpayMBaeTCsi 00CYkIeHUE
Hanbosee NHTEPECHBIX Ha CEro/iHs MpooOieM OOIIETO U PYCCKOTO SI3bIKO3HAHUS.

[ToHsITHE «A3BIKOBAS TMUYHOCTHY 00Pa30BaHO MPOEKIIUEH B 00IaCTh SI3bIKO3HAHUS COOTBETCTBY-
IOLIET0 MEXAMCUUIUIMHAPHOTO TEPMUHA, B 3HAYEHUH KOTOPOTO MpeloMIIsIoTcs (uiocodcekue,
COLIMOJIOTMYECKUE U TICUXOJIOTUYECKHE B3IVIAIbI HAa OOIIECTBEHHO 3HAYMMYIO COBOKYITHOCTD (pH-
3UYECKHX U JYXOBHBIX CBOWCTB YEJIOBEKA, COCTABISAIOIIMX €r0 KAUYECTBEHHYIO ONpPEAEICHHOCTD.
[Ipexxne Bcero noj «sA3bIKOBOM JINYHOCTHIO» MOHUMAETCS YEJIOBEK KaK HOCUTEINb S3bIKa, B3SATHIN
CO CTOPOHBI €r0 CIIOCOOHOCTH K PEeUYeBOM EATEIbHOCTH, T.€. KOMILJIEKC

MCUXO(pU3NYECKUX CBOMCTB MHAMBH/IA, TIO3BOJISIONINI eMy MPOU3BOIUTH M BOCIIPUHUMATH Pe-
YEBBIE TPOU3BEIEHUS — 10 CYIIECTBY JINYHOCTD PEUEBasl.

[Ton «s3BIKOBOM JTMYHOCTBIO» TOHUMAETCS TAK)KE COBOKYIMHOCTh 0COOEHHOCTEH BEpOaThbHOTO
MIOBEJICHUS YEJIOBEKA, MCIOIB3YIOMIETO S3bIK KaK CPEICTBO OOIIEHUS, — JIUYHOCTh KOMMYHHKA-
TUBHAsl U, HAKOHEII, MOJI «SI3bIKOBOM JIMYHOCTBIO» MOXKET IMOHUMAThCs 3aKPEIUICHHBIN Mpeumy-
LIECTBEHHO B JIEKCMUYECKOH cucTteMe 0a30BbI HAIlMOHAJIbHO-KYJIBTYPHBIM MPOTOTUIl HOCHUTENS
OTIPENICTICHHOTO 513bIKa, CBOETO PO/ia «CEeMaHTHYECKHH (HOTOPOOOT», COCTABIsIEMBbIi HA OCHOBE
MHUPOBO33PEHYECKUX YCTAHOBOK, IEHHOCTHBIX MPUOPUTETOB U MOBEJECHYECKUX PEAKLUH, OTpa-
JKEHHBIX B CJIOBApPE — JIMYHOCTH CJIOBAPHAsi, STHOCEMaHTHUYECKasl. .

IlepBoe oOparieHre K sI3bIKOBOM JTMYHOCTH CBA3aHO ¢ MMEHEM Hemenkoro ydenoro . Beiic-
repOepa. B pycckoii IMHTBUCTUKE TIEPBEIE IIAru B 3TOM obnacTu caenan B.B. Bunorpanos, koro-
PBIii BEIpaOOTAN ABA IMyTH U3YUYEHUS SI3bIKOBOM IMYHOCTU — IUYHOCTh aBTOPA U JIMYHOCTH MEPCO-
Haxka. O ropopsiuieit IM4HOCTH ucail A.A. JleonTeeB. CaMO MOHATHE S3bIKOBOM JJUYHOCTH HAYa
paspadarsiBats [.M.borun, oH co3man Monenb S36IKOBOM JTMYHOCTH, B KOTOPOI YeJIOBEK paccma-
TPUBAJICS C TOUYKU 3PEHUS €r0 KTOTOBHOCTHU MPOU3BOJUTH PEUEBBIE TOCTYIIKH, CO3aBaTh U PUHHU-
Mathb Ipou3BeieHHs peun». B mupokuii HayuHbIil 06uxon nanHoe noustue seen FO.H. Kapaynos,
ONMPAsICh Ha KOTOPOI'O MOYKHO CKa3aTb, YTO SI3bIKOBAasl JIUYHOCTb — ATO YEJIOBEK, 00JaJaroInii
CIIOCOOHOCTBIO CO3/1aBaTh U BOCIPUHUMATh TEKCThI, Pa3IMyatolUecs:

a) CTENEHBIO CTPYKTYPHO-S3bIKOBON CII0KHOCTH;

0) TyOMHON ¥ TOYHOCTBIO OTPAKEHUS IEHCTBUTEILHOCTH;
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B) ONPEAETICHHOM 11e1eBOIl HaNPaBIEHHOCTHIO.

10.H.KapaynoB pa3paboTan ypoBHEBYIO MOJEIb S3bIKOBOM JIMUHOCTH C OIOPOM Ha XymoXkKe-
CTBEHHBIN TEKCT. SI3bIKOBasi IMYHOCTh UMEET TPU CTPYKTYPHBIX YPOBHSI.

[lepBrlii ypoBeHb — BepOajbHO-CEMAaHTUUECKUI (CEMaHTUKO-CTPOEBOM, MHBAPUAHTHBII), OT-
pakaroUIMii CTENEHb BIAJACHUSA OOBIICHHBIM S3bIKOM.

Bropoii ypoBeHb — KOTHUTHBHBIH, HA KOTOPOM HPOMCXOTUT aKTyaJln3alus U UACHTUDUKALHS
pENeBaHTHBIX 3HAHUN W TMPEJCTaBIEHHUH, NPUCYIIMX COLUYMY (M/MIH S3BIKOBOM JIMUHOCTH) U
CO3JAI0IINX KOJUIEKTUBHOE W/WIM MHIUBUAYaAbHOE KOTHUTUBHOE NMPOCTPAHCTBO. DTOT YPOBEHb
IIPEIOoIaraeT OTPAKEHNUE A3bIKOBOM MOJEIN MUPA JINYHOCTH, €€ Te3aypyca, KyJIbTyphl.

TpeTuil ypoBeHb — BBICHIMI ypOBEHb — NparMaTuueckuil. OH BKJIIOUaeT B ce0sl BBIIBICHHUE U
XapaKTEepPUCTUKY MOTUBOB U LI€JIeH, IBUKYIIIUX PA3BUTHUEM S3bIKOBOM JINYHOCTH.

CrnenoBatenbHO, KOIUPOBaHUE U JEKOAMPOBAaHUE MHPOPMAILIUKM MTPOUCXOAUT MPH B3aUMOJIEH-
CTBHMHM BCEX TPEX YPOBHEH «KOMMYHHKATUBHOIO IPOCTPAHCTBA JUYHOCTHY — BepOaJIbHO-CEMaH-
TUYECKOI0, KOTHUTUBHOI'O U IIParMaTH4€CKoOro0.

Cnucox ucnoIb30BAHHOM JIUTEpPaTyphbl:

1. Tunnsabaesa JI.P. Pycckuii s13bIk B peanbHOCTU U nepcnekTuse. [IpenogaBanue si3pika U Jin-
TepaTyphl.

2. Bepemarun E.M., Koctomapos B.I". fI3bIk 1 KyJabTypa: JUHTBOCTPAHOBEACHUE B MIpEINoaaBa-
HUH PYCCKOTO KaK MHOCTPAaHHOIO

3. lllykun A.H. MeTonuka npenoiaBaHus PyCCKOTO si3bIKa KaK HHOCTPAaHHOTO: Y4eOHOoe Moco-
Oue 175 By30B

4. Kapaynos }O.H. Pycckuii s3bIk U si3b1KOBast TMUHOCTH — M., 1987

5. IN'abmynxakoB ®.A. O posu pycCKOTO SI3bIKa Ha COBPEMEHHOM 3Tare pa3BUTHs 0OIIECTBa.
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JAUAJIEKTU3MbI 1 UX BU/IbI

Kymaodoesa Coxubda CanapOoeBHa
VYyurenpHuIa pycCKOro A3bIKa U
JUTEPATYPHI KOl HOMEP 238
YurenuHckoro pariona r. TamkeHnra

AHHOTauus: B nanHo# craThe npeacraBieHa HHGOPMALIUS TUATEKTU3MBI U MX BUJIBIL.
KuroueBble ciioBa: pycckuil A3bIK, JUaIEKTU3M, (OHETUYECKHE, MOPPOJIOTHYECKHUE, IEKCUYe-
CKHE, THAJIEKT, CJIOBO.

Jlekcuka COBPEMEHHOTO PyCCKOTO SI3bIKa pacraaeTcs Ha JBE€ OCHOBHbIE IPYIIIbL: JIEKCUKY 00-
HIEYTIOTPEOUTENBHYIO U JIEKCHKY OTpaHMYeHHOTO yroTpebne-uus. K obmeynorpeduTeabHoil gek-
CHKE OTHOCSITCSI CJIOBA, MCIIOJIb30BAHNE KOTO-PhIX HUYEM HE OTPaHN4eHO. B Heé BXOIiT cioBa U3
pasHBIX 00JacTell JKU3HU CO-BPEMEHHOTO OOIIECTBA: MOJUTHUECKON, SKOHOMHYECKOH, KYIbTyp-
HOM, OBITOBOM U T. A. B rpynme JeKCUKY OrpaHUnYeHHOT0 YHOTpeOIeH s BBIIETSIOTCS, BO-TIEPBbIX,
CJIOBa, MPUCYIINE TEM HIIM MHBIM TOBOpPaM, TUANEKTaM (TaK Ha3blBa€Mble JHUAJEK-THU3MBI); BO-
BTOPBIX, CIIOBa CHENHANbHBIE — MPOdeCcCHOHATBHO-TEPMHUHOIOTMUECKHE, a TaKKe >KaproHHbIE
(MM aproTUYECKUE).

T'oBop, WK TUaNieKT, — camas MaJieHbKasi TepPUTOPHATIbHAS PA3HOBUIAHOCTD SI3bIKa, HA KOTOPO
TOBOPST KHUTEIH OJHOHN JEPEBHU WM HECKOJIBKHX OJIM3JIeKa-IIUX JAePEBEHb. Pa3nnyaror nuanexrt
JKUTeNIeH CeBepHBIX obnacTel (KOCyns — coxa, jJaBa — MOCTHK, TEIUIMHA — KOCTEP) U FOXKHBIX 00-
nactel (3aka3 —Jec, KO3 —3eMJIs, TUTOMIAsl — KyCThI).

CeBepopycckoe HapeuHre COCTABISIIOT MECTHBIE TOBOPHI, /ISl KOTOPBIX Xa-PAKTEPHO «OKAHbEY;
« I'» B3pBIBHOE, «T» TBEPAOE B OKOHYAHUSX [IATOJIOB 3-TO JIMIIA €/1.4. U MH.Y. HACTOSIIETO 1 OyIy-
miero BpeMeHu. KoHeuHo, B Ka)/10M U3 Ce-BEPOPYCCKUX TOBOPOB UMEIOTCS U APYTHE AUATICKTHbIC
0COOEHHOCTHU, HEPEAKO MHOTOUYHCIIEHHBIE U pa3HOOOpa3HBbIE.

K 1o)xHOpYCCKOMY HAapeuuro OTHOCSITCSI MECTHBIE TOBOPBI, /Ui KOTOPHIX Xa-paKTepPHO «aKa-
Hbe»; «[» meneBoe, «T» MATKOE B OKOHYAHHSX I71arosioB 3-ro iuna. [IoHATHO, 94TO F0KHOPYCCKHE
TOBOPBI, KaK ¥ TOBOPBI CEBEPOPYCCKUE, HE SIBISIOTCS COBEPILIEHHO OAMHAKOBBIMH, UMEIOT pa3-
Tu4us Mexay co0oil. Ho mo yka3aHHBIM 0COOEHHOCTSIM OHU, OOBETUHSSCH B OJHO I0KHOPYCCKOE
Hapeyue, 3aMETHO MPO-TUBOIIOCTABIIEHBI BCEM CEBEPOPYCCKUM FOBOpaM.

JlnajieKTHbIE CJI0BAa HA3bIBAIOTCS AMAJEKTU3MaMU. TepMuH “AuanekTu3M’ BKIIIOYAET B ce0sl He
TOJIBKO TO, YTO OTHOCHUTCSI K OCOOCHHOCTSIM CJIOBAPHOTO CO-CTaBa TOTO WJIM HHOTO JUAJICKTA, WITH
rOBOpa, HO M TO, YTO COCTABIISIET €T0 (hOHE-THUECKYIO, CIIOBOOOPA30BaTENBbHYIO WM TPaMMaTHye-
CKYI0 0COOEHHOCTB. VIcX0/s1 U3 3TOT0, BBIIEISIOT IUAIeKTU3MBL:

-boHETHYECKHE: BSCEIbIN (Becelnblii), JaMHO (IaBHO), SHTOT (ITOT), JIAMOL-KH (JITMOYKH),
XBénop (Démop);

- MOp$OTIOTUYECKHE: BUEI CBOUM Tia3aM (BHJIE] CBOMMH IJIa3aMu), HUCETh (HECET), cTems
(crenn), y meHe (Y MEHsI), TOBOPHJI C YMHBIM JIFOSIM (TOBOPUJI C YMHBIMU JIFOJIBMH);

- Jekcuueckue. JIekcuueckne IHaleKTH3Mbl HEOJIHOPOIHBI, B HUX MOTYT OBITh BBIJCIICHBI
CJIEYIOIINE TPYIITBI: COOCTBEHHO JIEKCHYECKHE, JIEKCHKO-CEMAaHTUIECKUE, STHOrpaduIecKue u
¢bpazeonornyeckue. CoOCTBEHHO JIEKCUYE-CKUMHU JUAIEKTU3MAaMH Ha3bIBAIOTCS CJIOBA, KOTOPHIE
COBMAJIAIOT C OOIIEIUTEPA-TYPHBIMH 110 3HAYEHUIO, HO OTJIMYAIOTCSI CBOMM 3BYKOBBIM KOMILIEK-
coM. OHM Ha3bIBAIOT TE XK€ MOHSTHS, YTO U TOXKIECTBEHHBIC UM CJIOBA JIMTEPATYPHOTO SI3bIKA, T.
€. SIBJISIFOTCS] CBOETO pojia CHHOHMMAaMHK. Harmpumep: roiuiibl, IryOeHKH (CEB.) — BApEeKKH; BEKIIA
(ceB.) — Oemnka; cTéxkKa (F0XKH.) — TOpOKKa; rpédoBarh (10XkKH.) — Opesrarh, peHeOperarh. JIek-
CHKO-CEMaHTHYECKUMH JTUATEKTU3MaMH Ha3bIBAIOTCS CJIOBA, COBITAIAIOIINE B HAITMCAHUH H TIPO-
W3HOIICHUH C JIUTEPATYPHBIMH, HO OT-THYAIONIMECs OT HUX CBOMM 3HadeHueM. [lomoOHbIe nua-
JIEKTU3MBI ABIISIOTCS OMO-HUMaMU 110 OTHOILIGHUIO K CJIOBaM JuTepaTypHbIM. Harpumep: 60apsiii
(fO’KH., pSI3aHCK.) — HAPSAHBIN, KPaCUBO YOpaHHBIM U OOApbIil (JIUT.) — MOMHBINA CHII, 310-POBBIH,
SHEPTUYHBIN; MBIK (BOJDKCK.) — HOC CY/IHA, CAMBIH Mepe]l €T0; MbIXK (CEB.- BOCT.) — KOHOTUISHAS MsI-
KHMHA U TBIXK (JIUT.) — Ty4OK MEHbKU, TKaHU, OyMaru Jiisi 3a0UBKY 3apsiia. dTHorpaduueckue aua-
JIEKTU3MBI — CIIOBA, HA3BIBAIOIINE TPEIMETHI U SBJICHHS, CBOMCTBEHHBIC OBITY HACEICHUS JIUIIb
JTAHHOW MECTHOCTH M HEU3-BECTHBIE B JIPYTUX OONACTAX WM YEM-TO CHEIU(PHIECKAM OTIHYA0-
necs ot Hux. Hanpumep: kypiyk (BOCT.) — BU IMKO# rpeun B Cubupwu; ayneiika (CeB.) — BaTHas
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ko(ra. dpazeonornyeckue TUATEKTU3MBbI — YCTOWYHMBBIE CIOBOCOUYETAHUS, N3-BECTHBIE B JAHHOM
3HAYEHMH JIMIIb B KAKOH-TO MECTHOCTU. HHanpuMep: B CKyKy ynacTh — 3aCKy4aThb; Kak B COJIb CEll
— 3auyax; 0e3 CMepTHU CMEPTh — YTO-TO TPYIA-HOE, TSKEI0E U JIp.

JlintenbHOE BpeMsi MECTHbIE TOBOPBI 00OTallaid pPyCCKUil JInTepaTrypHblid si3bIK. OHM ObLIN
TEMH pydelKaMu U POJHUKAMH, KOTOPbIE MUTAJIN MIOJIHOBOIHYIO PEKY OOIIEPyCCKOro si3bIKa. Taxk,
U3 TNAJIEKTOB B JIUTEPATyPHBIH SA3bIK MPUILIN HEKOTOPBIE HA3BAaHUS, CBA3AHHBIE C LIUKIIOM CEJIb-
CKOXO3SICTBEHHBIX paboT, ¢ HANMEHOBAHUEM HApPOJHOM OEKbI, Ha3BaHUS POJia 3aHATHUH B paz-
HBIX IpoMbIc-ax. Hampumep: BbiceB, 00poHUTH, 000312, KIyOeHb, CTOT, KOITHA, JA0sIpKa, 105D,
KOHOIIATHTh, OMYIIb, OCCIICUHBII, BOPKOBATh, IPsIOIBIi, )KEePIIULIa, )KYTKHA, 3a3H0-0a, 3eMIISTHHUKA,
KOPSIBBIH, JIEOC3UTh, MIMJIUTh, MOXHATHIN, HA30UIUBBIA, OCTOPOXK-HBIH, ITACMYPHBIH, MTOIOTUIEKA,
CMeKaJsKa, yxab 1 MHOTHE JpyTue

Cnmcok MCNoJIb30BAHHOM JTUTEPATYPbI:

1. Banruna H.C. u np. CoBpeMeHHBII pPyCCKUH S3bIK.

2. Pycckas quanekronorus. Ilog pea. B.B. Konecoga.

3. Pycckas aunanexronorus. [lox pen. H.A. Memepckoro.

4. Pycckas quanexronorus. [Tox pex. I1.C. Ky3nenona.

5. IN'abaynxakoB ®.A. O posu pycCKOTO SI3bIKa Ha COBPEMEHHOM 3Tare pa3BUTHs 00IIECTBa.
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WHTUJIN3 TN YPTATUIIJA TAJA®®Y3ZHUHT AXAMUSATH, YPHUA BA
JACTYP TAJTABUA

CaunoBa Moxupa MapumbaeBHa
Surubo3op Tymanu 1 con makTabd

1 Tonda MHIUIN3 TN YKUTYBYHCH
Hopmartosa Kamona Myaiomesna
MYTaXacCUC WHTWIIN3 THIH YKUTYBUUCH

AHHOTamusi: Ymly Makojajga WHTHIN3 TWiM (QoHeTHMKacuHU Ba Tainaddy3 KUIUIITHHHT
axaMUTH XaKuja cy3 0opau
KamuT cy3nap: ponetrka, MOHOPTOHT, TU(PTOHT, HHTOHALIMS.

WHCcoH KaHYamuK K1 THI Oujica YHUHT AyHE Kapamd Gukupiamm optud 6opaan. XaikuMus
Oexxusra “Tun Ownran 31 Owiap” ne0® aiftmaran. UyHku xap Oup Tui ypraHwirasjga OuTra
MUWIJIATHU XaJIKHU YpraHaMu3 Ba yIa THJIHYU ypranumija, anbarra tazaddys MyXuMm axamusaTra
ara. Arap tanmadgdy3uMus Xy O0yJica, TalH| TYIIHHUIT TYIITHHTHPUO OSpHUIIT XaM SXIITH OyIaau.
Arap tanadgdy3zumus sxum 0yamaca, rallHU TYUTYHUIN Ba TYIIYHTUpUO OepuIl Xy Oyamaiiiu.

Wurunms T Ganuaa “goHeTrka”Hu YpraHumaa xKyna karta ypTudap 6epuin kepak. YyHku
“(oneTHKa” Jaru yHIM, YHAOIIL, )KapaHIJIH, KapaHTCU3 TOBYILIAp, HYTK Cy3JIapHUHT Tanapdysu,
MOHOQTOHT, M TOHITIAp, MHTOHALMS(OXAHT), YPFy Ba OOIIKa *Kyna Kyn (OHETHKara ouj cy3ap
TEPMUHJIAp UHTUIIN3 TWIMHU YpraHuiia acocuit ManOa xucobaaHau.

JleMak YKyBUM MHUITN3 THIIX (POHETUKACHHU OOIITKa OViumItap Ouiad Oupra myxTa y3aamTupuo
oJica, KeJlaXKak/Ja 4YeT JaBiariapd OWaH XAaMKOpJIMK KWIMIAA, Tap)KUMOH OyiMiia ailHaH
MaHa 11y 6yiuMm acocuil TasHu O6yna onaau. @oHeTnka OYIUMHU TUIJ YPraHUIIHUHT OOLUIAHFUY
MoroHacH xucobnanaau. Makrabnapaa ¢poneruka anoxuna Gan cudaruna ykrutuamainau. Jlekun
uHrmwmsya tanaddys yprarunaau. Tanaddy3 HyTKHHHT THHDIA0 TYIIMHHIIWTA, TAHPHUILNNTA,
YKUO TylmyHUIINra, €3Ma HyTKUTa XaM TabCUp KWIaAH. YIapHU KyWuaaruiaapaa Kypuil MyMKUH:

A) white ypuura wide

It VpHura eat
Pot ypHura port
Send YypHUTa sent
B) build =M built
Spend HU spent
Get HU got

Je6 Tanaddy3 KMIMHUIIM CY3TaPHUHT MabHOCHHM Y3rapTHpaiu, YKyBYM TUHIIA0, OolKa
MabHO, MasMyHHH TyIIyHaad. YKyBuM Tanapdys KWIMIIM YyUyH YPFY, PUTM, OXaHIHH SXLIA
OWIUIIM Kepak, ylap Ma3MyHra TabCHUp KWIaau. YKyBUM Y3 HOTYFpu Tanaddys Kuica Eku
HOTYFpu Tanady3HH SIIUTCA, YHU E3MIITa XaM TabCUp KWiagu. AWHMKCa, VKyBYM THHIJIA0
TOBYIIHM Ba TOBYII OupukManapHu Tana@(dy3Hu TaHuWi O/IMaca JIMKTAHTHU Xaro &3ad.
YkuTyBun OyliapHu XucoOTra OJUIIM 3apyp. YpTa mMakTad gactypuaa tainaddys marepuaniapu
cunduap Oyiimva Ttakcumiaab Oepwiran. Jlactyp rtanabu Oyimua wHrwmsya TtanapdysHu
YpraTumm anpoKCUMaIus TaMOWUIIUTa acociaHaau. 1) YpraTuiran WHTHIM34a TOBYIIJIAPHHU Ba
OXaHT MOJICJUTAPUHU YerapaniaiiiHy; 2) MyMKUH KaJap MHTHIM3IApHUHT Tajdaddys3ura sKMHPOK
KU YKyBUMIapHU MHTUIN34a Tanaddys Kumuira ypratuil kabu TaMOHWIIUTApHU Y3 WYUTra
onanu. Murunuzua tanaddys kummmuHu yprarumaga anabuii tanaddys acoc Kuiamb oIMHAIM.
bynma 2 xun tamaddys ycryou mamxkyn: 1) Tyauk 2) kucka yeinyo mamxkyn. Tynuk tamaddys
yciyou bytok bputanusHuHr paano, Maktal, yHUBEpCUTETIIapU/a, TeaTp, KUHOJIapaa, MaTOyoTia
KyulaHuwiaaurad Tanadg@ysaup. ¥ xamma pUTMHK TypyXJIapHH, TOBYLIUTApHU paBiiaH Tanaddys
KWJIUIIHU Ky3aa TyTaau. Tanaddy3 marepuanu OwinaH YKyBYWIPHU TaHUIITHPHUII yuTa METOJ
opkanu amainra omupuianu: Imeron. Toym Tanaddy3unu TUHIIIAO, aifHaH Y3UHU KaWTapTUPHIL
€xku Takaua KWl ypraruim meronu. by Kyhumarnda ytkaswnaaw: 1)SIHru ToBym cysna €ku
HYTK HAMYHACH/Ia YKMTYBYM TOMOHM/aH Tanaddys KuamHaau 2) YKUTYyBYM TOBYIIHH aKPATHO
om0 (xapd €kM TPAHCKPUIIIMS OpPKaJIH) JTOCKana Kypcaraad. 3) YKUTYBUM yKyBUHJIap Owitax
Oupranuka xKyp Oynu0 KaiTa KaiTa TaKpopIanu.

2 meron: TymyHTupuin meronu. by MeTon acocan oHa THIMAArd TOByIUIap OWJIaH KMCMaH
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yxmram ymyMaH HyK Oynaran TOByLIUIapHU ypraruinia Kyuianwiaan. byana ykurysuu tanaddys
KWJIHIIAAH OJIIMH YHU XyCYCUSTIApUHH TyITYHTUpUO Oepaau cyHT Tanaddy3 Kumaam.

3 MeTO/I: aHaNU3 KU TaxJInII KWIHIL METOIU. By MeTO//1a OHa THIIN/Ia YMYMaH YK TOBYIILIapHU
YyKyp Taxiauia KuwinO Tanaddys KunuHaau. YKyBUnIap sIKKa skKa xojga Tanaddys3 KUIMIIaau.
Tanmaddy3 xkumum 6ockuwiapun ' P PoroBa kyimpgarnua mamkiapra Oymau: 1) Tunrmam 2)
Kaiita Tanadgdy3 kumum 3) TaHuid onuit 4) penpoayKIus MaIiKjaapura 0yaau.

Xynoca KMiO IyH! alTHII KEPAKKK HHTUIIN3 THIMHY Ypranuinia “Goxernka” sbuu Tanaddys
KHJIMII OOCKMYM HUXOAT/IA KATTA aXaMUsTra ora. YKyBYd KaH4aiuk Tanapdys KWIMLIIHA yprana
Oopca nryHua MyKaMMasamiaad. Y prauuil OCOHIamaan. Y KyBuniapia Ku3uKui opra Oopaiu.

DoiigajJaHUITaH agaduéTaap

1) xamamos JI.JI. “Teacher”s guide Knura mis yuutens Kk yueOHUKY aHIIIMICKOTO SI3bIKA
i 7 knacca y30ekckoi mkonsl T.,1977

2) Poroga I'.B U3yuenue ponernku anrnuiickoro sizbika M., 1998r

3) “bouutanruy Tabaum’” xypHanu 2012Ne6con TomkeHT

4) A.Fanmes CanpumpinH AWHUIWHUHT TIeIaroruk GaoausTa L. “S"KI/ITquI/I”,l965
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V3BEK TAPXKUMAIIYHOCJHUK TAPUXH BA AXAMMSTH

CobupoBa Maxdysa 3amoHOexk Ku3M ,
SAurunapux Tymanu 20-coH MakTad

2 touda UHTUINU3 TUIH YKUTYBUUCH
HNoanynnaes Kacypoek O3umbaeBuY
Pyc tunu 2 touda yKuTyBUUCH

AnHoTanusi: Yoy makonaaa 20 acp y30ek TapKUMAaITyHOCTUTUTa OaFuIIIaHa H.
KaauT cy3jap: TapKUMaIIyHOCIUK, TapKUMa Tapuxu, Oaauil Tap)KuMa

X03Upru JaBpia pecimyOnuKaMu3 WKTUMOMN XaéTUaaru TyO MXKOOMH Y3rapHuuuiap XOpHKHi
TWUIApHU TABIMMUHHUHT OJJIMTa MyXUM Tanabnap KyWMokaa. MalFynomiapHd Melaroruk
TEXHAJIOTHSIIAp acocuaa oiaud OOpWIN JaBiaT TAabJIMM CTaHAAPTIApU TanabiapuHH Oaskapwi,
OonamapHUHr (UKpiaml JapakacMHU MYHTa3aM paBllfa YcTupuO Oopull, YKyBUMIAPHUHT
HYTKUA Ba MMJIOBUM CABOJIXOHJIMTUHU YCTUPHO OOpuIl, YKYyBUMIAPHUHT HYTKMA Ba MMJIOBUMA
CaBOJXOHJIUTHHHM TYJIa TAbMHUHIIAII aHa NIy Tanaliap cupacura KUpaiu.

Tapkuma mMacananapy aHTUK JTyHE TapuxuaaH Oonuiad puBoknanrad. Kagumru KOHoHMCTOH
OJIMMJIApU Tap>KMMa Haszapusicura Karta bTuOop Oepuimrad. TapXUMOHJIMK Hazapusicu (ax
cudaruna 20 acpHUHT UKKUHYY sipMuaa Gan cudaruaa makiairad. Xap Oup opria TapKuMa
MILIapUra 5THOO0P Kali Tap3/ia Hynra KyWuiranu, Yina IopTa Ma3kyp coxa 0yinda 4om 3Tuiran
unutap 6wian 6ornuk. [y Hykram Hazapaan Y30ekuctonaa 20 acpHUHT OMPUHYH YO STHITAH
unuiap xaM pTudopra jgonuk. Macanan, 1932 #iwm Camxkap Cuaauk 9om STTUpran ““Amabuii
Tap)KUMa acociapu’ KUTOOM, Yia maWTaard Myxum uimapaas oupugup. 1936- iiunu maskyp
KUTOO Myamudu yHU KaiiTa uiuiad Ba Tynaupuo “Anaduil TapkuMa caHbaTH capiaBXacu OCTUAA
YOIl ITTUPIaH.

1936- #tmima “ Jluteparypa u HCKyCCTBOY30eKucTaHa Ta3eTaCHHHHT 4 COHHJA €3yBUM Ba
TapkuMOoH M.Caitbe “O Xy10KeCTBEHHOM MEPEBOJIE™ capiiaBXajii MaKOJIaCH YOIl OTTUPraH. Yuidy
MakoJa iy razetanuHr 1939 iiunra 5 conua xam 4o 3tuirad. by xou yima naiitaa Y306ekucronaa
JIOTUH €3yBUJaH KUPWIUL €3yBUra YTHIraHW OuiiaH OOFIMK OYiraH OYIMIIM XaMm SXTUMOJIAH
xomu smac. 1961- iinnga Y30eKkucToH1a TapKUMOHIIMK COXacura OHJl STHa UKKU MYXUM BOKea pyi
6epanu: 1. F Canomosuunr (1932- 2000) “pyc Tunmnan y30ekdara Makos, MaTall Ba UIUOMaJIapHU
Tap)KUMa KWIKII Macajacura J0up” KUTOOWHH 4on ATTUpaau. 2. “Tapkuma caHbaTH MaxoJjaiap
TYIUIAMUHUHT | KUTOOM HAIIp STHIIAIH.

Kymannéz [lapunoBaunr “Y30eKUCTOHIA Tap)KMMa TapuxujaHn’ acapu apad, ¢hopc Ba pyc
TWTApUaH Y30€eK TUIura Tap>KMMa KWW TApUXUHU EPUTHIL KYHUIraH OMPUHYM KaJaMIup.
Ym0y acapHUHT KyJIaMu KyAa KeHT, yH/Ia MUHT WHJUTUK TapKUMa TApUXUHUHT KHUCKadya OYepKu
Oepuiiras.

Mana nryHaail KeHr Kyjaamaaru uimiap y30eK TapKUMallyHOCIUTHHUHT XalKapo MUKECUIAr
MaBKeWHH siHaAa omupud 6opran. XKymnanan, F. CanomoB coxara ouJ1 iiiMuii ko haonusatu
JTaBoMHIa, XalKapo TapKUMOHIAp (enepauusiCHHUHT YIna madTiapiard npesugeHtu [Isep
O®pancya Kaite, CnoBakusi ®Dannap axaaemusick mpodeccopu, KUECUN amaOHETIIYHOCITHK
COXAaCHHHHI eTyK MyTaxaccucu Jluonu3 [[ropuiimt, TapKMMaIIyHOCIHK Ba TYPKHUI THIIApapo
TapkuManap OVinda TaakukoTiaapu Tydanau, Y30ekuctonaa kym Oynran O3ap0OaiikoH OJUMH
baiipam XopyH yrnu ToxupOekoB yJapHUHI WIMM Ba aMaJMETHra OUJ] MyXUM MaKOJAJIapHH
“Tapxuma caHbaTi = MaKojauap TYIIaMua MyHTa3aM Hap STTUpUO GopraH.

Tapxumanrynocnuk panura 3bTHOOP aliHUKCA Y30€K TUIIUTa TABJIAT TUJIM MAKOMH OEpUIITan 1aH
Oo1u1ad pUBOKIAHUIIHUHT SHI'M O0CKUYMTra KYyTapuiau. ¥Y30ekucToH ¢puaoin onumu Faitlynnox
ac CamoM wiaMHM paxOapnuryaa Kymiad TaaKUKOTYMIAp Ba OJUMIIAp Tap)KUMa Ha3apuscH,
Ku€cuil afabuETIIYHOCTUK, KUECUI THIIIYHOCHHK, aa0uii ajloKkajapra ol MaB3ylap Oyinda
HOM3O0JJIMK Ba JIOKTOPJIUK JUCCEPTALUSIApHA XUMOS KMIUIITadH. MaHa myHaail KeHI KaMpOBIIH
cabil Xapakariap sBa3ura ymoy onumiapaaH Ousra 6e0axo KMTOO Ba Tap’KUMOHJIMKKA OMJI
KyJUTaHMaJiap KOJITaH. .

[y ypunna 2012 iiun utoHnaa Y30€KUCTOH €3yBUMiIap yrommacuaa Oyiaud yTraH TapKuma
amManuéTu Macajajapu MyXoKaMacuaa, paxMariv aJaOMETHIYHOC Ba TapKUMAIIyHOC OJIUM
M. Xon6ekoB cy3ra ynku® CamomoBHUHT “Twi Ba Tapkuma’ KHUTOOM XaKuaa IIyHIaW (UKp
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oM INpIN:

“By kuTO0 ImIyHAAW SXIM E3WITaHKH, arap YHUHT Myauudu y3upanu Qaxkar KUTOOHU
KOJAMPTaHU/Ia XaM, IIYHUHT Y31 XaM OyIOK Tap)KUMAIIyHOC OJTUM CH(aTuaa YTUPO( STHIUIIN
yUyH eTapiu Oy MyMKUH 311”° 1e0 XakkoHui 6axonaraH. Jlapxakukar FOprumusna tapkuma
unuiapu Oyiuda X03Wpru KyHJla KeHTr Kyinamiid unriap onubd 6opunmokaa. Kurod pacramapuma
KaXOH AypJoHanapu OyiaraH 6apua XOpHXKHi acapiaapHH ¥30eKk TWIMIA COTUO OJIMII MyMKHH.

KyTtyOxoHanapaa sxaBoHjap Oapya XOpWXKUM MyalmugiaapHUHT KUTOONapu ¥30ex Tuiura
Tap)kuMa KuiIuHTaH. ByHmail cabii xapakariap HaTwxkacuaa YKyBumiapaa Oamuii amaOuérra
KM3UKHII SIHANA OPTajy. YKyBUM XOPMKHIl TWIHH YpPraHraHAa yIla THIHAHT MaJaHUATH OUIaH
xam Km3ukanu. lynna mactnad y30ek Twimra Tap)KMMa KWJIHMHTaH acapHU YKHO YMKUO CYHTpa
acn Y3uHUWHT THiuaa (xopwkuil) YkuO uwmkamu. [llyHma yKyBUM KaHYaJIMK XOPWKUW THUITHU
V3IamTUpIU Ba dTAIIAAN Cy¥3 OOMINTH OPTHUILN XaM KeHTast Oopaiu.

doiiaaHWIran agaduéraap

1. Xoummor V.FExy6os M. Marumms tumn yxuum meroaukacu.T.: apk 2003
2. V3nykeu3 tabium. 2009 1. No5

3. “boumanruy tabaum’”’ xxypHaiau 2012Ne6con TomkeHT

4. A.FanueB Caapunaua AWHUWHUHT TieAaroruk ¢aonusatul. “S'IKI/ITyB‘II/I”,1965
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POJIb KPYKKOBOM PABOTHI B PA3BUTHH TBOPYECKHX CIIOCOBHOCTEM
YUAIIUXCA

YpunoBa 3aiinypa U33aTu/uiaeBHa
VYyurenpHuUIa pycCKOro A3bIKa U
JUTEpaTyphl IIKOJIbI HOMeEp 238
VYurenuHckoro pariona r. TamkeHnra

AHHOTanus: B naHHOW cTarbe npeuraraeTcs pacCMOTPETh BONPOC O 3HAYEHUU U PO
KPYKKOBOW pabOThl B Pa3BUTHUU TBOPUYECKUX CIHOCOOHOCTEH yyallluxcsi, IOCPEACTBOM Pa3BUTHS
HaBBIKOB CaMOCTOSATEJILHOM palbOoThl MOBBIMIATH KAaue€CTBO MOJATOTOBKM YUYEHHKOB K Y4eOHBIM
IpeaMeTam.

KiroueBble ci10Ba: 1IKOJIA, YICHUK, YUUTEIb, TBOPUYECKUH MOIXO0], TBOPUECKUE CIIOCOOHOCTH,
TBOPUYECKUN TOTEHIINA, KPY)KKOBOH paOOTHI.

B coBpeMeHHBIX YCIOBUSX B ILKOJIAX YYUTENI0, YTOOBI 3aMHTEPECOBATh YUEHUKOB MPEIMETOM,
MaJo KM MpPeNOCTABICHHUsS T'OTOBBIX Y4YEOHBIX MaTepHalloOB Uil YCBOeHMs ypoka. W 3xech
HEMAaJIOBAYKHYIO POJIb UTPAET MPHUBJICUEHHUE IeTeH K KPYKKOBBIM 3aHATUSAM. KpyXKoBbIe paOOThI
JAl0T BO3MOMKHOCTbH Y4YalIUMCSl B IIOJIHOM MEpe pPacKpbITbCS M IPOAEMOHCTPUPOBATH CBOU
TBOPUYECKHE CIIOCOOHOCTH U YMEHUS. 31€Ch KaXKAbIH YICHUK NMEET BO3MOXKHOCTh BBIOpATh JEI0
0 JIyIIe, IPOSIBUTH Ce0sl, CTABUTH MPOOJIEMBI U HAXOIUTh IYTH UX PEIICHUS BMECTE C APYTUMH
Y4YEHUKaMH. YUYEHUKa MOTYT 3aHMHTEpPEecOBaTh KaKue-JINOO OIpeneseHHbIE BOMPOCHI, KOTOPHIE
BO3HHMKAIOT HAa YPOKE, HO TaM OH 3arHyT B PaMKH YPOKa U HE MOJKET PACKPBIThCS. A Ha KPY>KKOBBIX
3aHATUSAX UHTEPECYIOIIUH €ro BOIPOC MOXKET ObITh pa3BUT, yIiyOleH U pemieH. B kpyxkax s
yueHHKa 0oJjbllle MPOCTOpa JJsl pa3BUTHs €r0 TBOPUYECKOro noteHuana. [IpenmMeTHbli Kpyx’ok
omnyaer Ooyee ruOKas opraHu3anus padOThl YUalUXCs MO CPABHEHUIO C (haKyIbTaTUBHBIMU
3aHSATUSAMH.

OnHO W3 MepBbIX MENAarormyeckux TpeOOBaHUM, MPEIbSBISIEMbIX K Ipoleccy oOydeHHs ¢
TOYKU 3PEHHSI TBOPUECKOTO MBIIIIEHHSI, COCTOUT B TOM, YTOObI HU B KOEM Clly4yae He MOJaBJIATh
UH/IMBUYaIbHOCTh YUeHHMKA. YacTo BCTpeyaroTcs eJarornueckue CUTyaluy, Korjia yqamecs,
BBICKA3aB JIOTAJKy WM MPEINojoKEeHHe, He MOTYT UX JIOTHYECKH 000CHOBaTh. TeM He MeHee,
UX HEOOXOJMMO IMOOIIPUTH 32 MOMBITKY MCIIOIb30BATh MHTYUIIMIO U HAPaBUTh Ha AAJTbHEUIIHIA
JIOTUYECKUI aHAJIU3 BBIIBUHYTOW UJICH.

J11g TOro 4yTOOB! y yUaIuxcs pa3BUBajICs TBOPYECKUN TOTEHIINAI, HEOOX0AUMO (OPMUPOBATH Y
HUX YBEPEHHOCTb B CBOMX CHUJIaX, BEPY B CIOCOOHOCThH pelaTh TBOpUECKHE 3a1a4u. ToT, KTo BEpUT
B ce0s1, MOXKET JOCTUYb JKeJIaeMoro ycrexa. Pa3BuBars BOOOpaXKeHUs U HE OJaBJIATh CKIIOHHOCTh
K (haHTa3UPOBAHMUIO, 1aXKe €CIIM OHO MHOT/IAa TPAaHUYMT C Bba4el BBIYyMKH 32 HCTUHY, 0COOEHHO
Ha HavaJbHBIX ATarax o0y4yeHus.

Lenbto KpyXKKOBOW pabOTHI ABISETCS CO3JJaHUE OJIArONPUSATHBIX YCIOBHUH 11 MAaKCUMAJIbHO
3 PEKTUBHOTO, LEIOCTHOTO DPA3BUTHUSA JTUYHOCTH peOeHKa, TO €CTh CO3JaHHWE YCIOBHHA IS
PacKpbITUS M pa3BUTHUs TajaHTa, COBEPLUICHCTBOBAHWE YMEHUN M HAaBBIKOB, IMOJYYEHHBIX Ha
YpOKax; MOBBIIIEHHE MAaCTEPCTBA M PAa3BUTHE TBOPUECKUX CIIOCOOHOCTEH ydaruxcs.

Hrpa BHOCUT pa3HOOOpa3ue B TOBCEAHEBHYIO YUCOHYIO ACSITEIBHOCTH, CHOCOOCTBYSI PA3BUTHIO
UHTEpeca ydamuxcs K npeamery. OHa CTUMYIUpPYET YMCTBEHHYIO JESTEIbHOCTh Y4YalUXCs,
TPEHUPYET MBIIUICHNE, YKPEIUIAeT NaMsITh, BHUMaHUE, pa3BUBACT II03HABATEIbHbBIN MHTEpEC K
IIPEIMETY.

ITH AUAAKTHYECKHE UTPbI MOKHO HCI0JIB30BATh HA YPOKaX.

Hrpa «YerBepThlii JHIITHHID)

B cronbuax gatorcs cioBa .YUEHUKH JIOJDKHBI UX CTPYIIIUPOBATh B OJHY TPYIITy U HAWTH
JIMILIHEE.

Henymka Cobaxka Pyuxka 3uma
Cectpa Jles [optdens Hos6pb
Jsast Os1a Bunka Jleto
Yuurens Koposa JIHeBHUK BecHa
Susaps | 2022 7-kucm Tomkent
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Hrpa «Ot kaxnoi OyKBbI — CTOJIOMK CJIOB»

VY4yeHuKkH NIensaTcs Ha HECKOJIbKO KOMaHJ. YUWTElIb IHUIIET HA JTOCKE OJHO U TO XK€ CIOBO
CTOJIBKO pa3, CKOJIbKO KoMaHj OyneT ydacTtBoBaTh. C KaxJ0l KOMaH/AbI BBIXOIUT MO OJHOMY
MPEJCTABUTENIO M MUIIYT [0 BEPTHKAJIU CJI0BA, KOTOPblE HAYMHAIOTCS C OyKB, COCTaBIISIOIIUX
3alUCAaHHOE YYUTEJIEM CIIOBO.

Hrpa «llIu¢ppoBaabIiuKmy

Urpatot B nmapax. Oaun — mudpoBaibluK, 1pyroi — orraauuk. LlndpoBansiuk 3a1yMbIBacT
CJIOBO | MIUQPYET €ro.

parany — paayra 300HKB — 3BOHOK
paHKaIaI — KapaHaail [IMHAMa - MalllnHa
KbOHUK - KOHbKU KHEJHUB — JHEBHUK

BaxkHasi ponb 3THX 3aHMMATENbHBIX HTP COCTOMT B TOM, YTO OHH CIOCOOCTBYIOT CHSITHIO
HaNpsDKEHUS. M CTpaxa YYeHHKa, OHU HE MOYYBCTBYIOT CBOIO COOCTBEHHYIO HECOCTOSITETLHOCTD,
CO3/1aeT TIOJOKHUTENbHBI HACTPOW B KIAcCe. YUEHUK C YIOBOJIHCTBHUEM BBITIONHSET THOOBIC
3a/IaHMsT YUUTENsl. Y YUTeNb K€, B CBOIO OYEpPEe/lb, CTUMYIUPYET MPABUIIbHYIO PEUb YUCHHKA KaK
YCTHYIO, TaK U TUCbMEHHYIO.

B kpykkax NpoBOASTCA TaK K€ 3aHATHUS PA3HOTO THUIMA: MPOBEACHUE JTUTEPATYPHBIX BEUEPOB,
BUKTOPHUHBI, PA3IUYHBIX KOHKYPCOB, OOCYKJICHHE MPOM3BEICHUN JIMTEPATYPhbl, HHCIIEHUPOBKH,
9KCKYpPCHUH, MPOEKTHAs NEATEeIbHOCTb, MU3TOTOBJIEHUE MOJEIOK, KOHKYPChl JAETCKUX PUCYHKOB,
BBICTABKM U TpeAMeTHOe QecTuBain. [IpoBefeHUs HTHX MEpPONPUATHN pPACCUMTAHBI Ha
OJTHOBPEMEHHBII OXBAaT MHOTHUX OOYYaroIIMXCsl, IM CBOWCTBEHHA TOPKECTBEHHOCTH, SPKOCTh,
KpPacO4YHOCTh, YMOLIMOHAJIBHOE BO3/EUCTBHE HA JAETel UM MOAPOCTKOB. MaccoBasi pabora TauT B
cebe OobIIMe BO3MOXHOCTH aKTUBH3AIINN YUAIIUXCS M Pa3BUTHS UX TBOPYECKOTO IMOTEHITHAIA.

Hcnonb3oBanHas qureparypa

1. benenckuii A.B  Opranuzamusi Kpy>KKOBOH paOOTBl C JETbMHM M TOIPOCTKAMH II0
n300pa3uTeILHOMY UCKYCCTBY B KiIyOe: MeTtoandeckoe nocodue.

2. B.A. 3aBoporoB «KpykoK, IJ1e BCeM UHTEPECHOY.

3. b.II.LHukutun «Pa3BuBaroniye urpon».

4. borosienerckas J1.b. Ilcuxonorus TBOpYECKUX CIIOCOOHOCTEH.
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POJIb UT'P B OBYYEHUU PYCCKOTI'O A3BIKA B Y3BEKCKUX  HIKOJIAX

Xyxaes Ykramboii JaBieroBuy

Y4urens pyccKoro si3plka v

auTeparypsl cpenHen mkosbl Ne 31
Xazapacrickoro paifona Xope3Mckoil obrmactu

AnHotanusi: Ilpemmaraemast pabotra packpbIBaeT HEOOXOAMMOCTh — HCIIOJIb30BAaHHE
TUIAKTUYECKUX M JIPYTMX BHJOB WIP HAa YPOKaxX PYCCKOTO S3bIKa, TaK KaK PYCCKHH S3BIK B
y30€KCKMX KJlaccax CUMTAeTCsd MHOCTPAHHBIM M Uil YCBOEHHUS TEM HEOOXOJUMBI POJIEBBIE U
CUTYaTUBHBIE UIPBI.

KiroueBble ciioBa: akTuBHAs popma 00yueHHsI, UTPOBbIE TEXHOJIOI'HH, aKTUBU3ALUS y4eOHOTO
IIPOLIECCAa, IOBBILICHNUE [T03HABATEIILHON aKTUBHOCTH.

B nHacrosiiiee BpeMs IIKOJIa HYKJIA€TCS B TAKOW OPTraHU3AIMU CBOEU JEATEIIbHOCTH, KOTOpas
oOecrieunsa Obl pa3BUTHE WHAUBUAYAIbHBIX CIIOCOOHOCTEN U TBOPYECKOTO OTHOLICHUS K KU3HU
Ka)KI0T0 y4allerocsi, BHEPEHNUE PA3IMYHBIX THHOBALMOHHBIX YU€OHBIX IPOrpaMM, peanu3aluio
MPUHLHMIIA TYMaHHOTO IOJX0/1a K 1eTsAM. IHbIMU CJI0BaMH, IKOJIa YPE3BbIYAMHO 3aMHTEPECOBAHA
B 3HaAHUM 00 OCOOCHHOCTSX INCHUXMYECKOTO Pa3BUTHs Ka)XJIOro KOHKpEeTHOro pebenka. M He
CJIydaifHO Bce B OOJIbINIEH CTENEHN BO3PACTAET POJIb MPAKTUUYECKUX 3HAHUH B IPO(eCCHOHATEHON
MOJIrOTOBKE NEIaroruueckux Kajapos.

B coBpeMeHHOI 1IKOJ€ BO3HMKAET HACyIIHAsl MOTPEOHOCTh B PACUIMPEHUU METOIUYECKOrO
MOTEHLIMaJa B 1IEJIOM, U B aKTUBHBIX (hopMax oOyyeHHsI B yacTHOCTH. K TakiM akTUBHBIM (hopMam
o0y4eHMsI, HeZJOCTAaTOYHO OCBEIIEHHBIM B METOJUKE MPENoJaBaHUsl PyCCKOTO S3bIKa, OTHOCSTCS
WUTPOBBIE TEXHOJIOTHUHU.

Urpy kak wmetox oOydeHHs, TepeAaddl OMbITa CTapIIMX TOKOJICHUH MIIQAIIUM JIHOIU
HCIIOJIB30BAIM C ApeBHOCTU. lllupokoe nmpuMeHEeHHe Urpa HaXOAUT B HAPOAHOM IEJaroruke, B
JTOTIIKOJIBHBIX M BHEIITKOJIBHBIX YUPEKICHUSX.

B coBpemenHo# mikosne, Aenaroieil CTaBKy Ha aKTMBH3ALUI0 U MHTEHCUPHUKAINIO y4eOHOro
MpOLIECCa, UTPOBAs AEATEIBHOCTh UCIIONIB3YETCS B CAEAYIOIIMX CIydasx:

- B KQU€CTBE CAMOCTOSITEIbHBIX TEXHOJIOTUM JJI1 OCBOEHHUS IMOHATHUSA, TEMbI U JJaXKe pasjena
yueOHOTO MPEeIMEeTa;

- KaK DJIEMEHT O0IIer TEXHOIOTHH;

- B KQU€CTBE YpOKa WJIM €r0 4acTu (BBEJIEHUE, KOHTPOJIb);

- KaK TEXHOJIOTUSI BHEKJIACCHOM paboThI.

HrpoBbie TEXHOJIOTUY ABISIOTCS OAHOM M3 YHUKAJIBHBIX GOpM 00yuyeHHsI, KOTOpasi MO3BOJISIET
c/ieNiaTh MHTEPECHBIMU U YBJIEKaTeIbHBIMU HE TOJIBKO paOOTY yUalUXCsl HA TBOPUYECKO-TIOUCKOBOM
YpOBHE, HO M OyJHUYHBIC IIATU MO W3YYEHUIO PYCCKOTO S3bIKA. 3aHUMATEIbHOCTh YCIOBHOTO
MHUpa UIPhl AETAET MOJOKUTEIBHO SMOLIMOHAIBHO OKPAIEHHON MOHOTOHHYIO J€ATEIBHOCTD IO
3alIOMUHAHMIO, TTOBTOPEHHIO, 3aKPEIVICHUIO WM YCBOCHHIO MH(OpPMAINUHU, @ AIMOIHMOHAIBHOCTD
UTPOBOTO JICHCTBA aKTHBH3MPYET BCE NMCUXHWYECKUE Tporecchl U (yHKuuu pebeHka. Jpyroii
MIOJIOKUTEJIBHON CTOPOHOM UIPHI SIBISETCS TO, YTO OHA CHOCOOCTBYET MCIOJIb30BAHHUIO 3HAHUMN
B HOBOHl CHUTyallMM, TakuM 0Opa3oM, YCBaMBaeMblil ydYalllUMHUCS MaTepuaj MPOXOJUT uepes
CBOEOOpPa3HYIO MPAKTUKY, BHOCUT pasHOoOpa3ue U MHTepeC B yUeOHBIH mporiecc.

JIrobast TexHonmorusi 00nIafaeT CpeiCcTBaMHU, aKTUBU3UPYIONIMMHU M HWHTEHCU(DUIIMPYIOMIHUMU
JEATEIIBHOCTh YYallUXCsl, B HEKOTOPBIX K€ TEXHOJIOTMSX ITH CPEACTBA COCTABJISIOT INIABHYIO
U7CI0 U OCHOBY 3(p(pekTuBHOCTH pe3ynaspTaroB. K TaKMM TEXHOIOTUAM MOKHO OTHECTH UTPOBBIC
TexHosoruu. MiIMeHHo ux s OyAay HCIOJb30BaThb HAa YpOKax PYCCKOIO s3blKa, HAIpUMEp: UIpa
«CocrapneHre MpeUIOKEHUI». ITa HWrpa pa3BUBAET CIIOCOOHOCTh OBICTPO YCTaHABIIMBATH
pazHooOpa3Hble, MHOTJA COBCEM HEOXHUJAHHBIE CBA3M MEXAy MPUBBIUHBIMH MpEeIMETaMH,
TBOPYECKM CO3/aBaTh HOBBIE IIENOCTHBIE 00pa3bl M3 OTIENbHBIX PAa3pO3HEHHBIX AIIEMEHTOB.
bepyTcs Hayrag Tpu cioBa, HE CBSI3aHHBIX II0 CMBICIY, HalpUMEp «LBETOK», «KapaHAalDy U
«aeBouka». Haso cocTaBUTh Kak MOXHO OOJIbILE MTPEIOKEHUN, KOTOpPBIE 00513aTENIbHO BKIIIOYAIIN
ObI B ce0s 9TH TpU ciIoBa (MOKHO MEHATH MX TMAJEK U UCHOJIB30BaTh JApyrue ciosa). OTBETHI
MOTYT OBITH MPOCTBIMHU, CIOXKHBIMU, C BBIXOAOM 3a Ipeleibl CUTyallud, 0003HAYEeHHON Tpems
UCXOJHBIMU CJIOBAMM, U BBEJICHUEM HOBBIX OOBEKTOB U TBOPYECKHMH, BKIIIOYAIOIMIMMH 3TU
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MIPEIMEThI B HECTaHIapPTHBIE CBSI3H.

JMnakTHueckue Urpbl — 0osiee MPUBBIYHBIN IS YYUTENS] METOA OOy4eHHUS U BUJ UTPOBOM
nesitebHOCTH. OHHM JENATCS Ha HANAAHBIE (MTPBI C NpEeIMETaMM), a TaKKe CIOBECHBIC, B
KOTOPBIX TPEAMETHI HE UCIONB3YIOTCS. Cpean AUIAKTHYECKUX BBIICISIOTCS CIOXKETHBIC HMTPHI,
HarpuMmep «Mara3uny», «Iloura», rae B pamMKax 3aJaHHOTO CIOXKETa JIETH HE TOJNBKO DPEIHIAlOT
IUIAKTUYECKYTO 3a71aqy, HO U BBITOJHSIOT poJieBbIe AeicTBUs. Llens nurpsl — mokasars 3Ha4eHUE U
CYIIHOCTb IUAAKTUYECKOIN UIPbI, KOTOpask UCIOJIb3YETCsl HAa YpoKax oOyueHus rpamore. [maBHOe
3HAUEHHE STUX UTP B CJIEAYIOIIEM: 3HAUUTEILHO MOBBIIIACTCS MO3HABATEIbHbIN HHTEPEC MII/IIINX
IIKOJILHUKOB K OOYYEHMIO TpamoTe; KaXIblii YPOK CTaHOBUTHCA Ooyiee SPKUM, HEOOBIYHBIM,
HMOIIMOHAIBHO HACKHIIIEHHBIM; aKTHBH3HPYETCs y4eOHO-TI03HABaTEIbHAS IEATEIFHOCTD MIIA X
IIKOJILHUKOB; Pa3BUBACTCS TIOJOKUTENbHAS MOTHBAIMS YYCHHs, IMPOU3BOJIFHOE BHHMaHUE,
YBEJTUYHBAETCSI PAOOTOCTIOCOOHOCTb.

PaccMoTpuM CymIHOCTh AMIAKTUYECKOW WIphl. JlaHHBIA BUJ WIPHl MPEACTABISET COOOM
CJIO)KHO€, MHOT'OIIJIAHOBOE IEaroruyeckoe sBJICHUE, He CIIyd4ailHO €€ Ha3bIBAlOT M METOAOM, U
npueMoM, U GopMoit 00ydeHus1, U BUJIOM JIEATEbHOCTH, U CPEACTBOM 00ydeHHs. MBI HCXOIUM U3
TOTO, YTO IUAAKTUYECKAsi UTPa — ATO METOA 00yUYeHHUs, B IIPOLIECCE KOTOPOIl B UTPOBOM CUTYAITHH
pemaioTcsi yueOHO-BOCTIMTATENIbHBIE 3a/ladi. MecTo UIpbl B CTPYKTYpE YPOKa 3aBHCHUT OT TOU
1IEJIN, C KOTOPOH €€ UCTIONB3YeT yUUTEIb.

Hampumep, B Havaje ypoka IMIAKTHYECKass Urpa MOXKET NPHUMEHSTHCS ISl TTOArOTOBKU
YYCHHUKOB K BOCTIPHSTHIO Y4eOHOTO Marepuana, B CEpeIrHe — C IENbI0 aKTUBU3AIMN y4eOHOH
JeSITeIbHOCTH MJIQIIINX IIKOJIbHUKOB MIIM 3aKPETUICHUS ¥ CUCTEMaTU3allii HOBBIX MTOHITHH.

JlunakTruueckass Urpa, SBISISIC METOJ0OM OOy4eHHMs, MpEaroiaraeT JIBe CTOPOHBI: YUYHTENb
OOBSCHSIET TpaBWa WIPHl, MOJpasyMeBalONIMe YYeOHYI0 3adady; a ydJalluecs, Wrpas,
CHCTEMaTHU3UPYIOT, YTOUHSIOT U IPUMEHSIOT MTOJyYCHHBIC paHee 3HAHHS, YMEHHS, HABBIKH, Y HUX
(dbopMupyeTcst o3HaBaTeNbHBINA HHTEPEC K IpeMeTy. B HauabHOM 1IKosie MOTYT OBITh U MBI, B
KOTOPBIX JETH MPHOOPETAIOT 3HAHMUSL.

I'maBHBIM yCII0BUEM /IS TPOBEICHUS JTFOOBIX UT'P C IPABUIIAMU SIBIISIETCS HAJIMYME Y IIKOIBHUKOB
NPEJCTAaBICHUN, HEOOXONMMBIX Ui CcOOMIofeHus mpaBusl Mrpbl. [losToMy nuaakTudyeckue
UTPBI LIEIeCO00pa3HO OPraHU30BHIBATh HE B HAyalle M3yYEHHsI TEMBbI, KOTJa 3HAHHS JIETeH erle
HEIOCTAaTOYHbI, a B KOHIIE, KOrJaa TpeOyeTcs MPOBEPHUTh, YTO YCBOEHO XOPOIIO, a 4YTO Tpedyer
MTOBTOPEHHSI.

Kaxoii e BKJIaJ BHOCUT JUJIAKTHYECKAs UTPa B pa3BUTHE YICOHOH JESITEIBHOCTH?

Wrpsl ¢ nmpaBuiiaMu Bcerga UMEIOT yueOHYIO 3ajiady, KOTOPYIO HYKHO pemmuTh. B mponecce
3THUX UT'P peOEHOK YCBAaUBAET CUCTEMY 3TAJIOHOB CEHCOPHBIX, STUYECKUX, IPAKTUUECKHUX U IPYTHUX,
YTOUYHSIET CBOU 3HAHUS 00 OKPYKAIOIIEM MUPE, YIUTCS IPUMEHATh UX B APYTHX cuTyarusx. Urpy
C yYCHHEM MOXET OOBEIMHATh OAMH U TOT e CIOCO0 JeWCTBUS, HANpPUMEp, KIaCCUPHUKAIINS,
CpaBHEeHWHe, aHau3 U Jp. UIrpsl ¢ mpaBuiiaMu, Tak jke Kak ¥ ydeOHas AesITeIbHOCTh, 00s3aTeIhHO
JIAFOT TIOJIOKUTENIBHBIA PE3yJbTaT, Pa3BUBAIOT CAMOKOHTPOJIb W CaMOOICHKY. TakuMm oOpaszom,
KOMITOHEHTHI Y4eOHOI 1eTeTbHOCTH COBIIA/IAIOT CO CTPYKTYPOH UTpHI ¢ IpaBmiamu. Mcxons u3
BBIIIECKA3aHHOTO, I PE/IIararo MpernoiaBarelisiM MPUMEHATh JUIAKTHYECKHE UIPhI Ha ypoKax. S
yBepeHa, 3pPeKTUBHOE IPUMEHEHHUE UTP JACT CBOI pe3ynbTar.

Cnucok JuTeparypbl:

1. babanckuit H0.K. Ontummsanus ydeOHO-BOCHHMTATENIBHOTO IMporecca. Meromuyeckue
ocHoBbl. M.: [Ipocsemenue, 2002. - 192 c.

2. bagmaesa JI. JI. AxTuBu3anus y4eOHOM A€ATEIbHOCTU IIKOJbHUKOB MPHU HCIOIB30BAHUU
nunaktuyeckux urp: duc. Knon.: Ynan-Yns, 2004 - 187 c.
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NHI'NJIN3 TUJIN JAPCIIAPUIA 3AMQHABPII?I HHEJAT'OT'HK
TEXHOJIOTUAJTAPIAH ®OUJATAHUILI

Kanannaposa Caonar Hap6oeBHa,
SAnruapuk tymanu 20-coH Maktad
2-tou¢a MHTUIN3 THIU YKUTYBUYHUCH
Kapumosa Illupun Ypunooesna
WHTWIA3 THJIA MYTaXacCuC YKUTYBUUCH

AHHOTanus: YmOy Makojaja MHTU3M3 TWIKM (paHWIapua MeJaroruk TeXHaJIOorHsulapJaH
KaHJail oiigananuin xakuaa cys oopaiu.
KamuT cy3nap: ponernka, opporpadusi, TMaaKTUK YiuHIAP.

XO03Upru JaBpa pecriyOInKaMu3 WKTUMOMNA XaéTUAaru TyO MXKOOHMH Y3rapHiuiap XOpHKHi
TWUIAPHU TAbJIUMHHHUHT OJIMra MyXHUM Tajabnap KyWMoKkna. MalurylnoTiaapHu IeAaroruk
TEeXHAJIOTHsIIAp acocuya oMb OOpHIN JaBiaT TabAuM CTaHIAAPTIApH TanaOnapuHu Oa)kapui,
OoslajapHUHT (UKpiall JapakaCMHU MyHTa3aM paBuijia Yctupud Oopulll, YKyBUMIAPHUHT
HYTKUH Ba MMJIOBUI CaBOIXOHJMTMHHM YcTUpHUO OOpuIl, YKyBUMIAPHUHI HYTKUHM Ba MMJIIOBHUN
CaBOAXOHJIMTMHU TYJIa TABMUHJIALI aHAa 11y Tajxaliap CUpacura Kupasiu.

Yer TwiM YKUTUII METOAUKACHIA YKYBUWIAPDHUHI CABOAMHM YMKApHIL, TI'pPaMMaTHK
TYLIyHYaJapHU IIAKIIAHTUPUII, YJAPHUHT HYTKUA Ba MMJIOBUH CAaBOIXOHJIUTHMHHM OLIMPUIIZIA
KYJUlaHaJuraH ycysuiap, Malkjiap BapuaHTIapu KYTi.

@®oneruk, rpamMmaruk. Opdorpaduk TylmyHYaJapHH MycTaxkamJjall, HYTKMHA MajakaHd
MyKaMMaJl IIaKUITAHTUPHILAA MeToJuKa (aHuIaH OelrmiIaHraH Malkiap KaTopuja TabIuMHUN
Vitunnap xam MyxuMm YpudH TyTaau.Tabaumuil yhunnapHu OOIIKa MalK TypiapugaH (apku
mrykd. bynaa 6up ToMoruaas, YKyBUMIApHUHT 3€PUKUIIH, YapuoFrura 6apxam oepusica, UKKUHIH
TOMOHJJaHOOJAIAPHUHT (UKpIAIl >Kapa€HU Te3Nalagu, MyasH OelTHjaHraH MajaKaJapHUHT
Mydaccall HIaKIJIaHUIINA OCOHJIAIIA N,

ManbiayMku YKyBYM KaH4a €11 0yiica, napciapaa KyJulaHaural KU3UKapIid YHUH dJIEMEHTIapy
IIYHYAJIUK KyN Oynumy jgo3uM. UyHKH Japcia KyJUulaHaauraH AWJIAKTUK YHWH, OUp TOMOHIAH
aiipum Oonasiap TabuaTura Xoc OyiIraH KM3MKyBUYaHIMK, HIYXIUK KaOu XycycusTiapura MyBo(puK
KeJca, UKKMHYM TOMOHJAH, 0ab3u Oonamapiaru OlaMOBMIIMK, MHIAMACIUK, YATYAHIHK KaOH
Kuxatnapunu 6aprapad >tub Gopamu. llemak, YHnH Kapa€Hu YKyBUH MCUXOJIOTHCU/IA KECKHH
y3rapunuiap sicaiiau. YHUH JaBoMHAa YKyBYM MaBXyM rpaMMmatuk opdorpaduk TymryH4amap
MOXMATHHU aHIIail Oouulaiiy, YHMHI XOTHpacuia KYNTMHA cy3jaap Y4YyH yYMyMHH Oyirax
Oenrunap YpuH ona Oonuianay, €3Ma HyTKAaaru ophosnuk opdorpaduk HyKCOHIAP KaMasiH.

Tabaumuii  yiiuHmap CUHG KaMOACHHMHI OPKHUH TYTHIUIAPUHH TAbMUHJIAWIM, JapCHUHT
camMapajiopyIurd opTaau. YHHHIA KYMUWINK YKyBYMIAPHUHT (HAoJ MIUTHPOKHM TabMUHIAHHO,
pedTuHr Gatapu KyWuO GOpHIl UMKOHUSATH TyFUIIaad. Y AMHHUHT sHa OUp JMKKATra casoBop
YKOWU IIyHIAaKH, CHH(}Ia MHOKJIHK IUJIAT Cypaad. YKyBUmiap Oup Oupnapura épaam Oepurnain
CHH( KaMOacH KHIICIHUTH sTHAJa OPTa/IH.

XopwKuil TWIJIAPHU Ypratuniia TabIuMuil YHUHIap Kyiiuaaruia TacCHUG KUIMHAIU:

1. Mapysa.

2. Mucos KeaTupuii

3. Hamoiinm Kuiauim

4. baxc myHo3apa

5. Cason xaBobGnap

VHMHTApHE TAaIIKHN KU YKUTYBYH KyHHaard TaMOWMIIIApra aMaj KWIHIIH JIO3UM:
Viiunmap Kusukapin, COjIa, TYLIyHApIH, aHI/IK6y.]'II/IHH/I Kepax. Viiun map3yra wmoc, 4yKyp
Ma3MyHIM OyIHILIMTH. YHWHIA HIOKH 6OpHMYa KYTPOK YKyBUM MIITUPOK STHIULIA; Y AHH
YKyBUMJIApDHU MyasiH KYHUKMajapyd Ba MaJlaKaJapUHU IIAK/UIAHTUPUIL;, Y WHH FOJ‘II/I6J'IapI/IHI/I
parbatianTupu® Gopunnmm 3apypiurd. Cason xaBob Ba pacmiu yitnnnap (Discussion) ycymu
JapciapHy SHaJa Ma3MyHJIM Ba KU3MKapid YTUIIUTa UMKOH Oepaiau. YKyBUM KypKmail ¥3
¢bukpuHU aiiTa onuim Kepak. Junaktuk YinHIap YKYBUMIApHUHT ¥3apo Ba YKUTYyBUMIAp Onitan
XaMKOPJIUTMHUA MyXTaxkamiianijia 6eKuéc axaMusT Kaco dTau.
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“Kum kyn cy3 ouinaamn” yiinauaa YKyBUWIApHUHT JTyFaT Ooinurunu yerupuiura épam oepa-
1. ByHUHT y4yH TypyX MKKHUra OyiauHaau. bupuHun rypyx YKyBUMIapu Te3IHMK OWJIaH J0OCKara
YHIIM OniaH OonuIaHaIuTaH Cy3lIapHu €3umn Oepuiica, MKKUHYH TypyXra 3ca yHJIOI OWJIaH Tyra-
rat cy3nap 6epunanu. Cy3 €3uniian TyXTaral I0TKa3ral XucooJaHa/Iu.

WHrunms3 TWIMHA YKUTHIT YCyJUIapuiaH stHa OMpH 3aMOHABHM MHTEPAKTUB YCYIUAMD. YHIA
Japce JkapaéHuia sStHru rpaMMaTiK MaB3y YbJIOH KWIMHUO,YKUTYBUM YHH TYpJIU WYIIap 1uIaH aB-
BAJITM MaB3y OMJIaH TakKocyad TymryHTupaan. OHETHK MAIIFyJIOTa 3¢a aCOCaH, ayJJMOMarHuT-
naru cyxoarra aifHaH Moc OyJraH cy3iap TymupuO KOJIAUPUITaH KOFO3/Iard MaTH TYITUPUIIAIH.
Marn tuHmaHu0 sHru nbopanap €na cakyianud OOpHIIaay Ba 1Ty OpPKaJM YKYBYMJIAPHUHT THH-
a0 TYIIMHUII KYHUKMa Ba MajlakajJapy akuianuo 0opaatu

Mynunrnek Oy yiuHAa MaB3yra ouj cy3iapAaH xam (oiganaHuin MyMKUH. MacanaH, yil
AKHUXO03JIapUra ouJl Cy3JIapHU alTUII TONMIIUPUFU OSPUIUII MyMKHH.

Xap Oup napcaa KU3UKapiu YiuHmap OuiaH yTkazuica Jape siHaja KM3UKapid Ba Ma3MyHIIH
Yyrunanu. Yer Tuau panura Mexpu Ba KU3UKUIIK opTa Oopaiu.
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HOW TO INTEGRATE STEAM IN ENGLISH LANGUAGE CLASSROOM
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Annotation: In this thesis I explain why an integrated approach is useful, and how to integrate
STEAM with your day to day teaching. The world is integrated, so teaching should be too. No
learning takes place in a vacuum. Instead, students should always be using their knowledge of
the world to connect ideas. This is especially true when it comes to STEAM subjects — science,
technology, engineering, art and design and maths.

Key words: STEAM approach, science, technology, engineering and maths.

Most people understand how STEM (science, technology, engineering and maths) subjects are
connected. But for students to develop STEM skills, we need to integrate these subjects with the
arts — and vice versa. The arts is an umbrella term for things like dance, music, drama, movement,
painting, drawing, crafting, sculpture, and design. And as we mentioned above, scientists,
technology developers, engineers and mathematicians need to be creative to innovate. Artists
also need to observe, hypothesise and experiment — which in many ways is similar to a scientific
process.

There are lots of benefits to creating connections across STEAM subjects and content areas in
your curriculum. For example: Our brains are wired to make connections. When we connect two
pieces of information in our brain, we are much more likely to understand, remember, and be able
to apply this knowledge.

So, combining subjects mimics real life and prepares the brain for a world in which knowledge
is integrated.

How to integrate STEAM in your language classes

1. Connecting STEAM subjects

STEAM subjects should facilitate interdisciplinary learning and always go hand-in-hand. For
example, if you’re teaching your learners about patterns in English, you could make connections
between patterns in odd and even number sequences (maths) and patterns in sound waves (science).
And you could bring in patterns in buildings (engineering), patterns used for coding (technology)
and dance choreographies or abstract paintings (art). Find out how to plan a successful STEAM
lesson.

2. Connecting STEAM and language

Learning objectives are a good starting point to develop STEAM connections. For example,
when teaching the topic of animals and their habitats, there are lots of STEAM connections you can
make. For example, you could ask students to build a habitat for an animal (engineering), decorate
the habitat (art and design) and include what that animal needs to survive (science). You could
then have students present their habitat creation to the rest of the class — practicing their English
language presentation and speaking skills. Depending on their proficiency level, learners can also
learn language skills used by a range of STEAM professions. Take a scientist, for example. These
language skills include listening to others and negotiating, reading and interpreting text or data,
writing down hypotheses, labelling designs, recording data, sharing explanations, communicating
ideas and solutions, and publishing results.

3. Connecting STEAM and literature

You might decide to connect a STEAM challenge to a storybook you are reading in class. There
are lots of books that develop creativity, thinking skills, critical thinking, and scientific thinking.
For example, if you are reading The Very Hungry Caterpillar with your students, you can have
them make the tiniest or biggest caterpillar they can out of different materials like bottle tops or
egg cartons.
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4. Connecting STEAM and Project-based learning

Project-based learning (PBL) helps learners identify a problem, generate other questions to
research, think of solutions and present their ideas. And this process helps them make connections
among different areas. Sounds a lot like STEAM, doesn’t it? STEAM is all about discovery and
problem solving. So, it’s a great match for project-based learning.
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Annotation: In this thesis I explain why an integrated approach is useful, and how to integrate
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the world to connect ideas. This is especially true when it comes to STEAM subjects — science,
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Most people understand how STEM (science, technology, engineering and maths) subjects are
connected. But for students to develop STEM skills, we need to integrate these subjects with the
arts — and vice versa. The arts is an umbrella term for things like dance, music, drama, movement,
painting, drawing, crafting, sculpture, and design. And as we mentioned above, scientists,
technology developers, engineers and mathematicians need to be creative to innovate. Artists
also need to observe, hypothesise and experiment — which in many ways is similar to a scientific
process.

There are lots of benefits to creating connections across STEAM subjects and content areas in
your curriculum. For example: Our brains are wired to make connections. When we connect two
pieces of information in our brain, we are much more likely to understand, remember, and be able
to apply this knowledge.

So, combining subjects mimics real life and prepares the brain for a world in which knowledge
is integrated.

How to integrate STEAM in your language classes

1. Connecting STEAM subjects

STEAM subjects should facilitate interdisciplinary learning and always go hand-in-hand. For
example, if you’re teaching your learners about patterns in English, you could make connections
between patterns in odd and even number sequences (maths) and patterns in sound waves (science).
And you could bring in patterns in buildings (engineering), patterns used for coding (technology)
and dance choreographies or abstract paintings (art). Find out how to plan a successful STEAM
lesson.

2. Connecting STEAM and language

Learning objectives are a good starting point to develop STEAM connections. For example,
when teaching the topic of animals and their habitats, there are lots of STEAM connections you can
make. For example, you could ask students to build a habitat for an animal (engineering), decorate
the habitat (art and design) and include what that animal needs to survive (science). You could
then have students present their habitat creation to the rest of the class — practicing their English
language presentation and speaking skills. Depending on their proficiency level, learners can also
learn language skills used by a range of STEAM professions. Take a scientist, for example. These
language skills include listening to others and negotiating, reading and interpreting text or data,
writing down hypotheses, labelling designs, recording data, sharing explanations, communicating
ideas and solutions, and publishing results.

3. Connecting STEAM and literature

You might decide to connect a STEAM challenge to a storybook you are reading in class. There
are lots of books that develop creativity, thinking skills, critical thinking, and scientific thinking.
For example, if you are reading The Very Hungry Caterpillar with your students, you can have
them make the tiniest or biggest caterpillar they can out of different materials like bottle tops or
egg cartons.
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4. Connecting STEAM and Project-based learning

Project-based learning (PBL) helps learners identify a problem, generate other questions to
research, think of solutions and present their ideas. And this process helps them make connections
among different areas. Sounds a lot like STEAM, doesn’t it? STEAM is all about discovery and
problem solving. So, it’s a great match for project-based learning.
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Annotation: The prime objective of this article is to investigate whether teaching English
vocabulary with the use of songs contributes to developing students’ better memorization of
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Teaching English to young learners cannot be seen only as teaching the language. This challenging
process needs to consider the social and cognitive development of learners. In order to do this, it
1s necessary to create an atmosphere that resembles the one which is natural to children. One of
the best ways to create such a natural, anxiety-free environment is through interesting activities.
Songs certainly belong to the group of fun activities which serve as useful tools for learning the
language and which do not put pressure on students to immediately produce the language but to
start doing it only when they are ready. Language and music are the two ways that human beings
use to communicate and express themselves through sound. When songs and words match in
stress and accent, the learner can experience gains in comprehension of word stress, attention
span, anticipation of new text, and memory'. By using song, the learners feel fun and enjoyable
in learning and it can increase their motivation. Murphey names songs as ‘adolescent motherese’.
?According to him, ‘motherese’ means the highly affective and musical language that adults use to
communicate with infants. Listening to music allows us to better assimilate the syntax and enrich
our vocabulary because the lyrics of the songs are generally composed of informal expressions
and words that we don’t necessarily learn when studying a language. Music builds a supportive
atmosphere. Music helps teachers to create the right atmosphere in the classroom, supporting and
motivating students to work hard, sparking their interest in learning tasks and helping them to
focus. Music can wake up a sleepy classroom. Songs can teach a variety of language skills, such
as sentence patterns, vocabulary, pronunciation, rhythm, and parts of speech. Repetition of thymes
and stories is good for the brain, teaching how language works and building memory capabilities.
Nursery rhymes help develop inferencing skills, both with encountering new words and in reading
comprehension. Because these verses are made up of patterns, they are easy first memorization
pieces. Additionally, the teacher can also use mime and gestures to convey the meaning of lexical
items. Gestures, for example, may be quite a good idea when introducing action verbs to learners.
Learning a foreign language through music can be seen as an informal method called edutainment.
Edutainment software is all the applications that are used for example, in game-like activities or
teaching or rely on visual materials. The principle of edutainment is to draw learners’ attention,
keep them emotionally involved and make them interested in the lesson. Activities which are
conducted with the use of the edutainment method are done in an enjoyable way and this is why
teaching with the use of music is the combination of the words education and entertainment. When
young learners are disruptive the teacher can discipline them with a song. A song may be also a
reward for a good behaviour. Songs play a meaningful role in life. Music can be heard almost in
every place around the world. Such kind of entertainment as music may be applicable for students’
to learn, efficiently and enjoyably. The songs are specially created for young ESL learners aged
3 to 6, although they do appeal to older children. The language is simple, repetitive and children
learn it by heart quickly, much to the surprise and delight of many teachers and parents. Children
will be happy to review the song if you have kept it fresh for them, which is why I prefer to teach a
play or music over a series of lessons rather than doing it in a block. Of course, with faster learners,
you will be able to finish in a single session, but with an average group of preschool beginners,

1 Palmer, C., & Kelly, M. (1992). Linguistic prosody and musical meter in song. Journal of Memory and Lan-
guage, 31, 525-541.
2 Murphey, Tim, 1992. Music and song. Oxford: Oxford University Press.
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this would be a feat indeed! Finally, finish playing the song once with children doing the actions
and attempting to join in where we can. Use actions to go with each song. Any song can have
appropriate actions, not just obvious ones like Head Shoulders Knees and Toes. Incorporating
movement and mime pushes the boat out to reach more pupils by encompassing various learning
styles in class.

If you’re happy and you know it Song

If you’re happy and you know it, clap your hands

If you’re happy and you know it, clap your hands

If you’re happy and you know it

And you really want to show it

If you’re happy and you know it, clap your hands.

The hokey cokey Song

You put your left arm in, your left arm out

In, out, in, out, you shake it all about

You do the hokey cokey and you turn around

That’s what it’s all about.

In summary, teaching English through songs allows children to hear English in context,
naturally. Students can listen to piece repeatedly, get involved with TPR activities (total physical
response), and enjoy learning. Songs can help them focus and motivate them to remember and
retain the language. Music also helps with classroom management. One may say that songs and
music are a valuable means to introduce to foreign language practice. Such sort of entertainment
as music may be appropriate for students’ learning process, subconscious, and fun. Not only do
they make a lesson more interesting because of authentic language and breaking the routine, but
they also develop learners’ language skills in many fields. Without doubt music may bring certain
benefits into the classroom.
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Annotation: In this article it is spoken about the significance of theoretical phonetics in teaching
English language. So, we need the theory of language production, that is phonetics and phonology.
Phonetics is the study of speech sounds; how they are produced in the vocal tract or production of
speech sounds (articulatory phonetics), the study of the transmission and their physical properties
(acoustic phonetics), and how they are perceived (auditory phonetics).
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Learning English pronunciation is very important for all people studying English as a foreign
language. Good pronunciation makes a learner’s English understandable and communication
between speakers and listeners successful. In order to help people with their speech and hearing,
we need to be able to understand how things work normally. Thus, knowing how speech sounds
are produced (Articulatory Phonetics) and how they are perceived (Auditory Phonetics). Learning
phonetics help in recognizing both familiar and unfamiliar sounds, improves pronunciation skills,
and develops autonomy in words and sound recognition. The word “phonetics” is derived from
the Greek “pmvn” (sound). Phonetics is not a separate science. It is a branch of linguistics, like the
other branches, such as grammar, lexicology and stylistics. It studies the phonetic structure of the
language, i.e. speech sounds, word stress, syllabic structure and intonation. These four components
form the pronunciation of a language. Therefore, the knowledge of the phonetic system of the
language and the mastery of its pronunciation involve the study and mastery of each component
of'its phonetic structure. Phonetics is the branch of linguistics that examines sounds in a language.
Phonetics describes these sounds using the symbols of the International Phonetic Alphabet (IPA).
The IPA uses a single symbol to describe each sound in a language. Phonetics can also be practical
and theoretical. Practical phonetics studies the material form of phonetic phenomena in relation to
meaning. Theoretical phonetics is mainly concerned with the functioning of phonetic units in the
language. There are branches of linguistics which are closely connected with phonetics because
some phonetic information and facts are of great importance in their spheres of investigation.
More specifically, the Course of Theoretical and Applied Phonetics introduces students to the
International Phonetic Alphabet and other popular transcription systems, to the syllabic structure
of English, the distribution of stress within a word, the consonant and vowel systems and the
suprasegmentals, such as intonation in the broad sense of the word and rhythm.

Theoretical phonetics is mainly concerned with the functioning of phonetic units in the language.
Phonetics studies the sound system of the language, that is segmental units (phonemes, allophones),
suprasegmental units (word stress, syllabic structure, rhythmic organization, intonation). Phonetics
is closely connected with general linguistics but has its own subject matter (Investigation). Thus
phonetics is divided into two major components: segmental phonetics, which is concerned with
individual sounds (i.e. “segments” of speech), their behaviour; and suprasegmental phonetics
whose domain is the larger units of connected speech: syllables, words, phrases and texts. All
speech sounds have 4 aspects (mechanisms): Articulatory — it is the way when the sound-producing
mechanism is investigated, that is the way the speech sounds are pronounced. Acoustic — speech
sound is a physical phenomenon. It exists in the form of sound waves which are pronounced by
vibrations of the vocal cords. Thus each sound is characterized by frequency, certain duration.
All these items represent acoustic aspect. Auditory — sound perception aspect. The listener hears
the sound, percepts its acoustic features and the hearing mechanism selects from the acoustic
information only what is linguistically important. English is not a phonetic language. Often, a
letter does not correspond to only one sound. As a result, it’s extremely challenging to learn the
pronunciation of a word simply from its spelling. The two main problems in teaching pronunciation
are linguistic and pedagogical. The linguistic problem involves the analysis and comparison of the
native’s language and the language to be learned. These are the issues in teaching the phonological
aspects of English: Stress on words; Vowel and consonant sounds; Combined sounds; Physical
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attributes; Translation between languages. Five difficult sounds are difficult for English learners to
learn: The “TH” sound.This is one of the trickiest sounds and to add insult to injury, there are two
distinct ways to pronounce it!; the “W” and “V” sounds; the “b” and “v” sounds; The “ed” sound;
The “I” and “r” sounds.

To sum it up, pronunciation represents a complete unity of acoustic, motor and sense-
differentiating factors that are specific for every language. The acquisition of correct pronunciation
largely depends on the ability of learners to master skills in discrimination of speech sounds, their
proper articulation, and integration into coherent speech units, prosodic organization and fluency. In
other words, phonetics proceeds from observation by way of analysis to classification, description
and practice. Practical realization of communicative strategy in teaching pronunciation covers the
issues of the content and media of instruction, classification of pronunciation exercises that lead to
formation of habits and skills realized in real-life communication. In addition, phonetics teaching
gives learners the opportunity to develop their understanding of language variation.
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Abstract: This article covers the life of Imam Abul Barikat Nasafy and his role in the Islamic
world.
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One of the leading scholars of Nasaf was Abul Barakat Nasafy, who was known for his prolific
and universally accepted work in almost all fields of Islamic science.

Abul Barakat Nasafi’s full name is Abdullah ibn Ahmad ibn Mahmuddir an-Nasafi. All books
about his life are limited to mentioning his grandfather. The popular sobriquet of the scholar is
“Hafiziddin” - “protector of religion.” Most historians do not disagree on this point.

Abul Barakat Nasafy is so named because of the development of religious sciences during the
Mongol invasion, his creative work in various fields and the spread of knowledge. According to
scholar Abdulhai Laknavi, only two people deserved the title, both of whom spread science during
the Mongol invasion in Bukhara. They were Abul Barakat Nasafy and Abul-Fazl Muhammad
Kabir Bukhari, disciples of Shamsul-aimma Muhammad ibn Abdussattar Kardari (d. 642/1244).

The exact year of Nasaf’s birth is not known in the sources. However, the year of his death is
given in many sources as the year (710/1310).

Dates about Abul Barakat Nasafy are briefly and duplicated in many Arabic biographical sourc-
es. It is described in the literature as follows:

“Sheikh, a great imam, a leading scholar, a teacher of the people of the earth, a revitalizer of
the Sunnah and Fard, a discoverer of the meanings of the Qur’an, a knower of the subtleties of
interpretation, a translator of the divine word, a scholar 'of meaning and expression, a scholar of
jurisprudence and jurisprudence. He is a supporter, a defender of religion and the nation, a leader
of Islam and Muslims, an inheritor of the sciences of the prophets, a mature mujtahid, and a well-
known scholar”.

Although he was born in Nasaf, he was educated in Bukhara, spent his youth in a religious-sci-
entific environment, traveled to many countries in search of knowledge and gained a great repu-
tation. He was devoted to science, far from political processes, and gained great fame in scientific
circles. His name is spread in many places. In about 1280, he taught at the al-Qutbiya as-Sultaniya
madrasah in Kerman. Later, he came to Baghdad,here he taught students from Moturidi, Burha-
nuddin Marghinani and his works. During this time he taught and wrote reviews on the works of
many famous scholars.

Nasafi was very pious and devout. He was fluent in Arabic and Persian. Abdulhay Laknavi
described him as “the greatest imam of his time, the leader of the scholars of figh and usul al-
figh, and a sharp scholar in the sense of hadith and its meanings,” and Ibn Hajar al-Asqalani
(773/1372852/1449) described him as “the scholar of the world.”

The sources list several of Abul-Barakat’s teachers, one of whom was Shamsul-aimma Abul-Wu-
jd Muhammad ibn Abdussattar ibn Muhammad Imodi Kardariibul, a leading scholar of his time,
who was born in Khorezm in 599 / 1202-3. From an early age, Kardari was interested in science
and first studied in Khorezm, and later in Samarkand and Bukhara under such great teachers as
Fakhriddin Kozikhan (d. 592/1195) and Burhaniddin Marginoni (512 / 1118-593 / 1197). Kardari
died in 642/1244 and was buried in front of the Subazmuni tomb in Bukhara.

Shamsul-aimma Kardari wrote a book on theology called Ta’isul-qawaid (Introduction to the
Rules). Although Cardari is said to have been famous in science and has not written many books,
he has made great efforts to bring rare books to us and to educate dozens of students. He was
recognized as the one who revived the science of jurisprudence after Abu Zayd Dabusi, and as a
unique scholar he was awarded the title of “Shamsul-aimma” or “sun of the imams”. There are
very few scholars in history who have been awarded this title: Shamsulaimma Halvani, Sham-

1 Abu-l-Barakot an-Nasafiy. Tafsir al-Nasafi al-Musamma Madarik at-Tanziyl and Haqqiq at-Tawiyl. Volume
II. - Beirut: Doral-kutubal-ilmiya, 1995. - 411 p.
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sul-aimma Sarahsi, Shamsul-aimma Zaranjari. All of them are recognized as respected scholars in
the Muslim world according to the Hanafi denomination.

Abu Ala Fardi said: “Kardari was an absolute teacher of imams and he had several books. Abul
Barakat, one of his disciples , said: Nasafi, Saifuddin Bukhari, and the scholar Hafizuddin Muham-
mad ibn Nasrul Bukhari are famous™'.

Apart from Shamsul-aimma Kardari, Abul Barakat Nasafy learned a lesson from Badriddin
Khoharzoda Muhammad ibn Mahmud ibn Abdulkarim (d. 751/1253) and Hamididdin Zarir Ali
ibn Muhammad ibn Ali Ramishi from Bukhari (d. 666 / 1267-8).

Badriddin Khoharzoda was the nephew of Muhammad ibn Mahmud ibn Abdulkarim Shamsu-
laimma Kardari, who received a good upbringing from his uncle. Later, because of his advanced
knowledge, most scholars became accustomed to calling him “scientist”.

Hamiduddin Ash ibn Muhammad ibn Ali Hamiduddin Zarir Ramushi was a jurist, methodolo-
gist, muhaddith and commentator. This scholar was also educated by Shamsul-aimma Kardari. The
scientist has trained several students. Abul Barakat Nasafy is one of them. It is said that Imam Abul
Barakat Nasafy performed the funeral prayer for the scholar and buried him in his grave. About
50,000 people attended the funeral prayer.

These scholars were the teachers of Abul Barakat Nasafy mentioned in the books of Tabaq
at, and it is noted that he got lessons from other scholars as well.

Abul Barakat Nasafy taught the students of the city of Kerman, and at the same time wrote his
famous books “Kanzud-daqaiq”, “al-Kafi fil-Wafiy” and orginezed his lessonsin a circle of them.

Conclusion. In order to better understand the essence of the Shari’a of our holy religion of Is-
lam, it is necessary to understand the essence of the principles of figh, as well as to be aware of the
great deeds done by our mujtahid imams in the past and to follow them with kindness.
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TOTAL PHYSICAL RESPONSE IN TEACHING GRAMMAR

Tumanova Shaxnoza No’monjon qizi,
an English teacher, Namangan region,
Yangikurgan district, school # 12

Tel: 991972893

Annotation: TPR stands for Total Physical Response and is a way of teaching language that
uses both verbal communication and physical body movement. The technique was developed by
Dr. James Asher, a professor from San Jose State University, in the 1970s.

Keywords: Total Physical Response, movement ,method, children, actions

Foreign languages in modern society are becoming increasingly important, and at the same time
the need for a high level of proficiency in them is growing. That is why the methodology of teaching
a foreign language is a very important aspect to which the teacher should pay special attention.
Total Physical Response (TPR) is a method of teaching language or vocabulary concepts by using
physical movement to react to verbal input. The process mimics the way that infants learn their
first language, and it reduces student inhibitions and lowers stress. This method was developed by
James Asher, professor of psychology at San Jose State University, California in the 1960s. The
method of complete physical reaction includes the theory of developmental psychology, humanistic
pedagogy, as well as the theatrical nature of language learning. The main idea of this method
is based on the principle of creating psychomotor associations that facilitate learning a foreign
language. The teacher presents the language in the form of commands that are demonstrated and
modeled by the teacher and performed by students, individually and/or in groups. Grammar is not
explicitly taught, but is learned by induction. Students are expected to subconsciously acquire the
grammatical structure of the language through exposure to spoken language input, in addition to
decoding the messages in the input to find their meaning. This approach to listening is called code
breaking. TPR has become a very popular technique, especially with children. In the classroom
with young learners, using this method could be as simple as pairing commands such as “touch
your nose” or “show me five fingers,” with the action of doing so yourself. Children can also
easily sing along with the teacher to a song that integrates movement with language. Children
are naturally curious and enthusiastic about new things, which makes them less shy or hesitant to
express themselves using their entire bodies. It certainly can, though as you might suspect, adult
learners are not always as enthusiastic about activities that involve TPR as young learners.

However, it is possible to use this method in certain situations with adults, such as a simple
activity used to teach imperatives in which phrases such as “sit down,” “stand up” and “pick up
your pencil” can be performed to connect the grammar with physical movement. You can use TPR
to teach specific verbs, as mentioned in the example of imperatives with adults or, with kids, you
can pick a fun song with lots of movement verbs in it and use it as a warm-up activity. You can
also use TPR to teach nouns. As you can imagine, the technique works very well for nouns that
have an obvious action, like headache. Other words that could easily be paired with actions might
include toothache, banana, football, and swimming; these nouns can be taught in the same way
that you would teach verbs. TPR doesn’t work so well for more static nouns like table. TPR helps
your English students better remember the words and phrases they’re learning. Linking language
with actions drives it deep into our memory. It’s much harder to forget something that we have
drilled physically. Think about when you learned to ride a bike. Have you ever forgotten how to
ride since? Similarly, for ESL, TPR aids with long-term retention like no other technique for young
learners. Even if some of your students don’t understand the words, they will have fun with the
actions. If you have to drill vocabulary a number of times, for example, the children who already
understand it can still have fun doing the actions while you drill for the other students.When
students are ready to talk, they command their teacher and classmates to perform any actions.
Dialogic speech and role-playing games should be postponed a little. After about 120 hours of
training, students will be ready. For role-playing games, everyday situations are taken, such as
in a restaurant, in a pharmacy, in a store, etc. Slide presentations are used to provide a visual
center of the teacher’s narrative, followed by commands, as well as questions for the students.
TPR activities, especially action games, can be used to introduce new language in a very effective
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way. Learning new concepts through the body helps children understand the meaning without the
teacher’s explanation or translation. Below are some examples of using the TPR method in English
lessons, taken from the textbook. Concept: Present Continuous I + You. Example of: I’'m/you’re
walking/running/ drawing. Materials: a pair of paper wings for a child to use

A Flying Bird

1. You’re a bird. 2. You’re going to fly. 3. You’re walking. 4. You’re running.

5. You’re running faster. 6. You’re flapping your wings.

Concept: Wh-questions. Example of: What are you doing? What’s your name?

Materials: a badge (can be made out of aluminum foil)

Thus, the TPR method is based on recreating the process of learning a native language in a
classroom while learning a second language, because the human brain and nervous system are
biologically programmed to master the language in a certain mode. Therefore, it can be concluded
that our hypothesis that teaching a foreign language to primary school students will be effective if
the TPR method is used in the learning process has been confirmed.
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METOJIHNKA MPEMOJABAHHUS PYCCKOTO SI3BIKA KAK HAYUHAS
JTUCHUILINHA

HlykypoBa Mactypa A0aypodoBHa
Yuurens pycckoro si3blka,
o0mieo0pa3oBaTebHOM mKOIBI Ne 15
depranckoro paitona @epranckoil 00IaCcTH.
Mups3amaroBa I'yinopa IllaxnazumoBHa
VYuurenb pyccKoro s3bika,
00meobpazoBarenbHOM mKoIb Ne 15
depranckoro paiiona depranckoi 001acTH.

AHHoTaTHusl: B 1aHHOW cTaThe METONMKA MPENOJABAHMS PYCCKOTO S3bIKA KaK HaydHas
IHACIIUTUINHA.
KuroueBsble cjioBa. Metoauka, mpeMEeTOM, 33J1auu, [eTH00yISHUS.

Metoanka — 53TO MeXOTpacieBasi IUCHUIUIMHA, HAXONAAIIAsCS Ha CTHIKE IeJaroruki,
TICUXONIOTUH, (PUI0CO(hUU U CIICUATBHON JUCIUILTAHBL, 1711 METOAUKH MPETOIaBaHusl PyCCKOTO
SI3bIKA TO JTMHTBUCTHKA.

IIpenmerom wmetonukm sBAseTcs mpoiecc oOydeHus. [lOCKONBKY TpeaMeT MEeTOIUKU
COBMAJACT C MPEAMETOM JPYTUX MEAArorMuecKuX AUCIUIUIMH, METOIUKY OOBIYHO OTHOCAT K
paspsLy menarorndeckKux Hayk.

3agaum METOAMKY MTPETOIaBaHUs PYCCKOTO SI3bIKA COCTOST B ONPEACIICHUH LENel, CoepKaHus
U METOJIOB Tpoliecca 00y4eHHs PYCCKOMY SI3bIKY KaK y4eOHOMY IIPEIMETY.

[HenmoOydeHHus— 3TO onpeieNieHUE BOCIUTATEIbHOM, TO3HABATEIBHOMN U MPAKTUYECKON
e yueOHOro MpeaIMeTa, TO €CTh €r0 MeCTa B CHcTeMe 00pa3oBaHus (Ha CETOAHSIIIHUN JIEHb C
y4eTOM Pa3HBIX TUITOB YUEOHBIX 3aBe/IcHUI ). B IOHATHE CONepIKaHU A0 Oy 9 € H U 1 BXOJAT

— BBIOOD OIpeIesIEHHON HAyYHOM KOHIIEIIINH,

— 0TOOp HEOOXOAMMOTO U JOCTATOYHOTO MOHATUHHOTO ¥ TEPMHUHOJIOTMYECKOTO arapara,

—  ompeielieHWe  TeX  3HaHW, yMEHMH U  HABBIKOB, KOTOPBIMH  JIOJIKEH
OBIIAJICTh YYAILIUICS MPU U3yUYEHUU YU4EOHOTO MpEeIMETA.

Metonpl 00yueHHUsS] BKIIOYAIOT TIOMHUMO COOCTBEHHO METOJOB OOy4eHHs pa3pabdOTKy U W3-
y4eHHEe OpraHu3allMOHHBIX (opM U cpencTB oOyueHus. Takum oOpa3oM, METOAMKA MPU3BaHA
OTBETUTH Ha BOIPOCHI, 3a4eM, YeMy U KaK yuuTb. [Ipu oTBeTe Ha MOCIEAHHUI BOIMPOC BCTAET
JOTIOJTHUTEIHHO TIPOo0JieMa TOTo, KaK KOHTPOJIMPOBATh PE3yAbTaThl 00yueHuss. MeTonuka mpemno-
JaBaHUsS PYCCKOTO sI3bIKa CBsi3aHa ¢ (umocoduel, ICUXOIOTHEH, MeJaroruKoM, TUHTBUCTHKOM.

Casi3p MeToUKHU ¢ Gunocodpueit COCTOUT B TOM, YTO METOIMKA OMHUPAETCS Ha BHIBOJBI (hUII0-
couH O CBSI3M SI3bIKA M MBIIIIICHUS, B3AUMOCBS3HM OOIIECTBA U OT/IEIHHOTO YEeNIOBEKA, CYIITHOCTH
YEeJIOBEUECKON NEeSATEIbHOCTU. DT TOJOKEHHS JIEKaT B OCHOBE Pa3pabOTKH TaKMX METOInNYe-
CKUX BBIBOJIOB, KaK I1€1€CO00PA3HOCTh KOJJICKTUBHBIX opM 00yueHus, 00yueHHe pedn Kak Jie-
SITEIIBHOCTH.

CBsI3pb METOIMKHU C TICUXOJIOTHEH COCTOMT B WCIIOJIb30BAaHMM B METOJUKE BBIBOJIOB, Kacaro-
LIUXCS TICUXOJIOTMH BOCTIPUATHS: aHAIIM3 U CHUHTE3, abcTparupoBaHWe M KOHKPETU3alUs U Jp.
MeTtoauka y4uThIBa€T BBIBOJBI COIMAILHOM MCUXOJIOTUHU O LEisIX oOydeHwus, ¢popmax paboThI,
nuddepeHIIMPOBAHHOM MOIX0/Ie K yUaIIUMCs, UCIIONB3YeT MCUXOIOTUYECKUEe UCCIIeOBaHus 00
JTanax y4eOHBIX ACHCTBHIA, BOZPACTHBIX BO3MOXKHOCTSIX YCBOCHUS 3HAHUHN yYalTUMUCS, MTUKAaX U
criajiax KOHIIEHTpaluu BHUMaHUs. CBsI3b METOJUKH C MEJAarOrMKON M €€ MPUKIIATHBIM aCleKTOM
— NUIAKTUKON (001Ieil Teopueit o0ydeHus) 0COOEHHO TeCHa: B METOJUKE MCIOJIb3YIOTCS 001Ie-
JTUAKTUYECKUE TPUHIIMIBI TTPEToaBaHus, pa3pabOTaHHbIE MEIarorukoil MeToAbl O0ydeHUs U
KOHTpOJIS, GOpMBI 00yUeHHUsl, KpUTEPUHU OLICHKH 3HAHUI, YMEHHI 1 HaBBIKOB. CBSI3b METOIUKU
C JIMHTBUCTUKOM 3aKIIOYAETCS B OMPEACNICHUU YaCTHOAUIAKTUUYECKUX MPUHIUINOB OOyUYeHUS U
coZiepKaHusl OOy4YEeHHS PYCCKOMY SI3BIKY KaK y4eOHOMY MpEIMETY.

Y MeToauKu, KaKk M y JI000W JAUCHIUIUIMHBI, €CTh OINpPEICICHHBIE METOAbl UCCJIEeT0BAHUS.
MeTtosbl HcciieIOBaHUSI B METOAMKE — 3TO CIIOCOOBI BBISIBJICHUS aKTyaJIbHBIX BOIIPOCOB METO/IH-
KH, TIONCKH CPEICTB WX PEIICHUs U TTpoBepka AP (HEKTUBHOCTH. BBIIEISAIOT CleayIOmMne METOIBI:

1. MeTon HaOawAeHMsi — IIEJICHANIPABICHHOE HaONIOeHHE 3a pabOTON ydamuxcs Ha
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ypoKax M aHallu3 JoMailHed paboThl yUEHUKOB, BBISBICHUE TEHACHIUN B YCBOSHUM 3HAHUU U
MPUOOPETEHNU YMEHUH 1 HaBBIKOB MPU U3YUYEHUH PA3TUYHOTO MaTepHana.

2. JKCIIePUMEHT:

1) nouckosuwlii (opuenmupyrowuii) dSKkcnepumennm — BBIABICHUE MPOOJIEMHBIX 30H B TIpoliecce
00y4eHHs OIpe/IeICHHOMY IIPEIMETY, pa3eiy, TEME;

2) KoHcmamupyrowuill SKcnepumenm — dSKCIEPUMEHTATbHBIM Cpe3, MPOBOISAIIMICS IS
MOATBEPXKACHUSI ONIPEIEICHHOM TUTIOTE3bl TOCPEACTBOM

TECTUPOBAHUS U AHKECTHUPOBAHHS,

3) obyuarowuii sxcnepumenm — nporecc 00ydeHus OnpeneIeHHON

TPYTIBI YYAIIUXCS 110 KaKOW-TH00 HOBOM METOIUKE, IPOTrpaMme, YIeOHOMY

MOCOOHIO U T. 1.;

4) koppexmupyrowull sKcnepumerm — yCTpaHEHHE HEJOCTATKOB, BBISIBICHHBIX B Ipolecce
00yy4aroniero SKCrepUMeHTa;

JIuteparypsl
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2. Pycckuii s3p1k: YueOHUK A1 Ki1acca o01eo0pa3oBarebHbIX yueOHbIX 3aBeennii / M. M.
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PHONETIC DIFFICULTIES OF THE ENGLISH LANGUAGE FOR STUDENTS OF
NON-LINGUISTIC SPECIALTIES

Nazarov Rustam Irkinovich,
an English teacher of Tashkent
state transport University.
Tel:+99897 410 44 55

Annotation: The main aim of our article is ways to overcome phonetic problems, both in the
field of pronouncing individual difficult sounds, and stress in words and intonation in sentences, in
particular, in all four types of questions.

Keywords: modern, approaches, activities, education, communication, foreign

Teaching English to students of technical universities has its own specific features. As for the
phonetic aspect of language teaching, the efforts of language teachers of technical universities
are mainly reduced to how to make students’ pronunciation clearer and more understandable to
others, as well as how to help them best develop phonetically understandable speech models for
professional communication. It’s no secret that good pronunciation skills are closely related to
good established listening skills. Therefore, when teaching phonetics, it is advisable to demonstrate
sound samples of various accents to students. Technologies that allow you to record how a student
pronounces, better than others, can contribute to learning the correct pronunciation. If it is not
possible to listen to each student in class, you can listen in absentia and evaluate the recordings
they have made. There are special computer programs, such as Audacity or Wave Pad, which allow
not only to record speech, but also to edit it. And for educational purposes, students can simply
use the usual recording tools available on their mobile phones, or applications such as Recorder
Pro. As the practice of teaching English in higher education shows, students of non-philological
specialties face certain problems in the process of correct pronunciation of English. How to begin
overcoming these phonetic obstacles in order to find practical ways to correct phonetic errors
without focusing on theoretical prerequisites? And you need to start from the very beginning! With
the alphabet, so that students, knowing the location of the letters, can quickly find an unfamiliar
word in the dictionary! With transcription, so that they can independently and correctly read the
difficult words found in the new text and thus be able to replenish their lexical minimum! With
the study of irregular verbs, so that they can speak already in the first lesson! If, of course, these
irregular verbs are explained correctly! At the very first lesson, the English teacher introduces
students not only to the features of the most “difficult” consonants at first, but also gives them a
table of four types of vowel reading, both British and American versions of English, if this is an
advanced group. At the same time, the teacher emphasizes not “simplification”, but the correct
pronunciation of 4 vowels: e, 1, y, u, paying attention to the fact that they are all pronounced the
same [3:] in the third type of syllable: compare her, clerk, sir, first, Byrd, purse, hurry, courage.
Copies of this table are distributed to all first-year students at the first seminar. We consider it our
duty to explain to students the importance of the pronunciation of all 12 vowel phonemes of the
front (4), back (6) and middle (2) rows, again paying special attention not only to the difference in
the meaning of words due to the longitude of the same vowel sound of the front row, such as SHIP
- SHEEP [I-I:] “ship” — “sheep”, but also “dangers” of substitution of a long vowel sound[3:]
middle row with a long vowel sound[O:] of the back row in words such as Word - Ward (word -
hospital ward) and the words Work - Walk (work - walk): typical mistakes of schoolchildren.

L. To illustrate the 12 vowel phonemes (front, back and middle rows), we recommend taking the
following simple examples (words and proverbs):

1) Front row vowels: [I], [I:], [e],[2]: fill-feel-fell-fan-fill-feel-fell -fan (and fan).

As fit as a fiddle! Extremes meet! Well said [wel sed]! And that’s that!

2) Back row vowels: [A—A:], [O-O:], [U-U:]: cut-cart, cod-cord, full-fool -cut -cart, cod -cord,
full-fool.

Hard bargain! All aboard! It looks good!

3) Vowels of the middle row: [3]-[3:]: Around, her, girl, purse - around, her, girl, purse. Joy and
sorrow are as near as today and tomorrow. I’ll see her further first!

Usually, students quickly learn the intonation in this type of question: suffice it to say that
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with confidence, The Falling Tone is used in both the first and second parts of the question, and
with doubt. (Yes? Right?) — The rising Tone is used in the second part of the question (we do
not recommend considering the third option — The Rising + The Falling Tone in the university).
Then we build a general question, where The Rising Tone is always used and where predicate
verbs are represented by so-called “leaders” verbs, which are always ahead! That is, not in the
“zero place”, but in the very first place, before the subject, and the “non-personal” forms of verbs
(infinitive, participle) are after the subject. Of course, “speaking grammatically correctly does not
mean speaking English.” According to Bernard Shaw, the “average Englishman” does not like to
speak correctly. This means that the language is in a state of constant development.

In conclusion, we can say that, the task of the teacher is to create conditions for practical
language acquisition for each student, to choose such teaching methods that would allow each
student to show their activity, their creativity. The task of the teacher is to activate the cognitive
activity of the student in the process of teaching foreign languages. Texts used in the process of
teaching a foreign language in a non-linguistic university should have a clear pragmatic attitude.
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“TA’VIZ-UL OSHIQIN” DEVONIDA QO‘LLANGAN ZOONIMLARNING USLUBIY
XUSUSIYATLARI

Abdullayeva Gulasal Axmedovna
Xorazm viloyati Shovot tumani

32-son maktabining o’zbek tili va adabiyot
fani o’qituvchisi

Saparova Shaxla Ataxonovna

Xorazm viloyati Shovot tumani

32-son maktabining o’zbek tili va adabiyot
fani o’qituvchisi

Annotatsiya. «Ogahiy poeziyasidagi zoonimlar» nomli maqolada hayvon nomlarini tizimli
(sistem) tahlil qilish barobarida, ular orasida uchraydigan dialektal so‘zlarga ham munosabat
bildirilgan

Kalit so’zlar: ot, yilqi, tovushqon, sher, kiyik, mor (ilon), it, eshak, teva (tuya), matoyo
(miniladigan hayvon), ablaq (ola-bula tusli ot), dadudum (yirtqich va xonaki hayvonlar), qumayt
(to‘riq, chopqir ot), dad (yirtqich hayvonlar), ashxob (bo‘z ot), raxsh (chipor ot), yobu, toy, g‘unon,
qulon, qo‘y, sibo’ (yovvoyi vahshiy hayvonlar), yakron (to‘riglar), yilon, mol, quyon, qo‘zi
kabilarni kiritish mumkin.

Hayvonlar nomlari paradigmasidagi so‘zlar orasida dialektal so‘zlar, aslida, Ogahiy poeziyasida
unchalik ko‘p emas. Bulardan tovishqon so‘zini, hududiylik semasi bo‘lganligi sababli, dialektal
so‘zlar qatoriga kiritish mumkin.

Ogahiy poeziyasidagi hayvonlar nomlarining turli-tumanligi shoir yashagan davrda Xorazm
vohasi hayvonot dunyosining ancha boy bo‘lganligini ko‘rsatadi. Haqiqatan ham, bu davrda
yovvoyi hayvonlarning, xonaki hayvonlar, hayvonlarning yoshiga, jinsiga, rangiga ko‘ra turlari,
biror maqsadda foydalanish bo‘yicha nomlanishining o‘zi ham buni isbotlaydi. Ana shunday
yovvoyi hayvonlardan birining nomi tovushqon deb yuritilgan.

Tovushqon o‘zbek tili uchun dialektal so‘z hisoblanadi. U adabiy tilda hozir ham iste’molda
yo‘q. «O‘zbek tilining izohli lug‘ati»da ham ushbu so‘z dialektal belgisi bilan berilgan bo‘lib, quyon
ma’nosini anglatadi: oq tovushqon: U o‘zi uchun uya yasashga kirishgan tovushqonday qumni
tirnay boshladi. Bu so‘z hatto S. Ayniyning «Qullar» romanida shu ma’noda ishlatilgan.] Ammo
Xorazm shevalari bo‘yicha tuzilgan lug‘atlarda bu so‘z qayd etilmagan. Qoragalpog‘istondagi
o°‘zbek shevalarida, xususan, To‘rtko‘l, Beruniy, Xo‘jayli, Qilichboyda quyon ma’nosini anglatadi:
tavshan ysilei—quyon yili.

Navoiy yashagan davrda tovushqon yovvoyi quyon, ya’ni dala quyoni ma’nolarida iste’molda
bo‘lgan. Navoiy asarlarida quyon so‘zining ishlatilganligi, qolaversa, quyon boquvchi, quyon
sotuvchi, quyon ovlovchi ma’nosida tovushqonchi so‘zining mavjudligi,3 ushbu so‘zning adabiy
normaga o‘sha davrda mos kelishi va xalq tilida faol ishlatilganligini isbotlaydi. Keyinchalik,
adabiy tilga quyon so‘zining kirib kelishi va faol ishlatila boshlashi, tovushqon so‘zining asta-
sekin dialektal so‘zga aylanishiga sabab bo‘lgan. Aslida, tovushqon so‘zi juda qadimturkiy bo‘lib,
u hatto O‘rxun bitiktoshlari sirasiga mansub «To‘nyuquq» bitiktoshining 8-matnida uchraydi:4
Kayik ydyy tabeishqan ydyy olurur drtimiz. Bodun bog‘zsi toq érti (Kiyik eb, tovushqon eb yurar
edik. Xalgning qorni to‘q edi).

Ogahiy davrida bu so‘z yovvoyi quyon ma’nosida ishlatilgan. Buni shoirning «To‘qayda ov»
she’ridan o‘rin olgan tovushqon so‘zi ham isbotlaydi:

Chobuk qulonu semiz tovishqon,

Ul besha aro adaddin oshqon.

O‘zbek adabiy tili uchun dialektal so‘z sanalgan tovishqon so‘zi hozirgi turkman tili uchun adabiy
normadagi so‘z hisoblanadi. Turkman tilida bu so‘z tovshan tarzida berilgan bo‘lib, kemiruvchi
oilasidan bo‘lgan, quloqglari eshak qulog‘i kabi uzun, terisi yumshoq, go‘shti eyiladigan, qo‘rq,
sutemizuvchi hayvon ma’nosiga ega.6 Turkmanlarda, hatto Tavshan qizlarga ism sifatida qo“yiladi.

Demak, quyon ma’nosida Ogahiy poeziyasida ishlatilgan tovishqon so‘zi qadimgi turkiy
til davrida tabeishg‘an, so‘ngra tovushqan>tovishqon >tovshan shaklini olgan va bu so‘z shoir
she’rlarida leksik dialektizm sifatida qo‘llanilgan.
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YObu so‘zi adabiy tilda yobi shaklida berilgan bo‘lib, nasli past ot ma’nosining folklor
asarlarida ishlatilishi qayd qilingan.7 Xalq og‘zaki ijodi namunalarida, ko‘pincha, shevaga oid
so‘zlar o‘rin olishini inobatga oladigan bo‘lsak, ushbu so‘zni ham bevosita dialektal xususiyatga
ega deb, dialektizmlar tarkibiga kiritish mumkin.

Yaber so‘zining Xorazmning Shovot tumanida ishlatilishini F. Abdullaev qayd etib, uning
ishchi ot; xashaki ot ma’nosiga egaligini ta’kidlaydi. O.Madrahimov ya:bel so‘zining o‘g‘uz
shevasida jaydari ot, ishchi ot; ozarbayjon tilida yabsl, turkman tilida ya:bsr (ishchi ot) ma’nosida
ishlatilganligini yozadi.

Demak, Xorazmning fagat Shovot tumanida ishlatiladigan va shu erda «YObili qangli» ovuli
mavjud bo‘lsa, bu so‘zning qadimgi turkiy, ayni paytda, dialektal ekanligi ma’lum bo‘ladi.

Teva bila yobu haddin afzun,

Qo‘y birla qo‘zi adaddin afzun.4

Ogahiy poeziyasidagi hayvonlar nomlarining ko‘plab uchrashi shoir yashagan davrda Xorazm
vohasi hayvonot dunyosining rang-barangligini ko ‘rsatadi.

Foydalanilgan adabiyotlar:

1. Abdurahmonov G°*., Shukurov Sh., Mahmudov Q. O‘zbek tilining tarixiy grammatikasi. —
Toshkent: O‘zbekiston faylasuflari milliy jamiyati, 2008. — 528 b.

2. Abdurahmonov A. Ulug‘bek akademiyasi. — Toshkent: Qomuslar bosh tahririyati, 1993.
29 b.

3. Abdurahmonov G°*., Rustamov A. Qadimgi turkiy til. —~Toshkent: ‘O‘qituvchi, 1982. — 168
b.
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XIV —XV ASRLARDA O‘ZBEK ADABIY TILIDA SO‘G‘DCHA O‘ZLASHMALAR

Allaqulova Moqsuda
Urganch tumani 38-son maktabning
ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Ushbu maqolada o‘zbek adabiy tili va unga xos leksik tarkibning shakllanishi
hamda rivojlanishida XIV asr ikkinchi yarmi — XV asr birinchi yarmi alohida ahamiyatga ega
ekanligi va bu davr adabiy tildagi rang-barang uslub hamda janrlarning shiddatli taraqqiy etishi
bilan xarakterlanishi alohida aytib o’tilgan.

Kalit so’zlar: adabiy tili, fors-tojik va mo‘g‘ul tili, uyg‘ur va braxma, eski turkiy til, fonetik.

XII-XIII asr adabiy tilining shakllanishida o‘zga tillardan kirib kelgan o‘zlashmalarning sezilarli
rolini takidlashga shu davrga tegishli qo‘lyozma manbalardagi faktik materiallar izn bermasa-da,
bu fikrni XIV asr ikkinchi yarmidagi o‘zbek adabiy tili leksikasi pozitsiyasidan turib bemalol
aytish mumkin. [jtimoiy hayotning turli sohalarida ro‘y bergan keskin o‘zgarishlar oqibatida
makon va zamonda yangi-yangi narsa-predmetlar, ular bilan bog‘lik tushunchalarni ifodalash
magsadida yangi so‘zlar o‘zbek tiliga kiradi. XII-XIV asr birinchi yarmida arab, fors-tojik va
mo‘g‘ul tillaridan o‘zlashgan o‘zlashmalar qatori XIV asr ikkinchi yarmi-XV birinchi yarmida
yangi o‘zlashmalar hisobiga yanada kengayadi.

Davr obidalari matnida so‘g‘d tilidan o‘zlashgan elementlar son jihatidan sanskritcha
o‘zlashmalardan bir oz ortigligi bilan farqlanadi. Turkiy va so‘g‘diylarning ayni bir hududda
aralash istiqomat qilishi, o‘zaro turfa munosabatga kirishi kabi ijtimoiy-madaniy aloqalar negizida
gqadimdan turkiylar tilida so‘g‘dcha va aksincha so‘g‘diylar so‘z boyligida turkiycha unsurlar
faoliyat ko‘rsatgan.

Jumladan, “olam, dunyo, jahon” ma’nosini ifodalovchi achun//ajun leksemasi ilk bor uyg‘ur
va braxma yozuvida bitilgan Turfon matnlarida “bor bo‘lishlik, qayta tug‘ilish” ma’nosida qayd
etilgan. Yusuf Xos Hojibning “Qutadg‘u bilig” asarida leksema “dunyo, olam, hayot” ma’nosini
kasb etadi. Mahmud Qoshg‘ariy o‘zlashmani “dunyo, olam” ma’nosida ishlatib, foniy bunyoni bu
ajun, boqiy dunyoni esa o/ ajun tarzida ifodalaydi. Eski o‘zbek adabiy tilining XIV asr ikkinchi
yarmi — XV asr boshida bunyod etilgan manbalari tilida o‘zlashmaning ham achun:

Yusuf erur zikri - anin subhu sham,

Jumla achun ayshi angadur haram (Yusuf va Zulayho, 11-1), ham

Tabiattin chigardim nazmi bisyar,

Ajunda bo‘lmadim edgu haridar

fonetik variantlari qo‘llanavergan. Ayni paytda shu jihatga e’tibor berish zarurki, manbalar tilida
tahlil etilayotgan so‘g‘dcha leksik element alam - dunya - jahan - zamin - asman — ko ‘k leksik
birliliklari bilan ma’nodoshlik qatori hosil gilgan bo‘lsa-da, biroq ajun o‘zlashmasi “eskirganlik”
belgisi bilan qolgan ma’nodoshlardan farqlangan.

Qadimgi turkiy til va eski turkiy tilda “malika, hukmdor javchasi” ma’nosini anglatuvchi xatun
leksemasi davr obidalari matnida qo‘llanishda davom etadi:

Jumla beklar xatuni sarbasar

Tapti Zulayhaning ishidin xabar (Yusuf va Zulayho, 45, 14).

Keltirilgan baytning birinchi misrasida Azizi Misr dargohida xizmatda bo‘lgan beklarning jufti
halollari haqida so‘z ketmoqda.

Juda qadim zamonlarda turkiy tilga kirib kelgan bu leksik birlik ilk marta qadimgi run bitigi
“Kultegin”da xonim, zadagon ayol, oqsuyak ayol ma’nosida xofun shaklida ishlatilgan. “Oltin
yorug‘”’da leksema hukmdor, bek xotini ma’nosini anglatadi: Bu savig® elig bekli qotunli eshidip
“bek-hukmdor va uning xotuni bu so‘zlarni tinglab”.

Mahmud Koshg*‘ariy so‘zni “hukmdor, davlat boshlig‘i xotini; xonim, malika tarzida izohlaydi.
Xon ishi bo ‘Isa qotun ishi golur “xon ishi oldida malika (xonim) ishi to‘xtaydi.

«Qutadg‘u bilig’da bu leksema ishlatilmagan. So‘zning fonetik shakli “ayol; zavja; beka;
malika” ma’nolarida birinchi bor O‘rta Osiyo tafsirida uchraydi: Fir’avn xatuni Aysa “Fir’avn
zavjasi Oysha”. Demak, XII asrda o‘zlashma umuman, “zavja, ayol kishi” yangi ma’nosi kasb
etadi. XIV asr yozma manbalari tilida so‘zning keyingi fonetik shakli “xonim, beka” va “xotin,
ayol kishi” ma’nolarida bir necha bor qayd etiladi: gamug * xatinlarni xotun tema zinxar (“Xusrav
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va Shirin”); bir xatun anga aytti (“Guliston”); Payg ‘ambar alayhis-salam dunyadin naql qilmishda
toquz xatuni qaldi (“Nahjul-farodis™) XIV asr arab tilidagi filologik risolalardan “Kitob ul-idrok
li-lison ul-atrok” (73) hamda “Tarjumon”da (32-16) biz leksemaning qadimgi fonetik shakli gotun
“beka, xonim” bilan yana to‘qnash kelamiz. “At-tuhfa”da leksema xotun shaklida “xonim, beka”
va ““ zavja” (18-8) ma’nolarida iste’molda bo‘lgan. Rabg‘uziy asarida xotun “zavja; ayol kishi”
(23-5; 6-1) ma’nolari kasb etadi.

Xullas, gatun//xatun o‘zlashmasining ma’noviy taraqqiyot yo‘lini quyidagicha sharhlash
mumkin. Dastlab u “zodagon ayol, xonim, malika”, so‘ngra “zavja; ayol kishi” ma’nolarini
ifodalash uchun xizmat gilgan. Lekin “beka, xonim” ma’no ottenkasi ham ushbu so‘z tomonidan
ifodalanavergan.

L.Z.Budagov lug‘atida leksemaning fonetik variantlari keltirilgan. Ular “zavja; xotin kishi;
xonim” kabi ma’nolarni anglatgan. V.V.Radlov lug‘atida leksema ham gatun “malika” ham gatin
“zavja; turmushga chiqgan ayol” fonetik shakllarida ko‘zga tashlanadi. Keyinchalik turkiy va
mo‘g‘ul tillarida qo‘llangan xatun “xonim, malika” leksemasini V.Bartold so‘g‘dcha so‘zlardan
biri ekanligini e’tirof etadi.

Rashiduddinning ta’kidlashicha, Chingiziylar saltanatida xatun hukmdor zavjasi, ya’ni malikaga
nisbatan qo‘llangan va ular taxt egasini saylash maqgsadida chagqiriladigan qurultoylarda ishtirok
etgan. Oltin O‘rda xonligida ulu xatun “ulug* xonim” va kuchuk xatun “kichik xonim” termin-so‘z
birikmalari ishlatilgan. V.V.Radlov lug‘atida “ayol kishi” ma’nosidagi gat leksemasining teleut va
qumanid tillarida mavjudligi haqida qayd berilgan.

Ushbu fonetik materiallarga suyangan holda turkiyshunoslikda gqatun//xatun leksemasining
ikki qism, ya’'ni gat “qat, qavat, saf” hamda -(u)n/ -(i)n affiksidan iboratli ekanligi xususida fikr-
mulohaza ham yo‘q emas. J.Klason gatun //xatun “beka, xonim” terminini so‘g‘d tilidagi “hukmdor,
zodagon zavjasi” leksemasining turkiycha va arabcha fonetik shakllari tarzida izohlaydi.

Fors-tojik tilida xatun leksemasi 1) “xonning zavjasi, xonim, 2) beka, zodagon ayol; 3) “ayol
kishi” ma’nolari kasb etadi. XIV asr qumanlar lug‘ati “Kodeks Cumanikus”’da ham gatun, ham
xatun fonetik variantlari keltirilgan bo‘lib, ular “zodagon ayol; beka; ayol kishi ma’nolarini
ifodalagan. Lug‘atda gan gatuni “xonim” sultan xatuni “malika” so‘z birikmalari ham o0‘z o‘rnini
topgan.

Foydalanilgan adabiyotlar_

1. Berumor O. XKXanyOuii Y30€KHCTOH TOMMOHUMJIAPUHHUHT y31amrad Katiamu: Owon. ¢an-
Jlapy HOM30[IH ... JiiC. aBToped. — Tomkent:, 1999. — 25 6.

2. AckapoB A. Y30eKk XaJKUHHHT 3THOT'€HE3U Ba 3THUK Tapuxu. TomkeHT. 2007
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NEMIS TILINI O‘QITISHDA KOMMUNIKATIV YONDASHUV

Avazova Malika Salayevna
Xorazm viloyati Bog ot tumani
21-maktabning nemis tili 0" qituvchisi

Annotatsiya: Ushbu maqolada ikkinchi til sifatida ingliz tilini ma‘lum darajada o‘zlashtirgan
maktab o‘quvchilariga nemis tilini kommunikativ yondashuv asosida o‘rgatish prinsiplari haqida
to‘xtalib o‘tilgan. Bu tillarning jihatlari misolida tilni oson o‘zlashtirish ahamiyati haqida so‘z
yuritilgan.

Kalit so‘zlar: kommunikativ kompetensiya, kommunikativ-kognitiv prinsip.

Yosh avlod ta‘lim tarbiyasi eng ustuvor vazifalardan biri sifatida katta e‘tibor qaratib kelingan
masalalardan biridir. Kelajak avlod har tomonlama barkamol tarbiyalanishi, har sohada yetuk mu-
taxassis bo‘lishi uchun chet tillarini mukammal o‘rgatishimiz, dunyoqarashini kengaytirishimiz
lozim. Xorijiy tillarni o‘qitish jarayonida zamonaviy texnologiyalardan foydalanish o‘quvchining
nutqiy faoliyati kommunikativ kompetensiyani har tomonlama rivojlantirishga asos bo‘la oladi.
Ma‘lumki, kommunikativ kompetensiya — ijtimoiy vaziyatlarda ona tilida hamda birorta xorijiy
tilda o‘zaro muloqotga kirisha olishni, muloqotda muomala madaniyatiga amal qilishni, ijtimoiy
moslashuvchanlikni, hamkorlikda jamoada samarali ishlay olish layoqatlarini shakllantirishni
nazarda tutadil . Hech kimga sir emaski, mamlakatimiz o‘quvchilarining ko’pchiligida chet tillari
orasida ingliz tilini o‘rganishga bo‘lgan e‘tibor kuchli. Amaliyot shuni ko‘rsatadiki, nemis tilini
o‘rganayotgan to‘rt kishidan uchtasi ingliz tilini birinchi xorijiy til sifatida o‘rgangan va olin-
gan tajriba, bilim, ko‘nikmadan foydalangan holda ikkinchi 1 O’zbekiston Respublikasi qonun
hujjatlari to’plami, 2017-yil, 14-son, 230-modda, Vazirlar Mahkamasining 2017-yil 6-apreldagi
187-son qaroriga 3-ilova “Science and chet tiliga o‘tilishi va uni o‘rganishni osonlashtirishi mum-
kin. Aynan shunday holatlar maktabgacha ta‘lim muassasalarida tarbiya olgan o‘quvchilarning
maktab yoshiga yetib, maktabga qabul qilinganlarida yuz beradi. Bunday hollarda ingliz tilini
ma‘lum darajada o‘rganib kelgan o‘quvchilarni nemis tili darslariga qizigtirish uchun ma‘lum bir
prinsiplarga e‘tibor berish lozim. Ingliz tilidan keyin ikkinchi til sifatida nemis tilini o‘rganayot-
ganda, har qanday chet tilini o‘qitishda qo‘llaniladigan umumiy qoidalarga tayanish kerak. Ushbu
prinsiplar ko‘p o‘xshashliklarga ega bo‘lishiga qaramasdan, ular ikkinchi tilga nisbatan qanday-
dir modifikatsiyaga ega, masalan, o‘quv sharoitlarining o°ziga xosligi, uchta tilning o‘quv jaray-
oni bilan alogada bo‘lishi (ona tili, ingliz tili va nemis tili) va hokazolar. Har qanday chet tilini
o‘qitishda bo‘lgani kabi, kommunikativ magsadlar ham o‘rganishga umumiy uslubiy yondashu-
vni oldindan belgilab beradi. Ammo o‘quvchilar ingliz tilini o‘rganishda allaqachon tajribaga ega
bo‘lganligi sababli, ular ingliz va nemis tillarini o‘ziga xos jihatlarni taqqoslashga intilishadi.
Shuning uchun ikkinchi chet tilini o‘rganishda umumiy uslubiy prinsipni kommunikativ-kognitiv
deb ta‘riflash mumkin, bu yerda kognitiv tomon kommunikativ tomonga bo‘ysunadi va u sizga
o‘rganishni yengillashtiradigan har qanday o‘xshashlikni topish yoki aralashishga yo‘l qo‘ymas-
lik uchun farqlarni aniqlash kerak bo‘lgan joyda o‘zini namoyon qiladi. Umuman olganda, ingliz
tilini ma‘lum darajada o‘zlashtirgan o‘quvchilar nemis tilini o‘rganishni boshlashganda bu ikki til
orasidagi quyidagi o‘xshashliklarni sezishadi: 1) har ikki til ham lotin harflaridan foydalanadi; 2)
lug‘at va so‘zlarning ishlatilish sohasi; 3) oddiy jumlalarning tuzilishidagi o‘xshashlik (bog‘lovchi
fe‘lning mavjudligi). Deutsch: Mein Name ist Miller. English: My name is Miller. Deutsch: Sie
ist krauk. English: She is ill. Deutsch: Er spricht Deutsch. English: He speaks German. 4) Zamon
shakllarini o‘rganishda (fe‘lning uchta asosiy shaklidan va yordamchi fe‘ldan foydalanish haben =
to have); Deutsch: Kommen — kam — gekommen English: come — came — come Deutsch: Bringen
— brachte-gebracht English: bring — brought — brought Deutsch: Sprechen — sprach — gesprochen
English: speak — spoke — spoken “Science and Education” Ammo shuni bilish muhimki, har bir
yangi chet tilini o‘rganish jarayonida, masalan, ingliz tili orqali nemis tilini o‘rganish paytida
o‘quvchilar quyidagi ba‘zi qiyinchiliklarga duch kelishlari mumkin : - talaffuz qilganda; - o‘qish
qoidalarida; - intonatsiyada; - ingliz va nemis tillaridagi ba‘zi so‘zlar bir-biriga o‘xshash talaffuz
qilinadi, ammo har xil ma‘noga ega bo‘lib, “tarjimonning yolg‘onchi do‘stlari”” deb ataladi; -so‘z
tartibida; - fe‘llarning biriktirilishida; - murakkab grammatik qurilishlarda va boshqalar. Statistika-
ga ko‘ra, tilni o‘qitishda faqatgina 15% muvaffaqiyat o‘qituvchiga, 50% o‘quvchining qobiliyatlari
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va harakatlariga bog‘liq. Qolgan 35% foizlarga asoslangan motivatsiyaga bog‘liq. O‘qituvchining
kuchi grammatik paradigmalarning murakkab tizimida yangi tilga bo‘lgan qiziqishni tarqatishga
imkon bermaydi. Dars jarayonida o‘quvchilar chet tilini oson o‘zlashtirishi uchun quyidagicha
qizigarli hamda nutqni zamonaviy usulda rivojlantiruvchi mavzulardan foydalanish samara be-
radi. “Kennenlernen” (“Tanishuv”), “Mein Klasse” (“Mening sinfim”), “Tiere” (“Hayvonlar”),
“Meine Familie” (“Mening oilam’) kabi mavzular, albatta, o‘quvchilarimizning boshlang‘ich bili-
mini hamda nutqini rivojlantirish uchun ko‘mak beradi. Bolalarda kommunikativ ko‘nikmalarni
rivojlantirishda dialog, fikr almashishning tinglash, o q1sh va yozish asosiy tajribalardandir. Ma-
salan, yuqorida gayd etilgan “Mein Klasse” mavzusi asosida dars mashg‘uloti o tkazﬂayotgan
jarayonda er/sie, ihr — shaxsiy olmoshlaridan, mein, dein — egalik olmoshlaridan, ragamlar, o‘quv
qurollar, fanlarning nomlaridan foydalanish qo‘l keladi. Dialog — so‘rov o‘tkazish paytida esa
fanlarning gaysi mavzulari sizga yoqadi, gaysi biri yogmaydi; o‘g‘il bolalar qiz bola do‘stingiz
haqida gapiring; aloga jarayonida esa faol lug‘at bilan ishlash; o‘rganilayotgan lingvistik material-
lar asosida qurilgan audio yozuvlarda kichik hajmdagi kirish matnlarini tinglash; og‘zaki ravishda
eshitgan narsalarga munosabat bildirish yordam beradi. Nemis tilini o‘rganishni osonlashtirish
uchun o‘quvchilar e‘tiborini ingliz va nemis tillardagi mosliklar va farqlarni topishga yo‘naltirish
kerak. Xorijiy tillarni o‘qitish kompetensiyasi o‘quvchining xorijiy til bo‘yicha egallagan bilim,
ko‘nikma va malakalarini kundalik hayotda, aniq bir sohada amaliyotda qo‘llay olish qobiliyatini
shakllantiradi.

Foydalanilgan adabiyotlar ro‘yxati

1. Shofqorov, A. M., & Shayxislamov, N. (2020). Ona tili ta’limda lingivistik mashqlarning o
‘rni. Science and Education, 1(Special Issue 2).

2. Shaykhislamov, N. Z., & Makhmudov, K. S. (2020). Linguistics and Its Modern Types.
Academic Research in Educational Sciences, 1(1), 358-361.
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BADIIY ASAR USTIDA ISHLASH JARAYONI

Bekchonova Reymajon Raximovna
Xorazm viloyati Xiva tumani
5 — maktab ona tili va adbiyot fani o’qituvchisi

Annotatsiya: ushbu maqolada adbiyot darslarida badiiy asar ustida ishlash jarayoni haqida
yoritilgan.
Kalit so’zlar: badiiy asar, obrazlar, sintez analiz sintez.

Badiiy asar ustida ishlash murakkab jarayon bo’lib o’qituvchi o’qish darslarining ta’lim-
tarbiyaviy vazifalari badiiy asarning o’ziga xos xususiyatlari va o’quvchilarning tayyorgarligini
hisobga olishni taqozo qiladi.

Badiiy asarda barcha komponentlar o’zaro bog’langan bo’ladi. Asarda obrazlar rivojlanib
boradi. Vogealar rivojlanib borgan sari gahramonlarning yangi-yangi tomonlari ochila boradi. Bu
xususiyatlari asar ustida ishlashda uni yaxlit o’qishni, idrok etishni, ya’ni sintezni talab qiladi.
Asar boshidan oxirigacha o’qilgandan so’ng analiz qilinadi, so’ng yana yuqori sifatli sintezga
o’tiladi. Asarni o’qishga kirishishdan oldin o’quvchilarni badiiy asarni o’qishga tayyorlash lozim
bo’ladi. Demak, tayyorgarlik davri — sintez-analiz-sintez jarayonini beradi.

O’quvchilar asar mazmunini to’g’ri idrok etishlari uchun hayot hagida ma’lum tasavvurga ega
bo’lishlari zarur. Buning uchun tayyorgarlik ishlari o’tkaziladi.

Tayyorgarlik ishlarining vazifalari:

1. O’quvchilarning asarda aks ettirilgan voqea-hodisalar haqidagi tasavvurlarini boyitish,
matnni ongli idrok qilishga ta’sir etadigan yangi ma’lumotlar berish, badiiy asarda tasvirlangan
faktlarni o’quvchilar 0’z hayotida kuzatishlari bilan bog’lay olishlariga sharoit yaratish.

2. Yozuvchining hayoti bilan tanishtirish, yozuvchiga, uning hayotiga ijodiga qiziqish uyg’otish.

3. O’quvchilarni asarni emotsional idrok etishga tayyorlash.

4. Asar mazmunini tushunishga xalal beridigan so’zlarning lug’aviy ma’nolarini tushuntirishdan
iborat.

Tayyorgarlik ishlarining shakllari xilma-xil bo’lib, o’qituvchi asar mazmunini va sharoitga
qarab ish turini tanlaydi. Tayyorgarlik davri uchun 2-5 daqiqa ajratiladi.

Ekskursiya. Bu ish turidan tabiat tasviriga bag’ishlangan yoki ishlab chiqarish, qurilish,
shahar, qishoq hayotiga doir mavzular o’rganilganda foydalanish mumkin. Chunonchi, 2-sinfda
“Metropoliten”, 1-sinfda “Issigxonada” kabi materiallarni o’rganishdan oldin ekstadqiqotiya
qilish magsadga muvofiq. Ekstadqiqotiya uchun reja beriladi va matn o’rganilishidan kamida bir
hafta oldin o’quvchilarga e’lon qilinadi.

Film namoyish qilish. Inqilobdan oldingi hayot vogealari tasvirlangan matnlardan oldin film
namoyish qilinsa, o’quvchilarning asarni idrok qilishlari faollashadi. Albatta, hozir o’quv filmlari
yetarli emas. Ammo videofilmlardan foydalanish mumkin.

O’qituvchi hikoyasi. Asar muallifi haqida ma’lumot berishda eng samarali metod hisoblanadi.
Chunonchi, 4-sinfda Quddus Muhammadiyning she’ri o’rganilayotganda shoirning bolalar uchun
yozgan asarlari namoyish etilib, ular haqida qisqacha ma’lumot so’zlab berilsa, o’quvchilarning
asarni o’qishga qiziqishlari ortadi. Tayyorgarlik davridan so’ng 1-bosqich amalga oshiriladi. Bu
bosqichning asosiy matnni yaxlit idrok etish jarayonida asarning aniq mazmuni bilan, uning syujet
chizig’i bilan tanishtirish, asarning emotsional ta’sirini aniqlashdir.

Matn ifodali 0’qib beriladi. (2-sinfda o’rganiladigan “Mehribon qiz” matni magnitofon orqali
0’qib eshittiriladi). O’qituvchi o’quvchilarga umumiy taassurotlarini aytishni talab qiladigan
savollar beradi.

1. Hikoyani qaysi o’rni sizga yoqdi?

2. Qahramonlardan gaysi biri sizga aynigsa yoqdi?

3. Hikoya o’qilganda siz qaysi o’rinda juda xursand bo’ldingiz? kabi savollar beriladi

Badiiy asar ustida ishlashning 2-bosqichi tahlil qilishdir. Bu bosqichning vazifasi: syujet
rivojining sabab natija bog’lanishini belgilash, ishtirok etish shaxslarning xulg-atvorini va asosiy
xususiyatlarini aniqlash, asar kompozitsiyasini ochishdir. Tahlil jarayonida matn ustida ishlashning
quyidagi turlaridan foydalaniladi.

Tanlab o’qish. Bunda o’quvchi matnning berilgan vazifaga mos qismini o’qiydi. Vazifa
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asarning faktik mazmunini oydinlashtirish, sabab-natija bog’lanishini belgilash, badiiy xususiyatini
ochish, o’qilgan matnga o’z shaxsiy munosabatini ifodalashdan iborat bo’lishi mumkin. 4-sinfda
“Tabiatdagi o’zgarishlar berilgan gismlarini topib o’qing (Oltin kuz)”, “Tagachining nasihati’ni
0’qing.

Tanlab o’qish matn ustida ishlashning eng samarali usulidir. U o’quvchilarda yaxshi o’qish
sifatlarini o’stirish bilan ularning ijodiy tasavvurini, nutqi va zehnini o’stirishga yordam beradi.

Berilgan savolga 0’z so’zi bilan javob berish.

Mashqgning bu turi o’quvchilarda o’qilganlar yuzasidan muhokama yuritish ko’nikmasini
o’stirishga, qatnashuvchi shaxslarni baholashga muallif tasvirlagan hayotiy lavhalar bilan asar
g’oyasi o’rtasidagi bog’lanishni aniglashga imkon beradi. Ishning bu turida beriladigan savollar
ma’lum maqgsadga yo’naltirilgan va muayyan izchillikda bo’lishi kerak. Shu bilan bir qatorda
o’quvchilarning mustaqil fikrlashga o’rgatilishi lozim. Boshlang’ich sinf darsliklarida savollarga
javob berish ish turiga katta o’rin berilgan. O’qituvchining vazifasi ana shu savollardan unumli
foydalanish va ijodiy xarakterdagi savollarni ko’proq berishi talab etiladi. 4-sinfda “Qodir bilan
Sobir” matni yuzasidan o’quvchilarni o’z fikrini aytishga undovchi Sobir o’qishdan kechikish
sababini ochiq aytib to’g’ri qildimi? Uning o’rnida siz bo’lganingizda nima qilardingiz? kabi
savollar o’quvchilarning fikrlash qobiliyatlarini, og’zaki nutqlarini o’stiradi va matnni yaxshi
o’zlashtirishlariga olib keladi.

Foydalanilgan adabiyotlar:

1. Adabiyot fanidan xalqaro baholash dasturiga o’quvchilarni o’qitish bo’yicha metodik
qo’llanma.

2. Adabiyot darslik 9 sinf Toshkent 2018yil
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UMUMLIY O‘RTA TA’LIM MAKTABLARIDA NEMIS TILINI O‘QITISH
XUSUSIYATLARI

Boboyeva Erkinoy Karimovna
Xorazm viloyati Bog ot tumani
21-maktabning nemis tili o' qituvchisi
Telefon: +998976035540

Ollanazarova Mashxura Ilxamboy qizi
Xorazm viloyati Bog ot tumani
21-maktabning nemis tili o qituvchisi

Annotatsiya. Ushbu berilgan ilmiy maqolada umumiy o’rta ta’lim maktablarida o’quvchilariga
nemis tilini o’qitishning o’ziga hos xususiyatlari haqida pedagogik jihatdan ilmiy yondashishga
harakat qilingan.

Kalit so’zlar: nemis tili, o’qish, ko’rgazma, ta’lim, boshlang’ich, harakat, o’qituvchi, vaziyat
usuli, jarayon, loyiha, dizayn.

Faol o’rganish usuli sifatida loyiha texnologiyasining ahamiyati to’g’risida gap ketganda, shuni
ta’kidlash mumkinki, loyiha nafaqat yuqorida aytib o’tilganidek eng keng tarqalgan usullardan
biri, balki talabalarga “shaxsiy fazilatlari, qarashlari va e’tiqodlarini amalda namoyish etish” uchun
imkoniyatdir. Bu, ayniqsa, o’rta maktab o’quvchilari uchun juda muhimdir, ammo o’rta maktab
o’quvchilari uchun loyiha ularni o’zlarining fikrlarini shakllantirishga va u uchun bahslashishni
o’rganishga undovchi omil hisoblanadi. Shunday qilib, bola nafagat muloqot qobiliyatini
rivojlantiradi. Ammo o’zim ham shaxs sifatida. I. I. Petrichuk yozganidek: “O’rta maktabda chet
tilini o’qitishning asosiy maqsadi o’quvchilarda madaniyatlararo muloqot uchun zarur bo’lgan
kommunikativ kompetentsiya darajasini rivojlantirish, shu bilan birga bola shaxsini shakllantirish
va rivojlantirish bilan bir qatorda nafaqat chet tillarni o’rganishda 0’z-0’zini tarbiyalashga qodir,
balki olingan bilimlardan hayotning muhim muammolarini hal qilishda foydalanish ”. Shunday
qilib, loyiha talabalarning har tomonlama, erkin va ijodiy rivojlanishiga hissa qo’shadigan eng
yaxshi o’qitish usullaridan biridir. “Ularda ijobiy”” men “- kontseptsiyani shakllantirish”.

Albatta, dizayn texnologiyasini sinf-dars tizimiga alternativa sifatida ko’rib bo’lmaydi.
Loyiha faqat o’qituvchiga maktab o’quvchilarini o’rganilayotgan fanga qiziqishini uyg’otishga,
o’quvchilarga o’rganilayotgan dasturga eng qiziqarli va o’quv-uslubiy majmualarga kiritilmagan
narsalarini qo’shish imkoniyatini berishga yordam berish uchun mo’ljallangan. Katta yoshdagi
o’quvchilar loyihalar va mavzularni tanlashda katta erkinlikka ega bo’lishlariga garamay,
ular ham til qobiliyatlari, ham shakllangan hayotiy pozitsiyasi tufayli eng yorqin va to’liq
loyihalarni amalga oshirishga qodir, ammo quyi sinf o’quvchilari haqida unutmaslik kerak. ...
Til o’rganishning dastlabki olti oyida allagachon siz loyiha faoliyatining elementlarini darslarga
kiritishingiz mumkin - “yorqin rasmlar yoki chizmalar bilan 0’z rasmli alifbosi yoki post-alifbosi
yaratishni taklif qiling.” Shuningdek, siz yosh o’quvchilarni dam olish uchun devor gazetasini
yaratishga taklif qilishingiz mumkin - Yangi yil, Rojdestvo, 8 mart va boshqalar. Shunday qilib,
agar o’qituvchi talabalarni to’g’ri rag’batlantirsa, ularga bosim o’tkazmasa, tashabbus va vazifaga
jjodiy yondoshishni rag’batlantirsa, ular erta yoshdan boshlab chet tilini o’rganishga qiziqishadi
va passiv emas, faol o’rganishga odatlanib qolishadi.

Ushbu loyiha davomida talabalar ikki guruhga bo’lindi va har bir guruhning o’z vazifalari
va ish bosqichlari bor edi. Loyihaning natijasi o’laroq, talabalar o’z ishlarining ikkita “yakuniy
mahsulotlari” ni olishdi: birinchi guruh hayvonlari haqidagi multfilm va ikkinchisidan asirlikda
bo’lgan hayvonlar hayoti haqidagi videofilm. Shunday qilib, talabalarning barcha sa’y-harakatlari
yig’ilgan loyihaning umumiy natijasi darsning o’zi edi, uning davomida natijalar e’lon qilindi va
har ikkala film ham namoyish etildi. O’qituvchi bir vaqtning o’zida bir nechta omillarni hisobga
olgan holda talabalarni ikki guruhga ajratdi:

1) bilimlarning sifati va talabalarning o’qitish darajasi;

2) maktab o’quvchilarining individual xususiyatlari;

3) Maktab o’quvchilarining istaklari.

Shunday qilib, ikkala guruh ham qobiliyatlar bo’yicha teng bo’lib chigdi va bundan tashqari,
maktab o’quvchilari o’rtasida do’stona, norasmiy aloga mubhiti saqlanib qoldi, chunki ularning
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istaklari ham guruhlarga bo’lishda hisobga olindi.

Garchi biz “loyiha” so’zi ishlatilsa, biz bir guruh talabalarni ifodalashga odatlangan bo’lsak
ham, I. I. Petrichuk o’z amaliyotida yuz bergan individual loyihalar hagida yozadi. Uning ta’kid-
lashicha, aynigsa yuqori darajada amalga oshirilgan muvaffaqiyatli loyihalar hatto o’quv va di-
daktik materiallar xazinasini to’ldirdi, chunki bunday loyihalarning natijalari nafagat video yoki
elektron tagdimotlar, balki, masalan, stol o’yinlari, axborot sayti.

Shunday qilib, dizayn texnologiyasidan foydalanish bir qator ijobiy natijalarga ega:

Nutq qobiliyatlari va qobiliyatlari yaxshilanadi;

[jodiy g’oyalarni amalga oshirish imkoniyati taqdim etiladi;

Mustaqil ta’lim faoliyati ko nikmalari yaxshilanadi, natija olishda tajriba to’planadi;

Talabalarning magsadli tilda muloqot qilish istagini shakllantiradigan sharoitlar yaratilgan.

Loyihaviy faoliyatning kamchiliklari o’qituvchi har doim tayyor mahsulotdagi xatolarni tu-
zatishga qodir emasligidir, shu bilan birga u video yoki audio yozuv. Shunga garamay, ko’plab
amaliy o’qituvchilar ta’kidlaganidek, dizayn texnologiyasidan foydalanish talabalarni “fikrlay-
digan va ijodiy shaxs” sifatida ko’rishga imkon beradi.

Shuningdek, dizayn texnologiyasining ma’lum bir turiga, xususan, e’tibor berishni istard-
im vaziyat usuli... Ushbu usul “rivojlanishning ta’lim shakllarini, shu jumladan individual, guruh-
li va jamoaviy rivojlanish, tinglovchilarning har xil shaxsiy fazilatlarini shakllantirish tartiblarini
birlashtiradi”.

Nemis tilini 0’qitishning maqsadi va usullari, darslarning o’ziga xos xususiyatlari. Ikki tilning
umumiy lingvistik xususiyatlari. Nemis tilini o’qitish jarayonida ko’nikmalarni shakllantirish va
ularning o’rni. Mashg’ulotlar, darslar va talabalar bilan ishlashning uslubiy uslublari, darslarning
0’ziga xos xususiyatlari.

Foydalanilgan adabiyotlar ro‘yxati

1. E. V. Zarukina, N. A. Loginova, M. M. Novik “Ta’limning faol usullari: ishlab chiqish va
qo’llash bo’yicha tavsiyalar.” - SPb .: SPbGIEU, 2010.

2. Livshits A.L., Porkovnik Yu.M., Gidrovich S.R. Ta’limning faol usullarini tasniflash bo’yicha
ko’rsatmalar. - L .: LIEI, 1986 yil.
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IXTISOSLASHGAN MAKTABLARDA INGLIZ TILINI O’QITISHDA TINGLAB
SO’ZLASHISHNI O’RGATISH METODLARI HAQIDA

Buzrukova Maloxat Axmadjonovna
Toshkent viloyati Zangiota tumani
38 — IDUMI ingliz tili o’qituvchisi

Annotatsiya: Mazkur maqolada umumta’limiy kompetensiyalarning turlari, funksiyalari,
komponentlarivatashkiliy tuzilmasiyoritib berilgan. Shuningdek, umumta’limiy kompetensiyalarni
loyihalashtirishning konseptual asoslariga tayangan holda ularni aniqlashtirishning bosqichlari
ochib berilgan.

Kalit so’zlar: tinglab , eshitish, so’zlash, ta’lim texnologiyalari.

Bugungi tezkor rivojlanayotgan zamonda ilm-fan, texnika ham shiddat bilan 0’sib bormoqda.
Har bir sohada taraqqiyot ilgari gadam tashlamoqda. Xususan, ilm-fanda ham katta o’zgarishlar,
sezilarli yutuqglarga erishilmoqda. Har bir fanni yangi innovatsion pedagogik texnlogiyalardan
foydalanib talabalarga yetkazib berish bugungi kundagi ta’limning asosiy talablaridan biri
hisoblanadi.

Ma’lumki og’zaki nutq tinglab tushunish va gapirish jarayonidan iborat.Tinglab tushunish
nutq faoliyatining retseptiv-axborot qabul qilish turiga kiradi.Nutq faoliyatining ushbu turisiz
til vositasida mumomila sodir bo’lmaydi. Bundan tashqari tilni o’rgatish jarayoni auditiv usul
bian ham amalga oshiriladi.Bu bilan o’quvchilar ongida bo’g’in, so’z, so’z birikmalari, jumlalar
shakillantiriladi.

Bu jarayonda tinglab tushunish til materialini esda saqlash uchun samarali usul sifatida xizmat
qiladi.O’rta umumta’lim maktablari boshlang’ich sinflarida tinglab tushunishni o’rgatish asosiy
vazifalardan biridir. Inson ma’naviy kamolotga, odatda, ko’rish, eshitish (tinglash) va o’qish
faoliyatlari orqali erishadi. Psixolingvistikada tinglab tushunishga tovush kanali bo’ylab keladigan
axborot kodini ochish(rasshifrovka qilish)dan iborat jarayon, deb ta’rif beriladi. “Tinglab tushunish
uch bosqichli faoliyat bo’lib, umumiy eshituv idroki (akustik appertseptsiya), so’zlarning tovush
tomonini fonematik farqlash va mohiyatini anglash orqasida nutqdagi mazmun idrok etiladi,
bilib olinadi va, nihoyat, tushuniladi” (J.J.Jalolov). Ona tilidagi nutqni tinglab tushunishda shakl
va mazmun yaxlit ravishda idrok qilinadi, ingliz tilida esa ifoda vositasi (til materiali) hamda
ifodalanmish mazmun (matn) uyg’unlashishi bir oz qiyinchilik bilan kechadi. Mazmunni yaxshi
ilg’ash uchun o’quvchilar tilning leksik, grammatik va talaffuz ko nikmalarini puxta o’zlashtirgan
bo’lishlari talab etiladi. Matnni idrok etishda leksika va talaffuzni bilish umumiy mazmunni
tushunishda, grammatikani egallash mazmunni aniq tafsilotlari bilan fahmlashda alohida ahamiyat
kasb etadi. Qisqasi, tinglab tushunish deganda, so’zlovchining nutqini bevosita yoki texnikaviy
vositalar yordamida eshitib idrok etish yoki fahmlash tushuniladi. Boshqacha qilib aytganda,
tinglab tushunish o’zgalar nutqini (jonli tarzda yoki mexanik yozuvdagisini) idrok etish hamda
mazmunini fahmlab etish ma’nosini ifodalaydi. Tinglab tushunishda eshitish sezgisi va analizatori
orqali axborot olishning asosiy manbalari sifatida muallim nutqi, auditiv-texnikaviy qurollardan
— magnitafon yozuvi, radio eshittirish, ovozli diafilm, kino (video) film yoki undan parcha hamda
televizion ko’rsatuvlar xizmat qgiladi. O’rta maktablarda tinglab tushunish uchun manba sifatida
muallim, audiokasseta, radioeshittirish, ovozli dia- yoki kinofilm va kinoko’rsatuvlardagi inglizcha
nutq asos bo’lib xizmat qiladi. Audiomatn bir marta tinglab tushuniladi.

Ikki va undan ortiq marta tinglanganda, har bir holatda yangi o’quv topshirig’i beriladi. Masalan,
(1) Listen and answer the questions; (2) Listen and give attention to ...; (3) Listen and find ... va h.k.
KHKda tinglab tushunish, odatda, o’quvchilarni yangi material bilan tanishtirish yoki qayta esga
olish, tegishli nutq mazmunini bayon etish, talaffuz va ohangni shakllantirish uchun xizmat qiladi.
Tinglab tushunish ingliz tili o’qitishda ta’lim maqsadi va vositasi tarzida o’rganiladi. Tinglab
tushunish maqsad sifatida tilni amaliy o’rganish — ingliz tilida axborot olishni nazarda tutadi.
Tinglab tushunish ta’lim vositasi sifatida til materiali(leksik, grammatik va talaffuz birliklari)
ni nutqda qo’llashni nazarda tutadi. Tinglab tushunish nutq faoliyatining asosiy turlaridan biri
sifatida o’rta maktab sharoitiga tatbiqan magsad va vosita tarzida o’rgatiladi: (1) og’zaki muloqotni
egallash, ya’ni bir paytning o’zida gapirish va tinglab tushunishda suhbatdoshlar navbatma-
navbat gapirish va tinglab tushunish amallarini bajaradilar; (2) tinglab tushunish kommunikativ
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faoliyatning alohida turi sifatida egallanadi, boshqacha aytganda, og’zaki hikoya, kinofilm
tarzida tinglanadigan nutqdagi axborot(informatsiya)lar o’zlashtiriladi. Tinglab tushunishning
muvaffaqiyati bir qator omillarga bog’liq bo’lib, ulardan eng muhimlari jumlasiga tinglovchining
individual yosh xususiyatlari, idrok qilish sur’ati, sharoiti (tezlik, axborotlar miqdori va xajmi,
idrok qilish tayanchlari) kabilarni kiritish mumkin. Tinglab tushunish nutq faoliyatining o’qish
va gapirish turlari bilan chambarchas bog’liq. Shu tufayli nutq faoliyati turlarining o’hshashlik
va farqlovchi xususiyatlari bor. Bular quydagilar: Tinglab tushunish o’qish axborot qabul qilishga
qaratilganligi uchun ham nutq faoliyatining retseptiv turlariga kiradi.Nutq faoliyatini bu turi
oldindan bilish, faraz qilish hisoblanadi. O’qish jarayonida asosiy analizator sifatida ko’rish,tinglab
tushunishda esa eshitish sezgilari xizmat qiladi.Nutq materiali sifatida tinglab tushunish uchun
og’zaki nutq,o0’qish uchun esa yozma nutq xizmat qiladi. Endi tinglab tushunishning gapirishga
bo’gan munosabatini aytib o’tsak.Tinglab tushunish va gapirish bir-biri bilan uzviy bog’liq.

Adabiyotlar:

1. Avliyakulov N.X., Musaeva N.N. Modular learning technologies. - T .: Science and
Technology Publishing House, 2007

2. Ishmuhamedov R., Abdukodirov A., Pardaev A. Innovation in education technology /
Practical recommendations. - T .: Talent Fund, 2020
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ONA TILI FANINI O‘QITISHNING O‘ZIGA XOSLIGI

Eshmurodova Dilnoza Shavkatovna
Zarafshon shahri 3-KBTCHO‘IDUM
ona tili va adabiyoti fani o‘qituvchisi

e-mail:eshmurodovadil@mail.ru

Annotatsiya: maqolada umumta’lim maktablarida ona tili fanini o‘qitish va uning o‘ziga xos
tomonlari yoritilgan. Ona tili fanining bo‘limlari haqida fikr-mulohazalar bayon etilgan.
Kalit so‘zlar: ona tili fanini o‘qitish, til hodisalari, so‘z ma’nodoshlari, bilim, ko‘nikma, malaka

Ma’lumki, til bir-biridan ajralgan hodisalar yig‘indisi emas, balki yaxlit bir butunlikni tashkil
etadigan muayyan sistemadir.

Ona tili mashg‘ulotlarida so‘zning ma’nodoshlari ustida ishlashning bir butun sistema ekanligini
ochishdan oldin shu tushunchaning mohiyatini aniglab olishga to‘g‘ri keladi. «O‘zbek tilining izohli
lug‘ati» da bu tushuncha quyidagicha sharhlanadi: «Sistema-o°zaro uzviy bog‘langan qismlardan:
elementlardan tarkib topgan butunlik» Biz quyida sistema va tizim so‘zlarini ma’nodosh sifatida
qo‘llaymiz.

Ona tili mashg‘ulotlarida muayyan bir malaka yoki ko‘nikma bir-ikki mashq qilish mahsuli
bo‘lmay, uzluksiz, doimiy mashq natijasida tarkib topadi. Bu mashqlar bir-birini aynan takrorlamay,
biri ikkinchisini to‘ldiradigan, muayyan xususiyati bilan o‘zaro bog‘langan va o‘quvchini oddiydan
murakkabga olib boradigan dialektik jarayondir.

So‘zning ma’nodoshlari ustida ishlash ham xuddi ana shunday murakkab pedagogik jarayon
bo‘lib, u barcha til bo‘limini o‘rganishda asta-sekinlik bilan tarkib topadi, takomillashadi va
rivojlanadi.

So‘zning ma’nodoshlari ustida ishlashni yaxlit pedagogika tizimga aylantirish avvalo til
bo‘limlari orasida uzviy aloqadorlikni ta’minlash orqali amalga oshiriladi. Pedagogik adabiyotlarda
fan ichidagi bog‘lanishning 2 xil ko‘rinishi ma’lum. Bog‘lanishning birinchi ko‘rinishi yuqoridan
pastga qarab bog‘lanish bo‘lib, bunda o‘rganilayotgan mavzu oldin o‘rganilgan bo‘lim yoki
mavzular bilan o‘zaro alogadorlikda, bog‘liglikda amalga oshiriladi. Chunonchi

«Morfologiya»dan har bir so‘z turkumi o‘rganilar ekan «Leksikologiya» bo‘limidan o‘rganilgan
materiallar bilan uzviy bog‘lanadi va o‘quvchilarni yangi bilim, ko‘nikma hamda malaka bilan
qurollantirish, egallangan bilim, ko‘nikma va malakalarga tayangan holda amalga oshiriladi.

Ma’lumki, o‘quvchilar sinonim so‘zlar haqidagi dastlabki ma’lumotni boshlang‘ich sinflarda
olgan. Ular 5-sinfga kelganga gadar tovush va harflar ularning o‘zaro munosabati, unli va undosh
tovushlar, bo‘g‘in hamda urg‘u hagida ma’lumot oladi, so‘z tarkibini (o°‘zak, so‘z yasovchi, so‘z
o‘zgartiruvchi qo‘shimchalarni), so‘z turkumlarini o‘rganadi, ularning leksik ma’nosi so‘roqlari,
so‘z o‘zgartirish (turlanish, tuslanish) formalari asosida farglanishini bilib oladi.

Ana shu jarayonda ular shu sinf doirasidagi ayrim sodda so‘zning ma’nodoshlari bilan ham
tanishish imkoniyatiga ega. 5-sinfda «Leksikologiya» bo‘limidan «Sinonim so‘zlar» mavzusini
o‘rganish jarayonida shu mavzu yuzasidan hosil gilingan bilim, ko‘nikma va malakalar poydevor
vazifasini o‘taydi hamda dars mashg‘ulotini induktiv asosida o‘tish imkoniyatini beradi.

O‘quvchilar sinonim so‘zlar yuzasidan oldin o‘rganganlarini xotirada tiklaydi, shu egallangan
bilimga tayangan holda muayyan ijodiy-amaliy topshiriqlarni bajaradi va mazkur mavzu yuzasidan
yangi ma’lumotga ega bo‘ladi.

Keyingi bosqichlarda, xususan tilning eng katta bo‘limi «Morfologiya» ni o‘rganishda shu
egallangan bilim, ko‘nikma va malakalar yangi mazmundagi ijodiy-amaliy ishlar bilan to‘ldirib
boriladi.

So‘z ma’nodoshlari ustida ishlashni til bo‘limlarining tarkibiy qismiga aylantirish, avvalo
amaldagi ta’lim mazmunini takomillashtirishni taqozo etadi.

Ma’lumki, o‘quvchilar «Morfologiya» bo‘limiga oid o‘ta zaruri bilim, ko*‘nikma va malakalarni
boshlang‘ich sinflarda egallagan. Chunonchi, ular ot, uning ma’nosi vaso‘roqlari, birlik vako‘plikda
qo‘llanishi, kelishik qo‘shimchalari bilan turlanishi, kelishiklar nomi, qo‘shimchalari, so‘roqlari,
egalik qo‘shimchalari sifat va uning ma’nosi va so‘roqlari, sifatlarda —roq qo‘shimchasining
qo‘llanishi, son, uning ma’nosi va so‘roqlari, olmosh, kishilik olmoshlari, fe’l, uning ma’nosi
va so‘roqlari, bo‘lishli va bo‘lishsiz fe’llar, fe’llarning tuslanishi, fe’l zamonlari, yordamchi
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so‘z turkumi bilan tanishgan. 5-7-sinflarda «Morfologiya»ni o‘rganishdan ko‘zlanadigan asosiy
magsad avvalo o‘quvchilarning so‘z boyligini oshirish so‘zdan nutqda to‘g‘ri va o‘rinli foydalanish
malakasini takomillashtirishdan iboratdir. Bu muhim vazifa birinchi navbatda sinonim so‘zlar
bilan ishlash orqali amalga oshiriladi. O‘quvchilar nutqini so‘zlarning ma’nodoshi bilan boyitishda
mustaqil so‘z turkumlari ham, yordamchi so‘ turkumlari ham keng imkoniyatga ega.
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Annotation: This article is devoted to help to learn English proverbs in the variants of Uzbek
proverbs. The article demonstrates the similar and peculiar features between English and Uzbek
proverbs. With the help of various examples, the cases of usage are presented in this article.
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Every nationality has their folklore. Folklore goes as far back as every people‘s past. Folklore
passed from one generation to another verbally. Nobody knows about its author who was he. There
are some genres of folklore, particularly, fairy-tales, proverbs, adages, folk music and riddles.
Proverb is a genre of oral folk. Proverbs which are particular importance within them are faced
up a lot in human‘s life. Proverbs offer advice about how to live our life. Proverbs can also give
us good example sentences which you can memorize and use as models for building our own
sentences. In general, we face up to proverbs a lot in our daily life.

In Uzbek language proverb is a wise adage, which is short, figurative and grammatically and
logically complete, a phrase which has a deep meaning. In proverbs found its reflection people‘s
life-related observations, their attitudes to the society, their history, spiritual state, ethical and
aesthetic feelings and positive qualities. In Uzbek language can also be used in a literal or figurative
sense in oral and written speech. For instance, —you don‘t postpone today‘s work tomorrowl
(bugungi ishni ertaga qo‘yma) is literal sense, —crows do not pick crow*s eyes (qarg‘a gqarg‘aning
ko‘zini cho‘qimaydi) is figurative sense. There are also proverbs which are dedicated to such
themes as motherland, labor, knowledge, skill, friendship, parents, unity, wisdom, good and bad
qualities, etc.

In English language proverb is a traditional saying which offers advice or presents a moral
in a short and pithy manner. Paradoxically, many phrases which are called —proverbiall are not
proverbs as we now understand the term. Proverbs are popularly defined as a short expressions
of popular wisdom. Efforts to improve on the popular definition have not led to a more precise
definition. The wisdom is in the form of a general observation about the world or a bit of advice,
sometimes more nearly an attitude toward a situation. —A proverb is a short, generally known
sentence of the folk which contains wisdom, truth, morals, and traditional views in a metaphorical,
fixed and memorable form and which is handed down from generation to generationl, - said
Wolfgang Mieder.

Nothing defines a culture as distinctly as its language, and the element of language the best
encapsulates a society‘s values and beliefs is its proverbs. Proverbs are short and pithy sayings
that express some traditionally held truth. They are usually metaphorical and often, for the sake
of memorability, alliterative. And, as so many proverbs offer advice and uplift, many of them are
religious in origin.

Proverbs are used in a variety of senses in every nation and country. Nevertheless, sometimes
their senses may appropriate to each other. For example, we compare Uzbek and English proverbs.

1. “Birds of a feather flock together” proverb in English language. The meaning of proverb is
—people like spend their time with each other who are similar to theml. There is a proverb which
has the same meaning in Uzbek language. For example, —you will not meet if you don‘t like
similar (O’xshatmasdan uchratmas). The meaning of the proverb is —if two people‘s character is
not similar, they will never be able to agree on each other, that‘s why especially people who have
similar character become a friend.

2. “Too many cooks spoil the broth” proverb in English language. The meaning of proverb is
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—when there are too many people trying to lead and give their opinions, it‘s confusing and leads
to bad results. Jobs and projects should have one or two strong leaders. The Uzbek version of this
proverb is —if shepherd increase, sheep die quickly (Cho’pon ko’paysa,qo’ylar harom o’ladi).
The sense of proverb is —if everyone tries to become a leader, the government or group destroys,
because everyone‘s opinions are different.

3. “Actions speak louder than words” proverb in English language. The meaning of proverb
is —just saying that you will do something does not mean much. Actually doing it is harder and
more meaningfull. The version of proverb in Uzbek language is —Productivity will be in attempt
(Harakatda barakat)l. This sense is —if someone wants to achieve his goals, he must try in this
way. God helps those who help themselves.

4. “There 1s no time like the present” proverb in English language. The meaning of proverb
is —if you need to do something, do not wait until later. Do it nowl. The version of proverb in
Uzbek language is —don‘t postpone today‘s work (Bugungi ishni ertaga qo‘yma)l. The meaning
of proverb islyou never postpone today‘s work, because it snows work which put off (Qolgan ishga
qor yog'ar).

5. “Good things come to those who wait” proverb in English language. The meaning of proverb
i1s “be patient. Eventually something good will happen to you”. The version of the proverb in
Uzbek language “the bottom of patience is gold (Sabrning tagi sariq oltin)”. The sense of proverb
is “if people have patience, they will obtain success. If we imagine the patience as gold, the more
we have patience in awkward situations, the more we get gold”.

6. “Two heads are better than one” proverb in English language. The meaning of the proverb is
“when two people cooperate with each other, they come up with better ideas”. The Uzbek version
of the proverb is “joint strength is invincible (Birlashgan kuch yengilmas)”. The sense of the
proverb is “If a person tries to do something alone, he will not achieve anything. If that person
joins with his friends, they will be capable of destroying the mountain, because strength is in
unity. Dust of the only horse does not rise, if its dust rises, horse will not gain fame (yolg iz otning
change chigmas, changi chigsa ham dong’i chigmas).

7. “Look before you leap” proverb in English language. The meaning of the proverb is —Don‘t
rush into things! Make sure you know what is going to happen next. You would not jump off a cliff
without first checking how far the ground is below or what there is to land on. You should wait a
few moments and make sure it‘s a good idea to jump from that cliff. The version of the proverb in
Uzbek language is —You should cut measuring seven times (Yetti o‘lchab bir kes). The sense of
the proverb is —Before you begin something, you should think overall. You really understand it
before you take a big action.

8. “Honesty is the best policy” proverb in English language. The meaning of the proverb is
—Do not lie. This proverb is used for fibbers. The Uzbek version of the proverb is —honesty is
happiness, fibber is unfortunate (Rostgo‘ylik — baxt, yolg‘onchi — badbaxt). The proverb mean that
nobody achieve happiness with lie, that‘s why we should try not to lie.

9. “Knowledge is power” proverb in English. The sense of the proverb is —humans have to
study, learn. Knowledge which is the important strength or weapon in our life does not leave usl.
The variant of the proverb in Uzbek language is —Knowledge is lamp of intellect. The proverb
means that knowledge which is one of the best friends in our life helps us. Knowledge which learns
in childhood is as carving which engraves stone (yoshlikda olgan bilim toshga o‘yilgan nagsh
kabidir).

10. “A bad tree does not yield good apples” proverb in English language. The sense of the
proverb is “a bad parent does not raise good children”. The Uzbek version of the proverb is
apple comes down the under of apple tree (Olmaning tagiga olma tushadi)”. The meaning of the
proverb is “children grow with their parents® upbringing, how to grow children depends on their
upbringing which their parents give”.
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In this paper we will study the following problems as: the origins and causes of the spread of the
English language;the reasons for the increasing role of the English language in the modern world;
whether there is a relationship between the well-being of the population and their knowledge
of English. This issue can be solved only in two dimensions: historical-geographical and socio-
cultural.

First of all, taking into account the historical and geographical facts, it happened due to the
active life position of the English seafarers. Their first expeditions were sent to such countries as
Asia, Australia, America, Africa, New Zealand, India, etc. Such expeditions had a specific purpose
— colonization of peoples and territories, enrichment. With the rights to the native language of the
local population, no one was considered.

So the English language spread to England in the fifth century and came there from Northern
Europe, then it spread to the territory of the modern British Isles. In the xI century was the Norman
conquest of England, and many members of the nobility were forced to migrate North to Scotland,
for this reason, the English language began to spread in this country.

In XII century English began to spread in Ireland due to the numerous military campaigns of the
Anglo-Norman knights. By the end of the xII century Ireland finally fell and fell under

English domination. Since the end of XV and the end of XVI centuries began active conquest
of America. Due to the natural process of assimilation of immigrant families who came to America
from Europe, English has become much more widely used as a mother tongue. In other words,
more than 90 % of the population speaks English in modern America.

At the same time, the spread of English in canada. For the first time speech in English sounded
at the end of the xV century. At the beginning of the XVI century, African slaves were brought
to America to work on sugar plantations. America’s population grew rapidly through the forced
migration of black slaves. The children of these slaves also began to learn English, and therefore it
became perceived as their mother tongue. Meanwhile, the prestige of the English language grew in
the world. In the XVIII century, English sailors began to actively explore the southern hemisphere
of our planet, for example, Australia and New Zealand.

Australia was inhabited by British prisoners, as the authorities of England sought to release
the country’s prisons. colonization of New Zealand was not so fast, however, and here there was
an inevitable spread of the English language among the local population due to a decent influx
of immigrants from England. Our work is devoted to the analysis of political and cultural events
of the British Empire.The study of the geopolitical situation in England indicates its powerful
colonial policy. For example, 1. Pitman in 1873 wrote that this Empire occupies about a third part,
and its subjects make up a quarter of the entire population of the planet.

Analysis of colonial policy in England showed that the appetite and aggression of this country
has no boundaries, and the spread of the English language occurred and occurred for historical
and geographical reasons. W.Shakespeare allowed England to become famous for centuries, and
forever go down in history, in terms of literature and drama. Some discoveries in the scientific field
and technological progress were made by well-known English scientists. Skillful public policy
and a strong economy provided access to knowledge and education, thus turning England into a
leading cultural, military, industrial and economic country.

Over time, English language only strengthened, and at the beginning of the xx century English
became the language of world politics and economy. The cultural heritage andachievements of
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the technical revolution of England attracted more scientists, researchers, etc. Support of the
government to maintain and expand the scope of the English language is not in vain, strengthening
its position, raising it to prestigious and popular.The density and intensity of long-term contacts
between representatives of different cultures have increased significantly and continue to increase.
The globalization process has brought intercultural communication to a new level. Research in
the field of intercultural communication is becoming increasingly important. The main goal is to
acquire and improve the skills of intercultural communication between representatives of different
cultures.
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In the teaching and learning of a second language or foreign language, vocabulary is an essential
component of all comprehension. There were some factors that caused students’ difficulties in
learning vocabulary (1) the written form is different from the spoken form in English, (2) The
number of words that students need to learn is exceedingly large, (3) the limitations of sources
of information about words, (4) The complexity of word knowledge. B1 Preliminary for Schools
is an intermediate level qualification in practical everyday English language skills. It follows on
as a progression from A2 Key and gives learners confidence to study for taking higher level. It’s
the intermediate or third level in the Common European Framework of Reference for Languages
(CEFR), the entity in charge of defining the distinct levels of a language established by the Council
of Europe. Students at level B1 can understand straightforward texts on subjects related to their
fields of interest. Level B1 corresponds to independent users of the language, i.e. those who have
the necessary fluency to communicate without effort with native speakers. Teaching vocabulary
at the intermediate (B1) level is a difficult task because students require more attention than
their enthusiasm for learning. A useful tool in teaching vocabulary is analysis of corpus data. It
provides valuable information for both students and teachers about how language is used in real-
life situations. A corpus is a collection of authentic texts (written or spoken transcripts) that are
stored in an electronic form: Its size can range from a few sentences to millions of words. As in
any science, linguists here also differ in definitions. V.P. Zakharov and S.Y. Bogdanova in their
textbook “Corpus Linguistics” give the following definition to this section: “corpus linguistics is
a section of computational linguistics engaged in the development of general principles for the
construction and use of linguistic corpora (text corpora) using computer technology.” he use of
language corpora, which are nowadays accessible online, allows students to check the probability
of the co-occurrence of two words. For teachers language corpora are as useful source of linguistic
data for preparing teaching activities. Since technology and computers have been developed,
corpus based teaching also become useful tools in language teaching. However, using corpus based
activities are difficult to teachers and learners, because not all English as second language classes
are provided internet access classes. And also teachers will find challenge to make classroom
corpora. Activities will aim at developing students’ vocabulary, grammar knowledge. A corpus is a
collection of texts, written or spoken, which is stored on a computer. In the past the term was more
associated with a body of work, for example all of the writings of one author. However, since the
advent of computers large amounts of texts can be stored and analysed using analytical software.
Teaching of vocabulary has regained interest in applied linguistics in recent years. It is mainly
due to the development of new ‘word-centered’ approaches to language teaching, as well as to the
access to the internet databases of words (language corpora) which comprise a limitless number
of various types of vocabulary used in authentic texts. Language corpora can also be used as
invaluable sources of various activities for teaching grammar and vocabulary. What can teachers
do to facilitate their learners’ acquisition of new words? The first part of this paper presents some
theoretical information on processing, storing and producing new words, whereas the second part
offers learning tasks which aid at vocabulary memorizing. The last section of this paper shows
how to teach learners the ways to cope with gaps in their vocabulary. Whether in real-world tasks
such as asking for travel information or in academic tasks such as textbook reading, vocabulary is
essential for the success of language learners. Corpus linguistics is a relatively recent and rapidly
developing branch of linguistics. A large body of natural language text used for accumulating
statistics on natural language text. The plural is corpora. A corpus can help them identify the most
important words to be taught; as well as provide some important information to help learners
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become more fluent. Furthermore, it is due to the huge enterprise of learning vocabulary that it
is equally important to help students not only with what to learn, but also with how to learn, so
that they can become more autonomous learners and more capable of ensuring the continuity of
their learning outside the class. Dictionaries are designed as follows. Students draw a table on the
spread of a notebook sheet:

Definition Derivatives,
Word (translation) Synonyms, Collocations Example
Antonyms

To conclude, a corpus-based approach to the raising of vocabulary awareness, combined with
the use of a concordancer and learning tasks, which guide the students’ vocabulary examination
can, it may be argued, be effectively used in foreign language classes at university level. Most
corpus-derived learners’ dictionaries do now give this kind of frequency information, together
with natural examples and grammatical information for each meaning of a word.
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ONA TILI FANINING O’QITISH METODLARI
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Annotatsiya: ushbu maqolada ona tili darslarining o’qitish metodlari haqida yoritilgan.
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Ona tili darslarida o’quvchilarga beriladigan bilimlar keyingi yillarda asosan nazariy asosga
qurilayotganligi amaliy malakalarning sayozlashuviga olib kelmoqda.

Darsda asosan o’rganilayotgan qoidani yod oldirish va unga darslikdan misol keltirish va mashq
ishlash bilan cheklanilmoqda. Dars davomida faqat darslik bilan ishlanmoqda.

Ogqibatda o’qituvchi darslik o’qituvchisi, o’quvchi darslik o’quvchisi bo’lib qolmogda. Shu
sababli o’quvchilar darslikdan tashqari talablarni bajara olmayaptilar, hayotning o’zi misol va
goida ekanligini anglab yetmayaptilar.

Shunday ekan, amaliy bilimni shakllantirish asoslarini ishlab chiqishga diqqat qaratish lozim.
Buning uchun darsda faqat mashqlar bilan cheklanmay, o’quvchilarning lug’at boyligini oshirish,
lug’at ustida ishlashga o’rgatish, ularda to’g’ri talaffuz normalarini shakllantirish hamda fikrlash,
tafakkur qilish qobiliyatini rivojlantirishga qaratilgan topshiriglar berish kerak.

Hozir o’quvchilarni har bir darsda faol ishtirok etishga undovchi noan’anaviy dars metodidan
foydalanilyapti. Bu dars metodi hozirda turli joylarda o’zining ijobiy ta’sirini ko’rsatyapti.

Ona tili darslarida eng ko’p qo’llanadigan metod o’qituvchining bayoni metodi hisoblanadi.
Bayon yordamida murakkabroq, aynigsa, o’quvchilarga oldindan ma’lum bulmagan mavzular
izohlanadi. Shuningdek, grammatik ta’rif mohiyatini tushuntirish, o’quvchilarga qo’shimcha
ma’lumot berish, ularning savollariga javob berishda bayon metodidan foydalaniladi.

Ona tilidan o’rganiladigan material o’quvchilarga qisman oldingi sinfda tanish bo’lsa yoki
yangi mavzu biror tomoni bilan oldin o’tilgan materialga bog’lansa, darsda suhbat metodidan
foydalaniladi.

Suhbat o’quvchilar faolligini oshiradi. Ular o’qituvchi rahbarligida berilgan dalillarni
kuzatadilar, o’zaro qiyoslaydilar va muhokama qiladilar, so’ng umumlashgan xulosa chigaradilar.
Suhbat o’quvchilarning nutq madaniyatini o’stirishda muhim omillardan biridir.

Suhbat 3 xil bo’ladi: axborot xarakteridagi suhbat, evristik suhbat, o’tilgan temani mustahkamlash
magsadida o’tkaziladigan suhbat.

O’tilganlarni mustahkamlash darslarida ko’proq bir bo’lim o’rganilsa yoki chorak yakuni, yil
yakunida, ko’proq o’quvchilarning o’zlari ishlagan holda darslarni tashkil gilinadi. O’tilganlarni
mustahkamlash magsadida test savollarini yechish ham aytiladi.

Yil yakunidagi takrorlash darsida deyarli barcha o’quvchi test savollari va o’zaro savollar
tuzadilar. Dars yanada jonli, qizigarli chigadi.

Til dalillarini kuzatish metodida grammatika, orfografiya yozuvchi tilini o’rganishda ko’p
foydalaniladi. Til faktlarini tahlil qilinganda, uch yo’nalish asos qilib olinadi.

1. Til dalillarini kuzatish.

O’qituvchi rahbarligida o’quvchilar til hodisalarining biror tomoni bo’yicha muayyan reja
asosida kuzatish ishlari olib boradilar.

Mashgqlar metodi.

O’quvchilarning ona tilidan olgan bilim-malakalari turli mashqlar orqali mustahkamlanadi.
Natijada o’quvchilar:

a) bilimlarni ongli o’zlashtira boradilar;

b) bilimlarni amalda qo’llay oladigan bo’ladilar;

v) fikrlash malakalari ham orta boradi, mashq davomida til dalillarini ko proq kuzatadilar,

solishtiradilar, umumlashtira-dilar;

g) 0’z nutq madaniyatini takomillashtirish imkoniga ega bo’ladilar.

Mashglar o’quvchilarning anglash va bora-bora o’quv faoliyatlarini yaxshilaydi: ayrim dalillarni
yodlab olish yo’li bilan ham puxta o’zlashtira boshlaydilar. Shunday ham bo’ladiki, ko’p yozish
yo’li bilan ko’p yozish tufayli o’quvchida ayrim so’z shakllarini yoki tinish belgilarini to’g’ri
go’llab ketaverish ko’nikmasi shakllanib qoladi.
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Mashgqlar qat’iy bir tizim asosida o’tkaziladi. Dastlab, o’quvchilar matn ustida ishlaydilar, so’z
va gaplarni guruhlaydilar. Bular grammatik shakllarni anglash mashglari hisoblanadi. Maktablarda
bunday mashqlarning misollar tanlash, chizmalar ustida ishlash, matnni shaklan o’zgartirish kabi
turlari o’tkaziladi.

“Sayohat” metodi.

Sayohat metodi ko’proq tarix, geografiya, biologiya, adabiyot fanlarida ko’proq qo’llanib, ona
tili o’qitishda nisbatan oz qo’llansa ham mohiyat e’tibori bilan ona tili o’qitishda 0’ziga xos o’rin
tutadi.

Sayohat ko’proq insho yozish uchun material beradi, shuning uchun o’quvchi, masalan,
muzeyda insho mazmuniga mos bo’lgan predmet va uning belgilariga alohida e’tibor beradilar,
ana shu tushunchalarni ifodalovchi so’zlarni yozib olish lozim.

5-sinf o’quvchilari bilan “Shevaga xos so’zlar” mavzusini o’rganishda sayohat metodidan
foydalanish mumkin.

Har bir o’quvchi bilan alohida ishlash natijasida o’rganilganlarni ko’proq takrorlash va
mustahkamlash mumkin bo’ladi.

Tavsiya qilinadigan adabiyotlar ro’yxati:

1. Tolipov M., Xudoyberganov Sh., Abduqodirov R. Hozirgi zamon darsining didaktikuslubiy
masalalari. Toshkent, «Tafakkur», 1998 yil.

2. Yangi pedagogik texnologiyalarning yo’nalishlari, muammolari va yechimlari. Toshkent,
1999 yil.
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INNOVATIVE WAYS TO TEACH ENGLISH

Ortiqova Muharramxon Mirzajonovna
Qodirova Gulnoza Ahrorjonovna

English teachers of 16 schools

of Yozyovon district of Fergana region

ABSTRACT: This article describes the steam approach, interactive methods that can be used
in English lessons, and their importance in English.
KEYWORDS: STEAM, rolling snow pile, ripe grapes, garden laundry method.

STEAM is one of the most innovative methods in the world education system today. This
method allows you to conduct a mixed type of education and develop the skills to apply the
acquired theoretical knowledge in everyday life. STEAM is an in-school and out-of-school project
1s an innovative technology that allows you to carry out educational and research activities. With
this method, sciences are taught in an integrated way, not in separate networks, showing the general
interdependence. In addition to showing that science is relevant to everyday life, technology can
also show students ’creativity.

Today, foreign language skills are becoming an integral part of vocational education. Specialists
in various fields have a high level of cooperation with foreign partners, so they have a high demand
for language learning. In modern society, foreign languages are becoming an important part of
vocational education. Such knowledge is first acquired by people in schools, colleges, high schools,
and later in institutes, training courses, or by familiarizing themselves with basic information
sets that help them learn a foreign language independently. Today, there are many collections of
study materials for people with different levels of language skills. Success in achieving this goal
depends on the practical methods and skills of teachers. The ability to use information technology
and modern teaching methods helps to quickly understand new material. By combining different
methods, the teacher will be able to solve specific curricula. In this regard, teachers and students
should get acquainted with modern methods of teaching foreign languages. As a result, they
develop the skills to choose the most effective ways to achieve their goals. Using a variety of
teaching and learning methods can be effective. Teaching is done in small steps and is based on the
student’s existing knowledge system. There are many different styles of language teaching. When
it comes to teaching English, the learner’s ability and level, depending on their age, gives good
results in a step-by-step way. Students are divided into groups based on elementary education,
intermediate education, and advanced education. A special program will be developed by the
teacher for each stage. Pronunciation is important at the beginning. According to Harmer, the first
requirement for those who know their native language during the conversation is pronunciation.
At the beginning of the learning process, the teacher should focus on the student’s pronunciation.
Although grammar and vocabulary are important, it is useless if the speaker mispronounces them.
Native speakers can also understand speech with grammatical errors if the speaker pronounces
the words correctly. Therefore, in teaching, the emphasis is first on pronunciation. In this case, the
use of different audios of native speakers gives good results. The teacher should teach the correct
pronunciation of letters and words during the lesson. There is also a strong emphasis on oral and
reading skills in the early stages. If we look at the types of speech activities of foreign language
teaching, it is necessary to perform the following tasks in their teaching:

a) Establish a reading mechanism,;

(b) Improving oral reading techniques;

c¢) Teach them to understand what they are reading.

A
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In the early stages, the emphasis is on reading aloud. Reading texts are also simpler and easier
to read. However, it should be noted that although the work in the early stages is mainly focused
on the development of oral skills, it does not solve the problem of developing oral communication
in English. She is only in the process of preparing for a real oral presentation. In addition, reading
words beautifully and fluently will increase a student’s love of learning the language. In addition,
students will be introduced to The Present indefinite Tense, The Past indefinite Tense. They need
to be familiar with verb tenses such as The Future indefinite Tense and be able to use verb forms
brilliantly in these tenses.

—=.

Students learn that nouns are used in the singular and the plural, that suffixes are added to the
third person singular form of a verb in the present indefinite tense, and that interrogative, negative,
and imperative forms of sentences are also introduced at an early stage. during the study period. In
the middle stage of teaching English, the focus should be on using techniques that help to increase
thinking, speaking, and initiative in reading and understanding larger texts. Students will be given
homework assignments.
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THE IMPORTANCE OF DIDACTIC GAMES IN TEACHING ENGLISH

Normengliyev O’tkir Davlatovich
Surxondaryo viloyati Boysun tumanidagi
62-umum ta’lim maktabi Ingiliz tili

fani o’qituvchisi

Annotatsiya. Ushbu magqola “Ingliz tilini o’qitishda didaktik o’yinlarning dolzarbligi” deb
nomlangan bo 'lib, unda ingliz tilini o qitishda didaktik o yinlar hamda ulardan darslarda ganday
foydalanish yo’llari boyicha tushunchalar berilgan.

Kalit sozlar: didactic, game, teaching.

As we know nowadays Uzbekistan expands more and more relations with foreign countries,
hence the interest in studying a foreign language is growing steadily. In the methodology of foreign
language teaching there are various ways of optimization the educational activity, including the
game. Games are covered in the methodological literature due to the fact that they attract foreign
language teachers’ interest because of the possibility using them as a mean of emotional release,
motivation in educational activity, training, way to test students’ knowledge and skills. The work
is dedicated to the problem of using language games at English lessons within the framework of
communicative classroom. Taking part in various games impacts the development of attention,
memory, thinking, imagination, all cognitive processes. For example, the pedagogical and didactic
value of a game is that it allows participants to discover themselves, learn to act according to the
circumstances; learn norms of behavior; leads to the development of certain language skills, ability
to communicate, memorize the material. However, it is important to state that the effectiveness of
games as the educational way depends on their compliance with certain requirements, such as the
presence of an imaginary situation, in which students will take part; children’s awareness of the
outcome of the game, its rules. The game is not just collective fun. This is the main way to achieve
all of the tasks in education, therefore, teachers should know exactly what skills needed to improve.
The game is a teaching tool that activates the mental children’s activity, allows to make education-
al process more attractive and interesting, makes them worry in order to create a powerful stim-
ulus in language acquisition. It is important and appropriate to use various types of games, what
games are effective and. Using games during the lesson is very important. Children like indoor and
outdoor games, puzzles, crosswords, competitions. Conducting this activity, teacher is obliged to
create a friendly atmosphere during a lesson, to accept children’s ideas concerning the rules of the
game itself, remember that all participants are in equal conditions, maintain children’s interest to
the material. Learning foreign language is the organization of children’s education through games,
which is caused by a number of factors. Firstly, intensification of educational process puts forward
the objective of finding means of maintaining children’s interest to the material and enhance them.
One of the most effective means of solving this problem is the didactic games. Moreover, one of
the major problems in teaching a foreign language is learning the spoken language, which in its
turn creates the conditions for realizing communicative functions. The language allows to ap-
proach the learning process to the real training conditions which increase motivation for learning
a foreign language. Methods of communication techniques are used in communication games, in
which students solve communicative and cognitive tasks using the means of the foreign language
being studied. Therefore, the main goal of communication games is to organize foreign language
communication in the course of solving a set communicative task or problem. Game technologies
are one of the forms of education that allows you to make the process of learning a foreign lan-
guage interesting and exciting. 'The communicative game promotes the use of knowledge in a new
situation, that is, the material that students learn goes through a kind of practice, brings variety and
interest to the learning process. The main goal of communication games is not to solve linguistic
problems, but to organize unprepared communication. Successful completion of a communication
game consists in completing a specific task (drawing a route on a map, filling in a diagram, or
finding two matching images), rather than building the correct sentence structure (using language).
The communicative game should be used on pre-worked out and brought to automatism language

1 .Florez, M. A. C. (1991). Communication language Teaching: The State of Art. TESOL, Quarterly
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material. At an early stage of learning a foreign language, this condition is mandatory, otherwise,
the communicative game will be impossible, and as a result, meaningless. Communication games
involve working in pairs, groups large and small, and as a whole class, with participants being able
to move freely through the class. The role of the teacher in the game: monitoring, resource centre,
the teacher must move from group to group, listen, provide the necessary information, (that is,
provide language assistance) to notice mistakes, but not interrupt or correct.

To use games effectively in the classroom the teacher should adhere to the following rules. The
game must have a clear learning objective and purpose. It should be clear what the students are
learning and practicing in the activities and procedures of the game. For example, for vocabulary
identification the students can draw or act out the word. These games have a clear purpose and
their format can be repeated in different sections or units. The teacher should assign students to
teams. The grouping may depend on many things but it should ultimately depend on the task the
students will be completing. Be sure to explain all necessary procedures and rules clearly and
slowly. Make sure everyone is listening and understands. If necessary, ask the students to restatet-
hem. With games that have been played before, ask the students to state the rules and procedures
prior to beginning game play. Be consistent. If necessary, use a timer to make sure that everyone
has the same amount of time to answer. Decide if only the first answer will be accepted because
sometimes students say things incorrectly, realize it after they say it and then fix it. Be prepared.
Make sure that there are enough materials, time, questions, etc.
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BOSHLANG’ICH SINFLARDA ONA TILI DARSLARIDA LUG’AT USTIDA ISHLASH
VA NUTQ O’STIRISH METODIKASI

Qalandarova Igbol Ergashovna,
Xorazm viloyati Bog ot tumani
38-maktab o’qituvchisi

Telefon: +998 94 230 97 21

Annotatsiya. Boshlang’ich sinflar o’quv dasturida ,,ona tili, o’qish bolalarning lug’atini
boyitish, bog’lanishli nutqni o’stirish, adabiy-estetik tafakkurini kamol toptirish, nutq madaniyatini
shakllantirish, nutq ta’sirchanligini ta’minlashning muhim omilidir”, deyiladi. Bu vazifalar
grammatik mavzularni o’rganish, mashq matnlarini kuzatish va tahlil qilish, maxsus lug’aviy-
grammatik mashqlar orqali bajariladi.

KALIT SO‘ZLAR: metod, nazarya, ta’limot, og’zaki va yozma, yozma ishlar, lug’at, bayon va
insho, oraliq va ijodiy mustaqil ishlar.

Ona tili o’qitishning bosh maqsadi ham tilning jamiyatda tutgan o’rni, vazifasi bilan belgilanadi.
Til - aloga vositasi, chunki so’zlovchi fikr-mulohazalarini til orqali bayon qiladi, tinglovchi esa
til vositalari orqali ro’yobga chiqqan fikrni anglaydi. Ona tili fani o’quvchilarni fikr bayon qilish
va uni uqib olish faoliyatiga tayyorlaydi. Fikr til vositasida ro’yobga chiqadi, shu sababli har bir
kishi tilni va undan foydalanishni bilishi zarur. Tilni bilish uning grammatik qonun-qoidalarini,
ta’rifini o’zlashtirishgina emas, balki ona tilining boy imkoniyatlaridan amaliy foydalana bilish
hamdir, ya’ni fikrni og’zaki va yozma shaklda to’g’ri, tushunarli va savodli ifodalay bilishdir.
Bunga erishish uchun ona tili darslarida lug’at ustida ishlashga alohida e’tibor qaratish lozim.
Lug‘at ishida so’zning ma’nosi, talaffuzi va imlosi e’tiborda tutiladi. Bular ustida ishlashdan
asosly magsad ehtiyoj sezilgan paytda o’quvchilaming ulardan nutqda foydalanishlariga erishish,
o‘zgalar nutqini anglashlarini ta’minlashdir. Buning uchun o‘qituvchi ona tili darslarida qo’llangan
har bir so‘zning va ta’limiy jarayonlarda: ekskursiya, o’zaro suhbat, turli tadbirlarda ishlatilgan
so’zlaming ma’nosiga e’tibor bilan garashi, ulaming qaysilari maxsus ishlashni taqozo etishini
belgilab olishi kerak. Tilning lug’at boyligini o‘quvchilar tomonidan o’zlashtirilishi uchun ona
tili darslarida so’zlar va ularning ma’nolari quyidagicha tanishtiriladi: 1. O‘quvchilarni notanish
so‘z va iboralar bilan tanishtirish. O’quvchilar darslikdagi so’z va iboralarga birinchi marta duch
kelayotgan bo’lishi mumkin. Bu so‘z yangi paydo bo’lgan so‘z bo’lmasa ham, o’quvchi uning
ma’nosini bilmaydi, demak, o’quvchi uchun yangi so’z hisoblanadi. Masalan, 1 -sinf ,,Ona tili“
darsligida xabib (do’st), darparda (oyna o’rniga shaffof qog’ozyopishtirilgan derazaparda), mag’rur
(kekkaygan, mag’rur — kamtar), kamol (har tomonlama yetuk, to’kis, kamol topmoq — xazon
bo‘lmoq), xaroba (qarovsiz qolgan vayrona), qardosh (do‘si, birodar, qarindosh-urug), safdosh
(harbiy xizmatda birga, tashkilotda birga), sarkarda (qo’mondan, lashkarboshi), zeb (bezak,
ko’rk, husn), qasr (hashamatli saroy, ko’shk) kabi so‘zlarga duch keladilar. Bunday so’zlaming
ma’nosini sinonimlar keltirib kengaytirish yo’li bilan, qarama-qarshi ma’noli so’zlar bilan izoh
berish yo’li bilan, gap tuzish orqali ma’nosini yechish, rasmlar orqali tushuncha hosil qilish yo‘li
bilan tushuntirish mumkin. Bunday ishlash o’quvchilarda so‘z ma’nolariga nisbatan sezgirlikni
yuzaga keltiradi.

2. O‘quvchilami so‘zning yangi ma’nolari bilan tanishtirish. O ‘quvchilar ko’p ma’noli
so‘zlarning bir ma’nosini tushunsa, boshqa ma’nosini bilmasliklari mumkin. Bolalar so‘zlarning
hamma ma’nolarini birdaniga o’zlashtirib ololmaydilar. Ularning ma’nosini o’zlashtirish
bosqichma-bosqich amalga oshiriladi. 1—2-sinflarda o’quvchilar ko’p ma’noli so’zning bir-
ikki ma’nosi bilan tanishsa, 3—4-sinflarda yana boshga ma’nolarini bilib oladi. Tilning barcha
sathlari: fonetika, leksika, so’z tarkibi, morfologiya, sintaksis (boshlang’ich sinfda bu bo’limlar
,Tovushlar va harflar”, ,,So’z”, ,,Gap”, ,,Bog’lanishli nutq” deb nomlanadi)ni o’rganish jarayonida
tasviriy ifodalar, iboralar, ma’nodosh, shakldosh, zid ma’noli so’zlaming ma’nolari turli ish turlari
asosida tushuntirib boriladi. Masalan, ,,niyati buzuq™’ iborasini tushuntirishda quyidagicha savol
va topshiriqlardan foydalaniladi:

— Bu iborani ,,soat buzuq” birikmasi bilan taqqoslang.

— Qaysi biri 0z ma’nosida qoilanyapti? (soat buzuq)

— Qaysi birikma boshga ma’noda qo’llanyapti? (fikri buzuq)
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— ,,Niyati buzuq* birikmasi qanday ma’noni ifodalayapti? (O’quvchilar o’ylab, niyati yomon
kishilarni ,,niyati buzuq“ deyishadi, deb izoh beradilar) Ko‘rinadiki, taqqoslash usuli so‘z
ma’nolarini izohlashda samarali usul sanaladi. ,,Ouloch otib”, ,,tanbeh yedi®, ,,ko’zi 0’ynar”, ,,qalbi
olov*, ,.til topisluli” kabi iboralarning ma’nosi ustida ham shu tarzda ishlanadi. I-sinf darsligida
»Xiva ona tarix tilmochi”, ,,urush yo’lini tagqa bekitdik”, ,,biz ma’nosiga zeb bersak”, ,,rediskaga
akainan”, ,,karvon bo’lib kelamiz” (,,Turnalar*), ,,chehrasiga tabassum yugurdi”, ,,bahor oq bulutni
yetaklab ketdi”, 2-sinf darsligida ,,dov-daraxtning sochsoqolin qirishdi”, ,,Biz oqlagan daraxtlar
oppoq paypoq kiyishdi” kabi badiiy-tasviriy til vositalari ustida ishlash o’quvchini so’z va
iboralardan nutqda to’g’ri va o’rinli foydalanishga undaydi, nugtaning emotsionalligini oshiradi.

Ma’lum bir guruhdagi so’zlar ro’yxatini tuzish ishini alifbo asosida yozdirish ham mumkin. Bu
jarayonda guruhlash uchun quyidagi topshiriglardan foydalanish mumkin:

1. Bolalar o’yinlari nomining lug’atini tuzing.

2. O’zingiz bilgan shoir nomlari ro’yxatini tuzing.

3. Ertak nomlari ro’yxatini tuzing.

4. Joy nomlari ro’yxatini tuzing.

5. Ma’nodosh so’zlar ro’yxatini tuzing va boshg.

Bular o’rganilayotgan mavzularga, mashq matnlariga bog’liq holda tashkil etiladi. So’zlaming
izohli lug’atini sinf yoki maktab miqyosida tuzib, osib qo’yilib, umumiste’molga kiritish mumkin.
Bunda ,,0’quvchilar pochtasi* tashkil etilishi ham mumkin. O’quvchilar gqaysi so’zning ma’nosini
bilib olishda giynalsalar, shu so’zni yozib yashikka tashlaydilar. Hafta oxiridagi darsda shu so’zlar
ma’nosi, imlosi, izohi ustida ishlanadi.

Foydalanilgan adabiyotlar ro‘yxati

1. YuK.Babanskiy. Hozirgi zamon umumiy ta’lim maktabida o’qitish metodlari. - T.:
,O’qituvchi”, 1990

2. Internet materiallari. www.google.uz.
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“TA’VIZ-UL OSHIQIN” DEVONIDA QO‘LLANGAN FITONIMLARNING USLUBIY
XUSUSIYATLARI

Radjabova Ozoda Baxromovna
Xorazm viloyati Urganch shahar
18-son maktabining ona tili va adabiyot
fani o’qituvchisi

Ibragimova Shoira Rashidovna
Xorazm viloyati Xiva shahar

3-son maktabining o’zbek tili

fani o’qituvchisi

Annotatsiya. «Ogahiy poeziyasidagi fitonimlar» nomli maqolada o’simlik nomlarini tizimli
(sistem) tahlil qilish barobarida, ular orasida uchraydigan dialektal so‘zlarga ham munosabat
bildirilgan

Kalit so’zlar: sozoq, sipand, arg‘uvon, sunbul, shamshod, sanavbar, ar’ar, tok, bug‘doy, mosh,
juvan, kadu, bodom, nilufar, gul, ko‘lcha, badrav, yop, rosh

Ogahiy poeziyasida boshqa soha so‘zlari qatori, fitonim (o‘simliklar nom) larga ham duch
kelinadi. Uning she’riyatidan yovvoyi, madaniy, xonaki, ko‘p yillik o‘simliklar nomlari o‘rin
olgan. O‘simliklar nomlari o‘z ma’nosida, shuningdek, ko‘chma ma’noda qo‘llanilgan. Bunday
o‘simliklar va qishloq xo‘jaligiga oid so‘zlarga sozoq, sipand, arg‘uvon, sunbul, shamshod,
sanavbar, ar’ar, tok, bug‘doy, mosh, juvan, kadu, bodom, nilufar, gul, ko‘lcha, badrav, yop,
rosh kabilar misol bo‘la oladi. Bularning ayrimlari Xorazm shevalariga taallugli bo‘lib, Ogahiy
poeziyasida leksik dialektizm sifatida ishlatilgan:

Qish mavsumida qurilsa bir toza o‘tov,

YOnsa ichida quruq sozoq birla olov,

Armoni bo‘lurmu dahr aro ul kishining —

Kim, anda tuzub bazm, esa yog‘li palov.

Ogahiy ruboiysida ajratib ko‘rsatilgan sozoq so‘zini professor F.Abdullayev saksovulning
mayda turi ekanligini qayd etadi: ras bir mashsin sazaq o:denifi vosa, hizétip yaqeib yassafi
(Hazorasp).

O.Madrahimov bu so‘zning Xorazm shevalaridan tashqari, turkman tilida sazak, ozarbayjon
tilida sazag tarzida uchrashini qayd etadi.5

Qoraqalpog‘istondagi o‘zbek shevalarida esa sazaq, botanikaga oid termin sifatida aynan
saksovulni ifodalashi ta’kidlangan.
isvind//sipand hisoblanadi. F.Abdullaev Xorazmning Gurlan, Mang‘it, Yangibozor tumanlari
aholisi nutqida isiriq+adrdsmén, Xiva, Urganch, Xonqa, Hazoraspda esa isvént tarzida ishlatilishini
qayd etgan.

O. Madrahimovda ddrdsméin varianti uchramaydi. U isvént so‘zining o‘g‘uz shevasiga xos
bo‘lib, bu o‘simlikning toshloq joyda o‘sadigan giyohli-gini, bundan tashqari, bIsbirblq s0°zi
gipchoq hamda o‘g‘uz shevalarida mavjudligini ko‘rsatadi.

Qoraqalpog‘istondagi o‘zbek shevalarida, xususan, To‘rtko‘l va Beruniyda isvént5; Xo‘jayli,
Qo‘ng‘irot, Mang‘itda adsirasman//adrasman shaklida uchraydi.

Demak, Xorazm vohasi o‘zbek shevalarida pastki cho‘l mintaqasida o‘sadigan tuyatovonlar
oilasiga mansub isiriq o‘simligi nomi isvént// viseireiq//adeirasman//adrasmin//adrasmén kabi
variantlarda uchraydi.

Ogahiy poeziyasida esa bu o‘simlikning nomi vazn talabiga ko‘ra, sipand//ispand tarzida
go‘llanilgan:

Savodi zulfini ko‘rgach yumor Ogahiy tun deb ko‘z,

Yuzig‘a nozir o‘lg‘och ham tutar qo‘l birla kun deb ko‘z,

Ko‘ngul hayratda qolma ko‘rmas oni ne uchun deb ko‘z,
Ul oy o‘tlug® yuzin ochsa, Navoiy, tegmasun deb ko‘z,
Muhabbat tuxmidin o‘zga ul o‘t uzra sipand etmas.7
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Tadqiqotchi H.Norimov bir maqolasida, jumladan, ispand va adrasman so‘zlariga ham e’tibor
berib, isvant so‘zining «Avesto»dagi sipenta; sipanta bilan bog‘ligligi, isvant so‘zining asp (ot)
va band (bog‘lovchi, band qiluvchi) so‘zlaridan iboratligi, sababi isvant o‘simligidan qadimda
otga arqon tayyorlanganligi, ana shuning uchun ham bu so‘z aspband (otni bog‘lovchi) so‘zining
fonetik o‘zgarishga uchragan shakli deb baholanishi, keyingi tadqiqotlarda «Avesto»dagi
sipanta (ezgu, muqgaddas) so‘zi bilan aloqadorligi, sipanta>isvant>ispant tarzi talaffuz qilinishi,
shuningdek, Yangibozor va Gurlan shevalaridagi adraspan so‘zining ham isvant so‘zi bilan
bog‘liqligi, o‘z navbatida, adraspan adr va spanta komponentlaridan tashkil topishi, spanta
so‘zidagi -ta elementining tushib qolishi, bundan tashqari, adr komponentining avesto tilidagi o‘t,
olov ma’nosini bildiruvchi atar bilan alogadorligi, pirovardida, ator-adar-adr shakli vujudga kelib,
adraspan so‘zining mugaddas olov, ezgu olov ma’nolarini anglatishini ta’kidlaydi.

Ogahiyning “To‘ynoma” she’rida tilga olingan, dorbozlar oyog‘iga kiyib o‘yin, tomosha
ko‘rsatadigan kadu so‘zi, aslida, tojikcha bo‘lsa-da, Xorazm shevalarida oshqovoq ma’nosida
ishlatiladi. Xorazm shevalarida: kéddi+qovoq—oshqovoq, nas+qovoq; Qoraqalpog‘istondagi
o‘zbek shevalarida kddi—qovoq: sélldkadi//markédi (Beruniy—anjir oshqovoq); dasmal kédi—idish-
tovoq yuvadigan qovoq; shangil kddi—suv qovoq (krujka sifatida ishlatiladi); almak&di—tomosha
qovoq; naskddi—nosqovoq; chilim kddi—chilim solinadigan oshqovoq; palav kéddi—yaxshi nav
oshqovoq; suvkidi—suv solib keladigan, suv turadigan qovoq; déistdrkiddi—katta oshqovoq; kéadi
bardk (To‘rtko‘l) - qovoq chuchvara; kddi sho‘rva—qovoq sho‘rva; kidi gdmmé—qovoq somsa; O.
Madrahimovda ké:di o‘g‘uz shevasida: 1) oshqovoq; 2) g‘altak; bir kddi ip ma’nolariga ega.

Shuni ta’kidlash joizki, Ogahiyning prozaik asarlariga nisbatan nazmiy asarlarida o‘simliklar
nomlari va qishloq xo‘jaligiga oid so‘zlar kamroq uchraydi.

Foydalanilgan adabiyotlar:

1. Abdurahmonov G*., Shukurov Sh., Mahmudov Q. O‘zbek tilining tarixiy grammatikasi. —
Toshkent: O‘zbekiston faylasuflari milliy jamiyati, 2008. — 528 b.

2. Abdurahmonov A. Ulug‘bek akademiyasi. — Toshkent: Qomuslar bosh tahririyati, 1993.
29 b.

3. Abdurahmonov G*., Rustamov A. Qadimgi turkiy til. —Toshkent: ‘O‘qituvchi, 1982. — 168
b.
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RUS TILI VA ADABIYOTI DARSLARIDA ZAMONAV1Y TEXNOLOGIYALARDAN
FOYDALANISH.

Rahmatullayeva Barno Zafar qizi

Xorazm viloyati shovot tumani 32-son

umumiy o’rta ta’lim maktab rus tili fani o’qituvchisi.
Email:barno32maktab@umail.uz

Rahimova Norjon Karimovna

Xorazm viloyati shovot tumani 34-son umumiy

o’rta ta’lim maktab rus tili fani o’qituvchisi.
Email:norjon32maktab@umail.uz

Annotatsiya: maqolada rus tili va adabiyotining zamonaviy darsi haqida so’z boradi, u ta’lim,
tarbiya, rivojlanish va qiziqarli bo’lishi kerak. O’quv jarayoniga kompyuter texnologiyalarini joriy
etish maktab ta’limining ajralmas qismidir.

Kalit so’zlar: rivojlanish, ta’lim, 0’z-0’zini hurmat qilish, texnologiya.

Bugungi kunda yangi ta’lim texnologiyalari o’quvchilarning intellektual, ijodiy va ma’naviy
rivojlanishi uchun zarur shartdir. “Rivojlanish” pedagogik jarayonning asosiy so’zi, ta’limning
muhim, chuqur tushunchasi bo’lib qoladi. Zamonaviy ta’limning asosiy maqsadi ijtimoiy
ahamiyatga ega bo’lgan sifatlarni, o’quvchilarni ta’lim va tarbiya jarayonida rivojlantirishdan
iborat:

a) talabalarning intellektual va ijodiy qobiliyatlarini, axloqiy qadriyatlarni rivojlantirish,
bitiruvchining 0’z-0’zini anglash, mustaqil fikrlash, 0’zi uchun muhim qarorlar gabul qilish
qobiliyatiga ega bo’lishi;

b) o’quvchilarning o’quv faoliyati muvaffaqiyati uchun mas’uliyatini oshirish;

c) ob’ektiv 0’z - 0’zini baholash qobiliyatini shakllantirish-aks ettirish. Ushbu maqsadlarga
erishish, o’quvchining 0’ziga xos xususiyatlari va qobiliyatlarini hisobga olgan holda, shaxsiyatga
yo’naltirilgan o’quv jarayonini qurishga yordam beradi. O’quv jarayonining markazida talaba,
uning bilim va ijodiy faoliyati. Rus tili va adabiyotining zamonaviy darsi ta’lim, tarbiya, rivojlanish
va qiziqarli bo’lishi kerak. Shu bois, darslarda zamonaviy ta’lim texnologiyalaridan foydalanish
bugungi kun talabidir. Bugungi kunda kompyuter texnologiyasini o’quv jarayoniga Kkiritish
maktab ta’limining ajralmas qismidir. Zamonaviy o’quvchi allagachon ta’limning boshlang’ich
bosqichida shaxsiy kompyuter foydalanuvchisining boshlang’ich ko’nikmalariga ega, shuning
uchun o’qituvchining asosiy aloqasi faol ishlatilishi kerak zamonaviy interaktiv texnologiyalar,
bolada kundalik hayotda zarur axborot tizimlari bilan ishlash qobiliyatini rivojlantirmoqgda. Ta’lim
sohasida kompyuter texnologiyalaridan foydalanish mugarrar, chunki ta’lim samaradorligi va
rivojlanayotgan bilim va ko nikmalar sifati sezilarli darajada oshadi. Rus tili va adabiyoti darslarida
kompyuter dasturiy vositalaridan foydalanish o’qituvchiga nafaqat an’anaviy ta’lim shakllarini
diversifikatsiya qilish, balki turli vazifalarni ham hal qilish imkonini beradi: ta’limning ko’rinishini
yaxshilash, uni differentsiatsiyalashni ta’minlash, bilimlarni nazorat qilishni osonlashtirish,
mavzuga qiziqishni oshirish. Axborot texnologiyalaridan foydalanishning muhim omillaridan
biri o’quv materiallari manbalarining etishmasligi, noyob axborot materiallarini (rasmlar,
qo’lyozmalar, videofilmlar, audio yozuvlar va boshqalar) tagdim etish qobiliyatidir. Shu bilan
birga, kompyuter texnologiyalari yordamida biz nafaqat ta’lim maqsadlariga erishishga qaratilgan
ta’lim jarayonini qurishning professional muammosini hal qilamiz, balki ta’lim mubhitini yaratish
va undan foydalanish, respublikamiz uchun muhim bo’lgan kasbiy ta’limni loyihalashtirish va
amalga oshirish imkoniyatiga egamiz. Axborot texnologiyalarini qo’llashda adabiyot o’qituvchisi
oldida turgan vazifalar matn bilan, badiiy so’z bilan, kitob bilan ishlashni 0’z ichiga oladi. Rus
tili o’qituvchisi kuchli matn terish va punktuatsiya qobiliyatlari va ko’nikmalarini shakllantirishi,
o’quvchilarning so’z boyligini boyitishi, adabiy til normalariga ega bo’lishni o’rgatishi, bolalarga
lingvistik va adabiy atamalarni bilishi kerak. Ushbu muammolarni hal qilishda shubhasiz yordamchi
AKT hisoblanadi.

Kompyuter texnologiyalari bolani kompyuter bilan muloqot qilishni, shuningdek, o’qituvchi
tomonidan o’quv jarayonini tuzatishni ham o’z ichiga oladi. Individual va guruh ishlarining
optimal kombinatsiyasi ta’lim jarayonining samaradorligini oshirishga yordam beradi.
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Kompyuterni ta’limga jalb qilishning ustuvorligi-bu 0°z-0’zidan ta’lim olish sohasining keskin
kengayishi bo’lib, bu, albatta, barcha ta’lim mavzulariga taalluglidir. Kompyuter tomonidan
ta’lim jarayoniga kiritilgan asosiy yangilik - faol - faol ta’lim shakllarini rivojlantirishga imkon
beruvchi interaktivlik. Bu yangi sifat, 0’z-0’zini o’rganish ishlarining funktsional imkoniyatlarini
kengaytirish uchun umid qilish imkonini beradi - ta’lim magqgsadlari uchun foydali va vaqt sarf-
xarajatlari jihatidan samarali. Rus tili darsida kompyuter faoliyati an’anaviy ta’lim kursini qo’llab-
quvvatlashga qaratilgan bo’lib, bu holda u nafaqat o’quvchini mavzudan chalg’itibgina qolmay,
balki bolaning unga bo’lgan qiziqishini oshirishga xizmat qiladi. Tagdimotda sxemalar, jadvallarni
qurish vaqtni tejash, materialni yanada estetik qilish imkonini beradi.

Shunday qilib, maktabda rus tilini o’qitish, kompyuterlashtirish asosan ish usullarini va, eng
muhimi, uning natijalarini o’zgartirishi mumkin bo’lgan sohadir.

Foydalanilgan adabiyotlar.

1. Azizov O. Safaev A. Jamolxonov. O‘zbek va rus tillarining qiyosiy grammatikasi. T., 1986.

2. Kuccen U.A. Kypc conmocTaBUTENbHON TPaMMATHKH PYCCKOTO U Y30€KCKOTO SI3bIKOB. T.,
1979.

3. Mahmudov N., Nurmonov A. O‘zbek tilining nazariy grammatikasi. T., 1965.
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XORIJIY TILLARNI O‘RGANISHNING AHAMIYATI

Rajabova Klara Kalandarovna

Shovot tumani 42-son maktab o‘qituvchisi
Telefon: +998 (90) 062 23 23
klarakalandarovna 2323@inbox.uz

Nazarova Dilnoza Ashirovna

Qo’shko’pir tumani 29-son maktab o’qituvchisi
Telefon: + 998 (94) 112 73 79
nazarovadilnoza 29@inbox.uz

Annotatsiya: Ushbu maqola xorijiy tillarni o’rganishning ahamiyati hamda, til o‘rganish
davrlari haqida.
Kalit so ‘zlar: Xorijiy tillar, zamonaviy metodlar, til o‘rganish, boshlang‘ich sinflarda chet tili.

Bugun yurtimizdagi har bir umumta’lim maktablari xorijiy tillarni katta qiziqish va ishtiyoq bilan
o‘rganmoqda. Ta’lim muassasalariga ilk bor gadam qo‘ygan boshlang‘ich sinf o‘quvchilarining
xorijiy tillarni qunt bilan o‘rganayotgani, bunda mashg‘ulotlarning og‘zaki va o‘yin tarzida olib
borilayotgani alohida e’tiborga molik.

Mamlakatimizda chet tillarni nafagat maktablarning boshlang‘ich sinflarida, balki uzluksiz
ta’limning barcha bosqichlarida mukammal o‘rgatish samaradorligini oshirish borasida keng
qamrovli ishlar olib borilmoqda. 2012-yil 10-dekabrda qabul qilingan “Chet tillarni o‘rganish
tizimini yanada takomillashtirish chora-tadbirlari to‘g‘risida”gi qaror bu borada asosiy hujjat
bo‘lib xizmat gilmoqda. Ushbu qarorda chet tillarni o‘qitishda zamonaviy pedagogik va axborot-
kommunikatsiya texnologiyalaridan foydalangan holda innovatsion uslublarni joriy etish, chet
tillarda erkin so‘zlasha olish, o‘zaro hamkorlik va muloqotni yo‘lga qo‘yishda zarur barcha shart-
sharoitlarni yaratib berish kabi vazifalar alohida belgilangan.

2013-2014-0°quv yilidan boshlab xorijiy tillarni boshlang‘ich sinfdan o‘qitila boshlangani chet
tillarni puxta egallash, yoshlikdan ko‘nikma hosil qilib borish imkonini bermoqda. 1-2-sinflar
uchun ingliz tilidan yaratilgan darsliklar o‘quvchilar o‘rganishi uchun osonligi, rang-barangligi,
0°yin, audio-video materiallariga tayangan holda va milliy an’analarimizga asoslanib tayyorlanishi
uning muhim jihatlaridan hisoblanadi. chunki o‘quvchi qaysi xorijiy tilda gapirishidan qat’i nazar,
o‘zbekona ismlarni, milliy qahramonlarimiz nomini yod aytadi, xalq o‘yinlari, urf-odatlarini
tushuntirib beradi.

Ta’kidlamoq kerakki, xorijiy tilni o‘rganishda asos ona tili bo‘lmog‘i lozim. Chet tilini samarali
egallash faqatgina o‘quvchining o‘ziga bog‘liq bo‘lmay, balki uni o‘rgatayotgan o‘qituvchining
malakasiga ham bevosita bog‘liq. Bu maqsadga erishishda yordam beruvchi asosiy omil
o‘qituvchining o‘quvchiga pedagogik ta’sirining samaradorligini oshirishdan, darslarda o‘quvchi
va o‘qituvchi orasidagi muloqotning ijtimoiy-psixologik jihatdan o‘zaro mosligidan iborat.

Boshlang‘ich sinf o‘quvchilarining tez charchashi, diqqatining ixtiyorsizligi, eslab qolish
darajasi hali yetarli darajada rivojlanmaganligi ularning yosh va psixologik xususiyatlariga xosdir.
Ma’lumki, ushbu yosh davrlarida o‘yin yetakchi faoliyat turi hisoblanadi. Negaki 3 yoshdan
boshlab 6,7 yoshgacha bo‘lgan bolalarda o‘yin faoliyati va uning ahamiyati boshlang‘ich sinflatda
ham yo‘qolmaydi, chunki, chet tilida o‘yinning ta’limiy imkoniyatlari keng bo‘lib, belgilanhan
mavzu bo‘yicha talab etilayotgan bilim, ko‘nikma va malakalarga o‘yin orqali erishish mumkin.
Ma’lumotlarda e’tirof etilishicha, chet tili bo‘yicha maxsus mashqlarni 4 yoshdan 10 yoshgacha
bo‘lgan bolalarga o‘rgatish ijobiy natija beradi.

Buning uchun boshlang‘ich sinflardan boshlab chet tilini o‘rgatishda darslarda o‘yin usulidan
foydalanish samaralibo‘lib, bundabolalarning kommunikativ ko ‘nikmalari, aqliy imkoniyatlarining
safarbar etilishi, ta’limiy qobiliyatlari, gapirish malakalari, jjodiy tashabbuskorlikni rivojlantiruvchi
usul - ingliz tilining vositalari yordamida tasavvur qilish qobiliyatlari kengayadi. Bunda lug‘at
boyligi faollashib, maqsad shakllanadi. Tasvirlab berish orqali esa o‘quvchilarni so‘z boyliklaridan
foydalangan holda muloqot jarayoniga jalb qilish mumkin.

Foydalanilgan adabiyotlar ro‘yxati:

1. Galskova N.D. Sovremennaya metodika obucheniya inostrannim yazikam. M. ARKTI-2004

2. Hazratqulov U.M, Usmonboyeva M.N, Rustamova S.S. Ta’limni tashkil etishda zamonaviy
interfaol metodlar. O‘quv uslubiy tavsiya/ Toshkent - 2016
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INGLIZ TILI DARSLARIDA OG‘ZAKI NUTQNI SHAKLLANTIRISH MASHQLARI

Raxmanova Anabibi Jalolatdinovna
Urganch shahar 1-son maktab o‘qituvchisi
Telefon: +998 (90) 737 25 00
anabibijalolatdinovna 2500@inbox.uz
Zaxidova Muslima Shakirovna

Urganch shahar 1-son maktab o’qituvchisi
Telefon: + 998 (97) 525 88 85
muslimashakirovna 8885@inbox.uz

Annotatsiya: Ushbu maqolada o‘quvchiarni ingliz tilidan og‘zaki nutqini o‘stirish va nutq
ko‘nikmalarini shakllantirish haqida.
Kalit so ‘zlar: Ingliz tilidan og‘zaki nutqini o‘stirish, savod o‘rgatish davri, nutq ko‘nikmalari.

O‘quvchiarni ingliz tilidan og‘zaki nutqini o‘stirish bola maktabga ilk gadam qo‘ygan kundan,
yani savod o‘rgatish davridan boshlanadi. Nutq ko‘nikmalari izchil va muntazam olib boriladigan
amaliy ishlar natijasida namoyon bo‘ladi. Shuning uchun o‘qituvchi ingliz tili darsidan grammatik
tushunchaga doir har bir mashg‘ulotda o‘quvchilarning nutq nutq malakasini o‘stirishga e’tibor
berish zarur. Bu ko‘nikmaga erishish uchun, avvalo, nutqning ixcham, sodda, ravon va mazmundor
bo‘lishini ta’minlash lozim. Shunday ekan, boshlang‘ich ta’limda o‘quvchilarning og‘zaki va
yozma nutqini o‘stirish ingliz tili darsining asosiy vazifasi sanaladi. Boshlang‘ich sinflar ingliz
tilini o‘qitish metodikasida bog‘lanishli nutqdan mashq turlari amaliy ko‘rinishga ega bo‘lib,
ular nazariyasiz, aniq reja asosida o‘tkqzilmoqda yaniy: - aniq savolga ravon mukammal javob; -
lug‘atni faollashtiradigan har xil topshirigli mashqlar;

- kuzatish, rasm yoki berilgan mavzu bo‘yicha o‘quvchining ijodiy hikoyasi. Bulardan tashqari,
pedtexnalogiya asosidagi nutqiy mashqlardan foydalanish bolalarni mustaqil fikrlashga o‘rgatadi
va ularning nutqini yangi lug‘at bilan boyitadi. Boshlang‘ich ta’limda ingliz tilidan berilgan
bilimlarni o‘quvchilar qanday o‘zlashtirishini muntazam tekshirib borish didaktik talablardan biri
hisoblanadi. Davlat ta’lim standartlari o‘quv dasturida boshlang‘ich ta’lim har bir bosqichi uchun
o‘quvchilarning bilim, malaka va ko‘nikmalariga alohida-alohida talablar qo‘yilgan. Binobarin,
to‘rt yilda o‘quvchilar o‘qish texnikasi bo‘yicha bir daqiqada 40-50 so‘zni, diktant yozish malakasi
bo‘yicha 35-40 so‘zdan iborat matnni quyidagi talab asosida yoza olishi takidlanadi:

- ilmoviy xatoga yo‘l qo‘ymaslik - berilgan izohlarning aniqligi — lug‘atning to‘g‘ri va aniq
berilishi. Bu talablar inzliz tili darsi zimmasiga mas’uliyat yuklaydi. Har bir dars o‘quvchilarning
bilim sifatini, 0‘z navbatida, shakllantirilayotgan malakalardan qay darajada foydalana olishini
ta’minlaydi. Me’yoriy bilimni, ko‘nikma va malakalarni izchillik bilan tekshirib borish ana shu

talablar asosida amalga oshadi. Tekshirish, avvalo, o quvchilarning yangi materialni o‘rganishga
tayyorligini aniqlashga, darsda qo‘llanilgan usul va metodlarning samaradorligini bergilashga
imkon beradi. Maktab tajribasida o‘zlashtirilgan bilimlarni tekshirishning og*zaki va yozma shkli
keng qo‘llanadi. Har ikki shaklda tatbiq etiladigan jihatlar ikki ko‘rinishda olib boriladi:

1. Kundalik mavzu bo‘yicha tekshirish.

2. Yakuniy bilim va malakalarni tekshirish.

Boshlang‘ich sinflarda ingliz tilidan o‘zlashtirilgan bilim, malaka va ko‘nikmalar og‘zaki yoki
yozma shaklda tekshirilsa-da, o‘quvchiga bitta ummumiy baho qo‘yiladi. Bunda kuyidagilar
hisobga olinadi:

-o‘quvchilarbilimidagi grammatik aniqlik - imlo qoidalariga amal qilish darajasi—o‘zlashtirilgan
bilimni yozma nutqqa (diktant) tatbiq etish. Ingliz tilidan bilimlarni og‘zaki tekshirishda savol-
javob, test variant, mantiqiy o‘yla, izla, top kabi usullar qo‘llanilsa, yozma tekshirish uchun, asosan
diktant, leksik — grammatik va so‘z yasashga doir, ko‘chirib yozish va ilmoga doir topshiriglarni
tashkil etib boriladi. Bundan tashqari, o‘quv yili davomida mashg‘ulot turining xarakteriga
qarab, bir necha marta bir xil diktantlar, testlar o‘tkaziladi. Davlat ta’lim standartlari o‘quv
dasturi tekshirish magsadida o‘tkaziladigan diktantlardagi so‘zlar sonini quyidagicha ko‘rsatadi:
Yozma ish shakli 1-sinfda, 2-sinfda, 3-sinfda, 4-sinfda Tekshirish diktant 10-15 20-25 30-35 40-
45 lug‘at ustida ishlash 20-25 30-35 40-45 50-60 Ingliz tilidan bilim, ko‘nikma va malakalarni
muntazam tekshirib borish o‘quvchilar savodxonligini oshiradi, nutq madaniyatini egallash uchun
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tilga doir nazariy bilimlarni puxta o‘rganish ko‘nikmasini takomillashtirib boradi. O‘quvchilarni
boshlang‘ich sinfda ingliz tili darslarida og‘zaki nutqini o‘stirishda inglizcha she’rlarni yod oldirish
ham muhim o‘rin egallaydi. Bolalarga she’r yodlatishning asosiy maqsadi va ahamiyati ularga
she’riyatga bo‘lgan muhabbatni, badiy didni tarbiyalash, poeziyaning eng yaxshi namunalarini
idrok etishni shakllantirishdir. Shuningdek, bolalarga estetik tarbiya berishda ham she’r yod
oldirishning ahamiyati benihoya kattadir. She’rlar asosan boshlang‘ich sinflaruchun sodda, oson
yani ularning hayotidan olingan bo‘lib, ular quvnoq o‘yinlar, o‘yinchoqlar, uy hayvonlari, tabiat
to‘g‘risidagi she’rlardir. She’r yod oldirishda tarbiyachi oldida bir qancha vazifalar turadi:

1. O‘qilgan she’rni hamma bolalar esda saglab qolishlariga erishish.

2. Bolalarda she’rga nisbatan qiziqish uyg‘ota olish va mustahkamlash.

3. She’r mazmunini va undagi ayrim qiyin so‘zlarning ma’nosini tushunib olishlariga yorda
berish.

4. Tinglovchilar oldida she’rni ifodali aytib berishga o‘rgatish. Bu vazifalarning barchasi bir
vaqtda omalga oshiriladi.

Yodlatish uchun she’r tanlashda o‘quvchilarning yosh va psixologik xususiyatlariga, esda
saqlash qobilayatlariga e’tibor berish kerak. Inglizcha she’rlarni yodlatish uchun shuninhisobga
olish kerakki, she’r hajmi jihatidan uncha katta bo‘lmasligi, birinchi sinfda 1 banddan oshmasligi,
ikkinchi sinfda 1-1,5 banddan oshmasligi, uchinchi va to‘rtinchi sinflarda esa 1,5-2 banddan
oshmasligi kerak. O‘qituvchi o‘quvchilar bilan she’r yod oldirish mashg‘ulotini tashkil etishdan
avval guruhdagi o‘quvchilarning qaysisi tez, qaysi biri sekin, qaysilari puxta, qaysilari bo‘sh yod
olishlarini aniqlab olishlari kerak.

Foydalanilgan adabiyotlar ro’yhati:

1. Sattorov T.Q. Bo'lajak chet tili o'qituvchisining uslubiy omilkorligini shakllan-tirish
texnologiyasi (ingliz tili materialida). —T.:TDYul, 2003. —192 b.

2. TeopeTuueckre OCHOBBI METOAMKU OOyu€HHs] MHOCTPAHHBIM sI3bIKaM B CpeiHel mikosne /
ITon pen. A.JI. Knumenrenko, A.A. Mupomto6osa. —M.: Ilenaroruka, 1981. 3.®onomkuna C.K.
OOyueHne YTEHHIO Ha HMHOCTPAHHOM SI3bIKE B HES3BIKOBOM By3e. — M.: Bricmias mikomna, 1987. —
207 c.
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TIL MILLATNING RAMZI

Sadikova Gulnura Askarovna

Shovot tumani 25-son maktab o‘qituvchisi
Telefon: +998 (91) 435 19 26
sadikovagulnura 25@inbox.uz

Botirova Salomat Karimovna

Shovot tumani 38-son maktab o’qituvchisi
Telefon: + 998 (90) 557 18 82
salomatkarimovna 38@inbox.uz

Annotatsiya: Ushbu maqola Davlat tilimiz bo‘lgan o‘zbek tilini rivojlantirish masalalari hamda,
O‘zbekiston fuqarolari bo‘lgan boshqa millat vakillarining o‘zbek tilimizga bo‘lgan munosabati
haqida.

Kalit so ‘zlar: Til, milat, ramz, iftixor, kitobxon, moziy, mustagqillik, qadriyat.

Ona tilimizning O‘zbekiston Respublikasining davlat tili sifatida mamlakatimizda asosiy ijti-
moiy-iqtisodiy va rasmiy muloqot tiliga aylanib borayotganligi istiqlol bergan buyuk ne’matlardan
biridir. Bugungi kunda respublikamizda fuqarolarning davlat tilidagi savodxonligiga, xususan,
Respublikamizda yashovchi boshqa millat vakillarining o‘zbek tilida erkin og‘zaki va yozma mu-
logot yurita olishlariga jiddiy e’tibor qaratilmoqda.

Jamiyatda tilning amaliy ahamiyati nihoyatda katta, shu bois har bir mamlakatda tillarni
o‘qit-ish, o‘rganish masalalariga jiddiy e’tibor garatiladi. Til ta’limida tilni ona tili sifatida,
ikkinchi til yoki xorijiy til sifatida o‘qitilishi o°ziga xos xususiyatlari bilan farqlanadi. Bu o‘quv
fanlarining nomlanishida ham aks etadi. Ma’lumki, har bir tilning davlat miqyosidagi maqomi
uning mintaqadagi ijtimoiy-iqtisodiy o‘rni, jug‘rofiy-siyosiy holati kabi qator omillardan kelib
chiqib belgilanadi. omillardan kelib chiqib belgilanadi. Jumladan, O‘zbekistonda umumiy o‘rta
ta’lim 7 tilda olib borilishi, bular orasida qozoq, qirg‘iz, turkman, qoraqalpoq tillari bir oilaga
mansub gardosh tillar ekanligi e’tiborga olinsa, ularga nisbatan “o‘zbek tilini xorijiy til sifatida
o‘qitish” atamasini qo‘llash, albatta, nojoiz bo‘ladi. Ayni paytda, ta’lim rus tilida olib boriladigan
guruhlarda turli millatlar vakillari, hatto o‘zbeklar ham ta’lim olayotgani va eng asosiysi, ushbu
turli millat vakillarining O‘zbekistonda tug‘ilib, respublikamizda muqim yashayotganligi ham
nazarda tutilsa, o‘zbek tilini ikkinchi til yoki xorijiy til sifatida emas, aynan davlat tili sifatida
o‘qitish magsadga muvofigligi ham yaqqol ko‘rinadi. Respublikamizda istiqomat gilayotgan 30
milliondan ortiq aholi orasida 130dan ortiq millat vakillari borligi e’tiborga olinsa, bu davlat
ahamiyatiga ega bo‘lgan muhim ijtimoiy-siyosiy masala ekanligi yaqqol ko‘rinadi.

Ma’lumki, davlat ta’lim standartlari har bir fan bo‘yicha o‘quvchilar va talabalarning
tayyorgarligiga, saviyasiga qo‘yiladigan minimal daraja ko‘rsatkichlari bo‘lib, ta’lim mazmuni,
shakllari, usullari, baholash tartibini belgilab beradi va ta’lim mazmunining asosi hisoblanadi.
Bunda o‘zbek tili ta’limi oldiga qo‘yiladigan asosiy talab, avvalo, o‘quvchini o‘z fikrini og‘zaki
va yozma shaklda savodli bayon qila olish, o‘zgalar bilan turli nutqiy vaziyatlarda muloqot yurita
olishga o‘rgatish, ya’ni kommunikativ savodxonlikni shakllantirishdan iborat. Hozirgi kunda
standartlashtirishning ana shu umumiy talab va mezonlaridan kelib chiqib, o‘zbek tilini o‘qitishda
kommunikativ modelga asoslangan ta’lim mazmuni ishlab chiqilgan.

O‘zbek tilidagi faol nutqiy qurilmalarini o‘rgatish, grammatik bilimlar, so‘z va so‘z
birikmalarining bog‘lanish qoidalarini esa nutqiy ehtiyoj, fikr ifodalash maqgsadidan kelib
chigqan holda o‘rgatish talab qilinadi. Ko‘rinadiki, tilni ona tili sifatida o‘qitish bilan ikkinchi til
sifatida o‘qitish o‘zaro qat’1y farqlanadi va alohida tamoyillarga tayanadi. Til o‘rganishda asosan
nutq, muloqot yuritish, kommunikatsiya masalalariga yetakchi o‘rinda turgani uchun til ta’limi
tamoyillarini belgilashda ko‘proq shu jihatga ustuvor ahamiyat beriladi.

Demak, Respublikamiz ta’lim bosqichlarida o‘zbek tilini o‘qitishni takomillashtirish,
buning uchun esa, avvalo, o‘zbek tili ta’limi mazmunini til ta’limining xalqaro standartlariga
muvofiglashtirish zarur.

Ona tilimizning respublikamiz hududida millatlararo asosiy muloqot vositasiga aylanib borishi
ko‘p jthatdan umumta’lim maktablari, akademik litseylar, kollejlar hamda oliy ta’lim tizimida
o‘zga tilli guruhlarda o‘zbek tilining o‘qitilishi, ularda amal qilinayotgan o‘quv dasturlari va
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darsliklar mazmuniga bog‘liq.

O‘zbekistonda yashovchi barcha millat vakillarining o‘qish va ishlash jarayonida mahalliy
millat vakillari bilan teng munosabatda bo‘lishlari, barcha sohalarda erkin fikr almashishlari uchun
o‘zbek tili ta’limi xalqaro standart talablariga javob berishi, o‘zbek tilining kommunikativ-nutqiy
va lingvistik kompetensiyasi bo‘yicha bilim, ko‘nikma va malakalarni yetarli darajada egallashlari
ko‘zda tutiladi.

Foydalanilgan adabiyotlar ro’yhati:

1. Ikromova R. Grammatika, imlo va nutq o‘stirishdan tarqatma materiallar. T., «O‘qituvchi»,
2003.

2. Ishmuhamedov R. va b. Ta’limda innovatsion texnologiyalar. T.: O‘zbekiston Respublikasi
Prezidentining «Iste’dod» jamg‘armasi, 2008.

3. Ikromova R. Grammatika, imlo va nutq o‘stirishdan tarqatma materiallar. T., «O*qituvchi»,
2003.
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BOSHLANG’ICH SINFLARDA ONA TILIDAN BILIM, KO’NIKMA VA
MALAKALARNI NAZORAT QILISH METODIKASI

Sadikova Xaljan Axmedovna

Xorazm viloyati Bog ot tumani
21-maktab o’qituvchisi

Telefon: +998976023270

Bobonazarova Bekposhsha Ergash qizi
Xorazm viloyati Bog ot tumani
21-maktab o’ qituvchisi

Annotatsiya. Boshlang’ich sinflarda ona tilidan bilim, ko’nikma va malakalarni nazorat qilish
metodikasi o‘quvchilarning ijodiy fikrlash qobiliyatini o‘stirish, tafakkur doirasini kengaytirish,
ona tili faniga qiziqishni rivojlantirishdan iborat.

KALIT SO‘ZLAR: metod, nazarya, ta’limot, og’zaki va yozma, yozma ishlar, test, bayon va
insho, oraliq va ijodiy mustaqil ishlar.

Metod aslida yunoncha ,,metodos* so’zidan olingan bo‘lib, ,,bilish va tadqiqot yo‘li*’, ,,nazariya“,
»ta’limot* kabi ma’nolarni bildiradi. Metodika (yurt, ,,methodike”) biror ishni bajarish, amalga
oshirish, ado etish metodlarining, usullarining yig’indisi yoki o ‘qitish usullari haqidagi ta ’limot
2 — ta ’lim berish m etodlari, yo’llari va vositalari haqidagi fandir. Boshlang’ich sinflarda ona tili
o’qitish metodikasi fanining predmeti o’quvchilarga o’zbek tilini o’rgatish yo’llari va vositalari, ona
tilini egallash, ya’ni nutqni, o’qish va yozishni, grammatika va imloni o’zlashtirib olish to’g’risidagi
ilmdir. Metodika maktab oldiga qo’yilgan ta ’lim va tarbiyaviy vazifalardan kelib chiqib, ona tilini
o’rgatishning vazifalarini va m azm unini belgilaydi, ta’lim-tarbiya berish jarayonini tekshiradi,
shu jarayonning qonuniyatlarini va ta’lim berish usullarining ilmiy asoslangan tizimini belgilaydi.

Metodika fani quyidagi masalalarni o’rganadi:

1. O’qitishning vazifalari va mazm unini aniqlaydi. Nimani o’qitish kerak? savoliga javob
beradi, ya’ni boshlang’ich sinflar ona tili kursining dasturlarini, ta ’lim mazmunini belgilab beradi,
o’quvchilar uchun darsliklar va qo’llanmalar yaratib, ularni takomillashtirib, sam aradorligi va
muvofigligini doimiy nazorat qilib boradi. 2. O’qitish metodlari, tamoyillari, usullari, dars va
uning turlarini, o’quvchilar amaliy ishlari - mashqlar va yozma ishlaming izchil tizimini ishlab
chigadi, ya’ni ,,Qanday o’qitish kerak?” savoliga javob tayyorlab beradi.

3. O’quvchilarga ona tilidan bilim berish va ko’nikma hosil gilishda ilmiy nuqtai nazardan eng
foydali shart-sharoitlar haqidagi masalalarni hal qiladi, ya’ni ,, Nega xuddi mana shunday o’qitish
kerak?* savoliga javob tayyorlaydi. Eng foydali materiallarni, metodlarni o’rganadi, tanlangan m
etodlarni asoslaydi, tavsiyalarni eksperimental tekshiradi.

Bilimlarni o’zlashtirishda didaktik talablardan biri bilimlarni o’quvchilar qanday
o’zlashtirganini muntazam tekshirib va baholab borish hisoblanadi. Tekshirish o’quvchilaming
bilim sifatlarini, shakllantirilgan malakalardan qanchalik foydalanishini aniqlashni ta’minlaydi.
Bu, 0’z navbatida, o’quvchilaming yangi materialni o’rganishga tayyorligini aniqlash,
shuningdek, qo’llanilgan metod va usullaming samaradorligini baholashga, ish metodlariga
ayrim o’zgartirishlar kiritishga imkon beradi. Tekshirish o’quvchilar uchun, birinchidan, to’g’ri
shakllantirilgan bilimlarni mustahkamlashga xizmat qiladi, ikkinchidan, ish sifatini yaxshilaydi,
0’z-0’zini tekshirishni o’stiradi. Maktab tajribasida tekshirish og‘zaki va yozma shaklda amalga
oshiriladi; bilimlarni kundalik mavzuga oid va yakuniy tekshirish tatbiq etiladi. Boshlang’ich
sinflarda ona tilidan bilim, ko’nikma, malakalar og’zaki va yozma shaklda tekshirilsada, bir
umumiy baho qo’yiladi. Bunda o’quvchilaming grammatik aniqlik, imlo qoidalarini bilishlari,
so’zni va gapni tahlil qila olishlari, bilimni yozma nutqqa (diktant, bayon, inshoga) tatbiq
etaolishlari hisobga olinadi. O’quvchilar yozma ishlarni qanday bajarganliklari muntazam
tekshirib boriladi. O’qituvchi 1-sinfda o’quvchilaming barcha yozma ishlari (uy va sinf ishlari)ni
tekshiradi. Boshqa sinflarda yangi mavzu o’rganilgan davrdagi yozma ishlarni tekshiradi, boshqa
vaqtda tanlab tekshiradi. Ona tilidan yozma tekshirish uchun asosan diktant, bayon, insho,
shuningdek, grammatik, so’z yasashga oid, leksik va imloga oid topshiriglami bajarish, tekshiruv
ko’chirib yozishdan foydalaniladi. Yakunlovchi tekshirish uchun har bir chorakda bir marta
tekshiruv ishi o’tkaziladi. Bulardan tashqari, o’quv yili davomida bir necha martadan diktant,
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grammatik topshiriqli yozma ishlar, test, bayon va insho o’tkaziladi. Tekshirish ishlarining hajmi
quyidagicha bo’lishi mumkin:

1-sinf 2-sinf 3-sinf 4-sinf
Nazorat diktant
O’quv yilining I - 25-30 40-45 55-70
yarmida
©’quv yilining II 15-20 35-40 45-50 75-80
yarmida
Bayon - 45-60 70-80 100-110

Tekshiruv diktanti, grammatik topshiriq, bayon va insho uchun baho me’yori boshlang’ich

sinflar ona tili dasturida aniq berilgan.

Foydalanilgan adabiyotlar ro‘yxati

1. O‘zbekiston Milliy ensiklopediyasi.— T.: ,,0’zbekiston Milliy ensiklopediyusi* Davlat ilmiy

nashriyoti, 2003,— 5-jild, 613-bet..

2. Yu.K.Babanskiy. Hozirgi zamon umumiy ta’lim maktabida o’qitish metodlari. - T.

,O’qituvchi”, 1990
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BOSHLANG’ICH SINFLARDA ONA TILI O’QITISH METODIKASI

Samandarova Sanobar Kurbandurdiyevna,
Xorazm viloyati Bog' ot tumani

37-maktab o’ qituvchisi

Boboyeva Malohat Olimbayevna,

Xorazm viloyati Bog' ot tumani

37-maktab o’qituvchisi

Annotatsiya. Hozirda mamlakatimizda ona tilini rivojlantirishga katta e’tibor qaratilib,
maktablarda, ta’lim muassasalarida ona tilini o’qitishda turli innovatsion va pedagogik
texnologiyalardan foydalanish ustuvorlik kasb etmoqda. Ushbu maqola boshlang’ich sinflarda ona
tilini o’qitish metodikasiga bag’ishlangan.

KALIT SO‘ZLAR: ilmiylik, tizimlilik, izchillik, onglilik, ko’rsatmalilik, faollik, mustaqillik
prinsplari, ijodiy tafakkurni o’stirish, matn yaratish.

Darsni tashkil etish, boshqarish, nazorat qilishda o’quvchi va o’qituvchi faoliyatiga qo’yiladigan
talablar, didaktik qoidalar ta’lim prinsplari hisoblanadi. Bu prinsplar har fanda o’ziga xos tadqiq
etiladi. Biz quyida ona tili fanini o’qitishda qo’llaniladigan prinsplar xususida so’z yuritamiz.
Tizimlilik va izchillik prinspi. O’zbek tili o’qitishda tizimlilik va izchillik prinsipi muhim o’rin
tutadi. Til fanining bo’limlarini bir tartibda o’rganish shu prinspga mos tushadi. Ona tili fanini
o’rgatishda dastlab fonetika, leksika haqida, shundan so’ng so’z yasash, so’z tarkibi, morfologiya
va sintaksis haqida ma’lumot beriladi. Bu esa yuqoridagi prinspga amal qilinganligini bildiradi.
Ona tili o’qitishda nazariyani amaliyotga bog’lash ham muhimdir. Buning uchun fonetika va
grammatikadan har bir mavzu orfografiya yoki punktuatsiya bilan, orfoepiya yoki lug’at bilan
bog’liq holda o’tilishi lozim. Bu prinspni amalga oshirish uchun grammatik qoidalarga mos
misollarni jonli nutqdan olish, qoidalarni mustahkamlashda o’quvchilarning ijodiy tafakkurini
o’stirishga yordam beradigan mashqlardan foydalanish zarur bo’ladi. Ona tili o’qitishda onglilik
ham muhim o’rin egallaydi. Onglilik prinspi ta’rif yoki qoidaning o’quvchilar tomonidan ongli
o’zlashtirilishiga tirishmoqni talab etadi: 1. O’qitishda ongli verbal-kognitiv ta’limga (OVKT)
asoslanish 2. Til materiali va ta’lim oluvchilarning yosh psixologiyasi mutanosibligiga e’tibor
berish. 3. O’quvchilarda mustaqil va ijodiy mushohada malakalarini mustahkamlash 4. Darsni
ma’lum bir tizimda olib borish 5. Mavzulararo bog’lanishga e’tibor berish 6. Nutqiy malakalarni
mustahkamlash va til sezgirligini oshirish Mustaqillik va faollik prinsipi. Mustagqillik va faollik
orqali o’quvchi ta’limining faol ishtirokchisiga aylanadi. Mustagqillik faollik uchun sharoit yaratilsa,
faollik mustaqillikni tarbiyalashga asos bo’ladi. Mashg’ulotlarda mustaqil ishlarni tashkil etish
go’yilgan muammo, savol va topshiriqlar mohiyatidan kelib chiqib o’quv jarayonini boshgarish
yosh avlodda mustaqillik va faollikni tarbiyalaydi. Buning uchun o’quvchi har bir mashg’ulotda
mustaqil va ijodiy ishlashi, tilning mavjud imkoniyatlaridan unumli foydalanishi, so’z boyligini
oshirib borishi, ravon va aniq so’zlash malakasini egallashi darkor. Ilmiylik va tushunarlilik
prinsipi. Ilmiylik prinsipi o’quv predmetlarini hozirgi fan yutuqlari zaminida bayon qilishni
talab etadi. Tushunarlilik prinsipi esa o’quv predmetini bolalarning yoshi, shaxsiy xususiyatlari,
hayotiy tajribalari, tayyorgarlik darajasiga moslashtirishni taqozo etadi. Bu ikki prinsp bir-birini
to’ldiradi. Bu prinsplarni amalga oshirishda quyidagilarga etibor berish talab etiladi: - til sathlarini
o’zaro bog’liglikda o’rgatish; - o’qituvchining fan yangiliklaridan xabardor bo’lib turishi kerak;
- o’qituvchi butun fikrini ilmga asoslanib bayon etishi lozim; - til va nutqni farqlab o’qitishning,
ixcham va talaffuz meyorlariga mos bo’lishi; - ayrim o’quvchilarga individual munosabatda
bo’lish. Ko’rsatmalilik prinsipi. Ko’rsatmalilik o’quvchilar bilimini oshirish va o’qituvchining
mehnatini samarali qilish vositalaridan biridir.

Ko’rgazmali quroldan yangi bilim berishda ham, o’tilganlarini qaytarish va ayrim faktlarni
izohlashda ham foydalanish mumkin. Ko’rgazma sifatida turli jadvallardan, boshqotirmalardan,
fikrlash jarayonini tezlashtirishga qaratilgan o’quv topshiriglaridan, kompyuterda ishlashga
yo’naltirilgan dasturlardan, audiyo-video o’quv dasturlaridan foydalanish mumkin. O’zbek tili
o’qitishning o’ziga xos prinsiplari 1. Til o’qitishda tabiiylikka rioya qilish. Maktabda til o’qitish
maktabgacha tilni o’zlashtirish jarayonining tabiiy davomi bo’lishi kerak. Tilni o’qitishda tabiiylik
prinspiga amal qilishda o’quvchilarning boshlang’ich sinfda olgan bilimlarini hisobga olish,
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til materiallarini jonli nutq tarkibida o’rgatishga e’tibor berish lozim bo’ladi. 2. Yozma nutqni
og’zaki nutqqa chog’ishtirib o’rgatish. Og’zaki va yozma nutqni o’zaro chog’ishtirib o’rgatish
o’quvchilarning imlo savodxonligini oshiradi, ular orfoepik va orfografik qoidalarning farqlarini
ongli ajratadigan bo’ladi. Bunday o’qitish o’quvchilarning nutq madaniyatini oshiradi. Bu prinsp
quyidagi yo’llar bilan amalga oshiriladi: tovushni harf bilan chog’ishtirish, punktuatsiyani ohang
bilan chog’ishtirish, og’zaki mashqdan yozma mashqga garab borish. 3. O’quvchilarning nutq
madaniyatini rivojlantirib borish prinsipi. Nutqning ifodaliligi va ta’sirchanligini ta’minlashga
xizmat qiluvchi ko’nikma va malakalar ona tili mashg’ulotlarida shakllanadi. Tilning barcha
bo’limlari ham nutqiy mahoratni rivojlantirishda keng imkoniyatga ega. 4. Til bo’limlari va
ular orqali ifodalangan ma’nolarni ajratish. O’quvchilar tilni yaxshi egallashlari uchun uning
fonetikasini puxta bilishlari lozim. Fonetik qoidalar esa talaffuz meyorlarini belgilashda muhim
o’rin tutadi. Fonetikani yaxshi o’rgatish imlo, leksikologiya va grammatikani yaxshi o’rgatishga
ham yordam beradi. 5. O’quvchilarda yoshlikdan “til sezgirligi” tuyg’usini shakllantirish. Bu
qobiliyat tufayli o’quvchilar har bir so’z va shaklni 0’zidagi mavjud bilim va malakalar yordamida
tez uqib, ularni amaliy nutqqa tadbiq etadilar. 6. O’quvchilarning yozuv madaniyatini, savodini
uzluksiz oshirib borish. O’quvchilarning orfografiya va punktuatsiyaga doir bilim-malakalarini
oshirish uchun og’zaki va yozma nutq doimo qiyosiy ravishda o’rganilishi kerak. Masalan, tinish
belgilarini to’g’r1 qo’yish uchun oquvchi gapning sintaktik qurilishini yaxshi bilishdan tashqari
nutqning ohang tomonini ham fahmlay olishi zarur. Og’zaki nutq bilan yozma nutq orasidagi
munosabatni to’g’ri belgilash orqali o’quvchilarning yozuv malakalari ham takomillashib boradi.
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MANAGING THE TEACHING AND LEARNING PROCESS
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Annotation: This article is about the management of teaching and learning. This leads us into
an exploration of the challenges of effectively planning, implementing, monitoring and evaluating
a curriculum that needs constantly to change and reinvent itself in line with the changing needs of
a changing society. In particular, we focus on what is required to improve teaching and learning
in order to produce enhanced learner outcomes. This paves the way for the identification and
development of the skills and processes needed to lead and manage effective teaching and learning.

Keywords: management, student, behavior and learning, communication

Learning Management is the capacity to design pedagogic strategies that achieve learning
outcomes for students. Teaching and learning process can be defined as a transformation process
of knowledge from teachers to students. As organizers, teachers with teaching and management
activities are one of the most significant variables on the teaching and learning process. Therefore,
it should not be forgotten that teachers accomplish their educational objectives by using these
two activities simultaneously. The main properties of the educational activity management model
in the process of teaching a foreign language is integrity, which is achieved during the organic
interrelation and interaction of goals, objectives, principles, functions, methods, means, and
pedagogical interaction of the teacher and students. Classroom management systems are effective
because they increase student success by creating an orderly learning environment that enhances
students’ academic skills and competencies, as well as their social and emotional development.
Emphasize student expectations for behavior and learning. The best Learning Management System
gives you the ability to keep track of learner progress and ensure that they are meeting their
performance milestones.

According to Kounin, good classroom management depends on effective lesson management.!
Kounin’s model focuses on preventive discipline -- techniques and strategies designed to prevent
the occurrence of discipline problems in the first place. Maintaining momentum in a lesson,
smooth transitions, and preventing satiation will prevent misbehavior. Teachers should create a
management plan that prevents student behavior issues. Here’s a short summary of how you can
put Kounin’s ideas to work for you. Be aware of what is happening in all areas of the gym. Scan
frequently and systematically; Keep you back to the wall. Intervene early before the behavior
escalates. Correct the appropriate student and deal with the most serious issues first. Learn to
deal with competing demands at the same time. Gain the students attention. Use routines, concise
explanations, and smooth transitions to keep students on-task. Keep students involved through
active supervision and accountability. Reduce satiation or boredom by using challenges, extending
tasks, informing students of progress, and adding variety to lessons. The main thing in the modern
lesson is to put the student in the position of a subject of activity, a knowledge earner, in a situation
of independent search, the realization of all his creative possibilities, full communication with the
teacher and friends. It follows from this that the learning process should also be a development
process. This is also required by the main objectives of training, which are to prepare for future
independent work. Based on this, it follows that the only task of teaching is not to communicate
certain knowledge to the child, but only to develop certain abilities in him: it does not matter what
material to tell the child, but it is important to teach him to observe, think, etc. This is how the
theory of formal education teaches, which sees the task of education not in the fact that the student
has mastered a certain amount of knowledge, but in developing certain abilities necessary for him
to acquire them.

Thus, learning can be characterized as a process of active, purposeful interaction between
the teacher and the student, as a result of which the student develops certain knowledge, skills,
experience of activity and behavior, as well as personal qualities. This is where the two-sidedness
of the learning process affects: teaching is the activity of the teacher, and teaching is the activity

1 Kounin, J. (1977). Discipline and group management in classrooms. New York: Holt, Rinehart, and Winston.

SIuBapn [ 2022 7-kucm TomxenT
129




“Y3BEKUCTOHIA MUJLJIUM TAIKUKOTJIAP: JABPUM AHKYMAHJIAP:” %%

of students who appear in unity when transferring social experience to the latter in the form of
educational content. If the teacher fails to arouse the activity of students in mastering knowledge, if
he does not stimulate their learning, then no learning takes place, and the student can only formally
sit in class. In the learning process , it is necessary to solve the following tasks for managing the
behavior of trainees: stimulating the educational and cognitive activity of students; organization
of their cognitive activity to acquire scientific knowledge and skills; development of thinking,
memory, creativity; improving learning skills; development of scientific worldview and moral and
aesthetic culture. If, you assist learners, you increase their chances of success and the effectiveness
of the practice activity as a whole. Such assistance may take the form of allowing plenty of time
to think, of making the answers easier through giving hints and guiding questions, of confirming
beginnings of responses in order to encourage continuations, or, in group work, of moving around
the classroom making yourself available to answer questions.
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Annotation: This article is aimed at improving students’ speaking activeness using flashcards

media in teaching learning process. The study aimed to know whether flashcard can enhance the

students speaking skill through vocabulary mastery and whether flashcard can enhance students’

interest in learning vocabulary.
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Speaking is one of the most important skills to master. The success is measured in terms of the
ability to carry out conversation in language speaking in an interactive process of constructing
meaning that involves producing, receiving, and processing information. According to Thornbury
speaking is a skill and such need to be developed and practiced independently of the grammar
curriculum'. Flashcards are the suitable media in improving students’ activeness in speaking.
Flashcards are the simple picture on a piece of card or paper, which are probably the most widely
used visual aids in language teaching. It means that flashcards are the media which can help the
teacher to teach English easily. Speaking is one of language skill which is very important to be
mastered by students in order to be good communicator. Having a good speaking ability is must
in order to have a good communication skill. It is because being able to speak well is an important
part of communication. Students with good speaking ability will get easy in communicating and
participating effectively and actively. Flashcards are the one of the media education. Flashcards are
thought to be a particularly effective deliberate learning tool for studying vocabulary. It contains of
picture and words. It is classified based on kind and the class such as the flashcards of food, fruits,
vegetable, animal, household, transportation and clothes. Flashcards means small cards contain
picture, text or symbol to remind and to stimulate the students on certain something.

- The teacher also actively to show flashcards of patient that
common in students’ mind. By this way, the students could
enthusiastic to answer because they are familiar with the
+ flashcards that the teacher given. Teacher gives example how
¢ to make flashcards and give the students several tips to learn
y flashcards, after they finished their own flashcards the teacher
asked them to play the game in pair or in a group by using
their flashcards or teacher’s flashcards. Finally, it can improve
the student’s vocabulary mastery by repeated last and new
word by doing activities or playing games through flashcards.

The teacher also looked welcome to give some helps once
the students raised their hands. As the result the students became
active to speak in the process of teaching learning English
speaking. Flashcards media as one of teaching speaking media
was suitable to be implemented in English class. This media
could improve the students’ speaking activeness in the process
of teaching learning English speaking. Through this media,
the students made themselves to get involved in practicing
their English speaking. When flashcards was applied in the
classroom, the students showed their progress slowly but sure.
The students got better discussion in teaching learning English
process. The students slowly tried to speak English with the teacher and their friends, even it was
hard for them to try to communicate in English but finally they could do it well. They were not
nervous anymore when answering the question from the teacher and their friends. They also looked
enthusiastic to follow the activities of the class. Learning is a process to acquire knowledge. It

1 Thornbury, S. (2005). How to Teach Speaking. Newyork: Longman Inc
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needs hard work and sometimes will make students frustrated and get bored, so that they lose their
attention to a lesson. In this case, the use of media in teaching learning process is needed to attract
students’ attention and to make teaching learning activities more interesting and also effective.
Students do not learn much just by sitting in class listening to teachers, memorizing the material
and do assignments.

In conclusion, we can say that, flashcard may be defined as a simple and economical medium
of teaching especially if it is compared to other media of teaching. In addition, flashcard can
increase students’ creativity and understanding English materials in particular when they are taught
materials by the teachers related to the mastery of vocabulary. Additionally when teachers decided
to use flashcard with the insertion or inclusion of some games, the teachers have to ensure that some
factors are taken into consideration first such as the number of students in the classroom, the level
of students’ English knowledge or skill, time availability, theme of learning, class management
and among others. Using flash cards could make the students learn faster because they enjoy.
Flashcard improve students’ participation in learning vocabulary and it proved that flashcard could
enhance students’ interest in learning vocabulary.
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THE IMPORTANCE OF INTERACTION PATTERNS IN CLASSROOM LANGUAGE
LEARNING
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Annotation: Patterns of interaction, or interaction patterns, as the name says, are the different
possibilities in which students can interact with each other and with the teacher in the classroom
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Interaction plays an important role in language learning process in classroom setting. Then,
they also point out one specific student to answer the question or do the required task (Teacher
fronted student interaction). Changing interaction patterns helps vary the pace, while choosing
a right pattern help achieve learning aims and learning productivity. Analyzing the patterns of
interaction has been a research interest leading to a major direction in educational research. Why
is interaction important for language learning? Interaction through pair and group work maximizes
the opportunities to practice as more learners speak for more of the time. Interaction gives learners
the opportunity to use language successfully and to measure their progress which in turn should
lead to an increase in motivation. Student-to-student interaction is vital to building community
in an online environment, which supports productive and satisfying learning, and helps students
develop problem-solving and critical thinking skills. To communicate effectively with their
students, teachers focus on teaching clearly, making course content relevant, and acting in an
assertive manner. In essence, their in-class communication behaviors center on performing their
classroom functions as lecturer and discussion leader and managing the classroom. Applying the
o B right patterns of interaction is a fundamental factor
d in the success of any activity and the achievement
22 0 of aims. In the classroom, different interaction
W B patterns may support the aims of different kinds
of activities such as pair work (a student with a
student) and group work (students with students).

Why is individual work important in the
classroom? Working individually can increase
your independence, and it can also make you
more creative. In-class assignments where
students think individually about a question, talk
to their peers about an idea, and then report their
findings back to the class.

Why use pair work? Pair work is a natural
way for students to talk and learn more. It gives them
the chance to think and try out ideas and new language.
It can provide a comfortable way for students to work
through new skills and concepts, and works well in large
classes. Working in pairs gives individual students a lot
of speaking time. If working together, students will often
have more confidence than when completing exercises
individually. If students are competing with their
partners, they will be more motivated.

Why is group work important for teachers? Group
work can be an effective method to motivate students,
encourage active learning, and develop key critical-
thinking, communication, and decision-making skills.
But without careful planning and facilitation, group
work can frustrate students and instructors and feel like
a waste of time. Group work can be an effective method
to motivate students, encourage active learning, and
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develop key critical-thinking, communication, and decision-making
= skills.

In conclusion, we can say that, Individual work may take the
form of silent reading activities, problems or case studies. When
students work together in pairs or small groups, the quantity of
interaction is increased. Learning in small-group contexts enhances
students’ overall learning experiences in several ways. Help students
develop skills in critical thinking, problem-solving, communication,
interpersonal relations, teamwork, team leadership and lifelong
learning skills, which are all highly valued by employers. Students
can learn how to work together with others.
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®OPMUPOBAHUE HABBIKOB BEIJTIOI'O, OCO3HAHOI'O UTEHUSA U IIYTHU UX
COBEPHIEHCTBOBAHUA

OnycmaroBa Maauna
3aHTMaTUHCKUI paiiloH
38 CI'OLL yunrens Ha4aIbHBIX KJIacCOB

AHHOTamusi: B 1aHHOW cTarhbe METOAMKA MPENOAaBaHHUS PYCCKOTO SI3bIKa KakK Hay4yHas
JUCLUTIIINHA.
KiroueBble ciioBa. MeTtoyka, mpeMeToM, 3aJa4u, [eTuo0yYeHUs.
« UYmenue - gom iyuuiee yuenue!»
A. C. Ilywmkun

OpxHa W3 IIaBHBIX 3a/lad HAYaJIbHOTO OOY4YEHHs] — HAy4WTh JieTell OerioMmy, OCO3HAHHOMY,
MIPaBWIBHOMY YTCHMIO. OJTa 3ajada OYCHb AaKTyaJbHAa. UTEHHME HUIpaeT OrpOMHYIO pOJb B
0o0pa30BaHMM, BOCIIUTAHUM U PA3BUTUH YesIoBeKa. YTEHHE — 3TO OKOILIKO, OCPEICTBOM KOTOPOTO
JIETH TIO3HAIOT MUP U CaMUX ceOsl.

I'maBHOE yMeHUE yesloBeKa B )HU3HH, €3 KOTOPOTO OH HE MOYKET MOHATH OKPYKAIOIIUI MUP —3TO
YTEHHE. Y UNTENb HauyaIbHOM IIKOJIBI JOJKEH NIPUAABATH OTPOMHOE 3HaUE€HUE 00YUEHHUIO YTEHHUIO,
TaK KaK OH HECET OTBETCTBEHHOCTb IEpPE] YUEHHUKOM, €r0 POJUTENIIMU, YUUTEISIMHU, KOTOpbIE
OyayT oOyd4ars ero qanblie. Benb UMEHHO yUuTelNs CpETHETO 3BEHA YIPEKAIOT HA4yaIbHYIO [IKOITY
B TOM, YTO y4YallMecs, NPHUILEAIINE B 5 KJIACC, MEIJICHHO YHUTAIOT, HE YMEIOT NIE€PEeCKa3bIBaTh,
paccy»kJ1aTb U OLICHUBATh IpoUnTaHHOE. HayunuTh feTel ynuTarh, KOHEUHO JKe TPYAHO, HO ropaso
TpyJAHEE HAYYUTh UX MOJIOOUTH YTCHHE. B cBsi3M ¢ U3MEHEHUAMHU LIEHHOCTEN HA4aJIbHOTO
o0pa3oBaHMsI B YCJIOBUSIX OOHOBIEHHOTO COAEP)KaHUS OOpa3oBaHMs, S MPUMEHSIO CHCTEMY
yIpakKHEHUH, KOTOpasi COCTaBJICHA C YYETOM HHIWBUAYAIbHBIX OCOOCHHOCTEH ydalluxcs, Tie
coOpaHbl BOEAMHO YHNPAKHEHUS U 3aJaHMsl, KOTOpPbIE CIIOCOOCTBYIOT ()OPMUPOBAHHIO HABBIKOB
0€eryIoro, 0CO3HaAHHOTO, BHIPA3UTENILHOTO YTSHHUSL.

Yro Takoe HaBblk uTeHMs? Kakue crocoObl (hOpMHpPOBAHUSA U COBEPLICHCTBOBAHUS HaBbIKa
YTeHMs CylIecTBYI0T? Tak. Beinensaior 4 Buia peueBoil 1eATeIbHOCTH : TOBOPEHUE, ayAUPOBaHUE,
MUCHMO U uTeHHe. D(H(HEKTUBHO pa3BUBATHCS 3TU 4 KauecTBAa MOTYT TOJILKO BO B3aUMOACHCTBUM,
ecnmn uAET paboTa HajJ BCEMH YETHIpbMS KOMIIOHEHTamMH. B mpomecce ¢opmupoBaHus
[IEPBOHAYAJIbHOIO HABbIKA HA KAKOM-TO 3Talleé MOXKET BO3HUKHYTh TaKOM MOMEHT: PeOEHOK
Hay4WICs YWTaTh, HAaBBIK OCBOEH, HO IPU 3TOM YMTATh HE XOYeT. JTa mpolieMa BO3HUKAET B
BO3pacTe 7-8 JIeT, Kora 3aKOHYEH Meprojl 00ydYeHHs TpaMOTe, HAYMHACTCSI HOBBIM MEPUOI.

«HaBbIK YTEHUS» U «YMEHHME YUTATh» — PaBHBI JIM 3TU MOHATHUA?

HaBpIK uTeHMS — 3TO KOMILJIEKC pa3IMYHBIX YMEHUN U HABBIKOB, KOTOPHIN BKJIIOYAeT B ceOs
peueaBUIKEHNE, 3pUTENBHOE BOCIIPUATHE, CEPbE3HYIO MBICIUTEIBHYIO JEATEIBHOCTh, KPOME TOTO,
OYEHb BA)KHAS XapaKTEPUCTHKA, KOTOpas €CTh y Ka)KJOro HaBblKa — 3TO aBTOMAaTHU3MPOBAHHOE
yMeHue. B oTiruune ot mpocToro yMeHus 4uTarh, TO €CTh CKIIaIbIBaTh OyKBBI B CIIOBA, O3BY4HBATh
U TOHUMaTh, KaKoe CJIOBO 3a 3TMMM OyKBaMHU CKpBITO, HaBBIK YTEHMs BKJIIOYAeT B cedsa Ooiee
HIMPOKHE TIOHATHS.

OdeHp J0AT0 B TPAJUIMOHHOM WLIKOJIE CYLIECTBOBAJIO TAaKOE€ NOHMMAHHUE HABBIKA YTEHUS,
KaK TeXHMuYecKas cTopoHa. IIpoBepsisi HaBBIKM UTEHMS, MBI CMOTPEIU TOJIBKO JIMIIb HAa TaKue
Ka4yeCTBa, KaK CKOPOCTb, IPaBUIIBHOCTh. B cBOE Bpems ncuxonor-nuHreucT A.A. JleonTseB nucain
: «CerofHs mIKOJIa YYHUT, B OCHOBHOM, T€XHUKE UTEHHs, HO OKa3aJlaCh HE CIOCOOHOW y4YHuTb,
COOCTBEHHO, YTE€HHIO, CMBICIOBOMY BOCIPHSITHIO, al€KBAaTHOMY MOHUMAaHHUIO COAEp KaTeIbHON
CTOPOHBI LIEJIOTO TEKCTa.

Ho 3a mocnenHue aecsaTwieTus CUTyalusl CO CMBICIOBBIM YTEHHEM B HaydaJbHOM IIKOJIE
JIOBOJIbHO OniaronpusiTHas. Mbl HayduJIMCh 1aBaTh peOEHKY TOT yPOBEHb HABBIKA UYTEHUS, KOTOPBIH
BKJIIOUAET B €05l HE TOJIBKO TEXHUKY, HO U CMBICIIOBON KOMITOHEHT

Hcropuko-kpurnyeckuii 0630p MeToa0B YTeHHsA. OTanbl (HOPMUPOBAHUS HABBIKA YTCHHS
— QHATUMUYECKUL, CUHMEeMUYeCKUl, U SMan agmomamusayuu.

AHaJIMTHYeCKHUI ITAN BKIIIOYAET B c€0s TOT IEPUO]I, KOTa IETH 0CBauBAIOT 3ByKOBYIO CTOPOHY
A3bIKa, yyarcs 0003HauaTh 3ByKH OyKBaMM, COOTHOCUThH OyKBBI M 3BYKH. DTO TOT IEpUOJ, KOIa
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Kak/1asi orepanus B YTeHUH OTOpPBaHa APYT OT JApyra, KaXKaas orepanus 0Co3HAETCS peOEHKOM.

Cunrernyeckmii 3Tan. Ha 3ToM sTane npoucxoaut cepbE3Hbiil nepenom. Pe6EHok HaunHaeT
YUTaTh LEJIBIMU CJIOBaMH, IEPEXOIUT Ha JIPyroil ypOBEHb CO3HATEIbHOCTHU YTEHUS, HA YPOBEHb
[TOHUMAHHUS HE TOJIBKO TEKCTa, HO U MOJTEKCTA.

ABTOMaTH3alUsl — ATO 3Tall, KOTOPBIA MPOUCXOAUT TOBOJIBHO JIOJIT0O U UMEET COBEPIIECHHO
VMHJVBH]lyaJIbHbIE TPAHUIIBL. JTall CBA3aH TE€M, YTO BCE ONEpPALUU YTEHHS CIUTHI BOEIUHO, 3TOT
HaBBIK aBTOMAaTU3MPOBaH, IPOI0JHKAT Pa3BUBAThCS U IPUMEHATHCS B Pa3HBIX 001aCTAX KU3HHU.

PaccmarpuBasi KOMITOHEHTBI HaBbIKA YTEHMSI, MbI OIIPEAEIISieM /1711 ceOs PO 3TOT0 HAaBbIKA, KaK
«BHYTPEHHSISI pEUb» U OTJICIIbHBIE COCTABIISIIOIINE — 3TOCOZHAMENbHOCb, CNOCOD YMeHUs, meMH,
8bIPA3UMENLHOCb U NPAGUTLHOCHIb.

B 11e;10M HaBBIK YTEHUSI CKIIAABIBAETCS U3 ABYX CTOPOH — CMbICI0601, KOTOPast 00eCcreunBaeTcs
MPOIIECCOM TMOHWMAHMSI YNTAEMOTO, U MeXHU4eckotl, TOMYNHEHHON TIEPBOM M OOCITYKUBAIOIIIEH
eé.

Hapry urenna

L 4

CMLICTOBAA CTopoHA Texuuueckad CTopoHA
o+

['maBHOE MECTO B 3TOM KOMIUIEKCE 3aHMMAET CMBICIIOBasi CTOPOHA, TO €CTh OCO3HAHHOCTH,
MMOHUMAaHHE YUTAaeMOro TekcTta. CMBICIIOBas CTOPOHA YTEHHUS — ATO COBOKYITHOE MMOHWMAaHHE
YHUTAIOIIUM:

1) 3HaueHU# CJIOB;

2) comepxaHUsl KaXKJ0TO MPEIOKECHHUS;

3) conep:KaHUS U CMBICIIAa OTJIETIBHBIX YAaCTEH TEKCTA;

4) OCHOBHOTO CMBICJIa BCETO COZEP>KaHUS TEKCTa.
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2. Pycckuii s3bIk: Y4ueOHUK Uis Kilacca o01ieo0pa3oBaTenbHbIX Y4eOHbIX 3aBeeHuit / M. M.
Pazymosckas, C. U. JIbBoBa, B. U. Kanunoc, B. B. JIsBoB; Ilog pen. M. M. Pazymosckoii, II.
A. JlekanTa. 7-e uzg. M., 2003.
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JJEKCUYECKOE 3HAYEHUE 1 OCOBEHHOCTH CJIOBOYIIOTPEBJIEHUSA

KapumoBa Oxcana HOQnnameBna
Yuurenb YpreHuckoil ropojckon
cpeaHei mkosibl No 28.

Tenedon: +998 (99) 074 05 30
karimovaoksana 28@mail.ru
Cauamyparosa Illoxuna KazakoBna
Vuurens [lloBoTCKHMI pailoH

cpeaHei mkosbl No 25.

Tenedon: +998 (90) 713 57 50
saidmuratovashoxida 25@mail.ru

Annomayusn. B aHHO# cTaThe pacCMaTPUBACTCS BAXKHOCTH 3HAHUS JIEKCHYECKOTO 3HAYCHUS U
HIOAHCHI B ynioTpebiieHnu cioB. Oco0oe BHUMaHUE Y/IEISETCS METOUKE U METO1aM (POpMUPOBAHUS
KOMIIETCHTHOTO CIIOBOYHOTpPEOICHUS.

Knrouegvie cnoea: nexcnueckoe 3HaUCHNE, SIUHNLIA I3bIKA, TPAMMATHYE€CKHUE U CHHTAKCHUECKHUE

(byHKIHH.

CroBo npezacTasisieT co00il BaXKHEHIIYIO AMHUILY sI3bIKa. [Ipy OMOIIH CITOB Ha3bIBAIOTCS BCE
MHOTOOOpAa3HBIC SIBICHHS OKPYXKAIOIIEro HAaC MHUpa. BBIMOIHATH 3Ty pOJb CIIOBO MOXKET MOTOMY,
YTO OHO UMEET ONpeAeNCHHbINA CMBICT, 3HAYEHHE, KOTOPOE HAa3bIBAETCS JIEKCUUECKUM 3HAYCHUEM.

B ntekcndyeckoM 3HaYEHHUH CII0BA MOy YAr0T OTPAKEHUE CIIOKUBILUECS Y JIFOJEH IPEICTABICHUS
O CYILIECTBEHHBIX CTOpPOHAX IpPEIMETOB, JeicTBui, npusHakoB (1, c.7). BonpmmHCTBO Ci10B
Ha3bIBAIOT MPEAMETHI, UX IPU3HAKH, KOJIMYECTBO, IEHCTBUS, INPOLECCHl M BBICTYNAIOT Kak
MIOJTHO3HAYHBIE, CAMOCTOSTENIbHBIE CJIOBA, BBIMOIHSIS B SI3bIKE HOMUHATUBHYIO QyHKIHI0. OOnanas

€IMHBIMH TPAMMATHYECKUMU M CHHTAKCHYECKUMH (PYHKIMSIMH, CIIOBa OOBETUHSIOTCS B
paspsbl, YaCTH PEUH.

[lo Hamemy MHEHHIO, B y4eOHOM IpoLIecCe MPEXK/IE BCEro Mo Kaxa0i TeMe Hy)KHO yKa3bIBaTh
3aJa4y U IUIAHUPYEMBbIe Pe3yJbTaThl €€ U3ydeHHs. DTO IOMOXKET YUUTENIO cleslaTh padoTy Haj
TeMOl OoJjiee LeJIeHANPAaBICHHOM, ylenss Ha KaXI0M ypoKe OOJblIoe BHUMaHHE UMEHHO TeM
BOIIPOCaM, KOTOPBIE SIBIISIOTCS B HEM [NIABHBIMM.

[Ipuctynas Kk U3y4eHUIO TOW MM MHOH TEMbI, BAXKHO OCOOCHHO BHUMATEIBHO OTHECTHUCH K
MIOCTaBJICHHBIM KOHKPETHBIM 3aJa4aM paOoThl HaJl HOBBIM MaTepHalioM, 3apaHee ySICHUTH cebde,
KaKhe BOIPOCHI U3 paHee IMPOWJIEHHOrOo Marepuana AOKHbI ObIThb PACCMOTPEHBI B CBSA3H C
W3y4YE€HHEM HOBOTO, YTO JOJKHO IOJIyYHTh JajbHEHIIEe pa3BUTHE ITPU U3YUYEHUHU JAHHOU TEMBI.
VYyurens JOKEH caM OCYUIECTBUTh MOAOOp YNpaKHEHWM JUIsl YCTHBIX BblUMcieHUH. BakHo
OpOayMaTh OPraHU3aLUI0 KaKIO0ro YHpakKHEHUs, 4ToObl Oblia obecnieueHa auddepeHunanus u
WH/IMBUyaIU3allus 33/1aHUi ¢ y4eTOM 0COOCHHOCTEH BOCTIPUATHS, ITAMSATH, MBILIUICHUS KaX10TO
YYEHUKa, YPOBHS OBJIa/IEHNUS UM COOTBETCTBYIOLIMMH 3HAHUSIMH, YMEHUSIMU U HaBbIKAMHU.

Tak, cJI0BO JINJIOBBIN UMEET JIEKCUUECKOE 3HAaUEHUE «CBETIO — (PUOJIETOBBINY», «1IBETA CUPEHU
WK (UANKW»; B 3TOM 3HAUEHUU OTPA3UJIMCh HAIllM MPEICTaBICHMs CYIIECTBEHHBIX MpPU3HAKAX
TAKOro npu3Haka. TOYHOCTb CIOBOYNOTPEOIEHNUS U COCTOUT B COOJIIONEHUH JIEKCUYECKUX HOPM
PYCCKOTO JIMTEPATYPHOIO $3bIKa, B YMEHHMM II0Jb30BATHCA CIOBAMM B IIMCBMEHHOW M YCTHOU
peuy B IOJIHOM COOTBETCTBUM C UX CJIOKUBLIMMUCS U 3aKPEMUBIIUMUCS B S3BIKE JIEKCUYECKUMU
3HaueHusIMH. [Ipu BbIOOpe crioBa HEOOXOIMMO YUUTHIBATH U €r0 BO3MOXKHYIO, CJIOKHBIIYIOCS B
SI3BIKE COUETAEMOCTh C APYyTUMHU ciaoBaMu. ClI0Ba BXOAAT B CIIOBOCOYETAHMSI M NIPEUIOKEHUS, U3
KOTO-pBIX 00pasyercs peub. 3BYKH, MOp(HEMBI, CII0Ba, CJIOBOCOYETAHUS, IPEIOKEHNS N3yYatoTCs
B pasjienax Hayku o s3bike (3, ¢.5). Utak, MOXKHO pe3FOMUPOBATH CIIEAYIOIINE MOMEHTHI:

1. 4TOOBI YyNOTpeOIATh CI0Ba TOYHO, HAZ0 XOPOILIO 3HATh UX JIEKCMYECKOE 3HAYEHUE U IpHU
COMHEHMHU 00palarbesi K CIIpaBOYHUKAM, IPEXk/Ie BCEro K TOJIKOBBIM CIOBapsSM PYCCKOTO S3bIKa.
Boraras u pa3HooOpa3Has JIeKCHKa PyCCKOTO sI3pIKa COOpaHa B CJIOBapSIX.

2. 4yeMm IpaBUIIbHEE U TOYHEE pedb, TEM OHa JIOCTYIIHEE ISl MIOHUMAaHMs; YeM KpacuBee U
BbIpPA3UTEIbHEE, TEM CHIIbHEE OHA BO3/ICHCTBYET Ha CIIyIIATENs.

3. HeoOxoaumo pa3BUBaTh 4yBCTBO IPEKPACHOTO, POPMUPOBATH BHICOKUE ICTETUUECKUE BKYCHI,
YMEHHUE IOHUMATh U LIEHUTh IIPOU3BEICHUH, 00paTUTh BHUMAHUE HA JIEKCUYECKUE 3HAUCHUS CIIOB.
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4, Hano noMoub YUCHUKY rny6>1<e 0CO3HaBaTb CBOU MBICJIM U 9yBCTBA, ACHCC MBICJIUTH U FJIY6)KC
YYBCTBOBATh, HAJO0 NMOMOYb YUCHUKY OTO MO3HAHUC CaMOI'0 ceOls CAcIaTb CPpCACTBOM IMO3HAHUSA
Apyrux, CpeacTBOM 0oJiee TECHOIO COTMKEHHUS C KOJIJICKTUBOM, CPEACTBOM HYC€PE3 KOJIJICKTHUB paCTH

BMECTE C JIPYTUMHU U WATH COOOIAa K COBEPIICHHO HOBOM, MOJHON TTyOOKHUX M 3HAUYUTEIBHBIX
MEepPEKUBAHUN KU3HU.

Jlureparypa:

1. B.®.I'pexos, C.E.Kproukos, JI.A.uemko. [TocoOue it 3aHATHI 1O PyCCKOMY S3BIKY. — M,
1990.

2. M.T. bapanos, T.A. Jlagsixenckasi, M.P. JIbBoB. MeTonuka npenogaBanus pycckoro si3blka,
- M., 1990.
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Ob UCTTOJIb3OBAHUN MHHOBAIIMOHHBIX ITEJATOT'MYECKHUX
TEXHOJIOTUA B U3YYEHUU PYCCKOU JIUTEPATYPbI

Kanannaposa MadrtyHna JlaBpon Ku3u
Yuurens SIHruapukckuii paiion

cpenHei mkoasl No 25.

Tenedon: +998 (97) 607 89 19
qalandarovamaftunar8919@mail.ru

Annomayusn: B naHHOM cTaThe OCBEIIEHO 00 HCTIOIb30BAHUY MHHOBAIIMOHHBIX I1€JarOTHYeCKUX
TEXHOJIOTUN B U3YUYEHUU PYCCKOM JIUTEPATYPHI.
Knroueeswie cnoea: lnnosanusi, 00pazoBaHus, pyccKas TUTepaTypa.

Cwmeicit oOpa3oBarenbHBIX TexHOJMOrHH XXI Beka B TOM, YTO OHHM HE TOJBKO 00ydaronue, HoO U
BOCIHUTBHIBAIOIIME HA OCHOBE JINYHOCTHO-OPUEHTHPOBAHHOTO MOJX0/Ia U OOIIEHHUS C yUalUMCs BO
BpeMs 3aHATUNA. HHHOBALMK B 00Pa30BAHUU CBSA3aHbl C IPUMEHEHUEM MHTEPAKTUBHBIX METOJIUK
o0y4eHus1, IpU KOTOPBIX B IPOLIECC TO3HAHMSI BOBJIEUYEHbI BCE yUalllUECs], MMEIOLIE BO3MOKHOCTh
CBOOOIHO BBICTYHATh O IOBOJLY TOTO, YTO OHU 3HAIOT U O YEM JIyMAIOT.

CeromHsi OCHOBHBIE TEHACHIMH COBEPILICHCTBOBAHMSA OOpPA30BATENIBHBIX TEXHOJIOTMH
XapaKTEPU3YIOTCS IIEPEXOIOM:

- OT y4yeHHUs KaKk (PyHKLMU 3alIOMUHAHUS K YYEHHIO KaK IPOLEcCy YMCTBEHHOI'O pa3BUTHS,
MTO3BOJISIOIIEMY HCIIOJIB30BaTh YCBOECHHOE;

- OT YHCTO ACCOLUATUBHOM, CTATUYECKON MOJIENIH 3HAHUH K JMHAMUYECKH CTPYKTYPUPOBAHHBIM
CUCTEMaM YMCTBEHHBIX JEHCTBU;

- 0T OpHEHTAalMM Ha YCPEIHEHHOr0 YyueHUKa K AuddepeHuupoBaHHBIM U
WH/IMBUYaTU3UPOBAHHBIM IPOTrpaMMaM 00yUueHHUS;

- OT BHEIIIHEW MOTHBALIMM YYEHUsI K BHYTPEHHEN HPaBCTBEHHO-BOJIEBOU PETYILILUU. KAXKIAOMY
YUUTEII0 HEOOXOIMMO OPHUEHTHUPOBATHCS B IIMPOKOM CIIEKTPE COBPEMEHHBIX MHHOBAI[MOHHBIX
TEXHOJIOTUH, NJIEH IKOJI, HAIIPABJICHU, HE TPATUTh BPEMsI HA OTKPBITHE YK€ U3BECTHOTO. CeroHs
ObITh IEAArOrMYECKHd TPAMOTHBIM CHELMAIUCTOM HeNb3sl 0e3 M3Y4YeHHs BCEro OOLIMPHOIro
apceHasia 00pa3oBaTeIbHbIX TEXHOJIOTUH.

HNHrepakTuBHas METOAMKA IIOMOIAaeT Pa3BUTh TBOPUECKOE HAYaja0 B JIMYHOCTH, YCHUIIUTH
IIO3HABATEIIbHYIO JIEATEIBHOCTh YYallerocs, ONTUMAIbHO OPraHU30BaTb €ro CaMOCTOATEIIBHYIO
pabory.

DToMy, Ha Halll B3IVIsI, BO MHOTOM MOXET CIIOCOOCTBOBaTh CPABHUTEIBHOE CONOCTABICHUE
TBOPUYECKUX Ja0OpaTOpuil TaKMUX, Ka3aJoch Obl, «Pa3HbIX» KIACCUKOB PYCCKOH JuTeparypsl: M.
1O. JlepmontoBa u a. I1. Yexona.

JlepMoHTOB M UYexoB — 3TO [1Ba XyHA0KECTBEHHBIX MHUpA. OHU XXWJIN B pa3Hble UCTOPUYECKUE
3II0XU, ¥ 3TO ONPEAEIWIO PA3INYME B COAEPKAHUM UX TBOPUYECTBA. OJHAKO B UX IIPOU3BEACHUAX,
TBOPUYECKUX NMPUEMAX €CTh TO, YTO POAHUT JABYX KOpU(DEEB pyCCKOM TUTEPATYPBI, TPOCICKUBAIOTCS
onpesienéHHble Napajulesy, IOATBEpXKIaole ocoboe BHUMaHME UYexoBa U TBOPUYECKOMY
Hacneauto M. FO. JlepmonTOBa.

«5l He 3HaIO s3bIKa Jy4ine, yeM y JIepMOHTOBA...», - 3TUM NpU3HAHHEM YeXOB rOBOPHI O
BJIMSIHMM HA HETO TBOpYECTBa JIepMOHTOBA.

UYexoB y4MJICSl y JIPMOHTOBA CXAaTOCTU U MPOCTOTE, OJIAr03BYYHOCTH M ICUXOJIOIMYECKON
TOYHOCTH: OOIIHOCTh NMpUEMOB Hambosee 3aMeTHa B mpousBeneHHAX JlepmoHToBa M Yexona:
«KusoxHA Mepu» U «Bepoukay, «TamaHb» M «BOPBDY, «KHSYKHA MEPU» M <«JIydJIb», «CTPaHHBIN
4enoBek» - «BaHOBY.

UexoBckuil repoil mpu3HAETCs], YTO B €ro OTKa3e OT JIIOOBU MPOSIBUIIOCH «Oeccuiue AyIiu,
HECT0COOHOCTh BOCIIPUHUMATB KPacOTY, PAHHSISI CTAPOCTh, IPUOOPETEHHAS Ty TEM BOCITUTAHHUA. . . ).
JyLI€e ero emié OTKPBIThl HACTAKICHUS IPUPOIOH, KPAaCOTOM. HO O HEM, KaK 1 O OOJIBIIMHCTBE €To
MTOKOJIEHHSI, MOKHO CKa3aTh CJIOBAMU T03TA: «B 0€371eCTBUU COCTAPUTHCSL. . .».

Hecmotps Ha G/1M30CTh HEKOTOPBIX AJIEMEHTOB JIEPMOHTOBCKOI'O 1 YEXOBCKOTO IPOU3BEACHUH,
nucareiabCKas WMHJIMBUIYaJIbHOCTb YYBCTBYETCS BO BCEM - B CBOEOOpa3HOM NeH3aXHOM
oopMIIeHNH, B TUPU3ME TIOBECTBOBAHUS. HECOMHEHHO, YeX0B UCIIBITA OJIarOTBOPHOE BIIMSHUE
JIEPMOHTOBA. BMECTE C TEM OH CIIOPHJI C HUM, IIEN Jajbllle, OTBEYas Ha 3aIIPOCHl CBOETO BPEMEHH,
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NPUXOAUI K JIPYTHM BBIBOJAM. B TAaKOM CJIOKHOM MPOLIECCE NMPOMOJLKAKTCS U yCBAUBAKOTCS
TpaJWLIMM, 3aT€M IMPEOAOJIEBAOTCS M HA ATOM OCHOBE BO3HUKAET MOMJIMHHOE HOBATOPCTBO,
OCHOBAHHOE Ha UIEHHO — TEMATHUYECKON U CTUJINCTUYECKOU OOIITHOCTH.

Jlureparypsbi:

1. becnanko B.II. cnaraemele negarornyeckoil TeXHONIOTHH - M.: [lemarornka, 1989.

2. T'onum JI.B. TexHonoruu o0yueHus Ha JIGKCUAX U CeMUHapax: yueoHoe nocooue //ITox obm.
pen. akan. c.c. ryasamosa. - T.: Trey, 2005.
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PYCYHA TAPKUMAJIAPTA BUP HA3AP

KazakoBa PabHo Mampa0aeBHa,

Hamanran Bunnosatu XTXKTMOXM, Twuapuu
VKUTHUII METOIUKACH Kadeapacu YKUTYBUUCH
Ten:998 939428084

AHHoTanus: ymly makonaaa “bobypHoMa”Hu pyc THJIMTra TapKMMa KWIMHTAHJIUTH Ba OJIU0
OopuIIraH UIMUI U3JIaHULIUIAP, PYC THIMATH WK HAIIpJiap XaKuaa cy3 IOpUTHIITaH.
Kaaur cy3aap: Hamp, Tapxuma, YpUHUII, EATOPIHK, GOIBKIOP TyPAOHACH.

“boOypHOMa”HU pyC TWINMTra TapKUMa KUJIHIITa OUp Heya O0p ypUHUII OYITaHINTH, JEKUH Y
Tap)KUMalap aifpum mapuanapaaHruHa uoopar 6yino, acap TYIMK IIAKIIa YTUPHUIMaraH.

1948 itmnga M.Canbe (1899-1961) tapxkumacuna “boOypHOMa”HUHT pycHacH 4ON STHIIIH.
bupok Oy Tapxkuma xam Mykammai smac 3a4. Hamip cy36ommcuna é3nnummnga, y MyTIaK WIMAN
MaKCaJIapHU KYy37a TyTMaraH Ba KEHI YKyBuWjapra Myspkamuianrad. LIyHWHT y4dyH aiipum
YpuHIapaa TaXpUPUATHUHT KapopH OniiaH 6ab3u xKoWdapy KUCKAPTUPUITaH Ba Tap>KUMa THIIMHU
OFUPIAIITUPMACIUK YUYyH TapKUMAHUHT MYTJIAK MOC KEJIUIIUIAaH XaM BO3 Keuwirad. Mnmuit
Hamp Oynamaranu caGabmu M30X Ba LIapXJjap AEApid WYK, KypcaTKuwiap XaM Oepuimara.
Kamunnuknapunan xkarpuil Ha3ap, Ma3Kyp Haump “boOypHOMa”HuU pyc TUIUra TYJIMK Tap)KUMa
KWJIUIIA JAcTIa0KH KUAJUN YPUHUIL 314 Ba YIYF aCApHUHI OMMaJIalllyBH/la MabIyM XH3Mar
a710 KAJIH.

“bobypHoma”’nuHr M. Caibe TapkuMacuaa OMpHHYM TYJIWK HAIIPH OpaJaH YH WWJ yTrad,
yon stunan’. Hampra C. A. A3umskoHoBa cy3001mmu €3raH. YHIa TabKUUIaHUIINYA, YIIOY HaIIp
XaM WIMHUI-(DUIO0NIOTHK MaKCaAJIapHU Ky3JlaMarad Ba KeHTI YKyBUMJIap OMMAacHra MYyJDKaJlJIaHTaH.
HampauHr Makcamu- YKYBYMHH OCKH ¥y30€K amaOMETHMHUHT Mamxyp EAropiurn OuiaH
TaHUIITHPHUIIIAH HOOPATIUD.

Ymiby tapxkuma acocad Xaiinapo0Oom Hycxacu acocuaatanépiianrad, 0ab3u Xourapaaruaa H.
NneMuUHCKUWHUHAT ISOSOH 6ocmacuman doigamanwirad. M3o0x Ba mapxjapaan tamkapu “booup
naspuna (XVIacp) Ypra Ocué, KoOyn Ba XuHANCTOH HOMJIU XapuTa XaM UIoBa KWiIuHraH. 1982
Hwiga ymoby acapHUHT siHa OUp HAIIPU aMalra OMIUPHIIH.

T. N. CynronoB “boOypHoma”HuHT 1958-iinn Hampuaarn KaMuwIdKiIap Tyrpucuaa OyHman
ne0 &zamu: “M. CanbeHHUHT Tap)KUMacH XaKUKaTaH XaM TaIKUKOTYM OPUTHHAII MAaTHATA MypPOXKaat
KUJIMacAaH TypuO doiiananaaurat 1apaxasia WiMHH-(UI0IOT MK aHUKIIMKKa 3rasMac: TapKumasia
HOAHUKJIUKJIAP, TYIIHUO KOJIraH oiiap 60p, mapK TEPMUHOJIOTUACH JIespiu OyTyHIai Tyurypud
Konaupuiran’™. 1993 iunna pycua Tap)KMMaHUHT SHTU HAIIpUIBJIOH Kunuaau. Hampna C. A.
AzumxoHoBaHUHT “boOyp Ba yHuHT boOypHOMa acapu™ HOMJIM Makoyiacu cy30omu cudaruaa
KeATUpWIraH. YOy HampHu Tanépnain xxkapaéuuga Xanaapooon kynésmacu Ba Kozon 6ocmacu
OusaH KaiiTaJaH COMUIITUPIING YMKUIITaH OMp KaTop KaMuMInKiIap TyFpuiianrad. Hampna kumm
HCMIIapH Ba KYFPOQUil HOMIIap KYypcaTKUdIapy KeITUPUITaH, U30X Ba MIapXJap WIOBA KHUJIMHTaH.

Tanukau mapkmrynoc M. Canbe “boOypHOMa HUHT Tap)KMMacH YCTHIA YH HWIJIAH OPTHUK
BaKT MOOailHMIa MEXHAT KWJTaH, acap TWIMHU 4YyKyp ypraHrad, kymiab arama, umbopa Ba
HOMJIAp TPAHCKPHUILUACUHH TYFpU OepHil yctuaa 6om Kotuprad. by tapxkuma “bobypHoma”Hu
OMMAJIAIITUPHIIIA, YHHHT IIyXpaTWHU EHumiga, acap Oyiindya TaAKUKOTIAp KYJaMHHU
KEHTaUTHPUII Y4YYH SIHTH WMKOHUSTIAp ounO Oepau. JIekuH mIyH4Ya MexXHAT KWJIMHTAaHUTa
KapaMac/JaH Ma3Kyp Tap’KhMajla HOaHMKJIMK Ba XaToiap MaBxkyd. Macanan, Oup KaHua rcmiap,
Homutap xato Oewpiran-“Kyrtnyroerum™ “Karaxberum” O0Yynu0 ketran, “OykamamyH”, ‘“myda”
kabu Oab3u cy3napra TyuryHapceus 0ymm6 konran®. [Ipod. H.Komunos xam “Canbe TapxuMacuia
XaMOH TaJlail HOAHUKJIUKIIAP MaBKy/ JIMTUHU KAl 9THO, “IIehpuil mapyaiap HACPHid TapKUMaia
OepwinO, yIapHUHT Kaicu TWiaa E3Wiranu xaMm kypcaruamaran” 4ne6 €3aau. Iy ¢ukp Oorka

1 babyp-name(3ammcku babypa). [lep.M.Canpe.OTB. pen. C.A.AsumxonoBa. M3x-8o AH ¥30.T., 1958

2 T.MN.CynranoBa ‘“3ammckn babGypa kak MCTOUYHHK TO MCTOPUU MOTOIIOB Boctounoro typkectana m CpemHeit
Azun”. C6.Typkonorus, A., Hayka, 1986, c.254

3 OraxanoB H. “bobyproma” sxaxoH ke3anu., T., 1984, 65-0

4 Komunos H. “bo6yproma” tapskumanapu. ['ymucton, 1977, Ne 3, 28-0
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MakKoJaaa XaM TabKUIJIaHAH.

Pycua Tapumajgarn KaMywJIMKIapra OOIIKa MyTaxaccHciap XaM 3bTHOOp KHJITaHiap.
Kymnanan, H. Jlexkonos Oynnaii ne6 €samu: “Teorpadpuk nHOMimapuum Oepumia Xxam
HOMYBOUKIUKIAap aH4yaruna: ‘“‘Tapo3keHt” ypHura “Ytpop” , Kyda Ky Tapuxui maxapriap
pycuana Oy3unu6 6epunran: @anokar-OuHakeT Ba Xo0ka30”. DUKpUHU TaBOM STTUPHO, Myautad
sHa &3amu: “OyHmai xaTtonap ‘‘akaJeMUK HAIIPHUHT XYCHUHU Oy3aa, acapHUHT THJIM Ba
Ma3MyHUHH YyuMaJUIalITHPAIN ... 3apypar TyFHUIICa, pycyara HucOaTaH M3YWIPOK KWIHO KaiiTa
Tap)KUMa KHWJIMHUIITA MyXTOXK '

FOxopuaa aliTuiran xarojap/ian Talkapu Oup Karop Oolka KaMuIniInKIiIap xam 6op. Macanas,
KYFpoduil HoMJIap UMJIIOCUHUHT Typinda €Ky xaro 6epunuinu-1993 iiun nampuna 386-6etnaru
m3oxaa “Jlexyp” xypcarkuunapaa sca “Jlaxop” (“Jlaxyp”) , “boru mamon” au “bar-u [lluman”
maknuaa 6epunran. 1993 iinn Hampunaa 166-6etna Kangaxopaa 3misuna TYFpUCHIa MabIyMOT
6op. llynra 6epunran uzoxaa (387-6.) aca “Kannaxop” ypuura “Arpa’” neiiuiras Ba X. K.

1958 #iun nampuna “Tlouepk 6abypu” ra uzox O6epunud, “Maxduii xatHu 6up Typu Oyica
kepak”. (455-6.) meiimnran. 1993 imn Hampuma xam my Tymyruara ( Oy Hampaa “AndaBur
6a0ypu” ned y3rapTupwiraH) siHa aifHaH yIIa M30XHUHT Y3u Kentupwirad. “Xarta boOypwmii”
amud6ocu 1958 Hinnaa kamg >Trinrad Ba nry cabadmu 1958 iinn Hampura KupMai KoJraH, JISKUH
opanaH 35 WWN KEHWMH YMKKAH HalIpJard M30xXJa sHa yIia 3CKM MabJIyMOTHU TaKpOpPJIAIIHU
IBTUOOPCUBIIUK OKHOATH , 1e0 XucobmaitmMus.

“boOypHoma” Kyn Hampiapia y4 kucmra oynunran: MosapayHHaxp, KoOyn Ba XuHIycCTOH.
Masbaymku, 3axupunant boOyp 1525 #inn HostOpuia OemmHun MapTa “XUHIyCTOH” capyu KYIIHH
cypamu Ba 1526 iinn anpenuaa yau ¢arx staau. Llynunr yayH “XuHIycTOH” KUCMHHUHT 1525-
26 it BoKeanapuaaH OONUIAHWIITY MAaHTUKAH TYFPUIUD Ba IEApin Oapya HaIIpiapaa, )Kymiaaan
“Tankuaui MaTH’Aa XaM, IIyH1a Wyn Tytuwirad. bupok pycua 1958 iiun mampuna xam, 1993 itun
Hampuaa xaM “XuHaycTon” 606u 1506-1507 finn BokeanapuaaH OONUIAHUIIN TYITYHAPCU3IUD.

Kamunnuknapuaan karbuii Hazap, “boOypHOoMa” HHHI pycua Tap>KMMacH acocaH SIXIIU
caBusiga Oakapwiran Ba “boOypHoMa” HU Xap KMXaTAaH YpraHuIiia, YHU OMMAalalITUPHUINIA
KaTTa axaMusTIa ara.
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AKTYAJIbHBIE MTPOBJIEMbI METOAUKH ITPEINNIOJABAHUS PYCCKOI'O A3BIKA
B HAIIMOHAJIBHOU HIKOJIE

ToxuboeBa {uibH03a AKOAP:KOHOBHA,
YuuTens BeICIIEH KATETOPUU HauyaJbHbIX
KJIacCOB cpeiHei mkoibl Ne 1
AnTeiapsikckoro paiiona depranckoit obrnactu

AHHOTAIMSA: B CTaThe aHATU3UPYIOTCS MPOOJIEMBI, BOSHUKAONIHE MPU OOyUEHUH PYCCKOMY
S3bIKY B HAIIMOHAJBHBIX MIKOJIAX, U MyTH UX PEIICHHS.

KioueBble ci1oBa: 00ydcHHE SI3bIKY, OCHOBHBIC aCIEKThl OOYUYCHUS, Pa3BUTHE PEUH, 3BYK U
(donema, nexcema.

Baxxneiimieii 3aiaueii 00y4eHus: pyCcCKOMY SI3bIKY B HAIIMOHAJIBHOM IIKOJIE SBJISIETCS pa3BUTHE
CBSI3HOM pEYM y4YallMxcsi, YTO OOYCJIOBIEHO MPHUHIIMIIOM KOMMYHMKATHBHON HamlpaBiIe€HHOCTU
oOyueHnusi. PereHne KOMMYHUKAaTUBHBIX 3a7a4 JIOJKHO IPUBECTH K TOMY, YTOOBI OKaHUYMBAIOIIIHE
HAI[MOHAJIBHYIO IIKOJY XOPOIIO BJIaJI€IH POJHBIM U PYCCKUM SI3bIKAMHU.

Hcnonp30BaHUE TEKCTOB XyAOKECTBEHHBIX A((EKTUBHBI JHIIb B TOM CIy4ae, €CIH yUYUTeNb
BeIET CHUCTEMHYIO paboTy, MapajuielbHO CBS3bIBas YpOKH s3blKa C JuTeparypoil. MIMeHHO
SI3BIKOBOM MaTepuall MO3BOJISIET YUUTEIIO PACKPHITH NIEPEl HEPYCCKUMU IIKOJIbHUKAMHU 0OTraTCTBO
U KpacoTy PYCCKOTO sI3blKa, a TAK)K€ YBUIETb 3aKOHOMEPHOCTH PYCCKOIO SI3bIKa, B pe3yJbTare
YEero y ydJaiuxcs pa3BuBaercs opdorpadudeckasi 30pKOCTh, BRIPAOATHIBAIOTCS ITYHKTYaIlMOHHBIC
HaBbIKU U (POPMHUPYETCS MBILICHUE.

PaccMoTpuM HEKOTOpBIE aCIIEKTHI MIPETIOIaBaHUs PYCCKOTO S3bIKa B HAIIMOHATIHHOU HIKOJIE.

1) D10 sA3b1KOBOI Oapbep. B y30ekcKoit 1IKosIe TOMUHAHTHBIM SBJISIETCS Y30eKCKHi sA3bIK. JleTn
C PYCCKHM $SI3bIKOM KOHTAKTUPYIOT B CUTyalluH YPOKa U BO BHEYPOUHBIX MEPONPUATUSIX. MHOTHE
CTapILUEKJIACCHUKU HE MOTYT IPaMOTHO M3JlaraTb CBOE MHEHHUE, HE MOI'YT HalTH B PYyCCKOM
SI3bIKE DKBUBAJICHTHI CJIOB MPU OOIIEHNH, COOTBETCTBEHHO BCTABJISIOT CJIOBA U3 POAHOIO SI3bIKa,
aBTOMAaTUYECKU OOJIbIIE MPEANOYNTAIOT OTBEUATh Ha Y30EKCKOM SI3BIKE;

- He3HAHUE JIGKCUYECKUX 3HaU€HUN HEKOTOPBIX CJIOB, Jake U3 KOHTEKCTa yJallluecs He MOTYT
YCTaHOBUTH 3HAYEHUE CJIOBA;

- Ha ypOKe HEKOTOpBIE YUalIHeCs 3a4acTyl0 OTMaIUMBAOTCS U3-32 OOSI3HU JOIMYCTUTh OLIMOKU
B peur. Takum yuanmmcs Hy>kHa CBOEBPEMEHHAsI TIOMOILb YUUTEIIS, TMHIBUCTUYECKAsl O AePKKa
JIO OMPEIEIEHHOTO BPEMEHH.

2) 3HauUTeNbHbIE TPYAHOCTU IS yUaluXcsl Y30€KCKOW IIKOJBI MPEACTABISET MpaBUIbHAS
IIOCTAaHOBKA Yy/IapeHUs B PYCCKHUX cjoBax. B y30ekckoMm si3blke yhaapeHue OObIYHO MajaeT Ha
TIOCTICTHUH CIIOT cJIoBa (KUTOO, TYI4eUaK, Kapa, SIui). YIapeHHe B PyCCKOM SI3bIKE pa3HOMECTHOE
Y MOJIBIKHOE. DTO 3HAYUT, YTO B PYCCKHX CIIOBAX yAapeHHUE MOXKET ObITh Ha TI0OOM CIIore: TOPTHI,
CpEnCTBa, OTPOYECTBO, 3aKYIIOPUTD, 100PATHCs. MeTOo/] COTTOCTABICHUS TPOU3HECEHUS CJIOTOB IO/
yAapEeHUEM B POJTHOM M PYCCKOM SI3bIKaX MOMOXKET ONPENETUTH IPUUMHBI HAPYIIEHHsI aKIIEHTHBIX
HOpM, HAMETUTh METOAMYECKHE NpUEMBI OOy4EHHs HOpMaM YyJIapeHHs. Yyalluecs YacTo
AHAIM3UPYIOT HE 3BYKH, OIMPAsCh HA 3aKOHBI YCTHOM peun, a OyKBbI, KOTOpblE U300pakaroT UX B
nucbMeHHoM peun. Hanpumep, cioBogopma mopmos NpoOU3HOCUTCS C yIapeHHUEM Ha MOCIeIHEM
cJIore, XOTS MPaBUILHBIM CYUTACTCS 3By4aHHE TOPTOB; MHOTHE CUMTAIOT HOPMATHUBHBIM yIapeHue
MO3BOHUM (IIPaBUJIBHO: TIO3BOHUM).

3) CymiecTByeT TPyAHOCTD, CBA3aHHAsSI C PA3JINYEHUEM CYLIECTBUTEIBHBIX 110 OYIIEBIEHHOCTH
1 HeoaymIeBIEHHOCTH. [IpH mocTaHOBKE BOIPOCOB K CYLIECTBUTENBHBIM J10Uladb (0m), Koposa
(cueup), cobaka (um), pviba (banrux), earka (Kapea) y9amyecs aBTOMAaTHYECKH 3aar0T BOIPOC
ymo? (Hapca?)

4) Ha nuceme HaOmromaeTcs 3ameHa OykKB w - u (MacKUPOBIIMK, odyTwics). [lopou
opdorpaduyeckre onrOKH HOCST CaMbli AIEMEHTAPHBIN XapaKTep U I0MYCKAIOTCs Jake B 4aCTO
YHOTPEOISIFOIIMXCS CIIOBAX: CYACIUBbIl (BM. CUACTIUBBIN), uecHocms (BM. YECTHOCTb).

5) EcTb TpyIHOCTH IIPH OCMBICIIEHUH YYAIIUMHUCS TJ1arojioB ABM>KEeHUs. ECIM B pycCKOM si3bIKe
JBIOKEHHE 1o 3emite auddepeHnupyercs Ha ABMKEHHE TEIIKOM U IIPY TIOMOIIH TPAHCIIOPTa, TO B
y30€KCKOM $SI3bIK 10/100Has nuddepeHmanyst OTCyTCTBYET: INIAroJibl exams U uomu NnepetaroTcs
OJTHUM CJIOBOM (Oopmok). B utore co3maéres myTaHUIla MEXAY HAaBBIKAMH B POJTHON M PYCCKOM
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peun.

7) OnpeneneHue poaa CyIIECTBUTEIBHBIX. TPYIHOCTh YCBOEHHs KaTeropuu pojia BhI3BaHA
pasHBIMH  MOP(OIOTHYECKUMH  CIIOCO0aMH OOHApYKEHHsT poAa CyIIECTBUTEIbHBIX. Pox
CYIIECTBUTEIBHBIX C HYJIEBBIM OKOHYaHUEM (KOHB - CTEIh) OMPEACISIeTCs 10 OKOHYaHusM P.ir.
no cypukcam. CymiecTBUTENbHBIE MYXX. p. B P.II. IMeIOT OkOHUaHHE -a, -1, a )KeHCKOTO poja
— OKOHYaHWE -H; Cy(OUKCH -TeNb, -apb yKa3bIBAIOT HA MPHUHAUIEKHOCTh K MYXCKOMY POIY
(nucamens, naxapyv), a cypPUKC —0CTh — IOKA3aTelb )KEHCKOTO pojia (HOBOCTb, TOPIOCTD).

Cunraro, HEOOXOMMO YUUTHIBATh BBIIIEYKAa3aHHbIE OCOOCHHOCTH, MOTOMY YTO yyalluecs
3aKOHOMEPHOCTH PYCCKOTO sI3bIKa IOHUMAIOT YepPe3 MHOTOTPAHHOCTBIO Y30E€KCKOTO SI3BIKA.

Crnemyer oOpaTHUTh BHUMaHHE HA MIPUEMBI (POPMYITHMPOBKH JOMAITHETO 33JJaHUs. DTy BEChbMa
BaXHYIO ()OpMY CBSI3M ypOKa C BHEYPOUYHBIMH BUAAMU PaOOTHI HEJB3s OCTABISATH HAa CaMbIe
MOCJIEHAE MUHYTHI YPOKa. Y YeHUKH MPH 3aIlMCH JIOMAIITHETO 3a/[aHNs IOJDKHBI OBITh yOEKICHBI,
9YTO OHO SIBJIAETCS HEOOXOAMMBIM TIPOAOJDKEHHEM IPOBEICHHOTO Ha YPOKE 3aKperyIeHUs
Marepuaia, 6e3 KOTOporo HeBO3MOKHO YCIIEIITHOE BOCHPUATHE MOCEAyoIero. Takas ycTaHOBKa
3aCTAaBUT YYallluXCsl CEPbE3HO OTHOCHUTHCS K JOMAILIHEMY 3aJJaHHUI0, OCOOCHHO €CJIM OHH CaMH
y4acTBOBAJIM B €0 (hOPMYIIHPOBKE.

Takum 00pazoMm, B MpeNolaBaHUN PYCCKOTO SI3bIKa BAKHBIM CTAHOBHUTCS Pa3BUTHE JTMYHOCTHU
IIKOJIbHUKA, CIIOCOOHOTO JKUTh M TPYAHUTHCS, TBOPUECKH PEATM30BBIBATH Ce0si B COBPEMEHHOM
oOmecTBe X X1 Beka.
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UT'POBBIX MEJATOT'MYECKHX TEXHOJIOTH B IIPOIIECCE OBYUYEHUA
PYCCKOI'O A3BIKA

Ymaposa 3amupa XynapreHoBHa
VYuutens YpreHuckoi ropoickou
cpenHe mkosabl No 26.

Tenedon: +998 (90) 559 71 81
umarovazamira 26(@mail.ru
AxyooBa Illoxcanam Auaunmep Ku3u
VYuurens YpreHuckon ropofcKkou
cpeanen mkosbl No 25.

Tenedon: +998 (93) 748 55 35
yakubovashoxsanam_5535@mail.ru

Annomayuna: B [aHHOW CTaThe OCBEIIEHO MCIOJIb30BAHME WIPOBBIX MEJArOrMUYeCKUX
TEXHOJIOTHIA B TIpo1iecce 00yUIEHHUS PyCCKOTO SI3bIKA.
Knroueevie cnosa: Obeuenune, pyCCKHi SI3bIK, UTPA.

Urpa paccmarpuBaeTcsi Kak J000€ COPEBHOBAHWE WJIM COCTSA3aHHE MEXKIY WIPAIOIIUMU,
NeMCTBUSL KOTOPBIX OrpaHMYECHbl ONPEAEICHHBIMU YCIOBUSAMH (IIPaBUJIAMM) U HalpaBieHbl Ha
JOCTIDKEHHUE OMPEIEIICHHON 1eNu (BBIMTPHII, TT00ena, mpu3).

B mnpouecce urpsl: mpaBwiia MOBEIEHUS W POJIM, MPUOOPETAIOTCS HABBIKK COBMECTHOM
KOJUJIEKTUBHOM J€SIT€IbHOCTH, OTpadaThIBalOTCs WHAMBUIYaTIbHbIE XapaKTEPUCTUKU ydallUXCs,
HAKaIUIMBAIOTCS KYJIbTYpHBIE TpaJUIMM, BHECEHHBIE B UIPYy YYaCTHUKaMH, YUYUTEISIMH,
IPUBJICUEHHBIMH JIOTIOJHUTEIbHBIMUA CPEJICTBAMHU - HAVIAHBIMU TOCOOMSMH, Yy4eOHUKaMU,
KOMITBIOTEPHBIMU TEXHOJIOTUSIMHU.

Hrpa ciy)kUT NOATOTOBKOM K CEpPbE3HOM NalbHEWIIEH IEATEIbHOCTH; B HIPE YEJOBEK,
YIPaXHSSCh, COBEPLICHCTBYET CBOM CHOCOOHOCTH. UCTOYHHUK WUIPbl YCMAaTpPUBAETCS B M30BITKE
CHJI: U30BITOUHBIE CHJIbI, HE M3PACXOJ0BaHHbIE B KU3HU, B TPY/E, HAXOAAT ceOe BBIXOX B UIpeE.
Teopuss Urpsl Kak JIeATEIBHOCTH, NOPOKIAEMON YIOBOJIBCTBUEM. B UIPE BUIAT pEATU3ALUIO
BBITECHEHHBIX U3 JKU3HHM JKEJIaHUH, TTOCKOJIbKY B UTPE YAaCTO Pas3bIIPhIBACTCS U MEPEKUBAETCS TO,
YTO HE YJAETCs pean30BaTh B KU3HU.

UrpoBas Qopma 3aHsATHII CO37aeTCs HA YpPOKaxX PYCCKOTO S3bIKa INPH TOMOIIM HIPOBBIX
IPUEMOB U CHUTyalluil, BEICTYNAIOUINX KaK CPEACTBO MOOYXICHHsI, CTUMYJIMPOBAHUSA K y4eOHOU
JEATEIIBHOCTH. peaJM3alisi WUIPOBBIX IIPUEMOB M CUTyallud IPOMCXOAUT IO CIEAYIOIIUM
OCHOBHBIM HaIPaBJIEHUSAM: TUAAKTHUECKAsl 1IEJIb CTABUTCS NEPE]] ydaluuMucs B popmMe UrpoBoit
3aa4uM, yueOHas e TeIbHOCTh MOAYMHSETCS IPaBUJIaM UIPbl, yUEOHBIM MaTepua UCIOIb3yeTCs
B KayecTBE €€ CPeJICTBA, B YUEOHYIO JeSITeIbHOCTh BBOAUTCS 3JIEMEHT COPEBHOBAHUS, KOTOPBIN
NEPEBOUT TUJAKTHYECKYIO 3a/1a4y B UTPOBYIO, YCIICIIHOE BBIIIOJIHEHUE TUIAKTUYECKOTO 3aJaHuUs
CBSI3bIBAETCS C UTPOBBIM PE3YJBTATOM. UTPA OTINYAETCS TEM, YTO YEJIOBEK, 00yUasiCh B X0OJ1€ UTPHI,
Y HE 110/103pPEBAET O TOM, YTO YEMY- TO YUUTCS. UTPOBBIE MOTHUBBI:

1.MotuBbl oOmmIeHMs: yyaluecs: yyarcs oOIIaThCs, YYWTHIBATh MHEHUE TOBApUIIEH, NMpHU
pEIICHNN KOJJIEKTUBHBIX 3a/a4 MCIIOJIB3YIOTCS Pa3HbIE BO3MOXHOCTH Y4YalllUX, COBMECTHBIC
SMOIMOHAIbHBIE MIEPEKUBAHUS CIIOCOOCTBYIOT YKPEIJICHUIO MEKITUYHOCTHBIX OTHOIICHUH.

2.MOpaJIbHbIE MOTHBBI: KaXKIbIi YUEHUK MOXKET MPOSIBUTH ce0s, CBOU 3HAHMSI, YMEHMSI, CBOI
XapakTep, BOJIEBbIE KaUECTBA, CBOE OTHOIICHUE K JEATEIIBHOCTH, K JIFOSIM.

3.Ilo3HaBaTenbHBIE MOTHUBBI: MIPa CTUMYJIMPYET y4allerocs K JOCTHXKEHHUIO Lenn (modene)
1 OCO3HaHUIO MYTH JOCTHKEHUS LENU (HYy)KHO 3HaTh OOJbIIE JIPYrHX), pe3yiabTraT 3aBUCHT OT
CaMoro Urpoka, ypoBHS €ro MoJAroToBJICHHOCTH, CIOCOOHOCTE!, BBIICPKKU, YMEHUH, XapaKkTepa,
00e3TMYEHHBIH Tpoliecc 00ydeHUs B UTPe MPUOOPETACT JINYHOCTHBIC 3HAUCHUS, CUTYallusl yCIexa
co3/aeT ONaronpusATHBIM SMOILMOHAIBHBIA (DOH JUIs pa3BUTHUS I103HABATEIBHOIO HHTEpeca,
COCTA3aTEIbHOCTD NIPUTATaTeNbHA IS AETEH.
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yIIOBOJ'IBCTBI/IC, IMMOJIYYCHHOC OT UTPbI, CO34ACT KOM(bOpTHOe COCTOSIHHC Ha YPOKax U yCHUJIMBACT
JKCJIaHUEC M3ydaTb NPCIAMCET, B UT'PC BCEraa €CTb HCKOC TAWMHCTBO - HCHOJ’Iy‘-IGHHBIﬁ OTBECT, 4YTO
AKTUBU3SUPYET MBICIIUTCIBHYIO ACATCIBHOCTDh YUCHHKA, TOJKACT Ha IIOMCK OTBETaA, B IIPOLECCE
JOCTHIKCHUA 06H.[Cﬁ LECJIIN AKTUBU3UPYCTCA MBICIIUTCIIbHAA ACATCIBbHOCTD.

Hcnonb3oBanHasi uTeparypa:
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THE DRAMATICS OF BERNARD SHOWS IS A STAGE IN THE DEVELOPMENT
OF THE ENGLISH LITERATURE OF THE XX CENTURY

Dolimova Qunduzxon Abdusamatovna
Namangan viloyati Norin tuman 40-sonli
maktabning ingliz tili fani o’qituvchisi

Annotation: This article is devoted to the life and work Bernard Show. His philosophical and
views are analyzed.
Keywords: B. Show, literature, drama, aesthetic, view Pygmalion, Saint Joan,.

George Bernard Shaw 26 july 1856- 2 november 1950, known at his insistence simply as Bernard
Shaw, was an Irish playwright, critic, polemicist and political activist.His influence on Western
theatre, culture politics extended from the 1880s to his death and beyond.He wrote more then sixty
plays, including (1902), Pygmalion (1912) and Saint Joan (1923). With a range incorporating both
contemporare satire and historical allegory, Shaw become the leading dramatist of his generation,
and in 1925 was awarded the Nobel Prize in Literature.

George Bernard Shaw — the largest English playwright of the late XIX- XX century. He managed
to bring the English drama out of the ideological and artistic imperasse charaster of the 60-70 s of
the century. He gave in a social edge, a problem charaster and the brilliant satirical-paradoxical
form.

George Bermard Shaw was born in Dublin in the family of a sales clerk. The family was mostly
by a mother, a music teacher singer. There was disagreement in the house, children were treated
carelessly. But there was no shortage of music and interesting, intellectual conversations, to which
the teenager hungrily listened.

When the boy was 15 years old, mother left the house and went to London in search of earnings.
The future writer, never having received a systematic secondary education, got a job as a clerk in
a land office.

His own va vas knowladje Shaw acquired self-taught. He did not have to study at the university.
The middle school, with its scholastic method of teaching, corporal punishment, and mechanical
cramming left him with the most painful memories.

The adolescent years of the writer coincidedwith the rise of the national liberation movement,
which, however, never ceased in Ireland. In 1858, the revolutionary organization of the Fenians
arose.

In 1867, an armed insurrection broke out, which was brutally suppressed. The leaders
of the movement were executed.The Irish people responded to the execution with a powerful
demonstration of sorrow.

B.Shaw was during these events 11-12 years. He, like his whole family, fervently sympathized
with the Fenians. Recalling his school years, Shaw writes: “Answering the lessons of history, I
sang the praises of Ireland. The boys were surprised, the teachers, smiling, kept silence. All these
teachers were secret fenya; I, too, was a young Fenius ™.

It is characteristic that Shaw’s first speech in the press was anti-religious. In 1875, two prominent
evangelist preachers arrived in Dublin from New York. The show came out against them in the
Dublin newspaper “Public of the Oppium” with a witty article that had sensational success.

In 1876, 20-years-old Shaw went to London. He found a job at the telephone company; the
main goal of his life from now on was literary creativity.He earned a pittance, poorly fed and wore
torn shoes, but wrote a novel after the novel and unsuccessfulle sent them to the publishing house.
Subsequently, he argued that his novels were rejected by 60 publishing houses.

The show was acutely aware of its its difference from the English bourgeois society. “Iwas a
foreigner ”, he writes in his memoirs, “I was an Irishman, that is, more than a foreigner . I was
not uneducated. But all that I knew was not studied in English universities. And what was taught
there, I did not know and could not believe in it. I was a provincial. I had to change the mindset
of London ”.2.Five novels by B.Shaw written in the 70 s and 80 s (“Immaturity”, “Unreasonable
Marriage”, “Love of Artists”, “The Profession of cache Byron “and ” The Socialist - one”), only
literary critics are interested now. But sharp, concise descriptions, reminiscent of scenic remarks,
a vivid, often saturated with paradoxes dialogue — all this foreshadows the young novelist brilliant
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playwright. The social color of the novels is still insignificant. So, in the novel “The Profession
in a Cachel Byron” the problem of equality between poaple gets its expression in a marriage
between an educated aristocrat snd a boxer. In the novel Sosialist — loner, Shaw makes the wealthy
Trefuses carrier ideas, trying to instill in the bourgeoisie the ideas of the inevitability and even the
profitability of socialism.

In the 80 years before the Show opened the road of the publicist, and on it he achieved success.
He works first as a music critic in the newspaper “Star” under the Italian pseudonym Cornot di
Basseto, and then as a theater reviever in number of newspapers and magazins.

By the end of the 1980 s, Shaw’s social views also took shape,although they had a somewhat
eclectic and contradictory character until the end. Initially, Shaw was carried away, like most of
his Irish compatriots, by the theories of the American economist Henry George, who considered
the purchase of land rent to be the most important issue and proposed to arrange the purchase of
land by farmers. Propagating these veyws , Shaw very soon encountered the Marxist doctrina of
the struggle. The just reproaches of ideological opponents in ignorance of Marxism forsed Shaw
to stady Marx, first of all “Capital”. This book made a strong impression on him. “Marx opened
my eyes to the facts of history and civilization, discovered the purpose and meaning of life”, he
wrote subsequently. Shaw often later called himself a Marxist, but in essence he did not become
a Marxist.

In 1884, Shaw, together with his wife Webb, organized the so-called “Fabian Society and
became his ardent propagandist. It was a social refoemist prganization that appropriated its name
of the Roman commander Fabius Cuntator (Medlitel), who was able to deal a decisive blow to
the Carthaginian leader Hannibal precisely because he had long waited and waited a long time.
Such expectant, passive tactics rearding capitalism were also suggested by the Fabians. They
categorically denied the class struggle and the revolution and believed that socialism can be
built through reforms , by “impregnating liberalism with socialism”. They placed special hopes
on the so-called “municipal socialism”, on the penetration of the Fabains through elections to the
organs of city seif — government. “Fabain society in many ways preseded modern Labor and had
nothing to do with the genuine socialist labor movement. It was a typically intelektual organization
that consideren the proletariat ignorant and rude, incapable of fighting for its own liberation, and
therefore graciously deigned to lead this struggle. This is how Engels characterizes the Fabains,
calling them “Intellectuals jar exellence”

Since Shaw’s death scholarly and critical opinion about his works has varied, but he has
regularly been rated among British dramatists as second only to Shakespeare; analysts recognise
his extensive influence on generations of English — language playwrights. The word Shavian has
entered the language as encapsulating Shaw’s ideas and his means of expressing them..

Entering the “Fabian Society ”, Shaw discovered the extraordinary abilities of a meeting
speaker and propagandist. He participates in all Fabian periodecals, treatises and manifestos, uses
any platform.

Sources:

1. Adams, Elsie Bonita (1971). Bernard Shaw and the Aesthetes. Columbus: Ohio State
University Press. ISBN 978-0-8142-0155-8.

2. Conolly, L.W.(2005). “Introduction”. Bernaer Shaw : “Mrs Warren’s Profession”.
Peterborough, Ontario: Broasview Press. ISBN 978-1-55111-627-3.
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O’QUVCHI YOSHLAR O’RTASIDA VA ONA TILI ADABIYOT DARSLARIDA —
HADISLARNING INSON MA’NAVIY KAMOLOTIDAGI O’RNI HAQIDA METODIK
TAVSIYALAR

Dexqonova Dilnoza Valijonovna

Namangan viloyati To’raqo’rg’on tumani

8-sonli maktabning ona tili adabiyot o’qituvchisi
Telefon:+998950270588

Anotatsiya: Ushbu maqolametodik tavsiya sifatida ijtimoiy fanlari o’qituvchilari o’z faoliyatlari
davomida hadis ilmidan qanday usullarda va qaysi sinflarda foydalanish imkoniyatlari, ijobiyatlari
haqida yoritishga doir manbalardan unumli qo’llash uchun ma’lumotlar keltirilgan.

Kalit so’zlar: .Abu Dovud, Abu Iso at-Termiziy, Nasoiy, Ibn Moja , Imom Abdulloh ibn
Muborak al-Marvaziy; Buxoriy, Ahmad ibn Hanbal al-Marvaziy, Ishoq ibn Rohavayh al- Marvaziy,
Haysam,Ibn Kulayb ash-Shoshiy,Abu Bakr Ahmad ibn Muhammad al Barakotiy, Ibrohim ibn
Ma’qul an-Nafasiy “musnad”, “sahih”, “sunan”,

Bugungi kun o’quvchi yoshlarni foydali ilmlarga qiziqtirish uchun pedagoglarning o’zlari ham
yetarlicha bilim va salohiyatga ega bo’lishlari lozim.Chunki texnika rivojining yuqori pag’onalarida
yashayotgan o’quvchilarga oddiy ahlog-odob to’g’risidagi bilimlar qiziqarsiz, zerikarli bo’lib
tuyilishi hech kimga sir emas. O’quvchilarni har tamonlama komil inson bo’lishlariga bugungi
hayotimizda hamma sharoitlar yetarli.Faqat chiroyli qilib yetkazib bera olish o’quvch’ning
mahoratiga bog’liq. Shu o’rinda pedagoglarni asal ariga o’xshatgim keladi, millionlab gullardan
yigilgan shiralarni eng foydali ne’matlardan biri asalni iste’mol giladigan holatgacha qancha
mashaqqatlarni bosib o’tadi.Bugungi kun zamon talablariga javob bera oladigan muallim bo’lish
uchun ham birgina ona-tili, matematika, geografiya fani o’qituvchisi 0’z fanini ustasi bo’lishi yetarli
emas.O’z tajribalarimdan kelib chiqib shuni to’liq ishonch bilan ayta olamanki, farzandlarimizni
tarbiyali bo’lishida hadislarning o’rni kattadir. Yuqori sinf o’quvchilariga darsga kirganda ayniqsa
ularni to’liq darslarga jalb etib olishda ehtiyotkor va salohiyatli bo’lmasangiz maqgsadingizga
erisha olmasligingiz mumkin.Buyuk vatandoshimiz hadisshunos olim Imom Buhoriyning “Sahih”
hadislar to’plamidagi hadislardan eng go’zallarini dars boshlashdan avval 2-3 daqiqada yetkazib,
so’zlab berishimiz o’quvchilar bilimi, aqliy rivojini yanada baquvvat qiluvchi eng foydali
vitamindir.Chunki hadislardagi xikmatlarni eshitgan o’quvchilar aql va jahlni 0’z vaqtida jilovlab,
tarbiyaga va undan albatta ma’rifatga erishib, 0’z hayot yo’llaridagi o’rnilarini topishda bir mayoq
bo’lib xizmat qilishiga ishonaman. O’quvchilarim qayta-qayta eshitishga tayyor bo’lgan ana
shunday hadislardan quyidagilarni keltirishimiz mumkin.

Imom Buxoriy sahihi hadislarida shunday keltiradilar...

Rasulolloh (sav) majlisda o’tirgan edilar.Uch kishi kirib keldi.Ulardan ikkitasi Rasulullohga
yuzlanib,to’xtab qoldi, bittasi qaytib ketdi.Qolgan ikki kishi bosh o’rinni ko’rib o’sha joyga borib
o’tirdilar.Rasululloh (sav) so’zlab bo’lgach dedilar: “Uch kishi to’g’risida sizga xabar aytaymi?
1-Alloh rasulining majlisidan joy oldi.Alloh taolo unga oxiratda Arsh soyasidan o’rin beradi,
ikkinchisi esa qaytib ketshdan uyaldi, Alloh taolo ham uni azoblashdan uyaladi,ammo uchinchisi
majlisdan yuz o’girdi, Alloh taolo ham undan yuz o’giradi”...Buni darsimizga o’yinqaroqlik yoki
nimanidir bahona qilib kirmagan o’quvchilarga misol qilib, darsga shoshilgan o’quvchini kelajagi
farovon bo’lishini, uyalib darsdan chiqib ketolmagan o’quvchini hayotda xor bo’Imasligini, darsga
kirmagan o’quvchilarni esa hayot yo’llarida 0’z vaqtida olmagan ilmi uvoliga qiyinchiliklardan
chiqish yo’llarini topishda muommolari javobsiz qolishi mumkinligini aytib to’g’ri yo’lga solish
jahldorlik bilan aytilgan gaplardan foydasi mo’lroq bo’lishiga erishishimiz mumkin.

Qur’oni Karimda har bir musulmon erkak va ayol uchun bilim olish farz ekanligi, eng ko’p
keltirilgan so’zlar qatorining bosh o’rinlarida ilm so’zi borligini aytib o’tish farzandlarimizning
buyuk allomalar davomchilari bo’lishga yetaklagan bo’lamiz.

Ushbu maqolada yana o’quvchilar va o’qituvchilar uchun qiziqarli bo’lgan darsliklarda kam
uchraydigan ma’lumotlarni ham keltirib o’tish va bu manbalar dars samaradorligini yanada oshishi
uchun foydalanishni tavsiya etmoqchiman.

Hadis- arabcha —xabar,gap, yangilik- Muhammad (sav) aytgan so’zlari, qilgan ishlari, igrorlari
to’g’risidagi rivoyat.Islom dinida Qur’oni Karimdan keyin ikkinchi manba hisoblanadi.Hadis ikki
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qismdan iborat bo’ladi: matn va isnod.Hadis ikki turga — Hadisi qudsiy (ma’nosi Alloh taolloniki,
aytilishi rasululloh tomonidan bo’lgan hadislar) va Hadisi nabaviyga bo’linadi.Hadislar e’tiborga
olinishi jihatdan 3 gismga bo’linadi: 1) sahih(ishonchli); 2) hasan (yaxshi) 3) zaif.

Qur’onda barcha huquqiy va ahloqily masalalar umumiy tarzda bayon etilgan.Ularga
aniqlik kiritish va izohlash uchun Muhammad (sav) o’z hadislarini aytar edilar.Bu hadislarni
payg’ambarning safdoshlari yodda saqlashga harakat qilardilar.Payg’ambar vafotidan so’ng,
Hadislarni naql qilish odat tusiga kirdi. Shu munosabat bilan bir gancha musulmonlar uni yozma
shaklda to’play boshladilar.Birinchi hadis kitobini Ibn Shihob az-Zuhriy yozdi.Undan keyin birin-
ketin hadis to’plamlari tasnif etila boshladi. Lekin bu to’plamlar muayyan tartibga solinmagan,
boblarga ajratilmagan bo’lib, ularda payg’ambar hadislari bilan sahobalar va tobeinlarning fatvolari
chalkashtirib yuborilgan edi.

Hijriy uchunchi yilda hadis tasnif etish sohasida “musnad”, “sahih”, “sunan” deb atalmish
turli yunalshlari vujudga keldi. “Musnad” yonalishida tasnif etilgan tuplamlarda turli mavzudagi
hadislar bir joyga keltirilib, ular hadis rivoyat giluvchi sahobalarning islom dinini qabul qgilgan
vaqtiga ko’ra alifbo tartibda joylashtirilgan.Abu Hanifa, Ahmad ibn Hanbalg’g’ining hadis
kitoblari shu yonalishga mansub. “Sahih” yunalishiga to’g’ri ishonarli hadislar kiritilgan. Bu
yunalishga Imom Buxoriy asos slogan. “Sunan” yunalishidagi to’plamga esa, to’g’ri ishonarli
hadislar bilan bir qatorda “zaif” hadislar ham kiritilgan. Abu Dovud, Abu Iso at-Termiziy, Nasoty,
Ibn Moja to’plamlari shu yunalishga mansubdir.

Movarounnahrda birinchi bo’lib Imom Abdulloh ibn Muborak al-Marvaziy hadis to’plamini
ta’rif etgan.Bundan tashqari Ahmad ibn Hanbal al-Marvaziy, Ishoq ibn Rohavayh al- Marvaziy,
Haysam Ibn Kulayb ash-Shoshiy,Abu Bakr Ahmad ibn Muhammad al Barakotiy, Ibrohim ibn
Ma’qul an-Nafasiy va boshqalar hadis to’plamlarini tasnif etganlar.

Xulosa qiladigan bo’lsak, hadislar ilmidan darslardan foydalanish o’quvchining ma’naviy
kamolotga, komil inson darajasiga ko’tarilishida eng samarali metodlardan desak mubolag’a
bo’Imaydi.Faqatgini to’gri va 0’z vaqtida qo’llay olsak bo’lgani.....

Foydalanilgan adabiyotlar ro’yhati:

1.Imom Buxoriy “Al-Jome’as-Sahih” Toshkent “Ma’naviyat”2017.

2.Muhammadjon Quronov.Bolam baxtli bo’lsin desangiz...Toshkent.: “Ma’naviyat”2014
3.Internet sayti. Ziyonet.uz.
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